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PREFACE

In the. present changing context o£ Primary 
Education; it is a strongly ^elt need to train the teachers 
in continuous and comprehensive evaluation to elevate the 
quality o achievement. This is imperative especially when 
non-detention policy is much spoken ofi to universalize the 
Elementary Education. Hence a training programme on 
continuous and comprehensive evaluation fior primary school 
teachers was planned, which was an approved programme o£ 
PAC, PIE, Mysore, NCERT. A-i the training inputs, twelve 
modules were developed before the commencement ofi training 
programme. The training programme was organised between 
25th March 1996 to 29th March 1996 fior primary school 
teachers and head masters ofi Tamil Nadu. The main objectives 
ofi this programme were: (Z) To orient the primary school 
teachers in Continuous and Comprehensive Evaluation, (ZZ) To 
improve upon the modules developed baied on the feedback 
obtained ^rom. teachers through their ^ield testing.

The teachers developed evaluation items in di^erent 
subject areas in the practical sessions followed which the 
training sessions.

Afiter obtaining the feedback firom teachers, the 
material was refined wherever it was essential, and the 
training programmes were conducted fior VIET personnel. The 
fiirst training programme was organised £or VlETs ofi Kerala 
and Tamil Nadu firom 28-01-1997 to 31-01-1997, and the second 
training programme was organised ^or VJETs ofi Karnataka and 
Andhra Pradesh firom 24-03-1997 to 27-03-1997.

The modules presented in the monograph are ofi 6el£- 
learning in nature intended fior primary school teachers, and 
also &or VIET {acuity who are involved in training 
primary school teachers. It is hoped that the material would 
be useful and feasible to practice in classrooms.

MANJULA P. RAO
[Programme Coordinator} 

RJE, NCERT
Mys ore- 570 006



MODULE 1

MODULE 2

MODULE 3

MODULE 4

MODULE 5

MODULE 6

MODULE 7

MODULE 8

CONTENTS

CONTINUOUS AND COMPREHENSIVE EVALUATION

- Dr. Manjula P. Rao

EVALUATION OF STUDENTS AT ELEMENTARY 
STAGE - A FRAME WORK

- Dr. Manjula P. Rao

TOOLS AND TECHNIQUES OF EVALUATION-I 
(COGNITIVE)

-Dr. Manjula P. Rao

TOOLS AND TECHNIQUES OF EVALUATION-II 
(NON-COGNITIVE ASPECTS)

-Dr. Manjula P. Rao

CONTINUOUS COMPREHENSIVE EVALUATION IN 
LANGUAGE

- S.K. Shyamala

CONTINUOUS COMPREHENSIVE EVALUATION - 
MATHEMATICS

- M. Sharada

CONTINUOUS AND COMPREHENSIVE EVALUATION 
IN ENVIRONMENTAL STUDIES - PART I

- Asha Kamath

CONTINUOUS AND COMPREHENSIVE EVALUATION 
IN ENVIRONMENTAL STUDIES II

Dr. Sabita P. Patnaik

PAGE NO

1

10

37

74

114

155

176

189



MODULE

MODULE

MODULE

MODULE

9 CONTINUOUS AND COMPREHENSIVE 
IN ART EDUCATION

- S.K. Shyamala

EVALUATION 202

10 CONTINUOUS AND COMPREHENSIVE EVALUATION 
IN HEALTH AND PHYSICAL EDUCATION

- S. Balakrishnaiah

222

11 DIAGNOSIS OF LEARNING DIFFICULTIES AND 
REMEDIATION

- Dr. G. Vishwanathappa

235

12 CUMULATIVE RECORDS 247

Dr. Manjula P. Rao



MODULE 1

CONTINUOUS AND COMPREHENSIVE EVALUATION

Dr. Manjula P. Rao

Guidelines to Resource Persons

A. The objectives of this module is to help the teachers

to know the meaning and the importance of 

continuous and comprehensive evaluation

- to understand how continuous and comprehensive 

evaluation helps a class room teacher.

B. Training mode

1. Discuss - What is evaluation and why evaluation is 

important ? Initiate by asking questions to the

teachers.

2. Highlight the relationship between objectives, 

teaching/learning and evaluation.

3. Get the teachers to discuss the following aspects of

evaluation.

(i) information gathering,(ii) information processing, 

(iii) judgement forming, (iv) decision making.

4. Explain evaluation as the formative and the summative

process.

5. Ask teachers to list the kind of learning outcomes 

than can go under cognitive and non-cognitive areas of 

different aspects.
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6. Explain the term "Continuous and 

Evaluation" and its significance in

education context.

Conor “'hens Lve

the piimaiy

7. Since most of the teachers have already been exposed 

to a training in minimum levels of learning, ask them 

for the meaning of the terms (i) competency, (ii) MLL

and ask:

(iii) how the competencies lend themselves to

formative evaluation.

(iv) how the competencies help in teaching-learning 

process at the same time for evaluation.

8. Divide the teachers into groups and conduct the 

following activities:

(i) Provide the list of competencies from class I to 

V of all subjects. Give instructions to the teachers to 

write teaching-learning strategies that they would follow 

for a few of the competencies of any subject of any class. 

Let them also list the evaluation tools that they may use to 

assess the competencies. Let them discuss in their groups 

for their appropriateness.

This activity will provide you an input to know 

about the teachers' knowledge about evaluation techniques. 

You may use this as a prerequisite for further transaction 

on continuous and comprehensive evaluation.



Ill Overview

This module explains the meaning and the purpose of 

continuous and comprehensive evaluation at elementary 

education*Stage?'It-highlights its significance in various 

aspects,- especially the scholastic and the non-scholastic

areas of achievement.

1.2 Objectives

After going through this module, you will be able to

- understand the concept of continuous and 

comprehensive evaluation

- understand the significance of continuous and 

comprehensive evaluation

- understand how continuous and comprehensive 

evaluation helps the classroom teacher in taking 

certain important instructional decisions.

1.3 Meaning of Continuous and Comprehensive Evaluation 

1.3.1 Evaluation-meaning

Evaluation is a process of determining the extent to 

which the objectives are achieved. It is not only concerned 

with the appraisal of achievement, but also with its 

improvement. As testing, evaluation is also concerned with 

identification of learning experiences and educative
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environment to produce changes in the learner's behaviour.

The relationship between the objectives, teaching-learning

context, and the evaluation is generally represented by the

following well-known diagram.

Objectives
/\

/ \
/ \

/ \
/ \

/ \
/_____________\

Teaching- Evaluation
learning

Evaluation implies a critical assessment of 

educative process and its outcome in the light of the 

objectives. It involves information gathering, information 

processing, judgement forming and decision-making. 

Evaluation, at primary stage should be formative, because of 

the formative stage of learning of pupils. It is too early 

to introduce formal examination at the early stage. At the 

sametime, it is essential to check periodically in an 

informal but meticulous manner, that all children learn 

basic skills and competencies which are the essence of 

primary education. Hence Evaluation at the elementary stage 

cannot be treated as an annual or terminal formality or a 

ritual process. It has to be integrated with the total 

teaching or learning process. Thus there has to be

evaluation at every stage, at the mastery of each skill and
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comp'et’ency. Since any subject area is related to total 

development, including a variety of cognitive and non- 

cognitive experiences, Evaluation becomes continuous, all 

pervasive and dynamic.

1.3.2 Continuous and Comprehensive Evaluation

In recent years, there has been a growing concern 

for improving the quality of achievement of all students at 

the primary stage. In this context, the National Policy on 

Education, 1986 (NPE, 1986) recommended that minimum levels 

of learning (MLL) be laid down at each stage of primary 

education, and that steps be undertaken to ensure that 

students achieve these minimum levels of learning. As a 

follow-up, the minimum levels of learning for each subject 

(Language, Mathematics, and Environmental Studies) from 

class I to V have been stated in terms of competencies. 

These specified levels of learning set a standard which all

students should achieve at the end of each grade. The

competencies for each subject and for each grade are

arranged in a graded manner, that is, from simple to

complex. Each competency is expected to be learnt thoroughly 

by the learner, which then provides the basis for learning 

the next competency. Thus each competency constitutes an 

expected performance target which lends itself to formative 

evaluation which is continuous and competency based.
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Therefore, it becomes essential for teacher to adopt the 

scheme of continuous evaluation which help in confirming 

regularly whether or not the competencies have been mastered 

by the learners. A competency also becomes a criterion to 

organise teaching-learning process, and at the same time for 

conducting evaluation.

It is a very well known fact that usually evaluation 

is done in the areas of learning such as knowledge, 

understanding, and other mental abilities and skills. 

Evaluation of non-cognitive areas of learning such as 

attitudes, appreciation, interests, personal qualities, and 

psycho-motor skills is seldomly carried out. The report on 

"Minimum Levels of Learning at Primary Stage" has specified 

certain personality qualities which need to be developed in 

schools. It stresses on the point that the evaluation should 

be comprehensive in nature, where in all learning 

experiences pertaining to cognitive and non-cognitive areas 

are assessed. For example, the non-cognitive subjects like, 

physical and health education, art education, and work 

experiences should be evaluated periodically. The compre

hensive evaluation should involve the assessment of health

habits, work habits, cleanliness, cooperation and other 

personal and social qualities through simple and manageable

means of tools. Effective evaluation procedures need to be
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employed so as to measure both cognitive and non-cognitive 

learning outcomes. Such a procedure of evaluation which 

adequately measures both cognitive and non-cognitive 

learning outcomes is commonly known as comprehensive 

evaluation. The comprehensive evaluation not only helps in 

checking the all standards of performance in both cognitive 

and non-cognitive areas, but also in decision making 

regarding various aspects of teaching-learning process, 

promotion, in increasing quality, efficiency, and 

accountability.

1.4 How does Continuous and Comprehensive Evaluation help a

Classroom Teacher ?

In sum, the continuous and comprehensive evaluation 

helps a classroom teacher like you in the following ways:

- To improve your students’ learning through 

diagnosis of their performance.

- To identify learning difficulties in mastering 

certain competencies and the intensity of such 

learning difficulties.

- To plan appropriate remedial measures to enable 

the students who have learning difficulties in 

mastering the specific competency.
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- To improve or alter your instructional strategies 

to enhance the quality of your teaching.

- To decide upon the selection of various media and 

materials as a supportive system in mastering the 

competencies.

- To strengthen your evaluation procedure itself.

Continuous and comprehensive evaluation would 

necessiate the use of a large number and variety of 

unconventional techniques and tools in addition to the

certain conventional ones. This will be so because different 

specific areas of pupil growth require different types of 

evaluation through certain techniques. The teacher has to 

select the most appropriate technique for a situation and 

develop the necessary tools for the same. He/she will also 

be required to decide on the periodicity and timing of

evaluation.

Activity 1

Choose a subject area of your choice (of any class 

from I to IV). Look into the competencies specified under 

those subject areas, and write the teaching-learning 

strategies that you use in the classroom to teach those 

competencies. List also the evaluation techniques that
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you use to measure those competencies in the following

manner.

Class Subject Competencies Teaching
learning 
strategy

Evaluation
technique/

tool

Questions for you to answer

1. What is continuous and comprehensive evaluation ?

2. Why should a classroom teacher know about

continuous and comprehensive evaluation ?

3. In what way continuous and comprehensive

evaluation is different from the evaluation

procedures that are used regularly in the past ?

4. Why continuous and comprehensive evaluation is 

given importance at primary education stage ?

5. How will you improve the students’ mastery 

over the competencies through continuous and

comprehensive evaluation ?
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MODULE 2

EVALUATION OF STUDENTS AT ELEMENTARY STAGE - A FRAME WORK

Dr. Manjula P. Rao

A. Guidelines to Resource Persons

The objectives of this module is to help the teachers

- to understand the different categories of 

objectives.

- to write the specific behavioural outcomes in 

terms of sub-competencies for each subject.

- to understand the different evaluative processes

and their function in a classroom.

- to identify 'masters' and 'non-masters' through 

CCE and to provide multiple shots of learning 

wherein required.

- to plan and maintain continuous and competency

record for each child in the class.

- To understand the relationship between MLL and

CCE.

B. Training mode

1. Explain the three domains (cognitive, affective and 

psychomotor) with the categories of objectives that 

fall under each. Provide suitable examples for each 

category.

2. Provide a list of behavioural terms that can be used

for each category of objective.
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3. Bring to the notice of teachers that the competencies 

stressed under MLLs are nothing but the expected 

specific learning outcomes to be attained (mastered) by

all the students.

4. Highlight the relationship between MLLs, Teaching

learning processes, and CCE with suitable examples.

5. Group activity: Provide a list of competencies to the 

teachers in Maths, Environmental Studies and languages 

of any class.

Ask the teachers to classify the competencies under 

relevant category of objective.

2. Ask the teachers in the (group) to list the non- 

cognitive or non-scholastic outcomes that can be 

measured in the subjects like Maths, Environmental 

Studies and languages using the format given in the

module.

Ask the teachers to identify and list the non

scholastic outcomes under the subject areas like Art 

Education, Work Experience and Physical Education using 

the format given in the module.

6. Let the group leaders present the above completed tasks 

before the whole group. Discuss about their suitability 

and relevance and give suitable suggestion for 

improvement.
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7. Demonstrate the identification of masters and non

masters by using the tables 1 to 3 given in the module; 

Also demonstrate planning of continuous and 

comprehensive record for each child.

8. Make teachers to discuss in their groups, and plan a 

continuous and comprehensive record on their own. Let 

the teachers present the formats, and discuss the 

merits and shortcomings of the formats. Provide 

suggestions for improvement.

2.1 Overview

Keeping in view the background indicated in the 

previous module, we shall now proceed to discuss what should 

go into evaluation. This module presents a frame-work for 

the evaluation of all aspects of behaviour with a special 

reference to pupils at the elementary stage of education, 

(i) It discusses in brief the different kinds of behaviour 

that fall under cognitive, affective, and psycho-motor 

domains, (ii) It highlights minimum levels of learning 

as one of the important features of continuous and 

comprehensive evaluation, (iii) Lastly a classification of 

different types of tests given for applicability in your 

classrooms and (iv) a framework to practice continuous and

comprehensive evaluation is provided.
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2.2 Objectives

After going through this module, you will be able to

- understand different kinds of behaviours that have

to be’evaluated (cognitive, affective, psychomotor).

identify the cognitive, affective, and the

psychomotor behaviours in different subject areas taught 

at primary level.

See relationship between minimum levels of 

learning and continuous and comprehensive evaluation.

understand that nature of evaluation process

either in summative form or formative or criterion related

judgements.

identify 'masters' and 'non-masters' through 

continuous evaluation and provide multiple shots of learning 

wherever required.

- maintain the continuous and comprehensive records

for each child.

2.3 Content

2.3.1 Behavioural aspects - The cognitive, affective, and 

the psychomotor domains

It is essential to know the different kinds of

behaviour that fall under the cognitive, affective, and the

psychomotor domains before we learn how to evaluate them.



As you may be aware of learning is said to have 

taken place when the educational process brings about 

certain behavioural changes in the students. These 

behavioural changes in students occur as they participate in 

the learning process. Learning of a competency occurs mainly 

at three levels -thinking, feeling, and performing, that is 

at, cognitive, affective, and psychomotor levels. The set of 

changes and abilities that occur at cognitive, affective, 

and psychomotor level have a coordination with each other.

Fig. 1: Three aspects of behaviour

thinking - cognitive

feeling - affective

performing - psychomotor

A. Categories under cognitive domain

The cognitive domain is concerned with such 

objectives as knowledge, understanding, application and 

other .higher intellectual outcomes. This is the domain 

which mainly has been in focus so far in Education. The 

objectives in the cognitive domain have been arranged

in hierarchical order under six categories as follows:
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(1) knowledge, (2) under-standing, (3) application, 

(4) analysis, (5) synthesis, (6) evaluation. Here we shall 

be restricting ourselves only to first three categories 

(knowledge, understanding and application), since the 

latter three categories demand the competencies of higher 

intellectual outcomes which may be too high to expect from 

primary school children.

1. Knowledge is defined as the remembering of 

previously learned material. This may involve the recall of 

a wide range of material, from specific facts to complete 

theories, but all that is required is bringing to mind of 

the appropriate information. Knowledge represents the lowest 

level of learning outcomes in the cognitive domain.

2. Understanding:This category of objective requires 

knowledge as a prerequisite to develop certain abilities 

like translating, interpreting, reasoning, predicting and so 

on. For example, in languages, an ability to use a 

particular word in a sentence requires an understanding of 

the meaning of that particular word. Here the learners

translate verbal material into other forms of communication 

which involve interpreting the verbal material, charts, 

maps, graphs, diagrams, etc. If the learning material is 

understood well, then the learner would have the abilities

to explain, or to describe the content involved.
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3. Application refers to the ability to use grasped 

material in new and unfamiliar situations. This may include 

the application of such things as rules, methods, concepts, 

and principles. Learning outcomes in this area are at a 

higher level of understanding. For example, if the child has 

developed an understanding of the importance of health and 

hygiene, he would apply it (practice it) in his daily life 

by practising the hygienic habits.

Certain illustrative general instructional

objectives and the specific learning outcomes under the 

three categories that one can use are given below in the

tabular form.

Fig. 2: Illustrative General Instructional Objectives and 
the Specific Learning Outcomes

Under cognitive domain

Illustrative general Illustrative behavioural terms
behavioural objectives for specific learning outcomes

Knowledge

- Knows common terms Defines, recalls, recognises,

- Knows specific facts names, states, selects, recites

- Knows methods and 
procedures

- Knows basic facts

- Knows principles
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Illustrative general 
behavioural objectives

Illustrative behavioural terms 
for specific learning outcomes

Understanding

- Understands facts 
and principles

- Interprets verbal 
material charts, 
maps and graphs

- Translates verbal 
material to other 
forms of communi
cation

- Estimates future 
consequences

Application

- Applies concepts 
and principles to 
new situations

- Solves mathematical 
problems

- Constructs charts 
and graphs

- Demonstrates correct 
usage of a method
or procedure

Describes, explains,
distinguishes, differenciates,

cites examples, identifies, 
interprets, gives reasons, 
estimates, rewrites,translates,

classifies, summarizes,relates, 
locates

Demonstrates, computes, solves, 
operates, predicts, prepares, 
produces, uses, applies,

constructs

B. The affective domain includes those categories 

that emphasize feeling and emotion, such as interests, 

attitudes, appreciation and values.

Categories under Affective Domain

Receiving: Receiving refers to the student's

willingness to attend to particular phenomena or stimuli.
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From a teaching point of view, it is concerned with getting, 

holding, and directing the students’ attention. Learning 

outcomes in this area range from a simple awareness, to

selective attentions.

So, under receiving, the learners are expected to 

attend to a phenomenon. At the lowest rung of Awareness 

subcategory, the learner will merely be conscious of 

something that one takes into account, a situation, 

phenomenon, object or state of affairs. In willingness to 

receive subcategory, the learner will show a willingness to 

tolerate a given stimulus at best and be wiling to give 

attention. In the third subcategory, controlled or selective 

attention, the learner will make a phenomenal discrimination 

consciously or semiconsciously in selecting stimuli for

which he should attend.

Respond: Responding refers to an active participation 

on the part of a learner. At this level he not only attends 

to a particular phenomenon but also reacts to it in some 

way. Learning outcomes in this area are (i) Acquiescence in 

responding (reads assigned material), and (ii) willingness 

to respond (voluntarily reads beyond assignment), or 

satisfaction in responding (reads for pleasure or enjoyment) 

The higher levels of this category include those objectives 

that are commonly classified under 'interests'.
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Valuing: Valuing is concerned with the worth or 

value a student attaches to a particular object, phenomenon 

or behaviour. This ranges in degree from a more simple 

acceptance of a value (desires to improve group skills) to a 

more complex level of commitment (assumes responsibility for 

the effective functioning of a group). Valuing is based on 

the internalization of a set of specified values, but clue 

to these values are expressed in the learner's overt 

behaviour. Learning outcomes in this area are concerned with 

behaviour that is consistent and stable enough to make the 

value clearly identifiable. Objectives that are commonly 

classified under 'attitudes* and ’appreciation* would fall 

under this category.

Organization:Organization is concerned with bringing 

together different values, resolving conflicts between them, 

and beginning the building of an internally consistent value 

system. Resolving conflicts between the values that one 

holds, involves (a) organization of the values into a 

system, (b) determination of the inter-relationships among 

them and (c) the establishment of dominant and the pervasive 

ones. It is through this process that a learner successively 

internalizes the new values. Thus the emphasis is on 

comparison, relation and synthesis of values. Learning

outcomes may be concerned with the conceptualization of a
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value (recognize the responsibility of each individual for 

improving human relations), or with organization of a value 

system (develops a vocational plan that satisfies his need 

for both economic security and social service).

Characterization: Characterization refers to indivi

duals, having a value hierarchy which is organized and 

internally consistent for a considerable time. Thus the 

behaviour is pervasive, consistent, and predictable. 

Learning outcomes at this level cover a broad range of 

activities forming a typical, or characteristic 'life style' 

of the individual. Instructional objectives that are 

concerned with the learner's general patterns of adjustment 

(personal, social, and emotional) would fall under this 

category.

C. Categories under Psychomotor Domain

In Cognitive domain our concern was with the 

classification of intended mental processes; and in 

Affective domain, it was on intended feeling stages. Now, in 

psychomotor domain our concern would be the classification 

of psychophysical co-ordination levels between the mind and 

the body. As the behaviours in cognitive domain depend upon 

the material presented to the learners and what they are 

expected to do; co-ordination between body and mind in 

Psychomotor domain solely depends on the cognitive abilities 

of a person. As the cognitive-ability-potential of a person
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is high, body movements (muscles or structure) are 

associated well with that potential, the co-ordination 

capability increases. Any way,the kinds of common co-ordina

tion levels in a hierarchy can be classified as the persons 

exhibit the behaviours through motor actions.

Imitation: When the learner is exposed to an 

observable action, as natural instinct, he begins to make 

covert imitation of that action. Such impulsive behaviour 

appears to be the starting point in the development of a 

skill, when the covert imitation is followed by overt 

imitation or action. As the performance of overt imitation 

repeats or reoccurs again and again there would be a better 

co-ordination and control over the muscles by the mind. But

at this level, the action lacks neuromuscular co-ordination.

Manipulation: Manipulation is an advanced step to 

imitation in the development of a skill. Under manipulation, 

conscious steps of following direction, action selection 

and fixation through practice can be identified as 

subcategories. At this stage the learner would be in a 

position to perform an action according to instruction 

rather than just on the basis of imitation. That means 

Cognitively he must have imbibed the action. The evidence 

becomes more clear and the learner begins to differentiate

one set of acts from another set of acts or will be able to

select the needed or desired act. With sufficient practice 

of selected action, he gradually moves towards the fixation

of action.
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Precision: The proficiency of performance reaches a 

higher level of refinement in reproducing a given act. Here, 

accuracy, proportion and exactness in performance become 

significant. Performance at this stage is accompanied by 

confidence, conscious vigilance and control.

Articulation: Articulation is a stage of co-ordina 

tion of series of acts. The sequence and harmony between 

the various acts and parts of the body can be recognised 

which exists with enough of internal consistency rate. In 

many situations where several acts are to be performed 

simultaneously, the learner would be able to perform them in 

a harmonious manner with appropriate articulation in terms 

of time, speed and precision.

Naturalisation: At this stage, the skill of 

performance attains its highest level of proficiency and the 

act is performed with the least expenditure of physical 

energy. The act is routinized to such an extent that it 

results into automatic and spontaneous response. Thus the 

act gets internalised to become a part of one's habit.

Internal hierarchy of educational objectives

It should be noted that the categories of 

classification of objectives in each domain are arranged in 

hierarchical order, from the simplest behavioural outcomes 

to the most complex. For example, the cognitive domain 

starts with a simple knowledge outcomes and then proceeds
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through the increasingly complex levels of understanding, 

application, analysis, synthesis and evaluation. Each 

category is assumed to include the learning outcomes at the 

lower levels. Thus understanding includes the behaviour at 

the knowledge level, application includes the behaviour of 

both knowledge and understanding level, and so on. The 

affective and psychomotor domains also follow the similar 

hierarchic pattern.

CATEGORIES OF EDUCATIONAL OBJECTIVES

1. Cognitive 
domain

2. Affective 
domain

3. Psychomotor 
domain

Knowledge

Understanding

Application

Analysis

Synthesis

Evaluation

(Bloom's Taxonomy)

Receiving

Responding

Valuing

Organization

Characterization

Imitation

Manipulation

Precision

Articulation

Naturalization

(Dave's Classification)

Fig. 3: Hierarchy of Educational Objectives
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Although*the learning outcomes in the psychomotor 

domain are skills of various kind, evolved through physical 

processes, they typically include concomitant cognitive, and 

affective elements. This overlapping is not just limited to 

psychomotor domain alone, but equally pervades in the other 

two domains. However, the three domains of taxanomy provide 

an useful classification system.

2.3.2 Activity 1: Read the minimum levels of learning of any 

class and the subject of your choice. Identify and classify 

the competencies that can go under knowledge, understanding 

and application aspects.

Activity 2:

Identify the non-scholastic outcomes (attitude, 

interest, appreciation, and other skills) in different 

subjects areas classwise. You may use the following table as 

an example.

Non-scholastic outcomes
Class Subject Unit --------------------------------------

(title) Attitude Interest Apprec- Skills*
iation (specify)

* Skill: You may include categories under this, as per the 
requirement of the subject.



-25-

2.3.2 Minimum levels of learning - A basis for continuous 

and comprehensive evaluation

As indicated in the previous module, in recent 

years, the concern for improving the quality of achievement 

of all students has paved way for laying down the minimum 

levels of learning at primary stage for class I-V in 

language, Mathematics and Environmental Studies. The minimum 

levels for each subject has been stated in terms of 

competencies. In other words, they are the criteria set in 

advance to be attained. These specified levels of learning

set a standard which all students should achieve at the end

of each grade. The minimum levels learning approach implies 

that each competency should be developed at the mastery 

level. It means, almost all the competencies are to be 

mastered by all the children or almost all the children. For 

example, 80 per cent of the competencies in each subject are 

to be mastered by 80 per cent of the children (80 x 80). 

Hence mastery learning becomes the key concept of minimum 

levels of learning approach.

The minimum levels of learning (MLL) is related to 

teaching-learning strategy and the evaluation process. It 

helps the teacher in the following ways:

- gives direction to the teacher to help students to

achieve the set of competencies.
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- to choose appropriate teaching-learning strategy 

for developing the competencies in students.

- to choose appropriate method of evaluating pupil’s 

achievement in scholastic and in non-scholastic

areas. It provides direction to the teacher 

regarding what to evaluate, when to evaluate, and

how to evaluate.

The following figure represents the relationship 

between minimum levels of learning, teaching-learning

strategies and evaluation.

Fig. 4s Relation between minimum levels of learning 
teaching-learning process and evaluation
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2.3.3 Evaluation Process - Formative, Summative and 

Criterion-based judgement (continuous, comprehensive, 

and competency based)

As indicated in the earlier module, for a teacher, 

organising teaching-learning activities is a regular process 

in which learner’s evaluation becomes an important 

component, and goes on periodically. That is, evaluation 

becomes continuous or formative or periodical. This 

continuity has to be viewed in two ways. Firstly, the 

teacher while developing a competency simultaneously tries 

to assess the development of the competency among the 

students. While doing this, the teacher has a reference to a 

criterion or criteria set in advance. This is the competency 

or an expected learning outcome, a particular level of 

proficiency in a skill or a minimum mastery level of 

achievement. As indicated earlier, atleast 80 per cent of 

the competencies should be mastered by atleast 80 per cent 

of the students. For example, in learning spellings, a 

minimum of eight out of ten correct spellings are expected 

to be mastered by students. The assumption is that, unless a 

student masters almost all the concepts at a lower level, it 

becomes difficult for him/her to benefit optimally in 

learning of other concepts higher in hierarchy. According to

this approach, every individual is supposed to reach almost
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the same level (intended) of achievement of performance, 

although some may take more time than others to reach that 

level. Secondly, the teacher may assess periodically the 

development of cluster of interrelated competencies which 

may be termed as periodic test. Such periodical test could 

be held six or seven times in an academic year. Besides the 

teacher may conduct a summative test or a comprehensive 

test, which includes the overall assessment of cognitive as 

well as the non-cognitive outcomes.

The different types of tools and techniques of 

evaluating continuously and comprehensively are given in the 

following modules in detail.

2.3.4 A frame work to evaluate competencies continuously and 

comprehensively

A. Construction of test is based on the following

three rules:

Rule 1: The test items should be based on the

competency

Rule 2: All competencies should be included in the

test

Rule 3: Equal weightage should be given to each 

competency

Three test-items may be given for one competency. If 

the learner has given correct answers to all, a tick mark is
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given, indicating that he has achieved that particular 

competency.

If he has given two correct answers (one answer is 

not correct) a tick mark is given.

If he has given only one correct answer (two answers 

are not correct) an 'X' mark is given.

If he scores twenty 'tick' marks for twenty five, 

his percentage of achievement is 80 (20/25 x 100 = 80). He

has attained 'Mastery Level'.

The practice of awarding different marks for one 

test item is not followed in the MLL approach.

The question is whether the learner has become 

competent or not. In other words, the teacher has to ensure 

whether he has achieved that competency or not. Moreover 

equal weightage is given to every competency.

Hence percentage of achievement is given importance. 

It is a deviation from the existing practice. The MLL 

teacher has to evaluate by putting 'tick' ( /) or 'X' marks. 

For example, there are 19 competencies in language. Scoring

19 ticks means 100% achievement.

In extraordinary cases where three test items cannot 

be given for want of time, only one test-item may be given
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if there are 60 competencies, test-items will be too much 

(60 x 3 = 180). Hence it may be limited to 60 (i.e. one test 

item for every competency).

A test may contain oral and written parts. They may 

be conducted separately. The final test should include all 

competencies. Hence the final test may be a lengthy one in 

some subjects. It.can be divided into two parts (viz., Part 

A and Part B) and conducted separately. Competencies should 

not be left for the sake of having a single test paper. 

There should be no compromise on this point. If there is 

possibility, one test-item may contain two competencies and 

test them. In such cases, TWO TICK MARKS should be given for 

correct answers indicating that the learner has achieved two 

competencies. If the learner has given wrong answer, two *X' 

marks should be given, indicating that the learner has not 

achieved those competencies. Appropriate weightage is given 

to the competencies, though the test-item is only one.

Before constructing test items, one should know 

about the types of competencies. Competencies can be 

classified into two types:

i. Unitary competency 

ii. Composite competency

A single question will be sufficient for unitary 

competency. But in the case of composite competency more
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than one question will be required to cover all aspects of 

that competency. It cannot be covered by a single question. 

In such cases all questions framed for that particular 

composite competency should be treated as a single unit and 

evaluation should be done accordingly.

Eg: A question based on a unitary competency may require 

many points. The points expected are to be divided into the 

categories of behaviour giving proper weightage. Since it is 

expected that the learner should attain mastery level in 

each competency, 80% right answers in every division may be 

taken into consideration for awarding a tick mark.

Example

No. of points 80%

Knowledge

Understanding

Application

25%

45%

30%

5 4

9 8

6 5

Total 20 17

A composite competency requires more than one

question for evaluation:

Example Composite competency

Part 1 Question 1 Multiple choice
Part 2 Question 2 Fill in the blank
Part 3 Question 3 True or false
Part 4 Question 4 Multiple choice
Part 5 Question 5 Matching: 6 items

The learner has to give four correct answers (80%)

to get a tick mark. If a composite competency has to be
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covered by two short answer type questions, each of the 

answers should be divided under 'K', 'U' and 'A* and tick 

mark should be given, following 80% rule.

In cases of some learners who have learned up to 40% 

(non-mastery level) multiple shots of teaching-learning 

activities will offer remedial measures and help them in

this order:

i) Non-mastery level to near mastery level 

(<50% to 50% or 60%)

ii) Near mastery level to mastery level 

(from 50% or 60% to 80%)

Some interpret that 80/80 implies that 80% of each 

competency is to be mastered by 80% of the learners. It 

takes cognizance of each and every competency, even though 

it may not be a cognitive outcome. However, there cannot be 

any compromises with regard to certain competencies which 

are to be mastered by all the learners. Concerning the 

cognitive outcomes there is a likelihood that some of the 

competencies may be mastered upto 100%, while some may be 

mastered upto 60% (near mastery level).

In such cases of learners who have learned upto 

50 to 60% (near mastery level) multiple shots of teaching

learning activities will serve as remedial classes and help 

them reach the level of mastery.
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A model or framework for evaluating the competencies 

continuously and comprehensively are provided in the tables 

that follow (Table 1 to 3).

3. Self-Assessment Questions

1. State the categories of objectives that come 

under each domain. List some of the competencies that can be 

categorised under each category of objective.

2. Explain the relationship between minimum levels 

of learning and continuous and Comprehensive Evaluation.

3. Why should a classroom teacher know about minimum 

levels of learning ?

4. How will you identify ‘masters' and 'non-masters' 

through continuous evaluation ?

5. Prepare continuous evaluation and comprehensive 

evaluation records for any five students of any class that 

you handle (in any subject).



TABLE-1

CONTINUOUS EVALUATION RECORD

Class

Subject :

SI. Name of learner
No .

1.2.1 1.2.2 1.2.3

Compe tend es

1 /
2 /

49 X
50 /

Number of learners Activity 1 10
attaining mastery 2 10 + 10
level

3
= 20
20 + 20 
= 40

4 -
5 -

Percentage 80%

Note : 1 . The Minimum Levels of Learning teacher has to maintain this 'Daily Record'.
2. If 10 learners master the competency after the first shot of Teaching Learning

l
co

I

Activity, he/she has to put tick marks against the relevant names of 10 learners. 'X' 
marks need not be made against the names of other 40 learners.

3. If another 10 learners master the competency after the second shot of Teaching Learning 
Activity, he/she has to put tick marks against the relevant names of 10 learners. 'X' 
marks need not be made against the names of other 30 learners.

4. If another 20 learners master the competency after the third shot of Teaching Learning 
Activity, he/she has to put tick marks against the names of 20 learners. Now the total 
is 40 (80%). He can put 'X' marks against the names of the remaining 10 learners.
He/she can move to the next competency. Remedial instruction should be provided for the 
remaining ten students after diagnosing the learning problems specifically of each



TABLE-II

(XMREHENSIVE EVALUATION RECORD

Class

Subject :

SI. 19 201816 17Ccnpe- 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
N°‘ NameS to/7 12.! 1,2.2 1.2.3 1.2.4 1.2.5 2.2.1 2.2.2 3.2.1 3.2.2 3.2.3 3.2.4 4.2.1 4.2.2 4.2.3 4.2.4 4.2.5 5.2.1 5.2.2 5.2.3 5.2.4 

Ques
tion
No.________________________________________________________________________________________________

49

50

Total 40

80

16

14

80 Mastery

level1

10 50 Non-mastery
level

5 25 Non-mastery
level

800

80 Class in 
mastery lev<

Note: 1. The Minimun Levels of Learning teacher has to maintain this 'Comprehensive Record'.
2. 7he 'Conpiehensive Evaluation' is done for monthly tests, and quarterly, half yearly and annual examinations.
3. Nunber of competencies may vary depending on the tests or examinations.
4. The learner gets tick marks for right answers and 'X' marks for wrong answers.
5. Generally, Class Achievement is expected to be 80% or more, for the Minimun Levels of Learning teacher moves ahead only after 80% achievement in each 

competency.

1 /

2 /

X

/



TABLE III

NCN-COCNITIVE ASPECTS: EVALUATION

Name of school: Rating:

Class: 1/2//3/A/5 1. Below average
2. Average
3. Above average

SI. Name 
No.

1A IB 2 3 AA AB 5 6 7 8 9
Special

qualities
Total Total

o*o
Remarks

Regul
arity

Punct
uality

Clean
liness

Industri
ousness

Sense
of

duty

Ser
vice

Equa
lity

Cooper
ation

Sense of 
respon
sibility

Truthful
ness

National
identity

1 3 3 3 3 3 3 3 3 3 3 3 27 100 Mastery level
2 2 2 2 2 2 2 2 2 2 2 2 18 67 Near-mastery

level
3 1 1 1 1 1 1 1 1 1 1 1 9 33 Non-mastery

•
level

50

Total 120

80 Mastery level
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MODULE 3

TOOLS AND TECHNIQUES OF EVALUATION-I

(COGNITIVE)

Dr. Manjula P. Rao

A. Guidelines to Resource Persons

The objectives of this module is to help the teachers

- to understand the characteristics, the principles 

involved, and the constructional procedures of 

different types of test items used for evaluating the

students.

- to construct various types of test items to measure the 

attainment of competencies by students in various 

subjects.

- to select a test, tool or technique of evaluation based 

on the kind of competencies to be assessed.

B. Training mode
1. Before presenting the classification of types of 

tests, ask the teachers about the kind of test items 

they are familiar with.

2. Ask about the kind of evaluation tools to be used at

primary level.

3. Highlight the characteristics, rules to be followed 

and techniques of constructing each type of test items 

with examples.
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4. Provide a list of poor items and better items for each 

type of evaluation tool. Ask the teachers to 

scrutinize the items for the following:

a. Whether the item measures the given competency.

b. Whether it is constructed properly (according to

the rules).

If the items need modification, how they can be 

modified to a better item (ask teachers to modify the item).

5. Activities

a. Demonstrate as to how to construct test items based on

the competency.

b. Divide teachers into the following four groups.

G.l - Language; G.2 Mathematics, G.3 EVS-I; G.4 EVS-II

c. Provide the groups with the list of competencies of 

any class (from classes I to V).

d. Ask them to construct test items to evaluate the given 

competency and to present them on the black board 

groupwise.

e. Evaluate the test items written by the teachers in the 

groups. Get the groups to discuss the items for their 

adequacy, relevance, and scientificity. Give your 

feedback and suggestions for improvement.

1. Overview

This module presents a classification of different 

types of tools and techniques of Evaluation, some of which
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can be used in the classroom for evaluating the cognitive 

aspects of different subjects.

The characteristics, principles and the

constructional procedure of different tools and techniques 

of evaluation are also given in detail. Examples are 

provided wherever found necessary to explain the above.

2. Objectives

After going through this module, you will be able to

- understand the characteristics, principles and 

constructional procedures of various types of tools and 

techniques of evaluation.

construct any test, or tool of evaluation 

according to the principles of construction to measure the 

competency required.

- select a test, tool or technique of evaluation 

best suited to a given situation.

- analyse the evaluation data produced by the tools 

and techniques of evaluation used.

- interpret the evaluation data obtained

- provide feedback to the students based on the 

analysis and interpretation of evaluation data.

Introduction

After going through the previous modules, you must 

have realized that it is the evaluation process during



-40-

instruction, or after instruction, that reveals whether the 

set of competencies have been achieved or not. It is this 

process that helps to measure, test, assess, and appraise 

different learning outcomes or competencies. But all 

competencies which fall under different domains cannot be 

tested through the written tests alone. There are different 

kinds of evaluation tools and techniques to measure 

different competencies. Some of them are tests, while others 

are either formal tools or informal techniques, assessments,

and observation methods.

The word 'tool' literally means implement or 

appliance for mechanical operations. But in educational 

evaluation, it is a means of collecting evidences for 

students' performance. All the "means" which are used to 

measure the students' achievement precisely and accurately

are called the tools of evaluation. The tools of evaluation

can be variously used according to the needs and purposes of

the evaluator and the kind of behaviours to be evaluated. In

this module, the various tools and techniques have been 

briefly discussed with regard to their characteristics, 

measuring nature, and construction principles. Before going 

into the details of different types of tests, a brief 

classification of types of tests is as follows.
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Types of tests and their classification

Tests

Fig. 5: Types of tests and their classification

These have not been described in the material.

The above classification of tests measure different

abilities and performances of students. Teacher made tests 

and standardised tests, based on the constructional

procedures, and mode of response differ from each other. 

Here, since we are concerned with classroom evaluation, only

teacher made tests are dealt in detailed manner in the

following sections of the module.

Teacher made tests can be classified into oral

tests, written tests, and performance tests. Excepting the



-42-

oral test, the other teacher made tests can be standardised 

by using standardiszation procedures like rehability and 

validity. Such tests which are vigorously examined for their 

validity and reliability through certain procedures are 

known as standardised tests. Under written tests, there are 

different types of questions and items. The different types 

of question/items are presented separately in the following 

sections of the module.

SECTION 1: ORAL EXAMINATION

1. Introduction

The oral method of examination is the oldest form of

testing. It has all along been a part of teaching-learning 

activity in the classroom. It can be used effectively at any 

level of instruction, if properly plotted and constructed. 

It serves as a good evaluation technique, and as an 

informal means of appraising the progress of students. This 

section deals with the purposes of oral testing as an 

important tool of evaluation at elementary stage; the 

techniques of oral testing; and planning and construction of 

oral questions. While reading through this section of the 

module, you will be required to plan some oral questions 

measuring certain competencies in the subject, taught at 

elementary level.
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2. Content

Purposes of oral test

Oral tests, if used scientifically, can serve as an 

excellent means for the following purposes at the primary 

stage.

- in diagnosing students' difficulties

- to determine how well an individual pupil has 

integrated his/her knowledge

to determine how well he/she can apply the 

knowledge to various situations

- to evaluate certain types of performances such as 

oral expressions and pronunciation

- to measure the achievements in case of young 

children who have not yet learnt to read or write

full sentences.

3. Prerequisites required for oral-testing

Planning and constructing oral question in advance

is a must.

1. Identify the competencies that have to be measured 

through oral-testing.

2. Write down the questions that you want to use 

Question must be selected, worded, and used in accordance 

with the purpose you have.

3. Make the wording definite, clear and concise. 

Students must know and understand exactly what is being

asked.
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4. Design each question to center on only one idea 

or concept. Each one must emphasize just one point or one 

competency to be measured.

5. Be sure that all questions are answerable.

6. Phase the questions to indicate the type of 

response desired. For example, each of the following words 

indicate a specific type of answer.

* define

* describe

* differentiate

* classify

* give an example/illustrate

* explain

* compare

The above words may be used for your reference to 

know the kind of competency that you are going to measure. 

In the actual context where you are going to ask questions 

orally to children, use simpler terms like 'what', ’name', 

’how', 'why’, 'group', 'point out the differences', 'give 

example' and so on.

7. Take into consideration of the individual

differences among students.

8. The right answers for each question should be

written in advance.

9. Decide upon the method of grading before you test

the children orally.
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10. When only one question is asked to each of the 

pupils, care must be taken to keep all questions comparable 

in difficulty.

4. Techniques of oral testing

The teacher can use the following oral mechanisms 

depending upon the context, level of pupils, and the 

competencies to be measured.

i. Quiz contest: Quiz contest may be conducted in 

any of the subjects, like, Langauges, Mathematics and

Environmental Studies.

For example in Environmental Studies II (living 

things around us)

a. Which is the animal that lives in the kennel ?

b. Name the bird that swims in water.

c. Name the bird that eats nuts and fruits.

ii. Single question put orally to pupils in a group 

while the lesson is going on

iii. Questions put orally to each pupil when written 

test is not possible (questions requiring yes/no answers and

full answers)

iv. Questions on pictures: Pictures may be shown to 

the students and the following questions may be asked 

orally. Questions should be asked in a sequence one after 

another after obtaining response for each.
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Example - 1

Look into the given picture, and give the answers.

I. a. Whom do you see in the picture ?

b. What is the girl doing ?

c. What is she playing with ?

d. What else do you see in the picture ?

e. Describe the tree as you see in the picture.

II. Reading aloud picture story card

III. Conversation generally and on prepared topics.

The following aspects in language could be tested by 

using the above oral mechanisms.

- Correct articulation and intonation while speaking

- Proper grammar usage while speaking

- Vocabulary and its usage

- Communication skills (delivery)

- Correct pronunciation 

Example 2

In non-language areas also, oral questions may be

asked by using a picture or a diagram. For example, in
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Environmental Studies - II, On a lesson "Our Body", the 

following figure may be shown, and the oral questions given 

below may be asked.

Oral questions

1 Point out ot the organ which help us 

to see things around.

Point out to the oragn 'nose'.

Which is the organ that helps in 

hearing ? Point out.

Point out to the head region to the 

pupil with the finger or a scale and 

ask what is this portion of the body 

known as ? Why is it important ?

Oral questions in Mathematics also may be asked to 

test the competency of numbers.

Example 3: (a) Three of four pictures having number of 

persons standing in a queue or sitting in a row may be shown 

and the following questions may be asked.

1. How many persons are there in the first picture ?

2. How many persons are there in the second picture ? 

(b) Ask children to state the numbers from one to

nine in an ascending order, and from nine to one in a 

descending order.
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5. The following points are important when you are using 

oral testing in the classroom

- Ask the question precisely. See to that the 

questions are well worded and simple.

- Pause to let the student have time to think of an

answer.

- Call the student by name

- Hold repetition of a question to a minimum

- Commend good answers. Listen to the pupils’

answers.

- Try to identify the problem if the pupil is not 

able to answer. For example:

* in understanding the question

* whether he is prepared for the test

* learning problems

* speech problem

* communication problem

* or any other psychological problems like fear, 

inhibition, shyness, etc.

- Plan an alternative strategy or programme to teach 

the concept to the pupil.

The above helps the teacher in diagnosing the 

students' problems and planning remedial instruction.

Good oral questions should

- be easily understood

- be composed of common words
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- be thought provoking

- cover major points of the lesson

There are some cautions to be followed when using 

the oral questionary technique. The teacher should avoid:

- catchy questions

- irrelevant questions

- leading questions

- pumping questions to get a response

Activity : Identify the competencies that can be measured 

through oral testing of class I, II and III in your groups 

under different subject areas and write down the oral 

questions for the same.

Questions for you to answer

1. What measures need to be taken to make oral

examination an effective one ?

2. How can the subjectivity be reduced from oral

examination ?

3. What kind of competencies can be measured in

language through oral examination ?
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SECTION 2: WRITTEN TESTS AND PERFORMANCE TESTS

In this section of the module, you will be learning 

about the characteristics and the construction of written 

tests and performance tests. As you have seen in the Fig. 5, 

Essay test is one type of written test. But this type of 

test is not explained here, since it is not a suitable type 

to be implemented to elementary school children, especially 

at primary level which is our main concern. Here you will be 

learning about the short answer type, objective type items, 

and different types of performance measures.

2.1 Short answer type

This type of tests include only short answer type 

items which usually call for a very short, specific set- 

answers in the form of few sentences, a diagram, a numerical 

working, or a combination of them. The students should have 

enough freedom to organise and present the answer.

a. Definition

"A short answer item is a direct question, a 

specific direction, or a stimulus which produces a response 

of upto 3 to 5 points, or a diagram, or a numerical 

marking".

Items of this type are well suited to test the

knowledge of vocabulary, names, dates, identification of
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concepts and ability to solve numerical problems. Simple 

competencies may be measured through this.

b. Example - 1

Class IV: Environmental Studies - I

Topic : Our Natural Resources

Competency: Knows the distribution of main natural resources 

of the state and their importance for the country.

Short answer questions

a. What are natural resources ?

b. Which are the important natural resources ?

c. Mention some of the types of trees grown in the

forests of Karnataka.

d. What are minerals ? Why are they useful ?

e. Which are the minerals found in Karnataka ?

Example - 2

Class III: Mathematics

Competency: Knows the relationship of days to weeks, weeks 

to months, and months to year.

Short answer questions

a. How many days are there in a week ?

b. How many days are there in a month ?

c. How many months are there in a year ?

c. Rules to be followed while constructing short answer

items
i. The wording of the question should be so framed

that the response would be definite.
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Eg: - What kind of process is vapourisation (poor item)

- To what does a liquid change when it evaporates ?

(better)

ii) The question should be so worded that there is 

only one correct answer. In certain competencies, it may be 

difficult to achieve. In such a case, all acceptable answers

should receive credit.

Eg: What is the place where a plant or an animal lives is 

known as ? (right answer - Habitat)

iii) If the problem requires a numerical answer, 

indicate the units in which it is expected. This will 

simplify the problem to the pupil and will be easy for 

scoring also.

Activity 1: Construct short-answer items for three units

atleast for each class, and each subject, keeping the

competencies as a reference. You may use the following

tabular form as an example.

Class Subject Unit Competency Short-answer items Marks 
(include 
subcompe
tency )
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2.2(A) Objective type

The term question is associated with the short and 

long answer essay type, while the word 'Item’ in objective 

tests is associated with a short piece of information, a 

definite response or a probable response.

The questions or items fall 

categories, viz., (1) selection type, (2) 

the former case, a choice is to be made,

there only one predetermined correct 

usually referred to as objective type 

questions can be objectively marked.

under two broad

supply type. In

which means that

answer. This is

meaning that the

There are different kinds of objective type items. 

Fig. 6 gives a picture of the classification of questions/

items.

Fig. 6
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B. Basic principles of construction of objective type items

i. The item must measure an important learning

outcome

ii. It must be based on an important content area

iii. The level of difficulty must be appropriate to

the level of students' learning

iv. It should have a scope for easy and objective

scoring

2.2.1 Alternative Response or True-False Type Items

A. This is another form designed to measure simple 

learning outcome in the knowledge area. It presents a series 

of statements or questions each of which is to be marked 

T (true) or F (false). This type is used in measuring the 

ability to identify the correctness of statements of facts, 

definitions of terms, statements of principles, etc. A few 

examples are given below.

Class 2: Environmental Studies-II

Topic : Animals in our homes

Competency: Acquires awareness about one's well being in the

context of social and natural environment.

Subcompetency: 1. Identifies various kinds of shelters of 

different types of animals.

2. Identifies the use of different animals to man.
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True-false type items

Write T for correct and F for wrong sentences.

a. Cows are used for riding

b. Ducks give us eggs

c. Skins of all animals is used 
as leather

d. Dog lives in a stable

e. Fish lives in water

True-false type 

recognise cause-effect 

examples:

of items may 

relationship.

also be

See the

used to

following

1. Leaves are essential because they shade T/F
the tree trunk

2. Whales are mammals because they are T/F
large

3. Some plants do not need sunlight, T/F
because they get their food from
other plants

Sometimes, the alternative response items may be 

constructed in such a way wherein the student is asked to 

change all false statements to true, and the part of the 

statement which could be changed may also be indicated.

Eg: Read each of the following statements. Circle the T, if 

the statement is True. Circle the F, if the statement is 

false, and change the underlined word to make the statement

true. Write the new word in the blank space.
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Eg. 1. Dog is a wild animal T/F

pet

2. Water from wet clothes dries quickly T/F

in summer due to evaporation _____

3. Dust makes the air fresh T/F

• dirty

4. Moving air is called force T/F

wind

B. Rules for constructing true-false items

1. Avoid broad general statements

Eg. The President of India is elected to that office T/F

2. Avoid double negative statements

Eg. One cannot say whether the air becomes smoky T/F

or not due to running vehicles

3. Avoid statements that are partly true and 

partly false

Eg. Ice floats on water, because it is a solid T/F

4. Avoid ambiguous and indefinite terms.

Eg. World like "frequently”, "more", "in most cases", T/F 

"less" which are the indicators of comparison

should be avoided.

5. Avoid trivial statements

Eg. Usually the ducks lay eggs

6. Avoid long, complex sentences.

7. Avoid including two ideas in one statement, unless 

cause-effect relationships are being measured.



-57-

8. The number of true statements and false statements should 

be approximately equal.

9. Random occurrence of true and false statements should be

employed.

10. Use the simplest method of indicating the response 

(direction).

11. Correction for guessing should be used in scoring the

test.

Some students have a consistent tendency to mark 

"True" and some have a tendency to mark "False" when in 

doubt about an answer. If the items are exactly equal in 

number, they may provide a clue to the student who is unable 

to answer a few of the items. In presenting a set of this 

type of items, it is important to ensure that all the items

are not answerable as either true or false; rather the set

should be a mixture of the two otherwise the student may be 

able to get the correct answers by guessing.

Activity 2: Identify a set of competencies and write true/ 

false type items to measure the competencies in different 

subject areas of any class of your choice (Classes I to V).

2.2.2 Completion items

Completion items are the ones wherein the student is 

expected to write in the blank space provided. A completion
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item may be answered by a word, a phrase, a number or a 

symbol. It is an incomplete statement which requires the 

respondent to complete by supplying the word required on his 

own, or by selecting the word given in the brackets as a 

choice of alternatives. A test item like this can measure 

simple learning outcomes like, the knowledge of facts, 

dates, principles, names, terms, and so on. A few examples 

are given below.

Example 1:

a.

b.

Language

A word that qualifies

A word that describes

a noun is

an action

called a ________

of a person is

called as _________

Example 2 : Environmental Studies-I, Class IV

Competency: Understands the distribution of main crops (in 

the context of climate and terrain).

Fill in the blanks using the following words

(cold, wet, commercial, Southern India, food,Northern India)

1. Paddy is cultivated mostly in ___________

2. Wheat requires ________  climate

3. Tobacco and rubber are _________  crops

4. Rice and wheat are _________  crops

5. Tea requires ________  climate

6. Wheat is grown mostly in _________ :
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Example 3: Mathematics - <

Fill in the blanks

1. 7 x 5 = 5 x

2. 47 x 1 —

3. 473 x = 0

4. 40 x 2 =

1. Saturday comes after

2. July has days

3. January comes before

Rules for constructing completion items

1. Response should be definite.

2. The statement should be so worded that there is

only one correct answer.

3. Avoid over mutilation of a statement (that is, to

not insert too many blanks). See that sufficient words are 

left to make it an intelligible statement. Do not put blanks 

near the beginning of a sentence.

Example

1. When the air moves ______  it is called ______  (poor)

When the air moves gently it is called ______  (better)

2. ________  with great force uproots trees (poor)

Wind with great _________  uproots trees (better)

3. Indefinite article before a blank should be written in

the form a (n), so that the student does not get a clue.
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Example

1. A piece of land entirely surrounded by water is called an 

  (answer - island) (poor)

2. A piece of land entirely surrounded by water is called

a (n) _________

In the first example, an irrelevant clue is provided by the

article 'an'.

3. Make the blanks of uniform length, because it might offer 

a clue if the blanks vary in lengths.

4. Avoid lifting statements directly from the text, as this 

puts students in the habit of rote memory.

Activity 3: Frame some completion items based on the 

competencies to be measured in any one of the subject and a 

class of your choice.

2.2.3 1. The matching item

This type of test item consists of two columns; each

item in the first column is to paired with a word or a 

phrase in the second column upon some basis suggested. Eg. 

Organs may be matched with functions, dates may be matched 

with events, substances with their properties, and causes 

with effects. It is a form of a multiple choice. But differs 

from it, in the sense that, instead of a single stem with a 

number of suggested responses, there are several problems 

whose answers must be drawn from a single list of possible
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answers. It is a compact and efficient way of measuring the 

type of achievement such as matching terms and definitions, 

names and events, etc.

2. Rules for constructing matching tests

i. Indicate clearly the basis on which matching is 

to be done. This should be specified both in the directions 

and in the column headings.

ii. Check each list for unwarranted clues. All items

in the first group should agree in form and all items in the 

second column should also be in agreement.

iii. Include more responses in the right hand column

than are needed.

iv. The items should be homogenous to eliminate 

guessing.

v. The number of items in a test should be from 5 to

10. Because very few items encourage guessing, while too 

many will increase the working time.

vi. All items should be on the same page.

Following are examples to show how the items should 

be prepared by observing the rules.

Example 1: Language

Direction

In column A is given a list of various parts of 

speech, whereas column B has a number of parts of speech.
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Match the column A with that of B, and write the number of

correct answers in the space provide on the left hand side:

A B

adjective 1. and

adverb 2. cat

noun 3. rapidly

proposition 4. jump

verb 5. rich

6. either

7. their

b. In the following example 2, the direction to the

students is given in a very simple manner. This approach may

be used for classes I and II.

Example 2: Environmental Studies - Class II

Draw lines to join the correct pairs in A and B

A

Acacia

B

medicine

Tulsi root

Castor stem

Jasmine oil

Teak gum

Radish wood

scent

poison
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Example 3: Mathematics - Class II

Match the products of columns A and B by drawing

lines (do not multiply).

Column A Column B

1. 4 x 3x2 a. 5 x 2 x 6

2. 7 x 5x2 b. 4 x 3 x 7

3. 7 x 3x4 c. 8 x 9 x 2

4. 2 x 9x8 d. 3 x 2 x 4

5. 5 x 6x2 e. 2 x 7 x 5

Example 4

Which of the following products are equal ?

30 x 60 3 x 60 300 :x 6

30 x 6 60 x 30 3 x 600

Activity 5: Construct matching items to measure the

competencies related to a subject and a class of your

choice.

2.2.4 Multiple-choice item

Multiple-choice forms can measure simple learning 

outcomes as well as complex learning outcomes in knowledge, 

understanding and application areas. This flexibility, plus 

the higher quality of the items usually attained with the 

multiple-choice form, has led to its extensive use in 

achievement testing.

1. Characteristics of multiple-choice forms items

A multiple-choice item consists of a problem and a 

list of suggested solutions. The problems may be stated in 

the form of a direct question or in an incomplete statement.
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This is called the stem of the item. The list of suggested 

solutions may include words, numbers, symbols, or phrase 

which are called alternatives. Only one alternative is

correct and it is the answer while the other alternatives

are called distractors, a name derived from their intended

function to distract respondents in doubt about the correct

answer.

Example - 1

Direct question (Competency: identifies the given example as 

cornivore)

1. Which one of the following is a cornivore ?

a. Deer

b. Elephant

c. Rabbit

d. Tiger

(Correct answer is 'd';all the other alternatives are wrong) 

Example - 2

2. Incomplete statement form (Competency: recognises the

location of Taj Mahal

a. Ajmer

b. Amritsar

c. Agra

d. Aurangabad

(Correct answer is 'c'; other alternatives are wrong)
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Questions of 'Why' and 'How' variety called for 

reasons may also be framed in the form of multiple-choice. 

Competency

Example 3: Reasons out that the plant grows towards the 

sunlight.

a. Take a potted plant, keep it in the position as shown in 

the figure. What happens to the stem ?
X

the stem will remain in the same position 

the stem will turn towards the sunlight 

the stem will grow towards the pot 

the stem will get dry after few hours

b. Fish have gills because ______________

a. to breathe in water

b. to swim in water

c. to digest the food

d. to eat the food

2. Rules for constructing multiple-choice items

1. The stem of the item should be meaningful by 

itself and should present a definite problem -

A properly constructed multiple-choice item presents 

a definite problem in the stem, which is meaningful without

the alternatives.

2. The item stem should include as much of the item

as possible and should be free of irrelevant material.
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This will increase the probability of a clearly 

stated problem in the stem and will reduce the reading time, 

required.

Example
1. Most of the animals and plants live in some sort of a 

place or other. What do you called place where an animal 

or plant lives ? (poor item)

a. Environment

b. Habitat

c. Dwelling place

d. Shelter

The right way of writing the above is as follows:

The place where a plant or an animal lives is

known as

a. Environment

b. Habitat

c. Dwelling place

d. Shelter

(Correct answer - 'Habitat')

3. Use a negatively stated item stem only when significant 

learning outcomes require it.

Most problems must be stated in positive terms to 

avoid the possibility of students overlooking the not, not, 

least and other similar words used in negative statements.
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Example
Which one of the following is not a herbivore ?

a. Cow

b. Horse

c. Lion

d. Sheep (poor item)

Which one of the following is carnivore ?

a. Cow

b. Horse

c. Lion

d. Sheep (better item)

4. All of the alternatives should

consistent with the stem of the item.

be grammatically

Grammatical consistency must be ensured to eliminate 

irrelevant clues from creeping into the item. Sometimes, the 

grammatical consistency of the correct alternative is given 

attention while the distractors are neglected. Here the 

respondent may eliminate the distractors as they are 

grammatically inconsistent with the stem and are thereby

incorrect answers.

Example
An electrical transformer can be used (poor item).

A. For storing up electricity

B. To increase the voltage of alternative current

C. To convert electrical energy into mechanical 
energy

D. Alternating current is changed to direct current
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An electric transformer can be used to (better item).

A. Store up electricity

B. Increase the voltage of alternating current

C. Convert electrical energy into mechanical energy

D. Change alternating current to direct current

5. An item should contain only one correct or clearly best 

answer. Including more than one correct answer in a test 

item and asking pupils to select all the correct 

alternatives has two major short-comings. Firstly these 

items do not present a definite problem in the stem and the 

selection of answers requires a mental response of true or 

false to each alternative rather than a comparison and 

selection of alternatives. Secondly, since the number of

alternatives selected as correct answers varies from one

respondent to another there is no satisfactory method for 

scoring.

6. Items used to measure understanding should contain some 

novelty but beware of too much novelty.

7. All distractors should be plausible.

Distractors should be as attractive as the correct

answer and if a distractor is not selected by anyone, it

must be realised that it is not contributing to the

functioning of the item and it should be eliminated or

revised. Homogenity of distractor may increase the
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difficulty level of respondents who are in doubt. However, 

homogenity and plausibility of distractors is dependent on 

age levels of respondents.

8. The relative length of the alternatives should not 

provide a clue to the answer.

The length of alternatives should be more or less 

similar so as to eliminate the possibility of providing 

irrelevant clues to the respondent on the basis of length. 

The correct alternative may be longer as it has to quality 

the stem item and its length should not supply clues to 

respondents. Other distractors should also be lengthened to

make them attractive.

Example
1. We are said to suffer from deficiency diseases,

when we _______________ (poor item)

a. get infected

b. are sick for a long period

c. our body fails to function properly due to lack 
of certain class of food

d. do not eat properly

2. We are said to suffer from deficiency diseases

when we _______________ (better item)

a. get infected by some one who is suffering from 
some disease

b. are sick for a long period without any improvement

c. our body fails to function properly due to lack of 
certain class of food

d. do not have proper appetite and regular eating 
habits
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9. Use special alternatives such as "none" of the 

above or "all of the above" sparingly.

Activity 6: Construct multiple-choice items to measure the 

competencies falling under knowledge, understanding and 

application in Environmental Studies of classes III, IV

and V.

Activity 7: Identify the competencies in Language and 

Mathematics which can be measured through multiple-choice 

type (Classes III, IV and V).

2.3 Performance Tests

Test types described above are often inadequate to 

measure some areas of achievement. For example, students' 

achievement expressed at times by means of a product or a 

procedure, which is a direct understanding and skill of a 

student. Performance testing is valuable in any subject 

where students are taught to follow specific procedures of 

psychomotor actions.

Example: Art Education

1. Drawing lines, 2. Mixing colours, 3. Painting, 

4. Holding the brush, 5. Symmetry, 6. Observation power of

students, 7. Imitation.

Tests of performance may be classified as:i) object-

tests, ii) performance measures, iii) product evaluation.
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i. Object tests used to measure knowledge and 

understanding; which are prerequisite to skills. Sometimes 

they are called as Identification tests, because the 

students will be asked to identify the specimen or objects.

ii. Performance measures; The process by which a 

student produces some type of desired result is 

appropriately observed and evaluated by the use of 

checklists and rating scales.

Example: a. Preparing a piece of wood work

b. Painting an object

c. Throwing a ball (Physical Education)

In these situations, procedures are the subject of

observation.

A detailed description of the techniques of 

observation is dealt in the following modules.

iii. Product Evaluation; The quality of skill- 

performance can be evaluated in terms of the quality of 

completed work. In assessing the product, checklists, rating 

scales (described in detail in the following modules) and 

other techniques are usually employed.

The above description of different types of test 

items would be effective in measuring the intended outcomes, 

provided they are used judiciously considering the level of



-72-

pupils, content, nature of competency in the specific 

subject area to be measured, and the scheme of scoring.

Questions for you to answer

1. State the rules that you would bear in mind while 

constructing objective type items.

2. Identify the errors in the following test items and write

the correct form.

a. One cannot interpret the results of T/F

test which provide no norms

b. Girls are generally more T/F

studious than boys

3. What are the important characteristics of a multiple- 

choice item ? Construct three questions for knowledge and 

three questions for understanding aspects.

4. Below are given five competencies. Construct multiple-

choice items for each.

a. Recognises four basic shapes - circle, triangle, 

rectangle and square (Class III Maths)

b. Interprets important road symbols (Class II EVS).

c. Identifies the occupation of different people

(Class III EVS).

d. Sees relationship between the different parts of 

the body and their functions (Class III EVS).

e. Differentiates living things form non-living 

things (Class III EVS).
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5. Prepare suitable test items for the 

competencies.

a. Classifies angles as right angle, 

acute angle (Class IV Maths).

b. Knows various terms related to a

their relationship (Class V Maths).

c. Locates the river, valley, ridge,

following

obtuse, and

circle, and

and a pond

(Class I EVS).

d Relates the nature of weather with seasons and

seasons with human activities, plants, animals

and birds (Class II EVS).
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MODULE 4

TOOLS AND TECHNIQUES OF EVALUATION-II

(NON-COGNITIVE ASPECTS)

Dr. Manjula P. Rao

Guidelines to Resource Persons

A. The objective of this module is to help the teacher to

- understand the importance of measuring the non- 

cognitive aspects in children.

- identify the different non-cognitive aspects in 

different subject areas of class I to class V.

- understand the meaning and the different types of 

observations which can be used as a technique of 

evaluation in a classroom to measure the non-cognitive

outcomes.

- understand the characteristics and the ways of 

constructing different tools of evaluation to measure 

the non-cognitive aspects in different subject areas.

- to plan and construct different types of evaluation 

tools to measure the non-cognitive aspects in pupils.

B. Training mode

1. Elicit the meaning of non-cognitive outcomes and the 

importance of evaluating them from the teachers.

2. List some of the non-cognitive aspects to be evaluated

.in children.

3. Explain the meaning of and the different types of 

observations with examples.

4. Ask teachers to identify the contexts in which the 

different types of observations can be employed.
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5. Ask teachers to present their view points (after 

discussing in their groups) on the advantages and the

limitations of observation as a method of evaluation.

6. Explain the pre-requisites required for a teacher to 

use observation as an evaluation technique.

7. Demonstrate the procedures of constructing and using a 

rating scale and a checklist.

8. Explain the use of an anecdotal record. With examples, 

explain as to how to prepare and maintain an anecdotal

record.

Group activities

Divide the teachers into seven groups - (1) Language, 

(2) Mathematics, (3) EVS-I, (4) EVS-II, (5) Physical and 

Health Education, (6) Art Education and (7) Work Experience. 

Ask them to list out the non-scholastic aspects subjectwise 

and unitwise and follow it up with a discussion.

1. Ask the teachers to construct a rating scale and a 

checklist as the per their identification of non- 

cognitive aspects in different subject areas.

2. Discuss the items prepared by each individual or group 

and give suggestions for improvement.

3. Ask teachers to prepare a format of Anecdotal record

and have a discussion on the formats.

4. Ask teachers to prepare anecdotal records as a trial.

5. Ask the teachers to list the precautionary measures to 

be followed while observing and recording of students'

behaviour.
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6. Provide 2 or 3 examplars on rating scale, checklist 

and anecdotal records, and ask for the interpretation

and comments of the teachers.

7. Ask teachers to discuss in their groups, about the 

development of non-cognitive or non-scholastic 

aspects on the following lines.

- the kind of programmes that can be conducted in the

school

- the choice of contexts

- the kind of festivals to be celebrated

- involvement of teachers, parents, and community

1.1 Overview

It is generally observed that in schools, the 

evaluation is mostly confined to the scholastic achievement 

of pupils, where as the other non-scholastic aspects like, 

personal and social qualities, interests, attitudes, 

aptitudes, etc. are least considered for evaluation. 

Sometimes, even though some teachers may have an enthusiasm 

to measure these aspects, they may not be knowing the 

techniques of evaluating these non-cognitive aspects. As 

indicated in the previous modules, the expected outcomes of 

learning cannot be limited only to the cognitive domain. It 

is necessary to consider the learning outcomes expected in 

the affective and the psycho-motor domains also, since the 

ultimate goal of education is the all round development of

the personality of the child. It is also obvious that unlike
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the learning outcomes in the cognitive domain, those in the 

non-cognitive domain, particularly the affective aspects 

cannot be specified in terms of minimum levels, and neither 

they can be evaluated by using the evaluation tools and 

techniques that can be made use to measure the cognitive 

aspects. There are certain other evaluation tools and 

techniques that can be made use of to measure the non- 

cognitive dimensions which is inclusive of affective and 

psychomotor skills. The modules which follow this deal with 

those evaluation techniques that can be used to measure the 

non-scholastic outcomes. Before embarking on those 

techniques of evaluation, it is necessary to specify certain 

non-cognitive areas.

1.2 Specification of non-cognitive areas

The affective aspects that are listed below are 

based on the recommendations of NPE-1986 which specifically 

highlights the need for promotion of values such as India's 

common cultural heritage, egalitarianism, democracy and 

secularism, equality of sexes, protection of the

environment, removal of social barriers, observance of the 

small family norm, and inculcation of scientific temper. 

Keeping the above as the broad guideline, the following have 

been identified as the key qualities which would eventually 

contribute towards personal and social growth as well as 

national development, by the committee set up by MHRD (Ref. 

Minimum Levels of Learning at Primary Stage, 1991).
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It is expected that every school should make efforts 

to develop these essential affective qualities in children 

that are given below:

1. Regularity and punctuality

2. Cleanliness

3. Sense of duty/diligence

4. Equality

5. Co-operation

6. Sense of responsibility

7. Truthfulness

8. National identity

Evaluation of non-cognitive aspects need not be 

confined only to the above stated affective aspects. It will 

include certain psycho-motor skills also, like skills of 

handling equipments, collection of materials, drawing and 

painting, skills related to physical and health education, 

etc. It also includes the interests, attitudes, aptitudes 

and the appreciation aspects. Teachers have to identify the 

non-cognitive components which include both affective and 

skill aspects in different subject areas like (1) Language, 

(2) Mathematics, (3) Environmental Studies,(4) Art Education 

and (5) Physical and Health Education.

Evaluation of these aspects should be a periodic and 

a continuous affair, because the one time observations and 

references can lead to wrong judgements. It should also be

comprehensive in manner which gives a complete picture of a
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pupil through simple and manageable means of assessment of 

non-cognitive aspects of growth.

Below is given a figure showing the tools and 

techniques of evaluating non-cognitive aspects.

1.3 Tools and Techniques of Evaluation

Tools and techniques 
of evaluation 
(non-cognitive)

— >
interactive 
coding system

-->
*Narrative
descriptions

Fig. Tools and Techniques of Evaluation (non-cognitive)
★ (Not described in the material since it is not relevant at 
elementary stage)

The evaluation tools listed in the above figure are 

discussed in detail in the following sections of the module.
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SECTION 1: OBSERVATION AS A TECHNIQUE OF EVALUATION

1. Overview

This section of the module presents observation as 

one of the techniques which can be used for evaluating non- 

cognitive aspects. The different types of classroom 

observations pre-requisites required for a teacher to use 

observation as a technique and certain precautions to be 

followed while observing the students are discussed in this

section.

2. Objectives

After going through this Section 1, you will be able to

1. know the meaning of observation

2. explain the purposes of using observation as an 

evaluation technique in classroom

3. know the different types of classroom

observations

4. identify the contexts in which you can use 

different types of observation

5. list the prerequisites needed for a teacher to 

use observation as an evaluation technique

6. apply observation as a technique of evaluation in 

your school context.
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3. Content

We have seen in the previous modules that a 

pupil’s performance can be evaluated with the help of 

class room tests which give a quantitative measure of 

specific behaviour. However,all aspects of pupil’s behaviour 

cannot be measured quantitatively through class room 

tests. For example, we do not get answers to certain 

questions as:

1. Whether the pupil X is sociable with his

classmates ?

2. Does he have social manners ?

3. Does he respect others' expressions and points of

view ?

4. Does he practice healthy and hygienic habits ?

5. Does he participate actively in performing arts ?

6. Does he have the skills of reading ?

7. How does he accept the responsibility when given?

The above aspects of pupils can be measured only 

through observation. Not only this, many aspects and skills 

pertaining to non-cognitive areas like art education, work 

experience, and physical education cannot be measured 

^quantitatively as we measure the cognitive components in 

Mathematics, Environmental Studies and languages. For
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instance, along with the specified non-cognitive areas that 

have been mentioned earlier, many learning outcomes such as 

use of equipment, showing initiativeness, creativity, 

persistence, concern for others, respect for law, 

sensitivity for social issues, open mindedness, willingness 

to suspend judgement, interest in various activities, 

appreciation, and other attitudinal aspects can be measured 

only through a technique like observation.

A. Meaning of observation

A measurement for which the primary data source is 

the viewing of and/or listening to what occurs in a class 

room or in a teaching-learing environment is a classroom 

observation. A class room teacher can observe his/her pupils 

in a number of situations in the classroom, on the play 

ground, in a social gathering, in a field trip, in the 

laboratory, etc. Observation is a method of evaluation which 

requires an observer to record the activities, experiences, 

and expressions of individual pupil either separately or 

in a group.

B. Different types of class room observation

a. Direct and formal observation

When observation is restricted to selected aspects 

of pupil's behaviour, and when records are made
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systematically and as objectively as possible, this 

technique becomes an effective and a more reliable tool in

the hands of a class room teacher. This is known as the

Direct Observation: It is a structured observation system,

where the observer's attention is limited to certain

preplanned set of behaviours to be observed.

Example: Situations where tasks like drawing, painting, clay 

modelling are given, the teacher can observe certain set of 

behaviours (pre-planned) like, accuracy, neatness, 

originality, imitation, preciseness, symmetry, design, etc.

b. Indirect or informal observation

Sometimes, informally a classroom teacher can 

observe and note pupil’s performance either in the class

room or outside the class room. Teacher can observe

informally the pupil’s conduct, social adjustment or 

personal and emotional adjustment.

Example 1: - In what situations does a child play alone or

with others ?

- Does the child follow or lead the group ?

- Does he fight with other children ?

- Does the child have nervous habits ?

- Does he strike or push others ?

- Does he exhibit irritation ?

Does he follow the rules sincerely ?
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Example 2

Mrs. Rai (the classroom teacher of class V) goes to 

the play ground casually for a walk during lunch break. She 

finds a student from class V by name Ajay quarrelling with 

the other boys in the play ground. He had broken the rules 

of the game while playing foot ball, and his friends seemed 

to have objected to his behaviour. Mrs. Rai has found Ajay 

snatching away the ball from his friends, and using abusive 

language to scold his friends. Mrs. Rai thinks to herself 

"Ajay needs to be sincere while playing with his friends. He 

needs to be corrected for his ill manners displayed".

Mrs. Rai stepped into the play ground with no 

purpose in her mind of evaluating anybody. But she seemed to 

have come across an incident where she learns about Ajay's 

social and personal quality. However, this unplanned

observation leads the teacher to make an evaluation about

the particular student's personal and social quality.

Chance occurrences resulting in unplanned

observations are referred to as informal observation. Most

of the time informal observations occur with greater 

frequency than the formal or structured observations. Hence 

they may be the most influential type of evaluating certain 

non-cognitive aspects in students.
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c. Ecological observation

Here the teacher will attempt to record virtually 

every event and activity that occurs in the class room 

during a span of time. The teacher will simply observe 

everything that goes on in the class without any pre

determined ideas as to what is important or what types of 

events and activities to be observed and recorded. The goal

is to obtain an exhaustive record.

d. Ethnographic observation

This kind of observation is similar to ecological 

observation where in the observation and recording is 

conducted without prior determination of certain sets of 

behaviours. However, the ecological observer will passively

record all available informations, that is (whatever that 

goes on in the class room) where as the ethnographic 

observer responds to the class room environment, by 

selecting events and activities to be recorded as they 

occur. Here the decisions should not be influenced by 

predetermined ideas, but one can have the freedom to decide 

what is significant and worth noting. The structure here for 

recording the observation develops during and not prior to 

ethnographic observation. On the other hand, in ecological 

observation, one is not free to impose structure at any

time.

For example: In Environmental Studies, as you are 

all aware of, emphasis is placed on student's learning by
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observation and doing. Different kinds of activities that

would enable children to discover ideas for themselves and

develop their own generalisations about different 

environmental processes and phenomenon are to provided to 

the children. During such instances, where the pupils are 

involved in the activities provided by the teacher, the 

teacher may play a role of an observer as well as a 

participant. The teacher can observe pupils, as the process 

is on, select and record of what is worth noting about 

pupils' participation in the activity.

Activity 1: Identify the situations/contexts, where the 

different types of observations described above can be used 

Activity 2: List the advantages and the disadvantages 

of (a) direct observation, (b) indirect observation,

(c) ecological observation,and (d) ethnographic observation.

C. What prerequisites a class room teacher requires to use

observation as an evaluation tool ?

1. Before approaching the situation, the teacher 

should decide which aspects of the student’s behaviour he is 

going'to observe and record (excepting informal observation 

where observation is incidental sometimes).

2. Appropriate timing and distribution of

observation periods.
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3. Preparation of a rating scale/checklist/or an 

observation schedule.

4. Skill of interpreting the observed data (if .coded 

in terms of symbols, etc.)

D. Precautions to the teachers

You have to be careful and cautionary while 

employing the method of observation. The important points to 

be kept in mind are:

1. The significance of observation depend upon 

the ability, understanding and the characteristics of a

teacher.

2. You have to be conscious of the danger of 

misinterpretation through the confusion of different

behaviours to be observed.

3. Recording of observation should be made promptly 

so that none of the important details are forgotton or

left out.

4. Generalization from observation should be arrived

at only after careful study. Such generalization should be 

held at minimum.

Activity 3: List the other precautionary measures that a 

teacher must follow while using observation as an evaluation 

technique.
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Activity 4: Do you visualize that observation as an 

evaluation tool may be misused at times by the teachers ? If 

so, list the reasons, and in what ways it may be misused.

There are the different types of observational 

techniques that you can use to assess your pupils.

Observational tools

1. Rating scales

2. Anecdotal records

3. Checklists

They are presented in detail in the following

sections of the module.

E. Questions for you to answer

1. Explain the significance of observation as an

evaluation tool.

2. Differentiate between the different class room

observations with an example each.

3. List the prerequisites needed for a class room

teacher to use observation as an evaluation tool.

4. What precautionary measures would you adopt while

using observation as an evaluation tool ?
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SECTION 2: RATING SCALES AND CHECKLISTS

1. Overview

As indicated in the previous section of the module, 

the rating scale and the checklist may be used as 

observational tools while evaluating certain non-cognitive 

aspects in children. This section presents the important 

features of rating scales and the checklists and the 

contexts in which they can be used. The tools have been 

described with appropriate exemplars wherever found

necessary.

2. Objectives

After going through this section, you will be able to

1. know the rating scale and the checklist as 

important evaluation techniques in evaluating the non- 

cognitive outcomes in children.

2. differentiate between a rating scale and a

checklist.

3. identify the situations/contexts in which you can 

make use of a rating scale and a checklist.

4. devise or plan rating scales and checklists 

suiting your objectives and the contexts to be evaluated.

5. understand the requirements of a good rating

scale and a checklist.
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3. Content

A) A Rating scale is a device for obtaining 

judgements of the degree to which an individual possesses 

certain behavioural traits and attributes. Rating scales may 

be devised for evaluating a great variety of traits such as 

generosity, leadership, co-operativeness, resourcefulness, 

emotional stability, discipline, civic sense, initiative, 

cooperativeness, attitudes, interests and other personal and 

social qualities which imply qualitative assessment. It is 

the qualitative nature of evidence that cannot be rated 

quantitatively. In all these cases, the evidence has to be 

expressed in terms of the degree to which the particular 

behaviour or skill is present in a person.

Rating scales are also used for evaluating certain 

skills like, experimental skills, observational skills of 

students, handling equipments, playing on an instrument, 

handwriting, reading skills, etc. Typically, a rating scale 

consists of a set of characteristics or qualities to be 

judged and a scale for indicating the degree to which each 

attribute is present.

B) Types of rating scales

1. Numerical rating scale

2. Graphic rating scale

3. Descriptive graphic rating scale
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1- Numerical rating scale

This is the simplest type of rating scale which a 

class room teacher can use, wherein the teacher can .check 

or circle a number to indicate the degree to which a 

characteristic is present. Each of a series of numbers is 

given a verbal description which remains constant from one 

characteristic to another. This type is useful when the 

characteristics or qualities to be rated can be classified 

into a number of limited categories, and when there is 

general agreement concerning the categories represented by 

each number. Look into the following example given in

environmental studies.

Example: Rating scale

Environmental studies - Materials around us. (Class 2) 

Competency: Pupil observes and examines some

common characteristics of non-living things.

(common materials and their properties)

- identifies common materials on the basis of some

easily observable properties.

- classifies given materials according to their 

properties.

Teacher observes the children in an activity

situation and rates in the following table.
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Behaviour to 
be observed

Name 12345

1. Collects different 
materials/objects of 
various types

2. Observes the
materials carefully

3. Follows the
instructions
systematically

4. Classifies the 
objects into 
different categories

5. Sees the similarities 
and differences between 
objects

6. Generalises the 
characteristics of 
different matters

7. Records the
information

1 - Outstanding

2 - Above average

3 - Average

4 - Below average

5 - Unsatisfactory

2. Graphic rating scale

Here each characteristic is followed by a horizontal 

line. The teacher can evaluate the student by placing a



-93-

check or a cross on a line to indicate the presence or 

absence of a given trait. Various categories are marked on 

the line, and the teacher is free to check between these

points if he so desires.

Example

1. To what extent the student is involved in the

given activity in Environmental Studies ?

Never Seldom Occassionally Frequently Always

2. To what extent the students cooperates with

his/her group while doing a task ?

Never Seldom Occassionally Frequently Always

3. Descriptive Graphic Rating Scale

This rating form uses descriptive phrases to 

identify the pupils on a graphic scale. The descriptions 

convey in behavioural terms what the students are like. This 

scale is very useful in the sense that it clarifies to both 

the teacher and the pupil, the types of behaviour that 

represents different degrees of progress. The specific 

descriptions not only shows the objectivity, but also helps 

in making efforts towards an improvement of a particular

behaviour.

Example

1. To what extent does the pupil participate in the

given activity ?
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Never
partici
pates

Participates 
when speci
fically asked

to do

Participates
actively

as much as 
other group

members

Participates 
more than
other group 
members

4. Requirements of a good rating scale

1. Traits must be clearly defined, so that not only

the teacher who evaluates would benefit, but also the other

teachers who would like to use it. For this purpose, brief 

descriptions can be used with the descriptive graphic rating

scales.

2. Number of divisions on the scale should be

optimum. They should not be more or few in number. Utmost 

they can be between 5 to 7.

3. Teacher should be clear about his/her rating. 

That is, the rating should be supported with sound rationale 

and good judgement. This is to avoid careless rating on part

of the teacher.

4. The teacher should avoid certain errors which may 

affect the rating the pupils. For example

(i) Personal bias Wherein the teacher may be 

influenced by his/her attitude towards pupils while rating

particular traits. This contaminates the objectivity. It
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will create a kind of halo effect that will affect the 

objectivity of rating.

(ii) Tendency to rate always either too high or too 

low, or avoiding both the ends would affect the objectivity 

of rating.

An exemplar material for measuring the personal and 

social qualities of individual pupils by using a rating 

scale is given here under.



RATING SCALE FOR MEASURING PERSONAL QUALITIES

Name
Class
Sex
Age

Personal
qualities

0 1 2 3 4

1. Regularity Always
irregular

Often
irregular

Usually
regular

Regular 
most of 
the times

Always
regular

2. Punctuality Always
late

Often
late

Usually
punctual

Punctual
on most
occasions

Always
punctual

3. Cleanliness Never keeps 
body and 
clothes 
clean

Rarely 
keeps 
body and 
clothes 
clean

Usually
clean

Qui te
clean 
most of
the time

Always 
very clean 
and neat 
personally

4. Sense of Never Occasionally Usually Assumes Almost all
responsibility assumes

responsibility
assumes
responsibility

assumes
responsibility

responsibility 
most of the 
time

the time
assumes
responsibility

5. Initiative Lacks
creativity and
leadership
qualities

Initiates 
but needs 
to be urged 
into action

Usually acts 
on his/her own 
occasionally 
needs
stimulation 
from others

Usually 
acts on
his own
wi thout 
any body's 
stimulation

Highly
creative, has 
leadership 
qualities,plans 
and acts on 
his own

I
vo
cn
i
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Activity 1: Identify the competencies in all subject areas 

from Class I to V which may be assessed qualitatively by 

using a rating scale.

Activity 2: Prepare rating scales for atleast five 

competencies identified under each subject area. List the 

criteria of assessment against which the scale will be 

prepared.

Activity 3: Prepare rating for each of the type described 

(numerical graphic, descriptive graphic) by using the 

competencies under cognitive or non-cognitive areas.

Activity 4: Critically analyse the given exemplar material 

on rating the personal and social qualities and give your 

own suggestions for improvement of the scale.

5. Checklists

A checklist is similar in appearence and use to the 

Rating Scale. The basic difference between them is in the 

type of judgement called for. For instance, a rating scale 

provides an opportunity to indicate the degree to which a 

particular characteristic or a trait is present in an 

individual. The checklist, on the other hand, calls for a 

simple 'yes-no* judgement. It is fundamentally a method of 

recording whether a characteristic is present or absent. 

Following is given a checklist to measure the language 

skills of pupils.
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Example

Format-1

A checklist for evaluating language skills

Name :

Standard :

Behaviours Yes No
to be

observed

Reading

1. Understands what he reads

2. Works out the meaning 
and use of new words

3. Reads independently for pleasure

4. Pronounces the words clearly

5. Uses sufficient pause in between 
the words and the sentences

6. Uses correct accent

Writing

1. Writes the sentences properly

2. Writes the words without spelling 
mistakes

3. Takes simple dictation of known words

4. Takes simple dictation of unknown words

5. Punctuates properly

6. Writes neatly and legibly

7. Writes with correct format, spacing, etc.
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In making a checklist, the teacher must first decide 

what kind of behaviours are important enough to be recorded. 

You may break down the broad skills or content areas and 

broad personality traits into a large number of more limited 

and specific components. All that a teacher has to do is to 

observe the children in the contexts required and tick 

mark ( /) under 'yes' and 'no' category against the 

characteristic/attribute listed, as you may see in the 

example format) provided above.

Activity 5: Prepare a checklist for evaluating certain 

important skills by referring to minimum levels of learning 

in the following subject areas from Class III to V

1. Language, 2. Mathematics, 3. Environmental Studies I,

4. Environmental Studies-II, 5. Physical and Health 

Education, 6. Art Education.

As mentioned earlier, the checklist helps us to know 

whether an individual possess a particular attribute or a 

characteristic. But it does not help us to know the degree 

to which the characteristic is present as the rating scale 

does. Hence checklist may be used only where you are 

required to know whether a particular characteristic is 

present or not (Yes-No). It should not be used where a 

degree or to the extent to which a particular characteristic 

is present. Check each child 2 to 3 times during a month to 

determine if progress has taken place in certain traits of 

behaviour which are expected.
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6. Questions for you to answer

1. What are the important features of a rating

scale ?

2. Differentiate between the different types of 

rating scales with an example each.

3. In what ways a checklist is different from a 

rating scale ?

4. Cite the contexts in which a rating scale and a 

checklist may be used as evaluation tools.

5. What precautionary measures would you follow 

while rating a student's behaviour through observation ?

6. List the requirements of a good rating scale.
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Section 3: ANECDOTAL RECORDS

1. Overview

One of the important observational tool which can be 

used to evaluate the non-cognitive aspects of students is an 

Anecdotal Record. This section highlights the important 

characteristics of an anecdotal record; how it can be used 

as an evaluation tool; and in what contexts; the precautions 

that a teacher should observe while recording a student's 

behaviour, and the objectives that can be evaluated through 

preparing and maintaining an anecdotal record and so on. 

Suitable examples and the formats are provided wherever 

found necessary.

2. Objectives

After going through this section,you will be able to

- know the meaning of an Anecdotal Record

- understand the purposes of an Anecdotal Record

- understand the role of an Anecdotal Record in

evaluating the non-cognitive aspects of students

- plan your own format of an Anecdotal Record

- list the steps you would follow to record

pupils' behaviour

- interpret the pupil's record and arrive at a 

generalization of his/her behaviour

- differentiate between an anecdotal record and a

rating scale.
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3. Content

a. Anecdotal records are cumulative notes of an

individual's behaviour observed in typical situations, 

activities, and experiences. It is a course and objective 

description of the behaviour. They are a series of notes on 

exactly what a child said or did in concrete situations. As 

the teacher goes on making successive observations, they 

become cumulative containing a variety and continuity of 

evidence which gives a clear picture of the child's 

behaviour, pattern and growth, interests and attitudes, 

strength and weaknesses and problems. The teacher's daily 

observations of the child will provide a wealth of 

information concerning the learning and development.

Example 1 (Record of student ’A’)

1. Student 'A' does not mix with other children in

the class. He stands alone always.

2. Doesn't participate in the classroom discussion.

3. Feels nervous to speak to the teacher. Avoids the 

teacher as far as possible.

4. Doesn't show improvement in learning. Scores very 

less marks in all subjects. Every test show a marked decline 

of the pupil in almost all the subjects.

5. Doesn't do the home assignments given.

6. Doesn't respond to teacher's questions.
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7. In one Arithematic class, he cried helplessly 

when he was asked to work out the problem on the blackboard.

8. Stammers, if he is forced to read aloud from a 

book or made to answer a question.

9. Doesn't involve in any activity. Never showed 

enthusiasm at any time to participate in any activity.

10. Always prefers to sit in the last bench. He 

looked very nervous and afraid, when he was asked twice or 

thrice by the teacher to sit in the front bench.

Teacher's comment

Student 'A' is found to be having a personality 

problem. He feels nervous, shy and inferior and unable to 

mix with others. This is having an adverse effect on his 

learning and achievement. Because of his nervousness, he 

seems to be having a speech problem too. Hence steps should 

be taken to (i) meet his parents and have a frank 

discussions in order to know the causes, (ii) to help the 

student to overcome his problems, and become confident, 

social and aspirant in nature.

An anecdotal record is a factual description of 

meaningful events which a teacher has observed of her/his 

pupils in everyday in and out of classroom situations. Each 

event is described shortly after it happens. A good
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anecdotal record consists of an objective description of an 

incident and includes an interpretation of the observed

behaviour.

b. Precautions to be borne in mind while writing anecdotal

record

- Make a record soon after the incident is observed.

Otherwise, the observation becomes imprecise and distorted 

with the lapse of time.

- Do not interpret an incident out of context, other

than in which it had occurred.

- Limit each anecdote to a brief description of a 

single specific incident.

- Keep the factual description of the incident and 

the interpretation of it separate.

- See to that the description of the incident as 

objective as possible. Avoid using terms like lazy, unhappy, 

shy, hostile, ambitious, etc., since such terms reflect your 

views, you may use such words when you interpret the

behaviour.

- Collect a number of anecdotes on a pupil before

drawing inferences concerning the typical behaviour. Because
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a single behavioural incident doesn't say anything about a 

pupil. Everyone's behaviour fluctuates somewhat from 

situation to situation. For eg, Manu appears interested in 

Maths class, but disinterested in English class. Therefore, 

before arriving at any conclusion, it is better to observe 

him over a period of time, and in a variety of situations.

- Record both positive and negative behavioural

incidents.

c. In what ways anectoal records help teachers ?

Anecdotal records help teachers to understand children in 

the following manner

the observations made, guide the teachers to 

identify the child's needs and help in guiding in the 

child's development.

- in understanding the child's personality.

helps in improving and developing teacher's 

procedure and attitudes towards the child.

- helps the teacher to understand more about child's 

behaviour and to establish the understanding atmosphere in 

which children can develop healthy personality.

- helps in avoiding unnecessary mistakes caused by a 

lack of knowledge about the child.

- helps in taking necessary steps to solve the

problem of the child.
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The anecdotal record is essential as it not only 

gives the concrete evidences about a child to a teacher, 

and also for other school personnel interested in a 

particular child’s adjustment. A systematic record to which 

one can refer for an accurate account of the child's

behaviour is certainly preferable to memory.

d. Objectives that can be evaluated by anecdotal records

Objectives where anecdotal records are most valuable 

are in the areas of social adjustment, personal and 

emotional adjustment and growth and certain interesting 

learning outcomes where the child may react in a novel way 

either through a discussion, or through responding to a 

question, or through certain enquiries. Below are given a 

few examples of students' behaviour which may be recorded 

and assessed qualitatively through anecdotal records.

Social adjustment

- Child's relationship with other children and

adults.

- Child's relationship with teachers.

- Whether and in what situations the child plays 

alone or with others, with whom he plays 

specifically.

- Whether he works well with a group.

- Whether he leaves the group if he cannot get his

own way.



-107-

- Fights with other children.

- Whether he demands much attention or affection

from adults.

- Adjusts well with adults, but poorly ' with

children.

- Fearful or antagonistic towards adults.

Personal and emotional adjustment

- Whether the child is independent or dependent

- his manners of meeting new situations

- his assumption of responsibilities

- his initiative nature in completing a task

- his demonstration of certain interests and

attitudes

- his pattern of emotional reactions (cheerful, 

laughs, cries easily, hurries, fearful, 

enthusiastic, is easily discouraged, displays 

temper tantrums.

- physical manifestations like vomiting, headaches, 

and indigestion which are the symptoms of 

emotional problems.

Certain learning outcomes

- Something extraordinary in performing a specific 

skill (eg. drawing and painting, producing a creative 

material, does an experiment).
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- Participation in the classroom discussion (quoting 

of his unique and interesting observation or experience 

related to the topic; asking a challenging question; 

withdrawal from participation; showing negative reactions to 

the whole discussion situation).

- Responding (with very interesting or unexpected 

response; divergent and creative in nature which catches the 

attention; weak response; indifferent response).

Since the school is concerned with the total

adjustment and the academic improvement of the child, 

anecdotal records may be used to observe and maintain a 

continuous and a comprehensive record of each child. 

Maintaining records of this kind will also help the teacher 

to diagnose certain special abilities or talents of each 

child, which may be nourished. Besides teacher can provide a 

direction to the child in his future regarding his vocation 

or in pursuance of higher education.

Where the children can be observed ?

Observations for anectodal records should be made in

a variety of situations as children show different behaviour 

under different circumstances. For example, the child may be 

observed incidentally in a variety of activities and

situations like
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- athletic games

- working in the school garden

- when engaged in a group activity in the classroom

and outside the classroom

- free play

- when engaged in aesthetic expressions

- discussion in the classroom

- field trips

- assembly, lunch room, library

- when mixing with the peer group

- other learning situations

Information about child's reactions at home may be 

obtained from parents through informal interviews. If the 

record is really to reflect the child's individuality, most

observations should be made on situations in which he has

freedom to display a variety of reactions; where he chooses 

his companions freely and his social relations.

Activity 2:List the other situations where in the children's 

behaviour may be observed and recorded

e. Certain important standards for recording anecdotes

The following list includes some of the essentials 

for any anecdotal record keeping.

1. Each entry should be dated, so that the sequence 

and lapse of time are clear when the record is reserved to
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know about the child. Incidents should be recorded 

day on which they occur before memory of them 

distorted.

on the

becomes

2. Each entry should contain some description of the

situation in which the incident occurred, so that it can be 

properly interpreted.

Examples

25-02-1996

04-03-1996

07-03-1996

During the class discussion 

While painting in the class 

While playing in the ground

3. Entries should be objective reporting of facts as 

far as possible. The reporting of specific incidents should 

be based uoon adequate facts observed. Teacher should avoid 

making subjective statements of opinion concerning 

interpretation.

4. Entries of incidents should reflect passive, 

inconspicuous or non-participating behaviour on the part of 

the teacher so as to give a true picture of the child.

5. Information about the child from parents may be 

obtaihed, since it may contribute clues to the 

interpretation of the child's behaviour.

6. Adequate number and sequence of anecdotal entries 

upon which to base judgements and interpretations of
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behaviour is essential. A teacher just beginning to keep 

records should make only about one entry a week for each 

chosen child, more if necessary, with experience, fewer 

entries may be found sufficient.

f. Methods of recording anecdotes

Anecdotal records may be prepared on simple formats.

A sample format is given here

ANECDOTAL RECORD

Name of the student

a. Incident

b. Interpretation

Class V

Date: 29-11-1996

Name of the observer (teacher)

The form for the original record may be placed on a 

small card, or a half sheet, or a full sheet, or a page that 

will fit into a loose-leaf note book. Original records for 

each child may be arranged together in a chronological order 

to provide a cumulative picture of the child for later

review.

Activity 3: Plan your own anecdotal record form depending 

upon your school background and children

g. Interpretation of cumulative anecdotal records

The following steps are involved in interpreting the 

anecdotal records. The anecdotal records may be reviewed
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periodically every month to see

- What trends in behaviour are revealed

- What suggestions for handling the child are 

implied

- to decide what further information should be

obtained

- if there is sufficient information to base

conclusions about the child's development, 

learning, etc. (note that conclusions should be 

drawn only on the basis of repeated instances)

At the end of each half year, or as per the need, 

the teacher may write a summary and interpretation of each 

record. This report should not be treated as a case history, 

but as a tool in guiding and improving the child's learning 

and social and emotional growth and adjustment. On the basis 

of the summary, the teacher may make a tentative 

interpretation of the child's motivations and of his major 

problems and needs. The ultimate objective is not to obtain 

some information about the child, but to help the child to 

realise his/her problems and needs, in those areas 

required, and to improve oneself.

Activity 4: Make anecdotal records of two students who are 

slow learners by observing them over a period of 

week. Keep your entries specific and objective. 

Interpret your records for each student to make 

tentative generalization about their learning

difficulties
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4. Question for you to answer

1. Why is anecdotal record used as an evaluation

tool in the class room ?

2. In what ways an anecdotal record is different 

from a rating scale ?

3. What steps would you follow to record a student's

behaviour ?

4. What precautionary measures to be borne in mind 

while recording certain incidents where student's behaviour

is observed ?

5. How will you interpret the record and arrive at

generalization about a student's behaviour ?
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MODULE 5

CONTINUOUS COMPREHENSIVE EVALUATION IN LANGUAGE

S.K. Shyamala

Overview

Language plays an invaluable and immense role in 

life of every individual. It links an individual to the 

family and society; it is also a powerful and irreplaceable 

medium of self expression. It is the harbinger and carrier 

of the culture and heritage of the region, it belongs to. It 

is in social circles that a new words and expressions while

listening or reading and develops the skills to use the 

language for effective interaction. Language learning is a 

continuous process and so should be its evaluation. Language 

learning is also a comprehensive process as it involves 

development of skills like listening, speaking, reading and 

writing; hence the evaluation should be comprehensive. 

Evaluation of the language should not be used only to 

certify achievement but also to promote it, by continuously 

checking on whether the expected levels in all the areas of 

language learning have been attained.

The evaluation process includes collecting evidence 

of behaviour modifications, analysing and using test results 

to take decisions regarding the progress made by the pupils. 

The purpose of evaluation in language should not be limited 

to declaring 'Mastery’ or 'Nonmastery' levels but to 

identify the strengths and weaknesses, making good the
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deficiencies and enriching the pupil's potential. Evaluation 

should not be restricted only to academic areas, but also 

extend to personal and social qualities, interests,attitudes 

and physical skills. These play a major role in language 

learning, as language learning has its basis in the human 

interaction, be it teacher-pupil interaction or the pupil- 

pupil interaction. Thus the evaluation process becomes a 

comprehensive one which evaluates social qualities, physical 

skills, listening skills, speaking skills, reading skills 

and writing skills.

Objectives

After reading this module, the teacher will be

able to

appreciate that comprehensive evaluation of 

language learning is essential for the teaching of language.

- understand that continuous evaluation requires 

frequent and purposeful assessment of language learning in

formal and informal situations.

- select appropriate techniques of evaluation and 

use them to improve learning and teaching of the language.

- plan a suitable scheme of continuous comprehensive 

evaluation for language learning.

select suitable language material other than 

textual material amenable to testing different skills.

- plan tests to evaluate the skills in isolation or

in an integrated manner.
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Content

The evaluation in language is not a test of memory 

or endurance but a test of four skills, grammar and textual 

material. Conversation and listening skills can be tested 

over the year through continuous assessment. Reading, 

writing, grammar and textual material will be tested through 

written exams planned periodically. Continuous assessment is 

where pupils are graded in four skills, grammar and textual 

material at regular intervals over the academic year. It is 

very important to maintain a record of the grades/scores 

that each pupil achieves in assignments, conversational 

skills, unit/weekly assessment and term examinations.

Allotment of marks skillwise

Continuous assessment ------------------

Conversational Assignments + Text Half yearly
skills 20% 10% 10% 20%

/\
/ \

/ \
Formal Informal 
10% 10%

Reading Writing Listening Text ___
5% 5% 5% 5%

(Based on prescribed text)
Final 

exam 40%
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(Personal Evaluation Sheet for teachers)

Here is a Record Card planned by a teacher for a pupil

Continuous assessment Final exam
(60) Total

for
60

(40) Total
for
40Conver- Assig- Formal R W C TM

sation
skill
(20)

nments

(20)

test
ing
(20) 12 12 6 10

Current
total

F IF R W C T 
10 10 5555

6 5 3 4 3 2 15

8 6 3 4 4 3 16

8 6 3 3 3 3 16

8 7 3 5 5 4 18

7 6 3 4 4 3 16 10 10 4 8 32

7 6 3 4 4 3 16

13 14 16 43 32 75

F - Formal; IF - Informal; R - Reading; W - Writing; 

C - Common; T - Text; TM - Textual Material
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Activity 1: Evolve your own record sheet to facilitate C.C.

evaluation

Evaluating the reading readiness, listening skill, 

speaking ability and writing skill of pupils at the very 

beginning of the term, gives the teacher a very clear 

picture of the language ability of the pupils. However, for 

class I modifications can be made so that writing skill and 

speaking ability are not unduly given more importance. 

To test the reading readiness and listening skill, a teacher 

has to use innovative techniques.

A. Evaluation of reading readiness, and listening skill

Reading readiness has been defined as 'a state of 

general maturity which allows a child to read without excess 

difficulty' (Harris, How to increase reading ability). When 

planning a readiness programme, it is important to fit the 

programme to the child rather than the child to the 

programme. The following growth areas can be evaluated. Some 

can be tested on entry to school, and others during the 

first months at school (adopted from Reading by Dondrummond 

and Ednawignell).

1. Social and emotional readiness

- Is the child secure with the teacher and class

mates ?
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- Is he/she willing to participate and cooperate in 

group activities.

- Does he use his/her initiative ?

- Is he responsible and independent in taking out 

using and putting away materials ?

2. Experiential background

- Has the child attended preprimary school ? How

Long ?

- Has he/she a different language background ?

- Is his/her home situation secure ?

- Has the child contact with books, people, places ?

- If both parents work, what provision is made for 

his/her supervision ?

3. Language development

- Has the child a good vocabulary ?

- Can he/she describe his/her experiences ? Can

he/she do it in sentences ?

- Does he/she speak fluently and clearly ?

- Can he/she tell a story in correct sequence ?

- Can he/she name/describe/interpret a picture ?

4. Health and physical development

- Does the child enjoy good general health ?

- Are hearing and vision normal ?

- Is attendance regular ?
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- Has he/she achieved physical control and muscular 

coordination ? Eye-hand coordination ?

- Can he/she maintain eye focus ?

5. Laterality, directionality and body image

- Is he/she right or left handed ?

- Can he/she draw a line on the board from right to 

left, up and down ?

- Can he/she identify his/her forehead, nose, etc. ?

- Can he/she touch his /her nose with right hand, 

with left hand, etc. ?

6. Interest in print and books

- Can the child recognise his/her own name in print?

- Does he/she know how to handle books ?

- Does he/she love to 'read' picture books ?

- Does, he/she respond with pleasure when the teacher

reads stories ?

7. Following directions
- Can the child carry out instructions in sequential

order ?

- Can he/she remember sequences ?

- Can he/she recall, retell stories ?

8. Visual perception and concept development

- Can the child detect likeness and difference in

objects, pictures, colours, shapes and sizes ?
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- Can he/she detect reversal of objects ?

- Can he/she successfully complete simple zig-zag 

puzzles and inset boards ?

- Can he/she classify objects into categories ?

- Can he/she make comparisons ?

- Can he/she differentiate between letters of the 

alphabet (appearance only)

- Can he/she differentiate between combination of 

letters ? (appearance only)

9- Tactile equivalence

- Can the child identify common objects in a covered 

box by touch only ?

- Can he/she match textures in a covered box with

those held in hand ?

- Can he/she identify a shape in a covered box by 

recognising the shape on the table ?

10. Auditory perception

- Can the child discriminate between sounds in every 

day life ?

- Can he/she respond to music ? (beat, pitch, tone)

- Can he/she hear initial sounds in words ?

- Can he/she hear rhyming sounds, ending sounds,

middle sounds in words ?

- Can he/she analyse the position of a sound in a

word ?
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- Can he/she combine two (more) sounds ?

Activity 2: Plan a checklist to evaluate the reading 

readiness of a child choosing from the exhaustive list given

above.

To test the listening skills in the I standard, the 

items given in Auditory perception can be effectively used. 

For the higher classes, a number of activities can be 

planned to evaluate listening skill in conformity of the 

level of the pupils.

1. Response of the pupils to a set of commands, instructions

and directions

2. Word games - wherein the listening skill is tested. For 

eg. tagging game - rat-tag-gem-man-name-egg, etc.

3. Identifying the spoken object from among others 

(desired).

4. Picking up the picture of an object from a group.

5. Displaying the card given, when the word written on the 

card is spoken.

6. Retelling a short story told by the teacher or a 

classmate in proper sequence.

7. Answering the factual questions based on a piece narrated 

by the teacher or a classmate.

8. Play accumulative games like - one child says I went to 

the zoo and another continues I was an elephant and

so on.
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Activity 3: Choose any one class II to V and plan a test for 

listening skill (refer to Minimum Levels of Learning)

B. Evaluation of conversational skill

Many situations, stories and poems provided in the 

text can be used to develop and assess the pupils'

conversation skills. The conversation skill assessment list

to be referred to while assuring the conversational skill 

(proposed). Assessment can be done both formally and 

informally.Oral testing may be conducted to assess the skill

(in the order of increasing difficulty)

Listening Speaking

1. Listen with understanding 
to popular rhymes and 
tales

2. Understand oral requests 
and simple instruction

3. Answer questions (which 
type)

4. Understand conversation 
and dialogue in familiar 
situations

5. Listen with understanding 
to narration, 
description word play 
and riddles

6. Listen with understanding 
to recitations, plays 
and debates

1. Repeats simple sentences

2. Recites simple rhymes 
poems in group or 
individually

3. Pronounces all sounds of 
languages

4. Narrates simple stories

5. Answers simple questions

6. Describes familiar objects
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Listening Speaking

7. Understand conversation 
dialogues and discussion 
in unfamiliar situations

8. Understand instructions 
for group activity

9. Make inference from a 
given text

10. Answer question using
because since

7. Takes part in a dialogue

8. Describes situations 
and events

9. Takes part in classroom 
discussion

10. Takes part in plays, 
debates and makes formal 
announcements
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Conversational skills can be tested both formally 

and informally. Here are a few samples of testing the

conversational skill classwise.

Class Formal Informal

I a. Poem-recitation
(poems given in the
test and taught 
by the teacher)

b. Answering questions 
like
1. What is your 

name ?
2. Which book is 

yours ?
3. When did you go 

to the zoo ?
4. Where is your 

house ?

II a. Narrates simple 
stories

a. Reaction and responses to 
simple instructions like - 
Show me your right hand 
Pick up the paper, etc.

b. Repeats simple sentences 
spoken by the teacher

a. Understands a conversation 
between the teacher and a 
student in the classroom 
situation

b. Pronounces all 
sounds of 
language 
(reading of a
given text)

III a. Shows an object/ 
model or picture 
and describes it

b. Takes part in a 
dialogue with a 
fellow student

b. and reports it in own 
sentences

a. Describes familiar objects

b. Takes part in classroom 
discussion

IV a. Answers questions 
with cause/effect 
basis like
i) It is not because 

ii) I was absent as

a. Understands instructions 
for group work
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Class Formal Informal

b. Takes part in b. Discusses/interacts/speaks
pick and speak/ in the group
elocution

V a. Makes inference a. Takes part in a skit/play
from the text 
and speaks
6-10 sentences 
on a given topic

b. Takes part in a b. Describes situations and
debate/debact events
with fellow
students
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C. Evaluation of Reading Skill

The main purpose of teaching Reading is for 

understanding. But a considerable amount of importance has 

to be given at primary stage for correct pronunciation and 

reading aloud with proper intonation and pauses. As the 

child develops the Reading skill, he/she will be able to do 

silent reading with comprehension. So, in classes I and II 

evaluation of reading aloud is to be planned based on the 

Minimum Levels of Learning of those classes.

I II

1. Recognise common letters 
of alphabet in 
combination and singly

1. Recognise infrequent 
letters and conjunct 
letters

2. Read large print and 
hand writing on black
board, flash cards, etc.

2. Read large and small 
prints

3. Read aloud simple 
known words

3. Read aloud rhymes poems, 
songs and simple stories

4. Be able to acquire 
reading comprehension 
vocabulary of 
approximately 1500 
words

4. Be able to acquire reading 
comprehension vocabulary 
of approximately 2000 
words

Activity 4: Collect words, poems and simple stories needed 

to test class I and II level and classify the words into 

simple and not so simple words.
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In classes III to V the evaluation of reading should 

be able to assess how much a student has understood of the

unseen passages. If the student is able to write the correct 

answer, be it a word, a phrase or a sentence it tells the 

teacher that the child has understood the given passage and 

thus deserves the mark. The proper reading material has to 

be selected keeping in view the ability, age group and 

interest of the students. The different types of questions 

are given below.

I. Gap filling

Used to measure student's ability to identify the 

main points of a text, to understand relations between 

different parts of the text and make inferences. In 

designing such questions, care is to be taken while writing 

the summary. The summary should be significantly different 

from the original text and students should not be able to 

fill the gaps copying it blindly from the text.

II. Sentence completion

In gap filling, it is only a word but in this, the 

response needs to be longer - a phrase or a clause.

III. Table completion and diagram completion

These are used to measure students' ability to

recognise the organisation of a text, identify the main
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points of a text, select an extract from a text information 

required for a specific purpose.

IV. Word attack questions

These questions are intended to measure not students 

existing vocabulary but their ability to deduce the meaning 

of lexical items in a given context. Here is an exemplar 

test material to illustrate the four types of questions 

connected with Reading Skills.

One day a hungry crow saw a piece of cheese in a 

cottage window. There seemed to be no one near the window. 

The crow quickly stole the cheese. He flew with the cheese

to a tree to eat it.

A fox who was nearby saw the cheese in the crow's

beak. The fox came and sat beneath the tree. He wished to

have the cheese for himself. So he began to flatter the 

crow. "What a wonderful bird you are !" said the fox.

The foolish crow was very pleased to hear these

words, "what beautiful feathers!" went on the fox. "I am

sure you have a sweet voice. Will you not sing to me ?"

The foolish crow was pleased with the flatter. He at 

once opened his beak and gave a loud caw. Down dropped the 

cheese. Quickly the fox picked it up and walked away, 

laughing at the foolishness of the crow.
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I- Gap filling

One day a piece of cheese was seen by a ____________
1

______________ It grabbed the cheese and sat _______
2

A fox

in

3
and sat beneath the tree as it saw

5
beak.

4

6

voice
7

He began flattering the crow "You are beautiful. Your

must be ". The foolish crow was pleased. It started
8

to sing and lost its cheese. The fox ran away with it.

II. Sentence completion

1. Stealing the cheese, the crow flew to a tree and

of

2. Seeing the cheese in crow's beak, the fox thought

3. The fox said that you are __________________

4. The fox said that he was sure crow’s ____________

__ too

5. The cheese fell down when
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III. Table completion and diagram completion complete this 
diagram after reading the story

1 2

IV word attack questions

Pick out the words/phrases from the story that mean

the same the words given below _______________

Eg. Very fast ____ quickly

1. not far away __________

2. wanted _________________

3 . happy _________________.

4. below _________________

5. fall down
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D. Evaluation of writing skills

It is extremely important for the students to learn 

how to write effectively. They will write in a better way if 

their writing has a purpose, a direction and an audience. To 

test the writing skill, the following tasks are given.

a. Linguistically controlled task

This gives ample guidance to the students in 

building up a short composition.

Take a well written (suitable to the age group) 

passage, make a summary of it and blank out portions of the 

test you would like students to fill up. Make sure that a 

student is not able to actually lift words/parts of 

sentences from the passage.

b. Verbal stimulus

This provides a situation in written form, which 

leads the student to the writing task.

See the exemplary material given in Appendix 1.

c. Visual stimulus

This provides a visual clue in the form of a 

picture, graph, diagram or map to set a writing task.

See the exemplary material given in Appendix 3.

The question paper should provide enough space

within which the students can answer. Ensure that the lines 

provided are adequate for the task set.

Activity 5: Select proper written material and set questions

to test Reading and Writing skills
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E. Evaluation of Grammar

The grammar section of the paper tests the students 

ability to produce accurate and appropriate language. The 

important feature of the evaluation is that like teaching it 

should be contextualised grammar. Learning and testing 

grammar becomes meaningful and interesting when there is a 

context or situation is provided.

See the exemplary material given in Appendix 5. 

Activity 6: Set test items to evaluate the grammar items 

taught in classes II-V

F. Evaluation of textual material

The textual material evaluation can be done through 

spoken tasks or written tasks. The recitation of poems; 

written responses to textual material in the form of 

sentences, paragraphs, letters or stories form the basis for 

these tasks. Care should be taken so that undue emphasis on 

memory is not needed while answering test items.

Activity 7: Select any lesson and plan test items in spoken

and written skills

G. Integrated evaluation

The four skills of Listening, Speaking, Reading and 

Writing can be tested in an integrated manner by planning 

test items in each skill area based on a single written text

material.
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For eg.: A fable or a fairly tale is selected which is 

appropriate to the age level.

1. Listening is tested after the teacher narrates 

the story (written text is not provided to the students 

while the teacher narrates it) with appropriate gestures and 

tone (refer to activity 3).

2. Speaking is tested by asking the children to 

present the story as a skit (the teacher can help the 

different groups planning the dialogue. Three to four groups 

present the dramatisation of the same story. If it is a 

fable, children will enjoy it more) (refer to activity 4).

3. Reading: Refer to the section C - Evaluation of 

reading skill and plan the items to test reading skill (now 

the written text can be given to the students).

4. Writing: Refer to Section D and Activity 5 and 

plan the items to test the written skills.

A resourceful and innovative teacher can improve 

upon the given suggestions and directions and plan an 

effective, integrated, continuous comprehensive evaluation 

programme for different class levels.

Questions for you to answer

1. What kind of formal and informal assessments can be used

to evaluate conversation skills ?
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2. What are the different question types used to evaluate 

reading skill ?

3. What is linguistically controlled test ? Prepare an 

exemplar material.

4. Distinguish between verbal and visual stimulus used to 

evaluate writing skills ? Give examples.

5. Select any lesson from the Reader/s and plan an 

integrated evaluation of the four skills.
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APPENDIX 1

VERBAL STIMULUS

CLASS V

I. Writing a dialogue (linguistically controlled)

Stimulus: Meena is your neighbour. She has come from Delhi. 

She hasn't seen Mysore. Write a dialogue between Meena and

yourself. Tell her about the places in Mysore - K.R.S.,

Chamundi Hills, Zoo, Palace and shopping complexes.

I - Hello, Meena. How are you ?

Meena - I am fine, thank you. Can you tell me about places

to see in Mysore ?

I - Oh, yes _______________________________________________

Meena - ________________________________________________________

I - ________________________________________________________

Meena - ________________________________________________________

I - ___

Meena -

I - _____

Meena - Thank you very much. I will visit all these places.
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APPENDIX 2

WRITING A LETTER (LINGUISTICALLY CONTROLLED)

CLASS V

Ajith is your cousin who lives at Madras. Write a 

letter to him about your picnic to Srirangapatna.

Use these clues - What time did you start ? Who came with 

you ? What did you see ? What did you eat ? What games did 

you play ? What time did you come back ?

Mysore
3-3-96

Dear Ajith,

How are you ? I hope you are fine. I went for a 

picnic to Srirangapatna with _________________________________

When are you coming to Mysore ? Give my regards to 

uncle and aunty.

With love

Your cousin
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APPENDIX 3

VERBAL + VISUAL STIMULUS

PRE-TEST ENGLISH

(Based on the competency 4-2-3)

1. Read the sentence given in example

Eg. The lion roars.

Now write what these do

horse, goose, dog, pig, cock 

1. _______________________________________

2. _______________________________________

3. _______________________________________

4. _______________________________________

5. _______________________________________

Use these words

barks, neighs, crows, quacks, grunts, roars

This is verbal stimulus
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II

Eg

Read the sentence given below (Visual stimulus)

The man is under the car<'..: ...i ' ....-c*" ”

under
—^r=-i,s -&>

In the same way, write what you see in these pictures.

1. s.

2.

3.

4.

over

5.
across

in

5 marks
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III. Read this sentence

Eg. She is closing the door

Closing
. • >

Now, write what you see

1.

Crossing

if'
Vi' "

h
1b'w'_ .d/Vp

Cl_K J..VT . ”S
V”\___

Opening
:«311 rcncx

10

Bathing I ( •• > ^|l [
H “

Kicking

10 marks
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PRE-TEST ENGLISH

III Standard (based on competency 4-3-3)

20 marks

30 minutes

5 marks

(Write about this picture)

This is a classroom
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This is a bedroom
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5 marks

(Write about this picture) 

This is a village ________
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(Write about this picture) 

This is a Railway station

5 marks
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APPENDIX 4

PRE-TEST ENGLISH

IV Standard (Based on the competency 4-4-3)

20 marks 
30 minutes

The little greedy

Mouse was caught in the trap

5 marks
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Look at these pictures and write the story.

Once, on a hot day, a fox ____________________________________

The fox went away saying, 'Grapes are sour'.

5 marks
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Look at these pictures and write the story.

One day, the hare and the tortoise ___________________________

So, the tortoise won the race

5 marks
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One day, Raju was playing football

Raju went to the park to play.

5 marks
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APPENDIX 5

CLASS III AND IV

1. Testing the ability to write plurals

areEg. This is a bag These

1. This is a pen These are

2. This is a book These are

3. This is a table These are

4. This is a fruit These are

5. This is a animal These are

High level testing

bags

Eg. One man

1. One woman

2. One child

3. One bench

4. One box

5. One fly

men

2. Verbs

Fill in the blanks using ______  am/is/are/was/were

Eg. Many people are going to the exhibition today.

1. I _______  also going with them now.

2. Yesterday there ______  a lot of rush for exhibition.

3. Murali _____ going to see a film now.

4. Sheela and Meena _____  going to the market yesterday

5. Sheela _______  going to the exhibition now.
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Fill in the blanks using the word given suitably 

Eg. He ran two kilometres yesterday (run)

1. I _____  Mr. Rao yesterday (see)

2. My teacher ______  to my house last week (come)

3. He ______  me a story book last year (give)

4. I ______  ice cream yesterday (eat)

5. She _______  a song in the party last Sunday (sing)

III. Adjectives

Fill in the blanks using suitable word as shown below.

clever; beautiful; brave; foolish; old; kind

Eg. Rose is a beautiful flower

1. Shivaji was a _________  warrior.

2. Mother Theresa is a _________  person.

3. Birbal was a very ________  person.

4. My grand mother is a very ________  lady.

5. My friend is a ________  boy, he always gets into trouble

IV. Adverbs

Fill in the blanks using suitable word as shown below, 

suddenly; safely; sweetly; easily; quietly; slowly

eg. Cuckoo sings sweetly

1. I can solve this sum __________

2. You should cross the road ________

3. The old man is very weak. He walks very ________

4. The lorry came very _________

5. Do you work _______ , without making noise.
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V. Preposition

Fill in the blanks using the given words

into; to; with; on; for

It was my birthday yesterday.

1. I invited my friends ________  the party.

2. I wore a new dress _______  my birthday.

3. My mother brought a cake _______  my friends.

4. She cut the cake ______ small pieces.

5. My friends ate the cake and danced ______  me.

before; from; after; across; along; around 

Eg. Sunday comes after Saturday. The men swam ______  the

river.

There are many trees ________  our school. This plane flies

______  Bombay to Calcutta.

January comes _______  February. He walked _______  the beach,

watching the waves.
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APPENDIX 5

COMPETENCY BASED EVALUATION SHEET

II LANGUAGE - ENGLISH I STANDARD

Skills
Competency I II III

number repor- repor- repor
ting ting ting

IV
repor
ting

1. Listening 1.1.1

1.1.2

1.1.3

2. Speaking 2.1.1

2.1.2

2.1.3

2.1.4

2.1.5

3. Reading 3.1.1

3.1.2

3.1.3

3.1.4

4. Writing 4.1.1

4.1.2

4.1.3

4.1.4

5. Comprehen- 5.1.1
sion of _____
ideas 5.1.2

* Followed in Demonstration School, RIE, Mysore
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Skills
Competency

number
I

repor
ting

II
repor
ting

III
repor
ting

IV
repor
ting

6. Functional 
grammar

6.1.1

7. Self
learning

7.1.1

8. Language 
use

8.1.1

9. Vocabu
lary 
control

9.1.1

Remarks

Teacher's 
signature

Headmaster's 
signature

Parent's 
signature
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PERSONALITY TRAITS

Name of Year Year Year Year
traits ------ ------ ------ ------

Asses- Asses- Asses- Asses
sment sment sment sment

1. General intelligence

2. Regularity

3. Obedience

4. Industriousness

5. Initiative

6. Neatness

7. Sociability

8. Co-operation

9. Responsibility

10. General reading habit
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MODULE 6

CONTINUOUS COMPREHENSIVE EVALUATION - MATHEMATICS

M. Sharada

Overview

Mathematics is an integral part of education.

Mastery of fundamental operations in Mathematics, i.e.,

addition, subtraction, multiplication and division, is a

must for every individual to deal with the day-to-day life

situations. One should be able to solve the numerical and

spatial problems which they encounter at home and outside. 

So it is essential for the children at primary stage, to 

master certain concepts in Mathematics. It is ironical that 

luck or chance plays a critical role in the education, since 

performance of learners are tested in a single shot through 

external examination. This should not happen at least with 

the primary children. So it is better if the children are 

evaluated continuously in multiple shots by giving them 

opportunities to acquire each competency at mastery level. 

In other words, it is better to follow continuous 

comprehensive evaluation at primary level. Continuous

evaluation in Mathematics enables the teacher to use

alternate strategies of teaching for the non-masters.

Personal traits also must be recorded to know about the 

child's background. Knowing the children helps the teacher 

to give maximum learning experiences at school for the needy
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children. In mastery learning approach the teacher should 

follow child-centred, activity based strategies of teaching. 

She/he should ensure that every child participates actively 

during the process. Sometimes the strategy may be guided 

learning approach. But the stress is on inter-learning and 

self-learning techniques with the child's experiences and

immediate environment.

Objectives

After going through this module the teachers will be

able to

i. know the concept of continuous comprehensive 

evaluation in Mathematics at the primary stage.

ii. plan tests/activities projects to evaluate 

achievement of various competencies.

iii. select appropriate techniques for evaluating

children in Mathematics.

iv. adopt proper procedures of administrating the 

selected continuous evaluation techniques.

V. know to diagnose children through diagnostic

tests •

vi. know to diagnose children through diagnostic

tests •
vii. know to make a score sheet and maintain a

childwise evaluation record.
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Major areas in Mathematics

i. Whole numbers

ii. Four basic operations on whole numbers

iii. Measures of money, length, mass (weight),

capacity, perimeter, area, volume and time

iv. Fractions, decimals and percentages

v. Geometrical shapes and spatial relationships

These five major areas are listed in the 'Minimum 

Levels of Learning' handbook. Under each area, competencies 

are also listed. On the basis of these competencies teaching 

learning strategies and evaluation techniques are to be 

planned and followed, since this list gives us the minimum 

competencies, that every child should master at least at 80% 

at the primary stage.

As indicated in the earlier modules the teacher

moves ahead to the next competency only when the earlier 

concept is mastered by at least 80% of the learners. Mastery 

of earlier competency is essential to master a later 

competency in Mathematics. Hence the teacher has to evaluate 

the pupils at every stage of teaching-learning process. For 

instance, after the first shot of learning activities are 

given, the evaluation is done along with the activities. 

Suppose, the learner has achieved a certain percentage of 

learning level during the first shot, it will be reinforced 

during the second and subsequent shots. Every shot is
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followed by continuous evaluation. The evaluation may be 

done through well planned projects, activities, oral/written 

tests based on competencies. The children are to be tested 

at the knowledge level, understanding level and application 

level. Based on the cumulative of all the tests of day to 

day evaluation, the records are maintained.

Techniques of testing

1. Oral testing

- Simple questions put to the individual child

- Through activities from concrete to abstract

- Recalling, recognising, identifying, reading 

numerals, counting mental sums and simple 

statement problems are the outcomes which can be

measured.

2. Diagnostic test based on competencies

3. Pretest, post-test

4. Summative test

A sample of a diagnostic test based on one 

particular competency from second standard is given below.

Area

Ability to add, subtract, multiply and divide whole

numbers.

Competency 2.2.1

Adds two or three 2-digit numbers without carrying 

and with carrying and sum not exceeding 99. This particular
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competency includes the following subcompetencies.

- Addition of a 2 digit number with another 2 digit 

without carrying

- Addition of three 2 digit numbers without carrying

- Addition of two 2 digit numbers with carrying

- Addition of three 2 digit numbers with carrying

So testing items based on every subcompetency are 

to be framed to ensure the mastery of this particular 

competency.

Diagnostic test (2.2.1)

I. Add

1. a) 24
+53

b) 60
+20

c) 62
+10

d) 30
+49

2. a) 42 b) 40 c) 30 d) 24
+16 +20 +58 +50
+21 +30 +11 +15
— — — —
— — — —

3. a) 48 b) 59 c) 26 d) 35
+32 +29 +18 +20
— — +43 +19

II. Find the sum

a. 77 and 21

b. 45 and 28

c. 16, 71 and 12

d. 42, 19 and 20
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III. Fill in the blanks
a) 24 b) 6

+ 1 +23

85

c) 26 
+4

d) 9 
+57

Ability to add single digit numbers is the 

pre-requisite for this competency. Ensure the ability of the 

child to add two or three given single digit numbers before 

the teaching learning process. After the learning activities

were conducted the children are to be tested for their

achievement of the particular competency. By administering 

a diagnostic or achievement test with the increasing 

difficulty level, one can find out where the child exactly 

failed to do operation successfully. Through such tests 

remedial measures can also be planned. The performance of

the children are to be recorded.

A sample of score sheet of performance of five 

children in the above diagnostic test can be done as

given below.
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Competency 2.2.1

Name of I II m
the child -------------------------- ------- -----

12 3

abed abed abed abed abed

/ / / / / / / / / x / / / / x / / / x /

/ / / / / / / / / / / / / / / x / / x /

/ / / / / // x / // / / / / x / / / /

/ / / / / // / / / / / / / / / / / x /

/// / / / / / / / / / / / / / / / x /

From this score sheet we can easily make out that 

question C in III main was found difficult by every child. 

Why ? Diagnose, reteach and test again.

A competency based post-test (summative test) for 4th

standard in the area ’Whole Numbers and Numerals’

1.4.1 1. Read the following numerals

6524 9999

7089 8000

4006 5600

8360 3208

1.4.2 2. Write the number names

a. 7004

b. 6540

c. 8918

d. 4800
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3. Write the numerals for the following

a. Seven thousand six hundred twenty eight

b. One thousand five hundred

c. Six thousand two hundred seven

d. Eight thousand three hundred sixty

1.4.3

4. Indicate the place value of 4 in the following

a. 9842, b. 1614, c. 8436, d. 4753

5. Write the place value of each digit in 5798

6. What is the place value of zero in 6084

1.4.4

7. Rewrite the following set of numbers in ascending

order

a. 1201,

9

2101,

r

1210, 1012

b. 2705, 8216, 1689, 3423

/ 9 9

8. Rewrite the following set of numbers in the 

descending order.

a. 8934,

9

3671 ,

9

1809,

z

4444

b. 6789, 7689, 9867, 8769

/ 9 /
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9. Write two numbers which comes after the given

number.

a. 9234, ____ , ____

b. 1099, ____ , ____

c. 7 208, ____ , ____

d. 6999, ____ , ____

10. Write the numbers which comes before the given

number

a. ____ ,  , 2346

b. ____ ,  , 6920

c. ____ ,  , 4000

d. ____ ,  , 8600

11. Write the numbers between the two given numbers

a. 3483, ____ ,  , 3486

b. 5219, ____ ,  , 5222

c. 1799, ____ ,  , 1802

d. 8999, ____ ,  , 9002

1.4.6

12. Compare the two numbers given below by putting

<, > or =

4000 8000

6783 6783

9986 9863

2743 8043
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1.4.7

13. Fill in the blanks by choosing the correct answer

from the bracket

a. The factor of 22 is _______  (3, 2, 7, 4)

b. The multiple of both 2 and 8 is ____  (10, 6, 16, 4)

c. The factor of 19 is ____  (1, 9, 10, 8)

d. The multiple of 12 is _____  (3, 4, 6, 36)

1.4.8

14. Encircle the prime numbers

7, 16, 2, 1, 13

18, 19, 23, 11, 26

36, 47, 6, 31, 15

Similarly evaluation items can be prepared on all

major areas and can be administered at the terminal

stage (i.e. end of 4th standard) of primary children.

Evaluation record

A childwise record of the performance of the child

on various scholastic and non-scholastic areas should be

maintained. While documenting the following aspects should

be taken care of.

- Unitwise performance of learners with reference to 

specific competencies

- Performance of child in achievement tests

- Mastery at first, second or third shot

- Background of the child
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Activity 1: Look into the competencies of Mathematics of 

class I, II and III (MLL) and prepare evaluation items to

measure them.

Achievement in Mathematics can be reported in the

evaluation record sheet as shown below.

MATHEMATICS

Name of the student: Class: I

Area

I
repor
ting

II
repor
ting

III IV
repor
ting

repor
ting

123123123123

1. Understand- 1.1.1
ing whole -----
numbers and 1.1.2
numerals -----

1.1.3

1.1.4

1.1.5

1.1.6

1.1.7

1.1.8

1.1.9

Ability to 
add subtract 
multiply 
and divide 
whole 
numbers

2.1.1

2.1.2

2.1.3

2.1.4

2.1.5

2.1.6

2.1.7
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I II III IV
repor- repor- repor- repor
ting ting ting ting

Area ------- ------- ------- -------
123123123123

3. Ability to 
use and 
solve
daily life 
simple 
problems in 
money length 
mass capacity 
area and time

3.1.1

3.1.2

3.1.3

3.1.4

3.1.5

4. Understand
ing geo
metrical 
shapes

4.1.1

4.1.2

4.1.3

A few competency based evaluation items are given in

the next page for further reference to construct items to

evaluate students in Mathematics.
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TESTS

1.4.1 Recognises and writes numerals from 1000 to 10000

PIO: Given 10 number names between 1000 and 10000 pupils 
will write numerals of atleast eight of them.

Test: Write numerals of the following numbers in the space 
provided against them

Ex: 1996 One thousand nine hundred ninety six

______________ 1. One thousand one hundred eleven.

______________ 2. Six thousand five hundred thirty one.

______________ 3. Eight thousand four hundred seventy five.

______________ 4. Three thousand three hundred thirty three.

______________ 5. Seven thousand eighty two.

______________ 6. Five thousand eight hundred forty seven.

______________ 7. Nine thousand ninety.

______________ 8. Two thousand two.

______________ 9. Three thousand forty nine.

_____________  10. Four thousand twenty.

1.4.2 Write number names upto 10000

PIO: Given 10 numerals upto 10000 pupils will write the 
number names for atleast 8 of them.

Test: Write the number names of the following:

Ex. 9999 = Nine thousand nine hundred ninety nine.

1. 4628 =
2. 3729 =
3. 5055 =
4. 6433 =
5. 7865 =
6. 4016 =
7. 9084 =
8. 1901 =
9. 8200 =

10. 2810 =
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1.4.3 Demonstrates understanding of place value of 4-digits 
numbers by expanding numbers between 1000 to 9999 into 
thousands, hundreds, tens and ones and by expressing 
the expanded form as 4 digits.

PIO: 1: Given 10 four digits numbers, write the following 
numbers in expanded form as shown below.

Test: Write the following numbers in expanded form as shown 
below.

Example: 1947 = 1x1000 + 9x100 + 4x10 + 7x1

1. 4659 =

2. 5098 =

3. 6437 =

4. 7302 =

5. 8214 =

6. 9126 =

7. 1980 =

8. 2807 =

9. 3003 =

10. 2000 =

PIO: 2: Given expanded form of 10 four digit numbers. Write 
the numerals for 8 of them correctly.

Test: Write numeral representing the number in expanded form 
space provided

Ex: 1x1000 + 8x100 + 6x10 + 9x1 = 1869

1. 9x1000 + 1x100 + 5x10 + 2x1 =
2. 8000 + 200 + 40 + 3 = ______________
3. 7x100 + 3x100 + 8x10 + 4x1 =
4. 6000 + 400 + 900 + 5 = ______________
5. 3x1000 + 8x100 + 6x10 + 7x1 =
6. 1000 + 600 + 70 + 8 = _____________
7. 9x1000 + 0x100 + 0x10 + 0x1 =
8. 5000 + 30 =
9. 4x1000 + 6x1 =

10. 2000 + 700 =
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2.4.8 Divides a number upto 3 digits by a nnmhpr not 
exceeding 10 with borrowing and with remainder.

PIO: Given 10 numbers having 2 or 3 digits, pupils divide 
them by a number not exceeding 10 in at least 8 cases 
in 10 minutes without using multiplication table.

Test: Divide the following as shown in the example below.

Example: 25-4 4) 25 (6
24

1

35-3

46-5

97-6

89-7

69-8

105 - 4

122 - 7

205 - 6

574 - 5

845 - 9

2.4.9 Solves 1-2 steps daily life problems involving 
multiplication and division using skill and 2.4.8.

PIO: 1. Given 5 life situation problems involving 
multiplication pupils will solve all of them in 15 
minutes without using multiplication tables.

Test: Solve the following problems as shown in the example 
below.

Example: The cost of a chair is Rs. 220. 
25 chairs.

Find the cost of

Answer: Cost of one chair = Rs. 220

Cost of 25 chairs = Rs. 220x25

= Rs. 5500

220 x 25

1100
440

5500
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1. An agricultural worker earns Rs. 650 per month. How much 
does he earn in a year ?

2. A fan costs Rs. 475. A school building contains 12 rooms. 
How much money is needed to provide a fan in each room ?

3. A soap factory produces 525 soap cakes a 
soap cakes can be produced in 15 days ?

day. How many

4. There are 52 match sticks in each match 
sticks are there are in 88 match boxes ?

box. How many

5. There are 36 eggs in an egg-tray. How many eggs will
there be in 94 such trays ?

3.4.7. Solve 1-step simple daily life problems relating to 
standard units of length involving conversions and 
only one of the four operations and multiplication 
and division by single digit only.

PIO: Given 10 simple problems relating to standard units of 
length pupils will solve at least 8 of them using basic 
operation in 25 minutes without using a multiplication 
table or a calculator.

Test: Solve the following

a. Ram walked a distance of 7 km 895 m and took rest for 
some time. Again he walked a distance of 15 km 223 m. 
What was the total distance covered by him ?

Sujatha bought a ribbon roll of length 286 m 50 cm. She 
gave a length of 195 m 75 cm to her sister. Find the 
remaining length of ribbon with Sujatha.

b. Mohammed ran a distance of 400 m in one round. What 
distance did he run 8 rounds ?

c. 1 m 80 cm cloth is needed to stitch a shirt. A tailor has 
to stitch 7 shirts. Find the length of cloth required.

d. Length of a rope is 200 m. If a piece of 150 m 75 cm long 
rope is cut from it, what is the length of the rope left 
over ?

e. A coil of wire measures 15 m. How many bits of wires of 
length 5 cm can be cut from it ?

f. The length of a road is 4 m 16 cm. How many pieces of 
8 cm each rod can be cut from it ?
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3.4.8. Measures the lengths of objects or short distance in 
the immediate environment in metres and centimetres.

PIO: Given 5 objects, the pupils will measure their length 
nearest to a centimetre.

NOTE: THE TEACHER CONDUCTS THE TEST THROUGH AN ACTIVITY.

Test 1: Measure the length of given objects in centimetres 
and write their measurements in the space provided 
against the name of each object.

1. Length of your pencil = ____________

2. Length of chalk = ____________

3. Breadth of mathematics text book = ____________

4. Length of a ruler = ____________

5. Length of mathematics note book = ____________

3.4.13. Solves simple 1-step daily problems mentally 
involving kilograms and grams with no number 
exceeding 50 and no conversion, carrying or 
borrowing or remainder, multiplication and division 
by single digit only.

PIO: Given 10 simple 1-step daily problems involving 
kilograms and grams with no number exceeding 50 and no 
conversion, carrying or borrowing or remainder, 
multiplication and division by single digit only, 
pupils will solve mentally at least 8 of them in 
5 minutes.

Test: Answer the following

1. Ram gets 21 kg of sugar and Rahim gets 12 kg of sugar. 
What is the total weight of sugar with them ?

2. A retail shop contains 15 kg 20 gm of Brooke Bond tea and 
23 kg 30 gm of Tajmahal tea. What is the net weight of 
tea in stock in the shop ?

3. One bag contains 30 kg of paddy, another bag contains 
12 kg of paddy. What is the total weight of paddy in the 
two bags ?

4. On the Republic day the school authorities distributed 
33 kg of sweets from a box of 45 kg 50 gm sweets. Find 
the quantity of sweet left in the box.
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5. Leela takes out of 16 kg of rice from a bag containing 
25 kg of rice. Find out the quantity of rice remaining in 
the bag.

6. A farmer bought 5 bags of sunflower seeds each weighing 
2 kg 10 gm. What is the total weight of seeds in the 
5 bags ?

7. A pocket of ghee weighs 1 kg 15 gm. Find the total weight 
of 5 such packets.

8. 36 kg 30 gm of wheat flour is packed equally in 6 packets 
What is the weight of wheat flour in each packet ?

9. 42 kg of fertiliser was packed equally in 7 small bags 
for free distribution to small farmers. What is the 
weight of fertiliser in each bag ?

10. A cake weighs 5 kg 50 gm. Anthony divides the cake into 5 
equal pieces and distributes his neighbours. What is the 
weight of each piece of cake ?

3.4.14 Converts litres into millilitres and vice-versa.

PIP: 1. Given capacity of 5 objects in litres and millilitres 
pupils will convert them to millilitres in all the 
cases without using a conversion table, in 2 minutes.

Test: Convert the following into millilitres and write the 
answer in the space provided.

Example: 5 litres = 5000 millilitres

1. 6 litres

2. 2 litres

3. 8 litres

4. 5 litres

5. 9 litres

500 millilitres = _____________

20 millilitres = _____________

105 millilitres = _ ___________

5 millilitres = _____________

465 millilitres = _____________

PIO: 2. Given capacity of 5 objects in millilitres pupils 
will convert them to litres and millilitres in all 
the cases without using a conversion table, in 
2 minutes.
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Test: Convert the following into litres and millilitres and 
write the answer in the space provided.

Example: 1500 ml = 1 litre 500 millilitre.

1. 1700 ml = _____________

2. 6400 ml = _____________

3. 8080 ml = _____________

4. 2350 ml = _____________

5. 50050 ml = _____________

3.4.15. Solves simple 1-2 step daily problems related to 
capacity involving only one of the 4 operations, 
including conversion, multiplication and division by 
single digit only.

PIO: Given 10 daily life problems related to capacity 
involving one of the 4 operations and multiplication and 
division by single digit, pupils will solve at least 8 
of them in 30 minutes without using a multiplication 
table.

Test: Solve the following.

1. A plastic can contains 31650 ml of kerosene oil. Another 
can contains 21750 ml of kerosene. How much kerosene oil 
do they contain together ?

2. For a marriage function, 101500 ml of milk was purchased 
in the morning and 151750 ml in the evening. How much milk 
was purchased on the whole day ?

3. John filled 21500 ml of petrol into his scooter and 
81250 ml of petrol into his car. How much of petrol did 
John buy ?

4. A coffee kettle contains 51500 ml of coffee. If 21750 ml 
of coffee is distributed, find the remaining quantity of 
coffee in the kettle.

5. 31300 ml of petrol was taken from a can of 5 1. 
of petrol was left in the can ?

How much

6. A Brahmi oil bottle contains 250 ml 
purchased 6 bottles. How much oil did 
in all ?

of oil. Shobha 
Shobha purchase

7. A merchant purchases 7 tins of kerosene. Each tin has a 
capacity of 181500 ml. How much oil did she purchase ?
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8. A can contains 41450 ml of Saffola refined oil. Vimala 
purchased 8 such cans. How much oil did she purchase 
altogether ?

9. A tin of groundnut oil contains 81800 ml oil. The same is 
distributed equally to cans. What quantity of oil does 
each can contain ?

10. 361420 ml of milk is distributed equally to 6 cans. How 
much milk does each can contain ?

3.4.17 Solves simple 1-step daily problems mentally involving 
litres and millilitres with no number exceeding 50 and 
no conversion, carrying or borrowing or remainder, 
multiplication and division by single digit only.

PIO: Given 10 simple 1-step daily problems involving litres 
and millilitres with no number exceeding 50 and no 
conversion, carrying or borrowing or remainder, 
multiplication and division by single digit only, pupils 
will solve mentally all of them in 6 minutes.

Test: Answer the following mentally.

a. A cow gives 4120 ml in the morning and 3130 ml in the 
evening. How much milk does the cow give daily ?

b. A merchant sold 25130 ml of ground nut oil and 20120 ml of 
gingely oil. What was the total oil sold ?

c. A buffalo gives 6140 ml milk daily. The family 
2125 ml of milk. The rest is sold. How much milk 
daily ?

consumes 
is sold

d. A bottle contains 21350 ml of oil. 
of oil in 8 such bottles.

Find the total measure

e. Each bottle has a capacity of 5 1. How many 
are required to empty a container of 45 1 ?

such bottles

4.4.6. Adds and subtracts simple proper 
denominator

fractions with same

PIO: Given 10 pairs of simple proper fractions with same 
denominator, pupils will add or subtract the fractions 
in at least 8 of the pairs in 3 minutes without using a 
calculator.
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Test: Add the following pairs of fractions. 

Example: 1/5 + 2/ = 1+2/5 = 3/5

a. 8/10 + 9/10 =

b. 4/7 + 5/7 =

c. 7/9 + 8/9

d. 10/15 + 7/15 =

e. 5/13 + 8/13 =

f. 8/18 + 7/18 =

g- 4/14 + 7/14 =

h. 5/16 + 8/16 =

i. 8/12 + 7/12 =

j- 9/19 + 10/19 =

PIO : 2. Given 10 pairs of simple
denominator, pupils will
of the pairs in 3 minutes

Test: Subtract the following.

Ex. 6/7 - 2/7 = 6-2/7

1. 5/8 - 3/8 =

2. 6/10 - 2/10 =

3. 10/11 - 5/11 =

4. 8/13 - 6/13 =

5. 13/17 - 8/17 =

6. 7/18 - 5/18 =

7. 9/15 - 2/15 =

8. 12/19 - 11/19 =

9. 7/16 - 7/16 =

10. 11/12 - 5/12 =

same
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MODULE 7

CONTINUOUS AND COMPREHENSIVE EVALUATION IN

ENVIRONMENTAL STUDIES - PART I

Asha Kamath

Guidelines to Resource Persons

A. The objectives of this module is to help the teachers to

- understand the nature of environmental studies.

- understand the importance/purpose of introducing 

environmental studies at primary level.

identify the appropriate evaluation tools to 

measure the given competencies.

- identify the non-cognitive outcomes in EVS-I.

- identify and plan appropriate evaluation tools to 

measure the non-cognitive outcomes in EVS-I.

to plan a format to record the evaluation 

continuously and comprehensively.

B. Training mode
1. Discuss the meaning and the nature of 

Environmental studies through participatory approach.

2. Discuss the importance of EVS in curriculum at 

primary level.

3. Highlight upon the environmental approach.

4. Provide the list of competencies, and ask 

teachers to group the competencies under the categories 

knowledge, understanding, application and skill.
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5. Group activities

(i) Divide the teachers into four groups. Ask 

them to list the competencies for a given

class; identify appropriate evaluation

tools to measure the competencies; and

write test items accordingly.

(ii) Ask teachers to identify non-cognitive

outcomes under each unit, and plan 

appropriate evaluation technique/tool to 

measure them (eg. Rating scale, checklist, 

Anecdotal records).

(iii) Ask teachers to prepare a format to record 

pupils' evaluation continuously and 

comprehensively.

1. Overview

Environmental studies is one of the subject areas at 

the primary stage. It is a subject which aims at developing 

an awareness and understanding of the environment in the 

child. It is nothing but a 'study of the environment, 

through the environment and for the environment'. 

Environment, in the study comprises of all the natural and 

social factors which influence the living and working

conditions of an individual.

Environmental studies is mainly learnt through 

environmental approach which caters to all the principles of
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learning using environment as a means to master the 

competencies. Equal importance is given both for content and 

process. Though normally integrated, from class III onwards 

Environmental Studies is separated into two parts. Part I 

deals with Social Studies and Part II with Science aspect of

Environment.

2. Objectives

After studying this module you will be able to

- explain the concept of environment, environmental 

studies and environmental approach.

understand how continuous and comprehensive

evaluation can be used in EVS-I.

- formulate appropriate evaluation items for the 

given competencies.

plan a format to record continuous and 

comprehensive evaluation in EVS-I.

identify the non-cognitive outcomes to be

evaluated in EVS-I.

- identify and plan the appropriate evaluation tools 

to measure the non-cognitive outcomes.

3. Content

Learners master the competencies most effectively

when there is systematic instruction, immediate evaluation
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and continuing application. This implies that evaluation is 

an integral part of the teaching learning process. It guides 

both the teachers and learners to improve their performance.

Evaluation in Social Studies in the elementary 

school is at once an opportunity and a challenge - an 

opportunity - to assess the outcomes of past effort and a 

challenge to vitalize future instructions.

Evaluation in Social Studies consists of

- evaluation of knowledge

- evaluation of essential understanding, attitudes,

and behaviours and skills

Knowledge : It can be used in formulating or reinforcing

certain broad generalisation about the ways 

in which people live on earth. As such it

consists of facts and information.

Ex: India is an independent country

Understanding : Understandings grow out of the child's 

knowledge of the world in which he/she lives 

and which are applicable to various times 

and places.

Ex: People of different religious fought

unitedly for the freedom of a country.



-180-

Attitude : Attitudes grows out of child's contact with

the content and experiences of the social 

studies. They are embodied in the feelings, 

concerns and interests. These direct the

future behaviour and action.

Ex: All religious need to be respected 

equally.

Behaviours : Behaviour are the outcomes of the child's

and skills knowledge about his/her world, the under

standings drawn from knowledge and attitudes 

about his/her role in the teaching of Social 

Studies is ultimately directed towards these

behaviours and skills.

Ex: Participates in different religious 

festivals. Locates the required 

information from the given material

Activity 1: Look at the table of Minimum Levels of Learning, 

select and write two competencies each to match each of the 

above areas - knowledge, understanding, attitude, behaviour

and skill

Knowledge

a) To match the events with periods of time 

(Ref. MLL)

Competency 5.5.1. Knows how we lost freedom when the British 

began to rule over us from abroad and how we won it back

(Ref. MLL).
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Qn.:

Event Year

Dandi March 1885

Division of Bengal 1914

Quit India Movement 1930

Beginning of Indian National Congress 1942

First World War 1905

1939

b) To supply key words missing in statement of

facts.

Competency 4.4.4. Knows about distribution of main 

natural resources of the state and their importance for the 

country (Ref. MLL).

Qn.: Kolar is famous for mining __________  mineral.

Activity 2: Identify the competencies which measure the 

knowledge aspect of any class. Write evaluation item for 

each of those competencies.

Understanding

Competency 3.3.3 Describes their (food producers) main 

activities and their ways of life.

c. Interprets from the given chart.

Qn.: * Look at the chart showing the daily life activities 

of a farmer. Identify those activities. Write one sentence

on each of those activities.
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d. Alter false items to make them true (Ref. MLL) 

Competency 2.5.2 Describes simple facts about the union

and state level governments (Ref. MLL).
★Qn.: Prime Minister is the head of the Central

Government.

Competency 4.4.5 Understands distribution of main crops, 

important occupations and location of industries (Ref. MLL).

Tick the correct answer below each of the main

question:

Qn.: * Usually in the coastal plains fishing is the main

occupation of the people because

- people are fish lovers

- people cannot grow crops

- sea/ocean is rich in fish

- people are good swimmers

b. Arrange in order

Competency 3.3.3 Describes their (food producers') main 

activities and their ways of life (Ref. MLL).

Qn.: * Main activities of a farmer are given below. Arrange

them in order

Harvests the crop

Ploughs the field 

Sells the crop

Sows the seeds

c. Infer from a given map, diagram, chart 

Competency 4.5.3 Identifies distribution of main physical 

features on maps and describes them.



-183-

Qn.: * Most of the rivers of Peninsular India flow

eastwards. Why ?

i d. Classifies the industries into agrobased and

mineral based

Competency 4.5.6 Understands the distribution of main crops

and location of main industries in India.

Qn.: * Classify the given industries into agro-based and

mineral-based industries.

Bicycles, cotton textiles, jute bags, television, 

sugar, telephone.

Activity 3: Man have already identified competencies that go 

under understanding objective in the previous activity. 

Write 2 evaluation items for each of those competencies.

Skill

a. Traces the map for physical features, and rivers 

Competency 4.3.5 Traces the map of the district and shows 

physical features, important plans and notes.

* Trace the map of Mysore district. Show the flow of 

river Cauvery, Mysore city, Nanjangud, Roadway from Mysore

to Hunsur.

b. Locate the required information from a given

map.

Competency 4.4.8 Knows how to use an Atlas.

Qn.: * Look at the physical map of Karnataka and complete

the following sentences.

(i) One of the hill ranges in the Western part of the

state is
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(ii) One of the dams in the southern part of the state 

is _________________________

c. Locate direction on a map

Competency 4.3.2 Identifies direction on a map/sketch map 

Qn.: * Look at the map of Karnataka/India (or any other)

and indicate the directions taking the help of direction

indicator.

d. Draw diagrams

Competency 4.3.1 Draw a freehand sketch map of school 

and locality or part of it.

Qn.: * Draw a sketch of your school and its surroundings,

use symbols. Prepare an index.

Activity 4: You have already identified two competencies 

under skill. Write any two evaluation items for each of 

those competencies.

Activity 5: Write evaluation items to assess the mastery of 

the skill of direction, distance and symbols of a map.

Since the evaluation of learning in Social Studies 

through testing does not adequately cover all the important 

objectives, teachers must search for other ways to discover 

how well pupils are achieving the competencies. Observation 

of pupils often supplements the evaluation process by 

producing evidence which can be studied and analysed by 

teachers in evaluating pupils.



CONTINUOUS CCMMEHNS1VE EVALUATION 3tET

II STAILARD

DISCUSSION FORMAT

SI. Name of the 1.2 2.2 3.2 6.2 5.2
No. student -----------------------------------------------------------------------------------------------------------------------------------------------------------------------

1.2.1 1.2.2 1.2.3 1.2.6 1.2.5 2.2.1 2.2.2 3.2.1 3.2.2 3.2.3 6.2.1 6.2.2 6.2.3 6.2.6 6.2.5 5.2.1 5.2.2 5.2.3 5.2.6

Arun

//////// / / / // / // / / -185-

* - Nunber of attempts taken 
/ - Achievement of the competency

OR

a - Nunber of attempts taken 
m - Attainment of mastery of the competency

Comprehensive - adjustment, cooperation, regularity, cleanliness, leaderships, respect, punctuality should be evaluated as described 
in the previous modules.
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Evaluation becomes incomplete if we do not make an 

attempt to measure the achievement of non-cognitive areas 

in Social Studies, which it is possible to make a beginning 

to develop the qualities of duty consciousness, patriotism, 

protection of public properties, sensitivity towards 

local problems, respect for fellow beings, kindness to 

animals and needy people, cooperation and so on from 

the young age through Social Studies, it should also 

be made possible to measure their achievement among the

learners.

There are different ways to measure the achievement

of the above area. A number of activities can be formulated

to find out the attainment of cognitive areas directly and 

non-cognitive areas indirectly. Observation and informal 

interviews contribute towards revaluation of non-cognitive

areas.

How can we record the achievement of non-cognitive 

areas among the students ? Out of the usual ways is rating 

scale. Here is an example to show how cooperation trait can

be evaluated through rating scale.
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Rating scale to evaluate the trait of cooperation Class III

Criteria for assessing Almost Often Sometimes Rarely
alwayscooperation

1. Respect for other 
views

2. Sharing the work

3. Working in the 
group cordially

4. Helping the group- 
mates

5. Regularity in

completing the

given task

6. • • •

7. • • •

Activity 6: Plan a table to record the achievement of 

competencies by the learners in Social Studies Class III.

Though a number of evaluation techniques are 

mentioned to assess the achievement of competencies by the 

learner, it is true that some of the competencies develop 

among the learners at a later stage, which cannot be fairly 

assessed immediately. The real measure of the success of 

Social Studies is in the way children apply what they have

learned to the life about them. To know that the child has
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mastered certain facts is not enough. When these learnings 

make a difference in his/her behaviour using understandings, 

attitudes, and skill he/she has acquired, and when he/she 

begins to develop a thirst for more knowledge and more 

skill, Social Studies has made a worthwhile contributions to

the life of that child.

Questions for you to answer

1. Describe the features of Environmental Approach.

2. Pick up one competency each of Class I, II, III

and IV with evaluation item to assess the achievement of

those competencies.

3. Mention a few ways of assessing the 

of behavioural competencies.

achievement

4. Select any one lesson, write any two behavioural 

competencies that can be developed through that lesson and 

write two evaluation items - one each - to find out the

achievement of that competency among learners.

5. Formulate one of

achievement of competencies

continuously and comprehensively.

the ways of recording the 

among learners in EVS-I -



-189-

MODULE 8

CONTINUOUS AND COMPREHENSIVE EVALUATION

IN ENVIRONMENTAL STUDIES II

Dr. Sabita P. Patnaik

I. Overview

"What", "how" and "how well" are key words 

introducing three of the major questions faced by every

classroom teacher in the formal education of students. At

first "what should children learn ?" is concerned with long 

term and immediate goals, second "How should they learn ? is 

related to the determining the most effective means or 

methods of help to achieve the objectives and the third "How 

well have they learned ? involves ascertaining the degree to 

which the objectives have been achieved. It is this careful 

appraisal of where a pupil is and how well he is progressing 

in Environmental Studies, that comprises "Evaluation in

Environmental Studies".

II. Objectives

1. To enable the teachers to understand the process 

of continuous and comprehensive evaluation in Environmental

Studies II.

2. To construct paper pencil evaluation tasks in

Environmental Studies II.
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3. To construct performance tasks in Environmental 

Studies for which observation and checklist can be used.

4. To plan a format wherein the evaluation of 

students may be recorded continuously and comprehensively.

Content

As you are awareof, Environmental studies is included 

at the primary stage to develop an awareness and under

standing of physical and social environment, where the 

students not only learn about the environment, but also uses 

the environment as a vehicle of learning. Through the 

process of learning the student develops and competencies of 

basic mental processes like observation, classification, 

collection, recording, prediction and inference, abilities. 

Besides they also develop appreciation values and proper

attitudes towards Environment. The aforementioned skills and

competencies demand for a need to evaluate students' 

achievement in both cognitive and non-cognitive areas of 

learning. A list of examples covering both cognitive and 

non-cognitive areas are given in the tabular form as follows
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Cognitive Non-cognitive

1. Knowledge

- identifies main parts 
of the body

- Hygienic habits like coming in 
clean clothes, keeping hair 
and nails clean and tidy, good

- recognises the types 
of food

toilet habits

- identifies common 
animals, birds and 
insects

- developing values and 
attitudes towards conservation 
of environment

- concern for animals and plants
- recognises common 
trees, and crops of 
the locality

- appreciation for life, and 
environment around us

2. Understanding - developing positive attitude 
and values for keeping the

- classifies plants 
on the basis of 
size, seasonality, 
and life span

environment clean, and 
preventing from pollution

- sees relationship 
between food, water 
and diseases

- sees relationship 
between types of 
clothes and seasonal 
variation

- relates the animals 
with the kind of 
shelter they use

3. Application

- predicts that 
unhygienic habits 
cause diseases

uses sunrise and 
sunset to find out 
direction
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Cognitive Non-cognitive

4. Skills

- observes and draws 
different types of 
plants

- observes and records 
the timings of 
sunrise and sunset

- observes and records 
weather phenomena 
and behaviour of 
animals and birds

Activity

Keeping the above as a frame work, list some of the 

competencies which can be evaluated under cognitive and 

non-cognitive areas.

To measure the cognitive and non-cognitive areas 

different evaluation techniques may be used. For classes I 

and II emphasis may be given on the oral questioning and 

observation of students' performance, from classes III to V 

continuous evaluation may be done by employing various tools 

and techniques, before deciding upon evaluating the 

competencies, a few points have to be kept in mind which are

as follows.

1. Defining objectives, i.e., that can be achieved

after teaching-learning of environmental studies.



2.

3.

4.

Assigning

Outlining

Selection

relative emphasis to objectives.

content

of appropriate devices

Continuous and comprehensive evaluation of children 

give the important informations which the teachers need. 

This information tells about their progress and their 

understanding of what is taught to them. The techniques 

such as questioning, observation, rating pupils, recording, 

and activities provide the teacher with immediate

feedback.

You have been already exposed to different 

evaluation techniques in the previous modules. Here are some 

examples to show how different test items can be used for 

evaluation of different competencies.

In some of the test items pictures can be 

used and such items are liked by the primary school

Here is a picture of a tree

Leaves with the name of some of its

Branches parts. Use these names to

Trunk complete statements about

Root tree.

children.

a. Tree is held in ground by ________

b. Water is taken by tree through ________

c. The food for tree is made in the



Example 2

II III

Which of the above picture shows a non-living object ? 

Example 3 Circle the letter a, b or c under the diagram in 

which stick would balance ?

o oo oo o

A
c

A
b

A
a

You have already learnt about 

techniques and tools like observation,

the evaluation

rating scale,

checklist and anecdotal record in the previous modules. 

These tools may be used in EVS-II to measure certain non

scholastic outcomes. A few examples are given below.

Observation: During a lesson much of the students activities 

(specially performance tasks) can be observed and through 

this the student achievement in content, attitude and skills 

can be informally determined, eg. (a) During measurement of 

a line by a scale, (b) While classifying geometric shapes -
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cutting triangles, circles, rectangles, squares from paper, 

mark each shape on another paper, pasting. (c) During 

construction of models, (d) During class discussion.

Checklist: Checklist can be used during observation of 

performance tasks or other activities.

eg. (a) When children use ruler/thermometer/graduated 

cylinder,etc. to measure length of straight line/temperature 

of water/volume of water.

(b) When children were asked to observe certain animals' 

behaviour - observing the characteristics of a snail 

(acceptable/non-acceptable).

Rating scale: For appraising the quality of chart, models, 

projects or any other activities the rating scales can be

used.

Anecdotal record

Some of the evidences gives clues to children's 

progress, thinking and behaviour which are the treasures 

that a teacher might record for himself/herself. Many of 

these are original ideas that children say/do. These can be 

put in a notebook as anecdotal records.

eg. (a) Last week children of class III watched baby chick 

being hatched nearby school premises. This morning Sunitha
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came into the class bursting with excitement "My mother has 

gone to the hospital to get our baby out". "How nice", I 

said, "Will she be home soon ?" "I don't know" she answered, 

"I don't know how long it will take the baby to get out".

(b) After two days absence, Raman returned this morning

with his arm bandaged. "I fell from mango tree" he

explained. "Did you think you could fly like a bird ?" I

asked. "No" he replied seriously "gravity did it" . Rama

had learned that gravity caused things to fall and was 

applying this concept of causal relationships to a new

situation.

Evaluation of Attitude Interest and Appreciation

Some of the attitudes that typify a student are 

acting like an environmental scientist, i.e., showing the 

characteristics such as curiosity, openness, precision, 

confidence, perseverence, satisfaction, respect for 

another's ideas, etc.

When we say student is curious about plants, he/she 

shows certain specific behaviours, i.e., expresses verbally/ 

non-verbally (stare, touch, pokait, etc.) a desire to 

investigate the object of his/her curiosity with no 

prompting by anybody, request for more information from 

teacher or book, interact with the object and .gain more

information about it.
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To evaluate attitude and interest, the teacher has 

to record the specific behaviours. Here the way of recording 

is important. Appreciation of students can be evaluated by 

identifying their verbal and non-verbal characteristics.

Evaluation of psychomotor skill

The evaluation of psychomotor aspect involves the 

physical manipulation of equipment or material. These skills 

must be performed by the student in order to demonstrate 

that he/she has acquired them. Some of these skills include 

performance of certain tasks, i.e.

Tasks Evaluation aspect

Growing plants Behaviours required to grow 
plants

Setting up an aquarium Behaviour required to set up 
aquarium

Measuring distance with a 
stick/meter rule, volume 
of liquid with a graduated 
cylinder, weight with 
appropriate balance, 
temperature with appropriate 
thermometer

Behaviours required of a 
child who can measure 
length/volume/weight/ 
temperature (ability to 
quantify observation with 
the aid of an appropriate 
frame of reference - placing 
zero mark, using graduation, 
etc.)

More familiarity with the students helps the teacher 

to identify other actions that are characteristic of person 

who possess these affective traits and finally the teacher

has to remember that behaviour identified must be

spontaneous and the child's action must be self motivated.
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4. Activities

1. Examine a set of test questions at the end of a 

chapter in an elementary school Environmental Science' text 

book. Change several paper pencil question into performance

task where observation and checklist can be used.

2. Construct three multiple choice items for

understanding level of class IV.

3. Construct three multiple choice items using

pictures or■ diagrams as; well as words.

4. Construct a short answer question. Write the

answer you would expect to this question. Designate the 

amount of time you expect it will take to answer this 

question. Also specify the objectives to be measured and

marks.

5. Construct six true-false questions based upon

Environmental Studies Content.

6. Write an evaluation task that will help you to

determine which students are tolerant about the differences

in data collected by members of that class.

7. Select several tests found at end of three

chapters in a class III Environmental Studies book, list 

type(s) of test item and the objectives you believe these

test items evaluate.
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EVALUATION OF COMPETENCIES

TOPIC: ON FOOD

Concepts Competencies
Evaluation

Testing Non-testing
technique technique

1. Food gives 
in the capacity 
to do work

Identifies locally 
available food stuff 
and classifies them

Short answer
test items

Collection of 
pulses, cereals, 
etc. and 
classify them - 
Rating

2. Different as i) energy rich, Objective Preparation of
types of food: body building and test items chart (balanced
Energy rich. protective food, i) Completion diet, different
body building ii) cereal, pulses, ii) Matching kinds of food,
and protective oil seed, etc. iii) Alternate fruits and
food, etc. Infers that balanced response vegetables -

diet is necessary 
for good health

iv) Multiple 
choice

Rating

3. Balanced Infers that balanced Preparation of
diet diet is necessary 

for good health
models of fruits, 
vegetables, etc.
- Rating

4. Milk is Reasons out why Preparation of
complete food milk is considered 

as complete food
chart showing 
the food value 
of milk - Rating

5. Cleanliness Reasons out about Observing
of food necessity of 

washing fruits, 
vegetables, pulses 
and cereals, etc. 
before cutting 
and cooking

Infers about the 
bad effect of 
exposed food

children during 
lunch hour - 
Checklist
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PROGRESS REPORT IN ENVIRONMENTAL STUDIES

Name of the student:
Class
Section

Domain

Cognitive

1st Ilnd Illrd IVth Total % 
term term term term -----------------------

Average grade

Snort answer test

objective test

Total (in terms of %)

Affective Attitude

Interest

Appreciation

Total (in terms of grade)

Cooperation

Confidence

Alertness

Any other

Total (in terms of grade)

Observation

Psycho

Measurement

Experimentation

Drawing simple graphs,
motor tables, etc.
skills

Drawing diagram

Preparing models

Any other

Total (in terms of grade)

Overall grade
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5. Questions for you to answer

1. What is importance of evaluation in Environmental

Studies II ?

2. What are the techniques by which knowledge, understanding 

aspect of student in Environmental Studies II can be

evaluated ?

3. What are the different non-testing techniques by which 

attitude, interest, appreciation aspect of students

related to Environmental Studies II can be evaluated ?

4. How do you think you can use continuous and comprehensive

evaluation for Environmental Studies II ? Draw a chart

to know the half yearly progress of the student in 

cognitive, affective and psychomotor aspects taking into 

consideration both testing and non-testing techniques.

5. Look into the concepts and competencies of any three 

topics of Class IV in Environmental Studies, list the 

procedures of evaluation using both testing and non

testing techniques in a tabular form.
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MODULE 9

CONTINUOUS AND COMPREHENSIVE EVALUATION IN ART EDUCATION

S.K. Shyamala

Guidelines to resource persons
A. The objectives of this module is to help the teachers

- to understand the importance of art education in 

promoting creativity among primary school children.

- to understand the techniques of evaluating the art

activities.

- to plan a variety of activities in the classroom for 

continuous and comprehensive evaluation.

- to plan appropriate evaluation techniques to assess the

skills in various forms of art.

- to evolve a format for recording the evaluation in art

education.

B. Training mode
- highlight the importance of art education in promoting 

creativity.

- draw attention to different types of skills which can 

be developed through art education.

- ask teachers to list out the kind of art activities

that they organise to teach art education.

- ask teachers to list the kind of competencies which can

be attained through art education.
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- provide the format (given in the module) with the 

criteria to be evaluated, and explain.

- ask teachers to plan their own formats to evaluate 

collage, printing and decoration (group activity).

- ask teachers to list the affective outcomes that can be

developed through art education.

- discuss about the evaluation of affective outcomes

(observation technique).

- ask teachers to plan formats for evaluating performing 

arts (group activity).

- discuss the format of comprehensive cumulative record 

of any class.

I. Overview

Art provides a new perspective or view point to look 

at life. Its basic principle is that every living creature 

is unique and individualistic. Hence, every child, in Art 

Education, learns according to him/her own rhythm, pace, 

ability and experience. To apply a common code, pace and 

method or format of expression for these diverse individuals 

is not desirable. The idea of introducing, Art Education in 

school education is to nurture individuality, creativity and 

diversity. By the help of various Art media grouped under 

visual and performing artforms, the child is encouraged to

explore various means of communication, both verbal and
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non-verbal, and express in its own way. The child's senses 

are sharpened to ensure keen observation; it becomes aware 

of its environment or locality. The child develops skill in 

the usage of tools, instruments and other art materials. By 

exposure to Art Education, the child learns space 

organisation and a sense of order with regard to personal 

appearance, home, school and community. Art education 

provides joy of learning and enables the teacher and the 

students to work together creatively.

Evaluation of an Art programme should be based on

the assessment of the initiative, interest, involvement and 

creativity of the child. Comparison, competition or 

examination have no place here as they defeat the basic 

purpose of arts in education. The experience the child 

undergoes and the process of art activities are to be 

evaluated and not the medium/material the child chooses or 

the finished product of the activity.

In evaluation of certain areas of a creative 

activity, group rather than individual activities should be 

used. Whether creative activities are conducted individually 

or in groups, there is a place for individual interaction by 

representation and display of products.

II. Objectives

After reading this module, the teacher will be

able to
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- develop a clear understanding of the subject area 

and its implication for promoting creativity and 

individuality.

- modify the present approach of evaluating the art

activities.

- plan a variety of activities in the classroom for 

continuous and comprehensive evaluation.

evolve a format for cumulative record of

evaluation in Art education.

III. Content

According to NPE 1986, assessment of performance is 

an integral part of any process of learning and teaching. 

The evaluation system should ensure a method of assessment 

that is a valid and reliable measure of student development, 

which is comprehensive. Hence, the evaluation of Art 

Education at Primary school should be concerned with all 

aspects of pupil growth in different art experiences. It 

should be a means to improve learning through co-operative 

efforts. Evaluation of learning should be extended to 

personal and social qualities, interest, attitudes and 

physical skills.

When a teacher is familiar with the different areas

of Art education and the list of competencies to be
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developed in the child, a continuous 

evaluation proforma can be evolved. As a 

to this exercise, the teacher should bear

in mind -

comprehensive 

prerequisite 

these points

- young children have natural flair for rhythm, 

elegance and sense of curiosity.

- they learn to observe and explore the world; these 

experiences lend themselves to Art education.

- they are not interested in the intricacies of 

techniques and skillful performances.

- they should be free to choose the material and

media of their personal liking. Variety of materials and

media that are simple attractive and locally available are

to be provided.

their experiences at home and school are very 

significant to them. They should be encouraged to react to 

these experiences through their choice of medium.

- they should not be asked to copy or use routine 

books for art experiences, but left free to enjoy the 

process of doing and creating by themselves.

- the climate of the classroom should be made

friendly, pleasant and interactive.

The comprehensive Art Education programme should

consist of these areas of Art expression.
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ART EDUCATION

Visual Arts Performing Arts

Drawing and painting Music
Collage Dance
Printing Drama
Decoration
Claymodelling
Model making
Mask and puppet making

You are already familiar with the different types of 

evaluation tools and techniques in the earlier modules 

provided to you. The skills involved in the Art education 

cannot be assessed quantitatively as it is a non-cognitive 

subject. For this purpose you may use observation as a 

technique to evaluate the students performance. Here is 

proposed proforma wherein the performances of students can 

be rated using a rating scale.

Classes I-V

Criteria to be assessed Outsta- Good Average Poor Very 
nding poor

1. Drawing and 
painting skill
a. Skill of drawing 

lines
b. Choice of colours
c. Usage of colours
d. Design
e. Symmetry
f. Proportion
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Criteria to be assessed Outsta- Good Average Poor Very 
nding poor

2. Subject/theme
a. Originality
b. Imagination
c. Imitation
d. Observation

3. Attitude
a. Involvement
b. Interest
c. Love towards 

the activity
d. Voluntary 

participation
e. Improvisation

4. Social ability
a. Sharing work
b. Co-operation
c. Helping
d. Problem solving
e. Leadership

Activity 1

Using the above given format, formulate an 

evaluation pattern to assess the drawing and painting skill 

of pupils of classes II-V.

Activity 2

What measures do you suggest to avoid personal bias 

and prejudices, while evaluating the students through



Ihe caipetencies listed undre each art form for I-V are as follows:

Area Class I Class II Class HI Class IV Class V

1. Drawing 
and
painting

a) The learner 
expresses 
himself/ 
herself through 
recognised 
shapes from 
imagination/ 
observation

1.1.1 Draws one or 
more specified 
objects from 
imagination

1.1.2 Draws one or 
more objects of 
his/her own choice 
from imagination

1.2.1 Blend mixes 
the colours to 
create different 
shades

1.3.1 Blend mixes 
the colours to 
create different 
shades

1.2.2 Draws one or 
more specified 
objects from 
imagination

b) Expresses 
himself/ 
herself through 
painting any 
object/scene 
and situation 
by observation/ 
imagination

1.1.3 Draws/paints 
any objects from 
the local 
environnent such 
as flower, leaves, 
branches, trees 
for imagination

1.2.3 Draws one or 
more objects of 
his/her own 
choice from 
imagination

1.3.2 Draws or 
paints any 
specified scene, 
situation from 
imagination

1.3.3 Draws 
domestic animals 
and birds

1.4.1 Draws or paints 
any scene/situation 
such as street hawker, 
local fair, festival, 
etc.

1.4.2 Draws or paints 
any scene of his/her 
own choice from 
imagination

1.4.3 Draws of paints 
flag hoisting ceremoney 
in school/local 
environnent

1.5.1 Draws any 
situation of 
his/her own 
choice

1.5.2 Draws any 
scene of fair/ 
festival/ 
Independence Day/ 
Republic Day/Mela, 
etc.

1.5.3 Makes a 
painting of any 
scene of his/her 
own choice in 
pasted in or any 
available colours
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Area Class 1 Class II Class III Class IV Class V

1.1.4 Draws/paints 
the National flag

1.1.5 Makes a 
painting of any 
one of two objects 
of his/her own 
choice from 
imagination
1.1.6 Makes a 
painting on 
specified one or 
more objects 
from imagination

1.2.4 Draws/paints 
any objects from 
the local environ
ment such as 
flower, leaves, 
branches, trees 
from imagination

1.2.5 Draws/paints 
the National flag

1.3.4 Draws or 
paints any scene/ 
situation of his/ 
her own choice 
from imagination

1.3.5 Make a scene 
showing the 
National flag with 
flag post

1.4.4 Draws or paints 
a scene showing birds 
or animals in natural 
surroundings

1.4.5 Draws or paints 
a poster on the 
subjects pollution, 
protection of 
environment, etc.

1.5.4 Makes a painting 
showing scenic beauty 
of local environment/ 
village activity/ 
festival/picnic, etc.

1.5.5 Paints a poster 
on the subjects of 
over population, 
insanitation, pollution 
any social, etc.

1.2.6 Makes a 
painting of any 
one or two objects 
of his/her own 
choice from 
imagination

1.3.6 Draws or 
paints any scene/ 
situation observed 
from the local 
environment from 
imagination
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1.2.7 Makes a 
painting on 
specified one or 
more objects 
from imagination
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observation? Discuss in groups and present your view points/ 

suggestions.

Activity 3
In groups formulate a similar format for evaluating 

collage, printing and decoration.

The areas of clay modelling, a construction work 

and puppet making are more complex. They demand more 

imagination, skill in using the material and good social 

ability from the students as these can be prepared in group

work.

Activity 4
List three activities each for these four areas.

These art forms can facilitate the better, easier, more 

enjoyable ways of learning cognitive subjects like language, 

Environmental Studies and Mathematics. For eg., clay 

modelling - for learning three dimensional geometrical 

forms; objects for counting, etc. Construction for learning 

types of houses, modes of transport, geographical concepts 

like hill, valley, bay peninsula, etc.

Masks and puppet making for practising speaking 

skills, dramatising and roleplaying. Use these ideas while 

listing the activities.

Activity 5
Evolve a format to evaluate the group work involved 

in preparing clay models, construction mask and puppet 

making.

Hints - Use social skills, proportion, design and

imagination creativity as the criteria to be assessed.



Area Class I Class II Class III Class IV Class V

2. Collage

Express ideas 2.1.1 Makes any 2.2.1 Makes any 2.3.1 Makes a 2.4.1 Makes a collage 2.5.1 Makes a collage
and emotions simple collage simple collage by simple collage with coloured paper using a variety of
through tear- by tearing and tearing and by tearing and of a specified topic materials depict any
ing/cutting pasting of piece pasting of piece pasting of such as flower and subject scene of
and pasting 
coloured paper/ 
materials 
collected from

of coloured paper of coloured 
paper

pieces of 
coloured paper

leaf a hut and trees, 
any animals and young 
ones, etc.

his/her own choice

the local 2.1.2 Makes a 2.2.2 Makes a 2.3.2 Makes simple 2.4.2 Makes a collage 2.5.2 Makes a
environment collage showing 

any object with 
the materials 
collected from 
the natural 
envirorment

collage showing 
any object with 
the materials 
collected from 
the natural 
environment

collage of any 
object with 
coloured with 
pieces of natural 
materials like 
dry leaves, 
flowers, etc.

composition using 
collections such as 
beads, seeds, coloured 
cloth cutting gunny 
cloth dry leaf and 
twigs, etc.

comprehension in 
mix media of 
painting and 
collage on any 
subject scene of 
their own choice

3. Printing

Express 3.1.1 Makes a 3.2.1 Makes a 3.3.1 Makes design 3.4.1 Makes an overall 3.5.1 Makes a paper
through simple design by simple design by by stamping potato design in two colours stencil and prints
printing of stamping crumpled stamping crurpled cut impression in with potato cuts having on earthem ware/
patterns/ 
design with 
crurpled 
paper ball/ 
vegetables, 
etc. on paper

paper half/thread 
bal 1/finger/thumb

paper ball thread 
ball/finger/thunb

single colour with 
potato cuts having 
two different 
patters

two different patterns wall, etc. with 
colour
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4. Decoration

Makes a sinple 
decoration 
on floor with 
the locally 
available 
materials

4.1.1 Makes a 
floor decoration 
showing any shape 
or from with 
flower, petal, 
leaves, stones, 
and, etc. on 
the floor

4.2.1 Hakes a 
floor decoration 
showing any shape 
or from with 
flower, petal, 
leaves, stones, 
and etc. on the 
floor

4.3.1 Hakes a 
simple Alpana/ 
Rangoli with 
coloured husk/ 
sand, etc. on 
the floor 
(Group activity 
of 3-4 children)

4.4.1 Makes a sinple 
floor decoration using 
eclements of tradi
tional motifs (Group 
activity)

4.5.1 Makes floor 
decoration showing 
local elements of 
Alpana/Rangoll, etc. 
on school functions 
and festivals

5. Clay 
modelling 
and relief

a) Expresses 
through clay 
any form 
observed/ 
imagined by 
him/her

5.1.1 Hakes a 
sinple form of 
any object of 
his/her own in 
clay

5.2.1 Makes a 
sinple form of 
any object of 
his/her oun 
choice in clay

5.3.1 Hakes a 
model in clay of 
a specified 
object from 
imagination

4.4.2 Decorates 
earthem pots, flower 
vase using different 
materials

5.4.1 Hakes an 
animal figure 
in clay from ones 
imagination

4.5.2 Makes a decorable 
motifs on a sheet of 
paper for wall 
decoration

5.5.1 Hake any hunan/ 
bird/animal figures 
in clay from his/her 
imagination
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b) Expresses 5.1.2 Makes a 5.2.2 Makes a 5.3.2 Makes any 5.4.2 Makes a human 5.5.2 Makes a clay
his/her Idea simple form in simple form relief object in clay figures in clays mask
(Objects) 
with raised
surface

relief on clay 
slab

on clay slab of him/her choice 
from imagination

5.3.3 Makes a 
relief of any 
object on clay 
slab

5.4.3 Makes a relief 
showing simple scene 
of hut trees and 
hunan figures on a 
clay slab using 
clay coil

5.5.3 Makes a relief 
showing any scene/ 
situation of one's 
choice

6. Construction

Makes a simple 
model of 
recognisable 
objects scene 
with cardboard, 
twigs, cotton, 
etc.

6.1.1 Makes a 
simple model 
of a hut, 
furniture, train, 
bus, bullock cart 
with empty match 
boxes

6.2.1 Makes a 
simple model of 
a hut, furniture, 
train, bus, 
bullock cart with 
empty match boxes

6.3.1 Makes a 
model of building/ 
home but with 
thick paper 
decorating with 
coloured paper, 
old coloured 
cloth, etc.

6.4.1 Makes a model 
of a scene showing 
buts trees path 
ways

6.5.1 Constructs a 
mobile with locally 
available materials

7. Mask and 
paper making

cloth

a) Makes 
simple 
traditional 
mask with 
paper/newspaper

7.1.1 Makes a 
simple mask on 
thick paper/paper 
bag (polythene 
bags should not 
be used)

7.2.1 Makes a 
simple mask on 
thick paper/ 
paper bag 
(poythene bags 
should not be 
used)

7.3.1 Makes a 
mask showing some 
expression of 
animal/bird local 
traditional 
quality

7.4.1 Makes a simple 
traditional raised 
mask by pasting paper 
and colour it

7.5.1 Makes a mask 
or rod puppet for 
any mythological 
character for use 
in drama
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The performing art forms like music, dance and drama 

need a different scale to evaluate them. Here is a proposed 

proforma for evaluating performing arts.

Criteria to be assessed Outsta- Good Average Poor Very 
nding poor

1. Observation skill

2. Sense of rhythm

3. Co-ordinated 
movements of face 
and limbs

4. Tone/pitch 
of rendition

5. Expression 
(A) social

6. Body gestures

7. Social ability 
in group 
presentations

a. Co-operation
b. Co-ordination
c. Adjustment

8. Creativity

9. Confidence

Activity 6

Examine the proposed proforma and suggest improvement 

in quality and quantity of categories suggested.

The visual and performing art forms are to evaluated 

together and continuously as it is continuous comprehensive
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evaluation. The teachers should decide how many art forms 

they can introduce in one academic year. But care should be 

taken to have representation from both visual and performing 

art forms. The evaluating proforma should denote the area, 

number of activities planned classwise and number of 

evaluations planned per year. The teachers should maintain

a record of their observations once a week or after the

completion of one activity, whichever is earlier.

Activity 7

Plan a comprehensive cumulative proforma for class I

or II or III or IV or V.

Visual Arts Grade

1 2 3 4 5 6

Performing Arts Grade

1 2 3 4 5 6

Suggested integrated arts programme

Art education activities in lower primary schools 

may be of diverse kinds, sometimes even a combination of 

many activities. This will facilitate comprehensive

evaluation.



Area Class I Class II Class III Class IV Class V

8. Vocal and 
instrumented
music

a) Develops 8.1.1 Sings in 8.2.1 Sings in 8.3.1 Sings in 8.4.1 Sings any folk 8.5.1 Sings indivi
interest and chorus/indivi- chorus/indi vi - chorus any local songs/bhajans/ dually any son of
sensibility for dually say songs/ dually any songs/ songs/with some contemporary songs his/her own choice
listening to 
and singing 
songs and

rhymes rhymes instrunents individually or in 
a group of 2-3 
children

in the class

sounds of
musical 8.1.2 Sings in 8.2.2 Sings in 8.3.2 Sings 8.4.2 Sings indivi 8.5.2 Sings National
instrunents small groups small groups National Anthem dually or in small Anthem and plays
in the local National Anthem National Anthem in company with group National Anthem local instrument
enviroment in company with 

the class teacher
in company with 
the class teacher

the teacher with a beat of music 
in the background

with proper 
notation and rhythm 
in small group

b) Sings 8.1.3 Makes a 8.2.3 Makes 8.3.3 Listens to 8.4.3 Sings with the 8.5.3 Sings patriotic
patriotic rhythmic beat rhythmic beat with certain songs and help of teacher with songs, etc. with
songs and
National
Anthem

with an empty 
can/ pot

an enptyp can/pot local instrumental 
tunnes popular 
in the locality

the background music background music

8.1.4 Listen to 8.2.4 Listen to 8.3.4 identifies 8.4.4 Plays and 8.5.4 Plays and
certain type of certain type of some musical syncronise beat syncronise base on
local/folk music local/folk music instruments and or any regional any local/popular
in class in class its sounds instrument musical instruments

with singing
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8.1.5 Identifies
2/3 local 
instruments

8.2.5 Identifies 
2/3 local 
instruments

8.3.5 Identifies a 
song through 
listening to a 
sinple tune

8.4.5 Identifies 
songs through 
listening to variety 
of tunes

8.5.5 Identifies a 
given music presen
tation as pleasant/ 
unpleasant

9. Dance

a) Expresses
himself/
herself
through
action and
rhythmic
movement

9.1.1 Follows 
gesture/step 
movement in 
small group

9.2.1 Follows the 
gesture/step 
movement in small 
group

9.3.1 Performs 
simple movements 
of local dance

9.4.1 Performs any 
local dance in a 
group of 3-4 children 
with local tune

9.5.1 Performs any 
local dance in a 
group

b) Parti
cipates 
in popular 
folk dances

9.1.2 Responds 
to a given 
rhythms by 
movements

9.2.2 Responds to 
a given rhythm by 
movements

9.3.2 Participates 
in popular folk 
dance at school 
level

9.4.2 Participates 
in folk dance in the 
community

9.5.2 Participates 
in a folk dance in 
the community as 
well as on special 
occasions in school

10. Drama

Expresses 
dramatically 
his/her 
thought and 
emotions by 
gestures, 
mimicry 
action, 
words, etc.

10.1.1 Mimes and 
actions of animals 
and birds

10.1.2 Enacts 
rhymes/poems 
from the
textbooks

10.2.1 Mimes voice 
and actions of
animals and birds

10.2.2 Enacts 
rhymes/poems from 
the textbooks

10.3.1 Mimes 
typical voice of 
different of 
hawkers

10.3.2 enacts a 
role in a drama 
from story in
textbook/local
folk/mythology

10.4.1 Mimes 
expressions showing 
fun anger sadness

10.4.2 Plays a role 
of any person

10.5.1 Plays a role 
of a historical
character in the 
class

10.5.2 Makes preparation 
for a short drama to be 
performed from social/ 
envi rormen tai /my thol ogi cal 
story in school function 
or festivals
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10.4.3 Participates 10.5.3 Develops a script
in a stage drama from in a group on any
any story from text- imaginative situation
book/local importance and enacts

10.4.4 Enacts a
short skit on
choice of one or two
children participating
in the performance

11. Display
Exhibition
and stage
performance

Co-operates 11.1.1 Observes, 11.2.1 Observes, 11.3.1 Partlcl- 11.4.1 Co-operates in 11.5.1 Observes,
shares his/her listens and listens and pates putting up ranging display in appreciates, respond
ideas,displays responds to responds to exhibition under classroom school and discauses any
and exhibits/ his/her own and his/her own and the guidance of compound and in the song, dance, drama,
performs other classmates other classmates teacher stage making skit, etc. on school
activities at displayed art displayed art activities in annual developed
heme, in the expression expression
school and
ccnmnity 11.3.2 Appreciates 11.4.2 Appreciates 11.5.2 Decorates the

and discusses with and discourages with school compound with
the teacher any the teacher any some continuation
exhibition/ exhibi tion/performance/ teacher Alphana or
peformance/s tage stage activity musical decoration display.
activi ty/musical instruments played in etc. on special
instruments played the school or outside occasions in
in the school or schools
outside
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A. Theme oriented activities

Students can be asked to describe their daily life 

experiences or what they are required to learn in school 

through actions, sounds, and pictures. Variety of expression 

should be encouraged to provide room for different 

preferences. For eg. A visit to the zoo. Children can be put 

into 3-4 groups. Each group will represent their experience 

in different art media. One group draws and paints, other 

group makes models, still another mimics the sounds and yet 

another puts up a play with animal characters.

B. Integrated approach

This integrates different disciplines of school

education. It is very suitable for single teacher

situations. For example, a theme like solar system one can

use drawing and painting, making model and even role playing

to enrich learning that concept.

C. Media oriented activities

Simple locally available materials like clay, 

stones, leaves, grass, cardboard, even waste materials also 

need to make collages and models, select any one medium and 

ask groups of children to represent any theme. The medium is 

the same but the themes are different. Evaluation of 

displaying ability can also be done based on these

competencies.
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Questions for you to answer

1. Why should Art Education be an integrated part of

school education ? Give three reasons.

2. How is evaluation of Art Education different from

evaluation of cognitive subjects ? Give three arguments/ 

points.

3. List out the activities for any one class under 

the given ten areas. Try to think of at least three 

activities per area.

4. Choose any cognitive subject (Maths, Language or 

EVS). List the activities of Art Education that can enrich

the classroom interaction of that subject.

5. Give a particular activity in visual Arts to a 

specified class. Observe the children at works classify the 

finished products of individual and group work separately. 

Try to evaluate the activity with the help of proformas you

have evolved.

6. Listing of the criteria or the behaviour to be 

evaluated before the observation of pupils in art work is

important. Why ?
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MODULE 10

CONTINUOUS AND COMPREHENSIVE EVALUATION IN

HEALTH AND PHYSICAL EDUCATION

S. Balakrishnaiah

Guidelines to Resource Persons
A. The objective of the module is to help the teachers to

- understand the different ways of evaluating the skills 

and performance of students in Physical Education.

- identify the components in Health and Physical

Education to be evaluated.

- plan the evaluation tools to measure the components to 

be evaluated in Health and Physical Education.

- understand the importance and the characteristics of 

cumulative record to be maintained for each child.

- plan a format wherein the performance, abilities and

other non-cognitive outcomes can be observed and

recorded continuously and comprehensively for each

child.

B. Training Mode
- Highlight the importance of recording every pupil's 

•performance in Physical Education continuously and

comprehensively.

- Ask teachers to work in groups to identify the 

components to be evaluated in Health and Physical

Education.
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Plan a rating scale on a checklist to be used for 

evaluation, and discuss with the teachers the ways to

use such evaluation tools.

- Ask teachers to plan different evaluation tools on 

their own to evaluate the identified components in 

their groups; discuss the formats presented for their 

merits, short comings and offer suggestion for 

improvement.

- Ask teachers to plan a format to record each child 

continuously and comprehensively in Health and Physical

Education.

1. Overview

Health and physical education is one of the crucial 

indicators of progress and development of an individual. The 

National Curriculum for Primary and Elementary Education 

Framework (1986) emphasises that health and physical 

education should aim at enabling the child to know that 

harmonious development of body and mind is essential for 

good health. This will help to develop competencies and 

proceedings among children to learn relevant concepts of 

health and physical education and develop desired skills and 

practices.

Health and physical education is an integral part of 

total school education. Training in scientific research and
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innovative methodology for elementary school teachers in the 

changed needs is an important requirement to develop 

competencies and proficiencies to teach relevant concepts of 

health and physical education.

They should also be equipped to evaluate the 

achievement of students systematically according to 

objectives laid down for health and physical education.

2. Objectives

a. The teacher identifies areas in health and 

physical education for evaluating knowledge, skills, 

attitudes objectively.

b. The teacher will evolve a technique of evaluation 

of performance continuously.

c. The teacher will plan a comprehensive method of 

evaluation to evaluate Health and Physical Education.

3. Content
Certain content area to be covered under Physical 

and Health Education are given below.

Health education
Personal health including rest, sleep, exercise, 

posture

Environmental health

Nutritional health
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Prevention and control of diseases

Safety, first aid and home nursing 

Family life

Consumer education

Physical education
Free movements

Imitations

Free play 

Tumbling

Simple correlatives

Games

Athletics

Yogasanas

Since Health and Physical Education is a non

scholastic area wherein the outcomes cannot be measured

directly as in other scholastic subjects, different 

evaluation techniques have to be employed to ensure if

students have attained certain intended behavioural

outcomes. For example, a rating scale to observe the 

personal hygiene of the students may be prepared as follows.

Ex. Rating Scale for observing personal hygiene
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SI. Name of the pupil: Always Very 
freq.

Freq. Some 
times

Not at 
allNo. Class:

Behaviour to be 
observed

I. Clothing and personal

cleanliness

1. Wears clean clothes

2. Teeth are clean

3. Nails are clean

4. Nose is clean

5. Hair is clean

II. Environmental

1. Picks up paper and 
litter from the floor

2. Avoids spitting

3. Doesn't throw paper 
or any dirt around

Note: Freq. - Frequently

Activity 1: Prepare a proforma to assess the status of 

school health programme.

Activity 2: Prepare a checklist to observe personal hygiene 

and growth of students.

Activity 3: Observe children during lunch break and make 

note of food items they eat.

Activity 4: Conduct interviews to find out the daily routine

of children concerning to exercise, rest and sleep.
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Write evaluation items for the following activities
Physical Education

1. Teacher demonstrates correct walking, running, 

jogging, jump and land, and other free movements and other

children to follow.

2. Teacher imitate crow, elephant, lion, frog, jeep, 

train, car, washerman actions and asks children to follow.

3. Teacher explains how to play cat and rat, lion 

and mouse games to children and makes them to play.

4. Teacher demonstrates forward, backward and

shoulder roles on not and asks children to follow.

5. Teacher makes children to play, push and pull, 

lifting each other, and toe touching.

6. Teacher demonstrates skills in various games and 

sports and yogasanas and makes children practice.

Health education
Looking into the components given below, identify 

the kind of evaluation techniques that you will adopt to 

assess the given components in your students.
Ex. Daily food

1. Before taking food drink water.

2. In between mdals don't drink water eat slowly, 

steadily and march the food.
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3. In between meals don't eat.

4. Don’t eat any food sold by hawkers.

5. Don't eat too much candy and ice cream.
6. Don't do any hard work after meals so that 

blood supply to the digestive system will be

proper.

Activity 5: Prepare a checklist to measure the food habits
in children.

Physical education
Ex. Walking

1. Stamp the centre of the heels first on the ground 

and transfer the weight to the centre of the sole

of the foot.

2. Swing arms naturally to maintain balance.

3. Keep the head and chin straight and flexible.

4. Don't bend knees, trunk and head during walking. 

Evaluation tools for health physical education
The evaluation tools which are given can be used by 

any school or teacher at any time. There are simple tools 

and can be obtained with no difficulty. Mostly these are all 

observation techniques except a few in physical education.
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4. Evaluation tools and techniques

Teacher Signs and symptoms
observation

Check-list
Yes/No

a. General 
appearance

Hair and 
scalp

Ears

Eyes

Teeth and 
mouth

Nose and 
throat

Skin

Failure to gain weight,weary 
expression, poor posture, 
unclean, easily tires, lethargic

Lice in hair, stingy and lusterless 
hair, bald spots

Discharge from ears, earache, 
buzzing and ringing in ear, fails 
to follow directions, inattentive

Inflammed and watery eyes, styles, 
red rimmed, swollen lids, crossed 
eyes, sensitivity to light, holds 
object close to or too far from 
eyes, reads poorly

Cavities in teeth, excessive stains, 
tartar, irregular teeth, bleeding 
gums, swollen jaw, sores in mouth, 
cracking of lips at corner of mouth

Frequent cold, cough, persistant 
nosal discharge, mouth breathe, 
enlarged glands in neck, difficulty 
in swallowing

Dry, rashes, inflammed skin, ring 
worm, sores, boils, bleeding spots, 
eczema

Muscles 
and bones

Mental

b. Medical 
Examination

Flobby muscles, Pigeon chest, bow 
legs, scoliosis, kyphosis, winged 
shoulder, clubbed fingers, pain in 
joints, involuntary urination

Over aggressive, restlessness, poor 
academic progress, lying, stealing, 
school phobia

It should be conducted twice a year 
Cumulative health records must be 
maintained
Any serious deviation in the health 
of the student should be referred 
to a specialist
Parents should be informed

Cumula
tive

Record



-230-

Teacher
observation

Signs and symptoms Yes/No

c. Screening 
Techniques: 
Vision

Use Snellen's chest to find out the 
distant and near vision problem

Hearing Audiography
The teacher after careful observation, 
refer the case to audiography test

Height Use stadio meter

Weight Use weighing machine

Chest and 
neck 
circum
ference

Use tape
A chart should be maintained to know 
the correct height, weight and other 
measurements of the body in the school

Vision Use Snellen's chart

* to be rated and then entered into cumulative record

d. Interview technique to know personal health of children 

Eating habits Bed coffee/tea
Breakfast
In between
Lunch
In between
Dinner
Milk/coffee, etc. before sleep

Exercise Morning
Day time
Evening

Wearings: 
clothes

Loose fitting
Tight fitting
Cotton/woolen/cot wool/ 
stretchlon/polyster/any other

Shoes Pointed/as per measurements/ 
canvas/leather

Socks Daily cleaned
Thrice a week cleaned
Once a week cleaned
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Teacher
observation

Signs and symptoms Yes/No

Washing of 
hands and 
mouth

Before food/later 
after using toilet

Smoking Cigarettes/beedi/chutta

Narcotic
drugs

Opium/charas/morphine/ 
pythodine/any other

Sleep 8 hours/10 hours/12 hours

Bathing Daily/thrice a week/once a week

Teeth Brushing with paste/powder/ 
ash/any other

Alcohol Beer/whisky/brandy/any other
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The child's performance may be evaluated during the 

learning process of each group of activities as detailed 

below. Without earmarking any separate time for evaluation. 

The child who are weak in performances may be provided 

opportunity to practice the activities during the class 

periods.

1. Free movements Points
a. Child's preparedness/readiness/willingness 1

b. Ability to perform running movements 1

c. Ability to perform jumping movements 1

d. Ability to perform throwing movements 1

e. Self reliance/confidence sense of 1
achievements

Total 5

2. Rhythmics
a. Child's preparedness/readiness/willingness

b. Ability to keep rhythm

c. Ease of performance

d. Expression and grace of movement

e. Desirable social attitude

1

1

1

1

1

Total 5
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3. Gaines

a. Child’s preparedness/readiness/willingness 1

b. Ability to perform skills 1

c. Interest to continue the play 1

d. Attitudes towards peers (class mates) 1

e. Leadership and followership 1

Total 5

4. Gymnastics
a. Child's preparedness/readiness/willingness

b. Ability to keep form or poise

c. Agility/flexibility

d. Ease of performance

e. Self reliance/courage/confidence

Total

1

1

1

1

1

5

5. Simple combatives
a. Child's preparedness/readiness/willingness 1

b. Ability to perform certain skills 1

c. Dexterity of movement/pattern/reaction time 1

d. Courage/confidence/self reliance 1

e. Appreciation of one's prowess/combative skills 1

Total 5



-234-

6. Yogic practices
a. Child's preparedness/readiness/willingness 1

b. Ability to perform asanas 1

c. Knowledge on the sequences of the posture 1

d. Performance of posture with necessary pause 1

e. Performance of posture with ease and 1
grace for a definite period (some length of
time)

Total 5

7. Questions for you to answer
1. List the components that can be evaluated under 

Health and Physical Education.

2. List the criteria that can be evaluated under

nutritional health.

3. What are the advantages of planning and 

maintaining a cumulative record related to physical and 

health aspects of children ?

4. What aspects related to Health and Physical

Education can be evaluated through interview technique ?
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MODULE 11

DIAGNOSIS OF LEARNING DIFFICULTIES AND REMEDIATION

Dr. G. Vishwanathappa

1. Overview

This module explains the meaning, purpose and 

construction of Diagnostic Test at elementary level. It 

also highlights the various remedial measures to overcome 

the learning difficulties identified with the help of 

diagnostic test.

2. Objectives

After completion of this module, the teachers will

be able to

- understand the concept of diagnosis in education.

- understand the significance of diagnostic testing

and its remediation.

- develop the diagnostic test in the subject of 

his/her choice.

- diagnose the causes for learning difficulty.

- identify the various remedial measures to be taken 

up for learning difficulties.

3. Meaning of diagnostic testing and remediation
3.1 Diagnostic testing - meaning

The term diagnosis has been borrowed from the 

medical profession which means "identification of disease by
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means of patient's symptoms". The word diagnosis is used in 

education to determine the learning difficulties and

deficiencies.

A diagnostic test is a test used to diagnose or 

reveal an individual weaknesses and strengths in a certain 

course of study. Diagnostic tests are designed to analyse 

individuals performance and provide the information on the 

causes of difficulty. Good diagnosis moves hand in hand with 

good teaching. Most of the diagnoses used by teachers will 

be corrective in nature by which measures are taken to 

identify the difficulties. The highest form of diagnosis 

will help to prevent the identified difficulties from 

occurring. The immediate concern of the teacher may be 

correction but the ultimate aim will be always remain 

prevention. The corrective diagnosis can itself be done at 

various levels which have to be clearly understood to get an 

insight into the educational diagnosis. The levels are:

a. Classification

b. Finding the nature of difficulties

c. Aetiology

d. Remediation

e. Prevention

These levels are the steps in the process of

educational diagnosis.
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a. Classification

It is the process of sorting out students into 

groups, particularly of under achievers and over achievers. 

Here no special type of tests are required for diagnosis. 

Ordinarily available intelligence tests, scholastic aptitude 

tests and achievement tests are quite adequate for this 

purpose. In educational diagnosis unit tests are appropriate

tools for classification.

b. Finding the nature of difficulties

When the students who need remediation are

identified, the another step of diagnosis is to finding 

the learning difficulties, specifically at this stage we 

require a diagnostic test for identification of learning 

difficulties scientifically. The diagnostic test will be 

given only to under achievers. Here the responses will be 

analysed under each item of the content for all the 

students. It helps to identify the difficult area of the

learner.

c. Aetiology

This is the third stage of diagnosis. Here the

teacher locate the causes for learning difficulties in

particular area . The teacher here explains few factors for
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learning difficulties. Here he can go beyond the school 

records and can use tools like checklists, rating scales, 

questionnaires, interview schedules, etc.

d. Remediation

After knowing the pupils' difficulties in learning 

we have to apply remedial measures to overcome them. Here 

the teacher take care of the children with learning 

difficulties and provide them some extra activities. The 

remedial activities should be lead to strong motivation.

e. Prevention

It is last step in diagnostic testing. A programme 

of diagnostic testing should help the teacher in getting an 

insight into the types of errors that are likely to occur in 

learning, their possible causes and ways of preventing them,

in future classes.

3.2 Diagnostic test - Construction

Diagnostic tests may be standardised or teacher 

made. Teacher made diagnostic tests will be more economical

and effective than standardised tests. The standardisation

can be used in diagnostic tests to improve the quality of 

questions. The preparation of a diagnostic test requires a

special technique. The stages of preparation will be more or
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less the same in the case of usual tests, viz., planning, 

writing items, assembling the test providing directions and 

preparing the scoring key and making scheme and reviewing 

the test. The unit on which a diagnostic test is based 

should be broken into learning points without omitting any 

of them. The teacher will prepare the diagnostic test by 

including all types of test items and assembling them in a 

proper sequence. It should also have proper instructions. 

The sample diagnostic test is given in the annexure.

Activity 1: Select any unit in your subject of classes from 
I to V. Construct a diagnostic test by dividing the unit 
into small parts. Prepare the list of items by covering all 
parts of the unit. Arrange them in an order and finalise it.

3.3 Remedial instruction

On the basis of pupils' difficulties in learning the 

teacher should try to apply remedial measures. There is no 

set pattern for remedial measures. In some cases it may be a 

simple matter of review and reteaching. In other cases it is 

an extensive effort to improve motivation, correct emotional 

difficulties and overcome other learning difficulties. The 

two students with same learning difficulty may have 

different causes. Each subject has its own remedial

programmes. The planning of remedial programmes will differ
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slightly from subject to subject and from learner to

learner.

Remediation should be accompanied by strong 

motivational programmes. No remedial measures can succeed 

unless the students are duly motivated to take them. The 

purpose of the measures should be related to the needs of 

the students who should feel convenience of their utility. 

Remedial measures should be given on the basis of individual

needs. Remediation does not end the moment remedial

activities are given to the students. Steps should be 

taken to find out as to how far they have succeeded. The 

remedial programme should be modified to meet the demands

of the situation.

Activity 2: With your teacher experience, list out the 
possible learning difficulties faced by the students in the 
attainment of competencies in your subject and their 
remediation in the following table.

Class Subject Unit Learning 
difficulties 

(quote
competencies)

Suggesting
remedial

programme
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Questions for you to answer
1. What is diagnostic testing ?

2. Explain the need and importance of diagnostic 

testing in a class room ?

3. Write the steps involved in the diagnostic test ?

4. Briefly explain the procedure of construction of 

a diagnostic test.

5. What is remediation ?

6. Why the remediation is necessary in evaluation ?

7. Differentiate the usual test and diagnostic test?
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DIAGNOSTIC TEST
ANNEXURE

IN MATHEMATICS FOR CLASS IV CHILDREN

1. NUMBER CONCEPT

a. The number of circles below is _________

0 0 0 0 
0 0 0

0 0 
0

b. The number of circles in each line is

1. 00000 _________

2. 0000000 ___________

3.000 _________

4. 000000 _________

5. 000000000

2. Write the following numbers in words

a . 1. 3 _________

2. 2 _____________

3. 5 _________

4. 8 _________

5. 10 _________

c. 1. 139 _________

2. 172 _________

3. 158 _________

4. 166 _________

5. 183

b. 1. 25 _________

2. 28 _____________

3. 99 _________

4. 87 _________

5. 62 _________

d. 1. 2852 ____________

2. 1562 _________

3. 2345 _________

4. 5678 _________

5. 9876
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3. Write the following words in numbers

1. Seventy two _________

2. Eighty eight _________

3. Ninety five _________

4. Hundred and sixty _________

5. Seventy eight _________

6. One thousand two hundred _________

7. Five hundred and five _________

8. Two thousand and twelve _________

9. Eight thousand ninety eight _________

10. Zero _________

4. Write the number that fall in between the

numbers

1. 72, 73, ____ , _____ , 76, 77

2. 101, 102, _____ , _____ , 105, 106

3. 233, 234, 235, _____ , _____ , 238
4. 28, 29, _____ , 3f, _____ , 33

5. 52, _____ , 54, 55, _____ , 57

6. 1058, 1059, _______ , 1061, 1062

7. 742, _____ , 744, _____ , 746

8. 896, _____ , 898, _____ , 900

9'. 930, _______ , ______ , 933, 934

10. 886,

following

890888
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5. Write the number which comes before the given number

1. 872 6. 795

2. 963 7. 326

3. 544 8. 291

4. 687 9. 899

5. 456 10. 901

6. Write the number which comes after the given number

1. 101 6. 607

2. 200 7. 809

3. 363 8. 999

4. 452 9. 1020

5. 509 10. 1139

Arrange the following numbers in ascending order

5, 12, 60, 72, 4, 30, 28, 40, 41 , 3

Arrange the following numbers in descending order

4, 3, 15, 12, 19, 16, 14, 9, 8, 6

Add the following numbers

I. (a) 6 (b) 8 (c) 5 (d) 26 (e) 4
3 2 4 10 3— — -- — —
— — — — —

(f) 52 (g) 50 (h) 38 (i) 42 (j) 60
12 42 32 14 12
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a. 6 + 3 + 2 =

b. 3 + 2 + 5 —

c. 5 + 3 + 4 —

d. 4 + 3 + 5

e. 8 + 3 + 4

f. 12 + 13 + 6

g- 15 + 5 ■+■ 10

h. 18 + 12 + 15 —

i. 15 + 10 + 5 —

Subtract the following

(a) 5 (b) 4 (c) 7 (d) 5 (e) 12
5 3 3 4 10
— -- -- -- —
— — — — —

(f) 10 (g) 12 (h) 15 (i) 12 (j) 16
8 8 7 7 7

-- — -- — —
— — — — —

(a) 8-5 = (f) 17 - 8 =

(b) 19 - 16 = _________

(c) 15 - 10 = _________

(d) 13 - 12 = _________

(e) 18-5 = _________

11. (a) 7x2 = _________

(b) 91 x 40 = _________

(c) 13 x 9 = _________

(d) 21 x 7 = _________

(e) 6x0 = ____

(g) 35 - 20 = _________

(h) 25 - 20 = _________

(i) 35 - 15 = _________

(j) 40 - 12 = _________

(f) 15 x 1 = _________

(g) 12 x 10 = _________
(h) 13 x 6 = _________

(i) 12 x 7 = _________

(j) 15 x 2 =
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Solve the following problems

a. 15 x 20 - 15 =

b. 15 x 2 - 10

c. 45 x 1 + 5

d. 15 x 2 + 10

e. 21 x 7 - 4

f. 12 x 7 + 8

g- 13 + 6 x 3 =

h. 13 - 3 x 2 =

i. 50 - 16 x 3

j- 72 - 12 x 6

Divride the following

(a) 15-1 =

(b) 12-2 =

(c) 72-8 =

(d) 20 - 5 =

(e) 6-2 =

Solve the following problems

a. 8 - (4+10)

b. 48 - (16+7)

c. 12 - (2+4)

d. 27 - (3+4)

e. 81 - (9-8)

f. 49 - (7-5)

g- 64 - (4-6)

h. 60 - (12 - 6) =

i. 50 + (15 - 3) =

j- 50 x (12 - 4) =
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MODULE 12

CUMULATIVE RECORDS

Dr. Manjula P. Rao

A. Guidelines to Resource Persons

The objectives of this module is to help the

teachers to

- understand the role of cumulative record in

evaluating the scholastic and the non-scholastic

outcomes.

- understand the different aspects of a cumulative

record.

- record and interpret the information effectively

in a cumulative record.

- plan a model of cumulative record on his/her own.

B. Training Mode
1. Call for a discussion on the following questions.

- Why cumulative record is important ?

- What are the components to be recorded ?

- How cumulative records can be of a help in the 

present context of primary education ?

2. Provide 3 or 4 models of cumulative records and

ask teachers to discuss the merits and limitations in

groups.
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3. Group work: Evolving a model of cumulative record 
keeping in mind the essential components to be evaluated and

recorded.

Overview

In the modern school, the pupil's progress and 

growth is summarized on the school's cumulative record. It 

is usually regarded as a permanent and official summary of a 

pupil's educational history. In other words, it gives a 

comprehensive picture of a pupil's sholastic and non

scholastic aspects. This module intends to present the 

purposes or objectives of a cumulative record; in what way 

it helps a classroom teacher; different aspects of a

cumulative record; role of cumulative record in Evaluation; 

interpreting data on the cumulative record; and an

illustration of a cumulative record.

Objectives

After going through this module, you will be able to

1. know the meaning and the purposes of a cumulative

record.

2. understand the role of cumulative record in

evaluating the scholastic and the non-scholastic

aspects.

3. understand the different aspects of a cumulative

record.
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4. record information about the students in the

cumulative record.

5. interpret the data recorded in a cumulative

record.

6. evolve a model of cumulative record on your own.

Content

In School Education today, especially in the 

Elementary Education, it is felt that the school programmes 

should be based on the abilities, interests and the needs of

the child. It is therefore, essential that a systematic and 

a comprehensive record be used to give the teacher a 

complete understanding of the child including his home 

background, interrelations, mental, emotional social and 

physical development. Cumulative record is an indispensible 

long range method of evaluating pupils growth.

The cumulative record is a method for recording, 
filing and using information essential to the guidance of 

students. It represents a cumulative individual record of 

the educational, mental, physical, social and emotional 

development of each pupil.

The cumulative record may be used as a technique of 
appraisal and guidance for the following purposes
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- To enable teachers to understand the students

completely; and to get acquainted with new pupils.

- To identify scholastic strengths and weaknesses of 

individual pupils and to plan the instruction and other 

programmes accordingly.

To identify problems of personal and social 

adjustment of the pupils.

- To provide comprehensive and continuous data of 

pupils for future guidance.

- To serve as a source of information for school

authorities as well as for parents.

A careful study of cumulative records reveal many of

the factors which have either facilitated or retarded the

growth and the development of the child. They can help in 

improving and guiding the pupils' programme of activities 

and studies. They indicate the strengths and weaknesses of 

the individual child in a cumulative fashion to the teacher,

so that the teacher can take certain decisions in

instruction, improving the learning, guiding the child, and 

helping the child in proper, physical, social and emotional 

development.

As indicated earlier, the cumulative record gives a 

complete picture of an individual child in respect of his
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physical, mental, social and emotional development. 

Information in these areas is generally recorded under the 

following heads.

1. Identification of the student

2. Registration and attendance data

3. Personal information (family background - 

religion, caste, language spoken, occupation of 

parents) .

4. Physical and medical history

5. Subject growth record (marks in school subjects 

or scholastic achievement)

6. Mental and achievement test data

7. Extra curricular activities

8. Interests

9. Special talents

10. Personal and social qualities

It is advisable to start the cumulative record at

the time when the child is admitted to the school. When

students are admitted, two files may be prepared for each 

section by the class teachers.

a. Cumulative record and (b) Assessment file

As you have been already told, the main purpose of

the Cumulative Record is to maintain information about each

student regarding his progress in all the areas of
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development from the date of his admission in the school to 

the day he/she leaves the school. A session-wise account of 

his progress and grades obtained by him in scholastic and

non-scholastic areas will be available in his cumulative

record. It is not possible to obtain all kinds of

information immediately, since the development of the record

will be a very gradual process . Hence the other file

(assessment file) may be used for keeping proformas about

co-curricular activities, interests, attitudes, personal, 

and social qualities. Entries in the cumulative record may

be made on the basis of the records in this file. Cumulative

Records may be kept in the forms of cards, booklets, or

folders.

Interpretation of data on the cumulative record

Each entry that a teacher makes in the cumulative 

record makes a contribution towards the diagnosis of a 

pupil's (i) interest, (ii) abilities, (iii) aptitudes, 

(iv) co-curricular activities, (v) academic achievement, and 

(vi) other aspects. Hence data recorded under the following 

areas help in drawing certain interpretation about the

child.

a. Family and cultural background

- Name of the father and mother

- Nationality
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- Religion

- Caste

- Mother tongue spoken

- Occupation of parents

- Number of siblings

- Marital status of parents 
(widow-widower, separated, divorced)

The above information may help the teacher in 

knowing about the economic status of the child, emotional 

relationship existing in home, ethnic origin of the child, 

and the social status. This information though not totally, 

atleast partially will help the teacher in understanding the 

needs and the other aspects of the child.

b. Physical and medical history
- Height

- Weight

- Chest measurement (normal and expanded)

- Vision

- Hearing

- Speech

- Teeth

- General health

- Any physical disability

- Any mental disability

- Any other physical ailments
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The above information may assist the teacher in 

knowing about the physical health of the child in general 

and in specific. In case of learning problems faced by the 

students, the teacher may relate the physical defects 

(vision, hearing, poor health) to scholastic achievement, 

and guides or recommends the child for a thorough medical 

supervision, and at the same time devise remedial measures 

for improving learning. Physical limitations must also be 

taken into account in vocational guidance.

This information should be filled in directly in the 

Cumulative Record twice every year (i.e. once in July and 

then in January). As far as possible the pupils should be 

examined by a qualified doctor twice in a year. The follow

up steps should be taken in the school and by the parents on

the recorded defects or ailments. The above information

should also be entered in the student's progress report in 

order to communicate it to the parents for necessary action

at their end.

c. Scholastic achievement

The results of the periodic tests, half yearly, and 

annual examinations should be communicated periodically to 

the parents through progress reports. It should be entered

in the Cumulative Record also. The total marks obtained in a
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year by a student are to be entered in the appropriate 

columns provided in the cumulative record. Though the marks 

or grades provide a limited understanding of student's 

capacities and aptitudes, in general, the poor marks secured 

periodically reflects lack of motivation, and lack of 

scholastic ability. This may direct the teacher to diagnose 

the learning problems faced by the students more 

systematically, and thereafter, devise certain scientific 

measures to improve the achievement of students.

d. Mental and achievement test data

Data obtained on mental tests reflect the

potentiality of a pupil, where as achievement tests measure

what an individual has achieved in a test. Data of both

kinds may be considered together for interpretation. A pupil 

who does well on the mental tests but consistently does poor 

on achievement needs guidance and individual attention.

e. Extra curricular activities

Data about the nature, variety, and duration of 

extra curricular participation should be recorded. This 

provides as an important indicator of interests and 

abilities of students, and also gives clues to future 

occupational interests. Rating of the activities, in which 

the students participate should be done atleast twice in



-256-

each term on the prescribed forms. Information regarding 

pupil's participation in the co-curricular activities as 

well as about the quality of pupil's performance should be 

communicated to the parents, through the progress report by 

making appropriate entries in the columns provided for this

purpose.

f. Interests and special talents

The behaviour observed related to different types of 

interests (music, drawing and painting, work experience, 

dance and other forms) may be recorded. It is not essential 

that all pupil's will be interested in all kinds of 

activities. A student should be rated only in the area in 

which solid evidences are available. The grades obtained in 

this area may be recorded in the proformas at stated 

intervals specified for the purpose. Any evidence of special 

talent in music or the fine arts as well as special 

mechanical and manual aptitude is important both for 

guidance and for planning activities for the individual 

pupil.

g. Personal and social qualities

While recording personal and social qualities,

teacher has to be very careful in not being subjective while 

evaluating. This can be assessed through observation,
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interviews in different situation. Teacher can make use of

rating scale, anecdotal records and checklists for the above 

purpose. The assessment should be based on not only on the 

evidence collected by the class room teacher, but also on 

the information obtained from other teachers. These may be 

recorded under separate heading in the cumulative record.

Activity 1: You will be given cumulative records used in 
several school systems. Assess the values and limitations of 
each record form which would you prefer to use ?

Activity 2: Study the cumulative record of a pupil. From 
that, prepare a summary statement of the scholastic, 
personal, and social qualities, or strengths and weaknesses 
of the pupil, and his/her interests and special talents in
different fields.

Role of Cumulative Record in Evaluation

As a long range method of evaluating pupil growth 

and development, the cumulative record plays a unique role. 

It serves a variety of administrative, supervisory and 

instructional uses. The unique role of the cumulative record 

in evaluation is that the predictive value of data is 

increased, when such data have been recorded periodically. 

The review of a series of records on test results, school 

achievement, personality ratings, etc., is more valid and
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reliable than any single observation or a recording of a 

pupil characteristic. In addition, it gives a comprehensive 

picture of the individual as he grows and develops, as one 

can see the relationship between different aspects like 

intelligence, achievement, family background, and other 

non-scholastic aspects. The cumulative record provides a 

continuous and a comprehensive and a coherent evaluation of 

the individual pupil’s physical, mental, emotional and 

social development.

Question for you to answer

1. What aspects are usually recorded in the

cumulative record ?

2. Why is it important to maintain a cumulative

record for each pupil ?

3. Explain the role of cumulative record in

evaluation
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APPENDIX-I

CONTINUOUS AND COMPREHENSIVE EVALUATION 
(PRE-TEST)

Name :

Designation :

DIET :

(District/State)

[Answer the following questions in the space provided]

1. What is the meaning of Continuous and Comprehensive 
Evaluation (CCE) ?

2. How does CCE differ from conventional practice of 
evaluation in school ?

3. Why is CCE important at elementary level of education ?

4. How does the knowledge of CCE help a classroom teacher ?

5. Minimum Levels of Learning (MLL) is one of the basic 
features of Continuous and Comprehensive Evaluation. 
Explain.

6. What is criterion referenced evaluation ?
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7. When do you say that students have attained mastery 
level ? What is the specified criteria laid down for 
mastery learning ?

8. Name the tools that can be used to evaluate students' 
scholastic outcomes in the following subject areas. 

Language Mathematics EVS-I EVS-II

9. What are the rules that one should follow while framing 
the evaluation items ?

10. State the major outcomes that can be evaluated in the 
following subject areas.

a. Art Education

b. Physical and Health Educatio

11. What kind of evaluation tools can be used to measure 
the above stated outcomes ? Explain the tools briefly.

a. Art Education (Tools of Evaluation)

b. Physical and Health Education (Tools of Evaluation)

12. Why is diagnostic test important ? What steps are to be 
followed while planning a diagnostic test ?



APPENDIX II
CONTINUOUS AND COMPREHENSIVE EVALUATION

(POST-TEST)

Name

Designs tian

DIET
(District/State)

(Answer the following questions in the space provided)

1. Explain the meaning of the following briefly.

a. Continuous Evaluation

b. Comprehensive Evaluation

c. Criterion referenced Evaluation

2. Explain the relationship between Minimum Levels of 
Learning (MLL) and Continuous and Comprehensive Evaluation 
(CCE)

3. How does the knowledge of CCE help a classroom teacher ?

b. Continuous and Comprehensive Evaluation is very
important to promote the quality of primary education. 
Explain.



5. Continuous and Comprehensive Evaluation is different from 
conventional evaluation system practised in schools in 
past. How ?

6. List the evaluation tools which can be used to evaluate 
students' scholastic outcomes in different subject areas.

7. State the non-cognitive outcomes that can be evaluated in 
the following subject areas. List the tools that can be 
used to measure the outcomes under each of the subject 
areas.

a. Art Education

b. Physical and Health Education

c. Environmental Studies-I

d. Environmental Studies-II

8. Why is diagnostic test important ? What steps are to be 
followed while planning a diagnostic test ?

9. State the important rules that should be borne in mind 
while constructing a rating scale.

10. Differentiate between a rating scale and a checklist.
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APPENDIX-III

DIET : __________

State: __________

PROGRAMME EVALUATION

Title: Continuous and Comprehensive Evaluation at Primary Level 
(20-01-1997 to 23-01-1997 and 28-01-97 to 31-01-97)

Programme Coordinator: Dr. Manjula P. Rao

Friends, this is to obtain your evaluation about the 
programme you have undergone for the past four days. Kindly 
give your frank opinion.

1. Whether the objectives of the programme have been 
attained ?

To large extent To some extent Not at all

2. Did you find it interesting ?

To large extent To some extent Not at all

3. Did you benefit through the programme 

To large extent To some extent Not at all

4. How did you benefit through the programme ? (list any 
three ways)
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5. You were given the modules for every session. To what 
extent did the modules help you ? Give your rating 
against the module title given below:

No. Module title To large 
extent

To some 
extent

Not at 
all

1 Continuous and Comprehensive 
Evaluation

2 A frame work for CCE

3 Tools and Techniques-I

4 Tools and Techniques-II

5 CCE in languages

6 CCE in EVS-I

7 CCE in EVS-II

8 CCE in Mathematics

9 CCE in Art Education

10 CCE in Physical and
Health Education

11 Cumulative Records

12 Diagnosis and Remediation

6. Give your reactions to the following components of each 
module.

a. Objective

b. Content



-265-

c. Activitie

d. Presentation

e. Language used

f. Self-assessment questions

7. Give suggestions for the improvement of modules (if you 
have any) (give the number, title of the module).

8. Give your reactions regarding the

Adequate Inadequate Suggestions

1. Duration of the 
training programme

2. Duration of sessions

3. Pretest planned for 
the primary school 
teachers

9. How did the group work conducted after every session 
help you ?
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10. Give your suggestions (if any) to improve the groupwork.

11. Will the programme be useful in your training programme?

Yes/No

12. Have you learnt anything new (from what you already 
know) from the training programme, if so, state them.

13. What is your overall reaction about the programme ?

14. Do you have any suggestion for the overall improvement 
of the programme ?



APPENDIX IV 
TOK TAILE

REGIONAL INSTITUTE CF EIJUCATICN (NCEKT), tVSJRE

TRAINOC lUCOUttK CN CONTOUJUS AM) OTfHHOEIVE EVALUATION (DIETs) (20-01-1997 to 31-01-1997)

Day/Date 9 am to 11 am 11 to 
11.15 am

11.15 am to
12.15 pn

12.15 pm to 1 pm 1 pm 
to

2 pm

2 pm to 3.15 pm 3.15
to

3.30 pm

3.30 to 5.30 pm

23-01-1997 (10.00 am to 11.00 arc) Continuous and MLL based Tools and Tocls and
(Tuesday) Opening session Comprehensive Evaluation Techniques of Techniques of

Evaluation - Mr. Bcsavaraj Evaluation Evaluation
- Dr. Manjula P. Rao (Cognitive (Non-cognitlve

areas) areas)
- Dr. Manjula P. Rao - Dr. Manjula P. Rao

- Mr. A.C. Josy

29-01-1997 Continuous and Continuous and Continuous and
(Wednesday) Comprehensive Comprehensive L Comprehensive

Evaluation in T Group work Evaluation in U Group work T Evaluation in
Language E (contlnued) faths N E EVS-II
(followed by A - Smt. M. Sharada C A (followed by
group work) - Dr. K. Dorasany II group work)
- Smt. 5.K. Shyamala - Dr. Sabita Patnaik

30-01-1997 Continuous and B Continuous and B B Preparation of
(Thursday) Comprehensive R Comprehensive R R blue print

Evaluation in E (koup work Evaluation in E Group work E (followed by
EVS-I A (continued) Art Education A A group work)
(followed by K - Smt. 5.K. Shyamala K K -Mr. A.C. Josy
group work)
- Miss. Asha Kamath

- Dr. Manjula P. Rao

31-01-1997 Continuous and Diagnosis and Cumulative Records Evaluation of the
(Friday) Comprehensive Remediation and Progress Reports Training Programme

Evaluation in - Dr. Vishwanathappa Group work - Dr. Manjula P. Rao and Concluding
Hiysical and Health 
Education
- Sri. S. Balakrishnaiah 
(followed by 
group work)

- Mr. A.C. Josy Session

-L
9Z

-

ftogrwimo Coordinator: Hr. ttonjula P. Rao


