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FOREWORD

The NCERT, New Delhi has developed a 122 page draft discussion 

document on National Curriculum Development framework for School 

Education. This was developed after a gap of 12 years. The document has 

been framed keeping in mind social, cultural and economic concerns of the 

society. It has five major chapters namely Curriculum Concerns and Issues, 

Organization of Curriculum at Elementary and Secondary Stage, Organization 

of curriculum at higher Secondary Stage, Examination and Evaluation and 

Implementation and Managing the system. The discussion document 

developed by the Council looks at all the school years in holistic perspective 

from elementary to senior secondary stage. In order to evolve a consensus 

on an important issue like this, NCERT has organized a 2-day Regional 
Seminar for the Southern States on 4th and 5th February 2000 at the RIEM As 

many as 70 participants representing four southern states and Union 

Territories participated in the deliberations of the seminar. The seminar has 

made recommendations on all the five themes and the same have been 

made available in this report. Hope this report will help while preparing the 

final document on the National Curriculum framework for School Education. I 

take this opportunity to thank Prof J S Rajput, Director, NCERT, and the Core 

Curriculum Group from NCERT for organising the Regional Seminar at RIE, 

Mysore.

G Ravindra 
Principal



1. Introduction to the Seminar

The NCERT has drawn up a discussion document on National Curriculum 

Framework for School Education after a 12 year gap. The 122 page document 

has been framed keeping in mind social, cultural and economic concerns of the 

society. The document has five major chapters - Curriculum Concerns and 

Issues, Organization of curriculum at Elementary and Secondary Stage, 

Organization of curriculum at Higher Secondary Stage, Examination of 

Evaluation and Implementation and Managing the system. The document has 

been evolved through a variety of strategies by looking into theoretical and 

research materials consulting all the faculty members of NCERT both at its 

headquarters in Delhi and at other constituent units discussing with them issues 

that have some bearing on the different aspects of curriculum and its 

transactions. The opinions of eminent educationists and experts have been 

taken by the curriculum development group of NCERT and an attempt has been 

made to indicate all such ideas in the document. In order to evolve a national 

consensus on an important issue like this, NCERT has proposed to hold a series 

of Regional/National Seminars to develop a final document.

It is for this purpose, the RIE, Mysore which is a constituent unit of NCERT 

has organized a 2-day Regional Seminar for the Southern States (Andhra 

Pradesh, Karnataka, Kerala, Tamil Nadu, Pondicherry and Lakshadweep) on 4th 
and 5th February 2000 at the Institute. During the seminar a draft document 

which was sent earlier to nearly 100 participants was thoroughly discussed 

extensively as well as intensively and the groups have given their 

recommendations on the draft document. 70 eminent persons consisting of 

educationists, representatives of Vice-Chancellors, social figures, artist from 

various institutions, representatives from women

organizations, SCERT, DSERT, DTERT, DPIs, NGOs, teacher federations, 

students and media persons from southern states have participated in the two- 

day seminar.



2. Inaugural Session

The two-day Regional Seminar on draft National Curriculum Framework 

for School Education developed by the NCERT, New Delhi was formally 

inaugurated at RIE, Mysore by Shri Kadiyam Srihari, Honourable Minister for 
School Education, Govt of A P on 4th February 2000 in the forenoon. In his 

inaugural speech the Minister lamented about the present educational standards 

and said even after 52 years of Independence there is an alarming rise in the 

number of school drop-outs especially of girls and children belonging to SC/ST 

community. He observed that teachers are unable to grasp the content and 

understand the essence of the lessons and they are not equipped with the latest 

teaching skills and methods to impart lessons to the students. When such is the 

case with the teachers, how can we expect students to comprehend the lesson, 

wondered the Minister. Stating that the country is still lagging behind in many 

fields including literacy, minister observed that even today we are unable to 

provide access to the common-man for quality school education as burden of the 

present curriculum coupled with teaching by untrained teachers is forcing our 

children not to attend and stay at the school for learning. The Minister stressed 

the need for revising the course content of the teacher training courses and B.Ed. 

courses. The Minister urged for revamping of curriculum in such a way that the 
children upto 5th Standard should be given joyful learning which would 

automatically attract them to the school. A large number of children at this stage 

would naturally be first generation learners with very low levels of understanding.

He advocated a curriculum in which the books should not create fears 

among students and said that the teachers should be given sufficient training to 

assess the levels of the understanding of the students. The Minister said, that 

most of the teachers failed to impress the students because they do not do any 

home-work on the subject. As a result, most of the students are left in the lurch. 

Education should become useful to both students and society, school should
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become not only centre of excellence but also become centre of values. 

Curriculum should help every child to develop its innate potentialities to become 

useful and contribute for the betterment of the society. All children should have 

access to school and mere access will not guarantee success. Therefore 

teachers should prepare each and every child to participate effectively in the 

learning process.

Commenting on the standards of students who graduate under the 

existing system, the Minister said that majority of them are unable to write a 

single sentence without any flaw and only a few possessed the knowledge 

expected of them at such levels. He stressed the need for continuous training 

programmes for teachers to equip them with latest teaching techniques. Quality 

of education should become uppermost in the minds of teachers. Then alone 

they can do justice to the whole system of education. School should equip with 

computers, intranet, internet facilities for better curriculum transaction and 

children should become computer literates, he said.

Noted poet-turned educational psychologist and UNESCO expert Prof B C 

Ramachandra Sharma, who presided over the inaugural function gave a clarion 

call to improve primary education which is long overdue in our country. He made 

a suggestion that all primary schools should be managed and run by 

Government agencies alone and not by private managements.

Prof V K Raina, speaking about the aims of the seminar said that the 

NCERT is undertaking the cyclical process of revision of curriculum for school 

education as the 1988 document had outlived its life besides the vast changing 

technologies demanding review of the same.

Prof R D Shukla, Head, DESM, NCERT, New Delhi who spoke on the 

occasion stressed the need for curriculum renewal at all stages of school 

education from elementary to senior secondary.
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Prof G Ravindra, Principal, RIEM welcomed the Minister, other dignitaries 

and the participants.

Prof K Dorasami, Dean of Instruction, RIE, Mysore proposed a vote of 

thanks.

3. SESSION I : PRESENTATION OF FIRST TWO THEMES OF
DISCUSSION DOCUMENT

During the first session themes on curriculum concerns and issues: 

organisation of curriculum at elementary and secondary stages were presented 

by Prof V K Raina, Prof Rajendra Dixit and Prof Savitha Sinha of NCERT, New 

Delhi, followed by a good discussion. Prof N Venkataiah chaired the session.

4. SESSION II : PRESENTATION OF THEMES OF III, IV AND V OF
THE DISCUSSION DOCUMENT

During the second session, the themes on organisation of curriculum at 

higher secondary stage, examinations and evaluation and implementation and 

managing the system were presented by Prof R D Shukla of NCERT, New Delhi 

and Prof K Dorasami, RIEM faculty followed by a good discussion by the 

participants. Prof S Dandapani chaired the session.

5. SESSION III : GROUP WORK BY THE PARTICIPANTS

The participants were divided into the following 5 groups on the basis of 

the choice they have given :

1. Concerns and Issues

2. Language Issues, Value Education and Art and Health Education

3. Social Science Issues
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4. Science and Mathematics Issues, Work Education and Vocational

Education

5. Evaluation Issues

The groups met in separate rooms and had a thorough discussion on the 

themes of the discussion document. In each of the group, a convenor was 

chosen and the rapporteur/s nominated by the RIEM prepared the group report.

Dr V D Bhat, Mr N S Raghunath, Smt Sarasa, Dr Sudha V Rao, Dr N N 

Prahallada, Dr P R Lalitha, Dr Manjula P Rao and Smt Prema Raghavan were 

the rapporteurs nominated by RIEM.

The group work continued in the forenoon on 5th February 2000. This 

session was chaired by Professor S R Rohidekar.

Chairpersons of different groups presented the group reports.

6. SESSION IV : PRESENTATION OF THE GROUP REPORTS
Professor S Lakshmi, chaired the Session IV and initiated the 

discussion on general issues focussing on draft national curriculum framework. 

There was a good discussion by the participants on the themes of draft national 

curriculum framework for school education. The specific recommendations made 

by the groups were discussed and debated during this session.

7. RECOMMENDATIONS OF THE GROUPS

As has been already pointed out that there were a total of 5 groups on five 

themes of the draft national curriculum framework for school education and each 

of the groups came out with specific recommendations and the same are made 

available in the following pages:

5



Group I
Curriculum Concerns and Issues

Chairperson : 
Rapporteur :

Members :

E Annamalai 
V D Bhat

1. N P Suresh Babu, Thiruvananthapuram
2. R Aruna, Chennai
3. T M Kumar, Bangalore
4. J V Ramana Reddy, Hyderabad
5. C Nagendra Rao, Bangalore
6. T Rajagopalan, Chennai
7. L S Shayama Sundar Sharma, Bangalore
8. N Venkataiah, Mysore
9. Lingadevaru Halemane, Mysore
10. V Chinnaveera Bhadrudu, Srisailam
11. V K Raina, New Delhi
12. Y K Gupta, Mysore
13. S Dandapani, Mysore
14. NS Lalitha, Mysore
15. Poomima Priyadarshini, Student, RIEM

Prof Annmalai, Chairperson of Group I presented a gist of concerns 
mentioned in the document, such as developing a cohesive society, removal of 
urban bias and success stories in the form of localised experiments and set the 
parameters for discussion.

The group members discussed in detail the curriculum concerns and 
issues and came out with the following recommendations.

Section I: Education for a Cohesive Society

1. It is not sufficient to mention failure of schemes like OB scheme but must 
mention reasons for it which will help to modify ir or abandon it.

2. Curricular framework could identify macro-centralized components and 
micro/ decentralized components.

3. There should be an academic advisory body at the state, district, village 
and community levels and they must be functional. It must be ensured 
that the representation of local aspirations and needs finds a place.

4. While the special needs of disadvantaged groups are addressed to the 
differences between them must be taken into account.
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5. The STs have special problems that are cultural and ecological. The local 
communities must be given freedom (as a group) to have appropriate 
content, holiday schedule, etc. There has to be ’flexibility at all levels' 
from the State down to community.

Section II : Strengthening National Identity and Preserving Cultural 
Heritage

1. National Identity is derived from the past when we speak so much of past 
and less of present. It needs to be put in perspective.

2. It should be 'cultural heritages' and not 'heritage'. The cultural heritage 
must be critically assessed.

3. The curriculum should address to the positive aspects of the heritage and 
not the negative.

4. The curriculum should not only aim at preservation of culture but also 
include cultural change.

5. Curriculum should provide 'continuity' as well as 'change'. The impression 
the document gives that culture is static and technology is changing needs 
to be set right.

Section III: Integrating Indigenous Knowledge and India's contribution to 
mankind

1. There are the Indian knowledge systems and this plurality must be 
recognized.

2. 'Indigenous' should include not only the main stream Indian but also 
various local streams.

3. Curriculum should be non judgemental about values and the students 
must be trained to evaluate values and decide on the right ones.

System IV: Responding to the Impact of Globalization

1. While integrating India with the world is the aim of globalization of 
education, the other side of localization of education must be 
recommended.

2. The delivery system must be accessible to all.
3. Life skills must be broad based that include survival skills.
4. The assumption about separation of 'work' and learning which underlies 

work education betrays urban middle class bias. The rural and poor 
children combine work with learning.

5. Work education under different names has failed in past and this should 
be taken care of in the new proposal.
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Group II

Language Issues, Value Education and Art & Health Education

Chairperson Mathew C Ninan

Rapporteurs N S Raghunath 
K S Sarasa

Members : Dixit, New Delhi
Peer Mohiddin, Chennai 
Kvishwanathan, Trivandrum 
V R Raja Singh, Mysore 
B Mallikarjun, Mysore 
N Lalitha, Chennai 
N Kiran Mayi, Hyderabad 
G Jayaramaiah, Ongole 
K Seshadri, Tirupathi 
R Bangaru, Chennai 
R S Yeli, Bidar
Veerappan, Chennai

Mr Mathew C Ninan, Chairperson of the Group II initiated the discussion 
related to Language Issues, Value Education and Art and Health Education and 
requested the Group for discussion.

The following are the recommendations of the Group :

1. Pre-primary education should be in home language or regional language.
In case, home language is different from regional language, the regional 
language will commence from the third standard and the transition will 
complete by VI Std.

2. Curriculum shall include pre-primary education also. Pre-primary 
education shall be through the playway method.

3. Primary Education : Along with regional language, English shall be 
introduced from class I. As children are quick to learn languages, it is 
more advisable to start the teaching of English at class I itself.

4. First two years of English will be only listening and speaking skills.
5. The teachers right from class I should be well trained to develop the skills 

of language.
6. Reading and writing in English shall be introduced at class III.
7. Both curriculum and evaluation should be in accordance with the

guidelines mentioned above.
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8. Third language which should be Hindi in the Non-Hindi speaking areas 
and one of the modern Indian languages in the Hindi speaking areas shall 
be introduced at class VI level.

9. All the three languages shall continue till the end of the secondary stage.
10. Higher secondary stage - Two language will form part of higher secondary 

education; namely English and any other language (Hindi or the regional 
language).

11. Core-language (either English or other language) will be taught 
emphasising on communicative skills. An optional language will be taught 
for advanced literary abilities.

12. Medium of instruction - from class VI, the student can opt for either 
English medium or the regional language medium. This option is 
necessary in the context of a country like ours.

9



Group III

Social Science Issues

Chairperson : Dr (Mrs) G Parimala

Rapporteur : Sudha V Rao

1. Mr R Kannan, Chennai
2. Dr M Radhakrishnamurthy, Hyderabad
3. Mrs V Bhagyalakshmi, Chennai
4. Mrs Suhasini Nagaraj, Chennai
5. Dr S Keshavamoorthy, Mysore
6. Dr B S Subhadra, Mysore
7. Mr Krishna Prasad, Guntur

Dr(Mrs) G Parimala, the Chairperson of group III initiated discussion on 
Social Science Issues of the draft National Curriculum of School 
Education and requested the group for deliberations and specific 
recommendations. The following are the recommendations of the group
III.

1. There should be no change in the common system of education i.e. 
scheme of studies should common for all groups of students (P.23 iii), but 
additional inputs should be given to meet the needs of the special groups 
in the form of supplementary reading materials respectively for each 
group.

2. 'Common culture' may be understood in the form of 'Unity of Cultures' 
instead of 'Uniformity of Cultures'. Audio-visual aids may be produced on 
different cultures.

3. The word 'Recognizing' may substitute 'Appreciating' [Page No.30 : pt.22]. 
The sentence may be read as "Recognizing various consequences of 
large families and over-population and hence the need for checking 
population growth by all sections of the society for a qualitative life".

4. All states should have pre-primary education of two year duration in 
regional language/ mother tongue.

5. Formal teaching of subjects and reading and writing skills should be 
prohibited at this stage in all English medium and the proposed Hindi 
medium, Regional Language/ mother tongue language schools at the pre- 
primary stage. They should follow the methodology suggested in para 
2.4.1 on Page 35.
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6. Environmental Studies shall be taught in classes I and II. But there shall 
be no textbook. Teachers' handbooks and student workbook shall be 
prepared based on the curriculum/syllabus.

7. Under Environmental Studies for classes I to V, while agreeing to give 
autonomy to use locally developed curriculum and the locally available 
resources by the teachers, the State should develop a detailed syllabus 
based on the National Curricular guidelines and prepare textbooks.

8. In place of present E.S. I and II, there should be only one subject called 
Environmental Studies from class III to V. The committee also resolves 
that the content and instructional material shall pertain only to the 
Environment around i.e. local relating to the different social sciences. In 
so far as science area (ES II) is concerned, the material shall be related to 
local requirement such as sanitation, health, etc. with non-technical 
concepts.

9. Classes VI to X - The Social Sciences shall be taught under the heading 
'Social Sciences' instead of social studies or teaching separately as 
History, Geography, Civics, Economics, etc.

10. While developing the syllabus importance shall be given to the subject 
matter relating to India upto classes VIII and in X class. In classes VIII 
and IX matter relating to World History, World Geography, Physical 
Geography, which is very much necessary for the students to become a 
good citizen alone should be included. Difficult areas of Ancient History, 
Physical Geography etc. may not be included. The total number of topics 
should be reduced to as much as possible so that students may develop 
interest in special sciences study.

4 Methods of Evaluation in Social Sciences

The procedure suggested in page 53 of the document is endorsed by the 
committee.
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Group IV

Science and Mathematics Issues, Work Education and 
Vocational Education

Chairperson T K Jayalakshmi

Rapporteurs P R Lalitha
N N Prahallada 
Manjula P Rao

Members H K Narayana Murthy, Bangalore
K Nirmala, Kodaikanal 
V D Kenur, Kumta 
M N Gopalan, Mysore 
N Ramalinga Reddy, Nagarjuna Sagar 
T V Praveen Kumar, Hyderabad 
O Ravichandran, Secunderabad 
K Subbammal, Chennai 
M Lakshmi, Chennai 
Venkatesh Murthy, Tirupathi 
D Ravindranatham, Hyderabad 
C K Sankaran Nair, Thiruvananthapuram 
Gokuldas Pillari, Thiruvananthapuram 
R D Shukla, New Delhi 
G T Bhandage, Mysore 
Dr B S Upadhyaya, Mysore 
M Sharada, Mysore 
Mohini, Mysore
Jyothi Pandey, Student, RIE, Mysore

Dr T K Jayalakshmi, Chairperson of Group IV initiated the discussion on
Science and Mathematics Issues, including Work Education and Vocational 
Education and set the ball in motion for the group discussion. The following are 
the recommendations of the group :

1. Science and technology should be introduced as one paper related to 
applications to human lives.

2. Science should be treated as general science with emphasis on joyful 
learning and related to life situations at primary level.

3. At upper primary level, science should be taught at a general level with 
emphasis on basic concepts, knowledge and skills.

4. At secondary level, disciplinary approach may be adopted with emphasis 
on fundamental concepts, principles and generalizations - essential for 
smooth transition to higher secondary level.
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5. Laboratory experiences, field work and project work in science and 
mathematics was welcomed by the group.

6. Since science and mathematics are abstract subjects the process - 
approach to teach science was greatly emphasized to be continued.

7. Deliberating upon the integrated science at secondary level, the 
drawbacks and limitation of transacting the curriculum in the way it should 
be done and the shortcomings of teachers who are incompetent to teach 
in integrated manner were pointed out and finally the disciplinary approach 
was recommended. It was stressed that students should acquire working 
knowledge of principles involved.

8. Bridging the gap in the content between secondary and higher secondary 
is felt as a need to be fulfilled while planning the curriculum, as the 
students feel handicapped due to the existing gap.

9. Levels (A & B) at secondary level was not supported.
10. Work experience should be treated as a separate and as a scholastic 

subject which should be evaluated as other subjects. Inputs to this end 
can be provided by teachers of separate disciplines for eg. In preparation 
of improvised apparatus, projects etc.

11. Instead of reducing curriculum load, restructuring of curriculum was 
recommended.

12. Concepts related to counting of numbers, space, time and area for daily 
application with symbolization at primary level was recommended.

13. Modem maths should be included at secondary level.
14. After deliberating on the use of calculators after secondary level, it was felt 

that it should not be introduced since the fundamental operations and 
skills should be mastered by students.

15. The idea of mathematics laboratory was appreciated and emphasized.
16. At all levels, it was felt that purposeful learning of maths with meaningful 

activities is required.
17. Science and Mathematics should have curricular inputs in a meaningful 

way. Stress should be more on applications. Rigour of mathematics 
could be introduced at secondary and higher secondary level.

18. Joyful learning and more practical work at lower levels upto upper primary 
level should be insisted upon.

19. Science and mathematics should be taught as ’general’ science and 
mathematics upto higher secondary level.

20. Experiential learning should be ensured and the importance given to lab 
work, field work is welcome and should be augmented.

21. Curriculum framework may include clearly purposes of science and 
mathematics education at different levels.

22. Gender free curriculum to be emphasized.
23. Teacher training programmes are to be strengthened if integrated science 

should be taught and special training is to be imparted to such teachers.
24. In order to bridge the gap between secondary and higher secondary levels 

the curriculum should be restructured with adequate logical sequence.
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Group V

Evaluation Issues

Chairperson S R Rohidekar, Bangalore

Rapporteur Prema Raghavan

Members Yashodara, Mysore
H A B Parpiya, Mysore 
James Joseph, Trivandrum 
T K Achutan, Trichur 
N K Pannikkar, Cheruthuruthy 
Vishwanathan, Trivandrum 
A Ramdas, Pondicherry 
Peer Mohideen, Chennai 
Anantha Shayanam, Coimbatore 
V Thirunavukkarasu, Chennai 
Linganayya, Malladihalli 
Sharvani, Bangalore 
P Soundara Rajan,Chennai 
S Priya, Student, RIEM

Prof S R Rohidekar, Chairperson of Group V initiated the discussion and 
on evaluation issues of the draft national curriculum framework and set the ball in 
motion for the group to deliberate and to arrive at specific recommendations. 
The following are the recommendations of the group.

1. The school should emphasize "evaluation" rather than mere 'valuation' as 
in the existing system.

2. Evaluation should be criterion based. Criteria for evaluation of different 
aspects in the curriculum i.e both scholastic and non-scholastic areas 
need to be defined by a committee consisting of mainly psychologists, 
educationists and actual practitioners (teachers).
Further, it is emphasized that more number of teachers (practitioners) 
should be involved at all stages of decision making.

3. Different criteria of evaluation should be evolved for different stages of 
schooling i.e. lower primary, upper primary (elementary), secondary and 
higher secondary levels.

4. Evaluation need not be merely through written examination/tests, but 
alternate modes of evaluation such as oral tests, activities or projects 
should be worked out to make evaluation comprehensive.
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5. It is very essential to specify the strategies both for teaching and 
evaluation of certain specialized areas like Environmental Education, 
Value Education, etc.

6. Grading system can be used in both scholastic and non-scholastic areas 
in all the standards except in those where the child faces external 
examination. Further, it is recommended that each grade should be 
defined in terms of specific range of scores.

7. In case of external/public examination, evaluation of scholastic area 
should be in terms of marks whiie the evaluation of non-scholastic areas 
should be in terms of grades specifically stanine grades i.e. 9 grades as 
A+, A, A-; B+, B, B-; C+, C, C-. While declaring the results, a weightage of 
80% and 20% be given to scholastic and non-scholastic areas 
respectively. A committee can be constituted to work out the modalities in 
detail.

8. Abilities like decision making, problem solving, critical thinking etc. 
contributing to Emotional Quotient (EQ) need to be fostered and 
evaluated. Every child must participate at least in one activity related to 
the following domain - intellectual (debate, mock parliament), physical 
(games/athletics), emotional (fine arts, music) and social (NSS, NCC and 
life skills) skills.

9. This scheme should be applicable from I to XII Stds. No detention upto 
the end of elementary level (3/8). Public Examination will be at the end of 
XStd.

10. A bridge course should be provided to children at the end of 5th and 8th 
grade for remediation of deficiencies in learning. It should be tried out 
before it is implemented.

11. Teacher Educators and Teachers are to be trained in the evaluation 
strategies evolved. Feasibility of all these strategies in the present set up 
of schools need to be examined before implementation.
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Valedictory Function :

The two-day Regional Seminar on Draft National Curriculum Framework 
for School Education concluded on 5th February 2000 in the afternoon. Mr H 
Viswanath, Hon'ble Minister for Primary and Secondary Education, Govt of 
Karnataka was the Chief Guest in the Valedictory Function. In his address he 
informed that Karnataka Government is committed to improve the Primary 
Education and in this regard the Government would seek a loan of Rs.2000 
crores from the World Bank for improving the quality of elementary education. 
He said that the objective of seeking the loan is to give a face-lift to Elementary 
Education by providing better infrastructure in terms of buildings, labs, library, 
etc. He also said that the Karnataka Government has initiated a debate on 
reviewing the Primary Education sector and is collecting opinions from various 
quarters on the proposed policy changes. The final decision would be arrived at 
after all the pros- and cons are weighed.

Mr Chandrashekara Patila, Former President of Kannada Development 
Authority (KDA) who delivered the valedictory address voiced protest against the 
imposition of Hindi over South Indians. Hindi should not be allowed to ride over 
other equally improved languages, he said. The mother-tongue should become 
the language of instruction at the primary level. He stressed the need for giving 
importance to Sanskrit in the National Curriculum.

Dr H A B Parpia, Ex-Director, CFTRI, Mysore said imposition of any 
language should not be tolerated in a democracy. He opposed the attempts 
made by the Centre to impose Hindi on South Indians. English according to him 
should be taught in schools as any other Indian language since it has taken deep 
roots in our country.

Prof Rajendra Dixit from NCERT, New Delhi presented highlights of the 
Discussion on the 2-day seminar.

Dr G Ravindra, Principal, RIEM welcomed the Minister, Chief Guest, 
participants and other dignitaries.

Dr S G Gangoli, Head, DEE, RIE, Mysore proposed a Vote of Thanks.
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REGIONAL SEMINAR TO DISCUSS DRAFT NATIONAL CURRICULUM 
FRAMEWORK FOR SCHOOL EDUCATION

4 & 5 February 2000

PROGRAMME SCHEDULE

4th February 2000
Registration
Inaugural Session

Tea

9.00 am - 10.00 am 
10.00 am -1130 am 
1130 am - 11.45 am

Plenary Session I - Chairman: Prof N Venkataiah (11.45 am-1.15 pm)
Concerns & Issues ProfVKRaina 11.45 am -12.05 pm
Language Issues & Value Edn, Prof R Dixit 12.05 pm - 12.25 pm
Art & Health Education
Social Sciences Issues Prof Savita Sinha 12.25 pm - 12.40 pm

Discussions 12.40 pm - 1.15 pm

Lunch 1.15 pm - 2.15 pm

Plenary Session II - Chairman : Prof S Dandapani (2.15 pm - 3.15 pm)
Science and Mathematics issues Prof R D Shukla 2.15 pm - 2.35 pm
Work Edn and Vocational Edn
Evaluation Issues Prof K Dorasami 2.35 pm - 2.50 pm

Discussions 2.50 pm - 3.15 pm

Tea 3.15 pm - 3.30 pm
Group Formation & Group Work 3.30 pm - 530 pm

5th February 2000
Group Work 9.30 am- 11.30 am

Tea 1130 am- 11.45 am

Plenary Session III - Chairman: Prof S R Rohidekar (11.45 am -1.15 pm)
Presentation of Group Reports and Recommendations

Lunch 1.15 pm - 2.15 pm

Plenary Session IV - Chairperson : Dr S Lakshmi (2.15 pm - 3.15 pm)
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‘Medium of instruction will determine learning quality’
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UBy Our Staff Correspondent

Mysore, feb 4 The "discussion docu
ment" of the National Curriculum 
Framework For School Education devel
oped by the NCERT. recognises that the 
medium ol instruction is a rrticial factor 
in determining the quality of learning 
and die level ol achievement The draft 
recognises that only such a language can 
be cffccuvch used as the medium nl in
struction winch the learners can under
stand and in which they can comfortably 
interact As such, it is widely recognised 
that the first language is the learner s 
most natural medium ol communication.

The draft ol this "discussion docu
ment touches various issues at the core 
of the education system like medium of 
instruction, scheme ol studies, minimum 
levels of learning, semestcnsation of se
nior secondary stage, open learning sys
tem. methods of evaluation, vocational 
education, grading versus marking 
among others In case of learners whose 
first language is also the standard school 
language, the medium of instruction at 
least up to the elementary level should he 
the regional language.

Thereafter, the second language, which 
happens to be English in the national 
scenario, can he adopted as the medium 
of instruction, The reason for the intro
duction of English at tins level is the stu
dents at this level are expected to have a 
better level of receptive and expressive 
skills in this language.

The present practice of imposing a new 
language as the medium of instruction 
on the learners horn the pre-school stage 
has come under criticism, as it is detri
mental to the pupil's growth resulting in 
unproductive "mugging" up of text ma
terial. Such an approach hampers pupil's 
progress and command of their First lan
guage, which arrests the development of 
their overall personality.

The "discussion document” is stated 
to be unique in the sense that it provides 
a curricular framework for all stages of 
school educauon - from elementary to 
senior secondary. The earlier document 
prepared in 1988 restricted itself to ele
mentary and secondary stages alone. 
This has been explained by the Director 
of the NCEBT as to provide continuity 
anti sequence between all die stages of 
schooling and evolve a holistic approach

to all the years of school curriculum The 
present draft advocates a common 
scheme of studies for classes from I to X 
and the emphasis will shift from factual 
knowledge to the process of understand
ing. thinking and internalising. The inter
connections among various subject areas 
need to be clearly established widi 
enough flexibility’ in the selection of con
tent and learning experience within the 
system, the draft document notes.

It has mooted the idea of bringing in 
minimum levels of learning to achieve a 
commonality in the standards of educa
tion throughout the country However, 
these minimum levels of learning have to 
be specified according to research find
ings regarding die mental ability of pupils 
at different stages of their developmeni 
anil the academic and physical resources 
that can be made available in the school 
for effective transaction of the curncula.

On the question of semestcnsation of 
senior secondary stage, the NCERT has 
noted that only a small number of in
stitutes of higher learning had adopted 
this system. And even here, an year's 
course was arbitrarily divided into two 
parts. The NCEBT has said that the non

implementation of semesters were due to 
the lack of a conceptual clarity about se- 
mesterisation. natural reluctance as well 
as resistance to introduce something 
new. inability to make academic and ad
ministrative preparations and financial 
implicauons among odiers.

The draft document also recognises 
that the alternate system of open learning 
or distant education has come to stay and 
continuing educaoon is not only becom
ing popular but is also indispensable to 
cope with the changing technologies and 
life styles. "If the rapid advancement of 
science and technology had succeeded in 
extending frontiers of knowledge, it also 
provides tools and techniques to learn at 
one's own pace, place and tune. Hence 
any systematic effort to evolve a curricu
lum at the +2 stage should not preclude 
the possibilities of its use in this new al
ternate channel of education. In fact, the 
advocates of both the systems should 
come forward and work towards curricu
lum enrichment to the mutual advantage 
of both", underlines the draft document.

The debate on the merits and demerits 
of marking versus grading continues, and 
the document has touched on this issue

also. It states that learners should be en- I 
couraged to achieve the best which they 1 
can and compete in achievement with ! 
their own potential, which calls for a sys
tematic grooming of learners. It notes ! 
that the C.BSE's decision to assign grades ' 
instead of marks is a welcome develop- i 
ment.

It is pertinent to note that the earlier 
document was prepared nearly 12 years 
ago and the Nauonal Curriculum Frame- ; 
work was not reviewed at any stage after I 
its preparation in 1988, which has de- I 
laved the revision of the school syllabus. 
The previous document responded to the 
ma|or thrust areas as envisaged in the 
Nanonal Policy on Education (1986) and I 
Programme of Action (1986) by incorpo
rating socio cultural, political and eco
nomic considerations. -- • '

As per the framework of 1988. the 
NCEBT developed guidelines for syllabi 
restructuring which was followed by dif
ferent state governments. The two-day 
regional workshop which commenced at, 
the Regional Institue of Education in My- ' 
sore, will thoroughly discuss the draff; 
documents to integrate various ideas and’ 
view points on curriculum development.
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NCERT steps may develop skilled manpower
By R.Krishna Kumar

MYSORE. FEB. 7. Acknowledging the importance 
of vocational education, die National Curricu
lum Framework for School Education states 
that it (vocational education) at the Plus II 
stage sliouid meet the need for middle- level 
skilled manpower for the emerging domains 
of the economy in both the organised and un
organised sectors.

1 Iv • opy of the curriculum framework s 
'■Discussion document'' developed by the 
NCEH T, which was made available to 77ie 
Hindu, states the obiectives of vocational edu
cation are to contribute to socio-economic de
velopment in general and national 
produt uvitv in particular, to help reduce 
growing pressure on tertiary' education by (li
vening a sizeable portion of student popula
tion to this more productive mode of 
education and to develop a spirit of self-re
liance and enterprise ov preparing youth for 
self-employment.

However, it notes that the syllabi of voca
tional courses of various States are not classi
fied uniformly and lias stipulated a pattern to 
ensure utiilotmitv, including in agriculture, 
business and commerce, health and para 
medical services, home scienccs/horne eco
nomics. humanities (miscellaneous such as li
brary science, instrumental music. Hindustani 
music etc) .Hid technology etc.

But it is of significance to note that voca- 
tionalisatton of education has not ridded suc
cess in the past. The students have 
preferences for general courses such as Arts, 
Science. Commerce at the Plus II stage follow
ing which thev move over to degree courses. 
They constitute the bulk of over 60 million 
educated unemployed youth in the country.

For a large majority of the population school 
and college education has become irrelevant 
and nearly 85 per cent of the unemployed in 
die registers of the employment exchanges are 
constituted by the secondary and higher sec

ondary passed and failed youth. What is strik
ing is the fact that job opportunities for those 
widi vocational education are plenty as the 
country needed trained manpower following 
opening up of die economy, particularly in the 
healdi cate and social service sector. Bur hard
ly 4.8 per cent of the students take up voca
tional education courses, whereas in 
developed countries. 65 per cent to 90 per cent 
of smdems take up such courses from the sec- 
ondaiv level, notes the curriculum framework.

Hence, it has suggested that recruitment 
rules be changed to even consider vocational 
education stream as qualification for various 
jobs and making vocational education pro
grammes a long-term educational strategy 
and not to be threatened with termination at 
the end ol every plan.

The instructional strategies for an effective 
transaction of lessons as envisaged by the Na
tional Curriculum Framework for School Edu
cation includes a variety of modes which, if 
incorporated, will dispel dreariness in learn
ing.

Elie "Discussion document" of the frame
work states that die new activities may include 
observation. collection of material and infor
mation. demonstration and experimentation. 
pro|ect assignment, field work, educational 
excursion, role plaving dramatisation, discus
sion. debate, problem solving, discovery, 
learning, creative writing and supplementary 
reading, among others.

However, it stresses the need to bear in 
mind (actors such as a learner s capabilities, 
availability of resources, entry behaviour, 
school environment, the nature of content 
and a teacher s own preparation and mastery 
before making the choice of a particular strat
egy. "It is the proper use of an aid which pro
motes learning and not just the sophistication 
of technology."

The framework of the curriculum has recog
nised the need for integrating indigenous 
knowledge. The document has stressed the

need to breakaway from this and underlines 
the need to experiment with the ideas of 
Gandhi. Tagore. Aurobindo and Jiddu Krish- 
namutthy, among others.

In this context, experts have called for in
tegration of the country’s contribution to the 
world and lament that students are aware of 
the contribution of Newton but knew little of 
Aryabhata.

Here, the framers of the "Discussion docu
ment" have cautioned that indigenousness I 
did not amount to being non- receptive to 
ideas. But it was an effort to end the imbal
ances in the curriculum which ignores con
cepts such as Yoga and Ayurveda, which are 
recognised practices in the world.

Hie issues pertaining to teaching of Mathe
matics merits attention. The framework opin
es that the load of Mathematics should be 
realistic while designing the curriculum for 
the primary level. The existence of single 
teacher schools, high dropout rate, unfavour
able socio-economic conditions of a major 
segment of society should be kept in view, says 
the framework.

It notes from experience that many of the 
students normally fail in Mathematics at the 
end of Class X frustrating both parents and 
students. Many educationists are of the opin
ion that Mathematics should be compulsory 
only up io class VIII. while others opine that 
there should be two types of Mathematics 
courses at the secondary and senior secondary 
level.

These courses could be need-based. At sec
ondary level, there could he one course for 
those who would pursue Mathematics as their 
future career and another for such students 
for whom Class X would be the terminal stage ( 
with regard to Mathematics. The curriculum 
framework notes that the issue still remained J 
as to what sort of Mathematical skills and ~ 
competency are required up to 10 years of . 
Mathematics education.
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By Otir Staff Correspondent

MYSORE, FEB. 22. leathers IhlVC to 
lie sensitised to the needs cllil- 
dien with disabilities by means of 
in service programmes. Ibis has 
been suggested as one of the 
strategies to meet the require
ments of children with special 
needs by the National Council of 
Educational Kcsearch and Train
ing (N'CERT).

The "Discussion Document" nf 
the National framework for 
School l.ducation, a copy of 
which was made available to The 
Hindu. identifies several ways to 
meet the requirements of such 
children. The document notes 
that segregation or isolation is 
good neither for children with 
disabilities nor foi normal chil
dren Children with disabilities 
should be educated along with 
other children in inclusive 
scnools.

I he framers of the document 
have identified various means to 
bring about this change. Ibis in

\ Wl V A

cludes making appropriate mod
ifications in the content in each 
chapter for conceptual clarity and 
developing supplementary in
structional material for children 
with special needs; developing 
guidelines for teachers to help de
fine goals for all children in the 
classroom; preparing teachers 
and developing skills and strate
gics required to cater to the di
versity in an inclusive setting: 
developing or working out eval
uation procedures based on fac
tual information for children with 
special needs; and mobilising 
community resources to provide 
support to children with special 
needs, including establishing re
source centres.

The experts have noted that in
clusive schools are not only cost- 
effective but also have sound ped
agogical practices and the power 
to influence the quality of school
ing in a positive direction. The 
document states that the process 
of "mainstreaming" a child in an 
inclusive school starts with the as-

B

sessment of their educational 
needs and preparation of an "in
dividual education plan" (lid’) in 
consultation with parents.

Learning then would be fo
cused on the individual child 
Group learning or cooperative 
learning and peer-tutoring are 
encouraged in an inclusive school 
and this helps in bringing chil
dren with disabilities into the 
mainstream and creating a posi
tive attitude among the non-dis
abled children. This requires the 
implementation of some of the 
measures stipulated above by 
teachers, curriculum specialists, 
and other people involved in the 
schooling process.

The document notes the need 
for integrating information and 
communication with technolo
gies in schooling It recognises 
that the Inlormation Technology 
Action Plan of the Government of 
India (199B) proposes to make 
computers available to schools as 
a first measure. Setting up of a 
National Council for IT Education

too has been recommended for 
developing IT courses for training 
teachers.

But the most important com
ponent of IT education in schools 
is standardisation of hardware 
and software for schools anti de
velopment of pre-service courses 
and their integration into the 
teachers' educational curriculum. 
The document also underlines 
the need for development of 
training modules and induction- 
level training for in-service teach
ers; development of guidelines for 
use of information technology' 
and computer-based learning 
materials in the classroom at dif
ferent grade levels: development 
ol assessment strategy for mea
suring students’ performance; de
velopment and use of 
multi-media courseware based 
on school curricula and develop
ment and continuous upgrading 
of navigational maps on the Web 
for helping learners locate appro
priate learning materials on the 
Internet.
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Examinations losing credibility: NCERT document
By Our Staff Correspondent

MYSORE, march 5. Come March and April 
and it is examination time once again, flic 
anxiety.the stress and the strain in putting 
in one’s best saps the energy ol both the 
students and parents. Educational experts 
have been flaying the existing examination- 
oriented system, which according to (hern 
promotes unhealthy competition and gives 
undue importance to marks.

However, in recent times there seems to 
be more support from various quarters for 
overhauling the system of examination and 
evaluation. At the primary and secondary 
level, there is a plea for deformahsmg the 
examination system and to remove the 
"fear and anxiety" among students. In fact, 
the discussion document of the National 
Curriculum Framework for School Educa
tion prepared by the National Council of 
Educational Research and Framing 
(NCERT), a copy of which was procured by 
The Hindu, lavs stress on implementing the 
school-based evaluation system and reduc
ing public examinations in a phased man
ner. The document says that the earlier

suggestions of decentralisation of boards 
by the council was worth considering.

The board of examinations could do 
greater service if they could help teachers 
m conducting school-based evaluations by 
undertaking the role of trainers and devel
opers of test materials. The document 
stresses the need to have reliable and valid 
variety of test materials for "achievement 
and diagnostic testing" for each grade of 
school education. "Energies of organisa
tions such as NCERT, SCERTs. and Boards 
of school education should be utilised in 
this venture", the document says.

It notes that the Indian system of educa
tion is dominated by external examinations 
and despite its ill effects, they continue to 
be popular. Even the institutions of higher 
learnings have been dependent on such a 
system. But equally intriguing is the fact 
that many institutions have been conduct
ing entrance tests for admission, which was 
an indicator that the credibilty of exam
inations was on the downswing. Fhe main 
reason for this, the document points out. is 
the excessive element of chance factor and

subjectivity of the examination system be
sides undue emphasis on memorising the 
facts.

However, the document raises certain 
questions in this connection and asks if 
there should be examinations or evalua
tions at all7 And how and upto what stage 
should there be school-based evaluation 
and at what stage should public examin
ations exist? Could there be a combination 
of school-based and public examination 
systems? Should there be grading or mark
ing are some of the questions that need to 
be answered.

The document points out that the whole 
system of assessment and evaluation was 
geared towards assigning marks, which had 
its merits and demerits. It could lead to 
undue comparison with others and turn 
the whole learning exercise into "cut
throat" competition. The anxiety levels arc 
so high that youngsters are found to resort 
to extreme steps.

A similar line of thought is prevalent in 
the University of Mysore. According to the 
Vice-Chancellor, Prof.S.N.Hegde, the exist

ing system of examination is not an indica
tor of true excellence of a student and 
hence needs to be replaced. The university 
is planning to introduce grading system 
based on continuous evaluation as in the 
Birla Institute of Technology and Science 
(BITS), Pilani, Rajasthan.

The Vice-Chancellor said that a commit
tee would be formed to send a team to the 
institute to study the system before it could 
be introduced. However, the concept was 
said to be new to most of the faculty mem
bers and hence he was keen that the idea 
be open for discussions among the staff 
and even the public. The new system was 
likely to replace the ranking system by 2001 
or 2002.

However, the abolishing of the ranking 
system is dependent on the overhauling of 
the evaluation system and unless the later 
was perfected, the former cannot be intro
duced, according to Mr. Hcgde. Experts 
opine that if the above concepts are adopt
ed, learning will become more meaningful, 
devoid of stress and unhealthy competi
tion.


