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PTK I? TV-^ A A xV JL A AL AV A

INTRODUCTION

1.0 Our Constitution provides free and compulsory education for all

children up to the age of fourteen years. To achieve this goal of Universal

������� Education . educational reformers and researchers have planned

many schemes. Recently, developing countries and developed countries

joined hands and pleoged to have Education for all by the turn of this century.

Still much work remains to be done in the rural parts of India to achieve the

goal.

Of the many projects implemented with the aim of achieving Universal

Primary Education, tne District Primary Education Programme is unique. It is

an ������ tive home grown programme which aims at improving teacher

competence and skills. There are many components of teacher training

programme of which the attitudinal development of the teacher and Human

Resource Development are the most important ones.

in the NPE and corresponding POA 1992 it has been proposed to have a

number of reforms in education system. It has been suggested to adopt

�����	
 strategies tor the implementation and a systematic design for

cacacity building in cianning and management at all levels. It also calls for

intensive research at micro-level, experimentation and documentation of

successful experiments and a networking arrangement among research and

training institutions tc :earn from each other’s experiences.

1.1 Agencies involved: Many organisations in our country are conducting

teacher training procnammes and also research projects in the field of school

education. Besides tne Government institutions like NCERT, SCERT, DIET,

etc., there are several non- governmental organisations which are

1

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



engaged in training of personnel in the different areas of primary education. 

Of these, AIMINSIGHTS, Mangalore and Kerala Sastra Sahitya Parishat are 

the two major organisations who have responded to our documentation 

exercise and are worth mentioning for their significant contributions in the 

southern region.

The AIMINSIGHTS is arranging several programmes for the betterment of 

the teaching community. Among the programmes the Facilitating Excellence 

in Effective Leadership (FEEL) Teacher Programme organised by them for 

the novice teachers of Dakshina Kannada in the Karnataka state had the 

following Objectives:

• To make teachers develop the art of interpersonal communication;

• To help them understand the need for developing self-esteem in students;

• To expose the teachers to the methods of supporting and developing 

self- esteem in students;

• To influence an attitudinal change in teachers with regard to corporal 

punishment meted out to students, to accept it as not needed;

• To make an analysis of the carelessness in not recognising the feelings of 

the students and the resultant impact on them;

• To help teachers understand why anger and violence associated with it 

should be avoided in a teacher student relationship;

• To organise the opinions of teachers against cruelty to children, in any 

form, as in primary school;

• To show models of classroom interaction and management towards 

developing mind skills in children;

• To develop human relations skills in teachers.
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1.2 Need for the Study : The introduction of a truly effective course in the 

training programme will have its own impact on the whole educational system 

- on tre general education of children, on the preparation of school teachers 

and c'ientation of teacher educators. The implementation of such a 

programme needs a careful nursing. The factors that are likely to facilitate the 

implementation are the political will that has developed during the last few 

years -or linking education to the problems of national development and the 

corresponding academic will.

3 J £
There is a nation-wide outburst of enthusiasm Tor bringing qualitative 

improvement in elementary education since the idea of DPEP is mooted. A 

numbs* of states have reorganised their school curricula and suggested 

plans and programmes for the quality improvement at the elementary stage. 

Even me Non-Governmental Agencies (NGAs) have been doing their yeoman 

service in this direction. They have come out with their own innovative ideas. 

Thess NGAs which used to have their own in-house training programme have 

come mrward to join their hands with the government in the endeavour of 

giving effective training to teachers/ administrators. AIMINSIGHTS, is one 

such c-ganisation which seems to have done considerable work during the 

last aecade, claims that it has systematically trained around 25,000 teachers 

and administrators of three southern states. It has also been acclaimed that 

the complete design has been locally prepared and a viable system has been 

locally generated and tested. History has shown how at the time of 

implementation of a programme people plunge into practising them without 

adequate theoretical understanding, practical reasoning and necessary 

systematic academic planning. Only well- thought out and sufficiently 

experimented programmes can be confidently implemented in all teacher 

educa: on centres on a wider scale. It is also necessary to give adequate time 

for the nnovative ideas to prove what they are worth of. This encouragement 

is a necessity to see that these ideas and programmes are not allowed to 

whithe- off before they bloom.

The g-eatest handicap that the teachers/administrators have been

3



facing is the lack of suitable guidance. It is not merely the question of the 

curriculum and the content of knowledge required for the purpose; but It 

involves questions of methodologies, of organisers, of relationship of school 

to the community and the obvious social, cultural and physical activities to be 

initiated in the school. On all these aspects , the teachers need concrete and 

helpful guidance and till they get this guidance, it is not possible to conduct 

any academic work satisfactorily. It is obvious that the schools and teachers 

expect some agency to work out the programme in detail and present it 

before them in a clear, concrete and convincing form.

Thus a scientific pilot case study carried on diligently and objectively 

must establish facts and generalisations before FEEL Programme could be 

attempted on any meaningful scale in our country. The investigators, 

therefore, felt that there was a great urgency to ask certain fundamental, 

essential and meta questions and try to obtain scientific and acceptable 

answers to them. Such prior and basic questions crying for immediate and 

clear answers are:

1. Can attitudinal changes in teachers as proposed by FEEL be achieved?

2. Is the FEEL model adaptable to the teacher training programme?

3. What are the merits and demerits of this programme?

4. How can we improve this programme and make it effective?

Propelled by earnest interest and desire to seek the answers to these 

significant questions, the present study - “ An Investigation into the FEEL 

Programme organised by AIMISIGHTS - A Case Study ” was undertaken.

1.3 Objectives of the present study: The investigators felt that the 

questions relating to the implementation of FEEL programme deserve urgent 

attention of those who are interested and involved in the implementation of 

various teacher training strategies. The present investigation , a case study, 

concentrates on the above questions so as to obtain reliable answers as

4



far as possible. The objectives of the study may be stated as follows:

1. To assess the impact of FEEL Teacher programme on the novice 

teachers.

2. To determine the suitability of FEEL activities to teacher training 

programmes.

3. To identify and analyse the factors acting either as promoters or 

constraints in the implementation of FEEL programme.

4. To recommend measures to improve the programme.

1.4 Design of the Study: The investigators felt that the only meaningful 

way in which the objectives of the study could be achieved is by resorting to a 

case study approach. Case study is not a mere comprehensive compilation 

of observation, but a certain amount of interpretation adds to the significance 

of the study. The main purpose of the present study is to assess the different 

activities of the programme. For a study of the present type , case study is the 

best technique, because this method provides ample scope for studying a 

process in depth. The present investigation tries to provide insights; helps in 

modifying the existing beliefs; and points out the problems associated with 

FEEL Programme in Teacher Training Courses. The data would indicate the 

pertinent issues which could be explored and would help in making some 

generalisation on the findings. The study was undertaken in the month of 

September 1996. 150 novice teachers of Dakshina Kannada , who have 

undergone FEEL Programme training organised by the AIMINSIGHTS, were 

selected for the study.

1.5 Tools used in the Study : in the present Study a number of different 

types of tools were made use of to collect the necessary data. The tools 

included were interviews, conferences with teachers, direct personal 

observation of activities and an opinionaire from teachers.

1.6 Analysis: The activities carried out in the FEEL Programme have

5



been analysed in the light of the present demand. The statistical analysis was 

made to know the global opinion regarding the programme, determined by 

the weighted percentages. The global opinion of the respondents were 

subjected to Chi-square test, incidentally, a hypothesis was formed and 

verified to see whether the difference in rating could be attributable to the 

sex of the respondents.

1.7 Scope and Limitation of the Study: The Study is significant in that it 

is based on practical findings. It throws light on the strengths and 

weaknesses of this programme for the benefit of those who want to adapt it to 

their system, especially in the teacher training institutions. This serves as a 

guideline for other NGAs involved in such or similar programmes. This opens 

up further avenues for research such as a long term study of the impact of the 

programme on the attitudes of the participants.

The investigators feel that the generalisation drawn with the help of 

this study should not be stretched too much as this is the outcome of their 

participation as observers in the FEEL Programme organised by 

AIMINSIGHTS for the benefit of newly recruited teachers on the request of 

the DDPI of the District. The programme itself was scheduled for three week 

enos and the investigators were forced to view the programme as one unified 

whole to get the proper insight into the AIMINSIGHTS' FEEL Programme. 

The second major limitation of this study is that this FEEL programme in this 

district was organisea only for the novice teachers and not for the in-service 

teachers and all the new teachers were asked by the authorities to procure 

the certificate for attending the course. Thus the generalisation drawn about 

the participation and impact of the programme confine to the views of the 

novice teachers. Thirdly, many more similar programmes have to be 

observed in depth for a period of at least six months io see the novelty, 

effectiveness, sustenance of interest, variety, etc., before passing any final 

judgement. The long and enduring effect of the FEEL programme on teachers 

could not be studied here. It was studied only as an innovative practice in 

teacher training programme and restricted to the views of novice

6



teachers on the effectiveness of activities and strategies followed in the 

FEEL Programme.

1.8 Overview The present chapter has dwelt upon the need for the study 

and the scope and limitations of the same. The design of the study and the 

objectives also find a place here. Chapter II gives a detailed description of 

the FEEL programme chosen for this case study and also a brief account of 

the AIMINSIGHTS who are conducting this and the work done by them. There 

is an elaborate account of the tools used in the study and the statistical 

analysis in chapter III. The last chapter gives an account of the observations 

and findings and spells out recommendations for the improvement of the 

programme.

7



CHAPTER II

AIMINSIGHTS - An Overview

2.0 In the changing social order, factors like religion, caste and socio

economic status have caused organised violence on man. Even institutions 

like schools, colleges and homes have been affected. Though there is a ban 

on corporai punishment in schools the fear and terror of adult teacher or 

ambitious parents have killed the sensitivity and inquisitiveness of the child . 

in this context a teacher movement, taking a stand against violence, 

especially in classrooms, was started in 1975 with a motto ‘towards a more 

humane and enlightened society’. Since 1991, this came to be known as 

AIMINSIGHTS (Academy for Intense Motivation for Identifying Natural Skills, 

Independent Growth, Human Thoughts and Strategies). It is a training centre 

for human resource development, research and engineering, recognised by 

Mangalore University. At present it is situated at Valencia Circle, Fr.Muller’s 

Road, Mangalore 575002 (Ph: 91-824-437967). The personnel involved are 

the director, assistant directors, associate directors, master facilitators and 

facilitators totalling about three hundred in number. About sixty members 

assist in the research.

In our report on ‘Documentation of the In-service Training Practices in 

Vogue in Southern States of India’ brought out in 1995, we have included the 

programmes conducted by this organisation. (Vide Annexure I)

2.1.PROGRAMMES CONDUCTED BY THE ORGANISATION: AIMINSIGHTS 

has been conducting a variety of training programmes for different groups 

such as students from schools, colleges, backward classes, etc., and 

teachers from lower primary, upper primary, secondary schools and colleges. 

In respect of teacher training programmes it has already reached out to 

25,000 teachers in the three States of Karnataka, Kerala and Tamil Nadu.
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They have grown up to design programmes for any group. The activities of 

this organisation have been based on different hypotheses listed in Annexure 

II. Of late they have started a material and exercise bank.

AIMINSIGHTS is a self financed institution. It does not receive grants or 

donations. It has received support from the Government of Karnataka 

(DSERT, DPEP, DDPIs, DIETs, directorate of Mass Education, Zilla 

Panchayat of Dakshina Kannada, Tumkur and Mandya). Being situated in 

Dakshina Kannada district of Karnataka State, it is natural that the 

organisation has been conducting many programmes in the district (vide 

Annexure III). It has enough trained personnel in all the Taluks of the 

district, who can be depended on for organising training programmes. 

AIMINSIGHTS desires that such capacity (i.e., groups of trained personnel of 

about 40 - 50) be built in all the districts of Karnataka so that these teacher 

training activities and research could be undertaken. AIMINSIGHTS is willing 

to work and looking forward to the Governmentai support in this direction.

2.2. DPEP PROGRAMMES: In 1995 and 1996, AIMINSIGHTS had 

conducted programmes called FEEL - DPEP in which they trained 272 

resource persons from four districts (Mandya, Kolar, Raichur and Belgaum). 

It has given the copyright of the exercises to DPEP @ one rupee per 35 

exercises.

2.3. AIMINSIGHTS’S PROGRAMME CHOSEN FOR CASE STUDY: The 

programme selected is one meant for training new recruits, called FEEL - 

Teacher. The word FEEL stands for Facilitating Excellence in Effective 

Leadership, a title coined by the students in the year 1991. It is designed 

and field-tested by this organisation . It is a human resource development 

programme with special emphasis on human relations skill with the motto 

'Teacher - the class room leader’. It believes that though content mastery is 

important, the human relations skill is even more important among the skills 

required of a teacher.
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AIMINSIGHTS has evolved various courses for the individual development. 

Particularly in the context of teacher training programmes, ‘FEEL TEACHER’ 

aims to develop the following:

1. Teacher as a class room leader

2. A drive against corporal punishment and awareness of its negative effects

3. Human relationship skills in teachers in the context of class room

4. Self esteem in teachers

5. Art of effective communication

Several programmes were conducted at the Taluk head quarters in the 

Dakshina Kannada district. It has also developed a set of facilitators in the 

districts who conduct the training programmes on voluntary basis. These 

personnel are drawn mainly from colleges and schools.

The strategies AIMINSIGHTS uses for its research and engineering 

are various. FEEL training programmes are structured on experiential 

learning - a methodology based on the faith that human experience can be 

the best base for any learning. The exercises offer an experience, the 

impressions of which are internalised through consultations, discussions and 

interactions. Non-correctional methods of instruction are used at all stages 

in order to avoid crushing the participant’s self esteem and his willingness to 

use his initiative. Skill development is achieved by building self esteem and 

through group activity.

AIMINSIGHTS went about conducting this training in phases. In the 

first phase, the training was held simultaneously at seven Taluk centres for 

five days from 17th to 21st April, 1996. There were altogether 351 participants 

out of the 414 newly recruited teachers. AIMINSIGHTS provided the 63 new 

recruits who missed this opportunity with another chance to undergo the 

training. This time it was organised at the district head quarters and the five 

day programme was spread over two weekends so that the school work did



net suffer much. It was held during 13(h to 15th, 21s’ and 22nd September, 

1596. The programme was attended by 32 novices and this is the 

programme selected for this case study.

The second phase of the training was held on 29(h September, 1996 

which was attended by all the new recruits who had undergone the first phase 

of the training. The purpose of the second phase was to

1. supply to each trainee the training materials needed to organise a three 

days’ programme for sixteen students of the age group 9 to 12 years (thus 

reaching out to 576 children);

ii. discuss the schedule and content of that programme; and

iii witness a live demonstration of mind skill development exercises by 

students trained at AIMINSIGHTS earlier.

During this phase, the present Investigators conducted an opinion survey on 

the five days’ training programme.

In the third phase, each trainee has to prepare a report on his 

experience of offering the three days’ training to the children in mind skill 

exercises and its impact.

2. - NEED ASSESSMENT AND TRAINING DESIGN: The need for the FEEL 

teacher programme has been felt after conducting a survey by two M.S.W. 

stLdents who interviewed 680 teachers. Their survey revealed that more 

than 60% of the teachers, who are not able to inform the parents, punish the 

cn siren. Of late, punishment is mainly for non-academic reasons such as 

benaviour problems rather than for academic reasons as in the past. The 

plausible reasons for this are that

the teachers basically lack human relation skills and that

H. they cannot make the classroom democratic.
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The training in our system does not deal with these aspects and the 

Government is unlikely to come forward to do anything in this direction. This 

is an area in which non-governmental organisations have to undertake turn

key projects with the support of Government agencies such as DSERT, DIET, 

etc. AIMINSIGHTS thus conceived and designed the FEEL teacher 

programme in 1991. (Please see page 2 of Annexure I for course/training 

design.)

The content chosen, the exercises and the games used and the mode 

of conducting - everything is the original work of the institute. Each 

programme is monitored by conducting the entry, mid-course and the exit 

surveys (Annexure VII) to determine the attitudinal changes in the trainees. 

Based on the results of the surveys and also on the consultations, 

discussions and interactions with the facilitators and the participants, 

improvements have been brought about in the successive programmes. 

Thus the FEEL teacher programme has not been just conceived and 

executed, but is also being evaluated and refined each time.

2.5. SCHEDULE OF WORK: The programme schedule is given in Annexure 

IV. The duration is five hours and thirty minutes every day excluding one 

hour of lunch and tea breaks. Thus the total transaction time of the 

programme is 271/2 hours. What is striking is that all the exercises except 

the lead themes (whose presentation is of one hour duration each day) are 

conducted within ten to thirty minutes each.

During the conduct of the programme the schedule has been strictly 

adhered to. A couple of exercises on 4th and 5th days have been 

interchanged in view of the students (who were having their tests) not being 

available for demonstration of mind skill exercises.

Having described the FEEL programme as it was conducted, now we 

go on to describe how the Investigators went about analysing the programme. 

In the next chapter there is a description of the tools used in this case study 

and presentation of the statistical analysis.



CHAPTER III
6 lof/

STUDY IN ACTION

In this chapter the investigation carried out in the form of case study is 

described. This description is based on the investigators’ participation, personal 

observations and recordings in great detail. The FEEL Training Programme is 

analysed to see how far it is an innovative programme in the real sense. This part 

also contains a report of the opinions of the novice teachers and organisers 

revealed in the interviews, discussions and their responses to the opinionaire.

3.1 Dates and place of visit: The investigators went as observers of the FEEL 

Training programme, organised for the benefit of novice teachers of Dakshina 

Kannada, by AIMINSIGHTS on the request of the Department of Education. Even 

though the programme was of five days , for their own valid reasons it was 

conducted during three week ends of September, i.e., 13th to 15th, 21st & 22nd and 

29th September, 1996 in Mangalore. Three investigators of this team observed the 

complete programme, staying with the organisers and participants through out the 

five days and recorded diligently the entire proceedings of the programme as well 

as their interviews which were later on edited,for the purpose of presenting this

report.

3.2 Tools used in the study: " "

3.2.1 In order to get the first hand opinion of the teachers on the over all 

programme, a structured interview schedule (See Annexure V ) was prepared and 

administered to the participants of the second phase of the programme on the last 

day. The interviewees were 32 teachers in the age group of 20 to 35.
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i. Though 80% of the respondents felt that there is a need tc conduct such 

training programmes, 73% of them expressed that the duration of the training was 

inadequate.

ii. When teachers were asked to list the four important changes they would 

bring out as the result of this training, 64% of the teachers said that mere would be 

a positive change in their attitude towards punishment of children. 44% felt the 

training helps them to develop human relations skills. 41% of the respondents felt 

that the training would make them teach effectively. 23.5% felt that mey would be 

more affectionate in their attitude towards children.

iii. There were many activities conducted during the training. However, no 

particular activity was popular among the participants. Activities ; <e “ Face it, 

Breaking the ice and role play “were liked by 20.6 %. Other activities did not find 

significant liking by all the novice teachers.

iv. 62% of the respondents felt that the training helped them in identifying 

themselves as leaders in the classrooms.

v. 82.3 % of the respondents felt that the programme helps in ncreasing the 

self esteem of the teachers.

vi. Regarding the mind skill exercises to be taken up with the criidren 47% of 

the respondents felt that they could conduct and observe the development of the 

child.

vii. Nearly 50% of the teachers felt that their knowleage in the subject only 

makes one a perfect teacher.

viii. 82% of the teachers felt that the activities will help the chilarsn in intrinsic 

motivation.

ix. 65% of the teachers felt that the training would help them to innuence others 

through effective communication to a moderate extent.
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x. Regarding the frequency of conducting this type of programmes, 35% felt that 

it should be conducted only once, 35% felt that it should be once in three years and 

the remaining 30%of the respondents felt that it should be conducted every year.

x i. Majority of the respondents did not make any comments on their expectations 

and the short comings of the training programme.

3.2.2 On 29th September 1996 all the teachers who were trained under the 

FEEL Training Programme in the First phase were invited. It was a day’s 

programme to explain the future activities. The investigators availed of this 

opportunity to collect the opinions of a large number of participants. An opinionaire 

about the impact of the specific aspects of the programme was developed (see 

Annexure VI ) for this purpose. It consisted of 27 statements of seven broad 

categories (See Table 1) intermingled. On the whole there were nine negative 

statements randomly interspersed with the remaining positive ones. The 

respondents had to tick one of the five alternatives SA, A, UD,D and SD for each

Table; 1. Categories of the Statements in the Opinion Survey

SL.NO CATEGORIES NO. OF STATEMENTS

1 Objectives 4

2 Content 4

3 Material 4

4 Correlation with subjects 3

5 Classroom climate 3

6 Community participation 1

7 Transaction 8

TOTAL 27

15



depending upon whether “Strongly Agreed “.’’Agreed “, “Undecided” .’’Disagreed “ 

and " Strongly Disagreed “ with it.

One advantage of the opinionaire is that the data could be collected from a 

large population in a fairly short time. The opinionaire was distributed to the trained 

teachers on the forenoon of 29lh September 1996. They were requested to return 

the completed opinionaire before the evening session of that day. This method 

helped in collecting back 158 of the distributed opinionaires of which 8 were 

discarded because of incomplete information. Normally it is difficult to expect a large 

percentage of completed opinionaire from the respondents. But fortunately the 

responses were highly satisfying and really encouraging as can be seen from the 

following table.

Table:2 Percentage of completed opinionaire collected.

RESPONDENTS
DISTRIBUTED COLLECTED

PERCENTAGE
COLLECTED SELECTED

Female 120 104 86.67 101 ’

Male 60 54 90.00 49

Total 180 158 87.78 150

3.3 Assessment of the Activities and Analysis :

3.3.1 Assessment of the Activities:

The FEEL Training Programme as such had six lead themes, viz., Effective 

Leadership, Human Relations, Freedom and Punishment, Communication, Self 

Esteem and Mind Skills . The first three themes were developed by the Director 

himself through discussion with the help of stories and episodes whereas with the 

other three, a different strategy was followed. These themes were developed 

through 18 activities. This part was done mostly by resource persons. As the
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programme was in progress, the investigators could perceive that most of the 

activities were structured well and brought about the desired effects. For example, 

the activities Breaking the Ice, Reporter, Tower Building and My Friend - brought 

the desired effects. It was also observed by the investigators that there were a few 

weaknesses and problems in the activities. Some of the activities in the programme 

lacked the element of usefulness and were not really educative. An extension of 

most of the activities would have made them better suited for the FEEL Training 

Programme . Anyhow it may be borne in mind that in different activities there was a 

greater emphasis of the one or the other main objectives of AIM INSIGHTS.

Certain activities ended up as mere demonstrations. They were not planned 

for further development. For example, in the activity “Nine points" the development 

to the desired goal was not achieved by the resource persons in the programme. On 

the whole there was a proliferation of activities and the participants were not feeling 

bored and enjoyed while participating in the activities. Actually the number of 

activities could have been reduced and efforts concentrated. Even though there is 

an agreement that changing of activities in frequent intervals will give a good 

result, the time given for each activity was very less which prevented the 

achievement of the desired goals. Many of the experiences served as an eye 

opener to majority of the participants. The Lead themes, the activities and the 

transactional strategies followed in the programme are presented in the form of a 

Chart below:

Chart: 1 Activities in FEEL TEACHER Programme

CONTENT TRAINING MATERIALS MODE OF TRANSACTION

1.Effective Leadership:
Traits, Values, interest, 
skills, situations,
cognition, feelings,
imagination, experience.

Printed presentation
sheets

- illustrations with stories 
and anecdotes

- Summary chart

-Informal introductory
discussion

Handing out the 
presentation sheets

- Small group interaction
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2.Human relationship:
Blood, official; social; 
casual; friendly, etc.

- General discussion

Frequent
groups

changes in

Printed presentation
sheets -Informal introductory

- illustrations with stories discussion

and anecdotes -Handing out the

- Summary chart presentation sheets

-Small group interaction 
- General discussion

-Frequent changes in groups

3. Freedom and
Punishment:

Avoiding anger

Tackling violence in 
classroom

Printed presentation 
sheets

- illustrations with stories 
and anecdotes

- Summary chart

Defining the words 
‘freedom’ and ‘punishment’ 
by the participants

-Informal introductory
discussion

-Handing out presentation 
sheets

- Small group interaction

- General discussion

-Frequent changes in groups

4.Self Esteem

Kinds( Low, high, false)

- aspects ( Physical, 
Mental)

- Developing self esteem 
in students

Activity Sheets

A dozen of wooden 
blocks and a piece of 
black cloth for the game 
of Building Tower 

A few wooden pieces for

Drawing session 

Writing descriptive accounts 

Reading out the descriptions 

One to one exchange of
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- recognition of job done constructing figures ideas , impressions and 
information

- praising the good 
qualities Games : building tower with 

wooden blocks;
- encouraging to achieve 
more Drawing lines joining points;

-to think beyond the 
routine

Creating designs
(individually and in group) 
with given wooden pieces.

developing the rapport 
with children

-initiating the children 
into action individually 
and in groups

5.MindSkills:

Developing mind skills
Printed materials related 
to different activities.

Demonstration of games by 
facilitators

(content drawn from the 
book entitled ‘Mind Skill

Playing of games by the 
participants

Exercises’ published bv 
Supply and Support 
System, Mangalore, a 
wing of AIMINSIGHTS)

Words play

What is a good word

Face it

Just a minute

Mock Press Interview

Kriticose

Dumb Charade

6.Communication .

- art of convincing
Activity sheets

Materials for different
- General discussion
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- effective criticism

-non-verbal

communication

- individual differences

- team work

- co-operation

- tackling conflicts

- being innovative

- Giving instructions

- being a good listener.

games like rope, 

chocolates, identical 

card boards squares, 

identical sets of 4 

wooden pieces of 

different shapes each ; 

figure of donkey.

- Group discussion

-Playing the different games: 
rope game; chocolate game; 
reassembling the pieces of 
squares ; creating designs 
with wooden pieces; tailing 
the donkey

Majority(94%) of the respondents have said that the FEEL Training Programme, 

activities were tried in their schools. 80.66% of the respondents have tried 1 - 5 

activities in their institutions

Table:3 : Number of activities tried out by the participants

Activity>

Sex

0 1 - 3 4 - 5 6-7 ALL TOTAL

Female 8 48 33 11 1 101

Male 1 23 17 8 0 49

Total 9 71 50 19 1 150

The teachers(96.67%)were of the opinion that these activities are best suited 

to III -VII standards. Thus the FEEL programme activities seem to have a positive 

influence on the novice teachers.
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Table:4 Participants’ opinion of the suitability of activities to the classes

STD >

SEX

l-ll III - IV V VI - VII ALL TOTAL

Female 4 32 29 30 6 101

Male 1 6 24 8 10 49

Total 5 38 53 38 16 150

3.3.2 Statistical Analysis : The investigators had their own objectives and 

consulted the teachers and the organisers about many aspects of the FEEL 

Training Programme. However, the investigators thought that a formal feedback 

obtained through a scientifically developed tool, administered to the teachers who 

were involved in the programme throughout, would be essential to throw some light 

on the efficiency and effectiveness of the different phases of the FEEL Programme. 

Hence the investigators prepared and administered the opinionaire in the second 

phase. The responses to this have been subjected to analysis and the few tables, 

thus prepared , are presented here.

To determine the composite opinion of any group of respondents, for 

example the teachers, the total number of the SA, A, D and SD are scored +2, +1, 

-1 and -2 respectively in order to give due weightage. However the negative 

statements are given reverse weightage at the time of computation. From the net 

scores of the alternatives, the weighted percentage of the opinion is calculated.
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Table : 5 Total counts of SA,A,D and SD for all the 27 statements in the 
opinionaire of all the respondents under different groups

OPINION> STRONGLY AGREED DISAGRED STRONGY TOTAL

SEX AGREED DISAGRED

Female 703 939 412 220 2274

Male 266 513 224 117 1120

Total 969 1452 636 337 3394

a) Global opinion of the FEEL Training Programme: 72.13% of the 

respondents are in favour of the FEEL Training programme. The summary has been 

presented in the table given below.

Chart :2 Calculation of the Global opinion of the respondents.

STEPS INVOLVED IN FAVOUR NOT IN FAVOUR

SA A D SD

Total Counts (After giving 969 1452 636 337
reverse scores to
negative items )

Weightage + 2 + 1 - 1 - 2

Weighted Scores 1938 1452 636 674

Total 3390 1310

Weighted Percentage 3390X100/3390+1310 1310X100/3390+1310

Percentage 72.1276 27.8723

GLOBAL OPINION 72.13% 27.87%
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b) Group-wise opinion of the FEEL Programme

Table : 6 Showing the percentage of respondents in favour and not in favour 
of the programme

GROUP IN FAVOUR NOT IN FAVOUR

Female 73.35% 26.65%

Male 69.53% 30.47%

Total 72.13% 27.87%

Graph:1 Global Opinion of the Respondents towards FEEL Training 
Programme ( For Total; Female and Male groups )

GLOBAL OPINION ( TOTAL )

Key : 1 In favour of the Programme ; 2 - Not in favour of the programme
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Graph:2 & 3 Global Opinion of the Female and Male Respondents towards 
FEEL Training Programme

Global opinion (Female)

Key : 1 In favour of the Programme ; 2 - Not in favour of the programme
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c) Distribution of the responses:

Graph: 4 A Comparison of the opinions in favour of the FEEL Training 
Programme under different categories.

A comparison of the opinions in favour of the FEEL 
training programme under different categories

E3 FEMALE
E3 MALE
□ TOTAL

Key : 1 - Female ; 2 - Male ; 3 - Total Aspects : 1- Objectives; 2 - Content; 3 - Materials ; 4 - 
Correlation with school subjects 5- Classroom climate; 6- Community participation ; 7- Training 
transaction
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Table: 7 Group-wise weighted percentage of the opinions in favour of the 
FEEL Training Programme under different categories.

SL.NO CATEGORIES FEMALE MALE TOTAL

1 Objectives 91.76% 85.19% 89.67%

2 Content 43.54% 43.78% 43.62%

3 Materials 57.72% 48.45% 54.80%

4 Correlation with 
school subjects

61.18% 63.12% 61.80%

5 Classroom
Climate

99.16% 96.17% 98.33%

6 Community
participation

70.00% 87.17% 75.63%

7 Training
transaction

78.15% 72.98% 76.54%

The investigators also wished to analyse whether the responses are 

dependent on the sex of the respondents. Though to begin with this was not one of 

the objectives of the Study, the data on hand prompted the investigators to form the 

present null hypothesis, “The responses are not dependent on the sex." Table 8 

has been prepared with the total counts of (SA + A) and (D+SD) in the opinionaire 

for the global opinion of all the respondents. It is noticed that the value of Chi- 

square is 2.61, Df=1. Thus the hypothesis is proved.

Table:8 Distribution of teachers’ ratings on FEEL Teacher Programme and 

their Chi-square value (Chi-square is 2.61, Df=1 )

IN FAVOUR NOTIN FAVOUR TOTAL

Female 1642 (1622) 632 (652) 2274

Male 779 (799) 341 (361) 1120

Total 2421 973 3394
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Conclusion: The above statistical analysis, the interviews held and the 

observations of the ongoing programme have helped the Investigators in assessing 

the programme. An objective account of their findings and suggestions are 

presented in the next chapter.
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CHAPTER IV

SUMMARY OF FINDINGS AND SUGGESTIONS

4.0 Introduction: Every year, in our country you find thousands of candidates 

coming out of the portals of the teacher training institutions successfully. 

Majority of them have been credited with a first class in the content degree 

and a high first class in the teaching degree/diploma. These meritorious 

candidates find their way into the different educational institutions. Yet, the 

school management is not happy; nor the education department, nor the 

parents nor even the students. Parents grumble about the poor teaching; 

students groan about the monotonous lectures; managements bemoan the 

discipline problems. Where have things gone wrong? Teachers may be 

masters in the content of the subject they teach; but this isn't enough; they 

should know how to deliver the goods. This calls for the communication skill. 

They may be well versed with the teaching methods; they should know how 

to take the group along with them in this teaching - learning endeavour; and 

this calls for effective leadership. All are not born leaders; not born teachers. 

Our teacher training programmes, while taking care of the content and the 

methodology with meticulously designed curriculum and evaluation, seem to 

nave unfortunately lost sight of the need to develop the leadership and the 

communication skill -especially the practical aspect of it; and hence the 

malady. Now, waking up to the situation, the school managements and the 

departments of education are looking up to some agency to take up this 

challenging and vital task. Here come into picture the various non 

governmental agencies and AIMINSIGHTS, Mangalore, is one such agency, 

training different groups of people like teachers, students, lecturers and 

department officials in effective leadership, human relations and 

communication.



One of the FEEL programmes organised by the AIMINSIGHTS for the 

novice teachers in the Dakshina Kannada district in the current year has 

been observed and analysed with the objectives of assessing the impact of 

FEEL programme on the participants, determining its suitability to the 

teacher training programmes, identifying the factors acting as 

promoters/constraints in the implementation of the programme and 

recommending measures to improve the programme. A detailed description 

of the programme as a whole and of the tools used in this case study and the 

statistical data have already been furnished in the previous chapter. The 

observations and findings based on this study are being dealt with here in 

detail, objective-wise.

4.1 Objective 1: To assess the impact of FEEL programme on the novice

teachers.

Discussion: Majority of the participants endorse the need for such a 

programme. It has found acceptance with both the male and female teachers 

alike. At the same time they find the duration of the course inadequate. 

Though the objectives and the classroom climate of the course have been 

highly favoured by the novice teachers, their opinion on the content and the 

teaching materials is divided. The course is liked by them because it is 

activity packed: nevertheless they were not attracted by any particular 

activity. They found the activities too numerous and the time devoted for 

each activity too short. Anyway they agree that the activities are suitable for 

classes III to VII. Many of them have expressed a positive attitudinal change 

in them regarding punishment, an increase in their self-esteem, a discovery 

of their own leadership potential and a moderate improvement in their 

communication skill.
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4.2 Objective 2: To determine the suitability of FEEL activities to teacher

training programmes.

Discussion: Unlike in the professions of a doctor or an engineer, the 

teacher not only has to work efficiently individually and equally do well in 

team work with his colleagues, but most importantly he has to deliver the 

goods; he has to communicate effectively with a large group of students. He 

also has to lead his formidable little subjects. In these days of common 

violence in the classroom and in school, he has to wield control over his 

group of children; yet not resort to corporal punishment, whether the 

misbehaviour of a student is intentional or unintentional and whether it 

distracts only that child's work or other children's work or puts off the teacher 

himself. So he has to have some expertise in interpersonal relations. He 

also has to remember that the self esteem of the child is as important as his 

own. No doubt, his major work is to nurture the intellectual skills of the 

children.

With these demands on the teacher on the one hand and the lead 

themes of the FEEL training, viz., effective leadership, human relations, self 

esteem, mind skills, communication and drive against corporal punishment, 

on the other, the suitability of FEEL to the teacher training programmes is 

indisputable. It should be clearly understood that FEEL is not an alternative, 

but complimentary to the teacher training programme. It cannot substitute 

the current teacher training programme which takes care of content and 

methodology. Perhaps in the teacher training programme, the trainees may 

be made to undergo the FEEL worksnop.

FEEL is certainly different from the existing teacher training 

programmes in that it does not involve textbooks, lectures, examinations and 

the routine. It is full of activities occurring in quick succession. Here all the 

participants were novice teachers and were under the compulsion of the



Department of Education to procure the attendance certificate; if the 

participants were in-service teachers, would they have evinced the same 

enthusiasm and response? And if there were no external compulsion, how 

receptive would they have been to this programme? These points should be 

taken note of.

4.3 Objective 3: To identify and analyse the factors acting either as

promoters or constraints in the implementation of FEEL programme.

Discussion: The success of the programme is predominantly due to the 

strategies. In the training programme democratic principles were followed. 

There was a participatory approach. The participants were often divided into 

small groups and care was taken to see that each one of them had the 

opportunity to participate. There was a lively interaction between the 

facilitators and the participants. In discussing any issue, the facilitators do 

not take any particular stand; they do not draw a conclusion; this gives a 

wide scope for discussion and exchange of ideas and thoughts.

The participants are first made to undergo the training. After a gap of 

about 5 to 6 months, they meet again for an one day interaction. So the 

teachers have the time to digest the inputs (content) of the programme and to 

try out the activities in their school. This schedule allows the teachers to 

experiment and reflect on their teaching behaviour. In the second phase they 

discuss their specific experiences and problems. Thus there is a 

consolidation of the training. The second phase also provides them an 

opportunity to learn and benefit from each other's experience.

The participants have enjoyed participating in the various activities. 

But the group as a whole has not been attracted by any particular activity. 

The proliferation of activities has been almost bewildering.

A breeze is definitely preferable to a whirlwind! Each activity lasts for 

hardly 15 to 20 minutes. Yes, this is suitable for young children, because of
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the short span of concentration they are capable of. But this is too short a 

time for the trainees to recognise, understand and develop a specific skill in 

them. These activities seem to just expose the trainees to the skills, whereas 

the FEEL programme claims to aim at skill development.

Another general remark about the activities is that they are not related 

real life of the classroom situation.

All the activities are pre-planned and they are demonstrated, and then 

the participants are asked to do the same activity. Doesn't this strike a 

discordant note with the ideology of AIMINSIGHTS of laying stress on 

imagination and engineering of situations?

Coming to the theme of mind skills, the trainees were shown how to 

develop the mind skills through different games. In each activity, there was 

just a reference to the number assigned to each mind skill in a book entitled 

'Mind skill exercises' published by them. But what exactly are the mind skills 

- this has not been spelt out nor the taxonomy of these skills; - at least not 

during the session. This made it difficult for the trainees to comprehend what 

exactly they were trying to achieve through these activities.

4.4 Objective 4: To recommend measures to improve the programme.

Discussion: There is a felt need to increase the duration of the course. 

Perhaps the first phase can be of 7days , held sometime in June/July and the 

second phase of three days in Jan/Feb.

The objectives of the FEEL programme are, indeed, are very good in 

spirit; but it is doubted how far they are practicable. For instance, in the 

present programme itself, the entry-exit survey analysis of the organisers 

reveals that the number of teachers opting to punish a child in order to 

discipline him has increased from 3 in the entry survey to 4 in the exit survey 

(vide annexure VII, P-52). But one of the objectives of FEEL is to develop a 

drive against corporal punishment! Again, not only in the entry survey, but



even in the exit survey there are 1 to 5 participants who have refused to 

answer each of the items. The Investigators also found that majority of the 

participants did not comment on their expectations and the shortcomings of 

the programme in the interview. When we keep in mind that FEEL aims to 

develop the human relations and the art of communication, we realise that it 

is yet to go a long way before its objectives could be realised.

There is a need to pay attention to the content and teaching materials, 

as pointed out by the participants. Long before the programme commences, 

an exploratory questionnaire could be sent to eligible participants regarding 

their problems and needs in handling the classes. The selection of the 

content and the teaching materials could be based on a threadbare analysis 

of their responses. Better still would be for a committee of facilitators to visit 

the schools in the district and study whether each individual teacher's 

weakness/problem is due to lack of leadership or self-esteem or class control 

or effective communication or a combination of two or more of these and then 

to design specific courses. This may sound too ambitious to be practical; but 

this is imperative if one really wants to bring in attitudinal and personality 

changes in individuals, for let it be remembered that there are individual 

differences not only among the students but also among the teachers. 

Alternately, this responsibility may be assigned to capable heads of the 

institutions or secretaries of school complexes of course after adequate 

requisite training. Where there is a will there is a way. Unless this need 

based survey is conducted, FEEL too would be yet another tailor made 

course and from that point of view no way different from the existing teacher 

training courses,

The objectives of each activity should be made clear. For instance, in 

the mind skill exercises, the participants were at sea as to what they were 

trying to achieve through those exercises. Also, the duration of each activity 

should be increased, so that the effort does not just stop with the enjoyment 

but there would be time for the development of the specific skill. The 

facilitators' visit, suggested earlier, would take care of the participants'
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complaint about the selection of activities. The facilitators would get a first 

hand experience to decide upon the activities, related to classroom situations 

and based on local needs and resources. In the training programme, it is not 

enough if the participants are asked to play the games demonstrated to them; 

they should also be given an opportunity to devise and improvise games 

suitable for developing the mind skills and self-esteem in students. The 

advantages of this are many. First of all the teachers know their students 

better than outsiders. Not only the participants are exposed to more and new 

activities; the organisers' repertoire of activities wouid also be enriched. 

Last, but not least, this would cater to the AIMINSIGHTS' objective of 

developing the imagination and ability for engineering the situations in the 

participants.

At the valediction, all the participants seem very enthusiastic about the 

programme and what changes they would like to bring about in their classes. 

But, are we sure the euphoria doesn't die off very soon? Once the teachers 

get back to their schools, don't they fall back in the same old rut? In order to 

ascertain whether the impact of FEEL is short lived or leaves a permanent 

mark on the participants, a long term study must be taken up, spread over , 

say, 2 to 3 years. There should be a pre-FEEL assessment of the individual 

participant's personality, with specific reference to his leadership qualities, 

self esteem, ability of communication, skill in human relationship and attitude 

towards punishment in the actual classroom situation and a post-FEEL 

assessment 2 or 3 years after the FEEL training. An analysis of these would 

alone tell us whether this training is worth the time, efforts and cost involved.

Here it may be mentioned that the AIMINSIGHTS have analysed the 

impact of FEEL through an entry - exit survey conducted on 18 out of the 

total of 36 participants. The items in the questionnaires used for both entry 

and exit surveys are the same. This is not desirable. The change in the 

responses of a participant to these items may not be necessarily due to the 

impact of the intervening programme. It may be just due to a casual chat with
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co-participants or after thought on the consequences and so many other 

factors. Hence the items in the two questionnaires should be different.

4.5 Conclusion: Summarising this case study, it can be said that the novelty, 

the action packed programme, the scheduling, the adherence to the schedule 

and above all the strategies followed by the facilitators are the strong points 

that have made this a popular programme. The weaknesses lie in the 

content, nature of the activities, objectives and evaluation. The fact that this 

training has the potential of shaping and refining the personality of the trainee 

to make him/her an effective teacher is beyond doubt. Anyway, there is ample 

scope for improvement and an improved version will definitely prove useful in 

the teacher training.
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Annexure I

Extract from the Documentation

In-service Training Practices In Vogue in the Southern States of India
(P.Ramachandra Rao. P. Veerappan, A.S.N.Rao Sindhe ; 1995 - pp 13-16)

Regional Institute of Education (NCERT), Mysore

Title of the Training Programme : FEEL Teacher 

Mode of Interaction : Face to face

Item No vi ( P.13) - Number of Programmes organised:

30 lecturers SVSCollege, Bantawal 1991

40 lecturers St.Aloysius College, Mangalore 1991

146 lecturers SIT, Tumkur 1992,1993 & 1994

25 lecturers Loyola College, Madras 1993

120 lecturers St. Joseph's College, Trichy 1993

25 lecturers Holy Cross College ,Trichy 1993

65 lecturers Assumption College, Changanacherry 1994

120 lecturers CMS College, Kottayam 1994

179 Primary School Teachers, Mangalore 1991

68 Primary School Teachers, Mangalore 1991

110 Primary School Teachers, Shimoga District 1991

123 High School Teachers, DDPI/DK Zilla Panchat 1992

1000 Teachers, DKDistricts, Primary schools 1992

800 Teachers, DKDistricts, Primary schools 1993

220 Teachers, DKDistricts, Primary schools 1994

48 lecturers, social activists, Directorate of Mass Edn. 1994

44 lecturers of DIETs, DPE 1995
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Description of the Practice ( P 14)

Facilitating Excellence in Effective Leadership (FEEL) Teacher Programme

Objectives:

• To make teachers develop the art of interpersonal communication;

• To help them understand the need for developing self-esteem in students;

• To expose the teachers to the methods of supporting and developing 

self- esteem in students;

• To influence an attitudinal change in teachers with regard to corporal 

punishment meted out to students, to accept it as not needed;

• To make an analysis of the carelessness in not recognising the feelings of 

the students and the resultant impact on them;

• To help teachers understand why anger and violence associated with it 

should be avoided in a teacher student relationship;

• To find out the opinions of teachers against cruelty to children, in any 

form, as in primary school;

• To show models of classroom interaction and management towards 

developing mind skills in children;

• To develop human relations skills in teachers.

Development of Course/Training design (pp; 14-15)

FEEL Teachers programmes are organised with the goal of developing 

skills in a teacher to become a classroom leader by creating an awareness 

about the negative effects of corporal punishment and the need for human 

relation skills. ... It has been noticed that 90% of the participants had reported 

successful changes in their classroom attitudes and work. ... AIMINSIGHTS 

trains desirous and worthy persons as facilitators in 10 days so that that these 

persons can become Resource Persons to conduct similar programmes.
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Facilitators are certified only after they conduct two training programmes 

independently.... The exercises comprise many a visual material apart from the 

printed materials. ... Experiential learning( a methodology : as a base for any 

learning ) , Non-correctional methods of instruction and skill development are 

the strategies employed in training to build self-esteem .

Each FEEL Teacher Facilitators training Programme is of duration of 80 

nours. Each batch will have 20 trainees. All exercises are conducted within 

duration of 20 -30 minutes each. One lead theme talk of an hour is presented 

everyday... Participatory approach is very much stressed in the course.
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ANNEXURE - II

Facilitating Excellence in Effective Leadership

HYPOTHESES
1. The leader effectiveness of a person is dependent on his or her traits, values, 

interests, skills, situations, cognition, feelings, imagination and experience

2. Though human relations skill, a major component of leadership, is imperative 

in human development, human resource development and research may 

progress without it.

3. While there is no doubt that evil has to be fought or inefficiency eradicated or 

the disadvantaged rehabilitated, the action itself can turn out to be an evil or 

persecution unless it starts from what little good is available in the midst of the 

evil, inefficiency or disadvantage.

4. There is a greater need for Action Research by committed activists if the goal 

of human development is to be achieved. What is needed is to make research 

an attitude to and strategy of life.

5. While training teachers it is imperative that training in updating the level of 

knowledge of content, methods or systems has to be made relevant by training 

in human relations skills.

6. Any primary education should concentrate on acquainting a child with its 

immediate environment including culture, instead of concentrating namely on 

accumulation of information or developing skills.
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7. The present system of education at all levels gradually destroys the faculty of 

imagination of students, therefore the greater the education the lesser the use of 

imagination.

8. In developing the leader effectiveness of people, young or adult alike, what is 

needed primarily is not providing information, knowledge or wisdom, but self

esteem.

9. Human development through schooling the mind will be possible only when 

the processes of education lay stress on the person rather than his or her 

performance.

10. Provision of opportunities with research, development, engineering and, or 

re-engineering of human resource will increase the level of efficiency of any 

individual or a community.

11. One of the major reasons for social violence is the result of the models 

internalised as a value from the use of violent methods to get desired changes in 

the young.

12. As man is capable of engineering situations using his leader effectiveness, 

his or her success, defined as achieving desired set goals, is not contingent 

totally upon situations.
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Annexure III

AIMINSIGHTS : FEEL TEACHER

Extract of Presentation - 3 : FEEL Dakshina Kannada

1. Initial Experiments 1986 to 1991

2. First Experiment 19 Jan. 1992 - 189 teachers ( 9 Batches ).

Facilitators were College Lecturers 

Teachers were satisfied but rated impractical.

Inauguration by Dr. Shivarama Karanth

3.Second Experiment 21 May 1992 - 106 teachers ( 5 Batches ).

Facilitators were High School Teachers 

Teachers were satisfied, but rated helpless (both)

4. Third Experiment 18 Aug. 1992 - 68 teachers ( 3 Batches ).

Team- Facilitation by College Lecturers and High School Teachers 

They looked up for concepts to the college lecturers.

They believed the high school teachers for practical use.

5. Facilitators Course (7batches) -1992.

6.October Holidays - 1992 - Training for 1000 Headmasters

-Training in 8 different Taluks in batches of 20.

7. April 1992 -Training for 608 Headmasters

8. FEEL-Mangalore University - 1994 -44 lecturers.

FEEL- Directorate of Mass Education- 1994 -47 officials

FEEL-DSERT - 1995 -42 DIET Faculty

FEEL- DPEP -1995 and 1996-272 Resource Persons from 4 Districts.
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ANNEXURE IV

AIMINSIGHTS FEEL TEACHER TRAINING PROGRAMME
The HRD Group 13 - 15, 21 & 22 September 1996
Training Centre tor HRD 
Recognised by Mangalore University 
jMang^ore5751O2a>sBBa!>a!>a>i>_<=___=Bi!ii>^^

DAY ONE DAY TWO

10.00- 10.15 Registration 09.45- 10.00 Recollection
10.15- 10.45 Entry Survey 10.00- 11.00 Effective Leadership -2
10.45- 10.55 Self analysis 11.00- 11.15 Nine spots
10.55- 11.30 Inauguration 11.15- 11.30 Break
11.30- 11.45 Break 11.30- 11.45 Word Play
11.45- 12.00 Breaking the ice 11-45- 12.00 What is the Good word
12.00- 13.00 Lead Theme: 12.00- 12.25 Face it

Leadership - 1 12.25- 12.45 Just a Minute
13.00- 13.45 Luncn 12.45- 13.15 Lunch
13.45- 13.55 Callisthenics 13.15- 13.25 Callisthenics
13.55- 14.30 Mv Fnend 13.25- 13.45 Tailing the Donkey
14.30- 14.45 Toy games 13.45- 14.05 Pair of bullocks
14.45- 15.00 Tower Building 14.05- 14.30 Broken Squares
15.00- 15.15 Break 14.30- 14.45 Break
15.15- 15.30 Successful things 14.45- 15.05 My contribution
15.30- 15.45 My Qualities. 15.05- 15.25 My needs
15.45- 16.00 Mv Picture 15.25- 15.40 Following instructions
16.00- 16.10 Half aiass 15.40- 16.00 Lecture: Ed. Administration
16.00- 16.30 Discussion: Self-esteem

DAY THREE DAY FOUR

09.45- 10.00 Recollection 09.45- 10.00 Recollection
10.00- 11.00 Effective Leadership -3 10.00- 11.00 Human Relation
11.00- 11.15 Tom . Dick or Harry 11.00- 11.15 The Pig, the cocks and Me
11.15- 11.30 Break ' 11.15- 11.30 Break
11.30 - 11.50 Opinions 11.30- 11.50 Tomiya
11.50- 12.05 Tangible impact 11-50- 12.10 My beloved
12.05- 12.25 Effective criticism -1 12.10- 12.35 Mock interview
12.25- 12.45 Effective criticism -2 12.35- 12.50 Reporter
12.45- 13.15 Lunch 12.50- 13.20 Lunch
13.15- 13.25 Callisthenics 13.20- 13.30 Callisthenics
13.25- 13.45 Rope game 13.30- 14.00 Facilitation practical
13.45- 14.00 Chocolate game 14.00- 14.25 Nalini’s Story
14.00- 14.30 Facilitation- Practical 14.25- 14.40 Break
14.30- 14.45 Break 14.40- 14.55 Dumb Charade
14.45- 15.40 Facilitation- Practical 14.55- 15.15 Auto ride
15.40- 16.00 Lecture: Communication 15.15- 16.00 Facilitation practical

DAY FIVE

09.45- 10.00 Recollection 14.00- 14.10 Self analysis
10.00- 11.00 Freedom and Punishment 14.10- 14.25 Exit survey
11.00- 11.15 Facilitation- Practical 14.25- 14.40 Break
11.15- 11.30 Break 14.40- 15.10 Concluding session
11.30- 12.00 Listening triad 15.10- 15.25 Distribution of certificate
12.00- 12.15 Listening skills 15.25 - 16.00 Round the room
12.15- 12.25 Losing communication
12.25- 12.30 Winning communication
12.30- 12.45 kriticose
12.45 - 13.15 Lunch
13.15 - 13.25 Callisthenics
13.25- 13.40 Dumb Charade
13.40 - 14.00 Auto ride
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Annexure - V
Regional Institute of Education, Mysore-570 006

National Council Educational Research and Training

Interview Schedule
FEEL TEACHER TRAINING PROGRAMME

(14-16, 21-22 September 1996 )

1. Do you consider this programme essential for primary school teachers ?

2. Was the duration of the training sufficient to learn all aspects of the 
programme ?

3. Which are the four important changes you wish to incorporate in your work, 
as a teacher, as a result of this training ?

4. What do you think were the drawbacks of this programme ?

5. Did you have any other expectations from this programme ? If so, what are 
they ?

6. How often, in your opinion, such programmes are to be organised for the 
teachers ?

7. To what extent can you influence your colleagues as a result of this training?

8. Please tell, in the order of preference, the activities you liked most in the 
programme .

9. To what extent do you agree that physical activities will enthuse children ?

10. To what extent has this training transformed yourself as a leader in the 
classroom ?

11. Do you work towards reducing the violence on the child from teachers, 
parents and others as a result of this training ?

12. To what extent are you able to influence others, through effective 
communication ?

13. Do you think that your self esteem as a teacher has increased because of 
this training ?

14. To what extent are you able to conduct in your school the mind skill exercises 
and study the mind development in children ?

15. To what extent do you agree that one will become a complete teacher by 
merely acquiring the knowledge of subjects which he/she teaches ?
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Annexure VI

National Council Educational Research and Training

Regional Institute of Education, Mysore-570 006

DPEP Training Activity No: 10

FEEL TEACHER TRANING PROGRAMME

(For newly recruited Primary school Teachers of Dakshina Kannada District, Karnataka State)

Teachers’ Opinion Survey

Dear Teachers,

This opinion survey has been developed to assess the effectiveness of FEEL Teacher 

Training Programme organised for the benefit of novice teachers. Your objective response to 

this tool is critical to the success of this study. Piease respond to every item. Your responses will 

be kept in confidence and will be used only for the purpose of the study.

Thank you for your kind co-operation,

Task Leader
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A. Name of the Teacher: 

Sex :Male/FemaleSex :Male/Female

Address of the School:

Age:................ (in years)

B.1 How many mind skill exercises, in which you received training in the programme, could you 

get performed by your students? 0, 1-2, 3-5, 6-7, All ........

B.2 In which standards do you think these activities could be performed ?

1-2, 3-4, 5-6, 6-7, All

C. This part consists of 27 statements. Read each statement carefully and tick your option 

from the following alternatives.

Strongly Agree Agree Undecided Disagree Strongly Disagree
SA A UD D SD

X____________________ X_____________ X_____________ X______________________ X

1. There is encouragement from the headmaster to

take up these activities in your school SA A UD D SD

The other teachers in your school extend their

co-operation in taking up these activities. SA A UD D SD

The enthusiasm shown by the children in performing these

activities is up to your expectation. SA A UD D SD

It has been possible to make parents aware of these activities. SA A UD D SD

The activities in the training have not been helpful in the

cognitive development of the child. SA A UD D SD

It has not been possible to evaluate whether the training in mind

skill exercises has resulted in improved learning by children. SA A UD D SD
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7. You could take the stand ‘The teacher is a leader of the

classroom’ only after this training. SA A UD D SD

8. Human feelings cannot be changed through training as

they are inborn. SA A UD D SD

9. Though communication can be made effective by adapting 

appropriate procedures, it is difficult to practice them

in schools. SA A UD D SD

118. Mere affection, without punishment, cannot help augment

learning in children. SA A UD D SD

11. It is possible to maintain discipline in the class by

exemplary punishment. SA A UD D SD

12. There has been noticeable change in your behaviour due

to the training. SA A UD D SD

13. As parents pay attention only to academic learning, activities

will not influence the children much. SA A UD D SD

14. All aspects of the training have been understood as the

facilitators used a simple language and a pleasant mode

of transaction. SA A UD D SD

15. As the activities were rushed through, it was difficult to

understand the various stages involved. SA A UD D SD

16. Optimum participation by the teachers was possible because 

of the formation of small groups during the training. SA A UD D SD

17. The training was a total success as interest was maintained

at a constant level from the beginning till the end. SA A UD D SD

18. The facilitators while concluding their presentation should have 

clarified how the learning due to the activities is fulfilling the

main objectives of the training. SA A UD D SD

19. The materials provided during the training were adequate 

for conceptualising the content chosen. SA A UD D SD
20. Though the training materials were helpful to the teachers, not

many of them could be used by the children themselves. SA A UD D SD
21. In spite of the practical exercises conducted, skill

development was inadequate due to lack of practice. SA A UD D SD
22. No consensus could be arrived at in the discussions due

to the frequent reshuffling of the groups. SA A UD D SD
23. Varied teaching techniques like debate, argument, refuting , 

etc., have helped in creating interest in the training, SA A UD D SD
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24. 'Experiential Learning" helped in understanding the 

important objectives of the training programme.

25. The illustrations cited during the training, being remote from the 

school situations, have not been effective.

26. “Reducing the violence on children “ is the main aim of the 

training; but there are several obstructions in putting this 

into practice.

27. If such training has to leave an impact on the teachers, 

it has to be conducted often.

Your opinion on FEEL Teacher may kindly be stated below;

SA A UD D SD

SA A UD D SD

SA A UD D SD

SA A UD D SD

)

)

)
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Annexure VII

AIMINSIGHTS REPORT 
of

New Recruit Teachers' Training Entry - Exit Survey - An Analysis

A.
In the year 1996,414 teachers were newly recruited in the district of 

Dakshina Kannada. The officers of the DIET and DDPI decided to organise a 

training programme for them in order to make them realise and understand the 

concept of teacher becoming a leader in the classroom,. Hence, a 5 day training 

by AIMINSIGHTS, an NGO, recognised by Mangalore University, was arranged 

for all the 414 in all the 7 taluks of the District of Dakshina Kannada, ( Udupi and 

Kundapur participants were clubbed together) simultaneously in the month of 

April from 17 through 21. Despite the interest and initiative taken by the DIET 

and DDPI and despite making it compulsory, only 351 attended the training. 

Hence a need to organise the same for the second time was realised for the 

remaining 63 and further discussion on the same among the Director of the 

AIMINSIGHTS and the DDPI as well as the Principal of DIET resulted in the 

decision to conduct the training for the remaining 63 in the month of August for 5 

days over 2 week end at AIMINSIGHTS.

On the first day of the training, only 18 participants registered their names 

but on the final day there number was 32. Hence to balance the same, only 18 

out of the 32 of the Exit survey sheet were chosen at random and the analysis of 

the Entry -Exit Survey was done.

The number in the Entry survey remained static at 12 as to those who 

didn't want to continue their previous profession while it increased to 5 from 3 

who wanted to continue the same and the No response decreased from 3 to 1.
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To the question if they read the syllabus , the answer was Yes from the 17 

out of the 18 in both entry and exit surveys and 1 person had refused to 

respond.

B. While 12 out of the 18 had chosen the profession because of its mobility 

in the entry survey, the number came down to 2 in the exit survey as number of 

the number of participants who had opted for the job because of the security that 

it provided increased to 14 from 4, while one said he has chosen the profession 

because he could not get any other job. One refrained from responding in the 

entry survey, 2 refrained from answering the query in the exit survey.

Both entry and exit survey showed a very satisfying 100% affirmative 

answer to the question - "Are you satisfied with the job ? ". Hence the question, if 

"No, give reasons" with options stood irrelevant.

To the question "Would you give up the job in case of a better

opportunity ?" Entry survey had 17 participant saying "No", while in the exit 

survey it was 15 and the people who had decided not to respond remained at 1 

while 2 had to say "Yes" in the exit survey.

C. Both Entry and Exit surveys had all the participants sayinc Yes to the 

query on whether training was necessary to become teacher.

While 11 in the Entry Survey said that they were willing to pay for the 

training if it was given to them, it came down to 6 in the Exit survey as the 

number of those who were not willing to pay increased from 6 to 10. People who 

had refused to respond also increased from 1 to 2.
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The number of those opined that training is needed urgently in the subject 

to be taught remained static at 3. None in both entry and exit surveys expressed 

the need for training in understanding the syllabus. While 10 in Entry survey 

expressed the need to know different methods of teaching it came down to 7 in 

the Exit survey. The impact of training was very much shown in the rise of the 

opinion of the 7 people in the Exit survey compared to the 3 in the Entry survey 

who wanted training in developing an attitude to relate to students. One 

refrained from answering in the Entry survey.

Need for refresher training was found necessary by half of the 

participants in the Entry survey which increased to 13 in the Exit survey while 4 

refused to answer in both the surveys.

It was more interesting to note that the sub question of if yes, to which 

skill you give more importance to , was answered in total only by only 5 in the 

Entry survey out of which 2 each had opted for technical and human relations 

skills while 1 found the necessity of training in conceptual skills. It is clearly 

indicative of the fact that the participants were not aware of the concepts of skills 

as such. But in the Exit survey, 10 opted for the necessity of training in Human 

relations skills, 2 for the technical skills and one for the conceptual skills while 1 

said that training as such was not necessary. From 2 in the Entry survey to 10 

persons in the Exit survey opting for the need for a training in human relations 

skills is a pointer to the impact of the training on the participants.

Another interesting response was found in the answer to the question on 

their weak point which hinders in their path to be a successful teacher. While a 

majority of 9 refrained from answering the question altogether 5 said that they
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could not understand the child psychology, 2 said that they had insufficient 

knowledge of the subjects and 1 each gave disinterest in the profession and 

family problems as reasons. But the trend changed considerably as was 

indicated in the Exit survey where 10 out of the 18 said that they wanted to 

overcome their inability to understand child psychology to be a good teacher, 

while 3 refrained from responding. Two o* the participants due to the family 

problems, 1 each give their weak points as insufficient knowledge of subjects 

disinterest in the profession and lack of faith in the administration.

In the Entry survey 10 said that the gap between their studies and getting 

employed would affect their performance wnile 5 didn't think so. Out of the rest 

10, 4 said that they would depend on the HM/AEO etc,, to become better 

teacher. One each said that they would take opinions from parents/teachers and 

learn from experience. But in the Exit survey 11 said the gap between studies 

and employment would affect their performance while 6 didn't think so. Out of 

these 11,7 wanted to take opinions of elders/parents and learn from experience 

to become a better teacher. Number of those who had not responded decreased 

to 1 from 3.

D. The question on the duration of home work to be given to the students 

showed the result that 5 in the Entry survey wanted it to be of half an hours 

duration which increased to 9 saying so in tre Exit survey. While 10 in the Entry 

survey wanted it to be one hour duration, i: came down to 7 in the Exit survey. 

Persons saying that it has to be of 2 hours duration went down from 3 in the 

Entry survey to 1 in the Exit survey. One participant refused to answer the 

question in the Exit survey.
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14 out of 18 during the Entry survey said that they would advice the 

students who had not done the home work while 15 expressed the same opinion 

in the Exit survey. 4 in the Entry survey wanted to inform the parents about a 

student not doing home work while this number decreased to 1 in the Exit 

survey. One said that he/she would excuse the student while 1 refused to 

respond in the Exit survey. While 11 in the Entry survey said that they would call 

the parents if a student repeated mistakes in doing the homework, in the Exit 

survey the number went up by 1. It is decreased from 6 in the Entry survey to 3 

in the Exit survey as the reporting to Headmaster while it remained at 1 when it 

came to punishing the student. Two participants refused to answer the question 

in the Exit survey.

To the question on what other method of punishment would the teacher 

opt for to punish the child, 8 in the Entry survey said that they would change the 

seating, 8 said that they would make students in the class, while 1 said that he 

/she would beat the child. In the Exit survey 12 opted to change the seating and 

3 said that they would make the student in the class for a while . Number of 

those who had refused to respond went up from 1 in the Entry survey to 3 in the 

Exit survey.

The question on corporal punishment used to discipline students was 

found unnecessary by 11 participants in the Entry Survey while the number 

increased to 13 in the Exit Survey. Three participants who had found the 

necessity to punish the students to discipline them increased to 4 while persons 

who had not responded dropped from 4 in the Entry Survey to one in the Exit 

Survey.
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In the Entry Survey while 11 agreed that corporal punishment in the 

classroom was being taken as model of violence by the students and 7 refused 

to accept it, in the Exit Survey 10 found a link in classroom violence and 

increase in violence in society, 4 refused to accept and 4 refused to respond.

In the Exit Survey, it was 8 persons who said that exposure to corporal 

punishment would bring in considerable changes in the negative attitude 

regarding violence in the children while 2 thought that it would not make any 

difference. Three were of the opinion that it would not affect the attitudes of 

students even if small forms of violence is used. Again 5 participants had 

refused to comment in the Exit Survey.

In the Entry Survey all the 18 agreed that it was possible at that age to 

develop communication skills, while 6 had doubt on the same in the Exit Survey. 

This could definitely be termed as because of the thought that they have given to 

the concept of communication as such.

E. When asked about their opinion about the School Parent Teachers' 

Association compared to the 10 in the Entry Survey 9 said in the Exit Survey that 

it was very effective. Those who has opted for 'effective' came down to 5 in the 

Exit Survey from 8 in the Entry Survey. Two said that it was not effective at all 

and 2 refused to answer. This difference could again be attributed to the 

thought process that has set in to the futility of carrying on with an association in 

the traditional way.

This is further explained in their answer to the next two questions when 

15 in the Entry Survey said that it was difficult to find support and help from 

parents only 9 said it in the Exit Survey. None had opted to say otherwise in the 

Entry Survey but in the Exit Survey the number shot up to 8 but people who had
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refrained from answering came down to one in the Exit Survey from 3 in the 

Entry Survey.

While 17 in the Entry Survey had expressed a need for a parent training 

programme to improve the schooling of the child, 12 said so in the Exit Survey 

and 4 opted to say no. One person had not responded to the question in the 

Entry Survey while it was 2 in the Exit Survey.

F. It was interesting to note that while all the 18 had expressed in the Entry 

Survey the need for exams for promotion at the primary school level, 9 of them 

opted to say no in the Exit Survey as 3 of them felt that the child was too young 

to face exams. Two gave the reason as the very purpose of education would be 

lost by exams and tests, one each gave various reasons like children who are 

unnecessarily threatened, their self-esteem would be destroyed, comparisons at 

their age was not justified and weak results categorised them as weak students. 

Three refrained from answering the question.

In the Entry Survey a whopping 15 answered that learning was more 

important than playing. But the number came down to 2 in the Exit Survey who 

said that learning was more important than playing. When three had opted to 

say that playing was important in the Entry Survey, the number increased to 12 

who said that learning could not be given more importance to playing at the 

primary school level. Four had refused to answer.

When 17 were confident enough to say that primary school had the 

burden of books to carry it was 14 who said so in the Exit Survey as one person 

opted to say NO in the Exit Survey. The number of no responses increased from 

1 to 3.
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G. Kindness was considered the foremost quality by 10 teachers in the Entry 

Survey while the same was agreed to by 8 in the Exit Survey. Those opting for 

firmness increased from 4 in the Entry Survey to 9 in the Exit Survey. It was 

heartening to note that the number of no responses came down to one from 4 in 

the Entry Survey.

Respecting was the value that was considered the best to be modelled by 

a teacher in the Exit Survey by 10 out of the 18 while it had been considered so 

by only 5 in the Entry Survey. In fact the majority, i.e., 9 to be precise, had said 

that being knowledgeable was to be the best model while in the Exit Survey this 

number came down to 2. Persons who said being successful was the right value 

to be modelled increased from 4 to 5 in the Exit Survey. One refrained from 

answering the question in the Exit Survey.

Meting out corporal punishment was the worst value that could be 

modelled by the teacher was expressed by 9 participants in the Exit Survey 

which again is a quantum jump from only 3 who had said so in the Entry Survey. 

Views on ignorance being the worst model remained static. Selfishness came 

down to 2 from 4 in the Entry Survey while communalism being the worst model 

had been chosen by 5 in the Entry Survey was chosen by only 2 in the Exit 

Survey. People who had not responded came down to one from 2 in the Entry 

Survey.

Expectations from a primary school teacher by the students was termed 

as giving good lessons by 9 in the Entry Survey. But in the Exit Survey this 

number came down to 4 as help for success was considered better by 8 of the 

participants. In the Entry Survey, only 4 had chosen it to be the expectations of
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students. Being considerate was chosen by 2 in the Entry Survey which went 

down to one in the Exit Survey. Those who considered it to be the task master 

remained the same at one in both the surveys, but the number of those who had 

not responded went up from 2 to 4.

To the question as to the expectations of the parents from their children 

was considered as the success of the child by 12 in the Entry Survey while it 

was 14 in the Exit Survey. Modelling values was chosen by 2 in the Entry 

Survey while the number was 3 in the Exit Survey. People who had refused to 

respond came down from 3 to one in the Exit Survey.

It was interesting to note that to the question on the expectations of the 

authorities from them, the number of participants who said sympathetic attitude 

towards students remained 11 in both the Entry as well as the Exit surveys. 

Regular attendance was chosen by one for both the surveys. But the number 

which had considered completing the syllabus as the expectation from the 

authorities came down to one from 4 in the Entry Survey. Participants who had 

said obeying orders also came down to 2 from 4 in the Entry Survey.
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