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REPORT

A. INTRODUCTION

Prior to NPE 1986, whenever we referred to the 
Universalisation of Elementary Education (UEE) our focus used to 
be on (i) Universal Access; (ii) Universal Enrollment; and 
(iii) Universal Retention. But due to the success related to the 
first and second component of UEE, the number of students has 
increased tremendously and we have not been successful in 
providing quality education to all the students. So in the NPE 
1986 a new component has been added to the UEE which relates to 
imparting quality education to the learners. For the realisation 
of this goal, minimum levels of learning (MLLs) at primary stage 
have already been identified in terms of specific competencies to 
be attained by all the learners at the mastery level. Therefore, 
emphasis has been laid on increased and sustained inputs into the 
system in terms of improved infrastructure facilities and 
boosting up of the teaching, learning and evaluating processes. 
Instructional materials, such as textbooks, workbooks, teachers 
handbooks, etc., play an important role in enhancing the 
attainment level of the learners. So, the development of suitable 
instructional materials commensurate with children's 
developmental needs and the competencies to be mastered by all 
the learners, constitutes an important component of the planned 
activities under District Primary Education Programme (DPEP) in 
various states, including Kerala.

So far, Kerala has developed competency based textbooks, 
teachers handbooks and MLL based model questions for standards I 
and II related to Malayalam, Mathematics and Environmental 
Studies. Since, the newly developed competency based 
instructional materials may have farreaching implications for 
learners, teachers and the system as a whole vis-a-vis 
improvement of the quality of education at the primary stage, it 
would be desirable to evaluate such materials and suitably modify 
them before they are put to wider use.
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For evaluating the competency based instructional materials 
of Kerala State, a 12-day workshop has been conducted at Regional 
Institute of Education, Mysore from 4.1.96 to 15.1.96. In this 
workshop ten experts from the State of Kerala (Malayalam - 3, 
Mathematics - 3, Environmental Studies - 4 vide Annexure-2) in 
addition to the faculty of RIE, Mysore and NIE, New Delhi 
participated. The evaluation of the instructional materials was 
carried out by the experts as per the guidelines and the tools 
(vide Annexure - 1) developed for this purpose at the national 
level involving experts, the faculty of NIE and RIEs. The 
evaluation criteria were associated with six major aspects of 
evaluation, namely, Physical Aspects, Coverage and Treatment of 
Competencies, Content, Style of Presentation, Visuals and 
Evaluation Exercises.

In this workshop, first of all, the evaluators were made 
fully aware of each and every criterion for evaluation of the 
material. Then by taking one of the materials each individual 
prepared a report on the specified proforma. Then, evaluators in 
a subject, held group discussion and arrived at a consensus 
report and rating for various criteria in respect of that 
instructional material.

In this way the following instructional materials in the 
area of Malayalam, Mathematics and Environmental Studies for both 
standard I and II have been evaluated (all 1995 edition) :

1. Text book
2. Teachers Handbook and
3. MLL Based Model questions.

lit seems that the state authorities have undertaken this 
exercise in Nov. 1995 in order to bring out further revised 
edition of the text book for use from the next academic session 
1996 - 97] .

The information about the instructional material under 
consideration is supplied in proforma - 1 at the beginning of 
evaluator comments on each instructional material.

The product of the workshop is the subject wise report - 
three in number (i.e., Mathematics, Malayalam and Environmental 
Studies).



B. GENERAL PROPOSALS :

In a group discussion involving all evaluators, it has been 
agreed upon to make the following proposals in order to have 
uniformity in the preparation of the various instructional 
materials :

1. At the beginning of the instructional material an index 
consisting of
(a) competency No. (b) statement of competency in clear 
terms and (c) the page number(s) in which that has been 
first treated, may be given.

2. The statement of the competency or at least the competency 
number may be given at the top of the lesson/unit.

3. Exemplar unit tests may be given in the text book to enable 
the students to face tests/examinations with confidence.

4. There is no need to have a separate MLL based model 
questions book. This could be integrated with the Teachers 
Handbook.

5. It is desirable to list the questions/exercises under 
specific competency number.

6. There must be a serious effort while preparing the 
textbooks/teachers handbook to bring about integration 
among various subjects (Mathematics, Malayalam and 
Environmental Studies) and also non-cognitive areas (Health 
and Physical Education, Art Education, Work Experience, 
Value Education, etc.).

C. EVALUATORS COMMENTS :
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Proforma No - 1

Proforma for Identification Data of the Instructional Material

Each item of this proforma should be written in the script

of the material developed and again in Roman Script. For example 

: Title of the book is Jrf&pi J-poT 1' . It is to be written 

as _J'i fcirf J-TJJT 1 (Mathematics Part 1).

State : KERALA

Type of Material : Textbook

Title : io oo

MALAYALAM vaf/

Language in which material is written MALAYALAM

Class I

Author(s)

Editor (s)

Publisher Kerala State Institute of 
Education.

Publisher's Address • Poojappura,
Thiruvanantapuram 695 012

Year of Publication 1995

Edition

Number of Pages 122

Price
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1. Physical Aspects :

Get-up is by and large attractive, except for certain 
aspects on which comments will occur later.

Lay-out sometimes not helpful for registering ideas 
appropriately and sequentially. Pages 23, 27, 29-31, 33-37 etc. 
Compare these with P. 49. Horizontal and vertical arrangement 
mixed up - vertical would have been better in identifying items 
one after the other. Even in vertical arrangement, spacing 
between two items is not uniformly maintained in some instances.

The design probably lacks balance and symmetry in some pages 
where too much material seems to have crammed in. e.g.: P.35, 53, 
85.

Size suitable; still, there are instances of design becoming 
disproportionate to the size. e.g. : P.53. The fourth figure here 
- that of the pen - fades into insignificance for this reason. 
Other examples : P.65, 81.

Not very convenient to handle; slightly smaller in size will 
be appropriate (18/24 c.m.).

Durability not up to the desired degree, considering the 
fact that the material goes into the hands of very young 
children.

Flatness in opening is satisfactory.

Thickness to be increased a little; lamination of the 
cover page will enhance endurance.

Cover page is not very attractive in terms of colour, 
brightness and figure. The overall darkness could have been 
avoided; colours and colour combinations more catchy to 
children's eyes could have been resorted to. e.g.: Orange, 
yellow, red and green. The figure given is that of backwaters 
with thick coconut groves on either side. This certainly suggests 
Kerala, but may be too general and abstract for the children to 
appreciate. Birds, school surroundings etc. would have served 
this purpose better.

Thickness and whiteness of paper quite satisfactory.

Suitability of the type size is also satisfactory.

Correctness, legibility and pleasantness of printing are 
commendable from an overall point; but errors in P.46, 79, 92,
97, 99, 101, 102 and 103 to be avoided. Uniformity of spelling 
to be maintained as well.
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2. Coverage and Treatment of Competencies :

Mention of competencies at the beginning is made.

Competencies are not mentioned at the top of each lesson. 
One wonders whether it is inevitable, since that is meant only 
for the teacher. However, in L. 34(p. 101), the main 
competencies expected to be achieved there (5.1.1., 5.1.2.) are 
mentioned. One fails to understand the logic of this odd 
deviation.

Treatment of competencies in continuity and sequence is 
satisfactory, subject of course to the proper handling by the 
teacher.

Treatment of interrelated competencies in an integrated 
manner is well taken care of.

Treatment of all the competencies is invariably ensured. 
Yet, competency 9.1.1. is not properly attended to. Though plenty 
of words are listed at the end of the book, many of them perhaps 
fall out of the child's familiar situation and experience, e.g.:

('si? <n>:> <"t> a .

Comprehensive coverage in a required competency is quite 
satisfactory. For instance, gradual increase in the emphasis on 
5.1.1. and 5.1.2. is evident in the reading passages provided 
towards the end of the text. By then that required competency is 
comprehensively covered.

3. Content :

Adequacy and appropriateness of content to develop a 
specified competency - this aspect is more or less maintained 
positively. But there is one limitation : while introducing new 
words (1.1.1.), in language, a higher competency of comprehension 
also automatically takes place (5.1.1.). Many words chosen here 
to introduce new sounds do create problems in this regard. Some 
of them are strictly local with varied association, some beyond 
the level of the learner, some highly sanskritised etc. The 
aspect of appropriateness thus leaves a question mark in several 
instances, e.g.: (P.33), (39) , (53) , «_o;> ra o
(61), (85), (88). '

Accuracy of the content - not applicable probably to 
language text.

Inclusion of content related to learners' daily life 
experiences had to be better taken care of words like n_o;>r© 
c j ~) etc. are out of the purview of the learners'
daily life experience. Sounds like , to ? c^J rather hard
to be introduced through pictures. Here the basic approach itself
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perhaps requires rethinking : (1) Is it possible to introduce all
the sounds through pictures ? (2) Even assuming it is, will it be 
necessary or desirable? In some instances, a judicious 
rearrangement would have solved this problem. For example, /~>-n 
could have been introduced through a familiar word and picture

0-n«provided /-nJ had been introduced earlier. This of course 
calls for systematic and sequential planning.

Adaptability of textual material to local learning 
situations - this is perhaps not applicable to this text.

Inclusion of content facilitating creative expression is not 
evenly taken care of. In L. 21 (p. 69), the 3 sentences starting 
with ' ’ ensure a sequence of their own
and hence encourage creative expression in the child. But items 
in many other lessons (P. 41, 43, 47, 63, 65 etc.) are not ade
quate enough to meet this need.

Conformity of content to 10 core components in NPE 1986 - 
one might do well to initially note that possibilities are 
limited in this regard at this level. It is gratifying,
therefore, that the text contains nothing negative related to
India's Freedom Movement. There is one instance of referring 
to a procession - . a  small visual is given and the term

2_o introduced. (L.30 - P. 91). As such, its association is
limited to an ordinary demonstrative street procession only. With 
some variation, one wishes, this could have been extended to 
achieve a reference to the Freedom Movement.

Constitutional obligations perhaps fall out of the purview 
of this text.

There is an evident - probably over-evident - attempt to 
nurture national identity in P. 87 : " —
One may reserve comments on the impact of such attempts. 
Besides, to introduce the vowel symbol for (3 the text has used 
the word and an impressive picture of national flag is
given. This will indirectly help in nurturing a national sense.

India's common cultural heritage remains untouched here, 
perhaps understandably.

There is a picture of Lord Ganesha in the exercise to L.28 
(p. 86). The child is asked to identify the object and write the 
appropriate word looking at the picture. This may be 
advantageous to an exclusive set of students and hence contains 
the risk of being interpreted against the spirit of secularism.

Equality of sexes - no reference ignoring this aspect.

A concern for environment, kindness towards animals - all 
these are hopefully enriched through various pictures in 
different lessons and a series of them in the end. The small poem 
on jasmine creeper (L. 24 - P. 75) is particularly appealing in
this regard. Similarly, poems on cock, squirrel and butterfly
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(P.103, 104, 105) are all apt to foster an environmental
awareness in the child. But the message hidden between the lines 
in the last three sentences of L. 8(p. 37) is something against 
this awareness.

Removal of social barriers and observance of small-family 
norm - no obvious reference to these two, since the content does 
not lend any natural opportunity.

Lesson 33 and 34 tend to imbibe scientific temper, though 
not very explicitly.

The aspect of wit and humour unfortunately leaves much to be 
desired. Except in the monkey's story (L. 34 - P.101- 102), witty 
and humourous content is conspicuously lacking. The first text to 
reach the hands of children should not have been so dry.

Use of international symbols etc. not applicable.

Special interest for the learners of specific age group 
seems to have been neglected. The last two L. (33 & 34) and the 
subsequent poems provided for extra - reading are the only silver 
lining in this regard.

Provision of activities for communication with environmental 
situations through suitable examples - this aspect is missing 
here. There are one or two instances coming close to it ( j2<r3

, in l . 22 - P. 71); a step ahead could0
have achieved the goal. But the possibility does not appear to 
have occurred to the authors.

The additional poems (P. 103, 104, 105) probably ensures
some provision for generating positive attitudes and sense of 
identification with objects and living beings in nature. Yet, 
this area had to be further explored.

Examples from daily-life situations sharing inter-dependence 
of human beings and nature on each other are also missing.

4. Style of Presentation :

The principle of simple, familiar vocabulary is sometimes 
forgotten. Otherwise, words like rx-rnrao, to; ; —
cue would not have found a place in the text. Sentence 

structure also not positively helpful to guarantee 
comprehensibility. Lack of proper sequence and rhythm is the 
major weakness in sentence structure.

Logical and sequential order - one wonders whether any 
effort in this respect has been taken at all. The alphabets could 
have been classified into different pairs and clusters, depending 
on shape - similarity, simplicity etc. Vowel symbols also call 
for this kind of categorisation. Conjunct letters can also be 
classified similarly. Then, the items involving relatively simple
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strokes are to be identified. Clockwise and anticlockwise 
distinction too needs to be taken care of. A sudden shift from 
former to latter may pose problems for the child. If all such 
precautions and preliminary exercises are properly undergone, 
systematic and sequential presentation would have been easier. 
Here, no sign of such an effort; hence dJ occurs at a very 
early stage; Lr> comes surprisingly after and <3 afters .

Play-way activities have not been incorporated into the 
text. Letter leading to the shape of animals and vice-versa, 
action songs, dialogue sequences, folktunes, riddles etc. to 
reinforce listening and speaking - all such variety of 
possibilities sadly remains unexploited. Even maintaining a 
fascinating rhythm does fail quite often. To illustrate the 
effectiveness of this type of play-way activity, fortunately 
there is one instance : in the reinforcement exercise for the 
writing of 'm', four letters on four sides merge beautifully to 
make the figure of a flower (L. 3 - P. 28). More attempts on this 
line would have been appropriate.

In the absence of play-way activities, it is unrealistic to 
expect the next one, namely inclusion of creative activities 
related to specified competencies.

1) Developing skills of observation, discrimination, 
classification and analysis among learners; (2) encouraging oral 
expression - both these aspects are taken care of in the four 
visuals given in the beginning, intended to encourage oral 
expression. Here, skills of observation and discrimination are 
certainly attended to, if not classification and analysis. Later, 
there may be an apparent attempt to help learners in classifying 
words ending with identical sounds. Yet, these possibilities are 
not properly built into the lessons with any discernible 
pattern. For example, the child learns the word ^>3 (elephant) 
in L. 6 - P. 33; annexed to this, suggestive pictures with doted 
lines on different activities related to elephant could have been 
provided. Then the learners can be encouraged to indulge 
themselves in oral expression linked with these pictures. If 
conjunct letters had been classified on the basis of certain 
principles and exercises provided to ensure their absorption, 
then on that line the learner cold have tried to arrive at some 
classification and generalisation. All such immense creative 
possibilities are ignored here.

Provision of handling tools need not be there in the 
language text book.

The book provides instructions, only to do some ordinary 
exercises. The lessons perhaps do not lend themselves to 
transaction through activities. (However, the handbook suggests 
plenty of activities for introduction of lessons etc.)

Development of imagination and thinking amongst learners is 
sadly ignored - while listing out illustrative sentences for 
respective items, a meaningful link among them and an inquisitive
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open-endedness to the last item would have met this requirement. 
But such a possibility does not appear to have occurred to the 
authors at all. E.g. : L. 30. P. 90. The concluding sentences 
could have been linked in order to suggest a small narrative or 
a sequence and led to a question : and then what ...?

La (~b > rorTrnr*?) rot C~^ ro3/-^<e> , —1 ? d, i_o
/Qit ) ...

Provision for self-learning and co-operative learning 
activities for diversified groups is conspicuously absent. The 
work-book, which forms here an integral part of the text, has 
only instances of exercises intended to reinforce learning. With 
a little more attention, these could have been extended to the 
realm of self-study. For example : L. 22 - P. 71 - there are two 
sentences here : - supplying the 
appropriate term for the specific sounds of these creatures. In 
the exercise to this lesson, suppose the students are asked to 
identify terms appropriate to some other creatures familiar to 
them, that would have been an attempt at self - learning. In an 
attempt like this, the performance of the students will naturally 
vary. Then the fast-learning group can come to the help of the 
slow-learning group. This ensures the process of co-operative 
learning. These are perhaps taken care of in the teachers 
handbook. Some of the suggestions there could have been 
incorporated into the work-book itself.

The comment above holds good to the aspect of the provision 
of reading-readiness activities as well. A restructing of lessons 
on the basis of obvious rhythm and inclusion of more effective 
examples would have ensured better reading-readiness. E.g.: 
L. 30 - P. 90 - An attractive rhyme like "

would have invoked the students' interest immensely.

Situations introducing alphabets through words and sentences 
are, of course, different here; but they tend to be rather 
mechanical and ritualistic and therefore miss the major criterion 
'interesting'.

Provision of answer-key and suggestions for supplementary 
visual material and teaching aids are probably aspects not 
necessarily applicable to this text.

5. Visuals :

Requisite number of visuals are well provided.

Proximity of visuals to content is probably missing in some 
instances : L. 6 - P. 33 ; L. 9 - P. 39 ;L. 15 - P.
53 ; L. 24 - P. 75 <->-»Q . These terms mean different
things in different areas. Proximity, therefore, is hardly 
assured.
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Variety in the inclusion of visuals is maintained.

Linkage and referencing 
been satisfactorily retained

r L. 2 - P. 25 
<j-nn ri' L. 20 ~ P. 67 Q

- P. 73 GO } o etc.

between visuals 
in many cases.

; L.4 - P.29 
; L. 21 - P.

and contents has not 
Example : L.l - P.23 
<Ls£j ; L. 18 - P. 63 
69 ; L. 23

Accuracy of visuals in terms of perspective and proportion 
has not been maintained in several cases. Sometimes this is 
evident in itself; sometimes, in comparison with the nearby 
picture. E.g. : x-nmn (L • 1 ” P • 2 4 ) J ^*"^5
(L. 6 - P. 30); A (L.15 - P.53)

(L. 16 - P. 57) ; 7 nr>«rrr, >4 flif)£)o (L. 19 - P. 65) ;
<L- 26 - P. 81); (L. 30 - P. 90).

Attractiveness here is to be understood not in terms of 
colour, size, etc. what is decisive about it should be the 
overall association that the visual evokes - in other words, the 
link of the visual with a real-life situation. The visual in 
L. 11 - P. 43 ( y? eJ ) is a very positive example in this 
regard. Many other items may fail to be attractive, because of 
their isolation, because of the absence of any live situation. 
E.g.: L. 10 - P. 41 rus) ; L. 15 - P. 53,^™'
L. 19 - P. 65 nmn a ® t C .

6. Evaluation Exercises :

L.S.R.W. - this normal order and graded manner has been 
broken in some instances. There are examples of writing preceding 
reading : L. 20 - P. 68; L. 30 - P. 91. In writing itself, 
exercises are not sometimes properly graded. The exercise of 
words to be completed by filling up certain blanks comes first 
and then what follows it is mere copying of them. The principle 
of 'from easy to difficult' thus turns topsy-turvy, (compare 
L. 16 - P. 59-60 with L. 25 - P. 80) . For reinforcing the 
competency of reading, certain copying exercises have been given; 
but, surprisingly, the same old words are repeated here; why not 
introduce new words with the letters learned, aiming at 
attainment of mastery ?

Leave alone problems and activities; even variety is 
limited. 3 or 4 exercise patterns keep on repeating invariably at 
the end of every lesson.

The pattern is to link an exercise ritualistically to every 
lesson. Then, by the end of the book there is provision for 
copying, by which the competency of writing may be reinforced. 
This apart, there is no attempt to ensure reinforcement of 
learning frequently or even at certain fixed intervals.

Multiple class instruction may not be relevant in the Kerala 
context. Yet, the absence of provision for remedial instruction 
is disturbing. Unless remedial measures are adopted then and
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there, how gradual progress and attainment of mastery can ever be 
hoped? Instead of leaving this exclusively to the handbook some 
exercises with this aim could have been added to the work-sheets.

An awareness of environmental protection could have been 
developed through some of the language lessons as well. They may 
even load to better results than lessons in EVS. But this text 
does not provide any positive opportunity for it. Some lessons 
appear to include possibilities on these lines, but in the 
absence of proper handling, fail to yield the ultimate impact.

Exercises in the form of 'things to do', ‘things to find 
out' and projects may be more applicable to subjects other than 
mother-tongue. Whether they can be made valid in mother-tongue 
also will be a worthwhile issue. In any case, this book does not 
include any exercise of that type.

Enough space for learner's responses has more or less been 
provided.

The real defect is that questions requiring clues and hints 
are rather limited here. Wherever such questions occur, clues of 
course have been provided.

The provision of hints to teachers is not called for, since 
such questions are not included here.

Exemplar unit-tests for evaluating the mastery of learning 
is also lacking.

No measure to ensure the envisaged feedback.

Except for the 4 initial pictures which are restricted to 
the oral level, no tool for assessing the learners skill for 
observation etc. is given.

Assessment of values and attitudes of the learners is 
probably irrelevant at such an early stage. Anyway, this book 
does not provide any tool on those lines.

Provision of answers either in handbook or textbook is not 
necessary in the area of language.

The scope for the use of imagination and thinking by the 
learners is neglected here not only in comprehension questions, 
but elsewhere as well.
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In respect of physical aspects and coverage and treatment of 
competencies, the ratings are mostly 3(good) and above. The 
content and style of presentation have been mostly rated but were 
3(good) and 2(satisfactory). The visuals can be regarded as good 
- ratings but were 4(very good) and 2(satisfactory). However, the 
evaluation exercises have been mostly rated between 
2(satisfactory) and l(poor). This aspect needs to be improved to 
a very great extent. Improvements are also called for in the 
areas of content and style of presentation to make the book 
better. On the whole the book may be considered as good.
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Pro £ oi?ma KTo „ 1

Proforma for Identification Data of the Instructional Material

Each item of this proforma should be written in the script 

of the material developed and again in Roman Script. For example 
: Title of the book is jJiiQir) 1'- It is to be written

as j j ' 1 (Mathematics Part 1).

State : KERALA

Type of Material : Teachers Handbook

Title : °C?

Language in which material is written

Class

Author(s)

Editor(s)

Publisher

Publisher's Address

MALAYALAM

MALAYALAM

I

Kerala State Institute of 
Education.

Poojappura,
Thiruvanantapuram 695 012

Year of Publication

Edition :

Number of Pages : 151

Price :
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1. Physical Aspects :

Get-up is generally impressive. Lay-out is appropriate, yet, 
one wonders why blank space is left out in many pages 
(P.11,12,13,15,31,77,85,95,99,135 and 147) and invariably at the 
end of almost all lessons (L.20,28,42,45,49,58,90,139,143 and 
150). Leave alone the wastage, this blank space is an affront to 
the eye as well. Design by and large is attractive. Size appears 
to be suitable (convenience of handling is not very much 
applicable here, this being a material exclusively for teachers). 
Open binding, however, would have been desirable. The book proves 
positive in terms of thickness and endurance of cover page, 
attractiveness of it and thickness and whiteness of paper used.

Though legible and pleasant, the printing leaves much to be
ired as far as correctness is concerned.

P. 6 - Line 10 should have been /2-ra^ .

P. 6 - Line 11
»

should have been

P. 8 - Line 35 should have been miro A,

P. 37 - Line 13 should have been /OJra •

P. 46 - Line 13 should have been

2. Coverage and Treatment Competencies :

Competencies as such are not mentioned in the beginning; 
only an indication of them is given there. Proper definition or 
description of them as shown in the textbook would have been 
better.

Mention of competencies on top of each lesson appears to be 
the general pattern here. However, it is absent at least in one 
instance : L.33 - P.149.

Competencies are treated continuously and sequentially. The 
book is satisfactory in terms of treatment of interrelated 
competencies in an interrelated manner, treatment of all the 
competencies and comprehensive coverage in a required competency.

3. Content :

Content is adequate and appropriate. Accuracy is 
particularly commendable where rhymes and stories are resorted to 
to introduce new alphabet items. Rhymes and stories are apt to

15



reinforce shape-sense and pronunciation of alphabets. Eg. 
P.17,29,31,43,46,64.

Content is carefully chosen in order to retain relation to 
the learners' daily life experience. A convincing illustration to 
this aspect will be the way the alphabet ' 2Q> ' is introduced.
The lines suggested here, though lack enough poetic appeal, are 
evidently linked to the child's daily experience.

Adaptability of textual material to local learning situation 
has generally been taken care of.

The handbook is positive in inclusion of content 
facilitating creative expression. Eg. : P.18, exercise 2 in P.23, 
P.33 (instruction to evolve letters using sand, small stones and 
some colourful seeds etc.), group activity (3.3.1.) in P.38 and 
P.41.

Content conducive to nurture national identity is included 
here. Eg. : T’ 1

For aspects like egalitarianism, democracy and secularism 
(3.6 v), equality of sexes (3.6 vi) and projection of environment 
(3.6 viii) , direct dealings are perhaps^seen; yet, there are 
contextual indications which a resourceful teacher can develop 
desirably. Eg. : P.83.

Almost all items included in this handbook are tasty with a 
special flavour of wit and humour. Many stories and poems will 
kindle interest among young children. Eg. : P.10, 12, 15, 16, 31, 
69.

The earlier comment holds good with regard to this aspect as 
well. Many stories and poems included for introduction and 
reinforcement of alphabet items are of special interest to 
learners of this age group.

Enough provision is made in the handbook to ensure 
communication with environmental situations through suitable 
examples. Special mention may be made of situations suggested for 
teaching of O and <zn . Plenty of examples elsewhere as well.

The handbook has a variety of activities. They are expected 
to generate positive attitudes and sense of identification with 
objects and living beings in nature.

Examples from daily-life situations sharing interdependence 
of human beings and nature on each other are probably not many. 
There are indications of them, of course, occasionally. Eg.: 
P.83.
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4. Style of Presentation :

The material has been presented in a graded manner following 
logical and sequential order. Plenty of play-way activities is 
also provided. Eg : P.18, 21, 38, 116; some of these are sure to 
lead the learners to mastery level. Some can be considered 
creative, related to specified competencies.

Some of the suggested exercises and activities may at least 
develop in the children the skills of observation and 
discrimination, but the levels of classification and analysis 
remain rather unattended.

Enough situations are there to encourage oral expression.

As far as developing imagination and thinking is concerned, 
one feels sad that the material is somewhat deficient in it; this 
is despite situations, which could have been very easily made 
amenable to such a purpose.

The material leaves much to be desired in the area of self 
learning and co-operative learning also. These two are just 
reduced to the level of mere reading of picture encyclopaedia. In 
fact, many other self- and co-operative learning activities had 
to be thought of.

Many interesting games are included with a view to train 
the learners in reading. Whether they are planned as real reading 
- readiness activities or not, some of them hopefully will serve 
this purpose.

Enough and effective care has been taken to introduce 
alphabets through words and sentences in different interesting 
situations. Games, stories, rhymes - varying possibilities are

i in this regard " eg:

Game - P.21, 25, 56

Story - P.26

Rhyme - P.17, 29, 35

Dialogue - P.53

5. Visuals :
The criteria of visuals with its varying aspects are not 

applicable to this book.
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6. Evaluation Exercises :

Entering into the criteria of Evaluation Exercises, one 
feels satisfied that the initial three aspects - namely 
presentation of exercises in a graded manner, provision of 
variety of items and activities and provision of a large number 
of exercises - are well taken care of. Eg : P.20, 23, 25, 28, 31, 
34, etc. At the same time, it is also to be noted that this book 
does not include useful exercises for group discussions. About 
the absence of exercises in new learning in the form of 'things 
to do' and 'things to find’, one may argue that they are not 
inevitable in a language text. Project exercises also are not 
provided. Clues and hints to different questions are there.

Exemplar unit tests for evaluating the mastery of learning 
are also lacking. True that these lapses are not very serious, if 
the teachers are resourceful enough. But leaving these aspects 
entirely to the resourcefulness of the teachers is at times 
risky.

The need to obtain feedback and to utilize it for 
organizing the necessary remedial instruction are just broadly 
indicated. Eg. : P.20, 23, 25, 28, 31, 34 etc. But there are not 
instances of models on these lines.

As tools for assessing the learners' skill of observation 
etc., the material does not envisage anything other than 
questions; and it is sad that these questions often fail to reach 
the level of classification and analysis.

Values and attitudes, to some extent at least, could have 
been assessed through properly framed questions. Anyhow, such 
questions are not included here.

One notices a general absence of appropriate comprehension 
questions; even where they are provided occasionally, they hardly 
attain the aim of ensuring use of imagination and thinking by the 
learners.

It is commendable that the hand book in the end furnishes a 
pretty long list of words occurring in different categories and 
considerations. But the point whether all of them are really 
related to the daily life experiences of all children remains 
debatable.

18



D. EVALUATORS RATING :

S. NO. RATING CRITERIA NO.

1 5 Excellent 3.3, 3.4.

2 4 Very good 1.1, 1.4, 1.11,
2.2, 2.3, 2.4, 2.5, 2.6,
3.1, 3.2, 3.5, 3.7, 3.9,
4.1, 4.3, 4.4,
5.1, 6.2, 6.3.

4.7, 4.13 t

3 3 Good 1.2, 1.3, 1.6, 1.7, 1.8, 1.9,
1.10, 1.12,
3.6(iii, iv v, 
3.12,
4.5, 4.6,
6.5.

vi, vii) , 3.11,

4 2 Satisfactory 2.1,
4.10,
6.4, 6.8.

5 1 Poor 4.9, 4.11,
6.6, 6.10, 6.12, 6. 13, 6 .15.

E. CONCLUSIONS :

More than seventy five percent of the criteria considered to 
be applicable to this instructional material have been rated 
3 (good) and above : in fact a bit more than fifty percent of them 
as 4 (very good). This suggests that the material had been well 
developed and will be useful to the teachers to an appreciable 
extent. However, efforts could be put in during its revision to 
improve those aspects which are rated 3 and below, so that 
teachers have a very useful handbook with them for classroom 
transaction.
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Opening Remarks :

This is a source-book for teachers prepared to evaluate the 
achievements of the competency-based instruction under the MLL 
scheme. This being a new approach in education with a lot of 
originality in choice of topics, presentation and teaching - 
learning techniques, it is not easy to evolve an appropriate 
evaluation system. Yet, one has to note with a sense of 
gratification that this material of model questions is prepared 
rather comprehensively with quite an extent of insight. This does 
not, however, mean that the material leaves no further scope for 
classes scrutiny and analysis. Especially, the area dealing with 
the evaluation of non-cognitive domain had to emerge as the 
endresult of a series of discussions.

This material requires to be reviewed in terms of six basic 
aspects. Since the criteria developed under each aspect happen 
to be common for all sorts of instructional materials, it is 
natural that many criteria appear irrelevant here. The evaluation 
that follows has understandably winked at such criteria/aspects.

1. Physical Aspects :

In the physical aspect comprising get-up (1.1), lay-out 
(1.2), attraction of design (1.3), size (1.4), durability (1.6), 
flatness in opening (1.7), thickness and endurance of cover 
(1.8), attractiveness of cover-page (1.9), thickness and 
whiteness of the paper used (1.10) and suitability of the type 
size, this material more or less maintains a commendable 
standard. The letters are clear as well. But many corrections are 
to be made (1.12). Some samples are suggested below in tabular 
form.

.P.T.O.
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Spelling mistake
Omissions in 
printing

Those which 
require to 
be changed

Pages 
to be

eliminated

Page 9 - towards the

'■£) S-x2 cmq *

Page 11' 
C?m<STT> o

Line 2

Page 17
'-n') <rrr, ■~-J AjD-cj

&i2**r> st—I

Page 27 - Penultimate 
item among the words 
listed :

<lQj <rrn a tyom o

Page 35 - line 12

Lines 8,9,11,1.3 
-A a-vw?OBTVTTA X C--x»

Page 36 - column 4
£-vit> Q^o —± e-n)j

Page 7. line 8 
space
<£*3 n) cncjbi-Ef?

In column 1 - A.B.C

Page 8. Column 1
A.B.C.

Page 9 - The 
bracket remains to 
be completed

Page 13 - column 4 
it ought to have 
been

/OU,)«^W1 *

Page 27-line 6

_ I f^CTJ it> tfi C7 furu, O i

Page 34-column 
4, line 26 
C*^ C& n_ I -ty m

Page 36, 
column 2.

arrrio
has to be 
changed into

Pages 11& 
12 are 
merely 
repeated

And the
entire
pages
after P.40 
to be
eliminated 
as they 
are sheer 
repete - 
tion

6

2. Coverage and Treatment of competencies :

Being a book containing model questions, competencies need 
not be mentioned in the beginning (2.1.). Anyhow, each page 
enlists model questions after mentioning the competency on top of 
it (2.2.). Treatment and presentation of these competencies have 
been sequential and systematic as well (2.3). Though the testing 
is meant to be separate in regard to each competency, an 
integration has been attempted wherever relevant (2.4). The 
material is positive in including all the competencies (2.5) as 
well as handling each of them without omitting any of the 
sub-competencies (2.6).

3. Content :

The content is adequate and appropriate to achieve the 
concerned competencies (3.1). Still, enough accuracy has not been 
maintained in the content. For instance, in page 21 questions for
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5.1.1. are listed; the third item there is not suitable to the 
level of the child; moreover, the very structure of that question 
is disorderly. The questions in page 27-28 meant to test 
vocabulary practice are also not satisfactory. Word and its 
straight meaning - this kind of an instructional system does not 
exist in Std. I. It is not scientific either. What is desirable, 
therefore, will be to 1) test the child's vocabulary through 
appropriate dialogue; 2) make it speak about familiar objects and 
experiences like cow, goat, home, school, etc., 3) evaluate its 
vocabulary-mastery involving it in action, showing it things, and 
encouraging it to identify their outstanding features.

Content is invariably related to learners' daily 
life-experiences (3.3.). An attempt is as well evident to relate 
the content to the local learning situations (3.4). It also helps 
to develop the creative expression of the learner (3.5). Items 
occurring under the core-component are not included here (3.6). 
Yet, enough scope ensured for wit and humour (3.7). Plenty of 
appropriate instances are there where the content provides 
activities for communication with environmental situations 
through suitable examples (3.11). it. has also been well aimed at 
generating positive attitudes and sense of identification with 
objects and living-beings in nature (3.12). Enough attention has 
been paid to the aspect of provision of examples from daily - 
life situations sharing inter-dependence of human beings and 
nature on each other (3.13).

4. Style of Presentation :

Structure is familiar and language simple (4.1). Material is 
presented in a graded manner, based on logical and sequential 
order (4.3). Variety of play-way activities for ensuring mastery 
is taken care of (4.4). Related to specified competencies, enough 
creative activities are included (4.5). Development of the skills 
of observation, discrimination, classification and analysis 
amongst learners has been attended to (4.6). Exclusive items to 
encourage oral expression are provided (4.7). In the same way, 
enriching imagination and thinking has also been an aim of this 
material (4.10). Other criteria remaining untouched in this note 
are not relevant or applicable to this material.

5. Visuals :

It may also be noted that visuals (no.5) too do not have any 
role here.

6. Evaluation Exercises :

Neither there is any place in this book for presentation of 
exercises in a graded manner (6.1), provision of a large number 
of them for the reinforcement of learning (6.3). Worksheets for 
remedial instructions (6.4) and provision of exercises for group 
discussion on events situations and issues related to 
environmental protection. Other items included under evaluation 
are also not applicable here.
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We feel like recommending two improvements for making this 
material more perfect : 1) Include enough model items so as to 
test each competency and sub-competency under the cognitive 
domain; let them be appropriate to evaluate the, higher 
attainments such as observation, discrimination, classification 
and analysis. 2) Let there be separate observation chart for each 
of the items listed under non-cognitive domain. There is another 
disturbing defect to be pointed out : model questions contained 
in the last 20 pages here are mere repetitions. Let alone the 
futility of this dead appendage; it is a reflection on the extent 
of indifference with which a material like this, meant to be used 
throughout the state, has been prepared.

D. EVALUATORY RATING :

SL. NO. RATING CRITERIA NO.

1 5 (Excellant) 1.10, 1.11,
2.2,
4.7.

2.3, 2.5, 2.6,

2 4 (Very good) 1.1, 1.2, 1.3, 1.4, 1.6, 1.8,
1.9,
2.4,
3.3, 3.4, 3.7, 3.11, 3.2, 3.13,
4.1, 4.2, 4.3, 4.4, 4.5, 4.10,
6.1, 6.2, 6.13.

3 3 (Good) 1.7, 1.12,
3.1, 3.2, 3.5, 3.9,
4.6,
6.9, 6.12, 6.15

4 2 (Satisfactory) None

5 1 (Poor) 3.6,
4 14, 
6.8.

E. CONCLUSIONS :

Out of the criteria considered applicable to this material 
all of them, (except three rated 1 poor) have been rated 3(good) 
and above - most of them as 4 (very good). This material, 
therefore can be regarded by and large as very good.

At the same time one should be aware of the evaluators 
observations and suggestions for improvements which need to be 
carried out while a revision is undertaken.
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Opening Remarks

Before beginning the item-by-item evaluation of the second 
standard Malayalam Language Text, we feel obliged to add a brief 
introductory note. This is just to record the remarkable 
difference in our experience of its evaluation in comparison to 
that of the evaluation of the First Standard Text. While we 
entered into this Second Standard Text after finishing the 
elaborate exercise related to the First Standard one, what we 
noticed was a sea-change - of course, positive by all means. 
Inadequacies apart, this text is excellent in many respects. 
Particularly commendable are some of the prose pieces. Normally, 
they prove boring and useless. But here, prose lessons in general 
score a point over the poetry ones. Some of them certainly 
deserve special mention :

Lesson 2 -
LeSSOn 11 - C05 cmw

Lesson 16 - ?

Lesson 19 -

Whatever be the criteria, such lessons bring immense credit to 
any compilation. Another outstanding feature of this text is its 
richness and variety evinced in the exercises that follow every 
lesson.

The major defect perhaps is the mistakes in printing. Their 
number is dishearteningly large, falling into all different 
possible categories. How much do we wish that enough care was 
taken in the physical realization of a pleasantly conceived 
compilation like this!

mistakes, we have not 
our evaluation. Each 

some telling examples, 
is the approach that

Including this area of printing 
covered all the available examples in 

illustrated in terms of 
claim at exhaustion. This

category is 
without any
governs the report which follows.

26



1. Physical Aspects :

Get-up in general is very attractive.

Lay-out also is by and large all right and appropriate. But 
some suggestions may not be out of place here - (1) The new 
alphabets being introduced in the lesson are presented in red 
colour in separate blocks. It is quite understandable. This 
appropriateness is perhaps neglected in the case of L. 6 
(P.26-28). Why the new alphabets here are given only at the end 
of the lesson, one wonders. (2) However, list of words for 
reinforcement could have been shifted to the end of the lesson. 
Here the pattern is different, e.g : L. 3, 4 and 6. (3) Space 
division and distribution had to be more even. There are 
instances of blank space here and there in the midst of exercises 
to some lessons e.g : P. 8, P. 117. This may create a wrong 
notion that the exercises end earlier than where they actually 
do. On the contrary, in some pages too much of material 
appears to have been crammed into (e.g. P.14, P.68).

Subject to the suggested improvement above, the design is 
appropriate and attractive.

Minor variations with regard to the size of the material may 
add to the total appeal, e.g.: Pictures in P. 28 and 83 could 
have been smaller, within a definite block. As such, they occupy 
more than half of the total size of the page. This seems to upset 
the overall balance.

The size of the material is agreeable - not likely to cause 
inconvenience for the pupils to handle.

Enhanced durability could have been ensured by proper open 
binding.

Fitness in opening is not guaranteed enough. This may in 
general affect the visibility of items in the beginning of lines. 
Applying pressure there by the children may lead to loosening of 
the binding.

Thickness and endurance of the cover page, attractiveness of 
the cover page, thickness and whiteness of the paper used, suit
ability of the type size - the book proves to be positive in all 
these four aspects.

Next criterion - correctness of printing - unfortunately 
leaves much to be desired. Omission of certain letters, lack of 
proper vowel symbols, lack of relevant doubling, wrong spacing 
which tends to disturb sense, absence of meaningful punctuation - 
all these join here to mar the otherwise appealing material in 
many lessons. An exhaustive categorisation and illustration of 
each category, we are afraid, will be impossible, their number 
being so immense. Anyhow, an example each for all the five cate
gories identified above is furnished below :
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CATEGORY LESSON
NO.

PAGE
NO.

LINE
NO.

WRONG
ITEM

1I
RIGHT !
FORM ;_ _ . . 1

a) Omission of 
certain 
letters

2 7 4 <50^0 2<o-)
11

<r><r,2 <-o j
i___________ _ i

b) Lack of
proper vowel 
symbols

2 7 7
ii

111
c) Lack of 

relevant 
doubling

2 6 8
1

11_ «. 1
d) Wrong 

spacing
3 12 5

(
o j GTj A, *

i
e) Absence of 

meaningful 
punctuation

3 13 8
*“ ,

- 8 j
ru -rn '*-&) - 1

* Onnvw nn ej

* Note Here, as such, after the second sentence no punctuation 
at all; the context demands an exclamatory mark; and in between 
the two sentences a dash would be more appropriate than a coma.

2. Coverage and Treatment of Competencies :

Mention of the list of competencies is made in the begin
ning.

Mention of the competencies in connection with respective 
lessons is generally made at the top. But this does not occur in 
L. 6, P. 26. Moreover, in L. 12 (p.66), 14 (p.77) and 15(p.83)
what is mentioned is competency No.5.2.3. This ought to have been 
5.2.2.

Treatment of competencies in continuity and sequence has 
been done, to the extent possible in language lessons.

Treatment of inter-related competencies, and that of all the 
competencies are maintained throughout.

Comprehensive coverage in a required competency is also well 
attended to. For instance, there is an evident emphaisis at this 
stage on the competency of reading. Provision of appropriate 
material covering different situations and corresponding linguis
tic samples (narrative, description, dialogue, dramatic presenta
tion, autobiographical revelation etc.), tonal varieties re
quired to relevant situations, poems of varying nature - every
thing is apt to achieve the above goal. This will automatically 
lead to comprehensive writing also.
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3. Content :

The. aspect of adequacy and appropriateness of content is 
well taken care of. E.g : Introduction of the alphabet vo (ph) 
appears to be rather hard in general. Being a victim of confusion 
with the English sound 'f' (Malayalam does not originally have 
it; wherever it occurs in loan words etc., we manage it with the 
letter n_o (ph) and hence the confusion between the two sounds), it 
calls for special treatment. It is commendable that this text 
treats this sound by means of an interesting story, wherein two 
characters namely and (Suphala and Praphul- 
la) appear, thereby ensuring provision for repeated pronuncia
tion. This is expected to lead to the required result.

Accuracy of the content has also been commendably main
tained .

Inclusion of content related to learners ' daily life experi
ence is another positive gain in this text. Some of the lessons
such as •>

Lesson 2 - Page 6 - 7

Lesson 14 - Page 77 - 78

do deserve special mention in this regard.

Adaptability of textual material to local learning situa
tions is also excellent. Particular mention may be made of sample 
passages given at the end of L. 7 - P. 43 and L. 11 - P. 65 as 
well as the ensuing exercises. These lend themselves to be adapt
ed not only to local learning situations, but also to the indi
vidual level and requirement of each student.

Many pieces in this text do facilitate plenty of 
creative expression;

scope for

Lesson 2
Lesson 11
Lesson 16 (2> n-xJ
Lesson 19

- all are commendably appropriate in this regard, 
stances, exercise items open up possibilities for 
L. 17 - zanroSjD,U, nirteerrUjA. exercise 1.3 - P. 96.

in some in- 
this. e.g.,

The text does confirm, more or less indirectly, to the 10 
core components specified in NPE 1986.

The Freedom Movement 
here for any piece; L. 4

Nehru’s childhood and 21 ( 
cient to take care of this

as such does not form subject matter 
( (Ttvu D ■) <w?) - p. 17),

- P. 44-45) on a situation from 
- P. 114-15) may be suffi-

aspec?.
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Constitutional obligations are not directly referred to or 
treated upon.

Content essential to nurture national identity is perhaps 
lacking.

As far as India's Common Cultural heritage is concerned, no 
explicit mention of it is made. But L. like 3 ( /tu«. ) and 
5( ) go a long way in making the child share the 
cultural heritage of Kerala, and that, in turn, can be judicious
ly extended to the national level. Moreover, if certain posi
tive values are to be understood as the outstanding feature of 
this cultural heritage, then a lesson like
(No.16 - P. 89-91) will certainly be a worthy means to incul
cate them.

e. g: 11

Egalitarianism, democracy and secularism - regarding these 
too, an indirect effort to inculcate values is evident. Examples 
: L. 16 - ^3^3? , L. 19 - etc. It is
also significant that while identifying characters for different 
lessons, a secular approach seems to have influenced the authors.

I rr'r> • L. 14 -

In the overall treatment, equality of sexes has been evenly 
maintained. While the protagonist in a particular lesson (11 -

) happens to be a girl, in yet
another it is* a boy (14 ) . This sort of balance
is maintained between L. 2 ( ) and
3( ) as well. A similar balance is seen ensured in
choosing national leaders for treatment too. For instance,

(L. 4) on the one hand and
(L. 21) on the other.

Environmental protection, a positive attitude towards nature 
and creatures around - all such aspects are keenly and creatively
attended to. Examples :

Lesson 2 -

Lesson 11 -

Lesson 15 -

Lesson 18 -

Lesson 19 -

Removal of social barriers is not the direct material of any 
lesson here. Still, the message gets kindled. A lesson like

o>«rr^j (No.19) offers ample scope on these lines
in the Hands of an imaginative and resourceful teacher.
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Direct treatment has been avoided in the case of small 
family norms as well, and that is quite appreciable. But an 
underlying awareness appears to permeate in many pieces, wherever 
relevant. For example,

Lesson 2 - <9°^>v

Lesson 3 - ^^>4

Lesson 14 - 0

- in all these lessons it is evident that the concerned child is 
the single one in the respective family.

Inclusion of scientific temper is also managed in an amiable 
manner.

Lesson 6 -

Lesson 8 -

Lesson 14 -

Lesson 18 -

Lesson 19 - /-t —1 D 0 )
0

- all serve effectively to illustrate this point. However, an 
instance from L.12 - (P. 67) is certainly worthy of 
special notice : there, touching upon the ancient belief that 
crow has a life span of thousand years, the lesson asserts in no 
uncertain terms that this is actually limited to 15 - 20 years.

In respect of inclusion of content with wit and humour, this 
text proves to be pleasantly positive. Several lessons can be 
cited as fitting examples :

Lesson 2 -

Lesson 6 -

Lesson 11 -

Lesson 17 -

Lesson 19 - f") ;«■>?)

Special mention may be made of the subtle way this humour 
and wit is achieved in some situations. Creatures, fruits etc., 
having been personified, assume the level of characters and 
children will certainly relish the rich interaction with them.
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Lesson )<=M- e> ( <7? J <-63 o

Lesson 11 - J

Lesson 16 - Z^<3^ ?
Lesson 19 - f~>->*£>)

Themes of special interest for the learners
group are appropriately included in almost all 1 
made earlier are applicable to this criterion as

of specific age 
essons. Comments 
well.

Provision of activities for communication with environmental 
situations; provision of activities for generating positive 
attitudes and sense of identification with objects and living 
beings in nature; provision of examples from daily-life situa
tions sharing inter-dependence of human beings and nature on each 
other - all these three criteria can be considered together. The 
text is sufficiently sound in this regard. Observations made 
earlier hold good with these three as well.

4. Style of Presentation :

The book by and large maintains a high level in the use of 
simple and familiar vocabulary. May be there is one exception : a 
local and community-specific term occurs in the poem

(L. 17 - P. 95). This may not be familiar 
to children of other areas and outside that community. To accept 
the term with the required amount of intimacy and association 
will be hard for a common child; for him the term has to 
be • Still, the contextual authenticity of the term

in the poem cannot perhaps be questioned.

Presentation of material in a graded manner is generally the 
method in this book in almost all lessons. Yet, one wonders 
whether L. 8 - <r^i^<zi^ (P. 44-45) does really 
fulfill its impliea potential. In the end, it could possibly have 
evolved one more dimension to realize its logical and sequential 
conclusion. Perhaps a slight alteration of the penultimate sen
tence (Instead of mere " /g-3 «->w,
make it more elegant "rtTi <&)&> r-tnnn'i <r» A flj O’) -o-rtn
achieves this dimension. In the case of the ‘last lesson
also (L. 21 - P. 114-115) , some such imbalance of logical0 and 
sequential order is felt. The lesson apparently fails to ccjyer^ge 
at a single message. To mend it the entire material will have to 
be revised.

A rearrangement in the existing order of lessons is likely 
to be helpful. Two suggestions in this regard seem to be apt:
1) Interchange of places between L. 5 ( ) and 9 
( ) - because, the structure in L. 5 appears to be 
somewhat hard at the initial stage. An exercise to that lesson
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involves splitting of a pretty long compounded word into small 
individual bits. This may prove taxing for the child at that 
level. But while gradual mastery is acquired through subsequent 
lessons, this lesson becomes logical. (2) Similarly, an inter
change between L. 8 ( crr^/TJ) ) and 14 ( )
is perhaps warranted. The latter one is simpler than the former 
in terms of language employed as well as idea involved.

Provision of play-way activities and inclusion of creative 
activities - these two can better be considered together. As 
such, many on these lines are not provided. However, exercise 
items on word - building using the alphabets already learnt, (L. 
4 - P. 20, L. 7 - P. 41 etc.) appear to be a fruitful play-way 
means of achieving an academic gain ( CudT) —

- 9.2.1.). Similarly, an exercise item appended to 
L. 17 (P. 96 -3) instructs the students to present the poem in
question - response mode. This ensures dramatic involvement for 
the children. More commendable than any of these is the fact that 
many lessons lend themselves easily to this kind of activities. 
L • 2 ( ) , 11 ( > ,2f) m ■> ) f
19 ( ) - all these offer immense scope for
dramatisation, roll-play etc., at the hands of resourceful 
teachers. (And in order to make the teachers resourceful, plenty 
of activities are included in the handbook. Incorporation of 
some such items would have enhanced the efficacy of this text). A 
broad suggestion may be more or less on the following lines :

a) L. 1 - for - a native game
normally associated with Onam, wherein a girl undertakes rolV 
play and others encourage her through chorus clapping and 
singing.

b) L. 2 - - Roli-play.

c) L. 3 - - enactment of a temple festival scene -
experimenting in miming will be interesting.

d) L. 10 - - on the line acquired from the
lesson, learners can be encouraged to undertake parallel

attempts such as ™}l?)

<3>u .... This will be a very rewarding exercise in crea
tive activity.

3) L. 16 - - for visual presentation through
puppetry.

Provision of material for development of the skills of 
observation etc. - this also has been positively taken care of. 
L. 1, 2, 3, 6, 8, 11, 12, 14, 15, 19 - all these are apt to
develop such skills.

Situations encouraging oral expression are provided in all 
the lessons.

For the development of imagination and thinking also, there
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is ample scope in many lessons. Specific examples : L. 1, 2, 3, 
6, 9, 10, 11, 13, 17, 19 and 20.

If self-learning consists of a major component like watch 
the nature and imbibe its message, then some lessons in this text 
are particularly aimed at it - 2, 11 and 19. Besides there is an 
appendix of picture encyclopaedia ( ,*•> 5*)
by the end of the text. This is commendable not only for the 
information it contains, but also for the variety it exhibits. 
Proper linkage of this portion with the relevant lessons will 
certainly ensure self-learning. Co-operative learning area is 
perhaps neglected; provision of activities for diversified group 
learners is also poor.

Inclusion of pictures, employment of simple language, effec
tive introduction etc. can hopefully guarantee a fair amount of 
reading readiness. L. 2, 6, 11, 16 and 19 are amiable examples 
in this regard.

Introduction of alphabets through words ad sentences in 
different interesting situations is the special feature of 2 
lesson - No.2, (§,^^3. and No.6,

Many supplementary visual materials and teaching aids can 
be profitably resorted to for making learning richer and more 
rewarding. Handbook contains plenty of suggestions on these 
lines. However, one or two may be added here :

1) Tape recorder and audio cassettes for a lesson like
(No.2) °

2) Face-mask of animals for the dramatic presentation of a
lesson like (No.16)

3) Carefully painted pictures of different fruits with enough 
emphasis on certain specific features so as to ensure the 
personification - for visual presentation of a lesson like

(No.19).

5. Visuals :

Requisite number of visuals 
very well made.

of course, this provision is

The aspect of proximity of visuals to content probably 
leaves much to be desired. For instance, the visual in the L.2- 
(P. 13). It hardly evokes the actual scene of a temple festival. 
Let alone the main character in the lesson 52^ fading into 
insignificance; the positioning of many other figures in the 
visual is not appropriate. The visual of Jhansi Rani also (L. 4 - 
P. 17) happens to be disappointing. The vigour and vitality 
associated with this historical heroine does not get embodied 
here at all. Similarly, visuals of crows (L. 12 - P. 66), rainbow 
(L. 13 - P. 73), son and mother (L. 14 - P. 77), forest and hill 
(L. 15, P. 83), clouds in the sky (L. 18 - P. 99) - all remain 
unsatisfactory for different reasons.
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Variety has been maintained in the visuals included.

Proper linkage and referencing probably fails to be estab
lished. We get ourselves convinced of this defect, the moment we 
look upon some visuals in the picture Encyclopaedia. The pappaya 
fruit there is miserably insufficient to link the visual with the 
real object. Similarly, the visuals which are intended to repre
sent Nehru hardly attain that aim. The figure of Nehru - the 
facial expression there - is in fact a severe jolt to our sensi
bility. One wonders in such a context whether it would be more 
desirable to use photographs. The paper used in the text being 
fairly good, photo-printing in it could have given glowing visu
als.

Now, observations on some other visuals :
(1) In L. 6 (P. 26) the illustrative visual 
for the story comes later. Before that there is a visual of 
various fruits. This does not have any situational justification. 
Simply for the fact that the term (fruit) occurs in the 
lesson, this sort of a visual does 'hot become relevant.
2) The visuals given in the beginning of the text with the pur
pose of building a story around them are defective in many re
spects. In the first one of a Father, Son and Donkey, the son 
should not have been such a small boy. For other reasons as well, 
the visual totally fails to convey its precise message. In the 
second one, let alone the lack of identity for the girl in it, 
the major figure of the fox is very feeble. In the third visual 
too, the identity of the figures is beyond recognition and the 
sequences in the story are not clearly established. Children may 
therefore feel it extremely difficult to make any sense of this 
series of visuals.

Accuracy in terms of perspective and proportion appears 
missing in the visual of rainbow in L. 13 - P. 3. In L.17-P.95, 
proper perspective is not established. The four children there 
hardly seem to see the moon at all, though the content demands 
it.

For attractiveness, there certainly is one positive example 
: that of 5^rv, , the chief character in the narra
tive in L. no.11 - P. 59. Despite being somewhat dim and defec
tive in details around which the lesson revolves, the innocent 
and inquisitive face of the girl with eyes wide open immediately 
fascinates you. Whereas, the visual of Onam (L. 5 - P. 21) is 
just the opposite. May be for want of proper Kerala identity, the 
picture fails to attract the onlooker.

6. Evaluation Exercises :

Grading the exercises in tune with the level of learners has 
generally been taken care of. But there is one instance at least 
where the item appears to be hard. In exercise no. 6 to L.5 
(P. 24), the instruction is to recognise and reproduce in writing 
the initial word of each line of the poem and eventually to



identify the initial alphabet. The trouble here is that the 
initial word gets mingled with the succeeding ones through the 
process of 'Sandhi'. Therefore, unless the learner is well-versed 
in splitting the sandhi accurately, the exercise becomes hard. (A 
meaningful rearrangement of lessons, as suggested earlier, is 
expected to solve this issue) .

A rich variety of items has been provided in all lessons to 
cater to different competencies. Provision of a large number of 
exercises for the reinforcement of learning is also taken care 
of. Provision of separate worksheets for remedial and multiple 
class instructions is lacking.

Events, situations and issues related to environmental 
protection are an integral part of several lessons. A resourceful 
teacher can certainly manipulate them to build group discussions 
around them. But direct provision of exercises with this view 
does not occur in the text.

Inclusion of exercises in new learning in the forms of 
'thii^s to do', 'things to find out’ etc. may not be relevant in 
language text. Yet one wonders, whether students cannot be asked 
to collect convenient objects from their surroundings, and arrive 
at some conclusions about their qualities through touching, 
smelling etc. Exercising the sense-organs meaningfully so as to 
concretise experience is perhaps something that the present day 
children crucially miss. Any attempt to incorporate this into the 
early school life will be welcome. Exercises on these lines can 
probably be implemented as projects. Project work presumably has 
relevance while the students are exposed to picture encyclopaedia 
etc.

Lack of sufficient space may sometimes pose problems for the 
learners in written responses to questions, (e.g. : P. 9, 40, 47, 
62). In some other instances, the space devoted becomes uneven 
and illogical, (e.g. : exercise 1 - P. 57). There ae certain 
situations where proper instructions do not occur (e.g. : exer
cise 2 - P. 57), and where they occur, the exercise failing to 
comply with it. (exercise - P. 31). All these are only samples; 
we do not propose to exhaust illustrations for obvious reasons.

The feature of wasting space in the midst of some exercises 
is also evident. P. 24, 25, 49, 52 - here the transcription 
exercises are not sufficient to fill the full line. Instead of 
leaving the remaining space blank, some suitable fillers could 
have been found out.

Clues and hints to different questions have been provided.

Hints to the teachers for developing the learners' skills 
are missing here. They are there in the handbook, agreed. All the 
same, a few models could have been provided in fitting situations 
in the text as well. For instance, thee are writing exercises 
appended to L. 7(p.43) and 11 (p.65), where the learners are 
expected to freely express themselves. Initiating them into the
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exercise, a few oral questions and situational discussions would 
have been helpful. No clue to the teacher in this regard is 
provided here.

Exemplar unit tests are not included in the text. The hand
book contains enough material in this regard. Whether some of 
them could have been shifted to the text itself remains a debata
ble question.

Obtaining and utilising feedback and organising remedial 
instructions - it is an area sadly neglected in this otherwise 
gratifying textbook. One tends to feel that the omission reflects 
certain fundamental gaps in our teaching - learning situation. 
Many teachers probably miss even to identify the areas were 
remedials measures are required. In order to do this, they should 
be able to recognise well in advance the normal 'pitfalls' in 
relation to the respective teaching items. Diagnostic tests will 
have to be administered for many learners, often repeatedly. 
Above everything, the teacher has to carefully regulate and 
systematise his/her presentation. In this process, arriving at 
the appropriate previous knowledge^in relation to each item also 
becomes decisive. Attitude of majority of teachers towards all 
these crucial responsibilities being what it is, it may be quite 
unrealistic to expect effective instances of remedial instruction 
exercises.

Learners' skill of observation and discrimination perhaps 
gets enriched through the impact of some lessons here. But tool 
to assess it are not always provided. There are some instances of 
"the Odd Man Out' type exercises (e.g.: L. 11 - exercise no. 7 - 
P. 63; L. 16 - exercise 8 - P. 94); even these may not address 
themselves to the skills of classification and analysis. Despite 
having plenty of pieces with an obvious implication into these 
areas, it is sad that this crucial possibility is rather ignored 
in the exercises.

The observation made above holds good with regard to tools 
and techniques for assessing values and attitudes of the learners 
as well. The textual material is remarkably rich with potentials 
of promoting positive values and attitudes in the learners. But 
no tool here to assess them. Leaving that entirely to the whims 
and fancies of individual teachers is really detrimental.

Comprehension questions provided here, in many instances, 
probably fail to ensure use of imagination and thinking by the 
learners. One positive example in this area is item no. 3 in the 
comprehension questions given after L. 17 (1.3 - P. 96). Some 
amount of thinking and imagination is required to respond to this 
item. But, again, this possibility remains neglected in the case 
of many other potential lessons. Adding one more item, or alter
ing slightly the already provided item would have ensured exten
sion of the learners’ mind into the realm of imagination and 
thinking. Some suggestions on these lines are attempted below; 
let us again underscore the fact that these are after all samples 
and by no means intend to exhaust the possibilities:
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Lesson
No.

Name of 
the lesson

Exercise 
item no.

Page
no.

Present wording

6 1.2. 28 '<5?rrJ

/3^(S> r»e«J J enm»“

13 4.1. 74 ,2t? m>

^37’zol^Vn >m >rrro

<93?)

15

Qc j «^o

6.2. 86 <£h 07 t?kj^'a^s2r

/xj> A, —
rtn ) &i cm rm 1

G"*Z~

Suggested alternate 
wording so as to 
enable the item to 
ensure use of ima
gination and think
ing by the learners

5m)

rtp, <y>-vr> 2^3

«~> 3-* <aa^-J2 JoJh

n-ff) mo •aa^Tl.an «3) >-

ranrorrft
/Qjrm ><«£<> j OX’mrA

OiTlfWsn.-n G>iJ«m<n2sSl4>' 
s&nQj,, *7_y 3^) ^7)^

sftn xn >°^) ^5/«w>J'^

*3<3> r-n

z2—l>/4? /-»—T") ?nw ><cfcj«-irv>
<■*—' tf~~^

f"}~} o z^“)CTfjfipS <o i*
/^Jrrr^

*^B*>C$fcl ><*W> zt-4D<^rrt>

Anyhow, despite some deficiencies and disorders, this text 
book is a very rich material and the evaluation of it we cherish 
for ever is a rewarding experience.
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D. EVALUATORS RATING :

SL. NO. RATING CRITERIA NO.

1 5 (Excellent) 1.1, 1.5, 1.8, 1.9, 1.10, 1.11,
2.1, 2.3, 2.4, 2.5, 2.6,
3.1, 3.2, 3.3, 3.4, 3.5, 3.7,
3.9, 3.11 , 3.12, 3.13,
4.4, 4.5, 4.6, 4.7, 4.10, 4.11,
4.13,
5.1, 5.3,
6.2, 6.3.

oZj 4 (Very good) 1.2, 1.3, 1.4, 1.6, 1.7,
2.2, 
3.6 (i , iv, vii,ix & x)
4.1y 4.3, 4.12,
5.5, 5.6,
6.1, 6.8.

3 3 (Good) 1.12,
5.2,
6.7.

5.4,

4 2 (Satisfactory) 6.5, 6.9, 6.15.

5 1 (Poor) 6.4, 6.10, 6.11, 6.12, 6.13.

E. CONCLUSION :

A look at the above table reveals that in five out of six 
aspects, the ratings on various criteria are either very good oi' 
excellant. It speaks of the quality of the book. However the 
weaker aspect seems to be the evaluation exercises and if steps 
are taken to improve them, there is no doubt that we shall have a 
very good book.
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1. Physical Aspects :

Get-up is attractive in general. Lay-out remains to be 
rather disappointing. Lot of space left blank in almost all 
pages; space distribution has not been even. Eg. : P.2, 4, 5, 10, 
11, 12, 13, 14, 27, 43, 47, 51, 53, 58, etc.

Design does not attain the expected level in some pages. The 
general principle of three columns is not maintained in some 
instances (e.g. P.12). The columns are not separated by means of 
lines; only space indication is there. This occasionally lacks 
precision (eg. : P.19, 61). The learning activities listed under 
column II could have been better brought to the middle (P.14). 
This would have enhanced the visual appeal of the design.

Size of the material is suitable.

Regarding durability of binding and flatness in opening, the 
material could have been made better, though it is meant only to 
teachers. Open binding is desirable, considering the fact that it 
would be put to frequent use.

Paper used is thick, but not as white as that in the text.

Printing, though pleasant and legible, is not fully free 
from mistakes; some examples are furnished below.

P.22 - Line 22 instead of

P.17 - Line 38 instead of 'TTVv) o o

P.36 - Line 5 instead of

P.36 - Line 6 ~ instead

2. Coverage and Treatment Competencies :

In the beginning of the book competencies are indicated 
along with their distribution in the respective lessons. But the 
indication is just in the form such as 1.2.1., 1.2.2., etc. This 
may leave doubts in the minds of teachers. A better thing would 
have been to mention the competencies as such.

Competency or major competencies are invariably mentioned on 
top of each lesson. But there are apparent mistakes in some 
cases. In lesson No.12 and 19 what is 
mentioned is 5.2.3.; this presumably must be 5/2.2.
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Continuous and sequential treatment of competencies, 
treatment of interrelated competencies in an integrated manner, 
treatment of all the competencies, comprehensive coverage in a 
required competency - all these aspects have been amply attended 
to.

3. Content :

Content is adequate and appropriate to develop specified 
competencies; accuracy also has been maintained.

What is remarkable here is the vital relation of content to 
the learners' daily life. For instance, the very first lesson 
cr)^^--0') . The teachers are reminded, while handling this
song, t o lay legitimate stress on the importance and special 
treatment that guests usually get in our homes. This forms part 
of the child's experience. It can therefore easily identify 
itself with the situation. This is true of many other lessons as 
well, such as

Many items here are evidently adaptable to local learning 
situations; an imaginative and resourceful teacher can explore 
their possibilities.

If creative expression is to be understood in the limited 
sense appropriate to this situation, then there are enough 
examples here which will facilitate it. Eg. : P.3. The activity 
asking the students to form themselves into two groups - one 
playing the role of butterflies and the other children. P.6 - 
Children divide themselves into different groups and each group 
produces the specific voice of certain birds; gradually the group 
assignment changes and each group gets itself acquainted with the 
sounds of different birds. A very involving and enriching 
experience for the children. Many such instances are there in 
other lessons as well.

The aspect of India's Freedom Movement - it is taken care of 
in the specific way suggested for the introduction of lesson 18 -

(P.99). Motivating the students with the help of 
pictures of our great national leaders, the book wants the 
teachers to initiate them into a small discussion on their 
contribution to India's independence. It is very relevant, 
especially when the lesson lends itself to this kind of an 
approach.

Content essential to nurture national identity is included 
here as and when the occasion warrants. Eg. : P.21, 22, 56.
Equality of sexes, understandably, does not form a theme here. 
But an awareness of it appears to permeate some situations. For 
instance, instructions in page 71; here children are asked to
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involve themselves in all kinds of household activities, 
irrespective of their sex. Such attempts at habit-formation, 
hopefully, go a long way in achieving a sense of sex-equality. 
Scientific temper also seems to be almost an undercurrent here, 
sprouting up at appropriate situations. Eg. : P.108.

The material is rich in wit and humour. Stories such as the 
'donkey and the swan' (P.18) and 'the foolish servant’ (P.28) are 
apt examples for them.

In selecting themes, special interest for the learners of 
specific age-group has been a decisive criterion throughout. 
Examples : Poems in P.4, 5, 19, etc. and stories in P.18, 28,
etc.

Activities for communication with environmental situations 
through suitable examples are appropriately provided. In fact, 
this is the main message of many a lesson here. So in the 
introduction to and discussion on' such lessons, activities 
automatically occur. Otherwise also, the book has this underlying 
current.

Activities for generating positive attitudes and sense of 
identification with objects and living beings in nature are also 
in plenty. Special mention may be made of the methods suggested 
to introduce the lesson (P.59); it
helps children in identifying themselves with nature.

Interdependence of human beings and nature on each other - 
this aspect also is well taken care of in general and especially 
while dealing with lessons like (P.5) ,00x33(P.37), (84, . 6 C.

4. Style of Presentation :

Use of simple, familiar vocabulary and sentence structure 
may not be relevant to this material as it is to the text - yet, 
it is nice that the material proves positive in this respect.

Graded manner and logical as well as sequential order are 
maintained throughout the material.

Play-way activities ensuring mastery is in fact an 
outstanding feature of this handbook. Any number of examples 
available throughout; still, activities suggested in P.17, 18 and 
54 do merit special mention.

Inclusion of creative activities related to specified 
competencies is another positive aspect of this handbook. These 
include dramatisation, role-play etc. There are certain lessons
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which readily lend themselves to these activities; naturally, the 
treatment of them in the handbook gives ample scope for them. But 
what is remarkable here is that even in other sequences role-play 
has been meaningfully resorted to in order to make certain 
concepts clear. For example, in one of the poems there is a 
reference to a device then in vogue to weigh things. As a sequel 
to the explanation of that particular device ( _

) > the handbook suggests to the teachers to 
acquaint the children with the modern method of weighing. Here 
the strategy sought is that of role-play; one boy becoming a 
merchant with an improvised balanced (made of coconut shell) and 
another approaching him asking for 1 kg. of rice (P.25) . Here, 
the activity assures that the children absorb the idea associated 
with the weighing instrument. Several such examples are there in 
this material.

Certain activities included are appropriate to enable the 
students to express themselves creatively. Eg. : P.9, 35, etc.
Here the sequences or events of a narrative or story are jumbled 
and the students are asked to arrange them in order. As an 
initial one, this exercise is very effective in enriching a 
specified competency (5.2.1. in this case).

Material meant to develop skills of observation, 
discrimination, classification and analysis is rather lacking - 
especially in the case of the last two skills. Some slight twist 
of certain questions could have probably achieved this aim, at 
least partially. For instance, there is a lesson (No.17) which 
imagines a situation of moon coming to earth and visiting 
different homes; each child welcomes him in its own way, each 
offers to him something of its favorite (P.97). Now, after 
assuming that the learners are thorough with these details, a 
query can be made : what will you offer to the moon when he 
visits you? This kindles the child's imagination. In fact, there 
is an item like this in the text. Similarly, there is poem on 
rainbow ( fQJldZ )(no.l3). Many questions are included in 
the exercise attached to it, and the handbook discusses them in 
detail (P.75). Suppose one more item is added such as "what will 
you do if the rainbow comes and sits on your lap?" Questions on 
these lines would ignite the imagination of the child.

Plenty of provision is made to encourage oral expression. 
P. 3, 4, 5, 6 - any page, in fact, may illustrate this feature. 
Wherever activities are suggested (and there is a large number of 
them in this material) , instructions are also provided in clear 
terms how to conduct them.

Regarding provision of situations to develop imagination and 
thinking the comments made earlier about the material for devel
opment of skills of observation etc. hold good.



As far as activities for self-learning and co-operative 
learning are concerned, this handbook is rather unsatisfactory. 
There might be rare examples as in P.15 (L.3) and P.41 (L.7); but 
one cannot escape the conclusion that this area is by and large 
ignored. Instructions here and there to look into a picture 
encylopaedia requires a little more elaboration.

Regarding readiness activities, of course, they are 
provided; but one wishes more variety and richness in this 
regard.

5. Visuals :

This criterion, understandably, is not applicable to a 
teachers handbook.

6. Evaluation Exercises :

Exercises are presented in a properly graded manner; and 
provision of a variety of items and activities for each 
competency is also ensured. Reinforcement of learning is as well 
taken care of through a large number of examples.

Separate worksheets for remedial and multiple class 
instruction are not provided. The handbook, significantly, 
touches upon the need for remedial teaching; yet, it is sad that 
the strategy for it is not being discussed.

Exercises for group discussion on events, situations and 
issues related to environmental protection are included wherever, 
relevant. For example in P.114, there is a description of a 
nightmare that a boy happens to see. The implication is that all 
water - resources in the earth getting dried up. It brings into 
the awareness of children the alarming reality of environmental 
pollution. Then the teacher is required to initiate a discussion 
on the hardships of water not being available. This is how, the 
lesson on water (No.21) is suggested to be introduced. There are 
other instances as well in this material.

Projects probably are not that inevitable in a language 
material. But its desirability is illustrated through the one 
suggested in P.108. This deals with Papaya cultivation. 
Essentially creative in nature, this project simultaneously helps 
in imbibing positive values, attitudes, scientific temper etc.

How to develop the learner’s skills of answering the oral, 
written and situational questions - Of course, hints to teachers
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are given in this regard. But this is more on the line of mode of 
answering (Eg. in P.4 there is instruction to insist on answers 
in full sentences), rather than on the thinking required for it. 
How to lead the children to the thinking? In what way an 
initiation on these lines can be done? Some such suggestions 
would have enhanced the usefulness of the handbook.

Occasional suggestions are there on obtaining feedback and 
organising remedial instruction on the basis of it. However, this 
is insufficient, especially against the least priority it gets 
amongst most of our teachers. More concrete strategies and models 
had to be developed.

For assessing learner's skills of observation, 
discrimination, etc., the only tool thought of here is, perhaps, 
questions. There is no dearth for them in the handbook, and such 
questions often lead them to the level of observation and 
discrimination. The attention to classification and analysis is 
rather rare. There is one effective examples for it in P.47. This 
encourages children to observe, classify and even analyse things, 
of course in the limited sense of this level. This aspect had to 
be kept in mind more seriously while framing evaluation and 
comprehension questions. How to alter the questions in the text 
slightly with this purpose? Many teachers may not take up this 
challenge on their own. The handbook could therefore have 
provided some guidelines here.

Assessing values and attitudes is indeed a hard task. Yet it 
is gratifying that the handbook has attempted it through 
questions. More important, perhaps, is to watch and ascertain, 
over a period of time, whether these values and attitudes, 
apparently imbibed by the children from the respective 
situations, are maintained later. For this crucial process, 
strategies are not suggested here.

Some rare instances are there where comprehension questions 
do ensure use of thinking and imagination by the learners. The 
question suggested in the introduction to lesson 17
(P.95) is an illuminating example for it. One only wishes that 
many more on that model were included.
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D. EVALUATORS RATING :

S. NO. RATING CRITERIA NO.

1 5 Excellent 2.2,
3.3, 3.4,
6.3.

2 4 Very good 1-. 1-, , j- • j- ,
2.1, 2.3, 2.4, 2.5, 2.6,
3.1, 3.2, 3.5, 3.9, 3.11,
4.1, 4.3, 4.4, 4.7, 4.13,
6.1, 6.2, 6.6, 6.11.

3 3 Good 1.2, 1.3, 1.6, 1.7, 1.8, 1.9, 
1.10, 1.12,
3.7, 3.12, 3.13,
4.5, 4.6,
6.5, 6.9.

4 2 Satisfactory 3.6 (i, iii, x),
4.10,
6.4, 6.8.

5 1 Poor 4.9, 4.11,
6.10, 6.12, 6.13, 6.15.

E. CONCLUSIONS :

A glance at the above table reveals that more than eighty 
percent of the criteria considered applicable to this material 
have been rated 3(good) and above; in fact sixty five percent of 
them as very good and excellent, suggesting that this teachers 
handbook has many desirable features incorporated in it. There 
are some criteria found just satisfactory or poor, which and 
those graded 3, could be further improved by giving due 
considerations to the comments and suggestions of the evaluators. 
If done, we shall have a very good teachers handbook which shall 
improve the quality of teaching of Malayalam in standard II.
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1. Physical Aspects :

As a source - book for teachers, this material maintains 
more or less good standard in terms of general get-up (1.1), lay 
out (1.2), attractiveness of design (1.3), size (1.4), durability 
(1.6), flatness in opening the material (.17), thickness and 
endurance of cover page (1.8) and attractiveness of the coverpage 
(1.9). Standard is acceptable in the areas of thickness and 
whiteness of the paper used (1.10) and the type size (1.11). The 
printing, though pleasant and legible, appears to have been 
marred by mistakes of many varieties (1.12). The table furnished 
below may throw some light on this aspect :

Spelling mistake
Damage to ideas as 
a result of wrong 
printing

Intervention ! Lack of 
of irrelevant!relevance 
elements !

Page 4 - line 14
dD <T> -g'') zn r I

'k

Page 3 - line 12

o J,
C /QJZ’^ob.rrn edJ >

Page 39 
In the column

P.5 - C.5 
Instead of

P.9, L.6

P.10&11 - L.l

P.21 - C.4 - L.l
(^^_l,-o) zS^ —J '"q

P.28 - L.l 
=2_<^
P.33 - C.3

is i® J
P.36 - C.3

G-o''Eijcia

P.40 II set III C. -

O<Ui<s o

P.5, L.7

<3~) <-rv> -rrp

P.9 - C.4

_ J, u

znl

instead of

what is print
ed is
/3-ro Sh2 za Q 'rtj - 

o

it should 
be lack of 
gap in 
intonation

P.9 - C.6 
os),? nZp) «r>z2_J

nJ f?®
P.19 - L.4 _ 
after
one sentence requi
res to be added : 
"z^

ro <'~r'n » 15

P.6 The 
models 
suggested 
for dialo
gue not 
desirable. 
Enough if 
the child 
is asked 
to evolve 
dialogue 
on its 
activities 
every mor
ning.
P.6-8, C.4

7

J
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Spelling mistake
Damage to ideas as 
a result of wrong 
printing

Intervention 
of irrelevant 
elements

Lack of 
relevance

be better 
changed 
into n

C.6 In 
place of

dJ

let it be

A few more instances which call for change are listed below :

1) P.13, C.3 - change it into

P.13, C.4 - correct it as

P.14 - examples for the letters should be identified from 
among the words.

P.15 - correct it as o
For reading alphabets notices, newspapers and posters 
should be made use of.

P.16, C.5 - to be corrected as .

P.19, C.4 - change to " ,
P. 21, L.2 - after ^_iJT) ^3^1^ add

P.23 - Correct <scc5ji3tf)-CTnn -x_uc><» as ,*?o 4'j ^i3it s3o ,- 
Include 3-4 questions more. **”6 0

P.24 - L.l - after add the word fYn") /Qj .

P.25 - The story not appropriate to the age. Provide model 
questions.
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I

]

P.38 - C.4 After jr)

should not be pronounced as rtr>.... .

From page 45 to 68 are mere repetition, the result of sheer 
carelessness and indifference. They require to be removed.

2. Coverage and Treatment of competencies :

Considering the specific nature of this book, competencies 
need not be mentioned in the beginning; neither are they 
mentioned (2.1). They are mentioned in the beginning of each 
separate section (2.2). Treatment of competencies has been 
continuous and sequential (2.3). Though each competency is dealt 
with separately, wherever interlinked, they are treated 
accordingly as well (2.4). All competencies are covered here; 
especially even to test those to be attained in the non-cognitive 
domain (2.5). Each competency is comprehensively covered, without 
omitting any of the sub-competency (2.6).

3. Content :

Content is adequate and appropriate to achieve the specified 
competency (3.1). Accuracy of content has also been maintained 
(3.2). Content, to the extent possible, is related to the 
learners' daily life experiences (3.3). This also has an 
adaptability to local learning situations (3.4) and a possibility 
of facilitating creative expression (3.5). Of the ten core 
components specified under NPE 1986, only two, namely History of 
India's Freedom Movement and Protection of Environment, are seen 
relevant here (3.6). The material provides enough scope for wit 
and humour (3.7). (Criteria 3.8, 3.9 and 3.10 do not seem to be 
relevant for this material). Enough situations are there in this 
material, which can easily be exploited for communication with 
the environment (3.11). It also helps to generate positive 
attitudes and sense of identification with objects and living 
beings in nature (3.12). The material is rich with examples form 
daily-life situations sharing inter-dependence of human beings 
and nature on each other(3.13).
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4. Style of Presentation :

Both vocabulary and sentence structure are simple and 
familiar (4.1). The material has been presented in a graded 
manner following logical and sequential order (4.3). Play-way 
activities are provided to test the mastery of children (4.4). 
Creative activities included in order to acquire specified 
competencies (4.5). There is enough scope ensured for development 
of the skills of observation, discrimination, classification and 
analysis amongst the learners (4.6). Situations to encourage oral 
expression are also provided (4.7). Similarly attention has been 
paid to the aspect of developing thinking and imagination of the 
children (4.10).
(From 4.11 to 4.15 - these criteria not applicable to this 
material) .

5. Visuals :

Criteria under visuals happen to be out of purview.

6. Evaluation Exercises :

Attention has been paid to the aspect of presenting 
exercises in graded manner (6.1). A disturbing lapse, perhaps, is 
that there is no proper provision for reinforcement of learning 
or remedial instructions (6.3, 6.4). Another defect is absence of 
provision of exercises for group discussions on events, 
situations and issues related to the environmental protection 
etc. (6.5).

The remaining items are not relevant as far as model 
questions are concerned.
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D. EVALUATORY RATING :

SL. NO. : RATING ! CRITERIA NO.
—— 1 i 1 1 1 i 1 I 1 1 1 I 1 1 1 1 1 1 1 I I I 1 1 1 i 1 1 1 1 1 1

1 5 (Excellant) 1.10, 1.11,
2.2, 2.3, 2.5, 2.6,
4.3, 4.7,
6.1.

2 4 (Very good) 1.1, 1.2, 1.3, 1.4, 1.6, 1.8,
1.9,
2.4,
3.1, 3.3, 3.4, 3.7, 3.9, 3.11,
3.12, 3.13,
4.1, 4.2, 4.4, 4.5, 4.10,
6.2, 6.9, 6.13.

3 3 (Good) 1.7,
3.2, 3.5,
4.6,
6.12, 6.15.

4 2 (Satisfactory) 1.12,

3 .1 (Poor) 3.6,
4.14,
6.8.

E. CONCLUSIONS :

This material has received rating 3(good) and above for 
almost all the criteria considered applicable, except four. A 
large number out of them have been rated 4 (very good) and a 
significant number as 5(excellant). Thus, this material is very 
well developed except for pages from 45 to 68 which are 
recommended to be removed. Further,the defects mentioned under 
aspect 6 need rectification to make the material better. Due 
consideration may also be given to other observations of the 
evaluators for further improvement.
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