PREPARATION OF GLOSSARY OF SAVARA TRIBAL DIALECT EQUIVALENT TO THE TERMS
USED IN TELUGU AND ENVIRONMENTAL
SCIENCE TEXTBOOKS AT PRIMARY STAGE
IN ANDHRA PRADESH

MALLI GANDHI
PROJECT CO-ORDINA TOR

» VIM*

REGIONAL INSTITUTE OF EDUCATION, MYSORE-6
[National Council of Educational Research and Training]
March 2005

PREFACE
The 33 scheduled tribe groups constitute a major segment of

population in Andhra Pradesh for whom access to primary education is
the mam problem.

They live in remote areas of the state and need

special focus to solve their problems. Jatapu, Konda Dora, Muka Dora
and Manne dora are some of the major tribal groups and Savara and

Gadaba communities are the primitive tribal groups.

The Savara tribal groups in the agency area is surrounded by thick

forests. In most of the tribal schools, Telugu language learning is not
upto expectation. Teachers are facing difficulty in communicating with
tribal students as they use the tribal dialect in responding to the teaching.

The teachers are unable to understand the responses given by the tribal

students. It has been identified by the Govt, of Andhra Pradesh that
there is a gap between the students and the teachers in understanding the
materials supplied by the Government.

Due to the language gap between the Savara tribal students and

their teachers, there is a problem of understanding the instruction.

In

order to bridge this gap, there is a need to prepare a glossary which
would help both the tribal students and the teachers.

The present

glossary is an effort in that direction. I place on record my appreciation

for the efforts made by Dr.Malli Gandhi, for the preparation of the

Glossary.

Prof G Ravindra
Principal

EXECUTIVE SUMMARY

Education Process :

Subject matter

Perform multifarious functions

Teacher:

•

Transmitter of culture

•

Imparter of Knowledge

•

Provider of opportunities

•

Facilitator of learning

•

Agent of Social Change

•

Manager of Learning Activity

•

Mediator between learner and subject matter

•

Educational media user

•

Director of T-L Process

Teaching - Learning Process

Teaching

:

A process
Act of Instruction
Governs two accusatives subject and pupil

Learning

:

Result of Teaching

Modification of Behaviour

Thinking level / feeling level/ acting level
Cognitive / Affective / Conative
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Curriculum at the Primary Stage

Academic Subjects :

•

Language

•

Mathematics

•

Environmental Studies - I (Social Studies)

•

Environmental Studies - II (Science)

Activity Subjects

•

Socially useful Productive Work

•

Health and Physical Education

•

Moral Education

•

Creative Activities

Objectives of Teaching Language

At the primary stage, the main objectives of language learning are

be able to listen with understanding
be able to speak effectively in both informal and formal transactions.

Be able to read with comprehension and enjoy reading various kinds of
instructional materials.

Be able to write neatly with logical sequence and creativity.
Be able to comprehend ideas through listening and reading.

Be able to use grammar functionally in various contexts.
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Objectives of learning Mathematics

Ability to
perform computations with speed and accurate

translate verbal statements (a) in mathematical form using appropriate
symbols and (b) diagrammatically.
Make reasonably good approximations in estimate measures,

apply mathematical concepts and skills to solve simple problems of
day-to-day life.

Think logically

Recognize order and pattern

Objectives of teaching Environmental Studies I and II

The pupil
acquires awareness about one’s well being in the context of social and

natural environment.

Explores important aspects of one’s socio-civic environment and

comprehends their working
Knows about various people at work and appreciates the importance

about the world work.

understands and interprets the spatial and interactive relationship
between man and his environment
begins to see the relationship between man’s past and present and to
hold the post in its proper perspective.

Senses common but simple and easily observable socio-economic
situations and probably analyses them and seeks possible solutions at

his/her experience.
Understands the factors contributing to the preservation of good

health.
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Develops skill in gathering and classifying information about living

things from one’s environment and drawing simple inferences.
Observes and examines some common characteristics of non-living

things.
Observes simple phenomena as the earth and with sky and draws

inferences.

Non-cognitive areas :

1.

Regularity and Punctuality

2.

Cleanliness

3.

Industriousness/ Diligence

4.

Sense of duty and service

5.

Equality

6.

Co-operation

7.

Sense of responsibility

8.

Truthfulness

9.

National identity

Importance of Language

of culture.

•

Language is a component

•

Language is a means of communication.

•

Language is a means of social transformation.

•

It is important for human growth.

•

It is transmitted from onegeneration to the other.

•

It is aural-oral, symbolically meaningful.

•

Languages are habits.

•

Taught through repetition.

•

Language has three constituents - sound, structure and vocabula7
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•

Hear the sound, grasp the structure, learn the vocabulary

•

Learning of words within the range of experience

•

Oral practice speech

•

Written record is secondary

•

Basic skills of language LISTENING-SPEAKING

READING-WRITING

Advantages of having mother tongue as medium of instruction

•

It facilitates teaching and learning.

•

It is non-psychological and natural medium.

•

It is helpful in intellectual, mental and emotional growth of the child.

•

It enables the children to understand and appreciate their cultural
tradition.

•

It will facilitate the process of emotional and national tradition.

•

It will reduce the burden of cramming and verbalism in teaching and
learning.

•

It will give pleasure to the children.

•

It enables the school to attract the children and sustains them in

school.
•

It helps in cultural preservation of the concerned community.

•

It helps in thinking process.

Constitutional Provisions - Language
Ideals

Justice
Liberty

:

Social, Economic and Political

of thought, expression, belief, faith and worship

Equality

of status and opportunity and to promote among them

Fraternity

assuring the dignity of the individual and unity of the
Nation
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Sovereign, Socialist, Secular, Democratic, Republic

42nd Amendment Act:

Recognised Languages: Assamese, Bengali, Gujarathi, Hindi, Kannada,

Kashmiri, Malayalam, Marathi, Oriya, Punjabi,
Sanskrit, Sindhi, Tamil, Telugu and Urdu.

Dialects spoken in India: 1652 without script

Art 29(1)

:

The

Constitution

states

that

the

citizens

residing in any part of the country but having their

own language, script or culture will have the right to
maintain them.

Art 30(1)

:

All minorities based on religious or language

will have the right to set up and administer institutions
in their own interest.

Art 350

:

states that every individual has the right to give

representation to an officer in the State or Central
language

Art 350(A)

:

Advises that education be imparted in the

mother tongue, stating that it will be the endeavour of

every state and of every local official within the state,

to provide suitable facilities for providing education to
the children of linguistic minorities in their mother

tongue at the primary stage.
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Tribal Dialects

Kondadora

:

Kubi dialect

Konda Kapu

:

Kuli dialect

Khonds

:

Kui dialect

Koya

:

Koi dialect

Kolam

:

Kolaumi

Gond

:

Gondi

Sugali

:

Lambada

Divas Oriya

:

Divas Oriya

Savara

:

Savara

Gadaba

:

Gadaba

Yerukala

:

Koravanji

Problems of Teachers

•

Non-familiarity with local language

•

Non-exposure to tribal culture and languages in training

•

Lack of simple phrase books for teachers in tribal dialects.

•

Lack of supplementary instructional material in tribal dialects

•

Inadequate pre-service and in-service training.

•

Little understanding of the material they teach.

•

Lack of training in innovative programmes like
-

Joyful learning

-

School with a smile

-

Child friendly classrooms

•

Lack of instructional materials in tribal dialects

•

No support for school learning

•

Home language is different from school language

•

Problem of textbooks
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•

Textbooks do not reflect tribal culture

•

Lack of bridge language inventories

•

Lack of language training to teachers in tribal dialects

•

Lack of bilingual charts and textbooks

Qualities of a Tribal Student

•

Enjoys complete freedom / does not like any restrictions

•

Does not take the opportunity himself but takes if provided.

•

Not a leader but a follower

•

Slow leaner because of lack of opportunities

•

He can also learn like others

•

Disadvantaged because of lack of opportunities

•

Possesses inferiority complex

•

Not a speaker of words but a doer of deeds

•

Heads only those which are useful to him

•

Independent but not others dictation

•

Very disciplined

•

More self-respectful.

•

Very plain and comes to do anything actively if convinced

•

Opportunities are not given due to vested interests

•

Needs individual instruction

•

Education is required to be need based

•

Education through productive activities

•

Needs vocation based education

•

Requires activities to draw out innate potentialities

•

Lacks distributive justice

•

Nothing short in I.Q. than others.
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Factors affecting the Education of Tribal Child

A study on the functioning of GWKs with special reference to ITDA,

Parvatipuram

Objectives :
To study the functioning of GWKs in relation to teacher component in

•

tribal areas of Vizianagaram District.
•

To find the academic deficiencies of the GWK teachers

•

To suggest measures for the effective functioning of these schools

Sample :

39 teachers from 7 Mandals

Kondadora

:

Mannedora

11 teachers

Salur Mandal

:

4

6 Teachers

Parvatipuram

: -

3

Jatapu

:

11 teachers

Makkuva

:

4

Savara

:

6 Teachers

G L Puram

:

7

Gadaba

:

5 Teachers

Komavada

:

15

Total

:

39

Pachipenta

:

2

Tools used :
•

Questionnaire with 48 items

•

Personal Interview

•

Group Interaction

Study of Functioning of GWKs
Findings

•

Of the 39 teachers involved 24 are not residing in the school village (62%)

•

Teachers of particular community are working in a place of different
community (eg) Kondadora in Jatapu, Gadaba in Savara, Savara in

Gadaba etc.
•

Comes for non-resident (in order of priority)
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No house to reside; no medical facility; school is nearer to native
participation, spouse working in a separate place; village is inhabited by

other community.

•

Academic deficiency in teaching Maths

•

No aids used in the TL Process

•

No academic guidance and support

•

Lack of infrastructural facilities

•

Adoption of traditional methods of teaching

•

Language problem

•

Most of the GWK teachers are not - writing lesson plans

•

Not

aware

of

school

readiness

programmes

and

joyful

learning

programme.

Suggestions for improvement

•

Insisting on the residence of the teacher in the school village - Utnoor
experience may be thought of.

•

To the extent possible posting teachers in places of their community.

•

Orientation in teaching Mathematics.

•

Preparation of TLM in school complex meetings and T.L. Meetings and
develop a kit.

•

Strengthening of supervision by MRPs / School complex machinery.

•

Effective training in activity method.

•

Preparation and supply of teachers’ modules.

•

Preparation of bilingual charts and using them in the T-L Process.
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CHAPTER I

EDUCATION THROUGH TRIBAL
LANGUAGES : ISSUES AND PROSPECTS

CHAPTER I
7 am convinced that children who receive education in a tongue

other than their own commit suicide

Mahatma Gandhi.

EDUCATION THROUGH TRIBAL LANGUAGES: ISSUES AND
PROSPECTS

1.

Language: The Vehicle of Culture

Language has been defined as a system of arbitrary vocal symbols by
which members of a social group cooperate and interact.

By means of

language, learning process of culture is effectuated and a given way of life
achieves both continuity and change.

Without language, the accumulation

and transmission of cultural knowledge that differentiates man from other
animals could not have been possible. Thus, there is close link between

culture and language.

1.1

Importance of Language in Tribal Education
The purpose of the formal education is to provide opportunities to the

tribals and to bring psychological integration with the rest of the population. As

a result, tribal languages and tribal cultures are ignored in teaching tribal
children.

In the context of schooling, language skills become a crucial variable

for

understanding

concepts

and

academic

participation.

Linguistic

competence is more important for tribal children as they find it difficult to

follow academic instruction, and communicate with teachers.

They are

already handicapped due to lack of enough support on the home front. This
results in lack of interest ultimately leading to drop outs and failures.

Experts have suggested the need to use home language in the
elementary stages of schooling to enable tribal children to gain confidence.
They also emphasized on importance of teachers relating the home language
1

of the children to the school language i.e. teachers should use home
language of children for explaining difficult concepts.
As most tribal languages do not have a script, using regional language

script can solve the problem. Many linguists suggest making unwritten

language into a written one using local dialect. But this is stupendous task
financially. Examples are available from former Soviet Union where State
financed construction of tribal languages was undertaken. However, the

constraints involved in replicating such exercise in India are: 1, The cost

factor, 2, Lack of language experts in tribal languages, 3, Regional and local
variations in languages and dialects.

1.2

Government Policy on Tribal Education

The realization of the importance of instruction in mother tongue is
reflected in Article 350A of the Constitution lays down that adequate facility
for instruction in mother tongue at the primary stage of education shall be

endeavored to be provided.

More than five decades later, the Draft National Policy on Tribals

(2004) stated that the following are to be ensured to achieve the objective of
reaching the benefit of education to tribals:

•

Tribals are included in the national programme of Sarva Shiksha

Abhiyan run by the Ministry of Human Resource Development.
•

Schools and hostels are opened in areas where no such facilities exist.

•

At least one model residential school is located in each tribal

concentration area
•

Education is linked with provision of supplementary nutrition.

•

Special incentives like financial assistance, pocket allowance, free
distribution of textbooks and school uniforms are provided

•

Teaching is imparted in tribals’ mother tongue at least up to the primary
level.

•

Educated tribal youth are given employment as teachers, wherever
possible.

•

Pedagogy is made relevant so that tribals do not find it as alien.
2

•

Curriculum and co curriculum include aspects of meta skill up gradation

of tribal children.
•

Curricula for meta skill up gradation are to include aspects of tribal

games and sports, archery, identification of plants of medicinal value,
crafts art and culture, folk dance and folk songs, folk paintings etc.

•

Emphasis is laid on vocational/professional education.

Polytechnics

are set up for studies in subjects like forestry, horticulture, dairying,

veterinary sciences, and polytechnics.

Thus, we can see that constitution of India and government policies on
tribals gave importance for teaching in mother tongue to tribal children in

elementary stages.

1.3

Tribal Languages - Speech Areas in Andhra Pradesh

There are thirty-three scheduled tribes in Andhra Pradesh, apart from
nomadic tribes and de-notified communities. In the north coastal districts of

Andhra we can see four speech areas as far as tribal languages are

concerned, viz., Savara, Kui, Kubi, and Gadaba.

The Savara language

belongs to Mundari group of languages. Gidugu Rammurthy Panthulu and
Gidugu Sitapati studied the language. Through their efforts, a Savara-English
Dictionary was prepared and an attempt was made to evolve a script so that

the language could be used as a medium of instruction.

Kui is spoken by

Khonds (Samanthas) and Kubi is spoken by Konda Doras.

Gadaba sub

groups speak different Gadaba dialects.

The Koyas speak a language called as Koi, which is very much

influenced by Telugu. Gondi language, is similar to Koi, is the language of
Raj Gonds. Largest numbers of studies were made on the Gondi language.

Kolami is a Dravidian language spoken by Kolams.
studied Kolami.

Several authors have

Banjara is the only tribe in Andhra Pradesh speaking an

Indo-Aryan language. Yerukala (Kurru) language is not concentrated in any

belt. This dispersal makes it difficult to carve out a speech area.
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Majority of the tribal communities in the state speak Telugu. Bagata,

Chenchu, Goudu, Konda Kammara, Konda Kapu, Konda Reddi, Koya Dora,
Manne Dora, Mukha Dora, Nayak (Nayakapodu), Reddi Dora, Valmiki and
Yanadi use Telugu. The Yanadis speak in the language Telugu, but, those

who live in the border areas of Tamil Nadu also speak a mixture of both
Telugu and Tamil. Communities living in Andhra, Orissa border such as

Kotiya, Mulia, Porja, Rona and Savara speak both Telugu and Oriya.

Similarly, the communities like Pardhan, Gond and Andh speak Telugu and
Marathi (Pardhans speak Gondi also).

There are also tribes, who use Telugu along with their tribal language.
They are Gadaba (Gadaba), Gond (Gondi), Koya (Koya), Lambada (Lamani

or Lambani), Porja (Parji), Yerukala (Yerukula), Jatapu, Samantha and

Khonda (Kuvi). According to Krishna Reddy and Ramachandra Reddy, 1987:
20) the linguistic speculation as well as celebration of Holi festival by the
Banjaras support the explanation which points out that the Banjaras are of

North Indian origin. Their dialect shows connections with North Indian
languages like Hindi, Rajasthani and Punjabi. However, the Banjara dialect in

South India is mixed with the surrounding Dravidian languages. In all the tribal
languages,

script has not developed. The tribal

dialects are slowly

disappearing because of culture contact and the children being educated in
schools where medium of instruction is Telugu.

Apart from the above, there are also a large number of nomadic and

denotified tribes.

Languages and dialects of communities like G.Mathura,

Parthi, Ara, Dommara, Peddinti Golla, or Budabudakkala have not received
much attention.
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Table -1
The tribal communities of Andhra Pradesh mainly belong to three linguistic families as shown

below

Family

Examples

1.

I Dravidian language family

Gondi, Koya, Kolami, Erukula

2.

i Mundari language family

Savara and Gadaba

3.

I Indo-Aryan language family

Banjara

The following authors carried out studies on tribal languages. Sitapati
(1943) on Savara, Emeneau (1955) on Kolami, Krishna Murthi (1969) on Kubi

(Konda Dora), Trivedi (1978) on Chenchu, Pratap (1980) on Naikapods .

1.4

Language problems of Tribal Students

Tribal children in Andhra Pradesh are taught in the schools in Telugu,
the regional language. Being first generation learners, tribal children lag

behind in vocabulary, spelling and reading speed and comprehension. School
language is different from home language most of the time. Tribal children
who come from homes where the mother tongue used is different from the

medium of instruction in the school face problem of understanding and

adjustment.

Family dialect and peer group dialect affect children’s style as they

imitate these styles.

They learn language by listening from the language

environment in the home and community. Thus, by the time they come to the
school, they have a set language skills having distinctive usage of syntax,
structure, forms and usage. The words and sentences spoken by teacher in

the classroom and present in the textbooks create confusion in the minds of
the children.

understand.

They sound strange, difficult to pronounce, remember and

When

children

come

to

school,

they

bring

with

them

communication habits different from those expected in the school. The non-

tribal teachers not having understanding of tribal languages lack in first hand
communication with young children and do not appreciate the difficulties of
tribal children. This leads to a communication gap. Misunderstanding,
5

miscommunication between students and teachers

leads to

negative

evaluation of each other.

When

the

teachers

and

students

do

not

share

the

same

communication background, they differ in communication strategies and

contextual meanings of utterances. To understand classroom lessons, both

literary meaning and contextual cues are required, but the latter are culturally
determined for tribal children.

It is well known that teachers resort to categorization of the children in
to low and high achieving groups. The teacher does not expect the low group

do better, spends less time teaching them, though they actually need more
attention. Apart from their socio-cultural disabilities, students from low group

are affected by inadequate attention paid by the teacher in teaching.
Relationships develop between the teacher and those who have a greater
chance to do well in studies. As a result, students lagging behind because of
various reasons feel frustrated and tend to withdraw from schools.

Language and communication discontinuities between home and

school are crucial variable in the adjustment problems faced by children.
Language thus becomes a major factor leading to dropouts. Realization of this
factor made many psychologists and educationalists to emphasize on

teaching in mother tongue to young tribal children.

1.5

Attempts to teach Tribal Children in Mother Tongue

In Andhra Pradesh, Haimendorf is one of the pioneers to attempt

education of tribals in their mother tongue (Haimendorf, 1944).

In Adilabad

district, Haimendorf found that much of the land alienation was because; the

illiterate tribals are cheated in their credit transactions.

Wherever present,

schools were unattractive to tribals, as the Urdu and Marathi speaking

teachers were unable to communicate effectively with tribal children. He

started a school in 1943 for Gond youth who knew Urdu or Marathi, for
training them as teachers. The teachers were trained to impart

teaching in
6

Gondi language using Devanagari script. The trainees were provided stipend

during training period and after the completion of training, they were asked to

open primary schools in the tribal villages. Readers and Premiers in Gondi,
were prepared with the help of trainees. Lessons were mainly based on

mythology, folklore and way of life of Gonds.

On the pattern of the

first

training school started at Marlavai, training schools were later started at
places like Sudimalla and Kamaram in Khammam district.

Teaching in tribal languages has started in tribal areas of north East

India in fifties. Central Institute of Indian Languages, Mysore, N.C.E.R.T, New
Delhi, and Tribal Cultural Research Institutes, Integrated Tribal Development

Agencies in different states are said to have made some contributions
towards preparation of reading material in tribal languages and dialects. The

role played by missionaries in different parts of the country also needs to be
mentioned here. However, the reading material prepared by various agencies

made no significant impact due to the policy of uniform syllabi for tribal
students and non-tribal students.

1.6

Issues and Prospects
Education through local tribal dialects at least up to second standard is

said to be desirable. Notwithstanding the constitutional provision, teaching in

tribal languages did not receive much attention.

instructions on policy guidelines.

There are no clear

There are several issues involved in

achieving this laudable objective.

The linguistic diversity of tribal population does not allow one pattern of

medium of instruction in tribal education.

Presence of multi-lingual speech

areas poses a problem in imparting education in mother tongue in tribal areas.
Most of the tribal languages do not have a script. Instructional material is not

available.

Speakers of many languages are not a viable number.

Non

availability of teachers knowing tribal languages is another constraint.

7

Parents themselves are apprehensive if their children are taught in
mother tongue, they will face problem in switching over to other languages at
higher levels. Shift from tribal dialect to regional language from III class
onwards will create problems for tribal student whose vocabulary of regional

language is not up to the mark. This shift from mother tongue to regional
language is considered as over burdening of students. Some suggest the
need to have supplementary premiers in state language for those studying
elementary classes in tribal languages so that a smooth transition is ensured

from tribal language to state language.

Everywhere the trend is to go for English medium schools as it is

considered prestigious and adds to prospects. Except for Convents, Public
Schools, and a few selected private schools, the medium of instruction is
regional language. How a separate system of primary education carried

through their mother tongue prepares the tribal children for higher studies in
regional languages and English is an issue for debate. Many point out to the
fact that Christian missionaries were able to achieve better literacy and
education in the tribal areas of northeast, though; the medium of instruction is
English.

One view is that, the teachers, dealing with tribal children studying in a
language other than home language, need to be trained specially and to be

provided with incentives for following a bilingual approach in teaching. They

need to be provided with glossaries in tribal languages for technical terms.

Here one of the problems that need to be overcome is lack of equivalent
terms and concepts in tribal languages.

1.7

Sum up

Language has been defined as a system of arbitrary vocal symbols by
which members of a social group cooperate and interact.

In the context of

schooling, language skills become a crucial variable for understanding

concepts and academic participation.

Linguistic competence is more

important for tribal children as they find it difficult to follow academic
8

instruction and communicate with teachers.

Experts have suggested the

need to use home language in the elementary stages of schooling to enable
tribal children to gain confidence. As most tribal languages do not have a

script, using regional language script can solve the problem.

9
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2.

Importance of Language
Ours is a multi-party system of democratic government, multi regions

mixed society and mixed economy.

India is a multilingual country.

It is a

mosaic of different languages and a multi-coloured roof of different
communities. It had been hospitable and open-minded in assimilating within
itself languages, cultural traditions, religious beliefs, etc.

Language is a vehicle of communication and a means of social

transmission of cultural heritage from one generation to another.
important for human growth.

It is

It is human, aural-oral and symbolically

meaningful. Any given language is structured uniquely. The structure of a

language can be discovered and usefully and systematically described.
Languages are habits, habits are established by repetition and languages
must be taught through repetition of some sort.

Every language has three constituents.

They are - sound, structure

and vocabulary. The chief problem in learning a foreign language is to master

its sound system i.e. to understand the stream of speech, to hear the
distinctive sound features and to approximate their production. The second

problem is to grasp the structure of the language (i.e.) the arrangement of

words into sentences. The third problem is to learn the vocabulary, but it is a
minor problem as compared to the other two.

It must be remembered that

one cannot learn all the words of a language.

We know only those words

which fall within the range of our experience.

Our main task in the initial

stages is with the teaching of sounds and structures within a limited

vocabulary. Having mastered them, the learner can expand his vocabulary to
any extent he likes. The pupil is to be taught through oral practice. Speech is

the language. The written record is only a secondary representation.

It is
10

through speech that the student is able to make the sentence patterns
automatic habits. A pupil find us a language if he has mastered its basic

speech and grammatical patterns and essential vocabulary through the basic
skills viz. listening, speaking, reading and writing.

2.1

Advantages of having Mother Tongue as Medium of Instruction
In ancient India, Sanskrit was the medium of instruction. Later on, Pali

and Prakrit took place of Sanskrit. During the middle ages Arabic and Persian
were the medium of instruction. During the reign of Akbar, Hindi and Urdu
were also given great importance. After the arrival of Britishers in India, there

was a vast change in the educational policy.

In 1835 Lord Macauley

emphasized that English should be the medium of instruction and it remained
the medium of instruction for more than hundred years.

After the

independence, controversy of the medium of instruction arose.

Different

scholars put forward the different views regarding medium of instruction.
Some of the scholars were of the opinion that English should remain the

medium of teaching while others were in favour of State language Hindi, some
pleaded

for the

regional

languages.

Radha

Krishnan

Commission

recommended that Indian languages should be the medium of instruction in
place of English.

secondary stage,

Mudaliar Commission recommended that upto the

mother tongue or the regional language should be the

medium of instruction. Kothari Commission was of the view that the regional
languages should be the medium of instruction upto the primary and
secondary stage. Even at the higher stage of study, regional language should
be the medium of instruction.

The Kothari Commission recommended for

study of three languages 1. mother tongue (regional language),

2. State

language - Hindi and 3. one of Indian or European languages.

Prominent educationists and various reports on education have

recommended that the mother tongue of the child be made his medium of

education, Gandhiji stated : "I am convinced that children who receive
education in a tongue other than their own commit suicide”.
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Wardha Committee (1937) recommended the use of mother

•

tongue as the medium of instruction.
Language Commission (1956) specifically mentioned the need

•

to make Hindi the official language.

Tagore viewed that “There is no joy, no expansion, no

•

blossoming of our families without mother tongue”.

Need of social integration also supports the claim of the mother tongue.

The Emotional Integration and the National Integration Committee have also
supported that the regional language of the child should be made his medium

of instruction.

It is essential to make mother tongue as instruction-medium

because

•

It facilitates learning and teaching.

•

It is a more psychological and natural medium.

•

It is helpful in the intellectual, mental and emotional growth of
the child.

•

It enables the children to understand and appreciate their
cultural traditions.

•

It will facilitate the process of emotional and national tradition.

•

It will reduce the burden of cramming and verbalism in
teaching and learning.

•

It will give pleasure to the children.

•

It enables the school to attract the children and sustain them in
school.

It has been rightly asserted by Dr.V.K.R.V.Rao. -

“India would be as any other advanced country in the world in the next

fifty years if medium of instruction in schools and universities is switched over
to the mother tongue from now”.

Education is essentially a social affair and the schools are charged with

the responsibility of training and bringing up the youth so that they may be

12

able to participate effectively in the life of th£ group to which they belong. The

individual has to be trained with reference to and for the sake of the needs,
demands and ideals if society which are always changing and modifying. But

all this training of individual is possible if the medium of instruction is within his

easy approach.

The secondary education commission recommended the

regional language or mother tongue should be made the medium of
instruction throughout the secondary stage of education.

The NPE 1979

recommended that the medium of instruction at all stages should be the

regional language except at the primary stage when it will be the mother

tongue. The NPE 1986 reiterates that the policy of 1979 will be implemented
more energetically and purposefully.

2.2

Constitutional Provisions - Language

Our Constitution is based on four important ideals - that is
Justice, Liberty, Equality and Fraternity.
Justice

Social, economic and political

Liberty

Of thought, expression, belief, faith and worship

Equality

of status and opportunity and to promote among them all

Fraternity

Assuring the dignity of the individual and unity of the

Nation

As per 42 Amendment Act, our country is a sovereign, socialist,

secular, democratic republic.

The following are some of the provisions

relating to protection of language.

Act 29(1): The Constitution states that the citizens residing in any part of the
country but having their own language, script or culture will have the right to

maintain them.
Act 30(1) : All minorities based on religion or language will have the right to

set up and administer institutions in their own interest.

Act 350 : States that every individual has the right to give representation to
an officer in the State or Central language.
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Act 350 (A): Advises that education be imparted in the mother tongue, stating

that it will be the endeavour of every state, and of every local official within the
state, to provide suitable facilities for providing education to the children of
linguistic minorities in their mother tongue at the primary stage.

The Constitution has recognized 18 languages in the Schedule of the
Constitution - Assamese, Bengali, Gujarathi, Hindi, Kannada, Kashmiri,
Konkani,

Malayalam, Marathi, Manipuri, Oriya, Punjabi, Sanskrit, Sindhi,

Tamil, Telugu and Urdu.

Sindhi was added by 21st Amendment Act 1967.

Konkani, Manipuri and Nepali languages were added by 71st Amendment Act

1992.There are almost 1652 dialects spoken in India without script.

2.3

Tribal Dialects
In case of tribal communities there are only dialects without script. Of

the 33 tribal groups in Andhra Pradesh around eleven dialects are spoken by
them as detailed below.

Table 2 : Tribal Dialects in Andhra Pradesh

2.4

Kondadora

Kubi dialect

Kondakapu

Kuli dialect

Khonds

Kuvi dialect

Koya

Koi dialect

Kolami

Kolami dialect

Gond

Gondi

Sugali

Lambadi dialect

Adivasi Oriya

Adibasi Oriya dialect

Savara

Sahara dialect

Gadaba

Gadaba dialect

Yerukala

Koravanji

Problems of Teachers

It is an accepted fact that if the children are taught in schools in their

home language, then they feel homely and be attracted to it. At the primary
stage, the children are exposed to three academic subjects and five activity
14

subjects.

The academic subjects include language, mathematics and

environmental studies I and II. The activity subjects include Health education,
Physical education, Socially Useful Productive Work, Moral education and

creative activities.

Especially at the primary stage of education, the school

should attract the children and retain them till the completion of the full school
course. School should not become a day prison for the children, it should act

as a school with a smile.

This would be possible when the instruction is

earned on in the school through the mother tongue of the children specially in
tribal areas. In classes I and II, it is always desirable to teach the children in

their mother tongue. The classroom teacher at the primary stage of education

faces a number of problems in transacting with the curriculum by adopting the
school language as the medium of instruction. Some of these problems can

be stated as follows :

•

Non-familiarity with local language

•

Non-exposure to tribal culture and languages in training

•

Lack of simple phrase books for teachers in tribal dialects

•

Lack of supplementary instructional materials in tribal dialects

•

Inadequate pre-service and inservice training

•

Little understanding of the material they teach

•
•

Lack of training in innovative programmes like - Joyful learning,
School with a smile, Child friendly classrooms
Lack of bridge instructional materials in tribal dialects

•

No support for school learning

•

Home Language is different from school language

•

Problem of textbooks

•

Textbooks do not reflect tribal culture

•

Lack of documentation of folklore

•

Lack of bridge language inventories

•

Lack of language training to teachers in tribal dialects

•

Lack of bilingual textbooks and charts

15

2.5

Qualities of a Tribal Student

These being the problems faced by the teachers, tribal students differ

in certain qualities from the students of plain/ urban areas.

The special

qualities of a tribal child can be stated as follows :

2.6

•

Enjoys complete freedom/ does not like any restrictions.

•

Does not take the opportunity to take himself but takes if provided.

•

Not a leader but a follower

•

Slow learner because of lack of opportunities.

•

He can also learn like others.

•

Disadvantaged because of lack of opportunities

•

Possesses inferiority complex

•

Not speaker of words but a doer of deeds

•

Heads only those which are useful to him.

•

Independent but not under other’s dictation

•

Very disciplined

•

More self-respectful

•

Very plain and comes to do anything - activity if convinced

•

Opportunities are not given due to vested interests

•

Education is required to be need based.

•

Education through productive activities

•

Needs vocation based education

•

Requires activities to draw out innate potentialities

•

Lacks distributive justice

•

Nothing short in IQ than others

•

Participates in physical activities

Factors affecting the Education of a Tribal Child

Keeping the problems faced by the teachers of the tribal areas and for
special qualities of a tribal child, the need of the hour is to assist the teachers
of tribal areas in using the tribal dialect in their classroom transaction to make
16

learning more effective and quicken the process. In this connecton, there is

need to develop Glossaries in tribal dialects for the assistance of the teachers
working in tribal areas or the tribal students as well. Hence the glossary in
Savara tribal dialect on an experimental basis. If found useful, such type of

attempts needed to be made in other dialects also. Glossary is a vocabulary
of words requiring special explanation. It is a brief dictionary.

2.7

Some Experiments done in Teaching School Language through
Tribal Dialect

1.

Adilabad Agency experiment - Development of bilingual charts in

Gondi and Telugu language (ITDA, Utnoor).
2.

Development of Bridge language inventories in Savara language by
ITDA Seetampeta and

Parvatipuram

and

in

Banjara

by

ITDA

Eturunagaram, Warangal District, Andhra Pradesh
3.

Development of Bilingual textbooks in Gondi, Savara, Koiami and
Lambada in class I by APDPEP, Hyderabad.

4.

Development of textbooks in eight tribal dialects for class I (103% tribal
dialect), class II (80% + 20%) school language, Class III (60% + 40%

SL), class IV (80% + 20% SL) and Class V 100% school language
(Koiami, Gondi, Savara, Koya, Khond, Kuvi, Adivasi Oriya, Barijara).
5.

Collections relating to tribal stories, riddles in different tribal dialects in
Andhra Pradesh by APDPEP.

2.8

Sum up
Ours is a multi-party system of democratic government, multi regions

mixed society and mixed economy. It is a mosaic of different languages and

a multi-coloured roof of different communities.

The Kothari Commission

recommended the study of three languages : the mother tongue, State
language -Hindi

or only Indian or European Languages.

Of the 33 tribal

communities of Andhra Pradesh around eleven dialects are spoken by them.

Especially at the primary stage of education, the school should attract the
children and retain them till the completion of the full school course.

The

classroom teacher at the primary stage of education facing a number of
17

problems in transacting with the curriculum by adopting the school language

as a medium of instruction. Keeping the problems faced by the teachers of
the tribal areas and for special qualities of a tribal child, the need of the hour is

to assist the teachers of tribal areas in using the tribal dialect in this classroom

transaction to make learning more effective and quicken the process. In this
connection, there is a need to develop Glossaries in tribal dialects for the
assistance of the teachers working in tribal areas or the tribal students as well.
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CHAPTER III

PREPARATION OF A GLOSSARY IN TRIBAL DIALECTS EQUIVALENT

TO THE TERMS USED IN TELUGU AND ENVIRONMENTAL SCIENCE

TEXTBOOKS AT PRIMARY STAGE IN ANDHRA PRADESH

3.

Importance of Glossary in Telugu and Tribal Dialects

Teaching

Learning

Process

is

continuous

and

involves

multi

interactions. It is the process of transfer of ideas and concepts to others. The
means of transfer of ideas mainly is the language, the language of learner and
the language of speaker i.e. teacher.

As we are aware that the main

principles of learning are : Known to unknown;

Simple to complex; and

Concrete to abstract and many others. The main questions to be addressed
here are : Which is known to the child ?; Which is simple to the child ? ;

Which is concrete to the child?

The children are very comfortable with the language used in the house,

with the language of the parents and the words used in the known language.
That means, the basis for all the principles of learning is the language. The
language familiar to the learner enhances the learning. But unfortunately the
tribal children are deprived of the use of their mother tongue in the

classrooms.

The languages used in the houses of the tribal children are

entirely different from the language used in the classroom.

Whatever

principles or strategies, the teacher may adopt, the learning is elusive to the

child unless the teacher uses child-friendly language. Hence to build the gap

between the home language and the classroom language, use of a glossary
in a tribal and Telugu language is more appropriate.
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3.1

The Process of Learning with the help of a Glossary

In the process of learning, the child has to interact with the teacher;

the peer group and the environment.

How can a tribal child interact with the

teacher, if the language of the teacher is different from the language of the

child?

The teacher has to understand the child and the child has to

understand the teacher. In this process language is the main barrier in the
tribal areas. This barrier can be minimized by using the glossary

Another

important aspect is : How can the child interact with the environment if it is

totally unfamiliar to him? The environment can be made familiar with the use
of available language with the help of a Tribal Language - Telugu Glossary.

Today, the talents of the tribal child should be recognized. This can be

drawn out by providing suitable situations. This can be possible through the
creation of the Tribal Child Friendly Environment inside and outside the

classroom.

But the present situation is unknown and complex to the child.

This can be transferred into known and simple through a tribal Telugu
Glossary.

The glossary is useful to the child as a vehicle to transform the

Abstract to concrete, Complex to simple and unknown to known situations,

etc.

3.2

Advantages of having a Glossary in Schools

The glossary is useful to acquire skills to draw the child’s inborn

qualities and develop talents.

The glossary is useful to the teacher as a

vehicle to understand the culture, social values, habits of the child and his

environment which in turn helps in understanding the child and his parents.
The glossary simplifies the complexity of teaching learning process and gives
highest satisfaction to the teacher. The effective usage of glossary directs to

improve the capacities and capabilities of the teacher, which lays fair path for
the raise of the status of the teacher.
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3.3

Eradicating Hurdles in Tribal Education with the help of a

Glossary
The main hurdle in the education of the tribal child is acceptance of

education by the tribal community.

This is because of the diversity in the

language i.e. the Tribal Language and Telugu. The glossary makes a full-stop

for the diversity and converges both the languages and helps in accepting the

education by the community. The glossary brings the teacher and community
nearer which in turn strengthens the community participation in education.

The glossary helps to bring educational awareness among the tribal
community.

The following diagram helps us in understanding of how a

Glossary will be of great help to the teachers working in the Tribal and non-

Tribal locality schools, the community aspirations and to develop the child’s
interests.
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3.4

Sum Up

Teaching

Learning

process

is

continuous

and

involves

multi

interactions. The children are very comfortable with the language used in the
house, with the language of the parents and the words used in the known

language. The talents of the tribal child should be recognized. This can be
drawn out by providing suitable situations. The glossary is useful to acquire

skills, to draw the child’s inborn qualities and develop talents. The glossary

helps to bring educational awareness among the tribal community.
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ANDHRA PRADESH

CHAPTER IV

METHODOLOGY OF THE PREPARATION OF A GLOSSARY OF SAVARA

TRIBAL DIALECT EQUIVALENT TO THE TERMS USED IN TELUGU AND
ENVIRONMENTAL SCIENCE TEXTBOOKS AT PRIMARY STAGE IN

ANDHRA PRADESH

4.

Need and Importance of the Study

The 33 scheduled tribes constitute a major group in Andhra Pradesh

for whom access to primary education is the main problem.

They live in

remote areas of the state and need special focus to solve their problems.
Jatapu, Kondadora, Mukadora and Mannedora are the major tribal groups
and Savara and Gadaba communities are the primitive tribal groups.

savara tribal schools in the agency area is surrounded by thick forests.

The
In

most of the schools, Telugu language learning is very poor. The savara tribal
children are not very much conversant in Telugu. The teachers are following

Telugu textbooks in primary schools. The savara tribal children use their own

dialect. The teachers know Telugu and they communicate to tribal children in
Telugu language.

Teachers are facing difficulty in communicating with the

tribal students as they use the tribal dialect in responding to the teaching. The
teachers are unable to understand the responses given by the tribal students.
It has been identified by the Govt, of AP that there is a gap between the

students and the teachers in understanding the materials supplied by the
government.

The home language used by the Savara Tribal students is

entirely different with that of the Telugu language used in the classroom
transaction by teachers. Due to the language gap between the Savara tribal

students and teachers, there is a problem of understanding the instruction.
There is a mismatch between the teachers and the tribal students. In order to

bridge this gap in educating Savara Tribal children, there is a need to prepare
a glossary which would help both the tribal student and the teachers. The

programme has been identified as a state need.
23

Objectives of the Study

4.1

The main objectives of the present study are as follows :
1.

To collect the vocabulary used by Savara tribals (proverbs, riddles,
names of herbs and other elements of folklore).

2.

To find out the equivalent Savara tribal dialect words to the Telugu
words used in the Telugu Textbooks.

3.

To help the primary school teachers working in the Tribal areas to

understand the tribal dialect.

4.2

Preparatory Work (Planning)

Literacy among the tribals is very low when compared with the general

population in the country. Andhra Pradesh in this context shows about seven

percent literacy rate among scheduled tribes.

one of the variables of development.

Literacy is now accepted as

If it is so, the development of the

scheduled tribes can be said as far from satisfaction. Tribal education needs

a special attention. The geographical conditions, cultural factors and lack of
foresightedness and commitment on the part of planners of tribal education

act as impediment for achieving high literacy rate either in formal or non-

formal sectors.

One of the factors for heavy drop-out and stagnation at

primary level in the tribal areas is language.

Today tribal dialects are

completely ignored. This has resulted in disinterest in education among the

tribals as they are not able to cope up with regional language when they have
their own dialects.

The literature on Savara Language available for the readers dates back

to 1976. Some of the notable works came into print of Savara Language was

by a Savara Pandit by name Angayya Gomango (1930)’s Savara primary,

Grammar, Astrology, History of Tribals, Architecture. In 1931 Gidugu Venkata
Rama Murthy wrote "A manual of Sora Language” and "Sora-English
Dictionary. Janachetana a voluntary organization brought out bilingual books

for the tribal teachers.

The Government of Andhra Pradesh also has brought
24
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out for the academic year 2003-04 a Savara-Telugu Reader for class I

students and teachers in order to make learning and teaching simple for the
tribal students enrolled in the agency schools of Andhra Pradesh. However,

what is urgently required is a glossary in order to refer the words used by the
tribal students and teachers which will help both in understanding the

equivalent words used in Telugu and Savara language.

Therefore, it has

been planned to prepare a glossary with the help of Savara tribal teachers

working in schools and the State Education authorities of Andhra Pradesh.

4.3 Discussion with State Education Experts to seek advice on

Workable Activities

Six state educational experts were consulted (names of the same has

been appended in the appendix part of the report) in order to seek their
opinion and advice on the possible workable activities for the preparation of
the glossary.

After having detailed discussions for the preparation of the

glossary state textbooks of classes I - V currently in use was collected for the
preparation of the glossary. The details of the textbooks used were also given
in the appendix part of the report.

A total number of 10 Savara tribal teachers were identified and with the

permission of the State Tribal Welfare authorities the same teachers were
called for the workshop held at SCERT, Hyderabad.

Certain Topics were decided for Training/Orientation Programme for

tribal teachers in order to prepare the Glossary. The topics are as follows :

1.

Tribal Culture and Language - Motivation for Education

2.

Education through tribal Languages

3.

Cultural Background of Language and Tribal Education

4.

Problems of teachers in Tribal Schools

5.

Need, purpose and usefulness of Glossary in tribal dialects and
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6. Language - its importance/Constitutional provisions, curriculum
transaction through tribal dialects and field experiences, etc.

4.4

Identification of Teachers for the Preparation of the Glossary
The 1st workshop was conducted from 23rd September to 27th

September 2004 at SCERT, Hyderabad and a tentative glossary was

prepared by involving the resource persons State Education experts and tribal
teachers. In addition to this, the existing bilingual literate was also collected

from different libraries at TCTRI, Hyderabad and SCERT, Hyderabad.

4.5

Design and Development of the format

As a first step towards the preparation of the glossary the State

Education experts designed a format consisting of all the required areas to be
covered for the preparation of the glossary.

With the help of the format the

first draft of the glossary is prepared by the Savara Tribal Teachers of I and II.

The following is the format designed and adopted for the preparation of the

glossary in Telugu, EVS and Mathematics.

Table 3 : Format for the Preparation of the Glossary

Title of the
Lesson

Page No.

Telugu word

Savara
Tribal
Dialectic
word

Explanation,
if necessary
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4.6

Identification of Words from the Textbooks of classes I - V

The textbooks used for the preparation of the Glossary are given in the

appendix part of the Report.

As stated earlier, the Government printed

textbooks for the academic year 2003-04 of classes I - V in Telugu, EVS and

Mathematics has been used.

The glossary has been prepared keeping in

view the requirement of the students and the teachers. The glossary even
after the change of the textbooks can be used for the academic purpose in the

schools.

Lessonwise difficult words, riddles, proverbs and the local terms

used by the tribal people have been identified and given in the glossary. A
sample of the prepared glossary is appended in the appendix part of the

report.

4.7

Preparation of the 1st Draft of the Glossary

After designing the format for the preparation of the glossary, with the
help of the 9 teachers and 6 resource persons who attended the programme

were divided into groups (3 groups). Each group is consisting of 5 members

(3 tribal teachers each and 2 resource persons). They drafted the 1st draft of
the glossary in Telugu, EVS and Mathematics from class I to V. The following
time-table shows the entire schedule of the preparation of the glossary.
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Table 4 : Time Table for the Draft Preparation of the Glossary

5-day Workshop for the Preparation of Glossary of Savara - Tribal equivalent to the terms used in
Telugu and Environmental Science Textbooks Dialect at Primary Stage in Andhra Pradesh
(23rd September to 27th September 2004)

PROGRAMME SCHEDULE
Venue : State Council of Educational Research and Training

Near Lal Bahadur Stadium, Abids, Hydcrabad
Date

Morning Session 9 am to 1 pm
11 Session
I Session
10.15 am to 11.30
9-10.15
am

Registration,
Inauguration &
Introduction of the
5-day workshop

23.9.2004

24.9.2004

A brief
presentation of
previous day's
work, Interaction
with participants,
teachers and
Finalisation of
Class 1 Glossary.

11.30
to
11.45
(Tea
Break)

ill Session
11.45 to 1.00 pm

1 to
2 pm
(Lunch
Break)

Afternoon Session 2 pm to 5.30 pm
3.30 to
IV Session
V Session
3.45
2 pm to 3.30 pm
3.45 pm to 5.30 pm
pm
(Tea
Break)

Need,
Analysis of Andhra
Formation of Groups and identification of words Importance,
Pradesh State Primary
vocabulary, equivalent dialectic words used in the
Significance and
School Textbooks of
Textbooks of Class 1 in Telugu and EVS (Group
broad guidelines
Classes l-V and their use
Work)
4------------------------------------- ►
for the preparation
in Tribal Areas/ Localities
of the Glossary - Prof.MLK Murthy, Prof.
Prof VRK and
Venkata Rao, and
Prof Shashidhar
Prof.G.Ganapathi Rao
Rao
and Dr.V.Lalitha
Identification of Words, vocabulary, equivalent dialect words used in the textbooks of
A brief presentation of
Class II Telugu and EVS
the day's work,
(Group Work)
Interaction with
participants, teachers
◄------------------------------------------------------------------------------- ►
and Finalisation of
Class II Glossary.
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25.9.2004

A brief presentation of previous day’s work and continuation of Group Work for
Identification of words - vocabulary and Equivalent dialectic words used in the
textbooks of Class III - Telugu and EVS

Identification of Words, vocabulary, equivalent dialect words used in the textbooks of
Class IV Telugu and EVS
(Group Work)

26.9.2004

27.9.2004

◄---------------------------------------------------------------------------

Identification of Words, vocabulary, equivalent dialect words used in the textbooks of
Class V Telugu and EVS (Group Work)
A brief presentation of the day's work, Interaction with participants, teachers
and Finalisation of Glossary Class 1 -V.

A biief presentation of
the day's work,
Interaction with
participants, teachers
and Finalisation of
Class III Glossary.

Identification of Words,
vocabulary, equivalent
dialect words used in
the textbooks of
Class IV Telugu and
EVS
(Group Work)
Identification of Words,
A brief presentation of
vocabulary, equivalent
the day's work,
dialect words used in
Interaction with
the textbooks of
participants, teachers
Class V Telugu and
and Finalisation of
EVS
Class IV Glossary.
(Group Work)
Valedictory Session

◄---------------------------------------- ->
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4.8

Finalisation of the Glossary
The first draft of the glossary prepare^by the tribal teachers were

typed in Telugu at CIIL, Mysore with the permission of the RIEM authorities.
As planned in the project proposal, another workshop has been conducted at

RIEM from 9-11 December 2004 to finalise the glossary.

A total number of

11 members (6 resource persons and 4 tribal teachers along with the Project

Coordinator) carefully gone through the draft.

The suggestions of the

teachers and the resource persons were incorporated and thus the final draft
of the glossary is prepared. The following time table shows the schematic

representation of the II workshop conducted at RIEM.
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Table 5
3-day Workshop for the Preparation of Glossary of Savara - Tribal equivalent to the terms used in
Telugu and Environmental Science Textbooks Dialect at Primary Stage in Andhra Pradesh
(9th to 11th December - 2004)

PROGRAMME SCHEDULE
Venue : RIE, Mysore-6
Morning Session 9 am to 1 pm
II Session
I Session
9-10.15
10.15 am to 11.30
Date
am

Registration

9.12.2004
Thursday

Verification and
correction of the
prepared
document of the
Glossary in Tribal
dialect at SCERT,
Hyderabad by the
tribal teachers.

11.30
to
11.45
(Tea
Break)

III Session
11.45 to 1.00 pm

Feedback from the
tribal teachers (It
includes new
additions, if any, to
the Glossary)

1 to
2 pm
(Lunch
Break)

Afternoon Session 2 om to 5.30 pm
IV Session
3.30
V Session
to
2 pm to 3.30 pm
3.45 pm to 5.30 pm
3.45
pm
(Tea
Break)
Inauguration
(Prof.G.Ravindra,
Principal, RIEM and
Mr N.S Raghunath,
Head, DESSH)
Problems of Tribal
Teachers in using the
Telugu medium
textbooks in tribal
schools
(Prof V
Ramakrishna)

Tribal Culture and
Tribal Language Motivation for
Education and
Finalisation of
Glossary in Telugu
(Prof M L K Murthy)
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10.12.2004
Friday

11.12.2004
Saturday

Language, its
importance,
Constitutional
provisions in
teaching
through
educational
dialects and
transaction
through tribal
languages and
field
experiences.
(Dr.Shashidara
Rao)

Finalisation of
Glossary in EVS-1

Education through
languages
(Prof.Venkata Rao)

Finalisation of
glossary EVS-2

Finalisation of
Glossary in
Mathematics

Need, purpose and
usefulness of
Glossary in Tribal
dialects
(Prof.G.Ganapathi
Rao)

Overall finalisation of
the Glossary in
Telugu , EVS and
Mathematics

Feedback and
suggestions from the
resource persons in
implementation and
utilization of the final
prepared Glossary in
the workshop in the
tribal schools

Cultural Background
of language and
tribal education
(Dr V Lalitha)

Valedictory
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Schematic Representation of the Entire Programme

4.9

1. Collection of State Textbooks - Telugu and EVS - Class I to V.
2. Workshop to identify the difficult words in Language and EVS

textbooks of classes I to V and finding out equivalent Savara Tribal
dialect words.
3. Workshops for the preparation and finalisation of the glossary.
4. Preparation of the final report

Preparatory work

Phase I Activities : Collection of State Books of classes I to v in Telugu
and EVS

1.

Purchasing of Telugu and EVS state textbooks of Andhra Pradesh,
Environmental Science I and II and Mathematics.

2.

Photocopying of relevant materials at TCTRI, DSERT and Andhra

Pradesh Tribal Welfare Dept., CIIL and Anthropological Survey of
India.

Phase II Activities : Conducting a workshop to identify the difficult words in
Language, Mathematics and EVS Textbooks of classes I to V and finding out
equivalent Savara Tribal dialect words.

1.

Visit to State Education Dept. at Hyderabad, SCERT and TCTRI,

Hyderabad.
2.

Consultation with State Education Experts to seek advice on

workable activities
3.

Collection of State Education Textbooks of Class I - V in Telugu,

EVS and Mathematics.
4.

Identification of 10 tribal teachers for the workshop

5.

Group work with 6 State Education Experts along with 10 tribal

teachers for identification of relevant words, etc.
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6.

Identification of relevant words

7.

Identification of relevant topics.

8.

Finalisation of words and equivalent terms in Telugu

9.

Preparation of 1st draft of the Glossary

Phase III Activities
1. 3-day workshop at RIEM for the finalisation of Glossary and preparatory
training to implement the same in the schools.
2. Review of the draft preparation of the glossary by teachers and RPs

3. Incorporating corrections, suggestions, observations made by teachers
and resource persons
4. DTP typing of the final copy of the glossary in Telugu.

Phase IV Activities
1. Taking final approval from State Education Authorities/Experts for

finalizing the glossary.
2. Final preparation of Glossary
3. Making multiple copies of the glossary

4. Sending the glossary to Tribal teachers / State education authorities /

Tribal Welfare Authorities / SCERT Authorities for implementation and
feedback.
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Table 6 : Schematic Representation of the entire programme

SI.
No.

.......

2.

Stage

Planning

Preparation

r—

Tools /
Mat erials / methods /
Interviews
Visit to Tribal Welfare i
Dept. Authorities
1.
Commissioner,
Tribal Welfare
Dept., Hyderabad
Joint
2.
Commissioner,
Planning,
Tribal
Welfare
Dept.,
I
Hyderabad.
3.
TCTRI, Hyderabad
| 4.
DPEP, Hyderabad
:
5
SCERT,
s
Hyderabad
I
State Education
i
6.
J
A...... .... Experts, etc.
format
for
the
A
preparation
of
the
glossary was prepared by
the Education Experts and
Tribal teachers.
3 groups (out of 15
people) were made and
each
group
prepared
glossary for one subject
each
i.e. Telugu, EVS I, II and
Mathematics

Activity

Persons
involved

Purpose

Collection of state
Textbooks of class I - V
in EVS, Telugu and
Maths.
To obtain relevant
information about the
status of education of
ST savara tribal children.
To seek advice on
workable activities.
Collection of State
Textbooks of classes I V in Telugu - EVS I and
II and Mathematics

Programme
Coordinator,
Tribal Welfare
Dept.
authorities,
DPEP
authorities,
SCERT
authorities,
Tribal teachers
& State
Education
experts

To collect
A workshop was
relevant data,
organized and
information, etc. ; the draft
To conduct a
preparation of
workshop by
the glossary is
involving tribal
prepared
teachers and
through
State Education workshop mode
Experts at
SCERT,
Hyderabad and
to prepare the
1st draft of the
glossary

Identification of relevant
words from the State
Textbooks of classes I V and drafting of
equivalent words in
Savara Tribal Language.
The draft preparation of
Glossary for
Class I - Telugu-Maths
Class II - Telugu-Maths
Class III - Telugu-Maths
& EVS
Class IV-

8 Tribal
teachers
(names
appended in the ;
Appendix part
of the report)

Workshop for
the 1st draft
preparation of
the glossary

Work done

Prepared the
glossary in the
5-day workshop

I
6 State
Education
Experts (Names
appended in the I1
appendix)
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3.

: 4.

i Hnalisation of
; the Glossary

= Preparation
i of the final
i report

2nd workshop at RIEM for
3 days to review the draft
preparation, incorporating
the observations,
suggestions made by the
teachers, education
experts and RIE faculty,
etc.

Consultation with State
Education experts.
Compilation of all the
materials - observations,
suggestions and
materials, etc. and
i drafting of the glossary
and report preparation

Telugu-Maths & EVS
Class V- Telugu Maths
and EVS

SCERT staff
and Programme
Coordinator

Workshop for the final
draft preparation of the
glossary

Tribal teachers,
State Education
Experts and
RIE, faculty

The final glossary
preparation for
dissemination to the
academic purpose of the
tribal schools, teachers
and administrators.

Programme
Coordinator and
State Education
Experts

To review and
make suitable
suggestions,
correcting the
draft preparation
of glossary and
incorporating
the suggestions
made by the
RPs and
teachers.
To get final
suggestions and
advise from the
State
Administrative
authorities, RPs
and finalisation
of the glossary

.1
\
\
i
\
i
;
\

Finalisation of
the glossary and
handing over
the copies to the
tribal teachers
for
implementing
the same in the
schools.

The report of
glossary
prepared and
submitted to
RIEM for
preparation and
i sending the
i multiple copies
\ to tribal
i teachers,
: education
; experts, state
; administrative
; officers for the
: utilization in
i schools, etc.

j
\
:
i
j
j
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4.10

Delimitation of the Glossary
The following are the limitations of the glossary.

1.

The glossary is prepared only for the Savara Tribal group children of

Andhra Pradesh at primary level (classes IV in Telugu, EVS I and II and

Mathematics).

2.

The words are selected from the school textbooks currently in use

(academic year 2003-04) of classes I - V from Telugu, Environmental
Science I and II and Mathematics.

3.

Glossary is prepared only with a certain limited amount of words. There

are a number of local words, proverbs, songs which were not fully
covered. Due to paucity of the time only limited words were collected.
This is another limitation of the glossary.

4.11

Sum up
The tribal development is possible only through integrating the tribal with

the mainstream and by preserving the tribal culture. Tribal languages are the

major attribute of tribal culture. It needs to be preserved along with the core
elements of their culture. Integration does not mean that the tribals forget their
language and learn only regional languages.

This is against the Indian

philosophy of‘Unity in Diversity’.

The Government of Andhra Pradesh is imposing the regional language

in the field of tribal education.

The Savara, Koya. Gond, Gadaba, Jatapu,

Yerukala, Yanadi, etc. have their own dialects. But the production of learning
materials is being done in Telugu but not in tribal dialects and the introduction

of the same atleast in the primary level is yet to see the light. Sincere efforts

need to be made by the apex educational organizations like NCERT to

introduce

the

tribal

child

to

the

regional

language

through

their

dialect/language. This approach needs to be encouraged and strengthened in
order to solve many of the problems like enrolment, drop-out, stagnation, etc. at

the primary level.
school.

The child must feel at home when he/she is put into the

This can happen only when the local language is adopted at the

primary level.

The teachers working in the tribal areas must know the local

language in order to gain deeper understanding of local culture.
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CHAPTER V

CONCLUSION : TRIBAL CULTURE AND
LANGUAGE : MOTIVATION FOR
EDUCATION

CHAPTER V

CONCLUSION : TRIBAL CULTURE AND LANGUAGE : MOTIVATION
FOR EDUCATION

5.

The Background
The tribal cultures in majority of the cases were adapted to the forested

environments. Traditionally they were geared to subsistence economies, such
as

hunting

and

gathering,

seasonal

fishing,

shifting,

cultivation

and

barter/exchange of forest produce with other social groups.

From the early historic times their habitats were articulated and integrated

with the ‘state’ level societies in time and space.

The tribals have come under developmental programmes from the colonial

and post-colonial times.

Non-tribals moved into the tribal zones upsetting their balance with the
nature and exploiting tribal economics.

5.1

Tribal Development
Implementing new technologies of commercial exploitation of natural

resources (eg. hydel projects, timber, mining and minerals, forest produce and
hunting as sport) and reserved forests.

Some of the tribal habitats became the focus for development. This led to

the influx of non-tribals; tribals were gradually integrated and drawn into the

mainstream; in some cases tribals were displaced.
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5.2

The impact of Tribal Development in Andhra Pradesh
The shift of tribes from non-literate to literate status : It has become the

policy of the government to educate the tribals, to make them literate.

5.3

Tribal schools In Andhra Pradesh
Tribal schools were started - Ashram Schools, single teacher schools,

multi-teacher schools, Mabadis, Social tribal Welfare Schools, ITDA schools,

Anganawadi Schools, Integrated Child Development Scheme, etc.

5.4

The Response of the Tribals
They are rather indifferent to the new education which is not in harmony

with their culture.

This difference persists although they are well aware that they are caught

in a nexus that they are neither here nor there.

They have come to grips with the fact that they cannot escape from this

situation and modern education is necessary for their survival.

Some of them concede - introduction to modern education needs an

impetus in the form of protecting their tribal interests and value systems.

In the ultimate analysis imparting modern

education to the tribals - is

aimed at transformation of tribal mode of production into commercial mode of

production, which in other words means manipulating their habitats, exploitation

of their resource zones and the concomitant changes in their social structures.

5.5

Role of Tribal Culture

Tribals, in their cognition are emotionally attached to their environments.
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Traditionally, their livelihood management practices maintain a harmony or
balance with their natural environment.

Thus, they want to become participants in development - which means

that, indirectly, it is linked to education.

The value systems of imparting new education needs to have linkages with
their cultural value system :

Sum up

5.6

1.

Local biodiversity and conservation.

2.

Management of their environments and the benefits/profits from
exploitation of their environments, should also be shared by them.

3.

Development should not be an ecological problem, rather it should
lead to improvement in their life.

There is a need for ecological

balance.
4.

Tribals in most cases, by now, are ready to accept the new challenges
and are ready to develop local entrepreneurship.

5.

Their indigenous knowledge is not merely used to fill the coffers of the
government and MNCs.

This traditional modes of education of

learning by 'experiencing' can be used as a stimulus to 'experience'

the new opportunities of sharing their environmental resources - throw
the new education.

6.

Thus, they will get ‘readapted’ to the new market economy in which

they are now engulfed as contract labourers.
7.

Drawing them into this 'education', by using their own vernacular terms
and language - is a kind of apprenticeship for them - and a social

norm for the government.
8.

The long-term policy of education is to make the tribals partners in their
own environment.
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APPENDICES

APPENDIX-A

Teachers involved in the preparation of the Glossary

1.

Biddiki Ravi
SGT Teacher
Nallaraiguda Village
Baleru (PO), Bhamini (Mandal)
Srikakulam, AP 532 455

2.

Savara Demmadu,
SCRP, TWAH School
Baidalapuram
Pathapatnam (Mandal)
Srikakulam, AP

3.

Savara Bhaskara Rao, SGT
Savara Jadupalli (Village)
Jadupalli post, Meliaputti Mandal
Srikakulam Dist, AP

4.

Savara Jagannaikulu
SGT Teacher
GWK School Potriya
Palasa (Mandal), Srikakulam Dist, AP

5.

Biddika Appalanaidu
SGT Teacher
M.P.Elementary School Kondada
Seethampeta (Mandal) PO
Srikakulam Dist. AP

6.

Savara Bapanna
SGT Teacher
GWK Channavangara
Seethampeta (Mandal)
Srikakulam Dist, AP

7.

Kadraka Kameswara Rao
SGT Teacher
GWK School Jajjuva
Seethampeta (Mandal)
Srikakulam Dist, AP
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8.

Savara Mallewara Rao
SGT Teacher
M.P.Elementary School, P.J.Guda
Seethampeta (Mandal)
Srikakulam Dist, AP

Office Address for all Tribal Teachers
C/o. O.S.D. P.M.R.C., I.T.D.A.
Seethampeta (Mandal and Post)
Srikakulam Dist, AP

Names of Resource Persons involved in the preparation of the
Glossary

II.

1.

Prof.P.Venkata Rao
Professor, Dept. of Anthropology University
Gachi Bowli, Hyderabad.

2.

Prof.M.L.K.Murthy, Retd. Professor
408, Sunaina towers, Airlines Colony, Bapuji nagar
Secunderabad, Hyderabad

3.

Dr.K.Sesidhara Rao
M.A., M.Ed., Ph.D., Spl. Research and Training
VLIE, London (Certificate) Course,
Retd Principal, IASE, Masabtank, Hyderabad

4.

Dr.V.Lalitha, M.A.Ph.D., Guest Faculty
Dept. of Folklore, University of Hyderabad
Hyderabad

5.

Prof.V.Ramakrishna, M.A.Ph.D.
102, Devaratna Apartments
Ambagarden Extension, Mehidipatnam,
Hyderabad

6.

Dr.G.Ganapathi Rao
M.A., M.Sc., M.Ed., M.Phil, Ph.D.
Prof.APDPEP, Saifabad, Hyderabad
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APPENDIX B

DETAILS OF GOVERNMENT OF ANDHRA PRADESH TEXTBOOKS OF
CLASSES I TO V USED FOR THE PREPARATION OF THE GLOSSARY

K.K., Ranganathacharyulu, Kethu Viswanatha Reddy and A Narasimham,
Telugu Bharati - Class I Reader, Andhra Pradesh, Govt. Press, Hyderabad,
1996.

K.K., Ranganathacharyulu, Kethu Viswanatha Reddy, V.V.L., Narasimha Rao
and A.Narasimham, Telugu Bharati - 2nd Class Reader, Govt. Press,
Hyderabad, 1996.
K.K., Ranganathacharyulu and Kethu Viswanatha Reddy, Telugu Bharati, 3rd
Class Reader, Govt. Press, Hyderabad, 1998.

K.K., Ranganathacharyulu and Kethu Viswanatha Reddy, Telugu Bharati, 4th
Class Reader, Govt. Press, Hyderabad, 1999.
K.K., Ranganathacharyulu and Kethu Viswanatha Reddy, Telugu Bharati, 5th
Class Reader, Govt. Press, Hyderabad, 2000.
D.Balakrishnamoorthy, Textbook Self-Learning Material 1st
Mathematics, Govt, of Andhra Pradesh, Press, Hyderabad 1997.

Class

G. Sundarayya, K.Narayana Reddy, P. Ashok and G.Ramam, Mathematics
Self-learning/Reading Material Class 2, Govt, of Andhra Pradesh Press,
Hyderabad 2000.
Gaddam Sundarayya, Kakamti Narayana Reddy, Poreddi Ashok, Yanala
Venkata Reddy, K Rajendar Reddy, Khande Rao Ramesh Rao and Suvarna
Vinayak, Let us do Mathematics - III Class, Govt. Press, Hyderabad 2002.

P.Veerabhadra Reddy, G.Kasinath, Dupaganti Sridhar and A.S.Prasada Rao,
Mathematics Reader- IV class, Govt. Press, Hyderabad, 1994
Govardhana Rao and S.Sriramamurthy,
Govt. Press, Hyderabad, 1994

Mathematics Reader,

V Class,

T.Prasad, T.Sridhar Rao and N.Venkateswara Rao, Environmental Science
I (III class), Govt, of AP Press, Hyderabad 1993
T.Prasad, T.Sridhar Rao and L. Srinivasachari, Environmental Science, IIV Class, Govt. Press, Hyderabad, 1993.

N.,Venkata Ranga Rao, K.Satyanarayana and M.Koteswara Rao,
Environmental Science -1 V Class, Govt, of AP Press, Hyderabad, 1994
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Shantadevi A. Vadhud and T.G.Sanjeeva Rao, EVS II Science III Class,
Govt, of AP Press, Hyderabad, 1994
T.,Shanta Devi, A.Vadund and T.G.Sanjeeva Rao, EVS II Science (IV Class),
Govt, of AP Press, 1994

G.,Ganapathi Rao, T.G.Sanjeev Rao and K.V.S.Jagadeeswari, EVS II Science, V Class, Govt, of AP Press, Hyderabad 1994.
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APPENDIX-C

SCHEDULED LANGUAGES

Name of the communities speaking Scheduled Languages in Andhra
Pradesh are given below. The percentage of speakers of the language to the
total number of all language speakers of the community in concern is given
against the name of the community.

Telugu :
Bagata (86.90)
Chenchu (95.41)
Gadaba (16.25)
Jatapu (71.27)
Kammara (88.88)
Kattunayakan (33.77)
Kuchuvelan (49.06)
Kolam (20.68)
Konda Dhoras (81.47)
Konda Kapus (93.65)
Konda Reddies (85.16)
Koya (44.09)
Madia (21.48)
Malakkuravan (13.11)
Malis (19.09)
Manna Dhora (99.17)
Mukha Dhora (77.97)
Naikda, Nayaka (16.90)
Nayaks (96.16)
Reddi Dhoras (98.71),
Savaras (7.27)
Sugalis, Lambadis (6.73)
Valmiki (77.95)
Yenadis (98.17)
Yerukulas (70.99).
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APPENDIX-D
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