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PREFACE

There have been serious efforts towards revitalizing school education 
in our country initiated at the National front and by the State bodies. In 
continuation with the reforms attempted at school education, there have been 
some thoughts on making the teacher education programmes sensitive to the 
changing trends in school education. The state Kerala in its venture into 
changing school curriculum, also aimed at bringing in a change in the teacher 
education towards quality improvement and in addressing the new 
challenges and perspectives in school education. At the request of the State, 
the programme of developing guidelines to restructure the teacher education 
curriculum at elementary level (the present TTC of Kerala state) based on 
constructivist approach was undertaken by the Regional Institute of 
Education, Mysore as one of the PAC programmes of the institute for the year 
2008-09.

The guidelines have been developed for restructuring the TTC of 
Kerala through workshops with the support of resource persons drawn from 
RIE, Mysore, SCERT, and DIETs of Kerala. I wish to acknowledge the 
contributions of the resource persons to the material prepared. The analytical 
and the reflective experiences shared by the resource persons during the 
discourse of the workshop were very fruitful and meaningful and provided 
insights into shaping the guidelines.

As desired by the State, it has been attempted to prepare only the 
guidelines for restructuring the teacher education curriculum at elementary 
level. The state officials concerned with the teacher education programmes 
may go through the observations made and the guidelines suggested in the 
report, and develop a work plan and the modalities of revising the 
curriculum.

It is hoped that the report provides a background in the above 
endeavour and facilitates the revision of the teacher education curriculum at 
elementary level.

Manjula P Rao 
Programme Coordinator
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Guidelines for reformulating Teacher Training Course (TTC) of 
Elementary Education in Kerala

1.1 Introduction

The exercise of developing guidelines for reformulating the teacher education 

programme of elementary education in Kerala is attempted by the Regional Institute 

of Education of NCERT at the request of the Government of Kerala. This was aimed 

at in order to strengthen the process of teacher education in light of the changes 

brought into school education. Through the review of the existing curriculum of 

TTC in kerala, an attempt is made to address the persisting weaknesses in teacher 

education and the needed changes in the preparation of future school teachers as well, 

as envisioned in the National Curriculum Framework 2005.

1.2. Shortcomings of existing teacher education programmes

While considering the teacher education programme that involves both theory 
and practice, it is mandatory to examine our perspectives of teaching and learning, 
knowledge in teacher education, and the vision of education and schooling in 
futuristic terms. One of the objectives of the teacher education programme is mainly 
to prepare professional and competent teachers who can cater to the needs and 
demands of culturally diverse society. In order to get at learner transformation and 
change, we need to understand the underlying assumptions that inform the teaching 
and learning archetype; we need to know how and why things are the way they are, 
before we can attempt to change or improve upon them. This provides an insight into 
the feasibility aspect of the curriculum and also a conceptual basis to effect relevant 
changes to reformulate curricular inputs.

Teacher Education is expected to prepare teachers by equipping them with 

required professional competence in order to create a learning environment for 

students from diverse backgrounds to develop their ability for ‘self-learning’, 

‘independent thinking’, problem solving, critical thinking and reflection. Looking 

into the panorama of teacher education in the country, it is seen that, since ages, the 

teacher education programmes in our country have remained conventional aiming to
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train teachers to adjust to the needs of an education system in which education is seen 
as the transmission of information, and learning is viewed as reproducing the 

information transmitted. The structure of the teacher education courses have largely 

remained oriented towards the theoretical foundations related to pedagogy which have 
very limited scope of applications to the teachers’ role in schools. This impedes the 
professional identity and the growth of student teachers.

Some of the shortcomings of the practices that have remained conventional in 
teacher education are as follows.

i. It has been pointed out by important commissions and the National policies on 

Education that though the number of trained teachers is on increase year after 
year in the country, the quality of school education has remained the same 

without much of change. It has been stressed that the teacher education 

programmes have failed to have any definite impact on the quality of the 
school system.

ii. Comparing the teacher education curriculum of our country with that of other 

progressive countries, it is felt strongly that we are many miles away from the 
newer perspectives on learning and teaching. This necessitates an action 

towards reviewing the existing curricula of teacher education and initiate 

necessary measures to improve the curriculum.

iii. The teacher education curriculum is overloaded with many outdated concepts 
and theories, which are inappropriate to the effective functioning of 

elementary school teachers.

iv. The conceptual inputs dealt under the papers like psychology, philosophy and 

sociology of education are more dealt as the basic disciplines from which they 
have evolved, rather than rendering them suitably in the ‘educational 

perspective’. The educational implications are inadequately brought out or not 
relevantly attended to with respect to their application to teaching, learner and 

learning environment. The conceptual treatment of several concepts drawn 

from the cognate disciplines is similar to the ‘liberal arts’ programmes, 

irrespective of whether they are appropriate (or not) in the educational context. 

The course structure and the transaction modes applied in the teacher 

education courses fail to bring in an awareness of the assumptions, and the 

integral nature of the theory and practice in teaching -learning process. The
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theory-practice inputs are not correlated and their integration is least attended 

to during the course. The theoretical components are given more importance 

in the curriculum than the practical components that involve classroom 
applications. Many of the school related functions are learnt theoretically 

without any practical experiences by the student teachers.

v. The meticulous planning of lessons in standardized formats: Lesson 

planning, as it is taught during teacher training, is merely a formal routine 

which increases the stress on part of the student teacher, because of the 

number of required lessons to be planned and delivered. The student teacher 
hardly questions or examines the underlying assumptions of preparing the 

lesson formats and lacks the knowledge and the pedagogical principles that get 
translated into classroom teaching and learning processes. The lesson plan 

formats used in teacher education courses tend to be very rigid and 

conventional. They do not render any scope for creative thinking and 

ingenuity and reflection on part of the student teacher. There seems to be a 

general acceptance on the ways of writing and delivering lessons without 

much of flexibility. The classroom climate, individual considerations and 

learning contexts are not taken into consideration while planning and 

transacting the lessons because of the rigid framework of the lesson planning. 

The lessons are treated merely as execution according to the predetermined 

planning rather than the observed conditions of individual variability that 
lends itself into various ways of facilitating learning. Been trained under 

similarity of conditions as student teachers, they enter into the professional 

field anticipating the same and end up disillusioned by realizing the entirely 

divergent realities in the schools where they begin their professional life. It is 

observed that most of the time, the student teachers who take up the teaching 

jobs come out with their experience that what ever that was learnt during the 

teacher-training programmes were not applicable in real classroom situations.

vi. The ritual of completing the required number of written assignments and 

projects which hardly involves any reflective learning on the part of the 
student teacher make the learning process a mechanical and more degree 

oriented. The student teachers fail to develop certain essential values required 

of a teacher such as commitment, professional ethics, tolerance, owning the 

responsibility and so on.
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vii. The duration of the existing teacher education programme is so short that by 

the time the student teacher comes to an understanding of the real essence of 

the course, the programme comes to an end. There is no inbuilt scope to 
provide a holistic perspective of the teaching learning process with deeper 
insights and reflections.

1.3. Changing emphasis on Teacher Education
There is a need to take a fresh look at the teacher education programmes in

lieu with the changing school education. The YashPal Committee Report (1993) on 

‘Learning without Burden’ noted “inadequate programmes of teacher preparation 

lead to unsatisfactory quality of learning in schools. The content of the programme 
should be restructured to ensure its relevance to the changing needs of school 

education. The emphasis in these programmes should be on enabling the student 

teachers to acquire the ability for self-learning and independent thinking. Teacher 

education needs to become more sensitive to the emerging demands from the school 

system. There should be a paradigm shift in conceptualizing the teacher education 

course, which is in tune with the changing trends in school education. The NCF 2005 
focused on processes of education, and systemic reforms with respect to teacher 

education, examination, organization and administration of education. It emphasized 

on creation of composite learning environment by placing the student at the centre as 

natural learner possessing inherent creative potential to discover and construct. Social 
purposiveness in education and teacher education become important to be recognized 

and incorporated in teaching of all subjects. Therefore, concerns of quality, equity, 
social justice, secularism, excellence, scientific temper, peace, and cooperation etc. 

are to be addressed through teaching-learning and other support systems.

i. Constructivism in Pre- service teacher education programmes

As educators, our goals and aspirations in relation to teaching are to engage 

our learners in the learning process. Furthermore, especially in relation to teacher 

education, we seek to provide opportunities for learners to critically reflect upon their 
experience and professional practice. Our aim is to shift our learners’ focus from 

common tendency to master facts, principles and procedures in isolation of the 

learning context. Instead we seek to engage our students in problem solving and
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critical reflection upon practice and their experience with the help of relevant facts, 

procedures, principles, as well as appropriate and timely feedback. In case of learners 

with no prior work experience, such as pre-service teachers, we could use contrived 

but authentic problems or cases to situate their learning activities. Constructivism is 

the idea based on the understanding that the learners are not mere passive recipients, 

but are capable of constructing knowledge on their own through varied experiences 

and the learning contexts created. This paradigm shift regarding the learner and the 
learning process necessitates a change in the classroom interaction substantially. In 

order that the practicing teachers can implement constructivist pedagogy effectively in 

their day to day teaching, it is necessary to provide them appropriate and adequate 

inputs through pre-service teacher training programmes. The fourfold characteristics 

of the constructivist classroom can be described as: active involvement of learners, 

democratic environment in the classroom, learner centered interaction and facilitation 
of process of learning where the students are made responsible for learning. These 

characteristics are drastically different from objective mode of teaching where teacher 

is information provider and the students are passive listeners. The pre-service teacher 

education programmes , therefore need to focus on the changing role of teachers in 

the classroom where the students coming from various backgrounds and experiences 

are viewed as constructors of knowledge.

ii. Aims and concerns of teacher education
Focusing on the needs of school education, the teacher education has to 

prepare student teachers for multiple roles such as

• Encouraging, supportive and humane facilitator in teaching-learning situations 

who enables learners (students) to discover their learning abilities and 
capacities.

• To facilitate in the development of learners that include social, emotional, 

intellectual and value dimensions in order to enable them to function as 
responsible citizens.

• To be responsive and sensitive to the social context of education, the various 

disparities in background of learners as well as in the macro national and 

global contexts, national concerns for achieving the goals of equity, parity, 

social justice and also excellence.
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To be able to realize such expectations, teacher education programmes has to 
comprise such features which would enable the student teachers to

❖ understand children within social, cultural and political contexts;

❖ view learning as a search for meaning out of personal experience;

❖ understand the way learning occurs and create learning contexts and 

situations that lead to constructing knowledge, and appreciate differences 

among students in respect of the kind, pace and styles of learning.

❖ view knowledge generation as a continuously evolving process of reflective 

learning and not necessarily as an external reality embedded in textbooks, but 

as constructed in the shared context of teaching learning and personal 
experiences;

❖ be sensitive to the social, professional and administrative contexts in which 
they have to operate, and own responsibility towards society and work to 

build a better world.

❖ have a sound knowledge-base and basic proficiency in language.

❖ identify their own personal expectations, perceptions of self, capacities and 

inclinations,

❖ consciously attempt to formulate one’s own professional orientation as this 

will determine his/her role as a teacher in multi contexts.

In view of the above, the process involved to prepare such teachers under 

pre-service teacher education programmes would therefore include concerns and 

practical avenues such as providing opportunities

• To observe and engage with children, communicate with and relate to 

children.

• For self-learning, reflection, assimilation and articulation of new ideas; 
developing capacities for self-directed learning and the ability to think,

• Be self-critical and to work in groups for understanding self and others 

(including one’s beliefs, assumptions and emotions)

• Developing the ability for self-analysis, self-evaluation, adaptability, 

flexibility, creativity and innovation.
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• To enhance understanding, knowledge and examine disciplinary 

knowledge and social realities, relate subject matter with the social milieu 

and develop critical thinking.

• To develop professional skills in pedagogy, observation, documentation, 
analysis, drama, craft, story-telling and reflective inquiry.

iii. Vision of NCF-2005 on teacher education programmes
The NCF-2005 has visualized the teacher education programme that is in 

congruence with the paradigm shift made in understanding the learner and the 

learning process. As learning is seen as a participatory process taking place in social 

context of learner, there is a need to develop self-learning capacity of school children 

and student teacher and evolve proper educative programme for education. There is a 

need to prepare teachers to fit themselves into the roles of facilitators who support and 

encourage authentic learning. The student teachers should be given ample 

opportunities to explore the various ways of creating learning contexts through which 

knowledge can be constructed, rather than confining to prescribed textual knowledge.

The discussion on teacher education programme in NCF-2005 also proposes 

that the teacher education programme cannot be a fixed programme (curriculum) or a 

predetermined one. Similarly, it is expressed that the methods of instruction need not 

be conventional and predetermined one as we see now in the teacher education 

programmes. It is felt so, as there are different learning modes that can be selected 

depending upon the nature of learner and the contexts. It is also envisaged in the 

document that the teachers need to be seen as creators of knowledge and thinking 
professionals and be empowered to recognize and value what children learn from their 
home, social and cultural environment and to create opportunities for children to 

discover, learn and develop. Therefore there is a need for an exercise of curriculum 

renewal to prepare teachers differently to address questions of equity and social 
transformation through the content areas.

Guided by the above observations and considerations on improving the quality 
of teacher education programmes, it was intended to analyze the existing teacher
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education curriculum of Kerala at elementary level with reference to their objectives, 
course structure, content, transaction, assessment modes and internship programmes.

The objective of the programme carried out was to improve the quality of 

elementary teacher education programme by providing guidelines for restructuring the 

curriculum that would prepare the student teachers to be constructivist teachers in all 

aspects.

2. Programme details and the tasks carried out
With respect to the above task, two workshops were organized from 22.12.08 

to 24.12.08 and from 27.3.09 to 30.3.09 during which the TTC curriculum was 

analyzed subject wise in groups. The resource persons were drawn from SCERT 

Kerala, the Principals and some of the faculty members of the DIETs along with the 

SSA faculty of Kerala. The additional resource was drawn from the RIE faculty to 

review the papers and to restructure the teacher education programme. Some of the 

documents and the reports that have been used as basic reference material in 

formulating the guidelines to restructure the teacher education programme in Kerala 
are as follows.

• National Curriculum Framework, 2005
• Position Papers of National Focus Groups, 2005
• Report of the Chattopadhyay Commission on Teacher Education, 1982-84
• National Policy on Education, 1986 (Revised in 1992).
• Teacher Education Curriculum Frameworks of 1978, 1988, 2000, 2006
• The teacher education curriculum of BEl.Ed of Delhi University
• The two year draft curriculum of B.Ed course (prepared at NCERT, for 

implementing the 2year B.Ed course in RIEs)

2.1. Observations on the existing teacher training course (TTC) at elementary 

level of Kerala

The course structure along with the papers were analyzed in the workshop 

keeping in view of the changes as envisaged in several documents that have been 

mentioned above.

The existing teacher training programme at elementary level was revised in 

2005 by SCERT with a vision of improving the quality of teachers at primary level by
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exposing them to newer challenges in pedagogy. Some of the observations and 

suggestions emerged as an outcome of the analysis during the workshop are as 

follows.

The course is designed for two years with 1000 instructional hours in the first 

year, and 750 instructional and 250 hours for teaching practice in the second year. 

Though it is intended by the State to revise the course structure based on the new 

principles and approaches, it is seen that the title of the course, Teacher Training 

Course (TTC) is found quite conventional which needs to be changed. The term 

‘training’, in teacher development context is found inappropriate as it indicates a 

narrow perspective of the programme that is confined to training aspect alone. The 
objective of the teacher education doesn’t confine itself only to teaching practice. 

It goes beyond the frontiers of preparing the student teachers for only classroom 

teaching. It aims to develop a holistic perspective of education with its inter 

disciplinary character that help in understanding the learner in specific social 

contexts as well as his various dimensions. The aims are more comprehensive and 

philosophical in nature where the student teachers are not only equipped with the 

competencies and skills of classroom teaching, but also get educated about various 

aspects that govern teaching, learning, school, its place in society and other 

linkages. Hence the title of the course that is narrow and limited in its vision 

needs to be changed from ‘training’ to ‘education’.

As seen the course is designed for two years with the 7 theoretical papers and the 

teaching practice. It is observed that 75% of the course is constituted of theory 

papers while 25% of weightage is given for teaching practice. The weightages 

allotted paper wise is given below.
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Subject 1st year 2nd year
Teaching practice

Psychological Foundation of Education 12% 8%
Philosophical and Historical foundation of 
Education, School system and Management

12% 8%

Learning the Mother Tongue- Approach 
& Practice

16% 12% 50

Learning of English- Approach&
Practice

16% 16% 40

Learning of mathematics- Approach&
Practice

12% 16% 50

Learning of General science- approach &
Practice

12% 12% 45

Learning of Social Science- Approach& Practice 8% 12% 30
IIT - 30% 10
Art Education 4% 4% 10
Physical Education 4% 4% 10
Work Experience Education 4% 4% 05

As seen, the teaching practice is totally shifted to the second year of the 

course. It is felt that the school attachment programme should be spread over the two 

years, so that the student teachers will have more exposure and practical experiences 

related to certain courses that require their stay and familiarity with the school 

functioning and multiple roles of a teacher, besides teaching.

Some of the observations based on the field experiences and reflections, the 
discussion points emerged are as follows.

• Though the transactional approaches were constructivist based, the course 

content remained quite conventional. They were found to be more theory 

oriented that what is actually required for a becoming teacher. As mentioned 

in the preceding sections, the foundations courses reflected more of the 

cognate disciplines in terms of the inputs. The focus on education is seen less 

appropriate. Besides this, the content under various foundation courses were 
found to be conventional.

• Concerning the internal evaluation, each subject area has five types of 

activities, which are evaluated in the subject context by using indicators. The
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prescribed formats A, B, and C that have been developed are found to be used 

for continuous assessment of student teachers. The activities given are treated 

as compulsory. Grading is used for the final assessment purpose. This practice 

is found to be innovative in nature in assessment of student teachers. However, 

concerning the formal evaluation which is in the form of exams seemed to be 

quite conventional as the questions asked are still oriented towards assessment 

of knowledge reproduction, rather than application and analysis oriented.

Some of the issues raised

• To what extent the teacher educators are using constructivist approach to 

their teaching?

• Is the learning really taking place as intended?

• To what extent the student teachers are equipped with the competencies and 
skills required to enable them to be effective teachers?

• How can the student teachers construct knowledge through their experience 

of refereeing to the literature found around, which are inadequate and 

substandard in nature? (As most of them are guidebooks written with a 

purpose of preparing the learners for examination).

• To what extent the assignments and the activities given are potential enough 

to stimulate a basis for learning?

• Do all teacher educators are well versed with the constructivist modes of 
facilitating and assessing learning?

• Are they aware of andragogical methods for facilitating quality interaction 
and learning in the classrooms?

• Concerning the use of constructivist approach to teaching by the teacher 

educators, it was observed that most of the TTIs and private colleges do not 

follow the constructivist approach in their transactions due to shortage of 

faculty. Since there are more number of faculty members in DIETs 

comparatively, it seemed possible to follow constructivist approach in 

transacting the curriculum to some extent.

• The inadequate infra structure, physical facilities, and resources are found to 
be a major hindrance in changing the transactional modes. Lack of reference 

materials has been pointed out as one of the major hindrances in self-
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learning. It is gathered that constructivist approach in TTC id mainly 
confined to self learning of student teachers by directing them to refer to the 

guide text books written on various subject areas for teacher education 
course. The group tasks, discussions, reflective experiences etc, seemed to 

be on the lower side. It was also pointed out that the burden of the writing 

assignment on most of the units in every paper has increased for the student 

teachers. The experiential, metacognitive and interactive learning in these 
exercises are not only found to be lagging, but also the assignment tasks 

given were not found to be challenging and learning oriented.

The analysis of the course structure paper wise is as follows.

2.2 Appraisal of the existing curriculum of teacher training course at 
elementary level

A. General observations of the existing curriculum
Curriculum resources and reference materials should be made available in 

regional language, as this is the medium of instruction at TTC level. And most 

of the student teachers who take up this course are from the regional medium 

of instruction.

The Curricular objectives in all the course papers need to be restated, as they 

are reflecting only the content, which is to be learnt through various sources. They do 
not have clarity and do not specify the limits or the boundary within which the student 

has to operate. The process of learning that involves analyzing, critical examining; 

reflecting and interpreting that lead to construction of knowledge are not reflected. 

The objectives should reflect the process of learning as well as the context (content) in 
which it has to take place.

i. The curricular objectives are very prescriptive in relation to the process, but 
doesn’t specify properly,

ii. The curricular objectives in certain papers are very prescriptive in relation to 

the process, but do not specifications with respect to the context in which they 

should take place.
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ii. New papers on Indian constitution and human rights, environmental 

education, issues and concerns in education need to be introduced as core 

papers. (While recommending this, the necessary justification, and the 

proposed objectives of the course need to be included).

iii. The reference materials cited are not available in English. Due to this problem, 

the students are forced to depend on the guide materials that are 

commercialized with the purpose of marketing among the students. Even in 

the material made available, one is not sure of the knowledge authenticity.

iv. Units can be stated in the form of questions or problems that can lead to the 
construction of knowledge on the part of student teachers. In some of the 

papers only the processes
v. The reference list is not provided for any of the subject area

vi. Community living programme on the campus which is in practice now may 

continue as it can contribute to development of certain values in student 

teachers Working with community may be introduced.

vii. Source materials may be prepared for the teacher educators and also to 

students.

B. Observations on Course papers

/. Philosophical and historical foundations of education, school organization

i. This paper seemed to be a combination of too many areas such as philosophy 

of education, history of education, school organization, IT, curriculum and 

assessment, teacher functions etc.

ii. The title needs to be changed, as there are three different areas that are 
combined together.

iii. School organization can be a separate paper under a broader and a non- 
behaviouristic subject title.

iv. The learner who is a student teacher is in the process of becoming a teacher. In 

view of this, certain gaps need to be bridged by incorporating the elements that 

are most important and reflect the objectives of teacher education programme.

v. The knowledge and the process dimensions -their sources and types may be 

included. The nature of knowledge, its various forms and the kind of 

knowledge that school and textual knowledge are need to be discussed.
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vi. Education as a discipline with its interdisciplinary bases need to be introduced, 

as the student teachers come from different specializations and are exposed to 

education for the first time. Concept of education and related terms followed 
by aims of education may be introduced as unit one.

vii. Certain units require to be integrated. There seemed to be too many overlaps 

and repetitions that need to be examined thoroughly.

viii. Human rights, education for peace and values need to be included.
ix. Need to include life skills, teacher commitment and professional ethics under a 

separate unit or may be included under some other paper appropriately.
x. Under Unit 5.3 there is a need to specify the role of the teacher that changes 

from the mere transmitter of knowledge to facilitator of knowledge and 

teacher as a co learner.

xi. The Unit. 6.2 which is dealing with IT can be made as a separate paper

xii. The Unit.6.2:(curriculum and assessment) can be made into a separate paper.

xiii. Unit 8.3: can go under school organization as a separate paper.

2. Psychology
This course paper needs to be revised totally in line with NCF, KCF-2005 

and which is more application in nature. The unit on Neuro psychology can be 

removed as it is too theoretical and doesn’t serve the purpose of preparing the student 

teachers in the direction desired. The paper can include even the socio cultural aspects 

of learning, rather than confining only to psychological aspects. The integral nature of 

development of the learner can be highlighted rather than categorizing them 
separately under conventional titles such as psychology, sociology etc. In that case, 

even the title of the paper may be changed that reflect the changed perspectives on the 
learner and learning process. The socio-cultural world of the learner with his own 

participation in it, and the metacognitive processes that play a role in conceptualizing 

and meaning making may form the themes of the course.

3. Learning of English language

i. This course seemed to be overloaded with theory portions such as Skinnerian, 

Piagetian theories that are already placed under the psychology paper. Since 

the student teachers come to the course from with varying abilities in English, 

it may too ambitious to attempt at theory building in English language. It is
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also observed in the paper that no attempt is made to develop language skills 

and abilities.
ii. The understanding of language as a subject and as a Meta language needs to 

be introduced. There is a need to equip the student teachers with the abilities 

to tap the multilingual character of Indian classroom for teaching language and 

critical thinking.

iii. It seems that there is a mismatch between the content and the process in unit.7 

where the language is treated as skills (LSRW). The language skills need to be 

interrelated with the language competence, which is innate.

iv. Influence of mother tongue in speaking English (unit.8) need to defined 

properly.

v. According to the course structure, as a part of the internal assessment, it is 

anticipated that the student teachers should emerge with a book that gives a 

consolidated picture of their readings, and experiences. But in reality, it 

appears that it doesn’t take place as envisaged. There is a need to probe into 
the actual operative measures of this kind of assignment, its purpose and mode 

of assessment etc.

vi. The Unit-9 dealing with historical development of various approaches and 

methods over the years till the present times is found unnecessary. The 

curriculum can directly highlight the emphasis on discourse method in contrast 
to the existing classroom practices, rather than going deeper into the 
theoretical and evolutionary aspects of the pedagogical approaches.

vii. Certain classroom techniques such as role-play, seminar, simulations etc 
(unit.l. in 2nd year) may be retained. A part of it may be shifted to 1st year 

where the student teachers can have hands-on experiences before going to 
internship sites.

viii. The units related to practice teaching such as pedagogical analysis, 

constructing evaluation tools, discourse pedagogy etc, should be placed in the 

curriculum before the student teachers go for internship in order to equip them 
with the required abilities and competencies to teach language in schools. But 

in the existing curriculum these units are placed in the 2nd year after the 

students return from the internship.
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4. Learning of social science

This paper needs to be restructured entirely as

i. The course paper is concentrating more on process of collecting information, 

developing learning aids without considering the contexts in which these 
operations should take place.

ii. The objectives are narrowly conceived which concentrate only on the process.
iii. There is a need to conceptualize the objectives of teaching social science in a 

broader perspective, that include understanding the society, 

multicultural/pluralistic society, cultural diversity etc.

iv. There is a need to include few dimensions that are reflected in NCF- 

2005/KCf-2007. For instance, critical pedagogy, social issues such as 

discrimination, inequality, human rights etc, with an emphasis on how to 

facilitate an understanding of these in the class room; to develop proper 
attitudes, values and critical thinking in children in the contexts created using 
constructivist approaches.

v. There should be a scope in built in the course to develop critical thinking, 

problem solving abilities, analyzing and reflecting abilities in the student 

teachers regarding several social and enviromnental issues.

vi. The unit-5 dealing with learning tools may be placed in a general paper that 
deals with learning resources, as this applies to all pedagogical areas.

vii. Since social science is a part of EVS at primary level, there should be content 

related to this, indicating the nature of EVS, its philosophical and pedagogical 

assumptions and integrated ness. Simultaneously, the disciplinary orientation 
of social science at the upper primary level with reference to its knowledge 

structure, approach, and methodological issues need to be incorporated.

5. Learning of General Science

i. The approach to Pedagogic analysis in science needs be detailed.

ii. The nature of EVS is different from that of General science. Therefore, these 

two papers can be separately dealt with under 2 semesters, giving emphasis to 
the nature of subject matter under both, their objectives of teaching at school 
at different levels, pedagogical approaches etc.

iii. Development of Process skills through learning of science is to be 
emphasized.
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iv. Developing awareness on environmental issues shall be emphasized.

v. The relevance of Piaget, Bruner and Vygotsky to learning of science may be 

incorporated without repeating the theories as done in foundation paper to 

related to learner and learning process.
vi. Relation ship between science, technology and society should be included.

vii. In unit 12 the basic feature of curriculum is given separately. There could be a 
separate paper on curriculum and evaluation and this knowledge could be 

transferred to study the science curriculum.

viii. A unit on science related values might be included. For example, gender 

differences, inclusiveness in science learning, protection of environment, 

observance of small family norm, scientific temper, abuse of scientific 

discovery, energy crisis, water literacy, waste management, optimum use of 

resource, erosion of values, sustainable development etc.

6. Learning of Mathematics

The units under this course paper give a comprehensive coverage of the 

subject matter. However some of the points that require attention are:

i. The contents intended to achieve the curricular objectives under all the units 

need to be elaborated with specified areas and their scope need to be 
determined.

ii. The contributions of mathematicians need to be mentioned explicitly.
iii. The learners’ characteristics and their learning process seemed to be repetitive 

as they are appearing in core papers as well. Instead emphasis may be given 

to the kind of cognitive abilities that can be developed at different stages of 
learners through teaching mathematics.

iv. Problem solving strategy can be included as one of the methods of teaching 
mathematics.

v. Organization of mathematics club and fairs need to be addressed in realistic 
ways.

vi. There is a need to specify competencies in teaching of mathematics.

vii. Usage of various support systems in learning of mathematics can be specified.

viii. A comparison of mathematics curriculum across different countries may be 
specified.

ix. The concepts of mathematisation in daily life need to be included.
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7. Learning of Regional language

i. The Unit-2 on evolution of language is not required as it is too theoretical and 
unnecessarily increases curriculum load. Language inputs should be made 

functional and practical for students who are in the making of teachers

ii. Literature appreciation is essential to be developed and therefore should find 

place in the objectives and in the curriculum.

iii. Language learning in case of differently abled children should find place.

iv. Study of language through literature should be given focus.
v. Integrating other subjects like EVS, art education etc. with language at the 

primary level should find place.

vi. Grammar and linguistics should be included.

vii. Approach to teaching of grammar contextually should be addressed.

viii. Language editing, treatment of errors should be focused.

ix. A comparative study of examining the teacher education with reference to 

mother tongue in different states and countries is found highly demanding on 

part of the student teacher.

8. Art, health physical, work experience and IT education

i. These papers need to be separated. At present all the above areas are treated as 
one theory paper for examination.

ii. External examination for these areas may be avoided. Instead these areas 

could be assessed through internal assessment with appropriate weightage.

iii. There could be 3 different papers, such as art and creative work, health and 

physical education, and IT education.

iv. Yoga may be included under health and physical education.

v. Under Art and creative work, theatre and various art forms, including folk arts 
may be included. Under creative work, heritage craft may be included. The 

transaction could be in a workshop modes rather than theory based.

vi. The curricular objectives do not reflect nurturing the potentials of student 

teachers. Instead they are emphasizing on collecting data related to different 

art forms to build the theoretical concepts. The student teachers should be 

equipped with the skills and creative abilities in different art forms through
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practical exposures and experiences. The objectives need to include 

appreciation of aesthetic dimensions of nature and different art forms.

vii. The curricular inputs should also incorporate organizing various cultural 

activities related to art, culture and literature.

viii. Some experiences in visual media may find place in the curriculum.

ix. The curriculum should have provision for sensitizing the student teachers 

towards media education.
x. The process and the products expected reflect mostly the collection of data 

related to different art forms, and writing reports etc. It should rather reflect 
the performance skills of the student teachers and exhibiting their work, 

dramatizing. Script writing, directing a play and craftwork etc. The assessment 

may also be related to these aspects.

xi. The curricular inputs should also incorporate the various ways of tapping the 

creative potentials and expressions of the same in school students. The 

different assessment modes that can be employed in assessing the creative 

abilities of school students with respect to different art forms may be 
incorporated.

C. Observations on Evaluation

i. Minimum importance to be given to external exams.
ii. All papers need not have external exams (for example, papers such art and 

craft education, Physical education and IT may be excluded from the external 
exams).

iii. Continuous and comprehensive evaluation needs to be ensured through 
systematization of evaluation procedures.

iv. Evaluation should be transparent. The student teachers should have the 

benefits of improving their performance through continuous feedback 
provided in time by the teacher educators.

v. Portfolios should be organic in nature. It should reflect the student teachers’ 
performance on varied tasks earned out.

vi. Semesterization of the course may be planned.

vii. Grading system may continue, as it exists now.
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viii. Learning standards may be fixed in each subject area under each unit. The 

performance of student teachers on various activities and tasks with reference 

to the attainment of these learning standards may be assessed. Learning 

standards may be integrated with the process indicators that are already in 

practice (process and product of learning which reflect the construction of 
knowledge through different experiential modes).

ix. Student teachers’ profiles may be generated from their portfolios through 

using appropriate software and be made available to everybody including 
parents.

x. The evaluation procedures, assignments, projects, seminars, supervision 
profiles, necessary formats etc. may be planned well in advance before the 

commencement of the course.

xi. Self and peer assessment procedures need to be taken seriously in the process 
of continuous assessment.

xii. Systemic reforms are required in evaluation. The examination boards need to 
fall in line with the new curriculum envisaged. The question papers need not 

have stereotype patterns. The questions set should avoid encouraging rote 
learning or reproducing the subject matter as such without any analysis or 

thinking on part of the student teachers. The questions should evaluate the 

analytical and other higher intellectual abilities of learners. They should be 

challenging and motivating for the learners to attempt answering.

xiii. Credit system may be adopted, if the state is planning to have a semester 

system. The details may have to be worked out for each paper.

3. Guidelines proposed to restructure the teacher education programme at 
elementary level
In view of the aims and concerns of teacher education that have been 

discussed in the preceding sections, as well as taking into account of the need to 

restructure the present existing TTC curriculum, attempts have been made here to 

bring forth a more realistic teacher requirements in association with essential field 

sensitivities and personal competencies. The notion of teacher learning is viewed 

conceptually as knowledge for practice, knowledge in practice, and knowledge of 

practice. (Cochran-Smith & Lytle 1999) Considering this viewpoint, the curricular 

inputs are visualized in such a way that the theory-practice dichotomy is redundant.
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The elementary teacher preparation programme has to provide a conceptual 

understanding of and perceptiveness to the actual operational process of education. 

This requires both conceptual understanding and hands-on experiences to be 

interlinked in possibly every component of the curriculum. The guidelines proposed 

here indicate the possible areas through which this can be achieved.

As the functions of an elementary school teacher in a school are multiple in 

nature, there is a need to prepare the student teachers in the understanding of their 

roles in the over all functioning of a school system. Their role in the community 

through various activities and contribution to the community development are highly 

commendable. So there is a need to conceptualize a curriculum that incorporates 

appropriate activities and contexts to sensitize the student teachers to the social and 
the community needs and issues and understand their active role as well.

One of the broad perspectives of education is development of knowledge and 

values through the pedagogic and socialization process of schooling and aiming at 

national development. The teacher education curriculum at the elementary level needs 

to emphasize on “education for all” aiming at individual and national development in 

all aspects. The student teachers can reflect on the educational thoughts of great 

thinkers and educationists through which the vision of education is reflected in order 

to get a holistic perspective of education and its process which would help in their 
classroom processes and interactions.

The critical issues such as gender equity, social discriminations, equality, 

secularism etc need to be a part of the curriculum in order to develop an awareness 

and critical reflection in student teachers. The guidelines that follows takes into 
consideration of these issues.

Though the theories of cognate disciplines are relevant to education in 

numerous ways, their appropriateness gets determined in light of their contribution 

towards addressing issues and concerns of classroom and school. In view of this, the 

courses need to be outlined in respect of the kinds of understandings that may be 

relevant to a school teacher. Therefore, the titles of the Courses suggested here are 

different from the ones usually familiar in current teacher education programmes.
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As discussed in the preceding sections, the guidelines provided reflect the 
vision of NCF-2005, as well as the changing emphasis of teacher education in terms 

of its aims, perspectives and pedagogical concerns, thereby, making a departure from 
the existing teacher training programme.

3.1. Suggested Curricular components

The following Curriculum components have been visualized in different 

groups indicated from ‘Groups A to F which may be worked out later by the State in 

different groups of teacher educators.

Group A: Foundation Courses

The courses under Group A are the foundation courses that provide a 

knowledge base in understanding Education and the other related concepts, the 
understanding of which is necessary in operating as a teacher in a school.

The courses under group. A are:

F. 1. Understanding Education and its perspectives
F.2. Understanding of Learner’s Development
F. 3. Language Acquisition
F. 4. Cognition and Learning
F.5. Planning, organizing and facilitating learning
F. 6. Human relations, communication and identity formation
F. 7 Assessment for Learning and Development
F.8. Issues & concerns of elementary education in India

Group B: Core Courses
The core courses represent essential knowledge of the subjects that form the 

curricular components at elementary level. An understanding of the nature of the 
subject matter, the syntactic and structural dimensions of the knowledge in different 

areas and their methodologies will provide an insight and understandings into

teaching these subject areas in schools

The courses under Group B are:

C 1. Nature of Language
C.2. Nature of science
C.3. Nature of mathematics
C.4. Nature of social science
C.5. Nature of environmental studies
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Group C: Pedagogic courses

The pedagogic courses in different school subject areas are:

P.C.l. Learning of first language/mother t 
P.C. 2 Learning of second language/ English 
P.C.3 Learning of mathematics 
P.C. 4 Learning of science
P.C.5. Learning of social studies
P.C.6 Learning of environmental studies

Group.D: SKILL DEVELOPMENT COURSES

SDC.l Theatre and fine arts 
SDC.2. ICT for pedagogy 
SDC.3. Multimedia and other technologies 
SDC.4. Story telling

Group. E: SCHOOL CONTACT PROGRAMME 
SCP. 1. School contact programme -1 
SCP.2 School contact programme - II

F. SCHOOL INTERNSHIP PROGRAMME

While the above courses and experiences are distributed across various 

groups, it is intended that they will mutually reinforce each other. In their cumulative 

engagement with them, the student teachers will gain a composite understanding of 

education, as well as develop their pro-active role as teachers.
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3.2. Approximate time allotment among the proposed course papers

NO NAME OF THE 
PAPER

LEARNING HOURS INTERNSHH*
HOURS

TOTAL
HOURS

Semester wise 
distribution

Semester wise 
distribution

1 2 3 4
FOU
COL

NDATION
IRSES

1 Understanding 
education and its 
perspectives

80 80

2 Understanding of
learner’s
development

80 80

3 Cognition &
Learning

70 70

4 Human relations, 
communication and 
identity formation

40 40

5 Assessment for 
learning and 
development

60 60

6 Planning, organizing 
and facilitating 
learning

60 60

7 Issues& Concerns of 
Elementary
Education in India

70 70

8 Language acquisition 60 60
9 School contact 

programme
20 20 135 135 320

Total 220 170 60 70 540

PEDAGOGIC COURSES
Semester wise 
distribution

S«
(
smester v 
listributi 
'Practica

rise
on
s)

120
1 2 3 4 1 2 3 4

1 Learning of Mother 
tongue

60 30
(UP)

30
(LP)

2 Learning of English 60 30
(UP)

30
(LP)

120

3 Learning of Maths 60 25
(LP)

25(UP) 110
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4 Learning of 
EVS+Integration

60 25
(LP)

85

5 Learning of Science 60 25
(UP)

85

6 Learning of
Social studies

60 25(UP) 85

Total 60 120 120 60 135 135 605

LEARNING OF CORE COURSES
Semesterwise
distribution

Total1 2 3 4

1 Nature of Language 60 60
2 Nature of Maths 60 60
3 Nature of Science 60 60
4 Nature of S 60 60
5 Nature of EVS 60 60

Total 60 180 60 300
SKILL DEVELOPMENT COURSES

1

Semester wise 
distribution

Total
55

12 3 4

ICT for pedagogy
15 10 20 10

2 Multimedia and 
techniques

15 10 20 10 55

3 Theatre, art and 
heritage craft

25 15 30 25 95

4 Health, Yoga and 
Physical Education

20 15 30 30 95

6 Working with the 
community and 
Community 
Interactive 
Programmes

20 15 25 40 100

Total 120 90 125 115 450
GRAND TOTAL 1920

Note: The above time frame work has been developed tentatively keeping in 
mind the existing structure of theory and practice teaching and the number of 
working days. It may be changed depending on the feasibility and the 
requirements.
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3.3. Foundation courses
F. 1. Understanding Education and its perspectives

In reflecting upon the educational aims of the past, it is seen that education

mainly aimed at transmission of knowledge and cultural heritage. This was also 

echoed in the teacher education curriculum, which gave more importance to the 
theoretical aspects of education that failed to bind with the application side of it. The 
teacher education curriculum while discussing about education under philosophical 

foundations, failed to analyze the disciplinary features and the knowledge dimensions 

that are so unique to education. There is a need to develop an understanding of the 

concept of education, its functions and aims. Since education is a socially evolved 

system, there is a necessity to understand as well as to analyze the various social, 

cultural and normative factors that influence education. There are various 
philosophical perspectives of knowledge, learning, and different facets of 
knowledge. The knowledge perspectives in education and its various realms of 

meanings have an implication to school curriculum in terms of the kinds of disciplines 

that are introduced with their processes and evolution of knowledge in the respective 

knowledge area. The theoretical formulations derived through analysis and synthesis 

of different schools of thought and observed occurrences lend themselves into 

application that can be seen in the form of educational practice. Education also draws 
its purpose and vision from different schools of philosophical thoughts for theorizing 

about various concerns that are epistemological, social, analytical and ontological in 

nature.

The course on understanding education and its perspectives should deal with 

the nature and purpose of education, and inquire into the concept of knowledge, 
various forms of knowledge and their implications to school knowledge. The course 

should aim at empowering the student teachers to analyze and understand educational 

concepts, their premises, contexts and value dimensions. The terms, concepts and 

metaphors such as ‘child-centered’ and ‘education for all’ need to be introduced for 

conceptual analysis and clarification. It should facilitate the student teachers to see the 

practical ramifications of the knowledge processes in the school. The mission of 

universalizing of elementary education with its basic aims and the measures adopted 

countrywide may be one of the important components. Through school contact 
programme, the student teachers can explore the extent to which the different types of
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measures been adopted by the system to universalize the enrolment and retention of 

children. The different perspectives on the concept of teacher and teaching may be 

introduced for critical analysis and understanding. Similarly, the contributions of 

different philosophers and educationists to the progressive thoughts in education may 

be analyzed by the student teachers for an understanding of different perspectives on 

education and other related terms.

While attempting to introduce student teachers to certain basic ideas in 

education, it is also required to provide sociological frameworks within which 

assumptions about human nature, knowledge and learning are examined. While 

exploring the societal context of education, student teachers will also learn to 

distinguish between formal knowledge and experiential knowledge and learn to view 
child as a valuable learner influenced by several social, home, and cultural factors. 

The student teachers may also be exposed to the concepts like school, schooling, 

teacher etc. The focus of the course should be to facilitate the student teachers to:

• Analyze the concept of education and various other related educational 
concepts

• Understand the epistemological concerns of knowledge dimensions and 
their relevance to school education

• Analyze the social context of education and their bearing upon school 
system.

• Understand the contributions of various thinkers to education and their 
relevance to educational practice.

• Distinguish between formal knowledge and experiential knowledge

• Value each child as a learner who is capable of constructing knowledge on 
his or her own.

• Understand the need for universalizing the elementary education, measures 
adopted, and the teachers’ role in it.
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F.2. Understanding of Learner’s Development
The pre-service teachers at the elementary level require an understanding of 

the developmental processes of learners which are multidimensional and influenced 

by different socio- cultural contexts from which the learners come. The 

developmental stages and processes supported by various theoretical perspectives 

may be deliberated upon through discussions, field experiences and interactions that 

enrich the understandings. The learning contexts related to perspectives on 

developmental processes need to be created in a composite and non-technical manner, 

in order to make student teachers responsive to the sensitive stages of individual 

development and the influencing factors that are social and culture based. The role of 

socio-cultural milieu in shaping dimensions of development in the Indian context may 
be explored and analyzed, so as to understand the learners who come from different 

backgrounds. Dimensions of individual development: physical, cognitive, social, 
affective and moral; their inter-relationships and processes of growth across various 
stages from infancy to post-adolescence (a composite overview incorporating relevant 

ideas of Piaget, Bruner, Erickson, Kohlberg, etc) is necessary for understanding 

various developmental aspects of learners. At the same time the contribution of Indian 

thinkers on cognitive development of Indian child may be discussed with an emphasis 

on the Indian child rearing practices that are socially and culturally rooted that have a 
bearing on shaping the cognition of the Indian child.

Designing a course on “ Understanding of learner’s development “will 

introduce the student teachers to various perspectives that will enable them to develop 

a rich understanding of the nature of human learners, their development and processes 

of learning. It should deal with constructs and issues in the development of children 

leading to implications for education. The course paper may deal with various critical 

pedagogical issues such as, children with special needs of various kinds, i.e, culturally 

and socially disadvantaged, creative children, children who are physically and 
mentally challenged and so on.

The focus of the course should be to facilitate the student teachers to:
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• Analyze and develop an insight into the individual development in various 

social and cultural contexts.

• Develop an understanding about the impact/influence of socio cultural context 

in shaping human development, especially with respect to the Indian context;

• Analyze and gain an insight into the various theoretical perspectives and 

develop an understanding of various dimensions and stages of human 

development and developmental tasks

• Appreciate the facilitation needed for an optimal development of children in 

general and of children with special needs.

F. 3. Language Acquisition
In the language acquisition process, cognition plays a very important role. 

There are various theoretical perspectives of the eminent psychologists and linguists 
like Piaget, Vygotsky and Chomsky on the cognitive, social and the language 

development of children that throw light on the classroom applications related to 

language development. A course on language acquisition should aim to study the 

processes and patterns of language acquisition in children, examine the varying 

theoretical perspectives and linkages with formal language learning. The language 

development in children starting from the formative stages to the adolescent period 

may be traced out through meaningful explorative activities and deliberations that are 
analytical in nature. The formal means of language acquisition with reference to 

reading and writing, comprehension, perception of speech, speech production and the 
role of errors in language production need to be emphasized in order to equip the pre

service teachers with the skills of understanding the language development and the 
various theories and the strategies involved in it. Along with this, the language 

disabilities, the factors associated, and the language disorders in the mentally retarded 

children and the other disabled children need to be addressed in the teacher education 
curriculum at elementary level.

A number of practical sessions may be organized to equip the student teachers 

with the understandings, skills and competencies of developing language skills in 

children. The theoretical perspectives underpinning the various strategies and the
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approaches to understanding of language development and learning of language need 
to be deliberated upon through dialoguing and meaningful discourses.

F. 4. Cognition and Learning
Human learning as an interactive process is multidimensional, complex and life 

long. It is important to value the cognitive capacities in human learners and create 

different contexts of learning in which the learner brings his or her own experiences 

and connects it to the new learning. Contextualizing learning involves placing learners 

in situations where they are engaged in learning by doing, problem solving, and 

critical reflection processes. This represents a learner-centered approach, which is a 

significant shift from the conventional approaches to learning and teaching that places 

a demand on mastery and reproduction of content facts, procedures, principles, and 

theories. This course should aim to develop an understanding of human cognition and 

meaning making as a basis for designing learning environment and experiences at 

school. The student teachers should be able to reflect on their own implicit 

understanding of the nature and kinds of learning with an understanding of different 
theoretical perspectives on learning. The course should focus on the various cognitive 

views of learning and the range of their applicability in designing and creating 
learning situations. Focus may be drawn specifically to the constructivist paradigms, 

and their applicability in enriching learning process and creating learning 

environment. The student teachers should be able to make possible linkages between 

the learner, cognition and the learning process. Scope should be created in the course 
units to make the students realize and appreciate that learning is a multi-dimensional 

process that is rooted in the socio-cultural scenario of learners. The course may also 

include learner differences and differential nature of learning according to their 
varying abilities with a focus on multilingual and multicultural variations that play a 
role in constructing knowledge. The cognitive processes invovled with respect to 

learning the concepts of time, number, spatial relationships and the language skills 

may be focused upon, by creating suitable learning scenarios for the student teachers 

to actively learn and reflect on their observations and learning experiences.
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F.5. Planning, organizing and facilitating learning

Schools serve as important sites in the learners’ lives where they learn about 

their surroundings, societal happenings, culture, historical events, and various 

technological skills that are related to their life under different subject categories 

through different learning experiences designed. In the context of constructivist 

approach to learning, it is necessary to develop certain abilities and skills in student 
teachers to plan, organize and facilitate learning by creating appropriate learning 

environment. They should realize the importance of exploring the students’ needs, 

their prior knowledge and understanding while considering the different contexts of 

learning. The importance and skills of forming different types of groups encourage 

active knowledge construction. Creating various contexts of learning is essential in 

order to empower learners with necessary abilities and skills. Exploring and designing 
of learning contexts and experiences necessitates an understanding of the curriculum 

and the prescribed textbooks along with the learning attainments at each level. The 

priorities and the concerns expressed in the curriculum framework and their reflection 

in the textbooks requires a deeper understanding while transacting the curriculum in 

the classroom. The role of a teacher in translating the curriculum into various learning 

contexts and facilitating the learners to respond creatively demands necessary 
competencies and skills related to planning, contextualizing, organizing and 

facilitating. A course may be designed to equip the student teachers with the abilities 
to

• Analyze various learning contexts that lead to constructing knowledge

• Understand the role of a curriculum and the text books in learning as well as in 

developing certain critical thinking abilities and values.

• Demonstrate his/her understanding of different facilitative skills and their role 
in effective learning

• Prepare various materials, learning episodes and activities and organize them 

for effective learning

• Organize learning with active participation of learners individually and in 
groups

• Use effective communication through discourse, demonstration, scaffolding 
and modeling.
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• Reflect on one’s own performance in various roles of a teacher through self- 
assessment.

• Observe and reflect on various classroom practices and functions with respect 
to learning process.

F. 6. Human relations, Communication and Identity formation

The functions and responsibilities of teachers are multiple in nature, which not 
only involves planning, organizing learning experiences and facilitating learning in the 
classroom, but also to understand and help learners in their development. In the course 

of becoming a teacher, the student teacher gets exposed to various challenges related to 

learning, diversities that exist in the classroom, relate with parents and community and 

confront problems that are social and critical in nature. It requires social sensitivity, 
receptivity, communication skills and reflection on part of the student teachers to 
perform these responsibilities in effective and in a responsible manner. A course may 

be developed aiming at developing an awareness of understanding one’s own self and 

the dynamics of identity formation as a teacher. There is a necessity to develop in 

student teachers a capacity to reflect on education, the multiple roles of a teacher in the 

classroom, in the community etc. requiring communication skills, analytical abilities 

and social sensitivity. The course should intend to analyze and critique the way self and 

identities are constructed through socialization process within as well as outside the 
school. Focus may be paid on the factors such as caste, class, gender, religion, as well 

as other factors that are at work in constructing the self and identity of individuals and 

collectives. While becoming conscious of the many factors that influence identity and 

self, the teacher-learners should become more sensitive and begin to ‘free’ themselves 

of limiting conceptions of self and identity, and become proactive in shaping their own 

identities as ‘teachers’ ‘professionals’ and ‘human beings’. The course content may 

include the meaning of identity formation, the factors that contribute to identity 

formation including peer group, great personalities, media, and socialization at home, 

in school and the in the community. Need for reflecting into one’s own self identity, 

one’s own transition from the identity of a student to a teacher and influences that have 

acted/continue to act on oneself may be included. The teachers’ role in the community 

through various responsibilities and mobilizations may be included with an emphasis 
on socialization and communication. The course may intend to
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• Develop a critical understanding of the self and the factors affecting self

development.

• Understand various interpersonal relations of a teacher in elementary school 

context

• Develop an understanding of various types of communication and their effects 

in a human context

• Develop healthy teacher-pupil relationship

• Develop an understanding of teacher’s role in the community and the factors 

facilitating the relationships and the proactive role of the teacher.

• Critically analyze various socio and the cultural factors that promote or inhibit 

social relations and communications and their effect on identity formation.

• Self explore to identify the characteristics of a good teacher.

The course may be conducted through series of self-exploratory workshops, 

and through observing regular teachers, school visits and community related activities 

where the student teachers use their communication skills relate and involve 

themselves.

F.7. Assessment for Learning and Development

Assessment and evaluation are an integral part of teaching and learning 

process and contexts. It is crucial for teachers to be aware of how the progress and 

growth of students is to be assessed. While emphasizing on the process of learning, it 
becomes important to understand the assessment procedures which are formative in 
nature that help in providing feedback to the teachers as well as to the learners. The 

formative assessment processes that are authentic in nature also guide the learners in 

reconstructing the meanings where it is misconceived. The shift made in the learning 

processes also imply that there is a need to make a shift in assessment procedures 

which were conventional in nature until now in our school system.

This course in education, especially in constructivist learning situations may 
be planned to assist and facilitate student teachers in evaluating the students’ abilities 

in ‘real-world’ contexts. In other words, students learn how to apply their authentic 

tasks and projects. There is a need to value the learning process as much as the
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finished products. The way the student grows in his ability to relate his various 

reactions is an important aspect of his development, and an important part of any 
evaluation of his educational attainment.

■ There is a need to provide students who are future teachers with practical 

know-how of on-going assessment skills and of conducting various 

assessment procedures that assess what learners know, what learners can 

do, the problem -solving strategies, the performance tasks, deep 

understanding, social and personal traits, collaborative skills and so on. 
The course may be designed to produce the teacher’s best, where the 

student teachers are allowed multiple opportunities to demonstrate what 
they can do and when each opportunity is followed by specific 

performance-enhancing feedback. The course should also intend to enlarge 
current perspectives on assessment and evaluation, and enable teacher- 

learners to view student learning along multiple dimensions. It should 
focus not only on the assessment of learners for their learning abilities in 

the content areas, but also for their development of personal and social 

qualities. This brings an array of multiple evaluation techniques which can 
be used by the teachers as well as by the learners for self and peer 

assessment. The course may be developed to enable the student teachers to 

use of a wide range of assessment tools, and learn to select and construct 
appropriately. Keeping the learner’s attainment as well as other 

developmental aspects, the student teachers should evolve realistic, 
comprehensive and dynamic assessment procedures.

F.8. Issues & Concerns of Elementary Education in India

Teacher Education being an operational area, every teacher perceives several 

issues related to education and classroom experiences through personal experience. 
The student teachers need to understand the main issues that touch their functioning 
and also situate themselves in context. Such an understanding on a few issues and 

concerns will equip them to be ready for dealing with other issues and concerns in the 

field.
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In contemporary times, the education system in India derives its values from 

the Constitution of India. The Indian Constitution envisioned a humane society 

based on freedom, equality and justice. In this regard, education has been considered 

as an agency of social transformation where in these values shape the individuals. 

Since teachers ought to play crucial role in realizing the vision, it is necessary that 

they realize these values and become committed to it. The commitment to these 

national values in turn guides the teacher’s actions in the real course of his/her 
teaching life. The prospective teachers would be encouraged to come to terms with 

concerns and issues related to contemporary educational reality in the light of 

essential humanistic values such as social justice, equality, secularism national 

integration and so on.

While initiating the student teachers into these aspects, it is also required to 

engage them into exploring various critical issues that govern or hinder the progress 

the human beings. For instance, social inequality, inequality in providing educational 

opportunities, gender inequality, and the problems associated with the education of 

socially and culturally disadvantaged groups and so on. The influence of these 

dividing factors in the context of elementary education needs to be highlighted. The 

realistic educational scenario among the tribal and the rural population in the state and 

across the country in terms of their literacy and development can be one of the main 

critical concerns of the course. The issues related to universal access, universal 
enrolment and universal retention in elementary education need to be focused. The 

student teachers need to become aware of the human rights, especially the rights of 

the children and the amendments of various commissions towards protection of 

human rights. The violation of rights and its serious implications, especially 

concerning children need to be focused, so that the student teachers develop 
responsible roles towards children.

The course may also incorporate other concerns that are of high priority in 
nature that the student teachers should be aware of. The environmental issues and 

concerns need for education for sustainable development and the role of school in this 

endeavor need to be explicated. The student teachers should be engaged in exploring 

and confronting the environmental crisis and the ways of dealing with them through 

curricular materials to develop awareness, proper attitudes and actions among
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learners. The NCF-2005 has highlighted the importance of education for peace in the 

teacher education curriculum. Education for peace and its importance in school 

education can be an important concern in the course. Apart from these, the education 

of children with special needs is another important concern of elementary education. 

The student teachers should be aware of the learning needs of these children, be 
sensitive to their problems and learn different ways of engaging them by creating 
relevant learning contexts.

CORE COURSES

C 1. Nature of language

A course on Nature of language is necessary in order to develop a deep 
understanding of language as a subject and as metalanguage. The multilingual nature 
existing in our country need to be highlighted with their social structure and apply it 

in the language discourse in the classroom. The nature of language with its linguistic 

behaviour and system need to be understood by classroom teachers for proper ways of 

developing the language skills in learners, especially at the formative stages of 

language development. Language has played a very important role in the cultural 
development of the society, in the explanation of scientific knowledge and a other 

knowledge domains, in the progression of civilization of the society and in developing 

international understanding .The pre service teachers need to understand the nature of 

language and its functions in order to facilitate learning of language effectively among 

learners. The different aspects of linguistic behaviour and the linguistic systems such 

as phonology, morphology, syntax and semantics may be the focus of the course. The 
structure of a story, poem essay etc. could be the media for analyzing the linguistic 

system, the text structure and discourse. The student teachers need to be realized and 

appreciate the fact that language evolvement is culturally and socially governed in a 
society.

C.2. Nature of mathematics

The course on nature of mathematics aims to reconstruct mathematical 
concepts learnt at school and to enable reflection of one’s own mathematical thinking, 

understanding and learning. The course can develop scope in its units for the student
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teachers to understand the nature of mathematical knowledge; various methods used 

to evolve mathematical knowledge; to review the mathematics curriculum at 

elementary level and identify the pedagogical approaches that can be used to develop 
mathematical skills and operations. Scope should also created to enable the student 

teachers to appreciate the abstract nature of mathematics, the methods of analysis, the 

patterns and symmetry and other knowledge and value dimensions. The course 

content may deal with the some of the concepts such as number and measurement, 

space and shape, algebra, practical arithmetic and handling of data, calculation of 

percentages, ratio and proportion, geometrical concepts etc. Scope may be developed 

in the course to integrate mathematics with life situations to make learning more 
situated and meaningful. Integrating mathematics with EVS by identifying suitable 
and relevant themes or strands through which it can be integrated at primary level 

could be another concern of the course. This would also provide an experiential 

knowledge to the student teachers to identify the integrating strands and visualize and 

create learning situations accordingly in the actual classroom situations. The aesthetic 

dimension of mathematics discipline may be incorporated through various 

illustrations in order to develop appreciation value of it in student teachers. Besides 

developing the aesthetic sense of the discipline, the student teachers should also be 

imbibed with the initiative spirits and enthusiasm in removing the phobia and anxiety 
of learning mathematics in children.

C.3 Nature of environmental studies
The Environmental studies has been a part of the school curriculum at primary 

level since 1988 as an effort of National curriculum framework then, which 

highlighted the need for learners at primary level to understand the environment in its 

totality. The Environmental studies (EVS) forms a bridge between the school 

environment and that of the home and the community outside, where the child can 

bring his experiences into the classroom while constructing knowledge; explores the 

environment around to discover knowledge; engages himself in many inquiries and 

finds answers to those as well; test the relevance of his experiential knowledge to the 

world in which he will use it; and at the same time extend it to discover new meanings 

and relationships. In their exploration, children naturally encounter a variety of 

people, objects, relations and phenomena. In the process of their interaction -
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observing, identifying, inquiring, naming, describing, relating, and interacting - 

children engage themselves in various processes, thus forming concepts, acquiring 
and honing up skills.

The primary aim of EVS is to help the child to understand the processes, 

which shape his surroundings, so that he does not remain as a passive spectator to 

natural and social environment around him, but becomes an informed and active 
mediator of his environment. It provides distinctive opportunities for the development 

and exercise of the general cognitive abilities. It enables the child to use his 

environment as a source of stimulus to learning through organized exploration and 

investigation. In general terms - why certain things happen? What to observe? What 

means can we use to record it? What techniques are necessary to analyze it? What 

information would contribute to understanding it? How is the situation developing? 
How do we contribute to that development? If we had the opportunity, how can we 
communicate the results of our inquiry? and so on.

The student teachers should be aware of the distinctive features of EVS, its 

objectives, the multiple cultural and the social perspectives of the environmental 

dimensions which lead to critical thinking, positive attitudes and values. They need to 

understand that EVS is not a content area, but an approach to learning which taps 

upon the experiences of the child related to the immediate surroundings that form a 
seat of constructivist learning thus emphasizing an approach “ learning how to learn” 

where the child equips himself to face ever changing environment in the future life. 

The understanding of the nature of the subject EVS should enable the student teachers 

to develop values like concern for the environment, social equality, universal 

brotherhood, self reliance, self confidence, learning of social roles, development of 

group spirit, secularism, responsible behaviour in sustainable development etc. The 
course on nature of EVS may include the above dimensions aiming at proper 

understanding of the cognitive, social, cultural, and environmental and the normative 

dimensions of the subject and realization of these in concrete classroom situations. An 

exposure to the existing EVS curriculum at the state and the national levels and their 
analysis in light of the pedagogical principles, critical issues and concerns that are 

social, cultural, and environmental in nature can be a part of the course which can be 

an experiential learning for the student teachers.
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C.4. Nature of science

The nature of science as a discipline, its features, characteristics and the 
methods followed in the pursuit of scientific knowledge and its ramifications as a 

subject area in the school curriculum may be focused in the course. A teacher needs to 
have the knowledge of a discipline, its evolvement and historical evolution of ideas in 

the discipline, so that it facilitates the understanding and methods of handling the 
concepts in the classroom. Facilitating learning of natural science at upper primary 

level requires an understanding of the nature of the science discipline, its categories 

and the methods of inquiry and the investigative processes that have led to the 

knowledge formulation. The scientific facts, concepts, generalizations, principles, 

laws and theories that go to make the knowledge categories in the science discipline 

are essential. The course developed on science should aim at reviewing the 

elementary and secondary science content, with a focus on methods of science and 

development of the skills of scientific inquiry and investigation. It should also aim to 

develop certain abilities in student teachers such as planning, designing, carrying out 

investigatory projects related to science content. Reviewing and analyzing the science 

content at elementary and secondary level should also enable the student teachers to 

reflect upon the kind of pedagogical approaches that can be adopted to teach science. 

Dealing with planning of projects, carrying out investigations, and experiments would 

provide hands-on-experience to the student teachers and develop required 

competencies and skills in performing science activities. Some of the school science 
content such as measurement, states of matter, physical and chemical change, metals 

and non-metals, living and non-living things, life processes, bio diversity, 

interdependence, food and nutrition, environment and natural resources etc, may be 

transacted using the constructivist inquiry methods, observations followed by 

experiments and so on. The methods of science may be explored through the designed 

activities and the projects. It may further be explored in the works of the scientists and 

discoverers. The need for developing scientific literacy and scientific attitude may be 
focused in the course through suitable resources such as films and cassettes on 

scientific attitude, and scientists and their discoveries. The school science textbooks 

may be analyzed for identifying the integral points or strands with which the concepts 

of other subject areas may be integrated. Similarly, the concepts and the themes may
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be analyzed to develop scientific attitude and other inquiry and process skills such as 

observation, classification, hypothesis formulation, inference, interpretation and 
predicting the events etc, may be developed in children.

C.4. Nature of social science

The nature of social science as a discipline with its branches and the methods 

followed to pursue knowledge in the discipline may be focused in the course. The 

interlinkages has to be studied both at the conceptual and theoretical level and as well 

as its practical implications. What the social scientist does? How are the 
interpretations made about the historical events? What are the tools used to gather 

information and knowledge about the historical occurrences and the validity of the 
same? These are some of the questions that have to be addressed while formulating 

the course, so that the student teachers acquire adequate knowledge about the nature 

and the method of the discipline. This understanding would facilitate the learning 

processes that one employs in the classroom while dealing with the historical 

knowledge. The relationships and interactions of people in groups and the importance 
of perspective in understanding social phenomenon are some of the issues that may be 

dealt with in this course. Similarly, the relationship between human experience and 
growth of institutions such as monarchy, aristocracy, imperialism, democracy and the 

relationship between human life, space and resources like distribution of wealth, 

surplus economy etc. may be included. The content included may be in tune with the 

elementary and secondary level curriculum of social science in the state.

PEDAGOGY COURSES

P.C.l. Learning of first language/mother tongue

The language education should ideally build on the language potential of 
children that are socially and culturally constructed. Since India is multilingual with 

diverse languages, it poses quite a many challenges and opportunities in teaching. The 
student teachers should be engaged in the nature of language and language learning 

with special reference to the learning of home language/mother tongue. An in depth 

study of language learning as a process determined by the structure of language which 

is influenced by various factors such as socio and cultural aspects should form an
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important component. The cognitive skills and the communicative skills that can be 

nurtured through creating enough of creative opportunities and the learning contexts 

may be given importance. The language skills to be developed specific to the levels- 

primary and upper primary, and the constructivist modes of developing those in 

learners can be the part of this course. The student .teachers should be equipped with 

the skills of designing activities and techniques to develop language abilities in 

children. The sociolinguistic approaches and the ways of handling a multilingual 
classroom need to be part of the pedagogy of language education course. There is a 

need to acquaint the student teachers with the ways in which language acquisition 

takes place in multilingual settings, the influencing factors, and the higher proficiency 

skills besides the basic language skills. The assessment modes that are specific to 
language learning and attainment of language skills may find place in this paper, 

besides the common approaches to assessment that may be found under the course 

paper titled ‘assessment for learning and development”.

P.C.2. Learning of second language/ English

The need for learning second language as English in a multilingual country 

and its importance in school education curriculum needs to be made realized through 
the pedagogical course related to learning of English. The three-language formula, its 

necessity in school education and the optional forms in which the languages can be 
chosen may be a part of this paper. The language policies in India and which is 

specific to elementary level may be introduced in any of the language education 
papers (PCI or PC2).

The student teachers need to know the objectives of teaching the first and the 
second language at the elementary level. The place of English as second language in 
the school education and the progressive changes that evolved in the objectives and 

the approaches to learning a language and the textbooks may form an important 

component. Some of the cognitive theorists whose contribution to language 

development in children may be referred to, while drawing upon the important 

principles of language learning. The learning aids and the resources need for and 

planning of a language lab that facilitate language learning form the important aspect 
of language education. The practical sessions on experiencing some of the technical
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aids that help in development of language skills should become an integral part of this 

paper. The student teachers may be oriented into some of the approaches such as 

communicative approach, natural method, audio lingualism, phonetic method etc. The 

discourse method and the other latest developments in language learning stressing 

upon the skills may be included. The ways of facilitating learning of different 
language components such as essays, narratives, grammar and poems may be treated 
separately. The student teachers need to have hands on experience in selecting 
various learning materials and using them in appropriate learning contexts and assess 
the outcomes as well. The emphasis placed on language learning at the elementary 

level by different commissions and the curriculum frameworks at the national level 

from time to time may be included as well, so that the student teachers can analyze 

and reflect upon the current and the existing language practices in school education. 

The curricular inputs provided in language learning should facilitate the teacher 
learner to design activities and create learning contexts appropriately at different 
levels of elementary education.

P C.3. Learning of mathematics

Mathematics is more than formulas and operational procedures involved in 
solving problems. Visualization and representations are skills that mathematics can 

help to develop in children. Developing children’s abilities for mathematisation is the 
main goal of mathematic education. There is a need to shift away from the narrow and 

conventional ways of viewing and treating mathematics learning which is centered on 

numeracy, number operations, measurements decimals and percentages. There is a 

need to concentrate on higher aims that lead to development of child’s resources to 

think and reason mathematically, to pursue assumptions to their logical conclusion 

and handle abstractions.

In light of the above, the course paper on pedagogy of mathematics should 

intend to imbibe some of the important principles of mathematics learning and the 

goals that focus on higher order of thinking or cognitive abilities. The student teachers 

should be able to visualize mathematical truths through patterns, developing 

conception of axioms, postulates and their need in mathematics. An exposure to the 
nature of mathematics in the school curriculum, the mathematical concepts and the
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procedures used is required. The learning processes involved in learning mathematics, 

development of children’s logical thinking, reasoning and abstractions as seen in 

some of the developmental theories need to be explicated through many interpretative 
and classroom exercises. The pedagogical approaches to facilitate learning in different 

aspects of mathematics such as geometry, practical arithmetic, number, algebra, data 
handling and statistics, ratio and proportional reasoning need to be considered. 

Besides this, helping children to develop a mathematical view of the world; initiating 

student’s investigations and independent activity and problem solving strategies need 

to be intended through the paper. Attention may also be drawn to the aesthetic 

dimension of mathematics, as mathematics is usually seen as a hard-core subject. The 
paper may also include the assessment procedures involved in assessing the 

mathematical processes and learning attainments

P C. 4. Learning of environmental studies

The student teachers trained at elementary level need to have an exposure to 

teaching of science, social studies as well as EVS, which is the curricular component 

at the primary level. The pedagogy of EVS should engage the student teachers in the 

conceptual features, the need to teach EVS to the children in an integrated and holistic 

manner rather in a compartmentalized fashion. The EVS - as an approach, a 

discipline or both; environmental studies and environmental education; its scope- 

integration related to the physical, social, historical and cultural aspects of the 
environment need to be focused.

The principles involved in teaching EVS, the pedagogical concerns, and the 
learner centeredness should be the main concern.

The Basic considerations in developing curriculum in EVS: relating cognitive 

growth of children to the development of concepts; alternative frameworks; 

differences in approaches to the construction and transaction of curriculum from 
classes I to V need to be attended to.

The pedagogical concerns may involve the constructivist principles and the 

methods which are inquiry and exploratory in nature. The learning of EVS through
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field interactions, observations, inquiry processes that can be carried out in groups 
may be highlighted. The themes that bring out the essence of learning the natural and 

the social environment in an integrated manner, their objectives and the exploratory 
modes may be included for an experiential learning. The analysis of textbooks and the 
curricula materials on EVS may be carried out in the course for identifying the 

themes, the processes aimed at, their organization, integration etc. While engaging in 

a critical enquiry of EVS as a school subject, the student teachers should also learn to 

develop insights into the issues of curriculum design and implementation. The course 

may include certain insights on developing different types of lesson designs that 

incorporate various types of inquiry that lead to exploratory learning. The assessment 
modes that are authentic in their nature and scope may find place in the paper. The 

role of the teacher in scaffolding, facilitating learning in and outside the school 

environment, in exploring and identifying the resources and learning materials 

appropriately need to form important dimension of the course. The need for 

collaborative learning, different ways of grouping the learners, assessment of group 

learning are also of due importance.

P.C. 5. Learning of science

The nature of scientific knowledge, its categories that have been mentioned in 

the paper C.5 forms a knowledge base in understanding how learning of science 

should take place. The place of science as a subject area in the school curriculum is to 
be understood in order to bring proper integration with the other subject areas. The 

changes that have been witnessed in the aims and objectives of teaching science that 

are influenced by the national concerns and priorities and the environmental and 

global concerns can be the necessary curricular input. The broad aims of developing 

scientific literacy and scientific attitude and the role of science curriculum and the 

teacher in developing the same are the important components besides learning the 

various methods and approaches to teaching of science.

The cognitive processes such as observation, classification, measurement, 

interpretation, hypothesizing, generalizing etc may be given importance while 

considering the process of learning science. The student teachers may be initiated into 

viewing the child as the natural learner who can construct the knowledge on his/her
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own through various explorative and inquiry methods. An analysis of science 

curricular materials including textbooks and the national imperatives in the direction 

of producing scientifically literate learners are found to be essential in the making of a 

science teacher. The skills and competencies required of a teacher to design and 

develop various activities and learning contexts in which the child constructs 

knowledge may form an important component of the paper. The skills required to 

identify the various learning resources, preparation of learning aids, using ICT etc in 

teaching of science are essential. Apart from these, the use of some of the laboratory 

techniques for demonstrating simple experiments, collection and preservation of 

specimens, improvisation of apparatus etc. may be an integral part of preparing a 

science teacher. Field trips and conducting small science related surveys and projects 

would provide hands on experience for the student teachers, so that they can 

confidently and skillfully operate in real classroom situations. It would develop 

competencies of planning activities and projects for the students in the classroom. The 

use of local resources in creating learning contexts in science would also develop an 

awareness of bringing in some indigenous knowledge related to certain applications. 

Besides this an exposure to planning of science exhibitions and fair and the 

responsible roles of teachers needs to be considered. The relevance of science to 

daily life and its wider applications, its aesthetic and the ethical dimensions needs a 

greater attention. An awareness of these aspects of science teaching would enable the 

teachers to be more realistic, pragmatic and life oriented in their approaches, rather 
than being mere information providers.

P.C.5. Learning of social studies

Understanding the nature of knowledge in the discipline of social science and 
its disciplinary categories along with their scope and objectives is essential before the 

student teachers equip themselves with the skills and competencies of teaching social 
studies.

The knowledge base of the discipline will help student teachers in 

understanding how inquiry in social studies necessarily includes experiences of 

interaction in and with society and the environment. Critical thinking, inquiry and
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search for evidence, examining text-based knowledge in social contexts are essential 

components. The different methods that can be used in facilitating the learning of 

social studies which lead to not only in constructing learning but also critical thinking, 

analytical inquiry and processing and synthesizing the knowledge obtained etc. should 

be given importance. The various materials, tools and the media that can facilitate 
learning of social studies and help in certain cognitive processes need to be identified 

for their merits and importance. An experiential knowledge of field interactions, 

involvement in community based projects, collection of data from primary and 
secondary sources is necessary to gain insight into the essence of the subject matter as 

well as in creating suitable classroom environment in engaging the students to acquire 

the necessary skills and abilities required along with learning the subject matter. The 
processing of data generated, critical analysis and interpretation of the data and 

relating it with the other present events and affairs, establishing the reliability of the 
data obtained by comparing it with the data obtained from other sources may be 

developed. The skills related to map reading, locating places using the directions etc, 

assessing the environmental aspects, resources and its utility by man, and an 

understanding of the human environment, the different systems formed by man-local 

bodies, institutions, civic responsibilities for human welfare etc may enrich the 
understanding of the pedagogy of social studies.

The objective of developing the core values such as democracy, secularism, 

social justice, equality, environmental protection and aesthetic values related to 

cultural heritage and the product of human civilization over a period of time should be 

an integrated with the curricular inputs. The critical issues such as inequality, gender 
discrimination, social and economic disparities that lead to inequalities in society may 
be included. The scope should also be created to bring awareness in student teachers 

how these values can be developed through the content prescribed and to go beyond 
the textual content in pursuance. The student teachers may be initiated into the ways 

of analyzing the curricular materials such as text books, teacher’s handbook etc. 

Similarly, the skills and abilities related to critiquing a historical film, or a novel, or a 

book that develop analytical skills as well as an understanding of the historical events 

and their interpretation may be treated appropriately.
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SKILL DEVELOPMENT COURSES

SDC.l Theatre and fine arts

The importance of art in education has been emphasized very often to 

recognize and enrich the creative potentialities of school learners, and to awaken and 

sharpen their aesthetic sensibilities towards the natural world around them. The need 

to integrate art education in the formal schooling in order to perpetuate our cultural 

heritage and understanding, the teachers need to be oriented in various forms of art 

education. It is essential that our student teachers are oriented to the varied artistic 

traditions of the country and state in specific, and develop necessary skills, abilities 

and aesthetic sensitivity.

Among art forms, theatre is considered to be an effective medium in reflecting 

the life situations, and various characters of the social world. This art form is highly 

amenable for adaptation in the classrooms, because of its direct appeal through 

understandable language accompanied by body movements, gestures and facial 

expressions. The experiences such as dramatization, role play, mime, theatre 

exercises, body movements, expressions, voice control, spontaneous enactments are 

considered important in exploring one’s self and others and in developing critical 

empathy towards the physical and social worlds. Not only this, the skills and abilities 

developed through theatre experiences empowers one to communicate and express 

oneself effectively and confidently in learning situations.

The scope may be developed to provide an opportunity to discover inherent 
links between dramatics and education which can be done in two ways: one, for the 

teachers and through them linking it to pedagogy, and the other for the children who 

could be better learners. It does not necessarily mean playing drama in classroom or 

in school, but to use the techniques of drama and orientations of a performer for 
enhancing teaching learning. The student teachers must be guided to acquaint with 

developing the students’ personality and capacity; to develop the potentialities of 
school children so that they can create knowledge; to develop communication and 

interaction capabilities and to find linkages between various art forms and school 
subjects so as to develop a holistic view about learning.
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The course may be spread over to four semesters, treating different areas such 

as theater, different art forms such as music, dance, and heritage craft under which the 
local craft form, and the craft forms which are rooted in specific culture and traditions 

from different parts of the country may be introduced. Under theater, the art forms 

like mime, street play, skits, and short dramas, script writing, verbal and non-verbal 
communication and puppetry may be introduced. Drawing, preparing models using 

various media, preparing craft materials using bamboo, straw, paper, and other 

materials may form the components of the paper. A series of workshops may be 
organized in continuity and under professional guidance, over the academic year. The 

resource persons may be identified from different fields like, theatre, music and fine 

arts including craft for the workshops to train the student teachers. The course should 

not concentrate only on developing the skills, but should aim at holistic education that 

involves personality development and perspectives and insights into the life around 
them and aesthetic sense.

The main objectives of this course should be to initiate a process for 

independent, enjoyable and experiential learning and to tap the creative potentials of 

the teachers that result in self-enhancement. The student teachers may also be helped 

to realize the importance of group work and socialization. Since the individuals will 

be involved intrinsically in organizing activities of various kinds which is the 

requirement, the organizational skills, interpersonal relationships and self discipline 
would be formed. The exposure to various art forms should enable the student 

teachers to develop linkages between the art forms and the school subjects. The 
necessary skills and attitudes to integrate the art forms, as well as to use the skills 

obtained meaningfully are required for an elementary school teacher. A viable 

curriculum to develop necessary creative potentials, as well as to develop the skills 

and attitudes required manifesting the skills of communication and other abilities in 
the schools need to be developed. The purpose of the curriculum should be to 

sensitize student teachers about their inherent potentialities, Components - activities 

related to body and mind, senses, emotions, imagination, concentration, observation, 

introspection, etc. The assessment of student teachers should be performance based 

using suitable criteria derived from each task. The other aspects such as group skills, 

attitudes, values and commitment may also be assessed using suitable criteria. The 
assessment should be totally internal. The portfolios of the work done by the student
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teachers that are assessed by themselves, by peer and the teacher educators may be 

maintained.

SDC.2. ICT for pedagogy

A course on ICT for pedagogy should aim to introduce students to the use of 

computers in education both as a pedagogic tool and as content knowledge. Through 

hands-on experience, the student teachers will learn to use different software 

packages, multimedia application in education and programming to deal with 

pedagogical issues in the classroom. They should be oriented to the use of Internet, 
different web sites to locate the learning materials and appropriately use them in 

teaching learning process. The skills required in using power points, creating blogs 

and sharing the learning experiences through interactive modes online are required. 

The student teachers may be oriented in planning a project in the respective pedagogic 

areas using the soft ware packages and apply it in the classroom transaction that may 

be assessed for its effectiveness. The knowledge of spread sheets, entering the data 

tabulating, analyzing the data, applying simple statistical procedures drawing and 

interpreting the data through graphical representations may be included with an aim to 

equip the student teachers to handle the achievement data of the students obtained 

through tests and examinations. The school internship programme which involves 

delivering of lessons by student teachers may include at least two lessons on using 
ICT in the classroom in the respective subject areas at upper primary level may be 
encouraged, so that the student teachers will have a practical experience of teaching 
the content using ICT.

SDC. 3. Multimedia and other technologies

This course should aim at orienting the student teachers towards performing 

certain key operations of multimedia by using external and internal devices, 
teleconferencing by using flash and other related soft wares, and data transfer by 
using blue tooth etc. They may be introduced to the skills in capturing some of the 

interesting classroom interactions, projects done by the students, performance in art 

related areas by using various devices such as mobile, digital camera, cam card and 

video camera and transfer the same to the computer by using certain soft wares. Data
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Transfer by Smart USB Flash drivers and application may be included. The Blue 

tooth technology, Stereo-data transfer to computer to external devices like Ipod and 
Mobiles that are in vogue now for entertainment purpose, may be meaningfully used 

in the educational settings. With these operational skills, the student teachers will 
have a treasure of various learning experiences of students that are field based, 
creative and collaborative in nature. Many anecdotal situations can be captured and 

replayed later to analyze and interpret them. These would provide a feedback to the 

teachers to take necessary follow up measures to enrich the learning environment. 

Projects may be given where they connect and use multimedia for instructional 
purposes, and develop learning material using media devices in their respective 

content areas, and perform tasks using blue tooth technology. The projects may be 

assessed using rubric assessment that can be a part of portfolios of the student 

teachers. The assessment should be purely internal, assessing not only the 
performance of skills and abilities of student teachers, but also their attitude and other 
affective measures.

SDC.4 Health, yoga and physical education

Health and physical education is one of the crucial indicators of progress and 

development of an individual. The important commissions and the national 

curriculum frameworks evolved till now have emphasized persistently that health 

and physical education should aim at enabling the child to know that harmonious 

development of body and mind is essential for good health. This necessitates a need to 

develop competencies and abilities in student teachers related to the concepts of 

health, yoga and physical education and develop desired skills and practices as well. 

Health and physical education is an integral part of total school education. Training in 

scientific research innovative methodology for elementary school teachers in the 

changed needs is an important requirement to develop

Competencies and proficiencies to teach relevant concepts of Health and 
Physical Education. The yoga may be integrated as a part of health and physical 
education which helps to develop a balanced and a personality with full control over 

one’s emotions and thought processes, thereby giving the ability to face situations of 

any kind with equanimity. It is a holistic approach to life. Introducing Yoga education
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in schools is to aim at developing good physical and mental health in students. Self- 

discipline and several other values are developed through yoga learning. Through this, 

the student teachers may be empowered with the knowledge and practical skills 

involved in yoga sastra. Along with this, the course can also deliberate upon 

developing essential ethical and aesthetic values through practical sessions related to 

fitness of the body and mind. It should be aimed to prepare student teachers to be 

effective skills and value oriented yoga and physical education teachers in schools.

SCP- School contact programme -1

The school contact programme should provide direct experiential knowledge 

of school environment and the processes that take place in the schools under various 

functions and responsibilities where teachers play important roles. Usually, the 

teacher education institutions expose their students to schools only during the 

internship period where the primary task is to complete the number of lessons. Since 
the student teachers are exposed to the diverse aspects of school education under 

various subject areas, it is advisable to initiate them into school experience in the first 

semester itself, so that they get hands-on experience simultaneously. The practical 

exposure and experiences derived from the field will also enable better understanding 

and provide deeper insights into the theoretical perspectives of school education. 

Students may be expected to undertake assignments in a semester, which is designed 

to give very specific opportunities of generating knowledge from the field, testing 
given theories and developing skills of communicating with children.

In this practicum, interaction with elementary school children may be 

conceptualized in such a manner that enables student teachers to understand 

elementary school children and relate to them. The school contact programmes may 
be planned under specific tasks, which the student teachers can carry them out in 

school context. The student teachers may plan the tasks under the supervision of the 
respective supervisors, and subsequently,

• Observe and interview children and collate experiences of interacting with 
children,

• Relate and communicate with children
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• Understand the children’s development within given socio-cultural, political, 
economic and personal contexts,

• Establish links between developmental constructs and principles, and psycho

social realities of growing children,

• Interact with children using planned activities.

• Reflect upon their experiences

• Review and discuss with group members and faculty supervisors about their 

observations of children, experiences and reflection upon experiences.

• Analyses the observations and interpretations and reports’ individually and 
shares the experiences in groups and through presentations.

Some of the assignments and tasks that the student teachers might take up in 

the school contact programme besides organizing and conducting activities are:

To understand the nature of children’s play at different age-levels and to gain 
insight into the various dimensions of children’s play, such as comprehension of rules, 

rule making, development of social roles and skills, relationship between language 
and play, issues of gender. This may be done by observing 3 to 4 children who belong 

to the age groups 4-6 years and 6-8 years.

Children can be observed in naturalistic settings such as a playground or park 
in the neighbourhood. Observation at each given time would be for about one hour, 

adding up to a total of 10 hours for each age - group. The hours of observation may 

spread over a period of 5-6 weeks.

Similarly the children may be observed for their problems skills and moral 
reasoning in different contexts. The student teachers may present the moral dilemmas 

to the children one at a time, in an interesting story-telling manner. Later the children 

may be asked a number of questions in order to get a thorough insight into their 

understanding of morality. The theories related to moral development according to 

Piaget and Kohlberg may be applied in the real settings. Student teachers will be 

required to maintain a record of basic information such as the child’s name, age, sex 

and socio-economic status. The entire interview protocol would be recorded 

verbatim, indicating the questions asked and the responses given (verbal or through
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gestures) both of the interviewer and the child. The Student teachers may analyze the 

responses of children keeping the theoretical framework moral judgment and the 

stages of moral development as given by Kohlberg.

The student teachers may be asked to keep detailed records of their 

observations and discuss the difference between raw data and the observations and 

interpretations thereof. It is presumed that discussions amongst peer group and with 

faculty supervisors during the time allotted for this, would enable students to evolve 

frameworks of analyzing the observational data. Supervisors may facilitate the 

process of analysis and interpretation and help establish links with theory

Each student should have a minimum of 20 contact sessions which might 

include planning with the faculty facilitation, school contact, and post contact 

discussion and presentation of the report that covers planning, activities conducted, 

observing children and their experience of interacting with them. The themes on 

which the student teachers have to work may be worked out by the teacher educators 

in advance with inbuilt flexibility autonomy of choice. This could be done before the 

commencement of the course in a team of teacher educators through workshop mode.

Reflective Learning

The student teachers may learn to analyze critically their preparation, choice 

of activities and materials, developments that take place in a classroom, their own and 

other classmates’ interaction with children. They are also expected to reflect upon 

issues regarding children’s learning, their expressions, creativity, issues of discipline 

and control and the influence of varying socio-cultural background of children on 

their learning. The student teachers may be initiated into maintaining a reflective 

journal, which portrays their observations as well as school experiences in different 
situations and occasions.

Each group may be assessed internally by the concerned supervisor by 
following suitable criteria that are based on several tasks like, planning (theme, choice 

of activities, relevance of materials, organization of time), school contact 

(organization of material, communication, engaging children, spontaneity, time 

management), Post Contact Discussion (insights gained, analysis and interpretation
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and reflective learning) reporting (clarity of thought, organization and format, analysis 

and reflection and logical flow) and group presentations (identification of key 

elements and organization of ideas, open mindedness to criticisms, ability to sustain 
arguments, critical and reflective questioning and coordination and cooperation 

among group members).

SCP. School contact programme - II

In the second semester, the school contact programme may be organized 

where in the student teachers will explore the creative ways of organizing activities 
with and for children. They may learn to conduct meaningful group and individual 

activities with children.

a) The emphasis may be placed on the co-curricular subject areas such as craft, 

theatre, art and music in where the student teachers may plan, organize 

creative activities. The learning experiences gained from the course theatre, art 
and heritage craft may be applied in the real life classroom situations where 
the children are engaged in free expression activities. Engaging the student 

teachers in this kind of school contact programme should enable them to 

reflect upon their skills of planning, organizing, and nurturing the children’s 

creative abilities.

b) The student teachers may be initiated into an activity of evaluating the 

children’s literature where in they will

• Orient themselves to different types of children’s literature that are published 
and in use such as picture books, folk tales, activity books, fiction and non
fiction

• Examine and develop a criteria of evaluating a variety of children’s literature
• Develop skills of creative use of children’s literature.
• Develop skills of building children’s literature for use in classrooms.

A series of workshops could be organized, spread over the semester on 

specific themes. As stated in the school contact programme-1, this may also include 

tasks such as a) planning for the school contact b) school contact where the student 
teachers interact with children using planned activities c) post contact sessions where 

the student teachers will review and discuss with group members and assigned faculty
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supervisors about their experiences of organizing the activities, with children and 

reflection of their experiences.

The tasks carried out, experiences gathered, observations made, interaction etc 

will be reported individually in the records. The reflective experiences on the above 

and in general that speaks about their school experience may be encouraged to be 

shared either orally or in the form of reflective journal.

Each student should have a minimum of 20 contact sessions which include the 

planning, school contact and post contact discussion. The school contact programmes 

will be supervised by the faculty members who will facilitate and guide the student 

teachers whenever required, observe them during their interaction with children and in 

the other tasks, and provide feed back constructively that may enable the student 
teachers to reflect upon their experiences, and as well as boost their self identity as 
teachers.

Reflective Learning

It is expected that the trainees will learn to analyze critically their preparation, 

choice of activities and materials, developments that take place in a classroom, their 

own and other classmates’ interaction with children. They are also expected to reflect 

upon issues regarding children’s learning, their expressions, creativity, issues of 
discipline and control and the influence of varying socio-cultural background of 
children on their learning.

The student teachers may be assessed internally by the concerned supervisors 

by following suitable criteria that are evolved based on the tasks such as planning of 

the activities, organizing the activities and interaction with children and post contact 

session that involves sharing of experiences through presentations, discussions etc. on 
the following basis and criteria.

SDC.4. Storytelling

Through this skill development course, the student teachers may be trained to 

examine and develop criteria of evaluating children’s literature and develop skills of 

telling stories and use the children’s literature creatively and appropriately to the
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contexts. The stories may also be used as a medium to facilitate expression, 

imagination and creative use of language in children. These skills may be developed 
through workshops.

Story Telling
A series of discussions may be held with student teachers to identify skills of 

story telling, relevant and interesting stories that children enjoy at different age levels. 

Subsequently, student teachers will tell stories amongst peer groups, with the 

facilitation of supervisors. Groups will then critically reflect on story presentations. 

Workshops must also be organized with the participation of professional storytellers 

in regional language and English. The stories which are rooted in traditional culture 
and related to festivals, ceremonies, and people living in particular places (hilly, forest 
areas) and stories related to their beliefs and customs may be collected and narrated. 

They may also be trained to tell stories using the puppetry and animations. Emphasis 

may be given to the skills involved in gestulating, facial expressions, hand and body 

movements, voice modulations, eye contact according to the characters involved, 

mimicry of animal and bird cries, etc which are important skills in story telling

Story Writing
The Student teachers in groups can choose a theme and write stories. The 

stories can be in the form of animated figures, drawing the scenes, or using the low 

cost materials and build images and scenes. For example, the story of a crow and the 

fox, the crow trying to reach the water pot by using pebbles etc can be narrated by 

creating drawings on a flash cards and sequencing them according to the story. 
Similarly, the story of Cindrella can be done through creating picture cards. The 

student teachers can also be oriented about the use of flash cards or picture cards in 

assessing the sequencing and comprehending abilities of children

The faculty members may facilitate by providing guidance wherever required. 

The skills acquired may be used in the subject areas while teaching wherever 

required. For example, while teaching science, these skills can be used for narrating 
an event or episode. The student teachers may be internally assessed by their 

respective supervisors using the appropriate criteria involved in the skills of story 

telling.
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SC.P. Ill School internship programme

The School Internship Programme is a main crux of a teacher education 

programme, which offers an intense and focused school experience and develops the 

identity as a teacher. While functioning as a regular teacher, the intern gets the 
opportunity to translate his/her knowledge base, pedagogic theory, and understanding 

of children and repertoire of skills into reflective classroom practice. The school 
benefits from this alliance in terms of witnessing possibilities of unconventional 

pedagogies. Besides this, the school experiences create opportunities to become aware 

of the multiple roles and responsibilities of teachers in schools and thereby helps in 

developing a self-identity as a teacher in the students. The internship should also 

make the student teachers to critically reflect upon one’s own classroom practices.

Tasks
The School Internship programme may begin with a weeklong period of 

intense classroom observations of regular teachers. It is expected that an analytical 

and reflective understanding of existing practices wilt equip the intern to translate 
innovative pedagogical theory into meaningful practice.

Observations of classes taken by the regular teachers at the initial stage.

At the initial period of an internship programme, the student teachers need to 

get a feel of the school and the classes. So instead of directly launching upon taking 

the classes, they may observe the classes taken by the regular teachers and the 

processes of learning employed in classrooms. They may also explore the facilities 

available in the schools for selection of learning material and media. This period may 

also be utilized for planning the other tasks that have to be carried out in schools. The 

student teachers may reflect on their observations of regular teachers classes through 

discussions with the faculty supervisors and peer group. Along with this, they may 

also observe classroom to understand children’s needs and levels of learning, and the 

classroom culture. Interns are expected to observe the classroom they will teach in 
during internship.
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Rapport building with the cooperating teachers
During the internship period, the student teachers may establish rapport with

the regular staff of the school in order to sustain a positive and professional work 

culture. The tasks such as identifying the classes and units to be taught, framing the 

timetable for teaching during the internship period etc, may be planned by discussing 

with the schoolteachers. The faculty members may identify some teachers subject 

wise, who can assist and facilitate the student teachers in their day today planning and 
teaching. Each cooperating teacher may be assigned at least 2 students to be guided 
and assisted in their classroom processes.

Record Keeping
1. The student teachers may maintain regular written records of the units plans 

taught. This will include monthly and daily plans. While maintaining individual 

creativity in designing plans, the intern is expected to include the following:

• Subject or topic of the unit
• Rationale or choosing it
• Learning objectives that include the process of learning.
• Methods adopted to engage the children in learning situations
• The concepts to be learnt through various activities
• Organization of activity chosen and designed, and
• The materials and the resources required.
• The curricular and the web sites refered in relation to the unit to be taught
• Methods of assessing the learning process and outcomes continuously

2. The student teachers may also maintain regular reflective daily journals which 

would include: a reflection of the activities transacted, their success or failure, 

issues in the process of transaction, appropriateness of material and activities, 

children’s involvement and learning, time-management, discipline in the 

classroom and cooperation amongst children. The journal should include the 

intern’s reflection on choice of activity in terms of children’s levels of learning 

and interest. Reflections should also express the linkages that the intern draws 
between pedagogy and theory courses and their appropriate integration with skills 

of teaching.

The journal must project the lessons that the intern draws out of her own 

classroom, the experience and suggestions for future practices.
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Time Frame

Each intern may be expected to spend 17 weeks in the internship programmes. 
Of these, one week is expected to be spent on classroom observations at the beginning 

of the internship. The subsequent 16 weeks can to be divided into two blocks for 

regular teaching. The first block of 11-12 weeks is to be spent in teaching a primary 

class (I-V). In the second block of 4-5 weeks, the interns will teach middle level (VI- 

VIII) classes.

The intern is expected to teach a minimum of four days per week, adding up to 
a total of 64 days. It is expected that the internship programmed will be considered 

complete only after an intern has satisfied the requirement of one week of 

observations and a minimum of 55 days of teaching.

DETAILS OF INTERNSHIP

During the third and fourth semester, 'the student teachers will be in schools 

for actual teaching. The total hours set apart for the whole exercise may be 270 hours, 

which include observation and analysis of regular teachers’ classes and the classes 

taken by other student teachers. The actual days they are expected to be in schools 

could be 45 days. (225 hours). This will be spread in to two semesters. The details are 

given below

SL
NO

SUBJECT
NO OF PERIODS

SEMESTER III 
(L P SECTION)

SEMESTER IV 
(U P SECTION)

1 Malayalam 10 15
2 Integrated approach (1&2) 12
3 English 10 15
4 EVS 10
5 Maths 10 10
6 Basic Science 10
7 Social Science 10
8 Health, yoga and physical 

Education
2 2

9 Theatre, art and heritage 
craft

4 4

TOTA 58 66
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Note:

i. During the third Semester the trainees have to take lessons as mentioned above

ii. During the fourth semester the trainees will have the option to select one language 

and two core subjects for teaching. But the total number of lessons will remain the 
same

iii. Each trainee can take three lessons per day. The remaining hours can be utilized 

for observing the classes taken by regular teachers and Co-Trainees

iv. Each trainee has to prepare at least three notes of observation in each subject 

during each semester. I.e. two on their co-learners’ classes and one on the class 
taken by the regular teacher

v. Regarding Integration lessons, two complete days can be made use of instead of 
periods

vi. The trainees are expected to act as regular teacher and they have to involve in all 

the activities of the school such as School Resource Group, Festivals and Melas, 
Class P T A meetings etc and reports have to be prepared

vii. Apart from the learning materials actually used, samples of student portfolios have 
also to be submitted after the practice teaching

viii. The status of school should be thoroughly studied and a School Development Plan 
should be prepared

ix. Maximum lessons should be observed by the teacher educators

x. Through out the training, the trainees should get support and guidance from the 

regular teacher. The regular teacher is supposed to act as a ‘Mentor. During the 
internship, 2 or 3 student teachers may be attached to a regular teacher for 
guidance, supervision and support. The pre and the post lesson discussions should 
be mandatory during the internship

xi. The total hours set apart for internship is 135 hours in third and fourth semester 

each. Out of this 225 hours (45 days) will be spent for actual teaching and the 

remaining 45 hours of the third semester will be spent for discussion classes 
(demonstration followed by discussions)

Supervisory Support

The student teachers will work under the professional guidance and facilitation 

of faculty supervisors. Supervision will be provided at two levels.
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a) General in terms of teaching-learning processes, classroom organization 
management and planning.

b) Subject supervision in terms of language, maths and environmental science at 
the primary level and the required subjects at the middle level.

• Supervision visits need to be worked out amongst the faculty. Appropriate 

observation formats for recording observations may be evolved and used. The 

supervisors need to have pre lesson and post lesson discussions after 

observations. The supervisors will also act as a liaison between the intern and 

the cooperating (regular) teacher of the school. They will facilitate the intern 

to reflect on his/her classroom practices, methods use to facilitate the learning 

process, matters of classroom discipline, translating ideas / plans into effective 

practice, and clarifying concepts to be taught, and assist students in 
formulating guidelines for observations

• Coordinate weekly meetings for reflective and analytical discussions based on 

observations and experiences in the classrooms.

• Facilitate in planning and development of materials for teaching in schools.

• Observe classroom interactions during teaching and assist students to reflect 
on their practices.

The other details such as the number of observations to be made by the student 
teachers during their internship programme, the lesson plan formats, observations 

formats etc. may be worked out in workshops before finalizing the curriculum for this 
course.

Assessment

Each intern will be assessed internally by the supervisors on the following 
basis and criteria. The basis and criteria suggested below may be used for evaluating 

the intern at the primary and middle level of teaching. The weightage of a total of 250 
marks per school internship could be divided in the following manner:

• 100 marks for classroom observation,

• 75 marks for Reflective Journals and
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• 75 marks for Unit Plans.

A peer review exercises could be undertaken amongst teacher educators for 
greater objectivity in assessment. A thematic unit may be planned and taught by the 

student teachers in order to understand the scope to integrate several concepts related 
to different subjects appropriately through linking threads.

Based on the brief outline of the course papers provided above, the detailed 

syllabi may be prepared for each paper specifying

• The objectives for each unit and for the entire paper

• Content units

• Modes of engagement
• Unit activities

• Modes of assessment
• References

Modes of transacting the curriculum

Teacher educators need to be oriented towards visualizing modes of learning 

engagement in flexible and diversified forms in accordance with the learning 
attainments in the form of process as well as product. Depending upon the theme or 

the unit, the variety of learning experiences may be planned which might include 

interactive session such as seminars, field observation, experimentation, self study, 
library work, small group explorations, project, compilation of resource materials, 

discussion, internet browsing, study of learning material, and any other ones that the 

teacher educator and the student teachers find appropriate. The course work is not 

meant to be burdensome or simply gathering information from the library or internet 

and submitting the assignments in every course paper, but they should be interactive, 

challenging and engaging. The tasks should be planned in such an interesting manner 

that the student teachers should feel the pleasure of learning, rather than feeling 

overburdened.

The above stated does not mean that lectures are not relevant, for these may be 

most appropriate for certain kinds of learning followed by discussions. Certain 

concepts may require a combination of learning modes rather than one. Some of the
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concepts could be learnt through participating in school responsibilities, such as 

maintenance of different types of records and registers, preparation of annual calendar 
and timetable etc.

In certain areas, learning scenarios that end up in problem episodes may be 

developed by the teacher educators in order to initiate learning of student teachers on 

their own by gathering information, analyzing, interpreting and coming to conclusion 
followed by a open classroom discussion etc. Interactive processes wherein group 

reflection, critical thinking and meaning making will be encouraged.

While visualizing modes of learning engagement the nature of student teachers 

who are adults has to be kept in mind. Flexibility and autonomy to student teachers 

have been recommended as more relevant and in accordance with the andragogic 

principles of learning.

Teacher educators have to evolve differential criteria for assessment within 

each course in accordance with the nature of content and the modes of learning 

engagement suggested for it. It is recommended that the teacher educators do this task 

as a team.

Conclusion
The guidelines proposed for restructuring the teacher education course at 

elementary level may be discussed in detail by conducting workshops in the State. 

Planning of semester may be given a thought while restructuring the course. The 

suggested courses may be detailed out in the form of papers with the specifications of 
objectives, content, modes of engagement and assessment. This may be carried out in 

groups of experts for each paper. The current references and updated content related 

to teacher preparation may be looked into while designing the course papers. 

Simultaneously the weightages to be given for internal and external exams may be 

decided. The modes of engagement, which are more constructivist in nature, requires 

proper infra structure facilities and reference materials in the institutions. Proper 

systemic reforms need to be evolved to meet the requirements of the changes 

envisaged. The teacher educators need to be oriented on the revised curriculum 
(course paper wise) and responsibilities expected of them. The schools may be
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adopted for the school contact and the internship programme and be made as the 

partners in the entire process of preparation of teachers.

On the whole, the entire teacher education curriculum should not only intend 

to prepare teachers in terms of empowering them with abilities and competencies 

required, but also should aim at developing certain values and commitment that are 

required of a teacher.
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