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PREFACE

Education today to iwcuicate basic values awd to develop the personalities 

of students In a positive direction. it Is Imperative to be concerned about 

the erosion of values In the fast growing technology driven society that 

has an Impinge out the value system of mautfeluvd. it Is required to derive 

values from our Constitution, cultural heritage and universal perceptions 

and to mafee several curricular Interventions at school level to Inculcate 

essential values using appropriate pedagogies, in view of this, a National 

Resource centre on value £du.c,attort (nrcve) was set up at the ncert to 

Implement value education at all stages of school education using 

developmental, training, research and curricular Interventions through Its 

constituents, the Regional institutes of Education.

As a beginning, a National Consultation on value Edu.c,atiow was 

organized from February 2.003 by the Regional institute of

Education, Mysore to articulate the need for strengthening value 

education In schools and to arrive at a framework on the same. In the 

National Consultation, the conceptual premises of value education, the 

Issues and concerns related to curriculum of value education were 

discussed. A few Important and basic values were Identified to be 

Inculcated at school level, along with the methodologies and assessment 

procedures. The training of teachers In value related concerns and 

transactional approaches were discussed. A final framework which should 

go as value education content was arrived at In the National Consultation.



“Thus formed a basts for devetopvuewt at the Regional workshop out 

value education which was organized from 24.3.2003 to 2&.3.2003.

A training package was developed In the Regional workshop In 

which many resource “persons from various backgrounds and 

syeciaiizatwns contributed. This training material alms at developing an 

awareness about conceptual themes of values Identified, and to Inculcate 

values through curricular and co-currlcular areas using different 

transactional strategies. The school and the teacher have a role to play In 

value education. and this finds a place In the package, various 

assessvuent procedures that can be used to assess the development of values 

Is discussed with appropriate examples with Illustrations.

This material which Is In the vuodutar forvu. serves not only as the 

training material, but also as the resource material -for the teacher 

educators an.d for teachers to become aware o-f certain theoretical bases and 

conceptual background of values Identified at school level, it Is expected 

that this material would be useful for training the teacher educators and 

the school teachers to practice value education. In schools successfully. 

H-owever, the package will be tried out In an Inservice programme to be 

organized In 2004-os. The feedback received from participants and the 

resource persons will be used to revise and finalise the material. Therefore, 

any suggestions to Improve the quality of the package Is highly solicited.

Task Team
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PART A

VALUE EDUCATION - THEORETICAL PERSPECTIVES

1. THE CONCEPT OF VALUE AND VALUE EDUCATION

Introduction

“Education is the panacea for all social evils” says Swami 

Vivekananda. Education in its true sense is a process of aiding the alround 

development of an individual. The present day trend is to become a literate 

rather than an educated person. The education which we are imparting in our 

school educational scenario is far from being what the terms Education 

implies. The present education is more examination oriented which 

emphasizes on earning a livelihood and no more. It is necessary for the 

students to know that though doing well in examinations in necessary, what is 

more necessary is to build up ones life in such a way that one becomes, 

capable of dealing with difficult and new situations, and treating others with 

sympathy and kindness. In other words, it is self-development and inter

human relationship.

Education should be aimed at developing certain personal and social 

values alongwith other cognitive aspects simultaneously and harmoniously. 

Our education must train us in being worthy citizens of the country, living in 

harmony with our fellow beings, with a regard for our national heritage and 

national resources, with a true understanding of national ideals and goals to 

which our individual ideals and goals must match and with the capacity to 

sacrifice ourselves for the sake of the nation. Hence, we need education as 

“character building” and “Man-Making”. Under these circumstances our 

desire is to make education as an instruments for restoring the value 

dimension of life.
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Objectives

At the end of this module, the teacher/teacher education will be able to:

• Understand the Concepts of value and valuation and value education.

• Appreciate the need for value development in present school education 
system.

• Understand the different types of values and their significance in 
personality development.

The Concept of Value

The concept of value is broad and deep. It has different meanings. Its 

dictionary meanings are

a) Marketing price, the monetary worth of an article, a fair return of 

equivalent in goods. These are in its sense of ‘moulya’.

b) The degree of excellence (performance) through thought, word or 

deed. This is in its sense of 'artha'. ‘Artha’ here is used in the sense 

of Purushartha’ or Human values or moral values.

In this sense, the word ‘Value’ is used in several situations and contexts 

such as selection of a friend, a house, clothes etc. In al of which, we make a 

value judgement and a value is found to be subjective because the value 

judgement may differ from person to person.

‘Values’ literally means something that has a price. Something precious, 

dear and worthwhile.
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What are Values?

'Values’ are a set of principles or standards of behaviour. Value also 

means to price, to esteem, to appraise, and to estimate. ‘Value’ gives 

meaning and strength to a person’s character by occupying a central place in 

his life. Values reflect one’s personal attitudes and judgements, decisions 

and choices. Behaviour and relationships, dreams and visions. Values are a 

set of desirable behaviours formed by following what is good for the individual 

and the society.

'Values’ are concepts that conserve life, that confront life, that promote 

life and protect life. A value is a relationship between a person and an 

environmental situation which evokes an appreciative response in the 

individual.

The term ‘Value’ and ‘Valuation’ have been used in a confusing 

manner. Value means the worth of a thing and valuation means an estimation 

of its worth. The wide-ranging discussion in terms of 'Values’ and Valuation’ 

subsequently spread to Psychology, the Social Sciences, the Humanities and 

even to ordinary discourses.

‘Value’ (in singular) is sometimes used as an abstract, noun, to cover 

only terms such as ‘good’, rightness, obligation, virtue, beauty, truth and 

holiness, etc.

‘Value’ is also used to denote the degree of measurement in various

scales.

‘Value’ as a mere concrete noun - for example when we speak of 'a 

value’ or values is often used (a) to refer to what is valued, judged to have 

value, thought to be good or desired. Values are associated with what fulfills 

of man, which might be Physical, Psychological or Spiritual. It always refers 

to human needs.
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Values influence thoughts, feelings and actions. Values are the 

guiding principles of life are conducive to al round development. They give 

proper directions and firmness to life and peace to life. Values are the rails 

that keep a train on the tracks and help it move smoothly. Any human activity, 

thought or ideas, feeling which could promote self-development of the 

individuals is a value. Are there improper values? Value is phenomenological.

Values denote the moral and aesthetic principles, beliefs and 

standards that give coherence and direction to a person’s decisions and 

actions. Where such values are held by, or imposed upon, the majority of 

people in a society, they may be known as social norms.

Psychologist like Allport defined value is a “belief upon which a man 

acts by preferences”.

The labour theory of value is the general name given to a set of 

economic doctrines developed by the English Classical School, Particularly 

Adams Smith and Divid Ricardo and adopted by Karl Marx. Very loosely it 

states that the value of goods derived from labor, and, in its socialistic 

versions, that the labourer is therefore, exploited when he does not receive 

the full value of all production.

The term “Values” may refer to interests, pleasures, likes, preferences, 

duties moral obligations, desires, wants, needs, aversions and attractions and 

many other modalities of selective orientation”. Value, in other words, are 

found in the large and diverse universe of selective behaviour. Presumably 

sheer reflex behaviour does not manifest values or valuing: neither an 

involuntary eye blink or knee jerk nor any one of numerous biochemical 

processes in the human body constitutes value behaviour. However, it is very 

doubtful that any one descriptive definition can do complete justice to the full 

range and diversity of recognizable value phenomena.
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A narrow definition may have virtues of specificity and definiteness but 

may lead to errors if the excluded phenomena are not taken into account 

through concepts closely related to ideas of‘value’.

One of the more widely accepted definition in Social Science literature 

considers value to. be conceptions of the desirable, influencing selective 

behaviour. “Values regulate impulse satisfaction in accordance with the 

whole array of hierarchical enduring goals of the personality, the requirements 

of both personality and socio-cultural system for order, the need for respecting 

the interest of other and of the group as a whole in social living”.

In the broader sense, anything good or bad is a value or a value is 

anything of interest to a human subject.

Accordingly, we look first to the common features of all value 

phenomena. It seems that all values contain some cognitive elements, that 

they have a selective or directional quality and they involve some affective 

component. Value serve as criteria for selection in action. Evidently 

purposive action fall within the boundaries of evaluative action.

Within purposive actions, we can identify three main kinds of value: 

cognitive (desire,' liking) achievement (success versus frustration) and 

affective (Pleasure versus pain or unpleasantness).

In ordinary speech the term ‘Value’ is used interchangeably in two 

senses that must be kept separate here. In one meaning, we refer to the 

specific "evaluation” of any object. The second meaning of value refers to the 

’’criteria” or standards in terms of which evaluations are made. Anyhow, in 

both senses, the ” value facts themselves are the ultimate evaluation criteria”.
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Different Types of Values

Reflections on values reveal that there are different types of values, 

viz. personal values, social values, moral values, spiritual values, behavioural 

values, intrinsic and instrumental values, Material values, Aesthetic values, 

etc. This classification is based on the idea that values are associated with 

what fulfill, or has the capacity of fulfilling the needs of man, which might be 

physical, psychological, social or spiritual. The classification of values 

philosophically based on their nature and function is discussed in the second 

module of this package. Therefore, values always refer to human needs in 

various dimensions of life. They include:

i) Personal Values

Personal values refer to those values which are desired and cherished 

by the individual irrespective of his or her social relationship for eg. 

cleanliness, courage, creativity, determination, dignity of labour, regularity, 

punctuality, self-confidence etc.

ii) Social Values

Social Values refer to those values which are socially oriented. They 

are concerning to society unlike personal values, the practice of social values 

necessitates the interaction or two or more persons. Eg. Justice, 

accountability, concern for environment, freedom, tolerance, etc. The type of 

values may change according to circumstance and situation.

iii) Moral Values

Moral values refer to those values which are related to an individual 

character and personality confirming to what is right and virtuous. 

Eg.Honesty, integrity, compassion, etc.
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iv) Spiritual Values

The ultimate ethical value is called spiritual value. Spiritual value is the 

awareness itself. For eg. Piety, Purity, contentment, austerity, dispassion, 

endurance etc.

v) Behavioural Values

Behavioural values refer to all good manners that are needed to make 

our life successful and joys. They are those values which we exhibit by our 

conduct and behaviour in our daily life. These values adorn our life and 

spread cordiality, friendliness, love, etc.

vi) Intrinsic and Instrumental Values

Everything that possesses the capacity to directly fulfill some need of 

man is of intrinsic value. For eg. Food has the capacity to nourish the body 

and so it has intrinsic value. But money has only instrumental value, since it 

cannot directly appease hunger, but with it one can purchase the food one 

needs. A book is of instrumental value and the ideas contained in it are of 

intrinsic value since they enrich the personality. All religious traditions, 

customs, rituals etc. possess instrumental value, whereas the spiritual 

elements contained in them have intrinsic value.

vii) Material Values

These values refer to the basic needs of human beings such as food, 

shelter and security which are indispensable for human survival. Man cannot 

give his attention to higher pursuits of life as long as there is intense struggle 

to meet these basic needs. But meeting these basic needs, should not 

become an end in itself, rather it should enable a man to move further, 

controlling his desire for sense of gratification which generally takes hold of 

the entire mind of man after the basic needs are met.
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viii) Aesthetic Values

Without the aesthetic sense, life becomes stale and insipid. There is a 

basic aesthetic sense in every human being, even though its manifestation 

may vary according to the cultural back ground.

ix) Educational Values

This refers to the value of knowledge. Education is not the gathering of 

information, its object is to make a man a mere showcase of information, or a 

moving encyclopedia, but the development of intellect and higher faculties.

x) Ethical Values

This type of value is always refers to the individuals relationship with 

society. Man is not an island and hence fork peaceful existence in society 

requires proper adjustment and meaningful relationship with others, which 

naturally calls for some amount of self-sacrifice. So morality comes to the 

limelight of life. There are two aspects of morality the “ethics of doing” and 

"ethics of being”. How one behaves externally while dealing with people is 

“ethics of doing" and what one, within, is “ethics of being”.

The classification and types of values described above reflects the sum 

total of the intense deliberations that are taking place in various disciplines 

such a Philosophy, Psychology, etc. As such, this classification points to 

potentially important properties, modalities, or dimensions.

Other Dimensions of Value Concept

Value as an explicit concept was in early use, in various narrow 

technical meanings in the field of Economics. Psychologist have employed an 

array of related terms, attitudes, needs, sentiments, dispositions, interest,
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preferences, motives, etc. Anthropologists have spoken of obligation, ethos, 

culture pattern, themes and life sty whereas sociologist and political scientists 

have referred to interests, ethics, ideologies, morals, norms, attitudes, 

aspirations, obligations, rights and sanctions, too.

Values are not motives. Values themselves may be source of needs 

and desires. Many particular motives may reinforce commitment to a given 

value. A given value may have a strength that is relatively independent of any 

particular motive, though it remains in some sense of function of the total 

motivational system.

Values enter into each of the four great systems of human action. 

Organism, Namely Personality, Society and Culture. “Values as empirical 

elements in human behaviour, certainly arise out of human experience and 

hence may be affected by 'any’ conditions, including social conditions, that 

affect experience”. Values may therefore be analysed as dependent variables 

subject to changes that are consequent to changes in population, technology, 

economic production, political organization and so on. Sociological thought 

generally attributes strategic importance to moral values in processes of 

institutionalization and social control. As the socio-cultural systems are 

pressed more severely for survival, they impose increasing stringent 

restrictions on ‘Personal values’. But values do not emerge in experience as 

sharply separated, unitary standards, each self-contained in its nomadic 

independence from other coexisting values. Instead, the actual content and 

boundaries of any particular value will be affected by its changing relations to 

other values. All conflict of values that occurs with in a single organism - 

Personality is resolvable, in principle, within a single locus of integration. But 

there is an enormous gap between the individual and the social levels.

The value development of children and young people has always been 

a matter which has provided comment and concern. As a system, values 

consists of a set of Metaphysical beliefs about man and life. Hence, a value 

accordingly could be looked upon as a sub system of a more general Socio-
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Philosophical and cultural tradition. Therefore value education is a moral 

imperative.

The Concept of Value Education

The phrase 'Value Education’ has a wide connotations which imbibe all 

aspects of human personality-viz. Intellectual, social, cultural, moral, 

emotional, aesthetic and spiritual. ‘Value Education’ or ‘Value Oriented 

Education’ or even Value-based Education stresses the same concept. We 

are planning all educational programmes for the development of proper 

attitudes, values, interests, appreciation and character among our children.

In the broad sense Value Education denotes Education of Humanity, 

by Humanity and for Humanity. In the context of globalisation and 

marketisation, the very purpose of schooling has changed and education has 

become a consumer good. Value Education means inculcating in children a 

sense of Humanism, a deep concern for the well-being of other and the 

nation. Hence the teachers have to instill, in children a deep feeling of 

commitment towards the ideals of life. True education awakens the vital 

aspects of one’s being, both intellectual and emotional. Man lives at various 

levels, i.e. physical, mental, intellectual, moral and spiritual. True education 

should be aimed at developing all these levels simultaneously and 

harmoniously.

But, in the context of neocolonisation, what is valued is efficiency with 

which the school prepares the child to compete for success in a market 

economy. Hence, it is urgent to look into the matter to re-examine and 

revitalize our school education programme by introducing and providing Value 

Education to make education as Man Making and as Character Building.

Value Education does not mean value imposition or indiscrimination. 

Prior to the Independence, the Central Advisory Board of Education (1943-46) 

recommended that provision of spiritual and moral instruction for building up
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of the character of the young should be the responsibility of the home and 

community. The University Education Commission (1948) recommended 

moral and spiritual instruction at university stage too. Moral and religious 

instruction was recommended by Sree Prakasha Committee on Religious and 

Moral Education (1959). The Committee on Emotional Integration (1961) 

recommended that, every student who takes up science should have some 

background in Humanities and should study a compulsory paper on Indian 

cultural heritage, just as students in Humanities should have some knowledge 

in General Science. The Indian Education Commission (1964-66) 

recommended instruction on moral, social and spiritual values at all levels of 

study. Character-building as an objective of education was stressed in the 

curriculum framed by NCERT in 1975. UNESCO in its report of the 

International Commission in 1972 suggested that educational systems should 

encourage the promotion of the values of world peace, international 

understanding and unity of mankind. In 1981, the first National Moral 

Education Conference was organized in our country which passed certain 

specific resolutions like a course on moral education in all classes, upto the 

high school stage in all schools should be run, inculcating normal and human 

values in students to make them better and more useful members of society. 

The National Policy on Education in 1986 stressed the need for readjustments 

in the curriculum in order to make education a forceful tool for the cultivation 

of social and moral values. It also emphasized the combative role of value 

education.

Gandhian Education has highly highlighted the importance and needs 

of Value Education. Sarvodaya, Sathyagraha, Non-violence, Truth, Purity of 

ends and means, etc. are some of the corner stones of Gandhian Educational 

values.

Even though, various committees and commissions set up by the Govt, 

of India before and after Independence have been highlighting the urgent 

need for incorporating appropriate programmes in our educational system, 

that would directly or indirectly enrich the students with an integrated growth
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of body, mind and spirit. But unfortunately, this mission was miserably failed 

in evolving an 'integrated approach’ in curricular and co-curricular 

programmes for the proper development of human personality. This situation 

creates a rethinking among educationists, administrators and planners for 

incorporating ‘Value Education’ in Indian school curriculum.

Value Education - An Education for ‘Becoming’

Good education is inseparable from value oriented education. It is the 

training of the mind and body. Value education should not be intended to 

create values, but to awaken to the rich tradition of values, they have already 

in their bones and to regulate their intelligence, inclinations and imagination in 

consonance with those values. Value education thus becomes an aspect of 

the overall qualitative transformation of human life. The socio-political and 

economic scenario of our country is deplorable in the context of democratic 

values like peace, secularism, social justice, equality, etc. These problems 

can be tackled in the long run by changing our very outlook and for this, our 

younger generation has to be educated properly by inculcating democratic 

values and this is possible only through imparting value education.

Value education is not a process of authoritarian indoctrination of 

dogmas, exhortation and propaganda. On the contrary, Value Education is a 

process of interacting with the total human being with a view, to develop 

capacities of reflective thinking and independent judgement. It is not a 

process of direct inculcation of a body of predetermined ‘right’ values in the 

learners by authoritarian instruction, but it is a process of helping the 

individuals to think freely and critically, to act responsibly with courage and 

conviction.

Value education is for ‘becoming’. It is an encounter with the total 

personality of the individual keeping in view all the aspects of personality 

development. As such the process of value education is ‘knowing’, ‘feeling’ 

and ‘doing’.
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In short, value education teaches all the aspects of human learning, 

developing rational, critical thinking, education of the emotions, cultivation of 

imagination, strengthening of will and training of character.

In the process of Value Education, vibrant, social situations, 

environment and all other factors have to be taken into account. In the light of 

the analysis of the social context of the Indian school system, one has to take 

a realistic view of the schools as a training ground for values. The source of 

value education can be as rich, varied and diverse as the sources of 

education itself. The curriculum, both overt and hidden, co-curricular and 

extra curricular programmes, the school and their teachers can all significantly 

contribute in this endeavour.

Value Education - A Pedagogical Outline

Inculcation of values is influenced by a complex network of 

environmental factors such as home, school, peer group, community, the 

media and society. Teachers have a very prominent role in this venture.

Value education can be achieved directly, indirectly or incidentally. 

Direct value inculcation refers to deliberate, systematic instruction given 

during the time of formation. Indirectly value inculcation can be imparted 

through the regular subjects of curricular and co-curricular activities. 

Incidental value inculcation can be given through event and incidents. It is 

said that ‘values are caught rather than taught* and values are not lectured but 

to be demonstrated. But modern educationists are of the opinion that values 

are caught as well as taught. The art of teaching values, lies in inspiring and 

kindling the quest, by one’s own example and mastery of knowledge of 

values, which is vested in the hands of the teacher.
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Value education is not a unitary type of process. It involves provision of a 

variety of learning experiences at different levels, like direct experience with the 

situations, sensitization, training of proper habits, instilling aesthetic and moral 

sensibilities, developing affective responses, etc.

If the teacher is willing to inculcate democratic values, by way of illustration 

- firstly the teacher has to create an awareness and understanding in the minds of 

the individuals by giving proper experiences and exposure on such aspects like 

equality of right, freedom, obligations, responsibilities and duties, co-operative 

group life and sharing, respect for others, tolerance, service mindedness, dignity 

of labor, loyalty, nationalism, patriotism, sympathy, etc. Now and see, whether 

these values are properly received by the individuals. Then he can pass on to the 

second stage. In the second stage the teacher has to develop an appropriate 

feelings and emotions of concern, are to be aroused in the minds of individuals 

and after proper responding of these values, by the individuals and getting proper 

feedback from the individuals, the teacher can pass on to the third stage of 

valuing. In the third stage, the teacher has to give appropriate experiences for 

judging values by the individual by himself/herself. After ensuring the 

developments in this level, the teacher can proceed to the next stage of 

organization values.

In this stage, the teacher has to give maximum demonstration and variety 

of experiences in different situations so as to enable them to absorb a series of 

values by themselves. After getting proper feedback again, the teacher can pass 

on to the last stage, i.e. characterization of a value or value complex. In this 

stage, the teacher has to give ample chances to the individuals for interacting to 

multifaceted social situations. In all these stages, the teacher has to be cautious 

and vigilant in helping the individual indirectly, as a facilitator, and all these 

developments in each stages have to be recorded properly in a student evaluation 

profile. Finally, these value systems will be characterized by the individual by 

himself and this will be extended to the society.

The philosophical treatment of the concept of value, its dimensions, 

theories and implications are discussed in detail in the following module.
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• examine the Indian conception of value and its relevance to value 

education in schools,

• adopt the relevant values in planning the value education curriculum at 

different levels of school education.

Concept and Nature of Value

There are some basic questions pertaining to values in general like, 

what is a value? What is its ontological status, or its reality in life? are they 

subjective, objective or do they belong to any other category, what is good in 

life? and what is the right way to live and so on.

The meaning of value is what is desired, liked or preferred. It means 

'what is worth’, and prized’ according to an individual. A thing has a value if it 

has “worthiness to be chosen”, For example, when we say "This is a good 

book” we mean that “we value it”, while saying this we do 3 things (i) we 

convey information ii) we determine or evaluate the characteristics of the 

book and iii) we give a value judgement, value also means 'to prize, to 

esteem, to appraise and to estimate’. It means the act of cherishing 

something, holding it very dear, and also the act of passing judgement upon 

the nature and amount of its value as compared with something else. Perry 

defines value as a relation of an object to a valuing subject. The value 

judgement depends upon the way the valuer sees its valuableness.

Classification of Values

Values can be classified in several ways as follows.

a) Intrinsic and Instrumental

b) Positive and Negative.

c) Higher and Lower.

d) Contextual values.
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BASES OF VALUE EDUCATION

2. PHILOSOPHICAL BASIS OF VALUE EDUCATION

Introduction

Before discussing about the concept and nature of value and the value 

conceptions according to different schools of philosophies, it is essential to 

know about the nature of philosophy in brief. Philosophy, according to 

analytical school is an activity of analysis, clarification and criticism of 

concepts. Philosophy is concerned with certain fundamental questions 

pertaining to the reality of nature, trueness of knowledge and nature of values. 

Accordingly philosophy is branched into I) Metaphysics-that deals with 

questions like what is real? What is universe? What is the role of man in the 

universe? What is mind? and so on (ii) Epistemology deals with nature 

sources, and theories of knowledge. It also deals with questions related to 

validity, truth and error of knowledge, (iii) Axiology include logic, ethics and 

aesthetics. Ethics as the branch of philosophy deals with norms or standards 

of judgement of human conduct. It deals with ethical notions like ‘good’ ‘bad’ 

‘right’ ‘wrong’ 'ought to do’, ‘ought not to do’ and so on. While moral values 

are the main concern of ethics, the artistic values dealing with standard of 

beauty belong to aesthetics, and the standards and norms that determine the 

scientificity of propositions belong to logic. This module presents basic 

philosophical ideas pertaining to values, theories of values and relationship 

between education and values.

Objectives

At the end of this module, the teacher/teacher educator will be able to :

• understand the concept, nature and classification of values,

• understand the concept of value education

• analyse the types of values and their relevance in the present educational 

system,

• examine the theories of values and their implications to value education,
15



Intrinsic and Instrumental Values

Intrinsic values are those which are pursued as human excellence or 

things which are good in themselves and in their own right. They are inherent 

values lying in the excellence of a thing itself. For example, a work table has 

an inherent goodness of making us sit and to write. These are the values, 

which, instead of leading to any consequences are good in themselves and 

good for their own sake. The values like pursuit of knowledge, truth, 

happiness, spirituality and some of the examples of intrinsic values.

Instrumental values on the other hand, are those which are desired as 

instrumental or means to reach or achieve an end. For example, joining a 

course, with a motive merely for earning money is an instrumental value. 

There are certain values which are both intrinsic and instrumental in nature. 

For example, joining a teaching profession with an intrinsic involvement and 

value for teaching, and at the same time to earn salary through this profession 

for survival and economic means.

Positive and Negative Values

Positive Values are those experiences which we like and prefer to have 

in our life (example, pleasure). Negative values are experiences that we 

would prefer not to have and perhaps would try to avoid (example:- aversion, 

displeasure, and dissatisfaction). Sometimes the values may be (i) 

intrinsically positive-instrumentally positive (Reading a book that is interesting 

and instructure) ii) intrinsically positive- instrumentally negative (alcoholic, 

betting on horse races); iii) intrinsically positive-instrumentally positive (taking 

medicine to cure an illness); iv) intrinsically negative-instrumentally negative 

(cruelty, malice)
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Higher and Lower Values

The religious, intellectual, aesthetic, moral and some of the social 

values are referred to as the ‘higher values’. The material and the bodily ones 

are called the ‘lower’ value. Apart from the above mentioned categories of 

values, there are other contextual values such as economic, social, health, 

recreational and associational’.

Theories of Values

Each philosophical school has its own view and explanation of values. 

In Indian and ancient European philosophies values formed the dominant 

substance of philosophical discussions. If we classify the approaches of 

values into pragmatist, realist, empiricist and idealist theories of values and so 

on, the basis of classification will be purely epistemological. Examining the 

various schools of philosophies, one can come to an understanding that 

philosophers are interested in two kinds of questions with regard to values. 

They are

(i) the conceptual and logical aspects of values, like what is ‘good’, 

‘right’, ‘wrong’? are values susceptive or objective and so on.

(ii) Substantive issues and questions that deal with what actual things 

and actions are good? How ought one to conduct oneself in life etc. 

The metaethical theories deal with the first kind of questions and 

the normative ethics with the latter kind.

The Pragmatist Theory of Values

One’s approach to values is a direct reflection of one’s approach to life

is seen in the pragmatic view of values, According to this school of thought,

life is a struggle for existence and only the fittest survives. It rejects the view

that man is basically different from the other lower animals. Man is better

than the other animals not because his aim of life is different from theirs, but

because he has developed in the process of biological evolution certain tools

which make him more efficient in accomplishing the basic aim of life namely 
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making the life process. More efficient, values are prefigured in the very 

process of living. All value is for life and there is nothing which is valuable in 

itself. There cannot be any universal law, moral, aesthetic, logical, that is 

valid for all times, for all people and societies. Each society has evolved its 

own social, moral and religious values and the validity of these values is to be 

tested only by applying the criterion whether they really enhance the growth 

and the more efficient functioning of society. Pragmation does not believe in 

accepting an authoritarian notion of values, or as any transcendental source 

of values. It believes that experience is the only valid source of values as well 

as knowledge. Pragmatic theory of values is purely personalistic, while 

denying universality and objectivity to values, it reduces their meaning and 

significance to the level of the individual person. Thus it accepts relativism in 

the sphere of all values.

The Empiricist Theory of Values

Like pragmatism, this school of thought denies all universality to 

values, but differs from the latter in its conception of mind. While for 

pragmatism, mind is active and behavioural, it is a passive entity according to 

empiricism. Empiricism does not deny values but it denies aprori grounds to 

them. Values are ideals often necessary for our life. But more often so many 

imaginative constructions are made around these ideals, which cannot be 

empirically verified, Tradition, cultural practices and the social environment 

play a great role in determining and maintaining the value notions of its 

members. Since cultural patterns change from society to society, and from 

age to age it is but natural that the values of the people also do not remain the 

same. Just as all beliefs are matters of experience, and they are formed and 

maintained due to inheritance, repetition of similar situations according to the 

laws of association, so also values are formed and maintained by the same 

factors. It is a kind of mental and emotional conditioning powerful in 

determining the attitudes of the individual, but in themselves incapable of any 

logical proof. There is no element of creativity in value experience. The 

individual is only a passive agent, to be conditional and to act according to the
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force of his conditioned emotional attitude and sentiments. And it is not 

difficult to decondition him and make’him an instrument of quite the opposite 

set of values. This view is more acceptable to a totalitarian state and its 

educational policies than to a democratic society.

Emotive Theories of Values

Emotive theories of values argue that value statements of the form, 

“This is good", “do not really tell us anything about any object or any act. 

Rather they indicate what our attitude or feeling is towards this act or this 

object. They do not say that knowledge cannot modify our choices or that it 

cannot change our attitudes. But they do deny that scientific knowledge can 

justify rationally any ultimate standard such as justice, benevolence, or truth. 

They also deny that we can find out what man “ought” to value from any 

description of his structure, his needs, or his interests. If value education has 

to rest on this theory, then the role of school would be the role of attitude 

changer. The attitudes can be changed by altering the beliefs of pupils 

through various methods. But the school should know what attitudes it should 

favour or oppose.

Subjectivistic Theory of Values

It is a form of relative ethics, which has two characteristics (i) that the 

judgement that an action is right depends for its validity on the mental state 

of a particular person ii) that because this mental state may change in the 

same individual, or from one end to another, an action may be right at one 

time and wrong at another, or even right and wrong at the same time. All 

subjectivistic theories of values are naturalistic theories because they attempt 

to define an ethical notion in terms of psychological notion. They vary as to 

the individual whose mental states determine the rightness or wrongness of 

an action.
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There exists serious difficulties in accepting this theory totally, because

(i) The individual differences in value preferences threaten into serious 

conflicts.

(ii) In important matters which is applicable to a large society, one cannot 

act on this theory.

Objectivistic Theory of Values

According to this, there are certain values which are basic, universal, 

and which transcend the physical world that is experienced by senses. 

Beyond the world of senses there is a more permanent order of reality to 

which moral order belongs. “The true, the good and the beautiful” are our 

eternal values. Values are not created by man nor are they just private inner 

experiences. They are pre-existent and have as real an existence as only of 

the so called laws of nature. Man perceives and experiences values because 

he has an innate spiritual capacity to comprehend.

Truthfulness should not be just an instrument to realize the utilitarian 

ideas of the largest good of the largest number. It is not that one should be 

truthful because the happiness of the individual and the social group 

ultimately rested on people speaking the truth. On the other hand, to be 

truthful always and under all circumstances is a value in its own right and self

justifying. Some of the important reasons for favouring this theory of value as 

a basic for value education are

i) It makes Value Education not merely a matter of changing people’s 

attitude by conditioning and other non rational devices, but rather a 

matter of increasing their ability to apprehend structures in the world 

that do give rise to value experiences.

ii) It can promote the attainment of intrinsic values. For example, self 

determination, self-realization and self-integration are truly the 

forms of the good life. We have to identify the means of promoting 

this in pupils.
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The Indian Conception of Values

Indian philosophy is essentially a philosophy of values. The aim of 

Indian philosophy is to serve as practical aid in showing the right way of living. 

The highest goal of life is ‘moksha’ or ‘spirtitual liberation’. This thought runs 

through both orthodox and heterodox schools of Indian philosophy. The 

Buddhist and Jainist philosophy also highlight the good conduct of life and 

paths of liberation.

The Upanishads highlight two main concepts- ’Purushartha’ and 

‘Panchakosa’ which reflect on the nature and status of values that are 

important for leading a good human life. These are discussed in the following 

sections.

i) Purushartha

Purushartha explains the right way of living. It means “ What man’s life 

is for”. The purusharthas have a gradation with each value forming a 

preparatory stage for the realization of the succeeding one. The four ends of 

life in their graded order are-Artha, Kama, Dharma and Moksa.

The Asramadharmas like Brahmacharya, Garhastva, Vanaprastha and 

Samnyasa are the best examples of the value scheme of practical life. Here 

lower is a preparation for or a means to the higher. But it can also be 

pursued for its own sake in a limit, Artha, the economic value is only helpful as 

a means for satisfying one or the other of the diverse needs and desires of 

life. The Kama (pleasure) is not only physical but also psychological in that it 

satisfies the natural impulses. Artha is only instrumental in nature which acts 

as a means to the realization of kama that is intrinsic in nature. The Dharma 

is a moral value which raises man above the levels of animals, and in this 

sense, it is a spiritual value. It determines what one ought to do in different 

life situations in accordance with the best moral code. It acts as a regulating 

principle or a criterion in deciding between a right and wrong act. The 

moksha or spiritual bliss is the supreme happiness and ultimate goal of
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human life. The Dharma is considered as a necessary stepping stone to the 

attainment of the moksha. As long as the dharma is not violated, the 

enjoyment of artha and the pursuit of kama are not reprehensible. But the 

goal of the individual must be the ultimate value, that is, moksha. The central 

point of ‘purushartha’ teaching is that one should be able to distinguish 

between the lower and higher values of life, and constantly pursue the higher 

values like dharma which lead to spiritual freedom.

ii) Panchakosa

A complete value hierarchy with a clear metaphysical basis is offered 

in the Taittriya Upanishad. The well known doctrine of sheaths (Kosa) 

illustrate the five graded values; Anna, Prana, Manas, Vijnana and Ananda 

referring to the Taittriya Upanishad, the self is conceived as the one which is 

enveloped by the above five sheaths or kosas. The first two kosas, 

annamaya and pranamay a pertain to the level of gross existence and the 

waking state. The next two, manonmaya and vijnana pertain to the level of 

the subtle and causal body with dreams and deep sleep state. The 

anandamaya is a real self which resides in all the bodies and which is realized 

in the transcendental state (ananda).

In valuational progress, the lowest forms the starting point and highest 

is the goal. A person who tries to seek the highest without understanding the 

lower levels does not understand the highest itself.

From the above two - Purushartha and Panchakose, we see that the 

practical application of philosophical knowledge leading to right way of living 

and seeking higher values is reflected.

Role of Values in Education

Having the knowledge of concept of value, its type, theories and 

axiological implications, we should now examine the role of values in 

Education.
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Education is 'initiating the learner into’ ‘what is worth while’ in order to 

lead a good life. Education is considered to be the means in developing the 

personality of an individual. It is necessary to examine the aims and goals of 

education which vary according to times. - are they universal, eternal aims of 

education? It is essential to examine our social context, value priorities and 

role of school and teacher in value development of children. The question of 

value education has to be examined in the over all context of the more 

elemental socio-politico economic processes operating in the larger social 

system and then possible influences on the educational sub system. There 

are few questions and issues to be raised before embarking upon a task of 

value education.

what values are to be emphasized in school children? are they 

universal, eternal, utilitarian and humanistic in nature?

What role school has to play in promotion of the values?

What is expected of a teacher in the task of developing values 

among children?

Need and justification for introducing those values.

Do the identified values reflect in the broad aim of education? 

are they realistic with a human purpose in the modem socio

cultural-technological times?

Who decides upon the choice of values for children? will children be 

allowed to make a choice of values? Does our educational aim 

have a scope of such flexibility?

What are the curricular and educational endeavours to be thought 

of in pursuit of value development among children?

Can the parents and community made part of the process of value 

education? and so on.

There are two main aspects of education which stand in need for 

ethical foundation. They are its matter and its manner. On the one hand , 

there is a need to have enough clarity about value concepts, and, arguments 

must be provided for initiating children into activities and forms of awareness 

related to selected values. On the other hand, arguments must be given to
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justify some procedures of initiation. The role of teacher will demand certain 

modes of conduct of him/her as well as develop certain attitudes in children, 

from his/her own experience.

Conclusion

To conclude, it is a well pronounced fact that our schools place more 

thrust to imparting of knowledge, ignoring the affective dimensions which are 

more important in every walk of life. It is important for teachers to know the 

knowledge bases of values in order to be a good guide and facilitator in 

developing proper and required values in children.
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3. SOCIO CULTURAL BASIS FOR VALUE DEVELOPMENT

Introduction

Value is what a person or the group believes in as a standard mode of 

conduct. It is an idea, overt or covert, that is the hallmark of an individual or 

society in which individuals live. It influences the choice of alternatives; 

Means and ends of the process of an action. It is a strong belief that guides 

while choosing the preferable mode of conduct or state of existence.

Objectives

At the end of this module, the teacher/teacher educators will be able to

• Explain the role of various agencies in the socialization process of a 

child and in inculcation of values.

• Identify appropriate contexts and suggest inculcation of values 

institutional (parents and community) and instructional programmes.

In society there is a discrepancy between social I moral issues and 

social attitudes. Whenever a case of corruption is punished by law, illegal 

practices are condemned, social evils are brought to the attention of the 

people, people consider these incidents unfortunate, yet we find these 

practices continue to increase as social attitudes condone or excuse them. 

Therefore it is said that here is a crisis of values. Social leadership is made 

up of Educators, Government Officials, politicians and other professionals 

whose personal lives demonstrate whether or not certain behaviours are 

socially acceptable. We are bom in a cultural context which influences, 

attitudes, sense of identity and values. This extremely potent force, demands 

individual conformity, in order to maintain cultural continuity. All cultures are 

hierarchical and seek to keep everyone fixed at the place where they began. 

The constitution of India guarantees social equality for all, including equal 

rights for women. The system of untouchability, caste prejudice and gender
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insensitivity are very strong in many areas. These attitudes exclusively are 

further compounded by the materialistic values, which underline social 

disparities. Because people are bom into their religion, the attitudes of that 

religion are imbibed since infancy. Values take birth in such a socio-cultural 

milieu of a given social system and are governed by the rules that each social 

system sets for itself. Hence the differing values that represent variations in 

human culture, which influence the values that the individuals of the culture 

possess.

Often ‘Value’ and ‘Norm’ are used synonymously as they are almost 

identical. Norm is a specific pattern of expected behaviour backed by group 

pressure. But Value is a matter of personal choice that could be adopted in 

any sphere of human activity. Both Values and Norms are internalized by 

members of a group through a process called - Socialisation. Socialisation or 

the process of learning the dominant cultural patterns of a given social system 

is the chief course of value development. It is a process that includes all 

social skills, roles, norms, values and personality patterns that are acquired by 

individuals from birth to death. Development of values is an intrinsic part of 

socialisation process. Values are fundamentally social in origin and 

manifestation; they are relevant and useful only in the social context. The 

need for the operation of values increases as the society becomes more 

complex. Negative values such as violence, fundamentalism, anger and 

intolerance threaten the society and positive values like Tolerance, 

forbearance and hard work need to be cultivated.

Values are acquired through social agents like family, Neighbourhood, 

Religion and Educational Institutions. The role of these agents in inculcation 

of values is presented as follows:

i) Family

Family is the first unit with which an individual maintains continuous 

and constant contact for the inculcation of desirable values. The family exerts 

a very strong influence on the growth of attitudes and interests as well as the
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he should not impose his values on the student. In any event, a good teacher 

will reflect values rather than impose them on a child.

Personal experience suggests that most students do not want to 

accumulate factual knowledge, but ready to work at something in which they 

are interested. It is quite obvious that the student’s interest is aroused only 

when he/she perceives some thing of value in the subject or sees a practical 

application of the knowledge to be gained.

The school, then, is one of the most appropriate places where "value” 

concept can be fully expanded. A teacher must demonstrate those values in 

which he/she believes. In order to discuss the values related question in the 

class, it is imperative to have a better understanding of human growth. 

Classrooms and schools should provide proper environment for our children 

to develop some of the following qualities.

(i) Trust (ii) Honesty

(iii) Patience (iv) Flexibility

(V) Understanding (vi) Self respect

(vii) Respect for others

However the question that now arises is, Should the development of 

the above-mentioned qualities be at the expense of the mastery of subject 

matter?

Some educators feel that the school can provide value lessons, only at 

the expense of factual knowledge. Others feel that" Value” questions should 

be incidental. It is quite difficult to polarize factual knowledge and human 

growth. It is not an either / or question, but both processes should work hand 

in hand. The educators, should not lay emphasis on one aspect at the cost of 

another. The schools have a responsibility to the community to foster 

community values i.e., to lead the children to understand and accept the 

values accepted by the society within which the school operates. Socially
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jlue systems may be developed through self-discovery. This 

ii ,ie designing of a curriculum which caters to the needs of the 

cc ..nunity and overcomes the conventional gap between school knowledge 

and life situations. Thus, the philosophy of any school programme may be 

based on a new system of education that will enable high school students to 

develop skills, acquire knowledge which will enrich their life, and lead them to 

the discovery of knowledge. So, the primary aim of schooling is to serve the 

future i.e., to provide the students with knowledge which is related to their 

lives, and knowledge which they can use. Some factors which hinder 

exploration of "values” in the school system are:

(i) Examination and evaluation systems which involve only mastery of 

content or some skills.

(ii) Administration problems which need a more democratic set up.

(iii) Improper teacher training (Pre-service and In-service).

(iv) Double standards held by educators: what we say and what we do.

(v) The value opportunities which are in conflict with economic values.

(vi) Lack of opportunities provided to students for analyzing a variety of 

experiences.

Values in School Curriculum

In curriculum development, the term “Value “ refers to the things which 

are of the highest worth in education. These values differ from one person to 

another. If one wishes to produce a list of values for the curriculum, he might 

include knowledge in various forms, application of knowledge in daily life, and 

qualities, such as development of confidence in a child.

If some body else is asked to produce the same list, it is unlikely that it 

will be the same. He may not give the same importance to the same values. 

He may believe that the main aim of schooling is to acquire knowledge of 

facts for future use. A third person may attach importance to values which 

may be entirely different. For him, education is not a preparation for life, it is
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value system of the individual throughout life. It is through the family that the 

individual gets the community context and social milieu. In an Indian family, 

the traditions, the hierarchy, the superior and subordinate relationships, 

authority, respect for moral insperative are consciously and unconsciously 

imbibed by the individual. Values such as Tolerance, respect for the rights 

and opinions of others, co-operation and open mindedness are inculcated in a 

family. Lessons learnt in the family go a long way in the shaping of human 

personality.

ii) Neighbourhood

The concept of Neighbourhood has both physical and social 

implications. It has a clear-cut, geographical territory that is physical and a 

social environment that is created by the social similarities of the residents 

because of similar class, caste or status. Strong influence of the 

neighbourhood can help or hinder, mar or make the development of values in 

an individual. The ‘Peer Group’ teaches acceptance or aversion to certain 

types of values. This is determined by the ‘sub-culture’ of the neighbourhood. 

In other words, in a neighbourhood, where people who belong to a particular 

‘class’ or status that disapproves anti-social conduct, people live and function 

with a sense of responsibility. The neighbourhood is a vital source of value 

development as it counters or nurtures the values inculcated by the family.

iii) Religious Institutions

Religious institutions are another major base for value development 

that assume special significance. Religion becomes a source of identifying 

oneself as well as others. The broad and universal aspects of all religions, if 

taught intensively can uproot the evil fundamentalism. It can act as a unifying 

factor against negative values like hatred, mutual distrust and intolerance
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iv) Educational Institutions

Educational Institutions that methodically socialize the young transmit 

values to posterity. Education maintains social stability and ushers social 

change too, thus spreading the right kind of values. Education is both formal 

and informal that is done through certain agencies, like school, colleges. In 

schools, the fellow students and teachers provide role models for value 

inculcation.

The Role of the School System in Value Questions

To determine the importance of values in the school system, present 

teaching methods and the school environment should be examined, first.

Generally school determines values rather than how students are 

taught. For example, when "democracy” is under discussion in a class, 

democracy must be evident in the actual management of the class and 

operation of the school.

The concept of “ human rights” being taught in a classroom where 

there are no individual rights reduces the credibility and the concept of "value 

question” to another educational fad.

The role of the teacher is at the center of our concern for values in the 

curriculum. Should these be taught by him and if so whose value does he 

impose, his own? Or those from higher authority?

To a large extent, values are acquired through examples not by 

precept. Values are personal and cannot be imposed on a child unless he 

understands them. A child should be given enough choices and be allowed to 

make his own decision. Different teachers may ask different value questions, 

but they should be cautious not to insist on the “right” answer for any value 

question. A teacher should make his personal views clear to the student but
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continuation of pupil growth; this implies that curriculum is not only acquisition 

of knowledge but that it also lays emphasis on activity and experience.

So, one educator or believes that the major function of schooling is 

acquisition of “practical” and “ethical values”, another educator may visualize 

that the function of school is to impart knowledge, while the third educator 

places high value on allowing a child to make decisions in the planning and 

initiation of his course of action.

The above points out the differences between educators but one also 

has to take into consideration major differences between one child and 

another and between one social class and the other. Thus, values differ from 

area to area, form social class to social class. In other words a curriculum’s 

values in a predominantly rural area are not likely to be similar to those in an 

urban area.

Curriculum consists of several strands or sets of values. The first 

strand may include basic skills such as reading, writing and arithmetic. The 

second may be the course content. The third may be the ability to evaluate, 

generalize and locate problems (application of knowledge in daily life). The 

fourth is the development of the creative powers of a child, and the fifth is the 

development of ethical and cultural values.

All learning experiences should fulfill human needs, the logical 

assumption is that the curriculum can be structured around the focus of love. 

To do this, one assumes that:

(i) Behaviour is acquired through experience, therefore the curriculum 

should provide for predetermined learnings.

(ii) Learning should be based on the fulfillment of student needs.

(iii) Learning should be based upon needs valued by the learner.

(iv) To develop value judgements, the structural organization should 

provide opportunities to make them behaviourally expedient.

(v) The curriculum must be based on an adequate theory of learning.
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Thus, in the curriculum the following qualities should be included that 

are basic elements of the perceptual field of learning.

(a) Self Experience

(b) Needs

(c) Values (cultural, social, personal and ethical)

(d) Attitudes

(e) Community and societal expectations of students

The development of curriculum must include aspects of cultural 

heritage so as to develop pride among pupils in their rich heritage. Students 

may develop an interest in learning to understand the world in which they live 

through an understanding of the subject matter. This can be achieved by 

correlating the subject matter with the cultural heritage of the students.

All these general and specific influences provide bases for a curriculum 

which should account for the total learning for the whole person.

Whatever may be the agency, the process of value inculcation is a 

continuous one. There are universal structures of the social environment 

which are basic to inculcation of values among individuals in any given 

society. These lay the foundation for the origin transmission and preservation 

of values.
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4. PSYCHOLOGICAL BASIS OF VALUE DEVELOPMENT

Introduction

We see in our everyday life people who confirm to rules and 

regulations traditions, customs, conventions, folkways of norms of human 

society and also those who do not conform to these. These behavior can be 

understood from their analysis. Any healthy society would look forward to 

such people who demonstrate qualities such as honesty, helpfulness, social 

responsibility, social welfare, concern for others, respect for others and their 

views, treating others as equals, having a sense of right or wrong, etc., These 

are qualities which every member need to emulate. As these qualities make 

good members of a society, education- which is a subset of social reality - 

also works towards developing these qualities. The schooling process needs 

to encapsulate desirable values and develop them in order to produce socially 

useful citizens. Hence, it becomes the responsibility of all the teachers.

Objectives

After going through this module, the teacher educators/teachers will be 

able to:

• Understand that value development is an integral part of personality 

development

• Understand that values are acquired and not innate.

• Appreciate the fact that value development and socialization processes 

are directly related.

• Understand that there are different theories on moral development.

Value education has remained a part of education ever since education 

emerged at different points of time in different shades and foci. Values are 

internalized structures. Internalization refer to a process of learning to
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conform to the rules in situation that may arouse impulse to break the rules, 

which lack any policing / monitoring. It also includes the feelings of remorse 

for having done anything wrong, which may also follow self-criticism or self- 

punitive actions. Any attempt to inculcate values need to adequately cover 

internalization principle. For this to achieve, school-based programmes have 

to be designed in such a way that individual learners differ from each other. 

The individual differences we see in different personalities are because of the 

interplay of influence of socialization include the family, the school peer group 

the society and community. They all cast their influences on the individual 

and his/her make up. Good or bad, desirable or undesirable personalities 

then become the outcome of socialization process.

Socialization and Value Development

Socialization is a process of converting a biological organism into a 

social being. In this process different agencies of socialization work in 

concert. They include, the family, school, peer group, society and community. 

The kind of a person one becomes in society is greatly influenced by what 

kinds of social forces that influence a person. Therefore, socialization has its 

deep impact on the value development dimension too. While writing about 

the ' process of socialization among different cultural groups, Sinha, D.(1981), 

writes that the child acquires the attitudes and values of that culture and 

develops in to an individual with culturally appropriate behaviour patters. The 

life style that the individual adopts and his personality are largely a matter of 

the socialization practices transmission. But, at the same time, it is also an 

aspect of the culture.”

Writing about the transmission of values in the Indian child, Tandon. 

T.(1981) writes " An individual’s cultural heritage provides the child with 

certain norms and values which are internalized in the individual’s super-ego 

during the course of development. The super-ego constitutes the categorical 

conscience which represents the rights the and wrongs, the prohibitions and 

mores of a given social milieu. Lamenting on the moral standards, he writes “
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The development of moral standards and the concomitant cultural values 

through a variety of learning mechanisms.

Tandon, T.(1981) maintains “In term of values, the essence of 

socialization is the development of the person’s inner world in ways that are 

adequate to the interpersonal situations and to the larger social order in which 

he participates" . Further he writes, The developing child perceives his 

significant others as role model that the child develops his system of values 

which in tum develops in him the ability to regulate his own behaviour.” 

These significant persons could be parents, teachers, friends, or any one else 

in one’s life. It is for these reasons parents wish that their children get in to 

the company and influence of ' good’ people. Thus, all agencies of 

socialization including the family, the social, the peer group, society, and 

community all have the responsibility in making their society worth living.

Are Values acquired or innate? Perhaps the most sought after 

question is the above. It is to be understood amply clearly that' nobody’ is 

bom with values or morality: they are always acquired learnt and developed. 

Depending upon the influence of one’s environment in relation to one’s 

interests, one develops. Man’s stages of development since infancy to old 

age sees a lot of changes in one’s behaviour and values. All these changes 

can be adequately canalized if schools take interest in shaping the personality 

of students in formative years only. Therefore, it is a moral responsibility on 

the part of teachers to mould the young students and in making them learn 

desirable qualities by which they can tum out useful citizens to society. From 

this view point, the goals of education, value education and guidance and 

counseling programmes all remain the same, i.e., all round development of 

personality of children.

All of us come across various situations in our every day life where we 

all will have to make judgments about Tight’ and ' wrong’. When we do this 

we are essentially reasoning it out about moral issues. The term 1 morality’ is 

derived from the Latin plural, mores meaning manners or morals. This is
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used to indicate a generally accepted code of conduct in a society, or with in a 

sub-group of society. Moral development is not innate, but it is developed 

over a period of time, it is quite natural that the moral reasoning ability also 

changes and gets refined as we grow chronologically. Some of Piaget’s 

(1932) early works suggest that people pass through various steps of 

development of moral reasoning as they pass through various stages of 

cognitive development. There are significant contributions made by 

specialists on how moral development takes place in younger ones. Some of 

the important among them include Jean Piaget, Lawrence Kohlberg and 

Norman J Bull. All of them have explained how moral development takes 

place in an individual at different stages.

The theory and practice of personality development ultimately 

culminate in the making of good human beings, who can be productive, 

constructive and creative in any society. Such citizens become the human 

resources for development of any society or country. All-out efforts need to 

be done to achieve this. The goal of value education reaches its peek if this is 

achieved.

Jean Piaget and Moral Development

Jean Piaget known as the genetic epistemologist, proposed theory of 

moral development, which talks of heteronymous morality and autonomous 

morality. The former is seen during 3 to 8 years, while the latter is seen after 

8 years.

Heteronymous morality is a stage, which is characterized by moral 

realism, ego-centicism and absolutism. Moral realism refers to acts that are 

being judged by their consequences and not by the motives behind them. 

While, ego-centricism refers to that condition of the individual where s/he is 

not able to accept other's viewpoints. The last character, absolutism refers to 

the feeling that the moral rules are fixed and they can never be changed.
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Further, the child also thinks that the significant adults of his/her life including 

the parents, teachers and other adults are perfect and they know everything.

From this stage, the child moves to the next stage, autonomous 

morality.

Autonomous morality, as the name suggests, is attaining the freedom 

in developing moral judgment. This becomes possible because of the 

development of intellectual capacities. The unquestioned respect for 

significant others slowly change into respect, equality social co-operation and 

mutual considerations. At this stage, the intent or motive of an act becomes 

important than the consequences. This is an important desirable change that 

we can notice at this stage.

Lawrence Kohlberg and Moral Development

Based on Piaget’s work, Lawrence Kohlberg, and others (1976) have 

studied the development of moral reasoning assessing moral dilemma 

resolution used by different lay people. According to Kohlberg moral 

reasoning passes through three levels as people mature. These three levels 

are Pre conventional level, Conventional level and Post conventional level.

At the pre conventional level, the moral concerns do not match the 

conventional level. Here, the reasoning is egocentric, and it focuses on the 

personal consequences of the individual’s behaviour. At this stage, morality is 

oriented to obedience and punishment. Any behaviour that gets punishment 

is not moral and all other behaviour that does not get punishment is moral. 

That means, a child’s behaviour is controlled by the external source. For that 

reason, it is also called heteronomous stage. In the next stage of this level, 

moral actions are directed to further own interest expecting a reciprocal 

behaviour. Here children learn ‘ that if you help others, you will be helped by 

others when you are in need. “
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At the conventional level, the reasoning fits the conventional patterns of 

what a society accepts as moral. Here, the relationships are developed 

based on mutual trust and loyalty. They tend to realize that good behaviour is 

that which pleases others in society. Social conformity begins to develop. 

This is indeed a level above the pre conventional level. At a slightly higher 

stage, morality gets developed based on abstract understanding of society. 

Social responsibility is understood more at this stage. Some of the indications 

at this stage include, doing one’s duty, showing respect for authority and 

maintaining social order etc.,

The third level is Post conventional level, where, an individual’s moral 

principles are based on abstract principles and thus the moral behaviour 

becomes more internal. The moral principles of life are understood from the 

board social welfare perspectives. Here, individuals are want a society to go 

in an orderly fashion, they cannot accept anything blindly if their intrinsic wroth 

is a suspect. They are the people who argue out clearly that rules, 

regulations and laws are a must for a civic society, but if there are certain 

rules and laws which cannot do good to larger sections of people, they need 

to be replaced. People at this level are highly oriented towards rational 

judgments, human rights justice, etc.,

Though, all the three levels are explained as three progressive levels, 

Kohlberg himself feels that every one cannot reach post-conventional level.

Norman J.Bull and Moral Development

Norman, J.Bull, (1973) has identified four stages of moral development. 

They include, pre-morality (anomy), External morality (Heteronomy), External- 

internal morality (Socionomy) and Internal morality (Autonomy).

Premorality (Anomy) is a period of pre-moral stage as the name itself 

indicates. This is the earliest period where the child is neither moral nor 

immoral buts/he is amoral. Any moral sense that s/he is to get must come
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from society. We would expect this pre-moral level of judgment to be most 

apparent in the immature age groups.

External morality (Heteronomy) is the next level. The term was 

introduced by Kant. This period is marked by child’s response to external 

control. Bull, (1973) holds that the ‘ sanctions of heteronomy are rewards and 

punishments. Its purpose may be broadly defined as to train the child in the 

control of natural impulses.’ He further says, (ibid) we can observe two 

characteristics of heteronomy. ‘ First, it is absolutely vital for the child to have 

the eternal morality of heteronomy imposed upon him if he is to develop 

morally. He must serve his moral apprenticeship before he can work on his 

own. He must learn to control natural impulses, and must therefore be 

disciplined by others, if he is to have any hope of achieving self-discipline.

But, secondly, the morality of heteronomy is external, forced, servile. 

While, it is legal, it is - in the strict sense of the word - immoral. For it goes 

against the essential characteristics of genuine morality- that it must be the 

free expression of a free individual.’

External internal morality (Socionomy) is the third stage in the 

development of moral development. According to Bull, (1973), ‘ it covers a 

very board are in which judgments are shaped and patterned through 

relationships with others in society.

External sanctions are still involved. Indeed, in so far as the individual 

is influenced by the codes of his social groupings, they become of more 

importance. He conforms to the authority of his peers just as he has learnt to 

conform to adult authority. He does not want the disapproval of either.

How, then does socionomy advance beyond heteronomy? The 

development is within the individual himself. The very fact of co-operating 

with others is evidence of decreasing ego-centricicity; and that in itself is 

moral progress. As a result of such cooperation, too, the individual becomes
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conscious of himself as a member of a group; and this maturing awareness 

raises issues of responsibility and obligation. Moreover, a sense of self- 

respect begins to develop; and it tends to replace fear as a key motivating 

factor in moral conduct.’

In this stage, different agencies of socialization i.e., the family, school, 

peer group, society and community, will influence an individual through their 

approval-disapproval for good and bad behaviour and consequently, the 

individual learns to conform to group’s norms. Thus, he learns to accept, the 

regulations, customs, conventions, folkways, mores and norms of a society. 

Thus, different forces of a society shape the morality of an individual. 

According to Bull, (1973) ' the maturing awareness raises issues of 

responsibility and obligation. Moreover, a sense of self-respect begins to 

develop; and it tends to replace fear as a key motivating factor in moral 

conduct.’ Thus, this is an important stage of moral development.

The Internal morality(Autonomy) is the forth and the highest level 

stage, which as the name indicates, is one where the morality is developed 

from internal side, as against the external side in the socionomy. The 

individual develops conscience and attempts to follow the moral code of 

conduct. Here, the individual develops self-rule. This is a stage, where one 

moves out of external controls to internal controls. They have their own 

philosophy of their own. Therefore, this is considered to be the highest level 

of moral development.

Personality and value development: Studying the development of 

desirable values become the concern psychology. There are different 

theories of personality proposed by many psychologists, where different 

aspects of personality have been studied. Psychology in the past focused 

more on the problems of human beings than the strengths. Different 

prominent schools of thought who have contributed personality theories 

include, Psycho analysis, Behaviorism, Humanistic (Positive), Gestalt, and 

Phenomenology to name some popular theories. It is indeed a recent
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phenomenon that under Humanistic psychology, a separate branch called the 

positive psychology is developing rapidly, which focuses on all positive 

attributes of human personality. Values and their development becomes a 

natural concern of positive psychology. In Indian context, positive psychology 

concerns are also looking up. One can hope that more and more attempts 

would be made in understanding personality development in all its dimensions 

including value dimension.

Conclusion

It is evident from the above that the values and their development are 

closely related to the personal attributed of human beings and human 

development. Thus, it becomes one of the important concerns in psychology. 

Attempting to develop good human beings and good citizens always has a 

good premium in any civic society. Thus, all out efforts are necessary to work 

towards this end.
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TYPES OF VALUES

5. CONSTITUTIONAL VALUES

Introduction

The growing concern over the erosion of essential values and an 

increasing cynicism in society has brought to focus the need for 

readjustments in the curriculum in order to make the education a forceful tool 

for the cultivation of values, as observed in the formulation of NPE 1986. 

There can be no two opinions that education as an organized social system 

has an important role in the development of all these values. Nor could any 

one deny that the teachers have any significant role to play in the realization 

of these values.

Values refer to objects that human beings cherish, desire and consider 

desirable. These may be material values like house, food or abstract values 

like truth, happiness, peace, etc.

In this context, it is imperative to recall some of the quotations and 

sayings on values to reinforce the need for value education in the present 

curriculum.

“A pursuit of excellence for public good” - Betrand Russel.

“To value means to esteem, to appraise, to estimate” John Dewey.

As per NPE 1986 observation

“In a culturally plural society, education should foster universal and eternal 

values oriented towards the unity and integration of our people, such value 

education should help to eliminate obscurantism, religious fanaticism, 

violence, superstition and fatalism". Values bring excellence and harmony to
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life - individual and social. They are the steps to peace, progress and 

happiness.

THE IDEALS AND VALUES TO BE CHERISHED BY THE PEOPLE 

OF INDIA TODAY ARE BEST EXPRESSED IN THE PREAMBLE OF THE 

CONSTITUTION OF INDIA. JUSTICE (SOCIAL, ECONOMIC AND 

POLITICAL) IS PLACED IN THE FIRST PLACE. IT IS FOLLOWED BY 

LIBERTY, EQUALITY, FRATERNITY, DIGNITY OF THE INDIVIDUAL AND 

UNITY AND INTEGRITY OF THE NATION.

Objectives

At the end of this module, the teacher/teacher educator will be able to

• identify the basic Constitutional values.

• understand the meaning of the basic Constitutional values.

• understand the various approaches to impart/cultivate Constitutional value 

education.

• plan appropriate learning experiences/activities for children to develop 

Constitutional Values.

• appreciate the need for inculcation of Constitutional values in schools.

• develop proper and essential evaluation procedures to assess in the 

Constitutional value education area.

Conceptual Background

The establishment of democratic and secular political system and 

reconstruction and modernizing of society on the principles of egalitarianism 

and respect for India’s cultural diversity were central to the vision of 

independence struggle. The resolution passed by the Indian National 

Congress in 1931 expressed solidarity with anti colonial struggles and 

movements of social progress and democracy in other countries and with the 

victims of fascist aggression. By expressing so, the Indian National Congress 

had set goals for free India and a role model in pursuing peace, progress and 

universal brotherhood.
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The freedom movement in India which was led by the Indian National 

Congress had developed by the time we got Independence in 1947. The 

basic ideological values went into the Constitution of 1950. These ideological 

values are

• Liberal Democracy

• Socialism and

• Secularism

These ideological values are basic. They are further elaborated in the various 

parts of the Constitution into other detailed values.

The Constitution of the Republic of India came into force on values 

constituting the 26th January 1950 with 395 Articles and 9 Schedules. The 

Preamble i.e. the statement of goals and objectives of free India reads as 

follows:

Preamble

We the people of India having solemnly resolved to constitute India into 

a Sovereign, Socialist, Secular, Democratic Republic and to secure to all 

citizens

Justice social, economic and political

Liberty of thought, expression, belief, faith and worship

Equality of status and of opportunity and to promote among them all

Fraternity assuring the dignity of the individuals and

Unity and integrity of the Nation.

These fundamental rights are very vital for the realization i.e. 

successful working of democracy and constitutional government. Therefore, 

they are made guaranteed and justifiable i.e. enforceable by Courts of Law on
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appeal by the affected citizen. But these are not absolute rights. Reasonable 

and legal restrictions on them are permitted in public interest.

It is interesting and necessary to note here that over time some new 

fundamental rights have come to be developed and informally added (by the 

courts) to the Constitution. These are Right to Education, Right to Information 

and Right to Privacy. Among these the first on i.e. Right to Education upto 

10th Standard has been formally added to the Constitution by the 91st 

Constitutional Amendment Act.

The Constitution of India as a whole reflects the values and spirit of the 

Preamble. But the values and spirit of the Preamble are elaborated and 

strengthened specifically in Part III Fundamental Rights, Part IV Directive 

Principles of State Policy and Part IV A Fundamental Duties. It is necessary 

to be aware of at least the outlines of these to under the values enshrined in 

our Constitution.

Fundamental Rights

Our Constitution guarantees to Indians the following rights. These are

Right to equality of status before Law and of opportunity in Public 

employment and against discrimination on grounds of religion, race, 

caste or sex.

Right to freedom of speech and expression; of peaceful assembly of 

association of movement and residence in India.

Right to life and personal liberty.

Right against exploitation in terms of forced labour, human trafficking 

and child labour.

Right to freedom of religion.

Cultural and Educational rights of minorities.

Right to Constitutional Remedies against violation of Fundamental

Rights guaranteed in the Constitution.
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Directive Principles of State Policy

Directive Principles of State Policy also contain some additional values, 

goals, rights and policies to be practiced and promoted by the Governments. 

These are values of just social and economic order; a living wage, right to 

good working conditions, right to education and policies for promoting welfare 

of backward classes, scheduled castes, tribes, women and children; policies 

for promoting Panchayat Raj, Uniform Civil Code and separation of judiciary 

from executive, equal justice and free legal aid and international peace and 

security.

It is necessary to note here that the values, rights and policies found in 

the Directive Principles of State Policy are not enforceable by courts. But they 

are the directions given to the governments in the country. They are 

enforceable by public opinion.

As teachers, it is our responsibility to practice the value of justice in 

schools and eliminate inequality in behaviour.

Fundamental Duties

Fundamental Duties found in Part IV A of the Constitution also 

underline certain values in the form of Duties of the Citizen i.e. for dutiful 

pursuit of these values.- These duties are listed below for awareness.

(i) Abide by the Constitution and respect its ideals and institutions, the

National Flag and National Anthem.

(ii) Cherish and follow the noble ideals which inspired our national struggle 

for freedom.

(iii) Uphold and protect the sovereignty, unity and integrity of India.

(iv) Defend the country and render national service when called to do so.

(v) Promote harmony and spirit of common brotherhood among all the 

people of India transcending religious, linguistic and regional or 

sectional diversities, to renounce derogatory to the dignity of women.

(vi) Value and preserve the rich heritage of our composite culture.
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(vii) Protect and improve the natural environment including forests, lakes, 

rivers and wild life.

(viii) Develop scientific temper, humanism and the spirit of inquiry.

(ix) Safeguard public poverty and abjure violence.

(x) Strive towards excellence in all spheres individual and collective 

activities so that the nation constantly rises to higher levels of 

endeavour and achievement.

It is to be noted here, that these duties and values involved are not 

enforceable by courts of law. They are to be practiced by each one of us 

voluntarily. They are to be enforced by our conscience.

As citizens of India we are expected to carry out the above 

fundamental duties prescribed in the Constitution. Further as a teacher it is 

our duty to make our children aware of these fundamental duties.

Apart from the Preamble, Fundamental Rights, Directive Principles and 

Fundamental Duties in the other parts of the Constitution, there may be some 

other values. One such value which needs mention here is the principle of 

federalism. Indian Constitution has adopted this. It stands for autonomy to 

States (regions or localities) to govern themselves through two or more 

Governments than only one government governing the country. This is very 

much needed in a huge and pluralistic country like ours.

Basic Constitutional Values of India

The above discussion leads us to the Basic Constitutional Values of 

India. These can be grouped into (A) Ideological Constitutional Values which 

constitute the philosophical foundations and (B) Derivative Constitutional 

values which constitute the governing values of the Indian constitutional 

system. The same may be listed as follows :
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A. Ideological Constitutional Values

• Liberal Democracy

• Socialism

• Secularism

B. Derivative Constitutional Values

• Justice

• Liberty

• Equality

• Fraternity

• Dignity of the Individual

• Unity of the Nation

• Guaranteed Rights

- to equality

- to freedom

- to life and person

- against exploitation

- against discrimination

- to freedom of religion

- to cultural and educational rights of minorities

- to Constitutional guarantees.

• Non-guaranteed rights

- to just social and economic order

- to welfare

- to Panchayat Raj

- to uniform civil code

- to independent judiciary

- to free legal aid

- to international peace and security
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• As Fundamental duties

- Love of the Nation and its Constitution

- Protecting National Unity and Integrity

- Cherishing the ideals of the freedom struggle

- Protecting national heritage and composite culture

- National Defence and Service

- Protection of Environment

- Development of scientific temper and humanism

- Protection of public property

- Abjuring violence

- Pursuit of excellence

Federalism

The education system should promote these constitutional values. The 

teachers should keep them in mind and help the students to internalize them, 

spread them and practice them.

Among these values, the three ideological constitutional values being 

foundational need more attention. Each one of these can be taught through 

(i) elaboration, (ii) Activity list and (iii) Project work.

i) Liberal Democracy

Essentials

• Democracy is a way of social and political life.

• Democracy respects individual’s life, liberty, dignity and equality in all 

working of life.

• Democracy is built upon the assumption that in its absence men 

become the tools of others (without available proof, that common good 

is inherently involved in this relationship).

• Democratic Government means a Government which is representative 

of and responsive and responsible to the people.

• Democracy is a Constitutional Government where rule of law prevails.
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• In any democratic country, all the citizens have constitutional 

guarantees, rights and freedom.

• Elections are held periodically, freely and fairly and every citizen has 

the right to vote.

• Multiple political parties participate in politics.

• Rule of law, rights and freedom are protected by independent courts of 

law.

• Democracy survives and succeeds on people’s understanding and love 

of it.

• To sustain democracy in our country, democratic values and practices 

have to be imparted to children viz. the future citizens of India.

The democratic values include exhibition of

i) Good citizenship practices (performance of duties).

ii) Cherishing the dignity, freedom and equality of individuals.

iii) Democratic decision making attitude i.e. readiness to consult and 

respect other’s opinion in deciding on public matters.

iv) Respecting and accommodating the views of opposition and 

minorities.

v) Respecting Rule of Law.

vi) Respecting Public Opinion, promoting public interest and protecting 

public property.

vii) Participating in public affairs.

Suggested Activities

• Collect different political and party manifestoes and ask students to 

compare them to identify their relation with Constitution.

• Conduct Youth Parliaments at school level - students requirements, 

issues and problems may be discussed on the floor.

• Guide students to dramatize events on violations of Constitutional 

values/ rights / freedoms (on Indian Freedom Struggle)
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• Democratic Decision Making Attitude : Interact objectively with students 

regarding elections, recent events which took place in the nation.

• Citizenship practices : organize co-curricular activities like Scouts, 

Guides, NCC and NGC in schools for better citizenship training, 

holding elections to students association.

• Encourage students to undertake Project Works regarding (National 

Patriots and their sacrifices for the nation), Elections and other 

important public events.

ii) Socialism

Meaning

“Socialism is a pilgrimage aiming at spontaneous integration of man 

with society”.

“Socialism is a political and economic theory of social organization, the 

essential of which is governmental control of economic activities to the end 

that competition shall give way to co-operation and that the opportunities of 

life and the rewards of labour shall be equitably shared".

Essentials of Socialism

Socialism stands for

a) Egalitarian Society - a society where social and economic inequalities 

are reduced.

b) A society of Socio-Economic Justice - a society where basic social and 

economic needs of citizens are met.

c) Common ownership of the vital instruments of production and 

commanding heights of the economy through nationalized public sector 

enterprises.

d) A planned economy - an economic system which tries to avoid through 

planning the chaos of the capitalist market system.
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e) Democratic Socialism - In Indian context, socialism has to function 

under the democratic system. It is flexible and not rigid like Marxist 

Socialism.

In the Indian Constitution, Directive Principles of State Policy contain 

the measures to realize them. Until 1991, our Five Plans and economic 

policies aimed to realize it. But after 1991, under the New Economic Policy, 

socialism is getting neglected and diluted as the New Economic Policy relies 

more on Privatization and market to run the economy than the state.

Suggested Activities

• Narrate stories, events on the great socialistic leaders like Gandhi etc.

• Make the children to take part in discussion and comprehend the 

difference between Indian and Chinese socialism.

• Ask them to collect pictures/make charts on different great socialistic 

leaders and display in the class.

• Let them make models/cut outs on socialistic principles and display in 

the class.

• Take them for visits to different socialistic institutions and let them 

know how they function.

• Give practice for singing different socialistic songs.

• At least once in a week let one teacher/student give a talk on socialistic 

principles like dignity of labour, dignity of individual, dignity of 

friendship, etc. in the assembly.

• Conduct competitions (drawing, essay, elocution, etc.) at least once in 

three months.

• Celebrate various important festivals/days in the school related to the 

values.

• Invite VIPs (locally available) and let them talk on the importance of the 

values.

• Small dramas/skits may be enacted on the theme of socialism during 

school functions.
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iii) Secularism

Secularism is one of the significant values enriched in our Constitution.

Secularism is the opposite of religious or theocratic state. In other words, it 

stands for separation of policies and religion. Secularism stands for

1. Separation of religion from politics

2. Equal treatment of religion by State

3. Assurance of freedom of religion.

Our secularism is of quite unique nature and different from that of other 

countries especially USA. Our secularism is very accommodative, 

comprehensive and sympathetic to all religions. The following salient features 

can be attributed to Indian secularism.

Suggested Activities

• Narrate stories, events on the great religious leaders like Buddha,

Jesus, Mohammed Nabi, etc.

• Make the children to take part in discussion and comprehend that 

though people belong to different religions all live in harmony in India.

• Ask them to collect pictures/make charts on different great religious 

leaders and display in the class.

• Let them make models/cut-outs of different religious institutions like 

temple/ mosque/church, etc. and display in the class.

• List the common values present in major religions and make them 

comprehend that all religions preach the same basic values and they 

do not contradict one another.

• Take them for visits to different religious institutions and let them know 

how they function.

• Give practice for singing different religious songs.

• At least once in a week let one teacher/student give a talk on great 

religious leader in the assembly.
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• Conduct competitions (drawing, essay, elocution etc) at least once in 

three months.

• Celebrate various important religious festivals/days in the school.

• Invite different religious leaders (locally available) and let them talk on 

the importance of religions.

• In reading comprehension and composition exercises passages on 

secularism may be used.

• Small dramas/skits may be enacted on the theme of secularism during 

school functions.

Co-curricular Activities

Co-curricular activities play a vital role in inculcating different values in 

the students. For all development of personalities of the students, co- 

curricular activities are considered to be very important nowadays. Co- 

curricular activities form an integral part of the curriculum. They should be 

made more and more purposive and fruitful, as well as value oriented with the 

democratic base and purposeful pursuit. This can be done provided children 

have an opportunity of having living experiences of moral life through these 

activities.

In programmes of outdoor activities, the children are taken out of 

school to the areas of adventure, appreciation of art and culture and the 

places of historical values. They can bring avenues in the training of initiative, 

team work, self discipline and learn much about our cultural heritage and 

historical details.

The values so far discussed may be inculcated among the school 

children by organizing various activities. Besides games and sports, there are 

several outdoor activities, namely NCC, NGC Scouts and Guides. By 

organizing these activities, the qualities of leadership, self discipline, co

operation, team work spirit, etc. can be easily developed. Through these 

activities, new dimensions can be given to the personalities of the students.
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Evaluation Procedures of Constitutional Values

• Use of continuous comprehensive and school based evaluation

• Use of written, oral, observational methods

• Use of questionnaire for self appraisal and peer appraisal

• Use of interview and discussion

• Use of cumulative records

• Use of Action research as a tool

• Use of Case Study Method
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6. EQUALITY (GENDER)

Introduction

Nature has divided human beings into two sexes - male and female. 

Sex is biological and cannot be changed, it is a biological veracity. But 

gender is a socio-cultural construct and it dictates or determines certain 

behavioural patterns in males and females resulting in contrasting positions 

in the society. Different kinds of relationships have always existed between 

men and women in history of human kind. When we use the word Gender, it 

refers to those gender relations, gender related roles and gender based 

division of labour in society. Due to a patriarchal system of society, the role 

distribution for men and women resulted in women being considered as the 

second rate citizens in the society. The constant, regulated and accepted role 

play as masculine and feminine brings created gender stereotypes. This 

results in differentiation in the rearing of boys and girls. Girls/women are 

brought up and socialized in such a way that they lack control over their own 

body, fertility, sexuality, community resources, labour and decision making 

power. It is worth noting that, it is these social differences that determine the 

social status of men and women. Women face discriminations even before 

birth due to amniocentesis (female foetus is removed after sex determination 

of the fetus); after birth because of infanticide, malnutrition, lack of education, 

early marriage, frequent motherhood and discrimination in family, at place of 

work and in the community. The social evils like dowry, eve teasing, rape and 

Sati system are all directed towards women because of their gender. This 

discrimination against women who constitute 49% of the population does not 

augur well for the growth of individuals, families, communities and the nation 

in the long run.

It is generally believed that men and women have masculine and 

feminine traits respectively typical of their gender. Women are considered to 

be sensitive, emotional, dependent, submissive and intuitive, whereas men
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are supposed to be aggressive, unemotional, independent, authoritative and 

logical. Due to this assumption, girls and boys are treated differently and their 

social status takes place in the stereotyped manner since their birth. Anyone 

who tries to break this stereotype is not accepted by the society thus building 

a pressure to follow the stereotyped behaviour. In a majority of cases, girls 

face discrimination in nutrition, health care and developmental activities are 

trained to become wives and mothers. They are looked down upon and 

labeled unfeminine if they are intellectually superior to boys and compete with 

them. Boys on the other hand are ridiculed if they are emotional and are 

forced to excel in academics and to choose a lucrative career. They are 

expected to be physically strong and mentally aggressive. Rejection of 

society’s expectations and role definitions is often done at the cost of conflict, 

tension and anxiety. However, accepting traditional stereotyped gender role 

has its toll on individual potential, aspirations and dreams.

Objectives

At the end of this module, the teacher educators/teachers will be able 

to :

• understand the word equality.

• accept and respect differences among individuals.

• build self-esteem, self-confidence among girls.

• respect positive traits in others and view them as persons and not as boys 

or girls.

Concept of Equality

The word Equality is not properly understood as people tend to 

highlight the physical differences, abilities and behaviours that are exhibited 

by men and women. Equality in the true sense does not mean negating or 

neutralizing differences, it is accepting and respecting differences among men 

and women, but treating them equally as individuals. A person should be 

given equal opportunities as others to realize the potential and aspirations 

irrespective of him or her being a man or woman. That is equality.
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The Indian Constitution in Part IV A Article 51 A - E declares “to 

renounce practices derogatory to the dignity of women”. One of the core 

curriculum components in the National Policy on Education (1986) is ‘Equality 

of Sexes’. In spite of these the equality of sexes is not practiced in the 

society. The inequality is manifest in the demographic criteria like

i) male female ratio or sex ratio that is depicting the decreasing number 

of females per 1000 males. The 2001 census shows that it is 927 

females per 1000 males from 975 in 1950 census.

ii) The literacy among women shows that girls still do not get educated, 

even if they are educated they do not get the courses or careers of 

their choice.

iii) The discriminatory wages paid to males and females in unskilled and 

unorganized work sectors reflects the injustice to female workers.

iv) The share of resources that elude women also tell the story of 

inequality. Women do not get their share of resources available in the 

society.

v) Women do not enjoy decision making and power sharing privileges. 

The democratic political parties of India do not have equal 

representations of women in their party structure and as a 

consequence women do not participate in policy making.

vi) The Judiciary takes a

a) protectionist approach to deal with gender differences in some cases 

like (i) law against Sati, 1829, (ii) Abolition of female infanticide, 1870, 

(iii) Protection of women working in factories, mines and plantations,

1960-61; (iv) Anti Dowry Act, 1961 amended in 1984, 1986.

b) It takes a corrective approach in some cases like (i) Age of Consent 

Bill, 1891, later called Sarada Act, Child Marriage Restraint Act, 1929, 

(ii) Suppression of Immoral Traffic among Women (SITA, 1956) 

amended twice in 1976 and later termed - Prevention of ITA women 

(PITA, 1986), (iii) Commission of Sati Prevention Act, 1987.

c) It takes identical approach while dealing with cases of murder, 

embezzlement, fraud and theft.
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In spite of all these laws the crime against women is on the increase as the 

psyche of the society views a woman’s sexuality as a shame, her 

independence as arrogance and her talk of equality as imprudence.

Though both the Constitution and the Judiciary have ensured Gender 

Equality per se, it is not practiced in the society in its true letter and spirit. 

Women still have a long and bitter fight ahead of them to be treated as 

equals.

List of Values to be inculcated

+ Self respect

+ Thinking rationally

+ Respecting differences

+ Accepting differences

+ Co-operation

+ Critical Thinking

+ Camaraderie

+ Leadership

+ Spirit of enquiry

+ Courage to question

+ Freedom

+ Admiring positive qualities in others

Suggested Activities

i) Ask the participants to list ten famous people of India.
Ask the trainees to list ten famous women of India.
Discuss the results. Note the names and men-women ratio in the first 
list.
Observe the time taken to prepare the second list. Most names in 
second list will be from the world of glamour and entertainment.

ii) Ask participants to list ten male and ten female stars of movie/TV. Ask 
them to write why they like each one of them or their most attractive 
quality. Then discuss what qualities make a women as a star as 
opposed to the qualities required in a man.
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iii) Divide the participants into male and female groups.
a) Ask the male participants to respond to the phrase and complete

it “Because I am a man, I must.........................
b) Ask the female participants to respond to “Because I am a

women, I must............”.
c) Ask males to respond to “If I were a woman, I could............. ”

and females to respond to “If I were a man, I could.......

Discuss the responses.

iv) Debate on “Women in India are safe as Judiciary is well equipped to 
protect crime against women”.

v) Skits on - Eve teasing, preference for male child, child marriage, 
amniocentesis.

vi) Exhibition of 1. Photographs and Newspaper reports on CRIME against 
Women, 2. Posters on various themes of gender equality.

vii) Planning the scholastic and non-scholastic activities of the school 
system to involve boys and girls as partners and not as rivals.

Evaluation

The evaluation consists of regular periodical observation of students to 

assess the gender neutral traits.

1. Avoiding sexism in Language

a) Avoiding universal generics like man to denote human kind.

b) Avoiding unisexual references like chairman and policeman, to 

denote both sexes.

c) Avoiding objectification of women like using words like kid, 

goose, sugar and honey while addressing women.

2. Avoid stereotype behaviour

3. Giving equal respect and opportunities irrespective of gender.
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7. PERSONAL, SOCIAL AND UNIVERSAL VALUES

Introduction

The sense of Value is an essential attribute of the human 

consciousness. It is this sense that prompts and guides the unceasing guest 

of common thread of goodness in good human being, the good society and 

the good life. In a general way the word Value expresses the qualitative 

significance or importance. We assign to ideas, feelings, activities and 

experiences. The connotation of term Value is the quality of anything that is 

prized, held in respect deemed worthy or esteemed. To make a good society 

both personal and societal values are very essential. They affect the manner 

in which the economic and political activities of the society are carried out, 

and how power and authority are distributed in it. A society is nothing but a 

collectivity of Individuals. Its’ quality and its’ values will be no different from 

it’s members. Therefore the goodness of the society is to be sought with the 

goodness of its’ individual members. There are different types of values- 

personal and universal. Personal values refer to those values which are 

desired and cherished by the individual and which help him/her in promoting 

good social relationships. These values are practiced by the person 

concerned for his and his society’s growth and development.

Social values are the values that are good for the society. They form 

the basis of the relationship of the individual with other people in the society. 

They refer to those values which are ‘others oriented’. They are cherished 

and practised because of our need for association with others. Unlike 

personal values the practice of social value necessitates the interaction of two 

or more persons. They promote social harmony and orderly existence in 

society.
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Social values are local and are determined by the social cultural milieu 

of a particular society. They may change from time to time with the changes 

in the socio-cultural pattern of the society.

Objectives —■

At the end of this module, the teacher educators/teachers will be able 

to :

• understand about the meaning and concept of personal, social and 

universal values.

• identify personal, social and universal values in different curricular areas.

• understand and appreciate the need of these values in the classrooms.

• plan the teaching learning strategies for inculcating these values in 

different curricular areas.

The following are some of the commonly accepted personal and social 

values.

ii.

Tolerance

Patience

iii. Kindness

iv. Orderliness

V. Self reliance

vi. Punctuality

vii. Cleanliness

viii. Self control

ix. Self confidence

X. Discipline

xi. Courage

xii. Sense of social service

xiii. Equality

xiv. Dignity of labour

XV. Social justice

P
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xvi. Social awareness

xvii. Common good

xviii. Co-operation

xix. Freedom

xx. Care for others

xxi. Care for public property

xxii. Awareness about social injustice

xxiii. Respect for elders

xxiv. Small family norm

xxv. Obedience

Universal Values

Reports of the Planning Commission of India, particularly that of the 

high level Core Group on Value Orientation of Education (1992) concluded 

that “the consensus seems to be clear and unambiguous that the five 

universal human values of Truth, Righteous Conduct, Peace, Love and Non

violence are acceptable values free from controversy - are the accumulation 

of wisdom and appreciation of the experience of ancient ideals and are truly 

secular in character, constituting the major bedrock of all the religions of the 

world and lead to “blossoming of human personality”.

It has been noted that there are five basic/prime/core universal human 

values and they arise from five domains of human personality. From the 

physical aspect of human personality we have righteous conduct, from the 

intellect, we have quest for truth, emotional aspects relates to peace, the 

quality of love arises from divine energy in mass and the quality of non

violence from the spiritual aspect of human personality.

These are values that are followed throughout the world without any 

discrimination. They are valued irrespective of caste, creed, religion or 

country. These are acceptable values free from controversy.
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Universal Values with their Associated Values
Truth

a) Truthfulness

b) Curiosity

c) Quest for knowledge

d) Spirit of enquiry

e) Study of oneself

f) Discrimination

g) Secularism

h) Respect for all religions

i) Universal, self existent truth

Righteous Conduct

Right means according to the rule. Rules or Laws are made with the 

interaction of achieving ends or results from the good of the community. The 

result (end) could be of many types. They could be viewed from the point of 

view of an individual or of a society, or from the point of view of the whole 

state or nation or even from the point of view of the whole world. Ends could 

also be looked upon with the immediate results or ultimate truth. Keeping any 

one of the foregoing points of view, an action is decided to be right or wrong 

according to its results i.e. good or evil. “Right action is one which tends to 

bring about what is good” (Mackenzie)

Suggested Activities for Righteous Conduct

• Being clean - hair, nails, teeth.

• Respecting rules at home/school

• Obedience to elders/teachers/leaders

• Help the students to engage in group games and sports.

• Helps them to have an awareness about and practice of traffic rules.

• By engaging the students in competitive cultural programmes.
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Righteous Conduct/Goodness

a) Cleanliness

b) Hygienic living

c) Dignity of labour

d) Proper utilization of time

e) Regularity

f) Punctuality

g) Self help

h) Self support

i) Obedience

j) Duty and loyalty to duty

k) Simple living

l) Honesty

m) Prudence

n) Respect for others

o) Reverence

p) Service to others _

q) Self-confidence

r) Self-reliance

s) Initiative

t) Resourcefulness

u) Courage

v) Leadership

w) Faithfulness

x) Justice 

Team work 

Team spirit 

Equality 

Self sacrifice

Peace

a) Abstinence

b) Freedom from six sins
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c) Cultivation of six virtues

d) Discipline

e) Purity

f) Endurance

g) Integrity

h) Self-discipline

i) Self-respect

j) Awareness of dignity of individual

k) Concentration

l) Meditation

m) Peace

Love

a) Sincerity

b) Kindness to animals

c) Sympathy

d) Friendship

e) Patriotism

f) Devotion

g) Tolerance

h) Humanism

Non-violence

a) Kindness

b) Courtesy

c) Good manners

d) Helpfulness

e) Fellow feeling

f) Gentlemanliness to hurt

g) Consideration for others

h) Readiness to co-operate

i) Appreciation to other's culture

j) Compassion
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k) Universal love

l) Awareness of responsibility of citizenship

m) Common good

n) National awareness

o) National unity

p) National integrity

q) Away from untouchability and national property

r) Social service

s) Social justice

t) Socialism

u) Solidarity

Suggested Activities to develop the following Values

Truth

Among the five human values, truth is considered as the highest 

human value, connected with the intellectual domain of our personality. The 

life principle in each one of us is truth. Without it we cease to exist. Truth 

means representing a thing precisely or as one has perceived it, through the 

mind or senses and in agreeable language. Truth is that which is not 

changing - unaltered by the ravages of time. It is that which exists when 

there is uniformity of thought and deed.

Activities

* In classroom situation, the teacher can observe situations of 

speaking truth 

keeping a promise 

showing honesty 

winning trust

Narrate anecdotes, stories related to the value of truth, e.g. ‘Gandhiji 

and Truth’, Lord Krishna, Prahalad, etc.

Encourage and guide the students to read autobiographies of great 

persons who have stood for the value of Truths.
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Dramatise the incidents depicting truthfulness from various religious 

books and other literature.

Goodness

The word ‘good’ is always used with reference to an ideal or standard. 

Good must not be viewed from the narrow point of view of an individual’s 

wealth, power, position or fame. On the other hand, it should be viewed from 

the point of view of what is good for all the people or the universal good or 

supreme good or atleast the good of the majority. When an action is based 

on this, meaning of good as an ideal or standard, it is decided better than any 

other action not so based. Hence human actions to be right, must be based 

on universal good or supreme good.

Activities

• Keeping their desks or classroom neat.

• Avoiding littering/spitting in public places/school surroundings.

• Scribbling on desks/wall

• Engaging the students in campus cleaning

• Engaging them in social service

• Conservation of environment

Self Discipline

Self discipline in fact is the basics of all values which not only moulds 

the individual’s character but also determines the reactions and responses to 

other values and society at large. Self discipline is the maintenance of 

orderliness and obedience with regard to the self and one’s conscience. It 

takes into account various spheres of one’s conduct and style of life, respect 

for values such as truth, punctuality, responsibility, adjustment, devotion for 

duty, faith or trust in others, care and concern for others and their feelings and
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devotion to one’s aims and objectives or fulfillment of one’s duty. Self 

discipline means exercising control over mind.

Activities

• Silent prayer

• Flag hoisting

• Morning assembly

• Engaging group activities in the absence of teacher.

• Dramatization of role play of biographies of scientists/Saints

• Laboratory work in a systematic way.

• Silent sitting/meditation

• Examination hall/field trips/excursions

Peace

Peace is being quiet inside or having good feelings inside. It is having 

positive thoughts about oneself and others. Peace begins within each one of 

us. Peace cannot be achieved with unrest in society like antisocial activities, 

war, etc.

Activities

• Make students aware of importance of mutual understanding, 

adjustments among the students to bring a peaceful atmosphere in 

home, school and society.

• Organise anti-war campaigns in school.

• Explain the concept of international understanding and means to 

achieve the same.

• Narrate the story of ‘War and Peace’ by Tolstoy.

• Introduce the students the UNO work.

• Collect clippings about the destruction of war from the newspapers, 

magazines, journals and make wall magazine in classroom.
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Beauty

Beauty is one that pleases the senses of sight, touch, hearing, taste 

and smell. Real beauty transcends beyond these to be permanent. Beauty is 

seen in nature, symmetry of monuments, buildings, colour combinations and 

fragrances.

Activities

Appreciation of symmetry, colour combination, rhythm, sound, melody, 

form (sculpture/monuments).

Respect to elders

Respect to elders means listening to elders and holding them with 

positive regard, i.e. knowing that others are valuable too or treating them as 

persons valuable to us and to others.

Activities

• Helping old people by carrying their luggage, by giving seats, etc. while 

traveling.

• Honouring the guests, who visit them in school and home.

• Obeying parents, teachers and elders.

• Recognising the worth of people around us and acknowledging it.

Co-operation

Cooperation means working together with readiness, affection and 

support for a common goal, i.e., everyone helping each other to get 

something done.
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Activities

• Peer leaming/cooperative learning

• Campus cleaning in collaboration with others on the campus.

• Joining group activities, group games, dramatizations, group 

discussions, debate and cultural activities, as one of the group.

• Assisting in the mid day meals programme of the school.

Tolerance

Tolerance means accepting others even when they make mistakes. It 

is accepting others and appreciating the differences. Adjustments and 

adaptations are the first steps of tolerance.

Activities

• Accepting and respecting differences witnessed among students.

• Tolerance for others’ faiths/food habits/customs/beliefs.

• Taking part in group activities and adjusting with the pace of work of 

others.

• Respecting other’s point of view and not being aggressive in the event 

of disagreement.

Love

Love is caring and sharing. It is being kind. Love makes one feel safe. 

When there is a lot of love inside, anger runs away. It consists in extending 

feeling of love towards all creatures. Concern, sympathy, compassion and 

service arises from love.
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Activities

• Giving gift as tokens of appreciation and affection to others.

• Caring for sick and old people.

• Caring for friends while they have some accidents or in difficulties.

• Sharing toys; books, and knowledge with others.

• Helping weak students

• Visit to orphanages and old age homes
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8. VALUES RELATED TO ENVIRONMENTAL CONSERVATION

Introduction

Human desire for improving the quality of living and his ability to control 

and transform the natural environment have created a situation threatening 

his own existence. Growing Urbanisation, rapid industrialization, intensive 

cultivation, population explosion, and technological advancements have 

degraded the biosphere and accelerated environmental pollution. The global 

problems, of thinning out of ozone layer, toxication of air, water and land, loss 

of biological diversity, global warming and depletion of natural resources are 

posing serious challenges to mankind. The mankind has to become sensitive 

to his degrading surroundings in which his own existence is at risk, and 

develop positive attitude and value towards conserving the environment for 

his as well as future generation.

Objectives

At the end of the module, the teacher educators/teachers will be able to :

• develop concern for environmental problems and a commitment for 

environmental protection.

• develop suitable methodologies and approaches to inculcate 

environmental values in students.

• plan action to promote conservation and natural resources.

• identify plug points related to environmental concerns and problems in 

curricular and co-curricular areas.

There is a great need to provide the young minds, a clear 

understanding of the major problems arising out of man’s adverse actions 

upon the environment. It is essential to develop sensitivity and awareness 

about the environmental problems, issues and concerns. Not only developing 

awareness, but to inculcate the desired environmental ethics and values in 

the learners is equally important.
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The teacher should ' build values, feelings, awareness and 

understanding about the natural world. Once the above four are achieved 

there are greater chances of bringing about the other two namely 

Environmentally positive attitudes and behaviors. In short, action in an 

abstract sense cannot be the beginning; it is the ultimate desired outcome of 

environmental education. The end product attained should also help in 

arriving at a decision regarding modification or improvement of

• inputs

• process

• outcomes and

• end product itself.

The cyclic nature of the components involved is presented in the flow chart.
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Input ------------------ ► Process
------------------ >

Outcome End product
(Planning, |Environment Awareness ------------------ ► Action
environmental Understanding environmentally
awareness, Feelings Sound
inputs, Attitudes behaviour
resources, Values
teaching- Skills
learning

processes,

etc.)

Fig. 1 : Components involved in the process of environmental education
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Environmental Inputs and the Related Outcomes

No. Contents Outcome

1. • Our dependence on natural processes 
and ecosystems.

• Highlighting ways in which we influence 
them and the magnitude of their impacts.

• The limited stocks of fossil fuels, forests, 
minerals and their judicious use.

Awareness

2. • Create an understanding of concepts like 
the energy flow in an ecosystem i.e. 
food-chain, food-web.

• Cycling of matter-water, soil and 
gaseous cycles and cycling of elements 
like carbon, oxygen, hydrogen, sulfur, 
phosphorus, nitrogen

• Concepts of ecosystem-interactions 
between organisms and between living 
and non-living components

Understanding

3. • The joy of being amidst nature
• Developing the feelings of love, 

compassion for other forms of life that 
share our planet.

• Appreciating the diversity of life forms
• Enriching perception through sharpening 

their senses

Feelings

4-

i

• Develop and strengthen attitudes that 
lead to environmentally responsible 
behavior. Eg: knowing that it is better to 
carry a cloth bag for shopping than 
carrying home a plastic carry bag.

Attitudes

5.
I

• Developing a value system for 
appreciating the worth of life without 
relating it to human benefits.

• Valuing natural eco-systems and 
features of landscapes for their inherent 
worth.

Values

Development of Environmental Values - Some Exemplars

The following values may be inculcated in children through curricular 

and co-curricular activities. The importance and the action to be carried out 

and evaluation for each of the values are as follows :
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• Cleanliness and Greenery

• Love and Compassion for nature

• Care for Nature

• Preventing pollution

• Appreciation of nature and its bounty

• Conservation of Cultural and Natural heritage

Value : Cleanliness and Conserving the Environment

Any system, not spoilt by unwanted external material is considered as 

clean. When the school campus is clean from polythene bag, tiers, tin cans, 

metal pieces and bottle or glass pieces, the campus can be termed as clean 

campus. Similarly when children throw paper or waste food material around 

their classroom, should be made to realize that they are keeping the school 

and the classroom surrounding unclean.

Cleanliness and Greenery are complementary to each other. A clean 

school campus will support more greenery. Literally greening the campus is 

nothing but promoting and maintaining of plants and trees. Grass in the field, 

herbs and shrubs in the hedge and huge trees are all components of a green 

campus. Any activity in support of the well-being of a greener environment is 

called greening.

Significance

Materials like polythene bags, tins and metal pieces, bottle or glass 

pieces are known as non-degradable materials and they do not decay. It 

means that they cannot become a part of the earth. They affect the water 

holding capacity of the soil and make the area less productive. They block 

various raw materials that would be useful for life.
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On the other hand, leaf litter, food wastes, animal excreta, cloth and 

paper will decay and become very good manure for the growth of plants. The 

soil with each biodegradable wastes will become rich in nutrients and is 

desired for a greener campus. When the campus is green you are supplied 

with more oxygen, that is a vital life support system essential for good health.

Green cover will provide shade from the hot sun in summers acts as a 

dust trap and as a sound barrier. When trees stand in large congregation 

they are known to regulate the temperature and the moisture content of air 

there by regulate our weather conditions. They bear flowers and fruits and 

provide food and shelter for a variety of insects, birds and animals thus 

increasing the biodiversity of the campus and makes scope for outdoor 

classrooms and laboratories.

Activities

We need to segregate materials like polythene bag, plastic, and glass, 

metal pieces and similar non perishable items collected from the campus in a 

separate drum that may be marked with red paint.

Similarly other drum with green marking may be kept in the campus for 

storing perishable items like food wastes, banana-orange peel, paper and leaf 

litter. The contents of the red drum can be given for recycling and reuse. 

While the contents of the green drum can be buried in the earth to make 

manure.

Evaluation

A continuous monitoring and supervision of the school and class 

environment should be carried out as a part of continuous evaluation. The 

entire school staff including administrators, teachers and the students should 

be made a part of maintaining a clean school environment.

With comparison of the campus over successive years, one can realize 

the enhanced value. The school environment should reflect the values
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inherent in it, so that the children will automatically imbibe the value and 

practice it as a part of their regular life.

*
Value : Love for Nature

The appreciation of aesthetic beauty of a creation without expecting 

any benefits in return is considered as love for nature. Love is always a 

desirable human value for a peaceful society. Besides, the rivers, mountains, 

forests and wildlife have the right to co-exist with human beings and enjoy 

their share of love and care. If love is established for various components of 

nature, a foundation for protection for conserving the nature is created.

Significance

All major components of the environment viz. air, water, land, energy 

and living beings including man are inter-related and inter-connected in one 

way or the other. Inter relationships in nature take many forms - plants and 

vegetation provide home for animals; insects and birds, pollinated flowers; 

animals help the dispersal seed of plants, parasites infest plants or animals. 

There is a need to create awareness and appreciation for this nature rather 

than destroying it.

The earth does not belong to man, man belongs to earth. 

All things are connected like the blood which units one 

family. Whatever befalls the earth befalls the son of the 

earth.

Man did not weave the web of life, he is merely a strand in it. 

Whatever he does to the web, he does to himself.

Chief Seattle
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Traditionally, the conservation of nature has been in great faith in India 

from ancient times. Love, respect and reverence for nation is seen reflected 

in daily lives of people and preserved carefully in our religion, myths, puranas, 

art paintings and scriptures. The trees and rivers were worshipped by people 

and they occupy a very significant place in ancient India. The Hindu religion 

enshrined respect for nature and concept of environmental harmony through 

its scriptures. The idea of conservation and living in harmony with nature is 

reflected through numerous narrations in Vedas, Upanishads, Puranas and 

great epics. For instance, the significance given to and the value of a tree is 

seen in the following verse.

Mulatho Brahma Roopaya 

Madhyatho Vishnu Roopine 

Agrath: Shiva Roopaya 

Vruksha Rajayathe Nam ah

The Peepal tree/Banyan tree is considered as the king (leader) of the 

vegetation. Because it is believed that the creation of life or origin of life 

(Brahma) takes the form of roots; Life exists and thrives in the middle of the 

tree (where food is stored and used when it is required) and Shiva, the 

destructor takes the form of ‘agra’ the tips (leaves, branches, flowers and 

fruit) of the tree.

Symbolically the tree is considered as the form of three murthies (three 

Gods) responsible for creation, existence and destruction. Thus, any tree is 

equivalent to the cosmic nature of the universe, and therefore, worshipped, 

grown and conserved.

Activities

Watering a plant or a tree, protecting them from grazing animals is the 

simplest sign of love. To encourage other living beings to have their right to 

live also by providing food and shelter is another way of expressing love for 

nature. The compassionate feelings like encouraging care for orphaned
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animals and birds should be emphasized. As an extension, preventing 

others unnecessarily harming or disturbing through act of vandalism is also an 

act out of compassion.

i) The teachers can assign the children to collect more stories, pictures, 

songs and information related to interdependence of animals and 

man.

ii) The students may be asked to adopt a plant or a tree each, and take 

care of it by watering it everyday.

iii) Plucking leaves or flowers should be discouraged.

iv) Exercises of Empathy may be given to students to enact as animals 

and plants to identify themselves. This would develop sensitively, 

positive attitude and value for animals and plants in nature.

Evaluation

As an exercise one can asses the ‘Random act of kindness’. The 

frequency of such occurrence can be recorded as anecdotes and reported in 

the students’ progress cards. A continuous evaluation of qualities as 

mentioned above is required through continuous observation and recording 

them by using rating scales and checklists.

Value : Care for Nature

It is important need of the hour to develop an awareness related to 

environmental degradation which has become, a major threat to all living 

organisms including man. Realizing the adverse effects of environmental 

degradation, the Section 48A (Directive Principles of State Policy) of Indian 

Constitution has stated the following :

“The state shall endeavour to protect and improve the environment and 

safeguard the forests and wild life of the country”.
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Section 51 - A (Fundamental Duties of Citizens)

“It shall be the duty of every citizen of India to protect and improve the natural 

environment including forests, lakes, rivers and wild life, and to have 

compassion for living creatures.

Significance

To get continued benefits like rain, good harvest, fruits and food from 

nature one has to show concern and care for nature since many of the natural 

resources that we are dependent are non renewable. This value will help in 

judicious approach in resource sharing.

Activities

• To care for a well or a bore well in or around the neighborhood of the 

campus.

• Planting trees around wells and making pits to allow water to seep into the 

earth will enrich the well. Water from hostel, kitchen and bathrooms (not 

toilets) can be directly used for gardening. This is recycling of water. By 

reducing the excessive use of water, or paper one can save nature and 

show their care through lower consumption.

• Similarly judicious use of water, electricity and any other resources is an 

act of showing care towards nature.

• The teacher can suggest planting of trees on the banks of rivers, lakes, 

ponds and watersheds near the school campus to stop soil erosion.

• Taking stock of the consumption pattern at home and at school could 

reveal the quantity of water, power, paper etc that are consumed and 

necessary measures can be worked out to reduce their consumption.

Some of the suggested activities related as a part of curricular and co- 

curricular activities are :

• Nature study and visits to nearby sites for study of flora and fauna of the 

area.
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• Study of ecological problems of the local area, educating students on the 

hazards of environmental pollution and encouraging them to participate in 

the conservation efforts.

• Adoption of a locality, study of the social and ecological environment.

• Setting up of school nurseries and plantation of trees.

• It is necessary to write some slogans or poetic verses related to 

environmental protection in order to create an awareness and sensitivity 

among students. One such example is given below which can create 

environmental concern among students.

“Only when the last fish is caught,

Only when the last buffalo is killed,

Only when the last river is polluted,

And the last tree felled 

Only then will mankind realize 

That he cannot eat money”.

- Cree Indian saying.

Value: Preventing pollution

Most of the existing environmental problems are not confined to 

individual nations, but are global in nature. The progress of man from the 

primitive stage to the technological stage has brought him face to face with 

the global environmental problems of

a) ecological decay

b) resource depletion and

c) environmental pollution

Most of the environmental problems are the consequences of the 

changes brought about by man’s exploitation of the environment for the 

satisfaction of his basic needs as well as his pursuit of more ambitious goals.
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Besides this, the problems associated with urbanisation, pollution, slums and 

poor sanitation pose serious health concerns. In recent times, it has been 

noticed that the quality of air as well as water in major cities of the country is 

going far below the expected and desired levels. For example, the levels of 

sulphur dioxide, nitrogen dioxide and particulate matter is seen high in big 

cities like Delhi, Bombay, Calcutta, Chennai, Kanpur and Ahmedabad. (For 

figures, refer to Survey of Environment- 1994, the Hindu). The health effects 

arising due to these air pollutants are respiratory problems, lung disease, 

decreased pulmonary function, stress on heart, asphyxiation, brain damage, 

weakness and fatigue. Similarly, water pollution is hazardous to man’s safe 

living and results in so many health disorders. The sound/noise pollution is 

equally disturbing the environment and man’s peaceful living, thus leading to 

stress related diseases, hearing disorders and so on.

Pollution is the act that brings an undesirable change in the quality of 

anything. Therefore, it is imperative to provide an environmental awareness 

to children which might-lead to the development of positive attitudes and 

values of protecting the environment.

Activities

• Organise a field trip to a river or a pond nearby and ask students to 

observe the various acts of contamination like washing, human and cattle 

bathing, drainage inflow, vehicle washing and agricultural run off. Ask 

students to analyse the type and magnitude of contamination caused by 

each of the acts.

• Organise a visit to a nearby garage and make students to observe the 

burning fuel in an automobile engine and how it contaminates the fresh air 

around.

• Ask students to observe their pets and domestic animals whenever 

crackers are burst.

• Organise sensitivity sessions on environmental pollution.
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• Arrange for debates, elocution and competitions on Environmental 

Pollution in order to develop environmental sensitivity.

• Organise a seminar and an Exhibition on environmental concerns and 

related themes.

• Make children to observe “Environment Day” by going in a procession 

with banners and slogans on environmental protection to create mass 

awareness.

• Create wall papers on Environmental protection and display them in 

classes, and common meeting places. For example, Hold a group 

discussion on environmental issues in the class where the students can 

freely express their opinion and reasons. This technique may be used to 

facilitate exploration of values, clarification of values and to develop the 

notion of individual choice and responsibility.

How to protect environment ?

• Minimising waste.

• Keeping surroundings clean.

• Planting and protective trees.

• Saving energy

• Saving water

• Protecting ponds and rivers.

• Using public transport.

• Using paper wisely.

• Reusing containers

• Reading books on Earth and sharing information with others.

Evaluation

Observe children and record their contribution in keeping the school 

campus, nearby surroundings clean; participation and involvement in 

preventing noise pollution; involvement in organizing exhibitions and other 

activities related to the theme.
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Value : Appreciation of Nature

Significance

Enjoying the events of sunset, sun rise or rain on a hot summer day, 

trekking and travel on a full moon night, the first flower of a plant bloom or the 

rhythmic sound produced by a gushing river, the smell of the earth soon after 

the rains are all acts of appreciation of nature.

We cannot protect unless and until we love and appreciate the various 

embodiments of nature and it’s expressions. For example, the people who are 

pleased to observe the various developmental stages, the life cycle of a plant 

right from it’s first sprouting to it’s blooming cannot tolerate when the particular 

tree is vandalized or destroyed by a greedy human hand. As a part of the 

emotional bondage developed, the participants of Chipko movement in 

Himachal Pradesh used to embrace the trees before a falling axe.

Activities

Encouraging the cultivation of rare and unique plants in the campus. 

Nature worship like vana bojana among teaching community, encouraging 

bird watching and insect observation and traveling to places with naturalistic 

interest. Encouraging, nature painting and photography of celestial events 

like lunar and solar eclipse and other mysterious every day episodes in 

nature. Nature appreciation club can be started in the school where eminent 

persons can be invited for an interaction with the students.

Evaluation

• Organise for students’ creative expression in appreciation of nature in the 

form of reciting poems, writing poems, essays and short stories.
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• Observe students’ involvement in gardening, taking care of plants and so 

on.

Value : Conservation of Natural and Cultural Heritage

Significance

Wildlife, forests, rivers, mountains are called our Natural heritage. Like 

wise, forts, monumental buildings, and places of worship and traditional life 

patterns of the native people, including their customs are termed as our 

cultural heritage. Safe guarding the ancestral assets likes our natural and 

cultural heritage as they are and to protect them against on slaught 

modernization, act of perversion and negligence are considered as acts of 

conservation of Natural and Cultural heritage.

Biodiversity need to be safeguarded for food, fiber and medicine. The 

indigenous techniques and traditional knowledge for the mother stock from 

where all the present day techniques have been evolved should be exploited.

Activities

Collect more data of the age old practices in the society and their 

impact on conservation. That is teachers can compile various tales regarding 

natural and cultural heritage. Traditional practices like harvest festival and 

other events of local importance. The teacher can motivate others to maintain 

a register of all the plants and animal of the locality. Their uses and 

significance can also be documented.

Evaluation

• Ask students to make an album of “cultural heritage” which has a 

collection of various monuments, art and sculpture from various parts of 

the country and evaluate.
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• Make students to collect data regarding the extinct animals and plants and 

other endangered species. Make them list the causes for the extinction.

• Develop a rating scale of point -3 or point - 5 to record the observations 

made of students’ values related to protection of environment. Schedule 

your observations every week (No. of days, duration); maintain a register 

in which you can record your observations using the rating scale; List the 

attributes or criteria of behaviour to be observed against the scale. The 

cumulative recordings should provide a value profile of each student in the 

class.
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9. SCIENTIFIC TEMPER AS A VALUE

Introduction

The development of Science and technology has made drastic 

changes in realm of human kingdom. The invention of dynamics brought 

about alarming danger in this world. Science has both constructive and 

destructive powers. The world would plunge into a state of chaos unless we 

reorient our scientific and technological knowledge for world peace. We 

should also be aware of the consequences of growth of science and 

technology. We should make the society aware of that 'values’ which have 

helped human beings to achieve scientific progress. We are enveloped by 

certain dogmatic beliefs, superstitions and irrational attitude which obscure 

the objectivity of our thinking. It is essential to remove such superstitions and 

irrational beliefs and thoughts through proper training of our minds. This is 

what is commonly referred to as ‘scientific temper1. It is the prime duty of 

teachers and scientists to develop scientific temper among the growing 

generation. Scientific temper as a human value is a force that liberates 

human being from the dogma of all kinds in their intellectual pursuit as well as 

daily-life activities.

This module discusses the importance of scientific temper as a value to 

be inculcated in school children. Some of the Components of scientific 

temper such as inquiry, experimentation, rational thinking and pursuit of truth 

have been discussed with examples and methods to inculcate them in school 

children. The responsibility of the school and the teachers and their essential 

role in inculcation of scientific temper through various activities and 

programmes are highlighted.
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Objectives

At the end of this module, the teacher/teacher educator will be able to

• understand the components of scientific temper.

• understand the significance and a need for scientific temper as a value 

to be inculcated in school education.

• plan different strategies and methods to develop scientific temper 

through curricular and co-curricular areas.

Scientific temper - its main features

The characteristic features of scientific temper are as follows: 

Keen observation 

Open mindedness 

Objectivity

Free from superstitions, prejudices, and irrational beliefs. 

Rational thinking.

Acceptance only after procuring evidences.

Suspension of judgement till evidence is obtained. 

Inquiring mind.

Intellectual honesty and so on.

Inculcation of scientific temper

Inculcating scientific temper among children is always found to be 

complicated since this value is infused by outside curricular packages from 

families and society. Conflicting values or overlapping support values in the 

area of inculcating scientific temper among students have been very much 

discussed. So it is considered to be a very delicate subject to handle. The 

society is changing at a faster rate with new knowledge and technology, for 

example, experimentation in universe, on celestial bodies, experimenting 

space missions etc. The order in the universe is accepted by many while 

human beings have the capacity to perceive, understand explain and
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communicate this order prevalent in the universe. The teachers need to 

understand this approach and motivate the scientific pursuit among the 

student community systematically.

Under this context teacher must be able to discard old beliefs by 

advocating rational thinking to give the new knowledge provided by the 

scientific methods. In this value regard, Buddha has said the following 2500 

years ago.

Belief nothing

Merely because you have been told it

Or because it is traditional

Or because you yourself have imagined it

Do not believe what your teacher tells you

Merely out of respect for the teacher

But whatever, after due examination and analysis

You find to be conducive to the good, the benefit

The welfare of all being

That doctrine believe and cling to

And take it as your guide

Pandit Jawaharlal Nehru under modem Indian context viewed 

“scientific temper as the ultimate panacea” and visualized an industrially 

developed society in India, moving away from superstitious beliefs to imbibe 

scientific and technological capabilities. Before making an attempt in the 

area, a teacher should be able to understand the characteristics associated 

with scientific temper. The untiring search for truth, is top among others, 

followed by tolerance and humility. Also the teacher should understand 

empirical explorations. It is stated that a person with scientific temper holds 

objective and knowledge gained by experience in esteem. Moreover 

openness in perspective and readiness to make it a part of a personal life 

style could be achieved through inculcation of scientific temper.
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Besides, emotionality and scientific temper are the two other forces 

need to be identified during the preparation of the lessons. It should be also 

made clear to the class that the scientific temper is not guided by dogmatic 

considerations. Similarly, rational, logical reasoning and adult thinking are the 

other few characters always discussed along with the inculcation of scientific 

temper. Exploration or searching the empirical world can verify these above 

said concepts. It is true that scientific temper is to be viewed as one of the 

values in a larger value system (Govinda 1973) Similarly scientific temper has 

regular role in shaping human behaviour. A person with scientific temper has 

an untiring search for truth with an ‘open minded enquiry’ stands for the 

respect for truth and for the approach adopted for exploring the truth. The 

person develops a readiness to change one’s own expectations based on 

what is revealed through empirical experience. An individual having scientific 

temper, should be free from the dogma of all kinds in their intellectual pursuit 

as well as daily-life activities. Scientific temper is a more fundamental human 

value. It is not a characteristic acquired purely through specific training. It is 

also said that “scientific temper is to be seen as one of the values in a larger 

value system” which defines the total behaviour pattern of an individual. The 

following four selected values are suggested for classroom teaching.

i. Inquiry

ii. Experimentation

iii. Rational thinking

iv. Pursuit of truth

The following five steps are identified for classroom teaching.

i. Keen observation of environment.

ii. Collection of data

iii. Comparing and clarifying data.

iv. Arriving at conclusions.

v. Evaluating the facts.
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Meaning of Selected Components of Scientific temper

As per the shorter Oxford English dictionary Vol.l A. Markworthy (1973) 

the above chosen values are defined as follows:

i) Inquiry

The act of seeking truth or knowledge or information, search, research, 

investigation or examination is understood as inquiry.

ii) Experimentation

The act of trying like, testing or trial, discovering something unknown or 

hypothesis or establish or illustrate some known truth is defined as 

experimentation.

iii) Rational thinking

The thinking faculty of reasoning, that of sound judgement, sensibility, thinking 

pertaining to reasons, thinking nor foolish or absurd are explained as rational 

thinking.

iv) Pursuit of truth

To follow truth or proceed along truth and to proceed in compliance or 

accordance with truth is the explained meaning of the pursuit of truth.

Value Activities

i) Inquiry

The following three steps may be followed to inculcate the value of inquiry:

1) Observation, analysis and recording of climate.

2) Observation end recording the process of germination of a seed.

3) Observation of similarities and variations between two species.

4) Questioning the phenomena, raising issues and doubts.

The above steps may be executed in any Curricular/Co-curricular 

areas. For example, in Science observation, analysis, and recording of
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scientific processes, events and procedures may be carried out. The students 

may be encouraged to ask question, to formulate hypotheses and to verify 

them as well through proper planned methods.

Guidelines

The teacher can define objectives for conducting all these value 

activities. Materials required may be prepared. Children may be asked to 

draw diagrams or collect news paper clippings or painting when ever required. 

Also standard procedures like tabulations may be prepared and followed. The 

teacher can help the child in interpreting the data to draw the inference.

Example 1

The children may be asked to observe the climate change in the city for 

a period of one week. They may prepare a chart as below. The children as 

per the availability could prepare the symbols representing various columns. 

They will have to record the presence or absence of hot sun, cloudy day, 

shower, wind hail or storm with special features liker the presence of rainbow.

Sun Cloud Wind Rain Rainbow

Day 1

Day 2

Day 3

Day 4

Day 5

Day 6

Day 7

Example 2

Germination of Seed

The children may be asked to bring a few bean seeds, earth in 

container and water in a bottle. They may be asked to sow the seed in earth
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and leave it to sun after little watering. The child has to observe the set up till 

the first sprouts appear. Subsequently the child may observe the various 

developmental stages of the plant. The child may be asked about the 

different factors that are essential for the germination and the experiment 

may be repeated.

Example 3

Observation of two common birds

The children could observe two common birds visiting their backyard 

regularly and inquire why do they not look alike and not feed on the same kind 

of food. For example, the children may observe a crow and a sparrow. They 

can notice the body size shape and colour in general. The type of beak and 

the nature of the legs are to be noticed. The child should also notice the type 

of call the birds make. If possible, the children may watch the bathing 

behaviour, drying of their wings, collecting nesting material, type of food etc. 

The teacher may scientifically answer the inquiries at the end.

Differences in birds

Characters Bird 1 Bird 2

Size

Colour

Type of Beak

Leg

Call

Nest

Food

b) Experimentation

• Observation

• Conducting the activity I experiment.

• Drawing inference.

• Explanation
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Example 1

Disappearance of camphor in air

Children are known to enjoy experimenting by themselves. To 

enhance this skill children may be asked to bring a piece of camphor to the 

classroom and leave it in a common place. By the process of sublimation the 

camphor will vanish from the place after sometime. By observing this act the 

child will understand the changes in the physical nature of the substance. It is 

advised not to light the camphor since the fire risk of fire is involved. Children 

should be made to do the activity, observe the process and explain the 

phenomena.

Example 2

Mixing of water and Oil

Children may be asked to bring the smallest quantity of edible oil and 

water from home. They may be asked to observe the colour, purity and 

transparency of the liquids before mixing. They may be asked to mix the 

liquids together asked to observe about the change in colour, thickness and 

transparency. This simple experimentation will explain to them about the 

density, viscosity and mobility of two different liquids.

Example 3

Growth on bread

Children may be asked to bring a few slices of bread to the classroom. 

They may sprinkle little water on the bread and kept near the window. After a 

day or two, the children may be asked to note the changes like colour, smell 

and new growth over it and asked to identify the reason.
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Rational Thinking

Example 1

This particular value is altered in the mind of the child by various 

factors like the influence of parents and grand parents, friends and neighbours 

(domestic and societal) condition as well social atmosphere. So to inculcate 

this value, a simple experimentation to recognise the life in plant is suggested. 

Children may be instructed to record the growth, movement, regeneration, 

reproduction and the day and night changes in leaves. By doing this the child 

may also understand that plants are living things.

The lessons on “Our Universe" “Solar and Lunar Eclipse” may be 

considered to remove certain superstitions beliefs attached to Zodiac signs, 

planetary motions (as the determining factors of one’s destiny), ‘dos’ and 

‘don'ts’ attached to Eclipses that have no sound reason and so on. The false 

beliefs may be discussed by providing empirical evidences and sound 

reasons. This may help in developing rational thinking among children. 

Similarly, other subject areas may be explored to identify to scope for 

developing rational thinking.

Example 2

This is an observation suggested to understand rational thinking. The 

idea is to say that sighting an owl is not a bad omen. Children may be asked 

to observe an owl in their backyard every day in the dusk over a period of a 

week. The children may record good and bad things happened to their family 

during the same period. They may easily understand that the presence or 

absence of the owl does not make any difference in the happenings in the 

family. By this small experiment the teacher may explain that the owl is a 

nocturnal creature with eyes adapted to night life. Likewise children may be 

asked to observe the movements of cats, and listen to the calls of a wall lizard 

and match with their routines.
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Pursuit of Truth

The untiring attempts usually made to achieve the desired target is 

called a pursuit of truth. The patience is recorded as a value associated with 

scientific temper. Teachers can appreciate any child with patience as the 

child has the right scientific temper. Suitable anecdotes of scientists, National 

leaders and of other great personalities may be quoted to highlight how they 

had pursued knowledge with great perseverance.

Example:

The story of the invention of bulb

Thomas Alva Edison is the best example for this value that can be shared. 

We all know that Edison made several attempts before inventing the bulb. His 

persistent attempts towards the pursuit of truth finally brought him success. 

Every time he failed, he considered himself of being successful in learning 

how not to do it.

Role of the school and teacher in developing Scientific temper

For effective inculcation of scientific temper in the children real-life 

situations has to be presented not only teaching of science subjects but 

through every aspects of school learning. The experience of rediscovering 

knowledge can ensure, sometimes, development of scientific temper in the 

children. There is need to impress upon our teachers that development of 

scientific temper is relevant not only for school children but for every one 

concerned with teaching-learning process.

First of all, the teachers themselves should possess scientific temper 

as a value. There is a need for teachers to observe this value in every day life 

activities, as a part of their personality. Unless they make this as their 

consistent practice, they cannot impress upon children as good, models of 

'one who has a scientific temper1. The school may organize activities on 

several occasions like ‘Solar and Lunar eclipse day* to observe the 

phenomena, which may be followed by a guest lecture or a film show and

99



discussion. The school should facilitate or promote scientific temper in every 

aspect - organizing lectures by eminent people on related topics; planning 

wall magazines; organizing field trips; having science Comers; science clubs; 

intellectual sharing sessions with other school children and so on. The 

children should be given total autonomy and freedom in planning their 

learning activities, where they discover knowledge on their own through self- 

initiated activities, exploration, experimentation, enquiring, contacting several 

sources and so on. The children should be allowed for total self-expression 

without any fear. Necessary infra structural facilities should be provided for 

children to carry out activities, explore and learn on their own.

Conclusion

The task of inculcating the value of scientific temper in children is a 

complex phenomenon. The teachers value system plays a vital role in this 

process. It has to be a continuous endeavour. “It has to be imparted as 

though it is a fundamental faith and creed, yet guard against propagating the 

feeling that being scientific is also a regimental rigid formulation not very 

different from being dogmatic in observing it as a an invisible sacrament of 

religion. It is this essential openness that is inherent in scientific temper as a 

value which makes the task of its inculcation arduous but a fundamental 

characteristic that should underscore every educational activity”
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10. VALUE EDUCATION THROUGH DIFFERENT CURRICULAR AREAS

Introduction

The concept of education as expressed by great thinkers may vary, but 

all of us would agree that the purpose of education is mainly for inculcation of 

values. In order to achieve the desired objectives, the curriculum provides a 

direction to all the transactions carried out in the teaching learning process. 

Hence, the inculcation of values is an integral and inseparable part of the 

curriculum. By Curricular Areas we mean the different subjects handled in 

the classroom like Languages, Social Science, Mathematics, Physical 

Education, Work Education, Art Education, Co-curricular Activities and so on.

When we think of Value education the question that often raised is 

should we teach values as a subject or otherwise? Should there be a definite 

time slot allotted for this purpose ? Should we assign this responsibility to 

specific individuals alone? Who will be accountable for lapses in value 

education if any ? The very thinking along such lines sounds highly irrational 

as what we are doing for learners in the process of educating them is indeed 

a part of value education. As Gandhiji said that salt must not lose its taste if 

we want to call it salt. Hence, it is believed that every teacher is a value 

educator and every subject is for value oriented transactions. Through the 

subject areas we aim at enrichment of knowledge and understanding and 

helping the learners to apply them in different situations as well the 

development of various skills. But above all there is a binding force which 

keeps all these together and that is appreciation.

Values belong mainly to the Affective Domain. When a teacher

recognizes a sense of enjoyment on the faces of children, he/she is satisfied

with what he/she has achieved in the classroom. Where there is joyful

learning it is to be assumed that one or the other value is being assimilated,

sometimes even without the knowledge of the teacher and the taught. Hence, 
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it is the duty of every teacher to highlight and link certain values with the 

subject matter taught so that the learning process becomes natural, 

purposeful and effective.

Objectives

At the end of this module, the teacher educators/teachers will be able 
to :

• understand how value education can be integrated through different 

curricular areas of school education.

• identify the plug points in different curricular areas to integrate value 

education.

• practice inculcation of values through the identified plug points in different 

curricular areas.

During the teaching learning process the teacher aims at developing 

capabilities among the learners to:

1. Appreciate the contribution of people in different areas of life in the 

past and the present.

2. Identify those aspects of life whereby humans can live with peace, 

happiness and prosperity along with other beings.

3. To sense, appreciate and enjoy beauty in one’s environment.

4. To discriminate between good and bad, right and wrong and to apply 

the same to one’s life.

5. To think rationally without prejudices.

6. To be open-minded and be prepared to modify one’s attitudes.

7. Strive towards becoming good citizens.

i) Values through Language and Literature

The language classes serve as a potential source for the inculcation of 

values. Generally language teaching involves prose passages, poetry, 

grammar, poetry and composition. Through literature learners are able to
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develop an aesthetic sense to think critically, and leam things which influence 

their personalities.

Language lessons are based on certain themes, incidents, stories, and 

anecdotes, biographies that are generally intended to convey some message 

to the learners. A creative teacher through his/her talent and experience can 

make use of all these resources successfully to achieve the objectives of 

language teaching as well as value education.

Hints for Language Teachers

1. Proper reading of a passage, a poem or drama in itself can inspire the 

pupil to sense the beauty hidden in and the musical as well as rhythmic 

effects in the structure of the passage.

2. Description of nature in the sunrise, snowfall, sea shore, mountains, 

valleys and the like provide novel opportunities to observe and enjoy 

nature, thus developing friendliness towards the environment and the 

ecosystems. Popular poems like Daffodils, Solitary Reaper can remain in 

their minds and influence their life if they are properly taught.

3. Language works as a carrier of thoughts to all the other disciplines like 

Science, Maths and Humanities. There will be passages related to 

different subject areas in the language textural content. Hence, it is the 

responsibility of language teachers to help use the content towards 

developing positive attitudes and specific values avoiding any prejudices. 

For instance, While teaching the biography of Madam Marie Curie the 

value related to sacrificing oneself for innovation and discovery in the field 

of radio activity needs to be highlighted. It should not in any way develop 

any attitudes related to gender bias. On the contrary it should lead 

towards removing any gender bias among the learners.
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4. Teaching of a language develops interest in literature and skills of 

expression. It can mould them to be more creative in writing. Literature is 

a storehouse of values and students will be able to discriminate between 

the right and wrong and the influence of literature helps in judging and 

decision making.

All the passages in textual matter can become the resource material for 

value education when they are identified accurately and interpreted, properly 

to achieve the objectives.

Examples

a) The poem, Ant and the Cricket - “Do not be lazy” - “Do the right thing 

at the right time” - You will have to pay for a misdeed".

b) The Mountain and the Squirrel - "everything in the world however small 

it is, is useful and finds its own place in the life chain”.

c) Pied Piper: "Do not deceive others”

d) Govina kathe in Kannada - "Sathya meva Jayathe”.

e) Community songs in all major Indian languages reflect National

Integration like,

i) Pillallara - Telugu

ii) Janama Karini Bharatam - Malayalam

iii) Odi Vileyade Papa - Tamil

iv) Sare Jahanse Accha - Hindi

v) Ye Matee re - Assamee

vi) Aatha Uthavu - Marathi

vii) Akash Ganga - Gujarathi

viii) He mohinjo Vathan

ix) Jhano Danya - Bengali
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ii) Values through Social Sciences

Teaching of History, Civics, Geography, Economics and other related 

subjects can become a powerful means for the inculcation of values. They 

help in the formation of opinions, conclusions, attitudes and provide an insight 

towards the way in which we have to live with the neighbourhood. Values 

like co-existence, tolerance, civic sense, sociability, constitutional obligations, 

respect for law, universal brotherhood, concern for other, secularism and duty 

consciousness are a few among many which could be developed through the 

unbiased handling of subjects.

Hints for teachers teaching Social Sciences

a) History describes the past, to help us learn lessons, not to repeat what 

should have not been done. History teaching should aim at bringing 

people together and not to separate them.

b) War between two rulers need not be wars between two civilian groups. 

There were people in all generations who hated wars and struggled for 

the propagation of peace.

c) The after effects of war and agony of people should be an eye opener 

to all concerned. Make the learners understand that wars are not 

inevitable and hatred generates hatred.

d) Try to highlight the achievements of great people who have 

contributed something for the good of the humankind.

e) All religious philosophies aim at peaceful living of all beings. True 

religion can never create barriers among people.
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Geography

f) The study of geography develops an awareness about the life style of 

people living in different areas in the world, tries to stress that all 

societies have certain things in common and also to respect certain 

universal values. For example, concern for environment, preservation 

and proper use of natural resources, saving the Earth planet are some of 

the values that can be inculcated through teaching geography, besides 

developing an awareness and appreciation for different land forms, 

different climatic and geographical conditions and their impact upon 

people’s culture and style of living. Because of the influence of 

globalisation human being s are being drawn closer to one another 

irrespective of colour, creed and nationality.

g) Geographical features affect and determine the life style of people. 

They help to compare the social life of different groups like the Eskimos, 

Tribals, nomads and bring to mind that in spite of diversified life styles 

they are basically human persons like any one else.

h) India being a vast country composed of different cultures, it could be a 

means of guiding the learners to understand what is meant by “Unity in 

diversity”.

Economics

i) Through the study of Economics pupils should be able to appreciate 

values like,

• Not to make profits exploiting the weaknesses of others.

• Not to cheat others for personal gain.

• To maintain ethics in all transactions.

• To work hard for productivity.

• To develop awareness about the rights of consumers.

• To make maximum utilization of available resources without

harming the environment and ecology.
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CIVICS

j) The study of Civics is helpful in making a person understand one’s 

duties and responsibilities as a citizen in the society. Values like 

democracy, liberty, equality, freedom, brotherhood, secularism, 

tolerance, co-operation are considered as assets for all. Hence, a 

civics teacher not only gives knowledge about civic institutions but also 

guides how an individual needs to behave in a group which could be 

the family, social organization or the civic society.

iii) Values through Science

The teaching of Science can be the most realistic approach towards 

teaching of value of precision in thinking. The development of scientific 

temper is an embodiment of unbiased thinking and logical reasoning. 

Scientific attitude generates courage and the ability of questioning, scientific 

temper develops an attitude of tolerance. Learning science helps in 

developing problem solving abilities, critical mindedness, objectivity, keen 

observation, a mind free from bias and superstitions. The scientific approach 

is recommended for tackling all situations and problems in life. According to 

the National Policy on Education (1986), NCERT has described the qualities 

of a scientist as, Honesty, Truthfulness, Curiosity, Interest, Patience and 

Hard work. These qualities are .essential not only for scientists but also to be 

developed in all through the teaching of Science.

Above all, science teaching also develops an aesthetic sense. Science 

struggles to discover the truth beyond the natural phenomenon. If we do not 

appreciate the amazing facts about creation and the laws that govern the 

universe, the mere accumulation of knowledge serves no purpose. Science 

learning for the development of scientific temper will be more meaningful 

through activities and projects and the knowledge of scientific method will 

inspire learners to solve problems in their daily life.
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Hints for Science teachers to inculcate values through science teaching

i) When you measure an object, work at achieving the maximum possible 

accuracy.

ii) Be specific in all expressions and formulations used.

iii) Be precise and accurate and avoid elaborating unnecessarily.

iv) Develop a sense of appreciation of the grandeur and beauty of nature 

when you teach facts like,

a) Particles of an atom;

b) Size of the Universe and different celestial bodies;

c) Physiology of plants and animals and how different systems of 

an organism work in co-ordination;

d) Levels of organization;

e) Organic evolution ;

f) How all matter is composed of only few elements ;

g) How charcoal and diamond are cousins ;

h) Interdependence of man and environment;

i) How dinosaurs ruled this earth for 160 million years ;

j) Why birds migrate .

k) Solar system.

l) Communicable and non-communicable diseases.

Note: These are only a few examples. It is expected that Science teachers 

will handle the topics in such a way that the pupils will be able to grasp the 

amazing wonders of creation, appreciate the beauty of nature around them, 

enquire about the phenomenon and question. The existing beliefs and 

superstitions through teaching above of the scientific facts and principles.

Here are some more illustrations for the inculcation of different values.
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Illustrations in Science

• Newton’s III Law : Action and reaction are equal and opposite. "If you do 

good to others, it is reciprocated”.

• Episodes in the Biographies of Scientists like - Edison tried several 

materials to find the filament of a bulb (patience and hard work), James 

Watt wanted to know why the lid of the kettle was dancing (curiosity and 

interest), Reaction of Archimedes in a bath tub (deep involvement), 

Galileo’s sacrifice for adhering to his statement (truthfulness) and many 

more.

• Le Shutelieris Principle, stating that every system opposes stress from 

outside (adherence to principles).

• Changing colours by a chameleon (adaptation to environment).

• Survival of the fittest - Struggle for existence (optimistic approach).

• How it rains (Logical reasoning)

• Food web - (co-existence and co-operation).

• Edward Jenner’s discovery of vaccines.- perseverance and sacrifice.

• Microorganisms and diseases-free from blind beliefs and superstition’s 

(eg:-some of the diseases are caused due to God’s curse).

• Solar system (knowledge of planets, stars and constellations)-appreciation 

of the beauty of the universe, its order and regularity in certain 

occurrences; (Sun rising and setting; Moon’s cycle, seasons) remove blind 

beliefs and (movement of planets and stellar constellations in predicting 

the events and future of one’s life).

iv) Values through Mathematics

Mathematics is another name for logical approach, analysis, 

articulation and inambiguity. Here conclusions are drawn on the basis of 

specific reasons. Hence, the teaching of Maths is nothing but teaching of 

values related to precision and objectivity.
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Hints for Mathematics Teachers

i) While framing the statement of problems be vigilant about precision in 

terminology and values embedded. For example, Ramu has Rs.200/-. 

Fifty percent of it was invested in gambling How much remains with him? 

: Such content to be avoided, instead it is recommended as, Ramu has 

Rs.200/-. Fifty percent of it was donated to a Hospital. How much 

remains with him?

ii) Allow students to make decisions like right or wrong which help them to 

learn value of judgement as it, is always decision about whether statement 

is true or false.

iii) Develop skills in drawing which helps them enjoy beauty in sketches and 

may develop interest in art. Even rangoli is a good exercise connected 

with mathematical drawing.

iv) Observation of symmetry in figures as well as in nature.

v) The precise calculations in maths, which are used in daily life have helped 

promotion of harmony and peace among the people.

vi) The main value maths promoted is that acceptance of truth and rejection 

of false and thereby makes people inculcate values like honesty etc.

vii) It promotes the rational thinking.

viii) Appreciation of beauty of symmetry, perfection and varieties of structures 

both abstract & concrete.

ix) As it is basically abstract it has more objectivity relative to shorfields

x) It disciplines the mind due to its uncompromising nature.

xi) While providing a logical proof for theorems/statements develop the skill 

of reasoning.

xii) Biographies of great mathematicians will inspire the pupils to include their 

qualities.

The above universal values which are inherent is the mathematics 

disciplines due to nature of its subject maths, the teachers may focus on 

these values while teaching mathematics.
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Co-Curricular areas

It is possible to develop values like team spirit, group work, healthy 

competitiveness, co-operation, etc. through sports and games. Art education 

is a fertile field where values are caught through exposure. Work education 

inspires the pupils for experiencing happiness in doing a job, self- 

dependence, dignity of labour, quality of work, hard working, learning skills for 

life and the like The values that can be inculcated through co-curricular areas 

is dealt separately in the following module.

Evaluation

In the teaching learning process, evaluation plays an important role. 

The effectiveness and outcome of the knowledge and value taught has to be 

measured in order to know the extent of its effectiveness. It also serves as 

an indicator to modify the methods of treatment. However, it is here that a 

value educator seems to have certain limitations. Values belong mainly to 

affective domain and values become real only when they are internalized and 

personalised. Even though there are numerous suggested activities and tools 

to measure the level of effectiveness of teaching values, none of them are 

totally foolproof.

However, while teaching the subject matter the teacher tries to 

inculcate certain values through different curricular areas. It is natural that 

he/she desires to know how far it has been successful. It is recommended 

that every teacher has to put the best efforts to arrive at certain conclusions. 

The tools and techniques that can be employed in the assessment of values 

are discussed separately as a module in this material.

Conclusion

Education is a great endeavour, the real outcome of which is

inculcation of values. A resourceful teacher is capable of making the learners 
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understand not only the subject matter but also the essentials they have to 

assimilate out of every lesson. It is expected that the teachers must identify 

the plug points in the curricular areas through which they can inculcate certain 

values and use suitable approach to inculcate the particular value. Though 

teaching a particular unit or a lesson. In order to be a value education 

teacher, the teacher should have total faith and belief in whatever value 

he/she is going to inculcate. The teacher should be a model by practicing 

those values us their own personal lives. In order to inculcate values, the 

teachers should have total commitment to the task and involvement as well.
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Natyasastra

Natyasastra is the ancient scripture for dance drama, music, prosody. 

It is based very much on the reconstruction of human values when there was 

a decline in values. Bharata Muni is the father of Natya Sastra. (ref: 

Samskrita Nataka by Prof. A.R. Krishna Shastri-Kannada). In this performing 

art, Sahity a (literature) is taken from Rig Veda, Abhinaya (display of 

expression) from Yajur Veda, sangeetha (music) from Sama Veda and Rasa- 

Bhava (emotions) from Sama Veda.

The aim of Natyasastra in general is to develop control over senses, 

intellect, confidence, courage, aesthetic sense, enthusiasm and right attitude 

towards life. Discussion by the scholars on value education has revealed 

that education and values are intimately related. Natyasastra discusses about 

positive and negative values. It serves as a preliminary source for a student 

who sincerely works on it.

Realisation of Soul and mental elevation are the benefits of art 

education. A student of art education will have unique experience, called art 

experience. Art experience makes a student more cultured and aesthetically 

sound.

Any performing art such as music (includes instrumental music), dance 

and drama is a discipline, that demands intense training, guidance and 

practice.

Music

When a student learns and attains fulfillment in music, he/she not only 

expresses herself in melody but also finds oneself in their own creative 

imagination, thereby taking music to yoga levels. Chitta Vritti nirodha is yoga 

that aims at removing wild tides of mind. Concentration (Dhyana) aims at 

attaining state of yoga. (For details please refer “Raja Yoga” of Swami
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VALUE EDUCATION THROUGH DIFFERENT CO-CURRICULAR AREAS

Role of Visual and Performing Arts In promoting Values

11. MUSIC AND DANCE

Introduction

Values can be recognized vaguely as a catalyst, which boosts persons 

to attain harmony, perfection, success and self-realisation in their lives. Art 

is that function of the right portion of the brain which makes a man creative in 

his endeavours. Aesthetic sense is developed by the right portion of the 

brain. It is normal that all human beings work according to the directions of 

the brain which involves the day-to-day life activity and the intellectual, 

mechanical and involuntary actions. It is indeed because of the activity of the 

right portion of the brain that the artistes be it a singer, actor, dancer, sculptor, 

painter becomes a special personality in the society. The arts such as music, 

dance, sculpture, painting and drama are called performing and visual arts 

(sculpture, painting). They are so called because they have the quality of 

display in one-way or the other.

Objectives

At the end of the module, the teacher educators/teachers will be able 

to:

• identify the basic values inherent in the performing arts;

• understand the importance of Dance and Music in value inculcation.

• plan the various strategies and activities to impart values through Music 

and Dance.

• appreciate the aesthetic sensibilities that can be developed through Music 

and Dance.

• develop proper and essential evaluation procedures to assess value 

inculcation through performing arts.
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Natyasastra

Natyasastra is the ancient scripture for dance drama, music, prosody. 

It is based very much on the reconstruction of human values when there was 

a decline in values. Bharata Muni is the father of Natya Sastra. (ref: 

Samskrita Nataka by Prof. A.R. Krishna Shastri-Kannada). In this performing 

art, Sahity a (literature) is taken from Rig Veda, Abhinaya (display of 

expression) from Yajur Veda, sangeetha (music) from Sama Veda and Rasa- 

Bhava (emotions) from Sama Veda.

The aim of Natyasastra in general is to develop control over senses, 

intellect, confidence, courage, aesthetic sense, enthusiasm and right attitude 

towards life. Discussion by the scholars on value education has revealed 

that education and values are intimately related. Natyasastra discusses about 

positive and negative values. It serves as a preliminary source for a student 

who sincerely works on it.

Realisation of Soul and mental elevation are the benefits of art 

education. A student of art education will have unique experience, called art 

experience. Art experience makes a student more cultured and aesthetically 

sound.

Any performing art such as music (includes instrumental music), dance 

and drama is a discipline, that demands intense training, guidance and 

practice.

Music

When a student learns and attains fulfillment in music, he/she not only 

expresses herself in melody but also finds oneself in their own creative 

imagination, thereby taking music to yoga levels. Chitta Vritti nirodha is yoga 

that aims at removing wild tides of mind. Concentration (Dhyana) aims at 

attaining state of yoga. (For details please refer “Raja Yoga” of Swami

114



Vivekananda). Yoga is such an energy and power which can eradicate all the 

negative attitudes and negative energy with oneself.

The elaboration of a Raaga has its magic effect on the listeners. Raga 

means love, colour, affection, etc. So, music can evolve a precious value like 

'love’. Not only the conventional music, even the folk music, by its lively 

rhythms and charming tunes give soothing effect. Vocal music involves tone 

(raga), rhythm and literature (Sahitya), where as in instrumental (laya) music 

stress is on raga and laya. There are different schools of music with their 

ultimate aim is rasanubhava (experience of aesthetic feeling) which is a value 

of higher order.

Dance

Music involves, tone, mind and heart whereas dance is such an art 

which involves the movement of whole body. Dance is a natural instinct. All 

the living beings, starting from a bird, animal and human beings, dance in the 

situations like happiness, harvest, conquest of a kingdom, etc. Even a child 

dances when it hears a rhythmic music.

Dance, as a discipline needs lot of effort. The student should involve 

his/her mind, heart, eyes, hand gestures to bring out Rasa for a particular 

Sahitya or situation. Abhinaya Darpana (sloka - 40) says that the eyes 

should follow the hands, mind should follow the eyes, that is the particular 

expression involved in a gesture or a hand movement. The mind to follow 

Bhava, that is feeling. A feeling can be experienced only when there is 

involvement of ‘mana’ or mind into it. Thus felt bhava emerges as rasa. 

When rasa is produced, Ananda or Bliss is sure to follow. Ananda is the 

eternal value.

To attain such a level of perfection, a systematic education in dance 

with a strong foundation is required. A child when given training in dance at 

the tender age of 7 can bloom out as an exponent in the art.
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The rigorous practical training demands punctuality, one of the most 

important values in life without which success is a dream! Not only this 

‘punctuality’ benefits the students in their lives. Practice is one of the most 

important factors in all performing arts that refers to value perseverance. By 

practicing in right direction, the students can reach perfection. By reaching 

perfection, one can visualize the truth and beauty, nature, patience and 

perseverance are obtained in art training without which one cannot reach 

perfection.

Benefits of performing arts

a) For over all development of the child, the training in music and dance is 

essential. It builds the personality of the students. By learning and 

practicing music regularly, students can improve their speech, tone of 

conversation and imagination. It is also advised as a remedy for the 

defective respiratory system and stammering problems. More than 

anything, listening to good music, native music or folk tunes can be 

developed as a therapy for a troubled mind.

b) Dance is more than a physical exercise as it involves mind, heart, sense 

of rhythm, appropriate application of feelings or bhavas and rasas in it. 

The depiction of rasas like love, values, compassion and humour 

supported with appropriate hand gestures and foot movements brings 

out the real character of a student. Thereby the teachers or the fellow 

beings can easily understand them.

c) The mental status of students are refined as there is always the 

illustration of positive values in dance numbers.

d) Expression and body language become more expressive and effective.

e) Sincerity, team work, co-operation, give and take policy, health 

consciousness are developed by practicing fine arts systematically.

f) Themes and ideas from folk and textual sources of all languages are 

taken as a resource to depict through bodily movement and expression. 

So the learning of languages becomes necessary.

g) Thereby ‘tolerance’ the need of the day is inculcated among students.
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h) Practising dance within the classroom is different from presentation on 

the stage. Raising to the occasion is an important value. So by 

presenting themselves on stage, this quality can be inculcated 

elaborately. That leads to the value resourcefulness.

i) Sense of rhythm is gained. Life is full of rhythm. Rhythmic sense is a 

value which aims at understanding the abstract.

j) Fine arts students can vibrate and respond more easily than the 

common mass to the beauty of nature around them.

k) They develop dress sense, harmony in choosing colours and good 

selection of jewellery and an aesthetic sense.

l) Expression in day to day life becomes easy.

m) A culture of positive approach to life against negative values like 

terrorism, deceit, hypocrisy, groupism, etc is evolved.

n) Noble values like loving, caring, respect for elders and the learned, 

concern and preserving are developed.

Guidelines for Teachers

Each class starting from the preliminary level should have at least three 

hours per week for music and dance disciplines. If possible teachers in the 

trained in the respective fields be appointed that the training and teaching 

will have authenticity.

The teaching should be interesting so that the students enjoy and relax 

from the fatigue of learning of serious care subjects. Teachers can allow the 

students to compose an easy tune for a simple poem and sing, be it solo or 

group singing. In the same way, the teacher can assign the students to 

choreograph simple group dances wherein the geometrical, mathematical 

patterns are involved so that students can realise their creativity, cooperation 

and leadership qualities.

The students of the present generation are highly energetic. It 

becomes the duty of a teacher to identify the particular area of interest of a 

child and channelise the stored energy in proper directions.
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To sum up, by the training of fine arts, the personality of a student is 

well developed by inculcating the values such as punctuality, patience, 

perseverance, practice, sincerity, dedication, devotion, appreciation of cultural 

values and other values such as concern, courage, endurance, friendship, co

operation, team work and conduct.

As in music, there are different schools of dance such as 

Bharatanatyam, Kathak, Kuchupudi, Manipuri, Mohini attam etc. An action 

plan for Bharatanatyam is given as an illustration. The action plan for a 

student to perform a solo dance number; the preliminary training such as body 

exercises, hand movements or hasta-bed has and postures (the position of 

the body) needs one hour.

Exercises : To coach the students which helps the agility and the flexibility 

of the body. Such as some of waist, head, eye, eyebrows and neck 

movements can be taught.

Hand gestures are the prime vehicles of communication to understand 

a classical dance number. There are single and double hand gestures, 

(single- 28 in nos, double - 24 in nos. according to Abhinaya Darpan).

Hasta Vinyasa

Not all the hastas are used at a time. Some of the common hastas can 

be illustrated and taught like 

Single hand gestures

Pataka - join all the fingers and stretch out.

This hasta is used in pure dance and also in depicting the meaning of given 

literature. Pataka is used to show the flow of river, clouds, silence, showing 

the objects, the old scriptures, to say no, etc.
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Tripataka - In pataka, the ring finger is folded in half. This is also used in 

pure dance showing a king, tree, writing on a pad, tattoos on cheeks, showing 

the burning of fire, etc.

Alapadma (Solapadma) - In Pataka hand all the fingers are stretched out, 

used in a pure dance to show a flower, a hillock, city, to show the quality. 

Sikhara - in pataka hand except the thumb, all the fingers are closed used in 

pure dance to say what, leader, to show lips and teeth, to tie the waist belt, 

etc.

Like this the hastas soochi, kapitta, katakamukha, chatura katakamukha, 

ardhapataka, tamrachooda are used.

Double hand gestures

i) Anjali - both the pataka hands are joined in the palm. Used in salutations 

like above the head is to God, on the forehead is to Teacher or Guru and 

near the chest is for the audience and friends.

ii) Kapota - In Anjali hand, palms are held apart, used in secret talks, 

showing respect to elders while talking.

iii) Kataka vardhana - keeping two katakakamukha hastas crossed on the 

wrist to show garland and used in pure dance.

iv) Shakata - in katakamukha hasta the index finger is bent on the root of the 

thumb, both the hands are held like this apart to show demons and bad 

characters.

Postures : Generally used in dance. They are the static position of the body 

where the hand, leg and the body positions are held in Rekha, that is in line 

with each other.

a) Same hands on waist.

b) Ayata pathaka hand

c) Alidha and Pratyalidha Tripataka

d) Samstika Alapadma pataka

e) Kunchita Tripataka

f) Ekapada Katakamukha Alapadma
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g) Soochi

h) Vishama soochi
Tripataka 

Tri pataka

Some of Adavs or basic steps used in classical dance forms.

i) Tattadavu- the syllable is Taiya tai, tayi tarn, position is (pataka hand) 

in 3 speeds. The head and eye should move accordingly.

ii) Meetadavu (Tripataka hand)

The syllable is tat tai, dhit tai, in 3 speeds. The head and eye should 

follow the hands.

Nattadavu :

a) Type pataka

b) Tripataka hand

c) Alapadma katakamukha hands

The syllable is taiyumdatta, taiyumtaha taiyumdatta, taiyumtaan in 3 speeds.

iii) Kuditta Mettadav

(Alapadma, katakamukha hands) The syllable is taihat taiyi, taihat tarn in 3 

speeds.

iv) Jadhiginatom Adav - the syllable is Diditai, diditai in 3 speeds 

(alapadma, pataka and katakamukha)

v) Mandi Adav - Tripataka, tat tai tarn, dhit tai tarn (in 3 speeds)

vi) Kootadav or sarikka Adav Srikhara pataka

Tat tai tarn, dhit tai tarn, like this. Juttumettadav, kattadav, ta tai tai ta 

adav, pakkadav, etc. can be taught.

On the 2nd stage, the Angas or parts of a tala like laghu, dhruta, 

anudhruta can be taught. The way of counting, some of the common talas 

like aditala, roopaka tala, misra chaapu (7 beats) khand chaapu (5 beats), 

trisra chaapu (3 beats) are taught.
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i) Aditala - 8 count

ii) Taka dhimi taka jhanu-8 count

iii) Ta | ka | dhi | mi | ta | ka | jha | nu 

Roopaka tala - 6 counts

iv) takatakadhimi

v) ta | ka | ta | ka| dhi| mi - 6 counts

The adavs can be rendered by the syllable as shown in the Adav 

lesson according to tala beats in 3 speeds. Time duration - 1 hour. 

Group Presentation Training

vi) A group numbering from 8 to 17 members are chosen. A simple song 

with or without lyrics can be chosen. The rhythm should be simple to 

start with. A number of patterns can be formed in this manner using 

simple Adavs. More care for symmetry and synchronization should be 

given.

i) V.C.Ds of dance exponents should be used where the preliminary 

lessons are demonstrated.

ii) The V.C.Ds of folk dances from native artists can also be viewed to 

know and learn the form.
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12. THEATRE

Introduction

Performing arts touch the inner chord of the listener/audience directly 

and evoke a response directly proportional to the quality of the exposition. 

They can cut across barriers and elevate the spirit of the recipient For 

example, they can attract even an infant, an old person nay everybody with 

its melody rhythm and lyric (for whose who understand). The theatre attracts 

people through its representation of life situations and characters who enact 

them. Folk dance and folk songs are full of experiences and wisdom gathered 

over Centuries of life that the values they imply are immediately understood.

The speciality of performing arts is that they reflect life. The 

listeners/spectators simultaneously listen/see the performance. With the 

advent of radio and TV the number of beneficiaries are countless as they 

reach vast majority. Especially theatrical productions through direct 

representation of life situations can relate all that they represent as values 

whether good or bad.

In terms of values in music, apart from the intrinsic vale of the tune and 

the tone which prepares the stage for the recipient, the lyric plays a big role 

through its purport. The compositions of Thinkers and reformers like 

Purandara Dasa are in totally understandable language within the reach of 

common man and rich in meaning as well as codes of conduct. The 

Vachana Sahitya is equally a repository of knowledge and values. When 

these are rendered in an appealing medium like music they naturally draw 

response and influence the listener towards reformation and realisation of 

eternal values like truth.
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Objectives

At the end of this module, the teacher educators/teachers will be able 
to:

• identify the different forms of theatre to be used for value inculcation.

• Understand and execute the different strategies to teach theatre forms to 

children.

• Plan appropriate theatre activities to inculcate selected values among the 

students.

• Develop aesthetic sensibilities among the children with regard to stage 

craft puppetry, characterization and mask making.

• Develop proper and essential evaluation procedures to assess the values 

inculcate through theatre activities.

“Stage is not a mere play thing and a past time. It is a university. 
It produces great thoughts on the stage, produces beauty on the 
stage. ”

- Sarojini Devi Naidu

Theatrical forms

i) Dramas - Stage plays - Skits
ii) Mime
iii) Puppetry

i) Dramas, Stage plays - Skits

Theatre could be a very effective medium whether 

professional/amateur or even the latest form the ‘street-play’. A well 

presented production whether it is a drama/operatic play like street play can 

keep the audience rapt in attention because of the proximity and its time 

frame and allow them to enter the story directly. This is an art form which can 

be exploited to its logical conclusion for conveying value systems.
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Theatre is essentially a dialogue based exposition. To make it realistic 

or even to fantasize stage craft, effects of light and sound are used. Much 

depends on the art of conversation developed which will be a vehicle of all 

messages intended to be conveyed. Almost all subjects of education can be 

converted into mini plays or playlets. These are specially effective in the 

primary level where for example, the concept of family, friends and society 

with the attendant, spatial patterns can very well bring home to young ones 

through playlets which depict love, loyalty and affection between persons in 

the society.

The introduction amply justifies the role of performing arts being 

employed for inculcating values of life among the students. Values are 

abstract ideals which cannot perhaps be fully understood without practicing 

and they will ultimately lead to ideals and goals. A value becomes a standard 

for good living, interpersonal relationship, cooperation, tolerance and overall 

well being of the society.

Among art forms, theatre is highly amenable for adaptation in the 

classroom because of its direct appeal through understandable language 

accompanied by physical gestures and facial expressions and complementary 

movements. It enables better perception of language and effective 

communication. It also lends itself for improvisations based on one’s 

experiences. It helps to overcome nervousness in peer group behaviour and 

builds self confidence. Above all, team work, team spirit and cooperation, 

tolerance, the value of practice for perfection through rehearsals, obedience 

to leader in terms of director and actor, honing of memory through 

memorization of dialogues and objectivity because the results of a theatre 

production is based on the performance of all those involved in different 

departments of theatre enterprise.

The costumes worn by characters have a significant impact in stage 

plays. The costumes indicate the kind of play (mythological, historical, social)
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and also the period style. Sometimes, theatre groups take very great care to 

be authentic in the representation characters through Costumes.

The stage craft can be made complex by making a realistic 

representation of the scenery I period specially in mythological and historical 

plays. The skill of developing stage craft from economical materials is a 

challenge. But class situation may not necessarily be able to adopt such 

stage craft. They have to improvise from the materials easily available.

In terms of technology of light and sound system, perhaps the primary 

and secondary level classes need not indulge in these theatre departments. 

As the class level dramas are perhaps totally at the class level or a cluster of 

classes, the 'productions’ are during day time and before the close of the 

school hours. Hence, playlets enacted can be done with a little make up and 

a few costume pieces.

ii) Mime

Mime is another theatrical form which is totally dependent on bodily 

movements and animated expressions. Body language is the total vehicle of 

communication and this can be very appealing for the primary level children. 

Mime can express any activity if proper miming methods are designed and 

evolved. Gathering wood, washing, threading a needle, sewing, cooking, 

combing - all such daily activities can be very vividly expressed through 

mime. Generally, mime is an individual performance but it can be a group 

activity too. As the flexibility of body is great in children, mime can be easily 

practised by them. Mime can be used in primary classroom situations 

especially for emulating behaviour of animals.

Here another important input can be the integration of masks and 

mime. Making of masks of animals can be taught and wearing the masks, 

miming of the specific animals, gait/movement can be motivated. Mimicking
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an animal, its movement and making the sounds of the animal can promote 

the understanding of the 'niche’ concept of each species.

iii) Puppetry

Puppetry is another form which can be very popular for conveying 

messages to the primary children, puppetry should be practised by children 

themselves. String puppets, stick puppets or even finger puppets can be 

adopted. The synchronization between children who handle the puppets and 

those who sing or talk (dialogue) is an essential team work activity. For this, 

any theme can be adopted. Any part of a lesson could be dramatized for 

integration into puppetry show. Puppetry is greatly enjoyed by the young 

students and as an animated art gives maximum scope for imagination which 

is the best asset of a child. It can stimulate creativity and give full play to the 

perceptions of an young mind.

Puppetry by school children need not employ costly materials. Papers, 

seeds, coconut shells, bamboo, leaves, branches, tins, paper bags, rods, 

decorative materials (from discarded materials), pins, fasteners, glue, fabrics, 

paints, etc. could be effectively used.

In puppetry children learn many skills - manipulation of puppets, action 

and song/conversation synchronization as much as possible. Children who 

are not cooperative or responsive in the class are found to do so when they 

participate in a puppet show combining the visual, aural and physical 

movements.

iv) Street plays

Perhaps street plays are the genre nearest to classroom production. 

Costume/ make up/light is at the minimum level. The theme, its topicality, 

simple dramatization but spirited acting are the strengths of a street play. The 

teachers ingenuity in selecting a theme and dramatization and some freedom 

to the youngsters to improvise based on their knowledge of the topic can be 

allowed.
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Theatre is a consummate art which can successfully combine music, 

acting and even dance. The Indian theatre has come a long way since 

Bhasa, Kalidasa, Shudraka and others. But even today episodes of values, 

from mythologies are drawn for dramatization. The unalloyed brotherhood of 

Rama and the other siblings, fearlessness of Rama, Anjaneya’s, obedience to 

leader, uprightness of Nachiketa, Kama’s values of friendship, courage and 

fortitude of Pandavas fighting for their rights, the list can go on.

Coming to history, the very famous aphorism "History repeats itself’ is 

a value lesson. Historical episodes like Ashoka, Vikramaditya, Shivaji, 

Pulakeshi, Krishnadevaraya -many episodes from history have been adopted 

to theatre for the values they depict.

Values proposed to be inculcated

a) Cooperation

This is a very cardinal value which can be the result of theatre activity. 

Any part of theatre-acting, stage craft, rehearsals, stage play, street play, 

puppetry demands cooperation as it is essentially team work. Even 

monoacting requires help of others. Through play production, rehearsals, mid 

course correction, it will be realized that mutual help is very important. In the 

dialogues, the characters will have to be aware how rightly he is delivering to 

help the other characters to pick up his dialogue.

Lesson dramatization can also be an activity for group work which will 

focus cooperation as a required factor. Make up and costumes cannot be 

carried without the help of each other. Consultation and group discussion are 

essential for developing their own simple material for play production.

b) Self-Confidence

This decidedly can be a result of participation in theatre activity. There 

are many children with lot of inhibitions and reservations. They can be drawn
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out of their shells and they may be specifically given responsibilities like 

making of masks, puppets, stage craft material, even dialogue preparation. 

Such children can also be given the role of a hero, a leader, a path breaker 

and trained for enacting. The child may discover himself/herself and reorient 

his/her attitude. Facing the audience, delivering the dialogue, handling 

meaningful characters will invest the child with lot of self confidence. Self 

confidence paves the way for better performance in any field of life. Self- 

confidence ultimately can lead to courage in right direction.

c) Responsibility

This is a value which gives the individual a sense of commitment, duty 

and a great sense of fulfillment in terms of performance.

The responsibility in theatre can be brought out in different ways. If 

direction is given to a student, he learns to control, identify capabilities of peer 

group and assign them different roles, different responsibilities. Direction of 

play, even at that minor level stimulates lot of imagination, because a play to 

do with animals requires to ponder over the actual habits and life of animals; 

a play with human characters at least partly creates insights into the 

personalities of others, their reactions. And this could be a corrective 

measure (role of villain) to develop one’s value for the benefit of one’s group.

d) Peace

This is well exemplified because normally violence or tragedy does not 

appeal to human sense. Though for the sake of realism, tragedy or violence is 

portrayed, it is only to demonstrate that peace and tolerance pave the way for 

good, constructive and meaningful living. Ex. Ashoka and many episodes 

from history; Krishnadevaraya’s regime for peace and prosperity. Peace is 

the value and the answer for human efforts. Even a small play on 

environment tries to prove cleanliness brings about hygiene, leading to health 

and happiness. Students can be asked to discuss the values from the play
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and also deliberate whether they are true. Peace is not something which can 

be achieved without proper coexistence.

Some Suggested stage activities for different levels 

Skits for Primary Stage

a) Family relationships (10-15 mts)

(cooperation, coexistence)

Mother, father, two children

To depict love and emotional stability; siblings not to quarrel and also 

to depict that we are responsible to each other; the onus of the parents and 

the duties of children.

Make up for (very little):

i) A moustache for father.

ii) A piece of cloth to put over as pallu

iii) children as they are 

Stage craft: Chairs and stools.

Feedback : A discussion among spectator students.

b) Citizenry (responsibility) (10-15 mts)
Hygiene and Cleanliness

A group of friends; move on roads and in school. Carelessly throw 

things on the road and do not follow traffic norms; respect to school is 

essential as a learning centre, benches and chairs to be properly arranged, 

keep silence so that everybody can listen to the teachers.

Concentration : in the play suddenly ask questions.

Make up : not necessary

Stage : 1. Classroom, 2. Open air for street, 3. A few waste materials.

c) Love for plants (peace) (10-15 mts)
Dialogue on imaginary scene without any plants; what is our loss? No 

food; no air, no rain;. Why? because food is grown on plants, air comes to us 

through the breeze and rain precipitates through water vapour given out by 

living things and water bodies.
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No stage craft or make up.

Feedback: conceptual discussion

d) Affective learning (peace and cooperation)

Community singing, patriotic songs or songs on unity; 

a) synchronization and b) meanings of the songs.

Feeling of togetherness, feeling of peace.

e) Puppetry (cooperation and unity) (10-15 mts)

Playlet on Alexander and the defeat of Pururava (principal characters 3 

or 4) How Alexander entered India; How Puru did not get any support and 

fight valiantly? A few items like sticks and cups representing Alexander and 

Puru.

If Puru had received cooperation - questions. If Alexander had 

brought a thousand soldiers and Puru could get support of another king with 

2000 soldiers? (Conversations of patriotic favour).

f) Responsibility (10 - 15 mts)

2 older and 3 younger students

Going to the school together. The older child should take lead in 

conducting the younger one while going to school. Simulate the situations; 

develop conversations; help in classroom lessons from student to student.

Feedback : find out how many students are taking responsibilities; what 

kinds of responsibilities are at home and outside? Helping parents? 

Grandparents? Younger brothers and sisters? Friend in the classroom?

g) Secondary School (15-20 mts)
Self confidence and originality

A small playlet on Marie Curie; her tireless efforts; discovery of 

radioactivity; confidence in the work she was doing; a rare distinction of 

having won two Nobel Prizes.
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Marie Curie and her husband

Stage Craft: a lab like situation. 1,'Test tubes, 2. beakers, etc.

Feedback : The use of radioactivity; Curies for the right attitude and 

systematic work.

h) Mock classroom (responsibility) (15-20 mts)

A teacher and students. Entire classroom can be the stage. A student 

takes the role of teacher, conducts a class. Discipline/indiscipline portrayed. 

Value of knowledge ‘ Knowledge is power". Questions on various subjects; 

students are allowed to ask any question on the subject. When the teacher 

does not know he/she will accept and promises to refer and answer.

Feedback.

i) Superstition (Self-confidence)

A playlet on blind beliefs, cat crossing one’s path, ghosts in the night, 

shouting a wow in an auspicious moment, crow should not caw, etc. Try to 

emulate these in exaggerated techniques. Are these true? What are the 

bases for such beliefs and practices? Should blind beliefs be nurtured ?

No stage craft.

But masks for any animal, crow, ghost, etc. can be hand made.

Feedback: Find out any fears among children which cannot be 

explained and ask them to logicalise.

j) Cooperation (Division of labour) (20 mts)

Adapt the concept of small town. Milkman supplies milk, vegetable 

vendor sells vegetables; father works in a corporation which manages the 

town (cleaning, water supply, etc) hospitals attend to patients, engineer 

builds houses.

Characters : Milkman, vegetable vendor, cooperation representative, doctor, 

engineer.

Feedback : If there is no milk, water, vegetable, what will be the result? 

(villages/towns/cities great centers of cooperation).
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k) Responsibility (20 mts)

The duty of a citizen : plastic is thrown carelessly; devoured by cattle 

and the cattle die; without consulting medicines are taken, self-medication 

(absolutely bad); wasting paper without proper usage - at the national level, 

unused paper, pencils sharpened, sense of waste and proper use.

Feedback: A survey of such habits.

l) Peace (15-20 mts)

Value of good friendship; mutual respect; sharing knowledge and 

studies; playing games; instead of quarrelling sorting out differences through 

discussion about disagreements. Conversations developed around these can 

bring the power of logic and logical behaviour.

No stage craft.

The teachers concerned are free to use their creativity and resources 

to design and execute their own stage activities based on the values 

suggested. The Skits or stage activities mentioned above are only some 

suggestions illustrated.

Evaluation

The values inculcated through theatre activities should be continuously 

and comprehensively evaluated. The interest, involvement, hard work and 

improvisation exhibited by the students throughout the learning process and 

not just the product should be recorded or graded. The values like co

operation, responsibility, self-confidence and originality can be recorded using 

checklists, Anecdotal records and observation schedules.
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13. VISUAL ARTS

Introduction

Visual Arts is an important component of Fine Arts that is creative in 

nature. The creativity aspect of visual arts attracts people from all sections of 

the society. Until recently it was believed that artistic talent is very rarely 

found in only a selected few persons. But, now it has been proved that every 

human being is blessed with that seed of talent which has to be identified and 

nurtured, so that everyone can appreciate if not create it. A talent can 

become creative if it becomes profound, experiential and a fountain head of 

inspirations. A consistent, constant endeavour of observing and 

understanding nature, will create a community that appreciates beauty in all 

its forms thus leading to a healthy and cultured society.

Objectives

At the end of this module, the teacher educators/teachers will be able 
to :

• sharpen the senses through keen observations of environment.

• discover their own preferences through exposure to a variety of materials 

and various means of communication (verbal and non-verbal).

• identify personal form and style of expression.

• develop skills in use of various tools and instruments.

• develop a sense of organization and design to appreciate the beauty 

around in nature.

Content

Arts are of three kinds - visual, performing and language arts, 

i) Visual arts have been divided into the following categories based on

certain specifications. Drawing - sketches, cartoons, caricatures; 

Painting - water colour, oil colours, crayons; Printing - vegetable, 

thread, blocks, marble; collage making - multiple materials; Sculpture
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- stone, wood, clay, glass, metal; Model making - thermocole, 

cardboard, clay.

ii) The Performing Arts comprise music, dance and dramatics.

iii) The language arts - speaking and writing skills.

All the three kinds have classical and folk genres.

Arts give a new perspective to life that has become a fight for survival. 

Human beings have derived joys and bliss by creating two dimensional and 

three-dimensional objects, multilayered and divergent textures that epitomize 

beauty. Visual Arts can exist independently or with the combination of other 

media like Music, dance, drama and cinema. Human beings inspired by God 

given nature create many beautiful things that reflect human intellect, 

ingenuity, creativity and necessity.

Visual Arts enable the children to discover and develop their 

concentration, emotions, imagination and creative ability. The drawings and 

paintings of children reflect their natural creative instinct, fearlessness, choice 

of colours and bold lines. The inexpressible is thus manifest through their 

picturesque language symbolizing the depth and complexity of Nature. 

Children observe their surroundings, identify and imitate the creations of 

nature. They are fascinated by the forms, colours and shapes as well as their 

compositions and combinations. These inspire children to make innovations 

and new experiments in visual arts.

The role of the teacher in this venture of children, is very important. 

The teachers should encourage children to enjoy nature, give relevant advice 

and extend help as and when required. While teaching curricular subjects or 

while organizing co-curricular activities in the school system, they should use 

visual arts effectively. When the children are involved in activities of visual 

arts, the teachers should boost their morale, avoid destructive criticism and 

appreciate both the process and the product. They should plan to take the 

children to art galleries and museums to show them the variety of forms,
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compositions and usage inherent in the exhibits. The teacher should explain 

the role of lines, the variety of forms, the importance of light and shadow and 

allow the children to experience the bright, warm colours and different 

textures. The combination of all the above, the proper composition and 

above all the cumulative effect thus created should be stressed and explained 

by the teacher. The teacher must develop among the children the vital quality 

of using, preserving and enjoying the materials and instruments that are 

needed for this art medium. The values that can be promoted through visual 

arts are - observation, creativity, aesthetics, concern for the environment, 

appreciation of nature, sense of proportion, decision making and working in a 

group.

Values: Observation, concentration, appreciation of symmetry and

colours, dignity of labour, respect for nature, decision making.

Suggested Activities

i) Drawing the picture of a flower.

ii) Drawing and painting a scene.

Example: The scene of a house amidst a garden, rising sun in the

background framed between mountains.

a) Recognising and imitating the geometrical shapes - triangular 

mountains, rectangular house, semi spherical sun and his rays in 

straight divergent lines.

b) Composition and combination of colours, Distinguishing between 

primary and secondary colours.

c) Decision making regarding mixing and using colours closer to nature.

iii) Drawing the picture of mother and child

a) The sense of proportion - Mother and child.

b) The situation depicting the relationship between mother and child.

c) Importance of simple lines and subdued colours.

135



iv) A scene from the forest

a) The variety of animals and birds in the forest is observed.

b) The beauty of the forest is observed and appreciated.

c) Different creatures - living together in harmony is appreciated.

d) The contrast of colours and qualities of creatures is observed.

v) Scene from a seashore

a) The different moods of the sea.

b) The life of fishermen, children appreciate the courage of fishermen 
who live a dangerous life, setting sun, floating clouds.

c) The observation capacity, memory power and creative ability of 
children are highlighted.

vi) Making objects out of clay

a) The mixing and kneading of clay

b) Creating objects that have different forms and shapes.

c) Experiencing the joy in work.

vii) Making a collage

a) Selecting and using different materials like thermocole, pieces of wood, 
wire, paper and cardboard to create a collage on a board.

b) Deciding upon the appropriate material to represent a specified object.

c) The creativity, composing ability and exactness can be developed.

viii) Using Visual Arts to prepare assignments given by different 
curricular subject teachers.

a) Interdisciplinary activities.

b) Correlation between curricular and co-curricular subjects.

c) Concretising abstract concepts
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Examples (Stagewise)

Children (3- 6 years) (Free expressional)

• Making spirals

• Wiping

• Brushing, Rubbing

• Scratching

• Feeling of sense of touch using fingers

• Expression or display by making colours flow or run.

• There is no specified aim or objective in drawing - Abstract drawing.

• As these creations grow the ability of identifying shapes, drawing or 
constructing different shapes, understanding the surroundings, handling 
the articles to instruments, grip over the things and attaining satisfaction, 
joy.

Child (6- 9 Age)

• The visuals under this stage are nearer reality and entertaining. Besides 

the child uses different colours to display replay. This is a stage where the 

child grows. At the stage, the age group of 9 - 12 the trait of identifying 

colours and shapes is more intense and developed. The teacher has to 

facilitate the child through discussions, interaction and observation.

• Observation skill is developed during the ages of 10 - 12.

• As the interest in other arts like literature, music, drama are developed. 

There is a possibility in the diversion of the field. It is necessary to 

identify the aptitude of the child at this juncture and the area of aptitude 

be encouraged and motivated.

• Skills of drawing of scenes of complex compositions like fair, shandy

day, market place, feasts and festivals, zoo, wrestling bouts are 
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developed. The child develops the attitude of getting itself improved in 

its skills through discussions, criticisms among friends and teachers.

It is necessary for the teacher to respond to various items and provide 

the child occasion to draw figures or scenes which have been 

experienced by the teacher.

• The development of skills of using regular structures similar to regular 

geometric shapes.

• The teacher in his first period of forty minutes should come to a 

systematic decision after all possible enquiries then provide 

opportunities for drawing line diagrams.

During the next period of forty minutes provide opportunities for 

colouring techniques and have a critical discussion on the overall effect 

of the product.

• In this period skills of handicarft, assembly of supplementary models 

are stressed.

The above skills of fine arts especially drawing, painting and sculpting 

along with teaching will develop values of life, and personal, social and 

universal values.
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14. ROLE OF HEALTH AND PHYSICAL EDUCATION IN 
PROMOTING VALUES

Introduction

In establishing the position of Health and Physical Education in the 

pattern of general education, it is important to present in brief, the role of 

Health and Physical Education in promoting values and to indicate in what 

way the purposes of physical education and health education are in 

accordance with, or what they contribute towards the attainment of values.

Physical Education prepares the learners to participate in all the 

situations that are physically wholesome, mentally stimulating and socially 

sound. It guides the young students to become fit, thus enabling them to 

discharge their normal day to day responsibilities. It develops attitudes and 

habits of good sportsmanship, good bearing and positive health. It enables 

the students to develop values of good citizenship. It provides information 

about health and its values necessary for individuals to become a community 

asset. It takes precautionary and preventive measures against communicable 

diseases. It renders assistance to the students in understanding the nature 

and purpose of Health Services and facilities. It helps to maintain and follow 

the norms of good health. It brings about school, home and community 

cooperation in the promotion of health.

Modem living has a very complicated structure of positions, roles, 

functions and outcomes and the distribution of activities today is different from 

that of the olden days. Under the present circumstances, there is an increase 

of both work and leisure time, problems and facilities, knowledge and 

illiteracy. A need for something to refresh our minds and to renew our hearts 

is ever present and co-curricular and co-educational activities are the means 

to help us achieve this in a proper way. There is need for co-curricular 

activities to understand the principles underlying their organisation and their 

educational values, keeping in mind certain co-curricular activities like interest 

clubs, home room activities, school assembly and school bank. There are
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other more familiar co-curricular activities like drama,, fine arts, music, dance, 

painting, crafts and outdoor activities like camping. The real measure of a co- 

curricular activity lies in the extent to which it can inspire the creative 

functioning of the students and contribute to their total development.

Objectives

At the end of this module, the teacher educators/teachers will be able to:

• enable the students to follow the sense of righteousness and discipline in 

thought, word and action, i.e., the physical domain based on RIGHT 

CONDUCT.

• maintain mental calmness and tranquility, i.e. the Emotional domain 

based on PEACE by practising yoga.

• enable the students to respect all living and non-living things based on the 

Spiritual domain, i.e. NON-VIOLENCE.

• enable the students to identify the basic source of energy, i.e. the 

psychological domain based on LOVE AND CARE through implementing 

Health Education programmes.

• enable the students to understand human nature and knowledge of human 

existence on earth, i.e. the Intellectual domain based on the value of 

TRUTH.

• enable the students to be self disciplined citizens.

• develop Humanism among the students.

• develop Democratic Sense among the students.

• develop leadership qualities among the students.

Development of Values through Physical Education Activities

When children play, they are not only physical actors but also moral 

agents. Games and sports activities provide children with a context of inter

personal action that is shaped by shared norms and reciprocal moral 

expectations.
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Physical education as an integral part of general education plays an 

important role in the all round development of the child and in moulding 

his/her personality. It aims at assisting in the development of physically, 

mentally, emotionally and socially fit citizens through the medium of physical 

activities. Team games and individual sports events provide ample 

opportunities to inculcate a great number of values. While individual activities 

develop personal values, team/group activities can be used for imbibing social 

values. Following are the values which can be developed through the 

physical education programme in our schools.

i) Individual Activities

In Individual Activities, performance solely depends upon the one 

individual. Athletic events and one person participating games namely shuttle 

badminton, tennis, chess, table tennis, swimming, wrestling, Judo, boxing 

cycling, etc. demand/develop qualities such as courage, self-confidence, 

sense of discrimination between good and bad, tolerance, perseverance, 

truthfulness, patriotism - to perform well, to keep up the prestige of the 

country, school, state, honour, gentlemanliness.

The values that can be inculcated through individual activities are, 

Punctuality, regularity, honesty, sincerity, resourcefulness, self control, self- 

discipline, self-restraint, cleanliness, achievement motivation; perseverance.

ii) Group Activities

Group games such as football, basket ball, cricket, hockey, etc. where 

the performance of the one player depends upon the cooperation of other 

team mates.

The values which can be inculcated through Group Games and 

Activities are , Cooperation, courage, friendship, faithfulness, loyalty, good 

manners, tolerance, courtesy common cause, proper utilization of time, self- 

confidence, self-respect, sympathy, tolerance, truthfulness, Helpfulness, 

respect for others, concern for others, respect for senior players, fellow 

feeling.
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iii) Recreational Activities

Recreational Activities (Non-competitive)

Fruitful use of leisure time, Help to maintain good fitness (throughout 

one’s career), Provision for mental relaxation, Provision for joy and fun

iv) Mass Participation

Activities like Mass drill, Community singing, Group displays on 

occasions like national festivals develop - unity, oneness, group pride, sense 

of belonging to the group, dignity of the individual, national integrity, 

coordination and cooperation.

v) Participation with Community

Activities such as working with community, adaptation of a school, 

village for development, - cleaning the surroundings of the school, 

maintenance of school garden, play fields, assisting with the traffic police, 

organizing cultural programmes in the villages, organizing Illiteracy 

Eradication programmes in the villages, sanitary advices to the village people, 

etc. develop qualities such as social service, dignity of labour/manual work, 

solidarity of mankind, good citizenship, leadership qualities, organizing ability, 

sense of social responsibility, resourcefulness

There are several Recreational Activities included in Physical 

Education which are non-competitive. These are essential for personal 

development. The following values can be imbibed through such activities - 

Dignity of the individual, dignity of manual work, gentlemanliness, social 

services, solidarity of mankind, sense of social responsibility, team work, team 

spirit, coordination for others concern, for others’ curiosity.

vi) Body Building Activities

Developing the aesthetic sense towards the contour of the body, 

fitness and maintenance of good posture through physical culture, 

calesthenics and aerobic exercises.
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vii) Yoga
Yogic exercises and maintenance of silence develop the postural 

values, fitness, flexibility, relaxation, concentration and emotional balance.

viii) NCC, NSS, Scouts and Guides, JRS

Participating in NSS, NCC, Scouts and Guides and Junior Red Cross 

Society (JRS) will develop the qualities of citizenship, social service, 

patriotism, loyal to duty/work, faithfulness, punctuality, etc.

ix) Camps, hiking, trekking

Development of values like cooperation, helpfulness, concern for 

others, perseverance and concern for the environment.

Teaching Strategies/lnstructional Methods

The success of the programme depends upon the interest shown by 

the physical education teacher who actually should work hard to implement 

the physical education programme in schools in the true spirit.

a) Taking Physical Education classes regularly.

b) Making the child participate whole heartedly in the activity by providing 

activities of their interest-wherever possible.

c) Provide opportunity for creativity in learning the skills, help the child to 

think, do logical reasoning, understand the sequence of performing the 

skills - need to shift from teachers centered to child centered learning.

d) Learning of cognitive skills - theoretical or intellectual aspects of the 

activity helps the child to understand the whole activity i.e. rules of the 

game, skills involved, the movement to be made and the body parts 

involved in relation with the movement and awareness of body in space 

and time, the factors which affect the movement viz. force, mass and 

flow. These cognitive skills learnt help to produce the motor activity in 

a correct manner which is a very important skill to be mastered under 

the psycho-motor learning. The theoretical skills of the activity learnt is 

applied in psychomotor skill learning which helps the child to perform
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the activity following the movement sequences involved in the activity. 

This helps the child to learn the motor skills perfectly and to perform 

which increases its confidence level to participate in the activity whole 

heartedly. This part of teaching method is very important to prepare 

the child to participate in the activity. Once the child is ready to 

participate in the activity, it is very easy to inculcate all the affective 

qualities in the child. Otherwise all the efforts put in by the teacher will 

become useless. So the teacher should realize the importance of 

developing the cognitive and psychomotor. Skills in the child to attain 

the affective objectives which includes developing values while 

participating in the selected physical activities.

e) Fix up the achievable targets - to feel satisfaction and to sustain the 

interest of the child to continue to participate in the activity, because 

successive failures may lead to development of disinterest in the child 

towards the activity.

f) Arrange for the remedial teaching/additional practice sessions to learn 

the skills in which the child shows deficiency - to bring it up on par with 

others, and to remove the disparities in the group and to boost the 

self-confidence of the child.

g) This exercise is very much necessary especially in the lower level 

where the child starts to learn the fundamental movement skills. Once 

they learn to perform confidently, they use these skills to learn the 

much more complicated skills easily when they move on to the higher 

classes.

Suggested Activities

For Primary Classes I to V
Main Objectives

- Selecting activities which ensure physical growth, organic power and 

muscular development. Importance is given to development of strength, 

neuro-muscular coordination.

144



- Provide opportunity to participate in various activities which satisfy their 

basic needs and provide fun and joy.

Core Programme - Activities

i) Free Movement

which include, fundamental movements like walking, running, jumping, 

throwing, hanging. For free movements and for exploration, improvised 

gadgets like hoops, old tyres, obstacles (either prepared or existing) used 

boxes, old chairs, etc. may be used for creative movement of children.

ii) Rhythmic Activities

Simple dance movements, clapping, fingers snapping according to 

stimuli like drum beats, counts, whistle, etc. Making simple rhythmic 

movements for songs, singing community songs of different languages.

iii) Imitations, Story Plays and Mimetics

Moving like elephant, galloping like horse, walking like duck, hopping 

like frog (on four), running like engine, aeroplane, etc.

Enacting a play : Fox and Grapes, Thirsty Crow, Monkey and Cap Seller, etc.

iv) Small Area Games

Involving running, chasing and dodging, jumping Dodge ball, relays, 

circle games and other minor games, etc.

v) Gymnastics

Rolling forward, backward, cartwheel, handstand with a support of wall, 

etc. walking on beam, balancing on one leg.

vi) Simple Combatives

Hand push/hand wrestling, pulling, toppling, simple wrestling 

movements.
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V Std.

i) Athletics : Running, jumping and throwing activities with simple 

rules. The activities with less number of repetition of skills practice - 

(eg) 50 mts/25 mts run/throwing cricket ball, standard broad jump.

ii) Games: Lead up Games - Leading to leam major games.

Learning the fundamental skills of major games - modified rules 

wherever necessary eg. circle kho.

iii) Yogic Exercise : Selected simple yogic Asanas to develop strength, 

flexibility, concentration i.e. surya namaskar, padmasana, vajrasana, 

padahasthasana, etc.

iv) Drill and Marching: Marching on the spot, while walking

transferring the body weight from heel to toe, swinging the arms gently 

and turning left turn, right turn and about turn.

v) Calesthinics

Free hand exercises. Jump and clap, forward bending exercises, etc.

Std. VI:

i) Athletics : Short sprint, jumping for distance, throwing cricket ball, 

soft ball.

Running - starting/ finishing techniques.

Jumping - approach run - take off - mid air action and landing.

Throwing - Initial stance, execution - follow through.

ii) Major Games: Hockey - foot ball - cricket - kho-kho - basket

ball, throw ball - tennikoit - volley ball.

Teaching fundamental skills of all the major games.

iii) Rhythmic Activities : Lezium, hoop ;drill, dumbbells, etc.
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iv) Gymnastics : Forward dice roll, backward dice roll, hand stand

without support, seel walk, vaulting over others.

v) Yogasana: Pranayama, Dhanurasana, Supta Vajrasana, 

Chakrasana, etc.

vi) Drill and Marching: Mark time March and Marching halt.

vii) Calesthenics: Free hand exercises set of six to eight exercises.

Class VIII:

i) Calesthenics: Set of eight exercises for eight counts (free hand

exercises).

ii) Athletics : (Running, jumping, throwing) 50 mts, 100 mts, 200 mts, 

high jump, running broad jump, putting the slot (6 Labs) fundamental 

skills and techniques in each event.

iii) Major Games: Hockey - football - kabaddi - hand ball - throw ball - 

tennikoit - basket ball - volley ball, etc.

Fundamental Skills : Learning and practice in game situation with 

modification of rules regarding number of players, count size etc. as per the 

facilities available.

iv) Rhythmic Activities: Folk dance, lezium, wands, etc.

v) Gymnastics : Dive rolls both forward and backward, monkey roll,

jump over box, astride vault, rope climbing.

vi) Asana : Teaching the uses of Asanas and practicing matsyasana,

sarvangasana, bhujangasana.

vii) Drill and marching
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Class VIII:

i) Athletics: 100 mts, 200 mts and 400 mts teaching advance 

techniques of start, finish, fixing starting blocks, getting of from the 

blocks, striding, body position while running finishing techniques i.e. 

Torso finishing.

Jumps - running broad jump, high jump with advanced techniques. 

Throws - shot put, discus throw.

ii) Major Games : (Any two for specialization) - Football - hockey - 

basket ball - cricket - volley ball - handball - kabaddi, throw ball - 

tennikoit - kho-kho, etc. History and Development of the Games, 

Rules of the games (officiating - signals and fouls and misconduct, 

etc.)

iii) Gymnastics:

a) Perfection of the previous class activity with using mats.

b) Parallel bar exercises: Grip, mounting, dismounting, dips, 

swing.

c) Vaulting box - Jump on, jump off, knees on, astride vault.

d) Beam work - mount and dismount, walk on beam arm in Y 

position, walk with arm on waist.

e) Floor exercises

iv) Asanas : Perfection of the previous class activities.

v) Combatives : Wrestling, Judo - basic skills.

vi) Rhythmics: a) Folk dances, b) Lezium, c) Flag drill

vii) Swimming: Teaching free style swimming

Std. IX, X, XI and XII:

• For physical and organic development, proper programme of physical 

education should be planned.

• Importance of strength and endurance development - vigorous activities 

should be planned.
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• More time should be spent on participating in team games and to 

specialize in atleast two games - any two athletic events.

• Students of their age group are more interested in participating in 

competitive sports and games. Ample opportunity should be provided to 

participate in higher level competition in addition to Intramurals.

Activities

• Athletics : All Track and Field events

• Major Games (All Major Games)

• Gymnastics

• Asanas

• Combatives - boxing, wrestling, judo

• Swimming

Training Session for teams outside the school hours for speed, strength, 

endurance, agility, coordination.

Health Education
Objectives

• To make the child aware of the concept of health and factors influencing 

health.

• To help the child to develop awareness of common health problems and 

skill to overcome it by seeking guidance from teachers/parents.

• To develop healthy habits relating to personal and environmental 

cleanliness, exercise, rest, sleep, maintenance of good posture, taking 

proper balance diet.

• To develop awareness about the importance of immunization against 

communicable diseases as an important measure of positive health.
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Health Activities for I Std - XII Std.

i) Personal Hygiene

Taking bath everyday, brushing teeth, combing hair, washing hands 

before and after meals, trimming nails, wearing clean clothes, clean socks, 

etc.

ii) Environmental Hygiene

Keeping the classroom clean - not throwing the waste paper, refuses, 

garbage in and around the classroom, playground and school surroundings.

Avoid indiscriminate urination, spitting in the school surroundings.

iii) Food Nutrition

a) Not to eat food stuffs exposed to dust.

b) Not to buy eatables, cut fruits from street hawkers.

c) Eating nutritious food - balanced diet.

iv) Exercises, Maintenance of Good Posture, Rest and Sleep

a) Encouraging to participate in playing with the classmates, fellow 

children from his neighbourhood - not to get over exhausted - take 

rest after play, going to bed in night at regular time.

b) Maintenance of correct posture while sitting, standing, walking, 

reading, carrying weight.

v) Immunization and Safety

a) Providing opportunities to children to participate in immunization 

programmes - against communicable diseases.

b) Knowledge of safety rules in the home, school’s lab, playground, roads, 

etc.

vi) Consumer Education

a) Knowledge about the ill-effects of using tobacco, alcohol, etc.
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b) Knowledge about communicable and non-communicable disease - the 

preventive measure - awareness of HIV, AIDS and STD Sexually 

Transmitted Disease.

School Health Programmes

i) Health check up - for identifying early problems - deformities, ventilation.

ii) Providing conducive environment - in classroom, light, seating 

arrangements, etc.

iii) Providing clean sanitary conditions - lavatories, garbage, cleaning, 

conducive playgrounds.

iv) Safe drinking water

v) Maintenance of health records for individual child, height, weight, physical 

growth, etc.

vi) Organising health camps, visiting the health centers, etc.

Physical Education for Physically Handicapped

Physical Education not only concentrates on providing activities to fulfill 

the needs of normal children, but also to the children who are physically 

and/or visually handicapped, hearing impaired group - partially deaf and 

dumb, orthopaedic impairments of limbs - hands, legs, common under this 

group.

While teaching these activities to these groups of children suitable 

modification have to be made in equipment design, rules of the game, court 

dimensions, etc. Teachers to handle these students have to be given special 

training. Physical education teachers who are specially trained shall be 

employed in the school meant for these handicapped students. Regular 

competitions are conducted in games, athletics to encourage their 

participation right from school level to international level. Many hearing 

impaired group students who require least special attention in learning the 

skills are being provided chance to compete with normal children.
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Competitions for blind, in cricket, running, shot put, discuss, broad 

jump both running and standing, javelin throw, cricket bal throw, chess, etc. 

are the activities involved.

Physically handicapped, i.e., orthopaedic group who cannot move on 

their legs have been provided wheel chairs. Basket ball, handball, athletics, 

wheel chair, race, shot put discuss, javelin are the activities involved.

Children who are partially handicapped and admitted in the schools 

where the normal children are studying are not isolated when physical 

education classes are conducted. They also participate and learn the 

activities along with the normal children which helps to build the morale of the 

handicapped children. Their contribution to the team during play must be 

well appreciated by the team mates and the teacher thus encouraging their 

participation.

This helps the handicapped children also to appreciate and adopt most 

values which are considered as the outcome of the participation in the 

physical education programme.

Evaluation
The list of values to be developed through physical education 

programme can be prepared - well in advance in addition to the cognitive and 

psychomotor skills to be evaluated. During the course of teaching and 

practice of skills by the students, the teacher can observe each student and 

make a note each period. At the end of a week or after the completion of 

teaching a particular activity, we can consolidate the marks/grades for each 

child. This helps the teacher to know the rate of improvement in learning the 

skill as well as this improvement in affective behaviour. The daily rating of 

child’s performance in all the three areas of learning i.e. 1. Cognitive, 2. 

Psycho-motor and 3. Affective can be made as follows:

a) Awareness of activity

b) Participation in activity wholeheartedly, understanding the cognitive 

skills and its application in performing the skills.
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c) Development of positive behaviours during the class

Example : Dodge Ball Game

A. Cognitive Skill to be observed

i) Knows the rules of the game 2 Marks

ii) Doesn’t cross the line at the time of 
throwing/hitting the ball below the knee 
of the dodger.

2 Marks

iii) Knows that he should handle the ball 
only with hands.

2 marks

iv) Knows that not to keep wide gap in 
between the two players standing 
outside the circle.

2 marks

v) Know the importance of time do not delay 
to hit the ball

2 marks

Total 10 marks

B. Psycho-Motor skills to be observed

i) Knows well to release the ball in correct angle to hit 
the dodger below the knee.

2 marks

ii) Knows the weak person in that team to make him out : 
first.

2 marks

iii) Predicts the movement and the dodger and aims the : 
ball

2 Marks

iv) Have the required strength to throw the ball fast and : 
coordinates the movement well.

2 Marks

v) Collects the bal properly predicting the throw from 
his team mates

2 Marks

Total 10 Marks
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C. Affective Behaviour to be Observed

i) Participates in the game with all seriousness/ 2 marks
concentration on the game (sense and team spirit, 
responsibility)

ii) Passes the ball to his team mate who is in more 2 marks
advantageous position to hit the dodger (team spirit,
decision making)

iii) Waits for his chance (cooperation, equal opportunities: 2 marks
to all)

iv) Appreciates the team members’ effort (appreciation) : 2 marks

v) Encourages the weak member of his team to perform : 2 marks
well/ Learning the skill (Help to leam, sharing knowledge)

Total 10 marks
Total: A + B + C = 30 Marks

Though this continuous comprehensive evaluation is a laborious task, it 

helps the teacher to keep constant observation about the child’s progress 

from class to class and does not allow the child to be casual in the class.
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15. ADOLESCENT VALUES AND LIFE SKILLS

Introduction

Adolescence is the developmental period during which growing 

persons make a transition from childhood to adulthood. During this critical 

period the individuals undergo significant changes : biological, sociological 

and psychological. This module deals with certain problems that may be 

faced by the adolescents and a need for developing certain essential value in 

them.

Objectives

At the end of this module, the teacher educators/teachers will be able 

to :

• understand the concept and the characteristics of adolescence period.

• Identify the values to be developed in adolescents.

• Understand the concept of life skills and their requirements in school 

education.

• Plan various strategies to inculcate the necessary values in adolescents 

through co-curricular activities.

Concept of Adolescence

The adolescent age is a difficult phase in the life of an individual. It is a 

formative period during which a person struggles hard to adapt himself/herself 

to adult life societies. Societies in the past evolved their own methods of 

preparing the young for adult life. This was done primarily through an 

educational process, which was largely of an informal nature. This learning 

took place mainly within the traditional socio-cultural context and within the 

restricted unit of the family, place of worship and through daily contact with 

other members of the society. In tribal and agrarian cultures, rites and 

initiation ceremonies generally marked the beginning of a new life, i.e. the 

transition from childhood to the world of adults. Through this process of
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socialization coupled with their own experiences, adolescents in any society 

became familiar with the existing norms, customs, rituals and values. These 

formed the basis of his/her existence and provided guidelines for his/her 

behaviour within the family and the society.

However, increasing modernization and urbanisation has led to major 

changes in the family life styles; impact of which has necessitated rethinking 

as far as the old and traditional methods of education and socialization are 

concerned. It is not surprising, therefore, that families in many parts of the 

world are finding the task of helping the young prepare for adult life 

increasingly difficult; often the parents themselves have limited experiences to 

deal effectively with the problems the young are facing in a fast changing 

world.

Problems of Adolescence

The problems emanating from these developments have more serious 

implications such as sudden development of their interest to members of the 

opposite sex, their tendency to become deeply involved with the peer group 

and to distance themselves from parents and other members of the family, 

their efforts to establish a sense of personal identity and other members of the 

family, their efforts to establish a sense of personal identity and to assert their 

independence. These problems are, however, compounded and complicated 

by environmental factors. Generally, a problem that appears unimportant to 

an adult may seem overwhelming to an adolescent. The adult world 

considers that adolescents adjust to the changes that occur in them under the 

impact of prevailing socio-cultural norms. But adolescents, on the other hand, 

encounter new ideas, new concepts, new values, new types of people as well 

as the relatively sudden responsibility for self-determination and self- 

sufficiency. This process forces a whole array of adjustments on 

comparatively inexperienced young persons and generates apprehension and 

anxiety.
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In the absence of adult understanding and appreciation of their 

problems associated with the process of growing up/maturation, the 

adolescents turn to the peer group for help. As a result, they are very often 

forced to adopt group’s values and culture. Adolescents are so vulnerable to 

group pressure that they feel obliged to adopt group norms without thinking 

about the consequence of their actions. It is in this state of mind that they 

experiment with sex, drugs and alcohol. One of the most striking 

developmental changes that takes place during adolescence, is their re

orientation to the opposite sex. The development of heterosexual interests 

among them generate a number of problems. Since mixing of sexes occur in 

a social setting and is subject to social control of varying degree adolescents 

find it difficult to adjust to these developments.

Adolescents and Values

Special attention needs to be paid to certain values which have to be 

fostered and inculcated in the minds of the adolescents. Knowledge of an 

adolescent’s nature and psychology is the primary requisite for parents and 

teachers interested in helping and guiding the adolescents. This would 

require developing a healthy and positive attitude together with rational and 

responsible behaviour. Puberty is a period of transition from childhood to 

adolescence and then to youth. The intensity, rapidity and complexity of 

growth pattern, surging ideas and feelings, several mental conflicts in this 

phased cause a lot of disturbances and confusion. Hence there is an urgent 

need for a strong support of moral values in order to get over this turbulence. 

The values which need greater emphasis during adolescence are :

i) Knowledge of all the facts about the process of growing up;

ii) Sex as value which is not to be abused;

iii) respect for the opposite sex. Women should not be considered as an 

object of pleasure. She should be thought of as an equal partner to 

share the responsibilities and benefits of larger human achievements;
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iv) Gender equality and equity for empowerment of women and fertility 

reduction;

v) Avoidance of adolescent pregnancy;

vi) Personal cleanliness and sexual hygiene;

vii) Sound physical and mental health;

viii) Smoking, alcoholism and drug addiction are not only injurious to health 

but suicidal. They must be made to realize that they are not the 

indicators of the status of an independent adulthood;

ix) Realization of the fact that hatred, cruelty and violence ultimately lead to 

self destruction;

x) Promotion of adolescent reproductive health including prevention of 

STD, HIV/AIDS and drug abuse for enabling potential parents to make 

informed decisions regarding reproductive health and population issues;

xi) Development of empathy and compassion towards patients with AIDS;

xii) Changing structure and roles in the family including these related to care 

for the old people and their interrelationship with population issues;

xiii) Health and education as key determinants of population change and;

xiv) Impact of urbanization and immigration on population situation.

Adolescents need as much information as possible on what is 

expected of them, when they marry and raise a family. Social, economic and 

cultural changes are affecting many aspects of family life, including 

parenthood. There are key issues which- need to be considered like the 

necessity for a couple to learn to synchronize their ideas, habits and values 

before starting a family. A clear understanding of parent’s role is essential. 

Responsible parenthood equally covers family planning which is basically a 

means of enhancing the quality of life.

In preparation for parenthood is removal of gender bias and gender 

preference from the minds of the couple with reference to decision - making. 

The societal bias against the girl child should not influence the couple’s
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decision in having one or two children. A responsible parent will bring up the 

children of both sexes without any bias or prejudice.

Life Skill Development

The factors responsible for inadequate knowledge, low awareness and 

unfavourable attitude among students are inaccessibility to right information. 

Most young people simply do not have access to adolescent and/or 

reproductive education and training as this does not form a part of their school 

curriculum or because they leave school at an early age. Experience with 

adolescence education in other parts of the world has shown that in addition 

to the normal school curriculum, what the students need are life skills to 

empower them. What are life skills? According to WHO life skills are “abilities 

for adaptive and positive behaviour that enable individuals to deal effectively 

with the demands and challenges of every day life” (WHO; 1997, P 1). 

UNICEF defines life skills based education as basically being a behaviour 

change or behaviour development approach designed to address a balance of 

three areas : Knowledge, Attitude and Skills (UNESCO; 2001, P 1). There is 

evidence that shifts in risk behaviour are unlikely if knowledge, attitudinal and 

skills based competency are not addressed. Life skills are essentially those 

abilities that help promote mental well-being and competence in young people 

as they face the realities of life.

Developing life skills helps adolescents translate knowledge, attitude 

and values into healthy behaviours such as acquiring the ability to reduce 

specific health risk (such as unintended pregnancy and STD/HIV 

transmissions) and adopt healthy behaviours that improve their lives in 

general. The adolescents of today grow up in an environment that surround 

them with mixed messages about sex, drug use, alcohol, adolescent 

pregnancy, etc. On the one hand, parents and teachers warn them about the 

dangers of early and promiscuous sex, adolescent pregnancy, STD’s 

/HIV/AIDS, drugs and alcohol and on the other hand, messages and 

behaviour from entertainers and sports figures and peer pressure contradict
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their messages, even promoting opposite behaviours. It is through life skills 

that teenagers can fight the challenges and protect themselves from teenage 

pregnancy, STDs and AIDS, drug violence, sexual abuse and many other 

related problems.

Hopefully, delaying life skills among adolescents can empower girls to 

delay pregnancy until physical and emotional maturity; develop in both boys 

and girls responsible and safe sexual behaviour, sensitivity and equity in 

gender relations; prepare boys and young men to be responsible fathers and 

friends; encourage adults, especially parents to listen and respond to young 

people; help young people avoid risks and hardships and involve them in 

decisions that affect their lives.

Described in this way, skills that can be said to be life skills are 

innumerable and the nature and definition of life skills are likely to differ 

across cultures and settings. However, an analysis of life skills field suggests 

that there is a core set of skills that are at the heart of skills based initiatives 

for the promotion of health and well being of adolescents.

The purpose of life skills education is to enable individuals to make 

informed choices to serve the interests of self and others; resolve conflicts 

and cope with stress and develop negotiating skills for personal and social 

interest. The importance of life skills lies in the fact it influences the way we 

feel about ourselves and others; the way others perceive us; our productivity, 

self-esteem, self confidence and interpersonal relationships.

Life skills also include the development of social skills leading to 

effective communication and enhancing negotiating skills which would 

develop the ability to saying ‘NO’ to peer pressure regarding problems of drug 

abuse, alcohol, smoking and promiscuous behaviour. In other words, the 

most direct interventions for the promotion of psychological competence are 

those, which enhance the person’s coping resources and personal and social
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competencies. In school-based programmes for children and adolescents, 

this can be done by the teaching of life skills in a supportive learning 

environment. “Education must prepare students to face the challenges of life. 

For this, it needs to be intimately linked with different life skills, the abilities for 

adoptive and positive behaviour that enable individuals to deal effectively with 

the demands and challenges of every day life by developing in them generic 

skills related to a wide variety of areas such as health and social needs. It is 

through these skills that students can fight the challenges of drug addiction, 

violence, teenage pregnancy, AIDS and many other health related problems” 

(NCERT: 2000. P 17).

Adolescents need clear information in non-medical terms about sexual 

development, reproductive health, gender issues and the need for gender 

equality and STDs and HIV/AIDS. They need assistance in developing skills 

for responsible, gender equality, the ability to anticipate, analyse, plan and 

take decisions, learn how to communicate with others and to share. These 

skills can be taught to adolescents within school, out of school and in the 

workplace through teachers, parents, peers, the community and the media. 

Each sub-group of adolescents has its special needs for which different 

approaches are necessary.

Curriculum Transaction in Adolescence Education

A well thought out and planned programme of Adult Education both 

curricular and co-curricular built into the relevant school subjects for 

inculcating the aforesaid values and developing the needed lire skills is 

indispensable for ensuring smooth transition from adolescence to adulthood. 

Following are some of the cocurricular activities.

Question Box

Question Box activity may be very effective for imparting authentic and 

accurate information regarding reproductive health issues to adolescent 

students. This would enable the students to acquire information on sensitive
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topics which they are not ale to get either from their parents, teachers or any 

other authentic source. This activity may also provide the school with an 

opportunity to organize expert lecture on certain topics.

Materials Required

Shoe box or any other square wooden box with a lid.

Time Required

One class period for one presentation. Three to four presentation will 

be needed to cover all topics.

Procedure

i) A teacher who has been trained in adolescence education is best suited 

to take up the question box activity.

ii) Arrange for a shoe box and make a slit like opening in its lid. This will be 

used as a question box.

iii) Distribute a piece of paper to each student.

iv) Let each student write his/her query or queries on the given piece of 

paper without mentioning his/her name.

v) Each student may insert the paper in the question box through the slit 

provided for in the box.

vi) The teacher may sort out the questions and identify source of the 

common queries. These may be classified into broad categories for the 

purpose of answering them.

vii) To ensure anonymity, the question box may be kept in the Principal’s or 

teacher's room. The teacher at the interval of a fortnight or month 

organize talk or presentations on different topics may be arranged 

separately for boys and girls.

viii) The sessions can be organized for one class or a group of classes.

ix) Questions which are very personal in nature, may be discussed privately 

and in confidence with the concerned student.
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Debate
Debate is a good technique for dealing with controversial issues. In a

debate, the pros and cons, advantages and disadvantages of an issue are 

presented. This aids the student in taking a firm and rational stand on the 

topic under discussion. The issue for debate should have positive and 

negative aspects that can be argued for and against by the students. This 

activity may be organized with an objective of helping students prove and 

clarify issues relating to the reproductive health, HIV/AIDS and drug abuse.

Time Required
45 minutes or one period

Procedure v '

i) Ask students to form two teams, one will be in favour of the motion and 

the other against the motion.

ii) Initially, there should be a brainstorming session in groups which would 

then lead to the selection of speakers for the debate.

iii) The teacher should chair the debate and take up a neutral position 

during the debate.

iv) The speaker should stand in front of the main group and present their 

views in turn, alternating between the teams.

v) When arguments have been presented from both sides, the chairperson 

should sum up the points made by the students during the debate and 

add points that may not have been covered by the speakers. At the end, 

questions may be invited from audience.

Suggested Topics

i) Adolescence education must be imparted in schools.

ii) Students with HIV infection must not be permitted to attend school.

iii) Women count but are not counted.

iv) Only parents should provide sex education to their children.
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v) Socio-Cultural norms have adverse impact on the growth and 

development of adolescents.

Quiz Contest

Quiz Contest is also very popular activity both within and outside the 

educational institution. It enables the students to gather information on 

concerned themes or and understand their implication. This activity creates a 

motivated environment in which learning takes place in a very involved 

manner. This activity may be organized with an objective of creating 

awareness regarding reproductive health issues during the process of 

growing up, HIV/AIDS and drug abuse among students and motivating 

students to collect comprehensive information on related issues.

Time Required : One hour

Procedure
i) Develop a quiz item pool by collecting questions from various sources.

ii) The whole class can be divided into three or four groups.

iii) The blackboard may be used as the score board.

iv) One of the students may be identified as the scorer and another as a 

time keeper. The teacher may act as the quiz master.

v) The quiz master may select questions from the quiz item pool and hand 

them to each team turn by turn. A team may score two points for a 

correct answer. If one team is unable to answer the question, it can be 

asked of the next team. In this manner, the involvement of the whole 

class is there.

vi) After five or six rounds the scorer may announce the name of the team 

with the highest score.

Reference

Pandey et al., Adolescence Education in Schools, NCERT, Sri Aurobindo 

Marg, New Delhi.
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16. ROLE OF SCHOOLS IN PROMOTING VALUES

Introduction

Education is, in essence a process of developing the human 

personality in all its dimensions - physical, intellectual, social and spiritual. As 

an organized social institution, education in general and school education in 

particular can simply be looked upon as a power of initiating the younger 

generation of the society into a form of life that is considered to be desirable 

both for the individual and the society. The process of education is in 

essence the process of realization of the goals, ideals constitutive of the good 

life as conceived by the society. School education without values is 

dangerous both to the individual and the society. Our vision of school 

education emerges out of an image of the human individual and an ideal 

society. Schools by virtue of their institutional nature are ideally suited to 

contribute towards value development. At present, however, due to a variety 

of factors, the functions of schools and teachers are limited to acquisition of 

information and preparation for examination, hence the value dimensions of 

education have come to be sidelined. It is to set right such distortions of 

educational goals and to restore the value dimensions to its appropriate place, 

the demand is voiced everywhere for value oriented school education.

What gives impetus to the whole issue of value education in schools is 

the inextricable involvement of values in the very process of schooling or 

education - its curriculum, methods and organization. The teaching of school 

subject is in essence the process of initiating the learner to its disciplinary 

value of truth and reasoning. All the activities organized in school, curricular, 

co-curricular organization and administration have inbuilt value content in 

them. Value education in schools is a two-way process. Effective use of 

every component in school life not only generates values but it also requires 

appropriate sensibilities to values.
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The phrase ‘value education’ as used in the area of school education 

refers to the study of the development of essential values in pupils and the 

practices, strategies and techniques suggested for the promotion of the same. 

It is an education for all-round development and involves the total personality 

of the individual. From the standpoint of value education in school, each 

institution has a vision of its own shaped by the climate, organization and 

developmental activities of the school.

The sources of values in schools are many and varied. The selection 

of methods and strategies depend much upon the values chosen, sources of 

activities, attitudes of teachers, organizational climate and many other limiting 

factors. It should be remembered that value education is highly 

comprehensive that it cannot be reduced to a single formula. The entire 

school functions as the curriculum and the source of value education.

Objectives

At the end of this module, the teacher educators/teachers will be able 

to

• understand the role of school in promoting values among children.

• see relationship between the school atmosphere and the value 

development among children.

• recognize the relationship between school and family in promoting values.

• Identify the strategies required for promoting values in which the school 

plays an important role.

Integrated, Multidisciplinary Value Education in Schools

One of the major purposes of school education is transmission of 

desirable knowledge through school curriculum. Apart from this general 

consideration of knowledge transmission the teaching of school subjects is 

also aimed at developing intrinsic values. It is for this reason that the 

objectives of teaching different school subjects include the development of 

attitudes, appreciation and values. The proper teaching of subject matter
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provides suitable opportunities for the learner to imbibe values. Every school 

subject is a repository of values possessing rich value content. The right way 

of actualizing these possibilities in school education is not by teaching the 

subject as unitary fact giving activities, but by teaching the subject in such a 

way that the learner acquires proper insight into the structure and nature of 

the subject, apart from logical criteria of discovering truth. To achieve this 

goal, teaching of school subjects should embody and exemplify the attitudes, 

values, thinking habits, associated with the particular subject.

Teacher as a Value Educator

The teacher as a value educator has to function as an agent who 

stimulates, informs, awakes the moral thinking of students on various matters 

that affect them as individuals and the larger society. In the absence of a 

structured curriculum the teacher’s personality becomes the sources of all 

essential values. Proper inculcation and internalization of values and 

practices of value education is a crucial element in the success of value 

education in schools. The teacher component is a major and inevitable 

source of value education in school life. Whether the teacher is explicitly 

aware of it or not, by the mere fact of his/her being a teacher, he/she is 

engaged in the task of value education.

School atmosphere and Value Education

Whether or not they offer specific programmes, schools provide some 

kind of value education. In many schools, the curriculum of value education is 

formal and direct while in a large majority of schools, it is informal, indirect and 

quite often unplanned. The foundation for the development of values is laid in 

the organizational climate of the school. Great schools were built and 

developed by great thinkers of education as evident in the history of our 

nation to demonstrate the effect of conducive atmosphere on character 

building activities. Tagore and Gandhi laid great stress on ideal atmosphere 

in the development of integrated personality of the learner. The value of 

democracy in school setting is seen and felt in the climate charged with
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elements of democracy rather than in history textbooks alone. School 

atmosphere should not be limited to physical atmosphere and location. 

Effective school atmosphere includes social and emotional climate the 

conventions and enforcement of basic rules and regulations governing human 

behaviour. The school atmosphere may be described as the sum total of the 

influence generated by human ideas and traditions. Every institution has a 

tone or colour of its own. It is the overall ethos of the school created and 

conditioned by teachers, students, parents and philosophy of work. Children 

acquire sensitivity to values and ideas by living and coming into contact with 

the school atmosphere. Value education in schools should take into 

consideration the significance of school atmosphere in value development of 

children.

School - Family Partnership in Value Education

The development of values is greatly influenced by a complex network 

of environmental inputs, home, peer group, media and community. It is a 

plain truth that the child is under greater influence of the home and the larger 

community than the school. The child spends limited time in school. Value 

development is a continuous and ongoing process. The long term success of 

value education depends on the context to which families and communities 

join schools in a common effort to meet the needs of children and foster their 

healthy development. In a time of value crisis, the crisis in the family is the 

most serious problem, school authorities and teachers should help parents to 

know how important their role is in the value development of their children. 

Parents need information and practices concerning the ways in which they 

affect their children’s health, happiness, self-esteem and character. This adds 

to their educational responsibilities of their offspring. But majority of them 

are unaware or underestimated their importance in value development. 

Promoting school-parent partnership can be enhanced through meetings, 

conferences and visits to assist parents to deal with discipline, study habits in 

children, building self esteem and communication skills.
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Some Examples 

Tolerance

Content Specification

Accepting the feelings of other people.

Treating others as one’s own self.

Understanding the causes of differences in the attitudes and 

feelings.

Understanding the differences and similarities in religions and 

culture.

Promoting inter-religious understanding/faith.

Tolerance as the basis of integration at various levels.

Promoting tolerance in family, school and society.

Objectives

Developing in students

• the ability to understand the importance of tolerance in human society.

• the ability to collect facts from various sources on the value of tolerance.

• the ability to discover appropriate means to practice and appreciate this 

value.

• the ability to make proper value judgements.

• Ability to practice personal qualities such as self-control, rationality.

Instructional Strategies

Direct teaching in the classroom

1. Biographies of selected socio religious reformers like Buddha, Jesus 

Christ, Mahavira, Mohammed, Vivekananda, Sri Rama.

2. Incidents from the life of great personalities.

3. Planning instruction on the value by giving suitable facts and 

illustrations, from scriptures- Ramayana, Mahabharat, Bible, Koran, 

Granth Sahit.

4. Stories, Slokas, Parables from Panchatantra and other fables.
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4. Integrated Approach

Identifying situations/incidents/anecdotes from the prescribed texts in 

literature and social sciences.

Preparing and presenting historical facts or facts from history.

5. Incidental Approach

Record incidents showing intolerance in the classroom, personal life of 

students, causes of petty quarrels.

Present various incidents and arrange discussions.

6. Socialized techniques/group approaches

Arrange discussions, panel discussions on the topics related to the 

value.

Present value dilemmas in the classroom.

Arrange role play, dramatization activities.

Arrange community based activities - service oriented, spiritual 

activities.

Work Ethics : Duty, Dignity of Labour, Devotion to Work.

7. Mapping of Values

Illustration on Mapping the Value of Democracy

Mapping the Value Democracy

(i) State the objectives based on the mapping
(ii) Understanding the value message

The mapping of the values can be done in the following ways :

Mapping
• Shared Power
• Shared Respect
• Live and let others live
• Dignity of the Person
• Enriching self-respect
• Respecting other person
• Tolerance
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• Acceptance
• Consideration/caring
• Sympathy for the poor/less privileged
• Compassion/service

Strategies

Planning Z Teaching

• Duties and Responsibilities
• Principles
• Using Curriculum in Science/Social Science
• Great Thinkers
• Social Agencies

inculcation Strategies

• Implicit inputs hidden
• Atmosphere
• Relationships
• Cooperation
• Administration
• Access to challenging students

Practising Value

• Service
• Participation
• Mock Parliament
• Student Council
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17. ROLE OF TEACHERS IN PROMOTING VALUES

Introduction

“The secret of teaching values is to inspire and kindle the quest among 

the students by means of one’s own example of character and mastery of 

knowledge. It is by embodying values within ourselves that we can really 

radiate values to our students” (Kireet Joshi).

Values cannot be taught in the same way as lesson of information. 

Instruction should form a minor role, and a major role should be assigned to 

intimate contact and individual guidance. The role of the teacher is to put the 

child on the right road to his perfection and to encourage him in his growth by 

watching, suggestions and helping, but not imposing or interfering.

Objectives

At the end of this module, the teacher educators/teachers will be able 

to :

• appreciate the need for value oriented education

• distinguish the occasions for value education

• acquaint with the knowledge of activities to promote values

• recognize the different approaches of value education

• recognize the different teaching strategies for value education

• incorporate the teaching strategies with teaching process

Role of the Teacher

All occasions of daily life should be utilized by the teacher to bring his 

student nearer to the realization of the ideals. There are occasions when 

children express wild impulses, and passions and often they are in revolt. 

Children have their daily battles of loyalties and friendship, and there are 

moments of desperate depression and of violent enthusiasm. There are 

occasions when children get vexed, become sulky and go on strike. All these 

occasions are occasions for value oriented education. With patience and
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perseverance, the teacher can utilize all these occasions to show the truth 

and light and to awaken among the children the right sense and the right 

directions of true progress.

If the teacher is to play his right role in the promotion of value oriented 

education, the teacher himself should be value-oriented. Then only, he will be 

able to give the necessary inspiration, help and guidance to his students. A 

teacher of values should himself be a seeker and aspirant of values and he 

should be ready to walk with the learner on the long and difficult path of 

realizing and embodying values.

Guidelines helpful to teachers in Promoting Values

i) The most important quality to develop among children is sincerity. This 

quality and several others are taught infinitely better by example than by 

mere speeches.

ii) The undesirable impulses and habits should not be treated harshly. Care 

should be taken not to rebuke a child for a fault which one commits oneself. 

A fault confessed must be forgiven.

iii) Curiosity cannot be postponed and an effort must be made to answer 

questions truthfully and in such a way as to make the answer 

comprehensible to the student’s mental capacity.

iv) An affection, that is firm yet gentle, sees clearly, and a sufficiently practical 

knowledge will create bonds of trust that are indispensable for the educator 

to make the education of a child effective and value-oriented.

v) At higher levels of development, teacher should use the methods of daily 

conversation and books read from day to day. Books should contain lofty 

examples of the past, given not as moral lessons but as things of supreme 

human interest. These books should also contain (a) great thoughts of great 

souls, (b) passages of literature which set fire to the highest emotions and 

promote the highest aspirations, and (c) records of history and biography 

which exemplify the living of great thoughts, noble emotions and inspiring 

ideals.
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vi) Opportunities should be given or created which would enable students to 

embody progressively higher and nobler values.

vii) The teacher must have a critical look at the curriculum materials regarding 

potentialities and possibilities of utilizing value enrichment with suitable 

changes in the teaching-learning strategies.

viii) The teacher should make continuous review of cocurricular and extra 

curricular activities which could help in value education through participation 

and experience, working, playing and learning together.

ix) The teacher can utilize available folklore, national monuments, forms of folk 

culture and indigenous expertise to imbibe a sense of belonging and pride.

x) Issues which have relevance to value education such as environment, 

energy, pollution, populations and such other areas could be the talking 

points in seminars and discussions among the peers. The teacher should 

help these seminars and discussions to become fruitful.

xi) Teacher should provide an opportunity to utilize community resources and 

expertise through intensive interaction and make the community to feel that 

the institution belongs to them. Interaction opportunities with persons of 

unimpeachable character, sacrifice, creative abilities, literary tastes, 

scholarly attitudes whose mere presence could motivate others.

xii) Participatory programmes like dances, dramas, debates, sports in which 

both the staff and the students participate should be arranged. Visits to 

institutions, establishments, centers of creative arts, zoos, museums, and to 

homes for the aged and handicapped not only enhance knowledge, 

understanding but also generate appreciation and empathy.

xiii) The teacher should endeavour to make the institutions responsive to 

emergent situations like floods, fire, droughts, etc. which would strengthen 

mutual relationship with the society.

xiv) All institutional activities, functions, programmes, celebrations, gatherings 

have to be organized successfully. Morning assembly, prayers, community 

singing, days of national importance, festivals and other social activities 

have to be well organized with the cooperation of students.

xv) The teacher should also give importance for moral instruction, mediation 

and arrange lecturers on spirituality.
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xvi) Examples from social life of the institutions and community that reinforce 

human aspects of individual efforts and group efforts should be 

disseminated and discussed. These create a lasting impression.

xvii) Cleanliness within the institution helps in a big way. Development of 

aesthetic sensibilities is a basic imperative in the growing up of every 

individual.

xviii) Clarification of different values at different levels for the pupils from different 

strata of the society is very essential. Our spiritual leaders and social 

reformers have been doing this fine job through their speeches, writings, etc. 

For the classroom, the teacher has to do this job. For national integration, 

clarification of values should be taken as continuous programme. Value 

education is a very important task on the part of the teachers.

xix) Those who have special interest in music, dance, art and poetry should be 

given special facilities so that they can develop their interests and capacities 

in these fields.

Educational Approaches

The value orientation must become an integral part of the entire 

education system by weaving the values into the wrap and woof of the 

curriculum and co-curricular programmes. It has to be done from the early 

stage of education in order to have a lasting effect on the future conduct and 

the way of life of the adult. Appropriate educational approaches and 

systematic teaching strategies spontaneously cultivate the inculcation of 

values.

The different approaches to Value Education are discussed in detail in 

Part B of this training package. However, it is discussed here in brief throwing 

more emphasis upon the role of teacher while using these approaches and 

methods.
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may be used for this purpose. Broadly accepted social norms such as 

respect for human life, for truth, for honesty urging that children should not kill, 

steal, lie, cheat, harm or hurt other people may constitute the basis of such 

guidance. Teachers should not assume that because there are no valid or 

universally accepted values, so their hands are tied as value educators. Their 

guidance should be conducive to pupils’ value development as they are to 

think for themselves. Their ultimate aim should be to help pupils attain value 

autonomy.

Integrated Approach

This is integrating values through school subjects. This approach has 

already been adopted. Identified values have been incorporated in school 

textbooks and supplementary feeding material.

Value education should not form a separate subject of study as already 

children are overburdened. Judicious integration of values with all the 

subjects of study in the scholastic areas and all the activities and programs in 

the co-scholastic areas such that the objectives thereof would be directly and 

indirectly achieved is desirable.

Routine Co-curricular Activities Approach

Daily morning prayers, premises cleaning, participation in games and 

work experience activities may be used to choose related values for 

instruction at appropriate moments.

Indirect Curricular Activities Approach

Teachers should go through the curriculum and textbooks of their 

respective subjects and find out situations which normally evoke value 

questions and they should try to get across importance of these values in life 

through discussions, role play, problem solving or assignments.

In science, for example, pursuit of truth, spirit of enquiry, cooperative 

efforts, logical thinking and reasoning, neatness, etc. can be relevantly 

inculcated. Similarly in mathematics, neatness, precision, accuracy, thinking

177



Incidental Approach

When the child is in the school, he interacts with numerous pleasant 

and unpleasant environmental conditions and happens to leam many new 

values and gets some of the old already learned values modified. In the 

school, he gets several opportunities to discuss value issues with teachers 

and his friends with the result that his cognitive restructurisation proceeds 

very fast. In the school, he encounters numerous situations in which his 

behaviour is punished or rewarded, numerous situations in which he finds 

appealing models whom me imitates and consequently learns how to behave, 

learns what is right, what is wrong. These interactions of the child in the 

school constitute what is known as the school’s hidden curriculum from which 

the child unknowingly learns numerous values. The school teachers are the 

conscience of the school pupils. Reflectively or unreflectively they teach 

values to pupils by introducing rewards and punishments, reinforcements and 

models in the life span of these pupils. But this whole process of acquiring 

values is of a highly uncontrolled nature. Conscious and deliberate efforts are 

not made by anyone to teach desired values.

Direct Value Education

Rational way of teaching values to children which emphasizes 

providing them with factual knowledge of value issues through discussions 

without telling what is right and what is wrong. Children alone should draw 

conclusions about what is right and what is wrong using their own mind and 

reasoning. They should then, be allowed to test these generalizations by 

public criteria of rationality rather than their own personal criteria. These must 

appeal to some shared standards of truth, validity and logic so that the 

arguments given are intelligible to others and seen by them to be coherent. 

For carrying out these discussions and reasoning, children should be provided 

with raw material of the value education, the content on which it should work.

Guidance of uncontroversial nature : The teacher should not force the 

child nor leave him entirely free and alone to leam values. Rather he should 

be provided with guidance necessary for freeing the life process for his own 

most adequate fulfillment. Basic common sense guidance of uncontroversial
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for problem solving, small family norms, etc. can be cultivated. In language, 

history and geography, the gamut of values that can be covered is vast. It 

has to be preplanned by every teacher.

Indirect Co-curricular Activities Approach

A large number of co-curricular activities are normally conducted in 

most of the schools and colleges. But the focus is merely on conducting 

activities and on winning prizes, instead of inculcation of values. We observe 

that the same activities give rise to indiscipline, violation of sportsmanship, 

group and individual rivalry and even crimes. This tendency is seen even at 

national and international levels.

The staff must first realize that such activities have been incorporated 

as powerful media for character development. But to achieve this purpose, 

the staff and students incharge must first analyse each activity and make a list 

of desirable values inherent in the activity. Both in the preparatory stage and 

in the final ‘action’ stage, teachers and students must keep the values as a 

goal and not exhibitionism or prize winning as the goal. It will be useful if 

‘observation records’ of striking incidents which are value-loaded are 

maintained and appropriate advice given and other steps taken to rectify 

‘value-violation tendencies’.

Personal Example

The most powerful and effective method in inculcation of values is by 

personal examples of teachers and students in their thoughts, feelings and 

actions. This has been powerfully demonstrated by personalities like Jesus 

Christ, Buddha, Gandhiji and various renowned personalities.

The Useful Talks

There is a genera practice to arrange lectures inferring from classical 

literature like epic stories, poem with abstract message, biographies, etc. 

These also play a part in developing moral insights since these have a 

potential to place the child in his own socio-cultural value set up with a 

classical base.
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Reward and Punishment Approach

Another dimension of value education is how to avoid developing 

obnoxious habits and how to achieve desirable behaviour. Most children 

have neither the mental capacity nor the maturity to conceptualise a long 

range value goal to begin with. Time moves slowly to them and therefore, 

instead of begin told the ultimate gain in the practice of a value, children 

should be given immediate reward on their success of a desirable behaviour. 

It will result in a pleasant consequence and act as a stimulus.

The Life Line Approach

Under life line approach, the basic educational aids are books, 

teachers’ guides, sets of classroom instructional materials, etc. The materials 

have the following themes : how would we act in other people’s place? Under 

this theme, some sets of cards on various life situations are given to pupils to 

respond to critical and penetrating situations like ‘sensitivity’ , ‘consequences’ 

points of view etc. The sensitivity cards have open questions like how would 

you react if the teacher changes your subject stream to accommodate another 

student with influence? The consequence card is like : what would you do if 

some people put heavy concrete blocks on the railway line in your presence 

and run way. The point of view card is like what advice would you give to 

your mother to develop a scientific view point against some common 

superstition practiced by her? Another aspect is the supply of value based 

material on aspects such as proving the rules. Material ranging from simple 

to complex situations are provided on cards such as what should the school 

do to club communal misunderstandings? Such materials which are helpful in 

developing perceptions on communal harmony are especially prepared for the 

adolescent students. So is the practice on other social issues. The lifeline 

approach set requires teachers as to how to generate activity based small 

group work on value inculcation. In the Indian context, we could also make a 

beginning in material preparation on moral and social issues subject to their 

comprehensibility and relevance for the students of different age groups and 

different classes. These could be treated as activity based activities in value 

education.
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Stories

Since stories play a great role in providing inspiration to the children in 

regard to values, teachers should prepare various compositions of stories and 

plays from the world literature which satisfy at the best the following criteria :

(i) they should have been written in a language which is chaste and beautiful;

(ii) they should be full of human interest, which however, does not involve 

plots of mischief and cunning and; (iii) they should be able to create an 

atmosphere of peace and harmony and a spontaneous inspiration for Truth, 

Beauty and Goodness.

Teachers should also endeavour to :

a) select and complex exercises (i) of remembering and repeating noble 

aspirations and thoughts, (ii) of observation and accurate descriptions, 

and (iii) of control of senses and speech and behaviour;

b) identify subjects and topics which develop sense of wonder;

c) identify topics and subjects which would provide an inter disciplinary 

study of science and values;

d) identify activities which may relate to the free choice directed towards 

control and mastery over lower impulses and towards excellence in 

studies and in works;

e) identify topics that would help students to widen and heighten their 

consciousness;

f) select topics related to self knowledge and to the methods of 

concentration by which human consciousness can be developed not 

horizontally but also vertically so as to create states of consciousness 

in which mutuality, harmony and true brotherhood could flower 

spontaneously;

g) identify subjects and topics related to values needed for a new world 

order of Liberty, Equality and Fraternity; and

h) finally, identify subjects and topics related to the values of the synthesis 

of the East and the West.
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Physical Education

The emphasis on physical education should be laid on the 

development of health, strength, agility, grace and beauty through various 

exercises, whether done by yogic asanas or by other methods of physical 

culture such as gymnastics, athletics, aquatics, combatives, games and 

sports. When the body is rightly trained, it will learn to put forth at every 

minute the effort that is demanded of it, for it will have learnt to find rest in 

action, and to replace through contact with universal forces and energies what 

it spends consciously and usefully. By this sound and balanced practice, a 

new harmony will manifest in the body, which will give right proportions and 

the ideal beauty of form.

There are many sports which help to form and necessitate the qualities 

of courage, handihood, energetic action, initiative steadiness of will, rapid 

decision and action, the perception of what is to be done in an emergency and 

dexterity in doing it. Another invaluable result of these sports is the growth of 

the sporting spirit. This includes good humour and tolerance and 

consideration for all, a right attitude and friendliness to competitors and rivals, 

self-control and scrupulous observance of the laws of the games, fair play 

and avoidance of the use of foul means, equal acceptance of victory or defeat 

without bad humour and loyal acceptance of the decisions of the appointed 

judge, umpire or referee. More important still is the custom of discipline, 

obedience order, and habit of team work which certain games necessitate.

Teaching Strategies
The educative process for value orientation will be effective and 

efficacious only through multipronged teaching strategies. The prevailing 

formal system alone will not do. All the three strategies - formal, non-formal 

and informal channels working simultaneously will bring rich dividends.

Dialogue
Teacher: Suresh, are you working very hard for half-yearly exam?

Suresh : It is not good to be lazy, you know.

Teacher: How do you know it is not good ?
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Suresh : Everybody knows that, my parents always say it.

Teacher: That is nice (walks away).

Through this dialogue, we come to know how the student Suresh 

knows that his judgement is correct. From time to time such dialogues, formal 

as well as informal, should be held on various values like friendship, fellow- 

feeling, sacrifice, leisure, courage, piety, punctuality, silence, devotion to duty, 

patriotism, love for nature, protecting nature, peace, truthfulness, etc. This 

technique of responses may work better if the students come from 

enlightened families. In our rural backward areas the students are so shy and 

introvert that it will not be wise to expect frank and free responses from them.

Writing Strategy

In this technique, some exercises are given in written form, which may 

be called ‘Value sheets’. A value sheet consists of a provocative statement 

and a series of questions which are duplicated on a sheet of paper and 

distributed to class members. These value sheets may be prepared during 

the progress of lessons, initially or otherwise as it may be convenient. In 

social sciences and languages there are sufficient possibilities for preparing 

value sheets. Example of a value sheet is given below :

Value Sheet 

Love for Learning

“Learning of all times, the wise declare to be without a superior, 

because of its incapability of being taken away or valued or 

exhausted”.

‘Learning although possessed of a low man, introduces him to 

a king who is ordinarily inapproachable, just as a river, although 

flowing through a low region, takes one to the inaccessible sea: 

sources from which floweth great fortune”.

• Why learning is said to be the best of all wealths ?

• Do you recall any parallel saying in this regard?
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• Which branch of learning you like the most?

• What is your ambition in your life?

• How does learning help man to upgrade himself?

Often value sheets are based on single provocative statement. Sometimes, 

two or more divergent positions open a value sheet. Sometimes the 

questions and statements are woven together so that value sheet has a 

dramatic development, with the student becoming increasingly involved in a 

complex issue.

i) Students discuss their written answers in small groups without the teacher’s 

presence.

ii) Students turn in their writings and the teacher later reads, without comment 

or evaluation.

iii) The teacher returns them with occasional comments in the margins. The 

teacher should ask further questions that help the students rethink certain 

aspects of what was written originally.

iv) Students turn in their writings to a committee which selects representative 

one to be read to the class.

v) Each student completes written answers and then the class has a general 

discussion about the topic. This is useful in as much as it raises new 

alternatives and ideas for some students.

While using these value sheets the teacher should register high degree 

of open mindedness, and sincerity to the great task of fostering values.

Value - rich and penetrating topics like money, friendship, love and 

sex, religion and morals, use of leisure time, politics and government, family, 

maturity, character, traits, etc. should be selected that may touch emotions 

and provide some intellectual exercise for the individuals concerned.

Fostering of Values through Great Personalities

Biographies of great scientists, social reformers, religious leaders, etc. 

have very significant value components. Their character traits may be quite
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inspiring, heart touching and brain storming. Life of every great personality 

leaves behind a repository of knowledge, experience, beliefs and ideas, that 

may go a long way in integrating attitudes, ideals and beliefs of the individuals 

and thus formation of their character eg. Rajaram Mohan Roy, Louis Pasteur, 

Sarojini Naidu. In order to illustrate the character - traits and intrinsic values 

involved therein, value questions can also be given at the end of each 

biographical sketch.
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PARTB

18. METHODS AND APPROACHES TO VALUE EDUCATION

Introduction

Since the dawn of human civilization, social systems have been 

perpetually transmitting, either deliberately/spontaneously, or consciously/ 

unconsciously, the value system in terms of rights and wrongs, do’s and 

don’ts to the younger generations. It is true that without such a transmission 

social institutions would not function as effective units for promotion of social 

cohesiveness and harmony. Therefore, value education is considered to be 

vital in the process of development of the individual as well as the society. In 

ancient society, family mainly undertook the responsibility of value training. In 

the contemporary society, however, there are many institutions, which are 

attempting to inculcate values among children. Among them, school is the 

foremost in spreading the light of value education.

Value education is a process undertaken by the school, consciously 

and unconsciously, to inculcate values among children. The conscious 

process is intended and planned learning through a formal curriculum of 

subject matter and content. The unintended learning with a latent curriculum 

refers to an unconscious endeavour of schools. Integrating the teaching of 

values along with the curricular subject areas is considered as an approach to 

promote value education.

As a matter of fact, no child is bom with a set of values. The child 

learns values during the course of his development, through several 

interactions with societal/adult authority. There are different ways of how a 

child learns values. Out of which four ways require a special mention here. A 

child learns values through, direct instruction to live as per a certain set of 

standards; by imitating a role model; by the process of conforming to the 

social expectations; and lastly, he learns out of his own experience. These
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four modes of learning values may be labeled, respectively as exhortation, 

example, expectation, and experience. Probably, the teacher as a powerful 

and potential source in providing value education might use these four modes 

of inculcating values. This module deals with various methods and 

approaches that can be used by the class room teacher in inculcating values 

in children.

Objectives

At the end of this module, the teacher educators/teaches will be able 

to:

• appreciate the need for inculcating values in learners and show a desire to 

use appropriate methods and techniques in transacting the curriculum for 

value inculcation.

• recognize suitable contexts in scholastic and co-scholastic areas for 

inculcating various values.

• decide on the method and techniques(s) appropriate for inculcating the 

chosen value(s)

• use efficiently different methods and techniques of value education.

“The best part of a young person is his or her childhood in school and 

the best time spent is 08.00 hours to 16.00 hrs in the school. The prime 

learning environment is 5th to 16th years of age.... Hence, the school hours for 

children are the best time for learning and need the best of environment,

mission oriented learning with value system.....What a golden mission a

school can have”.

(Message from Dr A P J Abdul Kalam. President of India to School Principals 

in Bangalore on 18th May 2002)

Education, by its very nature, as a preparation for life, has to work 

towards bringing quality of life to the learners. It is values that give direction, 

maintain one's self-hood and identity and bring to life the important
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dimensions of learning. Hence, every effort needs to be made to provide a 

strong and relevant value base to education.

Modelling - The Best Approach to Value Education

‘To Teach’ means 'to show* and a teacher's responsibility is to show, to 

exhibit, to model the behaviour, attitudes and values he/she expects the 

students to practise in their lives. It is necessary for a teacher to realize that 

no amount of teaching or telling about values will have a positive impact on 

the students unless he/she models that behaviour. Gandhiji has said, 

“....your actions are so loud that I cannot hear what you are saying....”. The 

teacher needs to be a role model to the students at all times.

The learning theory of Bandura and Walters (1963) highlights that 

much of learning related to language, social behaviour and attitudes, is a 

function of observing or imitating the behaviour of others. In other words, we 

learn by observing and imitating others or through modeling others’ behaviour. 

We are, indeed, aware that we perform particular actions, positive or negative 

as a result of observation, e.g., walking, talking, smoking, drinking, loving 

others or being aggressive towards others and the like.

According to Albert Bandura (1963), the social cognitive theorist, 

learning through observation is governed by the process of:

i) Attention, i.e., perceiving accurately the significant features of the 

modelled behaviour. Powerful models are persons who are attractive, 

competent and those with status and social power. For a learner, the 

teacher is a powerful model.

ii) Retention, i.e., the modeled behaviour is coded symbolically in images 

and verbal codes. This basically means that individuals think about the 

behaviour observed and rehearse it mentally.

iii) Reproduction is to convert these symbolic representations into 

appropriate motor reproductions, with immediate corrective feedback.
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iv) Motivation, is provided through self-evaluation that enhances the 

personal feelings of self-efficacy.

Bandura further suggests that the principles of modelling can be used 

effectively for ‘self-regulated behaviour1 or modification of behaviour. 

Teachers who realize that they are the models their students observe and 

imitate will do well in attempting to enhance their qualities and practise values 

needed to be modelled to the students. A few of them could be punctuality, 

caring, academic competency and the like. The steps suggested by Bandura 

could be applied to develop any values, attitudes or positive behaviour 

patterns by the teachers. This would be the best approach to teaching 

values, namely, by modelling values.

Step 1 : Observing or attending to one's own behaviour that needs to be

enhanced and setting goals towards its achievement.

Step 2 : Analysing the behaviour components, finding out alternate

modes of behaviour and practising them using a practical and 

concrete action plan.

Step 3 : Monitoring one’s own behaviour, keeping progress towards

behaviour modification and providing self-reinforcement. Giving 

oneself rewards or punishment on the basis of good 

performance or lack of it enhances future performance and 

strengthens the personalization of the value.

Self-regulated learners, approach life and its tasks with confidence, 

diligence and resourcefulness and proactively seek out information when 

needed, attempting to take the necessary steps towards personal 

effectiveness. A teacher who models such behaviour can expect the same 

behaviour and values to become the pattern of a student’s life.
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An Illustration for Teacher as a Role Model

i) Ground Realities

It was a hopeless situation at Government P.U. College, New Fort,

Bangalore. Attendance in the school was not even 40%. Discipline was at its 

lowest ebb. Students carried knives and forks in their pockets. Facilities in 

the college were very poor. The students on roll were over 500. There were 

no toilets. Teachers were helpless. The classrooms, staff room and the 

school campus were littered with rubbish of all kinds.

ii) What did the Principal do to begin with ?

a) The Principal was an academician - a rare breed.

b) He took the teachers into confidence.

c) He led them from the front. He taught all examination going classes an 

hour a day (6 + 4 + 3 = 13) and one period each in lower classes (9). 

His aim was to get acquainted with the students. As he was a good 

and sincere teacher, he won the hearts of students within two months.

iii) Cleanliness of the School/College Campus

a) At the weekly staff meeting he impressed upon the teachers to bring in 

discipline, cleanliness and an academic atmosphere into the school.

b) No amount of preaching had the desired effect. The Principal started 

picking up pieces of paper and rubbish and put them into the waste 

paper baskets which were kept in all the classroom. When students 

saw the Principal doing it, students began to do the work themselves. 

Within a month, the college surrounding had a new look. Visitors who 

used to come to the college earlier also, found this change surprising. 

This had its impact on the personal cleanliness of the students also.

iv) Bharath Darshan Programme

a) Everyday at the prayer meetings, the Principal would spend five 

minutes with the students - (In the first year, it was 500 + and in three 

years it crossed 1000 +). He would narrate an incident from the life of
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a great man, without necessarily pointing out the value point. Later, the 

teachers had to discuss it in the classes.

In the absence of the Principal, some teachers did it and after the 

second year, some students were trained to take up such sessions.

b) Dignity of Labour : The college had very few group D servants. 

Sweeping the classrooms, cleaning the toilets and such other jobs 

were ill-attended to, to begin with. Under the leadership of the 

Principal, some teachers began to do such chores and students also 

joined them and finally it became a task to be done by the students and 

they did it gladly and with commitment. Fortunately no complaints 

were lodged with the CRE cell!

Academic Excellence

a) There were 60+ teachers in the primary, secondary and +2 sections. 

They were given regular inservice training programmes and some of 

them worked hard and trained themselves to become resource 

persons. They became professionals in their outlook.

b) Guided-self study sessions, remedial teaching sessions were 

organized for students under the guidance of educationists like 

Prof.S.R. Rohidekar and some staff from local colleges of Education. 

The scheme had its results.

c) The results of the SSLC and P.U. examinations showed improvement. 

Admissions also improved. In two years, the strength of the Institution 

almost doubled. The Department also cooperated with the Principal in 

not transferring teachers frequently.

d) The Principal took over in 1984 and by 1986 the institution became one 

of the model institutions in the city of Bangalore. Officers who came to 

criticize, stayed to appreciate.
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Ultimate Gains
a) Students became very disciplined and cultured. The language they 

used became softer and the dirty words used to be written on walls 

completely stopped.

b) Malpractices in the examination stopped completely. They came 

to realize that copyingwas bad and unethical.

c) Results at the SSLC and PU increased from 6% to 60%+. The 

teachers got into the habit of reading and improving professionally.

In short, the school came to be considered a place worth visiting.

APPROACHES TO VALUE EDUCATION

While we understand that values are caught rather than taught, we 

cannot negate the reality that teachers have the responsibility of teaching 

values along with modelling values. This Section deals with the methods, 

techniques and strategies that can be used effectively in the teaching of 

values. The approaches for teaching values can be categorized as,

• The Direct Approach using the Direct Method with its related techniques;

• The Indirect Approach availing of the Curricular and Co-Curricular 

activities as a basis for value development;

• The Incidental Approach of using incidents from the day to day life of the 

students on the campus and outside that have a bearing on value 

development;

• The Integrated Approach to Value Education that uses the textual content 

as the basis for value identification and for teaching the same in the 

context of the ‘plug point’ for teaching the same values.

• A variety of Techniques and Strategies that can be used effectively in the 

Direct, Indirect or Integrated Approaches to Value Education.

Each of the above methods has been dealt with in detail with illustrations.
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In order that value education achieves its objective, values need to be 

internalized or personalized and are integrated into behaviour pattern of the 

learners. The teacher has to teach them in such a manner that values are 

clarified by the students, accepted and practiced, thus leading towards 

behaviour modification. Hence a value education lesson is incomplete without 

the process of value clarification and value personalization.

By value clarification is understood a process by which we help the 

learners to discover through their behaviour, feelings and ideas, the important 

choices they make and act upon in and through their lives. Louis Raths 

explains that the process of value clarification is composed of the following 

sub-processes.

i) Prizing one’s beliefs and behaviours, namely, prizing and cherishing as 

well as publicly affirming when appropriate;

ii) Choosing one’s beliefs and behaviours, namely, choosing from 

alternatives, choosing after consideration of consequences and 

choosing freely;

iii) Acting on one’s beliefs, namely, not only acting, but acting with a 

pattern, consistency and repetition.

Value clarification takes place during the value analysis stage. The 

questioning technique by the teacher should be geared towards stirring up an 

interest in the theme or value that is being discussed. They should then, lead 

them to personal reflection and pose it as a challenge for action. A teacher 

who wants to help the students should also help the students to grow in 

freedom by welcoming their questions and interactions for clarifying the value 

concerns. An atmosphere of openness and dialogue will go a long way in 

reaching this end of value clarification and value choice by the students.

Value personalization involves applying the value choice to one’s life 

using specific, concrete, practical and measurable action plan. It is practising 

the value in day to day situations in order that it becomes a pattern of one’s
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behaviour and personal life. • The components needed towards the 

personalization of values are included as an essential stage in the methods 

and techniques of value education.

The action strategy selected for the practice of a value has to be 

specific, concrete, practical and measurable. For instance, the action strategy 

can be stated as, ‘I will help my companions in need’ or ‘I will spend at least 

five minutes every day helping my companion weak in studies. The first 

statement does not specify the action, hence, it is neither concrete or 

measurable. On the other hand, the latter statement specifies the nature of 

the activity and time for the activity. Hence, the student can evaluate its 

implementation each day or periodically in order that improvement can be 

effected based on the feedback provided. It is a known fact that any activity 

or practice carried out faithfully and persistently for about a month or so 

becomes a part of one’s behaviour. This is personalization.

The approaches and techniques are discussed in the following 

sections.
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A. THE DIRECT APPROACH

Introduction

All is not well with us today. We see all around us disturbing scenes 

which destroy peace and welfare. “War is born in the minds of men and it is 

in the minds of men that we must sow the seeds of peace”. Education is not 

considered a miracle cure or a magic formula for attaining all ideals 

completely, but as a "principal means available to foster a deeper and more 

harmonious form of human development and thereby to reduce poverty 

exclusion, ignorance, oppression and war”.

The main purpose of education is to establish a healthy society in 

which every individual is socially productive and useful, individually vibrant, 

emotionally patriotic and spiritually rooted. This ideal state of existence can 

be realized only when education is imparted in such a way that the four 

aspects of human personality namely physical, mental, emotional and spiritual 

are taken into account.

The last two are totally neglected in our education today. Values, it is 

said, cannot be taught, they have to be caught by the individual. In the early 

stages of education, the child has got to be acquainted with the environment, 

his own potentials and his heritage. This can be done by teaching some of 

the universal values of life such as love, peace, non-violence, truth and 

righteousness. This can be done by employing a number of methods and 

techniques

Objectives

At the end of this section, the teacher educators/teachers will be able 

to :

• identify the value components that can be inculcated through direct 

approach.

• Prepare lesson plans on chosen values using direct approach.
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The Direct Method is one of the basic methods of teaching values. 

Values are taken as a separate school subject. Deliberate and systematic 

instruction is given just as we teach the mathematics or science content. 

There will be a separate period for teaching values. Direct method is a 

process of teaching in which we choose a value point and fix a context, plan 

the lesson and put the plan into action in the classroom employing narration, 

description, asking questions, discussions and help learners conceptualize 

the importance and nature of the value point and the help internalize the same 

through a number of activities. These values should find expression in the 

learner’s day to day behavioural patterns and interaction with others.

Steps in the Direct Method

The lesson is planned and implemented based on the steps listed

below:

i) Value : Love by Sharing.

ii) Stating of Objective:

The students learn to share their time and talents with others.

iii) Several techniques can be used to present the value theme.

Value situation to the students by the teacher.

A story can be narrated bringing out the quality of sharing.

A role play depicting sharing can be the starting point.

Pictures, songs, anecdotes, newspaper cuttings could be other means.

iv) Discussion and Analysis through Sharing.

Based on the experience and exposure provided, the teacher initiates 

discussion to identify and clarify the value.

The students are encouraged to share similar instances from their 

personal experiences, from their reading, from stories and anecdotes 

they have come across.

They analyze the experiences to discuss why they appreciate the 

value, what abilities, capabilities are needed to practise the values, why 

they need to practise the values, why we appreciate persons who
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possess that value, what would happen if that value was not practised, 

etc. (The above is done for the purpose of value clarification).

v) A message/quotation that enables the value is presented. The 

theoretical understanding on the value is discussed. (The above is to 

strengthen the knowledge base on the value). The teacher could have 

a collection of passages for the values to be presented.

vi) Application of the Value

a) General Application : Instances of practising the value available in the 

home, school, society (Sharing by the students). The students chalk 

out activities for practice in general. Buzz session, Brainstorming, 

Discussion techniques can be used for this process.

b) Personal application : Among the different practices listed earlier, each 

student picks out one practice for personal application. This practice is 

termed in specific, practical, concrete and measurable terms. Goals 

and time frame is set in order that it becomes a behaviour pattern 

through periodic evaluation and personal feedback. (The above is 

geared towards personalization of the value).

c) Students could be encouraged to maintain a journal/diary to note down 

the day to day efforts and other items related to the practising of the 

value. Group or Class activities can also be taken up for the 

application of the value.

Illustration of a Lesson: Direct Method

Here is the description of an interesting incident for the purpose of teaching 

two values.

Step I: Value - Courage (Secondary School Level)

Step 2 : Objective : The students learn to be courageous in their day to day 

life.

Step 3 : Starting Point: The presentation of an episode for the purpose 

of exposing the value.
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Listen to the following account
Col. Saxena, Mr and Mrs Sharma and their 15 year old daughter 

Sushma were at the dinner table. Col. Saxena was a former colleague of 

Major Sharma. He had his own personal views on a number of social aspects 

of life. He firmly believed that the members of the fair sex were incapable of 

bravery like men. He made some uncharitable remarks which made everyone 

uneasy.

Mrs Sharma’s face turned pale. It was at this point suddenly she 

beckoned to a servant and asked him to bring a bowl of fresh milk and place it 

at the door leading to the garden.

He obeyed the order.

As soon as he placed the milk at the door, a huge Cobra measuring 

about 4’ emerged from under the table crawling on the feet of Col. Saxena. 

He was frightened out of his wits and jumped up from his seat. The snake 

crawled to the door, drank the milk at the door and disappeared into the 

garden.

When Col. Saxena came to himself, he asked Mrs Sharma where the 

snake was and why she asked the servant to bring a bowl of milk and place it 

at the door.

She said," I felt the snake crawling on my feet under the table. I asked 

the servant to bring fresh milk which snakes love to drink”.

Col. Saxena could not believe her. He said, “I am sorry, lady for my 

uncharitable remarks”.

Step 4 : Discussion and Analysis

The teacher asks the following questions before the class discusses 

the episode.
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i) Where did the incident take place?

ii) What was Col. Saxena’s remarks about women?

iii) Did anyone challenge him?

iv) Why ?

v) What happened then?

vi) What did Mrs Sharma ask a servant to do?

vii) What happened when it was done?

viii) What made Col. Saxena jump out of his seat?

ix) Co. Saxena had to swallow his words. Why?

x) Who was braver on that occasion ?

xi) What do you appreciate in Mrs. Sharma’s character ?

Coolness of temper, taking the right decision, courage and humility.

xii) Have you come across similar instances of courage ?

(Students share and identify and identify the components of the value, 

Courage).

Step 5 : Theoretical Base of the Value

What is courage ? (a discussion on the qualities required of courageous 

persons).

Step 6 : Discussion for Application of the Value

General:

i) Which of Mrs Sharma’s qualities would you like to imitate ?

ii) What would you have done if you were in Mrs Sharma’s place?

iii) Your comments on Col. Saxena.

iv) What quality do you like in him?

v) What are the occasions you come across for showing courage: in 

school, at home, in society ?

Personal:

i) What one thing you would like to do to live in your life?

ii) When and how will you practise it ?
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iii) Write in your note book how you will practise it and how you make sure 

you practise it.

Illustration - Primary Level
Step I: Value: Courage

Step 2: Stating of Objective: The pupils became sensitized to the value 

of courage and leam to practise it.

Step 3: Starting Point: Presentation of a Story

Perminder is a boy from Kestura, a village near Bidar. One day he 

went to Bidar to buy some books. It was a busy day. There was a lot of traffic 

on the road. Perminder bought some books and he was on his way home.

Suddenly he heard a sudden shout. He turned back and saw a little 

boy about to be hit by a car. There was no time to think. Perminder leaped 

into the middle of the road and dragged the boy almost from under the wheel. 

The car stopped. A well dressed man came out. He was the President of the 

Local Panchayat. He congratulated Perminder. When he heard that 

Perminder was a student he was happy. He announced that the local 

panchayat would give Rs.2500/- every year to him until he completed his 

education.

Just then a T.V. photographer came. He took Perminder's photograph 

with the Municipal Panchayat President. The news appeared on the TV and 

in the newspaper the next day.

Step 4 : Discussion and Analysis through Sharing

i) Do you like the story ?

ii) Why do you like it ?

iii) Perminder did something great. What was it ?

iv) Did he deserve the praise and a scholarship? Give reasons.
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Step 5 : Discussion for Application

i) Would you like to emulate Perminder? Give reasons.

ii) What qualities do you find in a brave person ?

iii) When can you be a brave person in your home, your school ?

iv) What one thing will you do to become a brave person ?

v) Write in your note book what you will do to grow in courage ?

200



B. INDIRECT AND INCIDENTAL APPROACHES TO EDUCATION

Introduction

This approach refers to the development of values mainly through the 

school co-curricular activities. Unlike the direct method which is a planned 

programme intended to develop values during the set period of time, values 

are not taught through a set method but are presented indirectly through the 

school activities in the Indirect method. Here an activity is organised and 

strategies are used taking the activity as the basis for value development. 

Students are interested in taking part in several curricular and co-curricular 

activities which a teacher can use beneficially for the inculcation of values.

Objectives

At the end of this module, the teacher educators/teachers will be able 

to :

• identify various contexts and learning situations to inculcate values by 

using indirect approach.

• Identify the values that can be inculcated through indirect approach.

• Apply indirect approach to inculcate values among children according to 

their levels.

The activities for indirect teaching of values that come under the 

curricular and co-curricular programmes are

• Field trip

• Excursion

• Seminar

• Panel Discussion

• Debate

• Group Activity

201



• Assembly

• Competitions

• College Day

• Games and Sports

• Subject Clubs

• Population Day Programmes

• AIDS Awareness Programmes

• National Festivals

• Other School Activities

Values such as co-operation, mutual regard, honesty, integrity, 

discipline, social responsibility and many others can be inculcated through 

the Indirect Approach to value education.

The indirect approach can be used in the following ways.

i) By using the existing activities to identify their built in values and to 

highlight them during its conduct and by evaluating those activities, 

i.e., highlighting discipline, assembling for prayer, precision, clarity and 

unction in presenting at the assembly. A general evaluation on the 

qualities developed, benefits derived, manner in which the assembly is 

conducted can provide a feedback for value strengthening.

ii) By using the activities to teach specific values, e.g., a theme (value) for 

each week could be introduced for the assembly, The Annual Day 

could be based on a particular theme - environmental concerns, 

human rights, co-operation, harmony etc. Competitions could be 

conducted along the same lines.

Note: 1. The list under co-curricular and curricular activities is tentative for a 
separation is not necessary since they can come under either curricular or co- 
cumcular activities. 2. Only sample activities are illustrated for teaching through the 
Indirect Approach. The rest could be conducted on similar lines by the teacher.
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a) Field Trip
A field trip is visiting a spot for providing direct and vicarious 

experiences of a learning or value to the students. Various values can be 

presented for experiential learning of values, e.g., visiting places like 

hospitals, building construction sites, and factories to see treatment of 

labourers and child labour, slums and polluted environments to be aware of 

environmental concerns and the like.

The teacher could make a list of places for taking the students on a 

field trip. He/She needs to be clear on the value to be inculcated through a 

particular field trip by identifying the value and planning the field trips towards 

this end.

Step 1 : Place of Visit: For example, a polluted area in the locality I Home 

for the Aged.

Step 2 : Objective of visit: To develop an awareness on the need for

cleanliness and health in personal situations/To show compassion to 

helpless persons.

Step 3 : a) Preparation for the field trip : The teacher guides the students 

through interaction to focus on the objective of visiting the place. 

The aspects to be observed and the points on the same are 

taken down and discussed with the students. The type of 

questions to be asked at the site are listed through discussion.

The students note down the points.

b) Actual visit: The students are provided with opportunities to 

explore, to interact with persons involved and note down issues 

emerging from the visit.

c) Post-visit Discussion : On return from the visit the insights and 

benefits are shared. The teacher encourages the students to 

generate ideas for working towards cleanliness at public places.
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Class activities are taken up in this direction. A personal action 

plan for practising cleanliness is then prepared by each student. 

This action plan will include personal evaluation and feedback for 

improvement.

b) Panel Discussion

A panel discussion is held to discuss a topic on a theme which can be 

dealt with from several perspectives, by identifying the sub-topics by a panel 

of speakers. A panel discussion can be an opportunity given to the students 

to study a value based topic and present their views in a convincing manner 

before a gathering of students and others. Each panelist, i.e. the student, 

while expressing a different opinion will have to show how he/she arrived at 

that particular opinion.

Steps

i) Preparation

The panel should deal with a topic that can be viewed from different 

perspectives, e.g., human rights and human dignity. This topic can be viewed 

from the perspectives of ‘Persons Working in Low Jobs’, ‘Women who are 

Treated Badly’, ‘Child Labour and Human Dignity, ‘Youth for Human Rights 

and Human Dignity’.

The speakers are prepared by giving the topic for discussion and the 

time for presentation. Those who are selected for speaking need to use the 

library, contact knowledgeable persons and gain a comprehensive knowledge 

of the subject. The moderator with experience and expertise on the topic is 

selected and briefed on the same.

ii) The Panel Discussion

When the panel is organised for the first time, it is preferable for the 

teacher to work as moderator. The role of the moderator will be to present the 

subject and introduce each panelist, allowing him or her 5 to 7 minutes to
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express and explain his/her views on the problem under discussion. The 

main task of the moderator is to promote an atmosphere of dialogue in mutual 

respect and understanding, giving a chance to every one to express himself/ 

herself freely.

When all the panel members have expressed themselves, the 

moderator invites the audience to react, ask for clarifications or raise 

objections to the views expressed by the panelists. This enables them either 

to justify their stand or to revise their opinions. The moderator has to ensure 

that the discussion does not drag off to a different track as well as to ensure 

that the audience ask only relevant questions and express themselves briefly.

After the views are discussed sufficiently by the audience, it is the 

responsibility of the moderator to conclude the panel by summarizing the 

different views expressed underlining their values and units. The value to be 

highlighted needs to be emphasized in the concluding remarks.

Illustration

1. Topic for Panel Discussion :

“Constitutional Rights are threatened in our country today”.

Five students are selected to speak from the perspectives of 

‘Democratic Rights and Duties’, ‘Socialistic Rights and Duties’, 'Equality 

including Gender Equality’, ‘Secularism in our Country’, ‘Liberty and Freedom 

in India’.

Each student speaks for about six or seven minutes. The procedure 

explained earlier on the panel discussion is to be followed. The moderator 

clearly highlights the need for constitutional values and suggests directions for 

application.
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c) Competition

A competition as a Co-curricular activity may be conducted in relation 

to literature, songs, dance, music, quiz, elocution, debate and the like.

Steps

i) Selection of Topic: First the teacher selects the topic for a competition 

on a theme related to a value. The topic has to kindle interest of the 

students and also it has to teach value. Teacher encourages students 

to participate in it.

ii) Preparation for the Competition: Based on the topic given by

the teacher, the student prepares by referring to material from the 

library, newspaper, teachers and others. They prepare the write up 

and practise their presentation.

iii) PresentationZActual Competition: The students’ presentation takes 

place before the audience and judges in a specified place. This also 

helps them in removing stage fear. There could be a Chief Guest to 

make components and observations. Judges could be appointed to 

assess the competition. However, the components for judging should 

have special relevance to the value and its presentation.

iv) Evaluation: Based upon the presentation, the judges evaluate the 

students and give ranks to them. The teacher emphasizes that taking 

part in a competition more important rather than winning prizes, which 

is Olympic motto, since some students may lose heart when they lose 

the prizes.
Note: The procedure for the conduct of a competition activity is known to a teacher. 
He/She takes advantage of it to introduce a value theme, discussion and 
personalization after the programme on the lines of the Direct method.

d) Illustrations for Other Co-curricular Activities:

Activity Topic / Theme

Elocution India is a multi-religious but secular state

Collage Peace

Composing Verses Kindness
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Quiz

Folk Dance 

Singing

Human Rights

Co-Operation

Patriotism

Note: The activity could be followed by discussion and application to life.

Incidental Approach to Value Education

The Incidental Method implies that whenever an opportunity/instance 

arises, where a value or a good quality is exhibited by the students or by 

anyone else, the teacher uses it as an example to highlight the value or the 

quality, in order that it becomes a model to others. Since this is done when 

that situation takes place and since the situations of this type are incidental, it 

is called the Incidental Method.

There are many instances when a value or quality is shown by the 

students, e.g. National Bravery awards are given to recognize the bravery 

acts of children annually. Newspapers very often report many acts of 

kindness, bravery and other qualities of people. In a special way, the 

incidents of goodness, kindness, thoughtfulness, service that take place in 

the class are the most important examples for incidental teaching of values.

• Bravery
• Honesty
• Obedience
• Co-operation
• Secularity
• Equality
• Integrity
• Forgiveness
• Charity

Many more values can be developed through this incidental approach. This is 

not planned, prefixed conceptual approach.

Illustration for Incidental Approach

The Annual Day of the school but the main singer had not reached till 

just a minute before the actual item. The teacher was panicky. Just then the
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student comes in, apologizes to the teacher, joins the group and takes part in 

the item. As soon as the function was over, the teacher pulls-up the student 

for coming late, after which the student quietly explains to the teacher: 'Miss, 

I am sorry for being late. As I was rushing, I saw a student from the lower 

class bleeding profusely. She has had a fall. So I took her to her class, 

helped the teacher to clean her up. There was a bloodstain on my white 

saree. So I had to go to the hostel, borrow another saree. I am sorry for 

coming late’.

Application of the Value

• The teacher uses the incident in the class/during the assembly and 

appreciate this act by the student.

• A discussion follows to think of opportunities available to all of them for 

similar acts.

• The students are encouraged to exhibit similar behaviour in their lives.

Note: There can be a variety of incidents. They can also include appreciation 

for specific good behaviours. The quality the teacher needs in this regard is 

to be very observant of student behaviour and use it to re-enforce the 

behaviour in different ways and situations.
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C. INTEGRATED APPROACH TO VALUE EDUCATION

Introduction
School subjects are not merely pedagogical transactions of various 

intellectual disciplines. Every discipline is a repository of values, attitudes and 

dispositions inherent in its structure and methodology. For instance, Science 

teaching strengthens the commitment of persons to free inquiry and to the 

quest of truth as their highest duty and obligation as well as develops the spirit 

of open-mindedness, objectivity, curiosity and the desire to know. 

Mathematics is associated with such values and qualities of mind as logical 

thinking, order, elegance, neatness and precision. The subject History 

provides a fertile ground to promote the values and ideals of humanism, 

secularism and democracy. Similarly, Literature and Languages have their 

own characteristic values such as truth, objectivity, beauty, aesthetic sense, 

appreciation, etc. It is for this reason that the objectives of teaching the 

different school subjects include the development of attitudes, appreciation, 

interests and values as are appropriate to the subject.

Objectives

At the end of this module, the teacher educators/ teachers will be able 

to :

• identify plug points in different subject areas to inculcate values

• plan lessons using integrated approach to inculcate values in curricular 

and co-curricular areas

• use integrated approach in classroom to inculcate values.

Conceptual Background

The Education Commission (1964-66) which assessed the educational 

practices in the country, recommended that every teacher, whatever his/her 

subject, must necessarily accept the responsibility of value development of 

his/her students. Accordingly, in the very act or process of acquiring 

knowledge, i.e., in the process of learning different curricular subjects, one
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comes to imbibe certain values, habits of thought, qualities of mind that are 

concomitant to the pursuit of that particular knowledge field. In other words, 

value education spans the entire gamut of learning, cultivation of imagination, 

strengthening the will and training of character. When we so relate value 

inculcation to education, we can identify the approach as one of integrating 

values into the very fabric of education. Such an approach that identifies 

values implied in the curriculum content and strengthens teaching by helping 

the learners to personalize them in the process of learning the subject could 

be termed as the Integrated Approach to Value Education.

In a normal lesson in a school subject, a unit of the lesson is taught 

during the forty minute class. The teacher divides this unit into two or three 

meaningful sub-units for the purpose of teaching. Instructional objectives are 

formulated for the unit as related to the behavioural changes of students in 

terms of knowledge, understanding, application, attitudes, interests, critical 

thinking and skills. The present textbooks prescribed by the State 

Governments have already taken cognizance of this aspect while preparing 

the lessons. Hence, the teacher can identify them with ease and list them 

while writing the lesson plan. Planning of interesting and effective ways of 

introducing the lesson, choosing appropriate techniques for evaluation, 

teaching aids, planning blackboard work, home assignment and follow up 

activities also form a part of planning a normal lesson. It is in the context of 

this lesson that the teacher identifies a value at an appropriate point in the 

content under any sub-unit of the lesson. This point where a value is 

identified is termed as the Plug Point.

Phases of the Lesson using the Integrated Approach

Phase I : Planning the Regular Lesson - A lesson of forty minute duration 

may have three teaching points. These teaching points are organized, the 

instructional objectives are listed and the normal lesson plan using the 

appropriate methods and techniques is prepared. The content under each
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teaching point may have one or more values embedded in it and is 

transparent through the principle, event or personality involved in the content. 

Any ONE value found to be the most relevant one in the context of the needs 

of the students of that particular class could be selected for the purpose of 

transaction in the classroom.

Phase II: Identification of Value and appropriate Plug Point

Step 1 : Identification of the value and planning the instructional 

strategy

Objectives

i) As indicated earlier the teacher prepares the basic plan of the lesson 

with all relevant details. The content under each of the teaching points is 

analyzed to identify the value as well as the point of significance where 

it is embedded. The teacher then decides on the most relevant value 

and the most appropriate point or the Plug Point at which the value can 

be transacted in the classroom.

ii) There may be more than one significant value and plug point in a lesson 

for the day, in one sub-unit or even during the class of one period. Only 

one value that has greater significance for the development of the 

personality of the students would be the most appropriate value to be 

handled and is selected.

iii) The next concern of the teacher is the framing of an instructional 

objective on the value identified. For instance, if the teacher identifies 

the value ‘Courage’ in a particular teaching point, he/she analyzes the 

dimensions of components of courage as highlighted in the lesson in 

order to frame the instructional objective from that perspective.
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Step 2 : Discussion for Value clarification

i) After teaching the content of the teaching point in which the Plug Point 

for value consideration is located, the teacher pauses to dwell on that 

value. It could be done by asking the students to point out the qualities 

of the personality or the characteristics highlighted in the situation, which 

they particularly appreciate and find positively stimulating. A number of 

methods and techniques too could be adopted to facilitate the students 

to identify the values in a teaching point. Some of them could be

• Use of Pictures : Appropriate pictures, photographs or posters 

depicting values identified as practiced or violated, could be 

presented to the students with relevant questions. This will help 

the students to identify the value in the content under the teaching 

point.

• Newspaper Clippings : Newspaper items relevant to the values 

in the content to be taught can be collected and used. They could 

be presented to the students to help them identify the value.

• Role Play: The teacher can prepare the students to role-play the 

situation related to the value in the content. The role-play needs 

to be brief, viz., about two or three minute duration. At the end of 

The role-play, the teacher facilitates the discussion to enable the 

students to identify the values or qualities embedded in the 

content.

• Use of Quotations, Songs, Poems: Quotations or sayings of 

great persons, poems and songs which highlight the components 

of values to be identified in the lesson could be presented to the 

students at the plug point. The students could be asked to study 

the theme of the quotation or the song or the poem, in terms of 

values or qualities and identify those values in the content taught.

• Buzz Session: This is a technique that gives every member of a 

large group a chance to get involved directly in the discussion of a 

topic. The teacher can use it in the present context by asking the 

students to identify the values or qualities from the content taught
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by discussing with one or two of their companions seated next to 

them. They are given a few minutes for discussing and for 

reporting. The values identified are listed and a consensus is 

arrived at on the value to be considered for discussion.

ii) Once the values are identified, the students need to clarify the 

concepts of the value identified and get their doubts cleared. This can 

be done through probing and correlation questions. For instance, in a 

History lesson the issues for discussion could be,

• To clarify the personality traits, values upheld, attitudes 

portrayed by the character;

• To analyze the consequences which demanded a particular 

course of action and convictions for such actions portrayed by 

the character;

• To analyze the consequences of a particular quality or value not 

practiced by the personality;

• Examples of probing questions could be, why do you appreciate 

the qualities/values in this personality/situation? What were the 

circumstances that strengthened these qualities/values in that 

particular personality/situation? What would have been the 

consequences/results if that particular quality was not practised 

by that particular personality if that characteristic was absent in 

the particular situation?

• Correlation can be used by making the students distinguish 

between and compare the ideals, attitudes and values of the 

past and the present and with personalities that complement the 

qualities of the present context. It is also done by analyzing the 

qualities and values exhibited in the content with the qualities or 

values of the students.
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Step III: Application of the Value Considered

i) General Application : The students are encouraged to consider in 

one’s day to day life or in the context of the present society, instances 

that provide for the practice of the value considered. Situations or 

circumstances of value conflicts that take place in their life too could be 

discussed. It could be identified with questions like, What are the 

situations in our life that provide opportunities to us to practise this 

particular quality or value? How do young boys and girls normally 

react to such situations? What are the situations where we have 

difficulties in practising this value? What are the efforts made by you 

and your friends to live this value under difficult circumstances? Would 

you be prepared to face the consequences? What would be the 

consequences in your personal life if you do not live this value?

ii) Personalization of the Value : The students draw up a concrete, 

practical, specific and measurable action plan to practise the value. 

They could also be helped to list the various options and opportunities 

they encounter in their day to day situations to practise the value. They 

could be guided to make a personal commitment to uphold the value 

when circumstances demand. The teacher need not insist on the 

student to share their action plan but could offer guidance for handling 

the difficulties they encounter in internalizing the value.

Phase III : Continuation of the Remaining Lesson

The rest of the lesson is continued after the brief session on value 

integration, without any interruption. Under certain circumstances the value 

integration phase can be introduced at the end of the lesson, i.e., after the last 

teaching point. In such a situation the continuation of the lesson will only 

mean the revision of the entire lesson including the aspect on value 

application. The phase on the integration of the value needs to be very brief, 

e.g.. five minutes to form an integral part of the lesson.
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Conclusion

The Integrated Approach to Value Education is bound to help the 

teacher in making value education a natural process in the all round 

development of the students. A proper and effective use of the Integrated 

Approach will provide added zest to a creative resourceful and committed 

teacher. “In our culturally plural society, education should foster universal and 

eternal values, oriented towards the unity and integration of our people, such 

value education should help eliminate religious fanaticism, violence, 

superstition and fatalism” (NPE, 1986).
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D. OTHER TECHNIQUES OF VALUE EDUCATION

Introduction

The main methods for value education are, the Direct Method and the 

Integrated Approach to Value Education. The Indirect Approach and the 

Incidental Approach are occasions available to be used for value education. 

The Jurisprudential Inquiry Method is a specific technique for value 

clarification and for conflict resolution in the context of conflicts in a value 

situation. There are a variety of other techniques. A few can be listed as 

Story Narration, Anecdotes, Biography/Autobiography, Brain Storming, Buzz 

Session, Role play and the like. These can be used effectively at the starting 

point of the Direct method as well as at the last stage of the lesson i.e. 

Application of the value. The techniques can be used directly as a starting 

point and the steps under the direct method can be applied.

Objectives

At the end of this module, the teacher educators/teachers will be able 

to :

• select appropriate techniques to inculcate chosen values according to 

the age and levels of children

• develop skills in using various methods and techniques in inculcation of 

values.

• develop skills in using A.V. aids appropriately for value inculcation.

• develop skills in organizing discussion activities among children.

A Story Narration
Listening to stories is an age old habit. Young children love to narrate 

and listen to different kinds of stories. Great thinkers, philosophers and 

religious leaders have made use of stories to convey human values. 

Parables. Epics and Legends are worthy of narration.
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It is an art to narrate facts and stories. Some teachers are very good at 

it. Others have to help themselves by constant practice and preparation, to 

convey the message in concrete language. When the story is narrated, the 

teacher should have the specific aim related to the value in mind. The 

teacher who uses Story Narration should ask the following questions.

• What do I want to teach?

• What attitude do I want to strengthen?

• What emotion do I want to stir up through this story ?

The facts and content to be narrated in the story should be of interest 

to the students in terms of their age, maturity, background, exposure and the 

like. Experiences unknown to the children cannot interest or stimulate them.

It is to be kept in mind that events of violence, cruelty and horrifying 

experiences included in the story very often lead to emotional disturbance or 

to the development of negative attitudes, hence care needs to b e taken in the 

selection of suitable stories.

The events should lead towards discovering positive attitudes, creative 

discussion and interpretation for personal application.

Benefits of Story Telling

• Stories are vital to presenting values, as they can convey deep 

reflections on issues related to several values.

• Students are able to visualize characters who project values in their 

richness.

• Stones provide intrinsic motivation for students to practise and 

sustain positive attitudes and values.
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Steps of Story Narration

i) Selection of the Story

• Select a value and look for a story in which the select value is 

imbibed.

• The moral/human value the teacher identifies should be worthy of 

emulation.

ii) Narration of the Story

• Narrate the story in such a way that the listener identifies himself or 

herself with the main character of the story.

• The value to be taught should be concretized in the incidents on 

characters highlighted in the story.

iii) Discussion on the Story

• Ask probing questions and facilitate interactive discussion to guide 

students to identify the basic values embedded in the story.

• Help them to analyse the story based on the components of the 

value identified.

iv) Application of the Value

• Elicit from the students in which occasions they can apply the 

values identified by them in the story.

• Chalk out practical group activities as practice of the value.

• Personalize the values by drawing up a practical, concrete and 

measurable Action Plan.

v) Action Plan

• Let every student prepare the action plan for the situation to adopt 

or apply the value in personal life for a period of time.

• Evaluation on the practise of the activity to be done periodically by 

the students under the guidance of the teacher.
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Illustration 1 (Primary Classes)

Objective : To develop love for all living beings among children,
i) Story for Narration (Value: Kindness) Michael Faraday was a 

famous scientist. He had a pet dog. Its name was Diamond. It moved about 

everywhere in the house because Faraday had given it excessive love and 

freedom. One day, he was writing something by the candle light. Someone 

called. He left the work and went to meet the visitor. Faraday had written a 

lot of his scientific papers. The papers were also on his table. A fly hovered 

around the candle light. The dog jumped to catch the fly. The candle fell on 

the valuable papers. In a few minutes, Faraday’s valuable papers were 

reduced to ashes. Faraday returned and saw the ruin. The guilty dog was 

frightened. It blinked. May be it expected the master to scold or thrash it. But 

Faraday did neither. He stroked on the dog’s head affectionately and said, 

“Diamond, you do not know what you have done”. Faraday had to spend 

months to recall everything and rewrite his papers. Good people are kind 

even when someone causes damage to one’s valuable things.

Questions for Discussion

• Why was Diamond able to move about everywhere in the house?

• How did Faraday’s valuable papers get burnt?

• What was Faraday’s reaction to the accident?

• If you were in Faraday’s place, how would you treat the dog after 

the accident?

Action Plan/lnternalisation

My Action Plan for practicing kindness for living things.

How will I practise kindness ?

i) Be kind to the animals by not teasing or hurting them.

ii) Take care of the old and sick people.

iii) Be kind to the plants by not cutting them.

iv) Be kind to the disabled, help them in the situations where they require

some assistance.
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Illustration - 2 (Middle class)

Objective : Love for Living Things among Children

Story for Narration : Once upon a time a sage was taking bath in a

river. The current was swift. So, he was standing almost near the bank of the 

river. He saw a scorpion struggling to swim. He took it in his palm and 

started walking to the bank. The scorpion got afraid. It stung him. The sage 

could not bear the pain. He dropped the scorpion in the water. Moved with 

pity, again he rescued the drowning scorpion again he was stung by the 

scorpion. The drama was repeated for six times. By now the sage’s right 

hand was swollen. At last he managed to leave the scorpion on the bank. 

His disciples were pained by his condition. One of them asked with pain in his 

voice “why should you save the scorpion after it stung you?". The sage 

smiled and replied, “Stinging is the nature of a scorpion. It did not give up its 

nature even at the point of dying. Saving lives is human nature. Should I give 

it up while living?".

Questions for Discussion

• Do you like the sage for what he did?

• Why did he try to save the scorpion ?

• How did he repay the scorpion for the pain it gave him?

• What would you do if you were in the place of the sage?

Action Plan

• I will show kindness towards living things by....................

• I will check every evening..........................

• I will do this activity till I learn to do it spontaneously.

Anecdotes

Anecdotes are interesting small incidents in someone’s life which are 

often quoted by people on various occasions to drive home some values or
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point. Anecdotes can be taken from biographies, autobiographies of great 

persons from newspapers cuttings and from our personal experiences.

Anecdotes add spice to an otherwise uninteresting class. Students 

associate interesting events with the value being inculcated. Values learnt in 

association with anecdotes are willingly sustained by students. The 

anecdotes selected should have definite purpose of teaching a value. Hence 

care should be taken to select good anecdotes.

Stepl: Collection of Anecdotes

Read the lives of eminent thinkers, philosophers, freedom fighters, 

social reformers and successful persons. Make a collection of anecdotes 

from such reading. You could collect humorous incidents which at the same 

time are replete with values. Leam to judge for yourself whether the particular 

anecdote would suit the value you have chosen to communicate. 

Newspapers and magazines are also good sources collecting anecdotes.

Step 2 : Using the Anecdote

Identify the value you want to impart to the students from the anecdote 

or select the value for which you intend to narrate an anecdote and then look 

for the anecdote.

Step 3 : Narration of the Anecdote

Narrate the anecdote with feeling, with necessary rise and fall in 

intonation. Use very simple words, making sure the value components in the 

anecdote are highlighted.

Step 4 : Interactive Phase

Frame probing questions to help the students to identify the value 

embedded in the anecdote and to list the components of the same, develop 

good interactive atmosphere for discussion. Encourage pupils to narrate 

similar anecdotes or instances to supplement discussion.
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Step 5: Application of the Value

Guide the students to apply the value emerging from the anecdotes, to 

their own lives. Practical group activities could be selected. Let every student 

prepare a concrete, practical and measurable Action Plan to apply the value 

in his/her personal life. Self-evaluation of practice shall be encouraged.

Illustration 1. Secondary Schoo, Level

Step 1 : Objective: Concern for the Protection of our Environment 

Step 2: Narration of the Anecdote:

Once millions of star fishes were washed ashore. Biologists and 

Environmentalists and Social Workers camped on the seashore. Discussion 

went on for weeks to seek a solution for the environmental crisis. Everyone 

was afraid that the race of starfish may get wiped out. Everyone knew 

something had to be done. But none could arrive at a workable plan to 

address the problem. Meanwhile, thousands of the star fishes died and the 

rest were waiting for their death painfully. One little boy came running with a 

small bucket. He ran to the ocean and filled his bucket with water. He 

collected as many star fishes as possible and put them into the bucket. He 

ran back to the ocean and emptied the bucket. Again he filled the bucket, and 

started collecting the dying star fishes in his little palms and put them in the 

bucket of water. He went on doing it hundreds of times till he was exhausted. 

One old man laughed at the little boy and asked him, “Millions are dying. How 

are you going to save all of them with your little bucket?". But the little boy 

answered, “Sir, I may not be able to save all of them, but the few I save may 

be able to keep their race away from extinction.

The old man understood the boy’s deep love for the star fishes. He 

wondered why the assembled scientists and social workers did not think and 

act wisely like the boy.

222



Step 3 : Questions for Discussion

1. Why did the Biologists and Environmentalists gather on the sea shore?

2. Why did the boy run often from sea shore to the ocean ?

3. Why did the old man laugh at the little boy at first? What did he finally 

understand?

4. What value did you learn from this anecdote?

Step 4 : Application of the Value

1. What would you do if you come across similar situation ?

2. What practices of protecting the plants and animals do you come 

across now a days?

3. What will you do in your life to protect the environment ?

4. The teacher guides students towards developing a periodical, concrete 

and measurable action plan.

Illustration 2 :

Step 1 : Objective : To develop an Awareness among students to protect 
the Environment.

Step 2 : Narration of the Anecdote

Radha, the school pupil leader, was organizing a rally. She called it 

“Save our Planet Rally”. It was to start from the school and reach Collector's 

Office. 500 students and 15 teachers were going to participate in it. It is the 

talk of the town. A local daily had even flashed the news about the great 

event scheduled to take place on Friday.

To make the event colourful and impressive Radha herself had written 

a number of slogans such as “Trees are the living wealth of the nation”. “We 

need rains, do not cut living trees”. Do not use petrol powered vehicles”, 

Cycle your way to a pollution free world”, “Smoke injures your neighbour’s 

health also, say no to smoking”. "Earth is the gift to be passed down to future 

generations". Some of her self-centred friends find fault with her. Her
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neighbours grumble that she takes up social issues which are everyone’s 

concern. She should mind her studies only. How could she take on issues 

which the government should solve!

Step 3 : Questions for discussion

1. Is our planet in danger? Support your answer.

2. Why should trees be saved from being cut

3. Why should we use petrol powered vehicles sparingly?

4. Why is the earth called a “gift to us” ?

5. Are we not the masters of the Earth? Why?

6. Would you like to be another Radha ? Give reasons.

Step 4 : Application

1. Is it the duty of a student to worry about environmental issues? Why?

2. What are some of the issues you can be concerned about ?

3. What can students do to sensitize common people to protect 

environment?

4. What will you do ?

5. Environmental issues/problems come across in my v:!!age/town.

i)

ii)

iii)

iv)

v)

School:

i)

ii)

iii)

iv)

v)
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State

i)

ii)

iii)

iv)

v)

Country

i)

ii)

iii)

iv)

v)

Personalization/ Action Plan

As an exemplary student, I shall take up the following activities to solve 

the environmental problems in my village/town.

School:

Home :

Society :

I shall do it by,

(The teacher guides the students towards making it a concrete practical 

measurable action plan).

Biography/Autobiography

Biography is the life story of an eminent person written by a close 

friend or a companion. An autobiography is a life story written by the famous 

person himself/herself. "My Experiments with Truth” is the most often quoted 

Autobiography of Mahatma Gandhi; Boswel’s “Life of Johnson” is a famous
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example of a Biography. Values can also be inculcated in children through 

appropriate use of biographies and biographies.

Step 1 : Selection of Biographies

The teacher collects a large number of abridged/original biographies 

and autobiographies for use in Value Education. She/He knows for sure 

which person had lived and died sustaining a particular value. For instance, 

Mother Teresa’s biography shall help a teacher in inculcating the following 

values - mercy, compassion, sympathy and empathy. The teacher may 

choose to highlight any one of the above listed values during the narration.

Step 2 : Narration/Presentation

Agnes Gonxha Bejaxhia was born to Albanian parents in the town of 

Skopje, Macedonia. At the age of 18, she entered the Roman Catholic order 

of the “Sisters of our Lady of Loretto” in Ireland. In 1929, she was called 

Sister Teresa. She became a part of a group of Loretto Nuns in Calcutta and 

taught in a High School for nearly twenty years.

While working as a teacher, she was moved by the miseries of the sick, 

dying and the unwanted people. Responding to God’s call, she resigned her 

job and became a full time social worker. She nursed the lepers and 

sheltered unwanted children. She clothed and fed them. She taught the slum 

children.

Seeing her good work people around started appreciating it. As the 

word got spread, help came unsought. Her selfless service got her the name 

"Mother Teresa of the Gutters".

Once a beggar requested Mother Teresa to accommodate his grown 

up daughter just to ensure her safety. Mother Teresa had only one pillow. 

She wanted to part with it to make the girl sleep in comfort. But the girl did 

not want to rob her of the only luxury she had. In despair, she decided to tear
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it off and share the cotton by stuffing the cotton into a bag. When she was 

about to cut open, a knock came; A visitor had brought a big mattress and 

four good pillows. He requested Mother Teresa to use them as he was 

leaving for a foreign country very shortly. Help came to Mother on many 

occasions unsought.

Similarly, one day the stock of rice ran out. There were more than 25 

young children hungry under her custody. Mother Teresa prayed in silence 

for God’s intervention. Her prayer was answered post-haste. A knock 

disturbed her prayer. She came out and saw a stranger. He had brought a 

sack full of rice. He claimed he had had a good harvest that year. He wanted 

to help Mother Teresa in some way he could.

With Pope’s permission, she started her “Missionaries of Charity”. 

Women volunteers poured in from abroad and India. Women who joined this 

religious order had to take four vows upon acceptance. In addition to the 

traditional clerical vows of poverty, chastity and obedience, “Missionaries of 

Charity” took the fourth vow pledging their service to the poor.

Mother Teresa’s heart reached out to the poorest of the poor. She 

dressed the wounds of lepers and restored their lost human dignity to them. 

Her followers carried out their work in various ways as nurses and social 

workers.

In 1952, Mother Teresa opened Nirmal Hriday (Pure Heart) a home for 

the dying destitutes in Calcutta. Many died in her arms with a smile. Her 

work has now spread throughout the world. Donations came unsought from 

all over the world. In recognition of her selfless service to the poor and the 

unwanted, Nobel Peace Prize was conferred on her. She gave away the 

entire money to the Home. Many other awards including Bharat Ratna were 

given to her. Awards did not bring her happiness. She was pained by the 

social inequities and the unequal distribution of wealth. When she passed
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away in 1997 - everyone in the world thought that someone in his/her own 

family had died. Her funeral was attended by Presidents and Statesmen of 

different countries. She is remembered world over even today as an “Angel of 

Mercy”.

Step 3 : Discussion on the Biography

• Pick out events you like in the life of Mother Teresa.

• Why did Mother Teresa resign her job as a teacher ?

• Why does the world respect Mother Teresa as an “Angel of Mercy”?

• What does “Angel of Mercy” mean?

Step 4 : Discussion on the value

• What would the characteristics of a person who can be called an "Angel 

of Mercy”?

• Do you want to be a person with Mercy and Compassion ?

• To whom can we show mercy and compassion in your life ?

• The chances I have to be a merciful/compassionate person at school and 

home are (write in the notebook or diary).

• I will show my compassion by.................................

(The teacher guides the students to prepare and implement practical, 

concrete, and measurable Action Plan).

Brainstorming

Brain storming is a technique to find various ways of solving a problem, 

e.g., we want to find ways of guiding the students to be more co-operative 

when they work or play with one another, when faced with the problem of 

quarrelling and fighting among students, etc. In the process of problem 

solving, the students are required to generate as many ideas as possible as 

alternative solutions. The ideas are proposed in rapid succession while no 

comments or criticisms are allowed. Once the list is complete, the solutions
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that have been suggested are evaluated by the whole class under the 

guidance of the teacher.

A brainstorming session has the advantage of broadening the scope of 

reflection and stirring up creativity in a group. The students are not restrained 

by the fear of criticism. They are given a chance to let their imagination run 

riot, thus becoming more inventive in finding solutions to a problem. It allows 

also more active participation in the learning process, as the students will 

soon realize that not all the solutions offered are worth keeping. This 

technique may even help some students to get rid of the shyness which 

usually prevents them from coming forward in group discussions.

Procedure of Brain Storming

Step 1 : Presentation of the Problem

First the teacher should see to it that all the students are given a 

statement of the problem in advance on an area related to a value. He/She 

provides them with facts which are related to this issue. In this way, they will 

have time to get ideas and come prepared for brain storming session.

For instance, our classrooms is always untidy, our surroundings are 

littered with papers and dirt. How can we work on cleanliness of our 

surroundings? The students try to restate the question in various ways at 

their spare time so that they may be in a position to see that problem from 

different angles. They come prepared with several alternative solutions. 

Brainstorming can also be undertaken without prior preparation and the 

problem can be presented on the spot. However, as a value clarification 

activity, preparation can be of great help.

Step 2 : Brainstorming of Alternatives

During the class meant for Brainstorming, the teacher restates the 

problem. The students offer as many solutions that come to their minds or 

have come prepared with. There is no need of giving any reason or comment
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on them. No criticism or evaluation is allowed at this stage. All suggestions 

are taken as good! As many ideas as possible can be given. One person is 

requested to write on the board or in a notebook all the solutions proposed by 

the students. This goes on for about half an hour.

Step 3 : Analysis of Alternatives

It is only when the brain storming session is over that the students are 

asked to make a selection of the most relevant ideas for further consideration. 

The ideas are discussed and analysed in this process and provisions are 

indicated. The best solutions are selected for implementation.

Step 4 : Arrival at Solution for Application

In a value education class, solutions arrived at can be further used to 

evolve a class action plan as well as an individual action plan. In the context 

of the value of cleanliness of the surroundings, a concrete, practical, 

measurable action plan can be evolved based on the solutions arrived at. 

The implementation and evaluation of the action plan could be done by both 

the teacher and the pupils. The students work out a personal action plan for 

their own attitudinal change.

Note: Mind mapping activity can also be used to provide a visual image for learners 
as they think about and build relationships between ideas. Mind mapping is done by 
placing a concrete value or value statement for problem solving at the centre of the 
sheet of paper and ideas generated from it are used towards the solution of the 
problem going through the process of brainstorming.

For example, place a value word “Obedience" in the middle of the 

page. Draw horizontal lines. Ask a student simply place on each line one 

word which immediately pops into his/her mind when he/she thinks of that 

word.

To practice mind mapping with your students, start with simple 

examples. Have your students suggest words or terms related to a value 

problem, then write their suggestions in a format of relationships.
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Mind mapping is an interesting way for students to process a “value” 

item. As learners gain experience and expand their participation through 

brainstorming and mind mapping, they take on an authentic share holder role 

in teaching and learning. They contribute to their own success in achieving 

understanding and acquiring the skill of personal problem solving.

Role Play

Role play is a strategy that enables participants to think and act as 

other persons. It is an enactment or rehearsal of behaviour with some reality 

and with a safe environment for trying out new ideas and making mistakes. 

For the role play to be effective, two criteria must be met, first the students 

must act out the roles of the story or situation with believability. Not all 

students have a dramatic flair or are comfortable with dramatic roles. 

However, the roles must be portrayed with quality in the enactment. Students 

themselves and their peers must be able to believe the role being played. 

Otherwise, little discussion of the role, feelings and effects can take place. 

The second criteria is that the role or situation must have a real life quality. A 

connection to real life promotes interest and involvement of students with the 

two criteria in mind. We turn to the model.

Role Playing as a Model of Teaching

Role Playing activity can consist of the following nine stages.

Phases

Select the Theme for 
the Role play

Select Participants 

Prepare Observers

Set the Stage

Enact

Activity

Identify or introduce problem, make problem elicit, 
interpret problem, story, explore issues, explain 
role playing.

Analyze roles, choose role players.

Set line of action, restate rules, get inside 
problem situation

Decide what to look for, assign observation tasks.

Begin role play, maintain role play, break role- 
Play.
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Discuss and Evaluate Review action of role play (events, positions, 
realism), - discuss major focus, develop next 
enactment.

Re-enact Play revised roles, suggest next steps or
behavioural alternatives.

Discuss and Evaluate Review action of role play (events, positions, 
realism), discuss major focus, develop next 
enactment.

Share Experience and 
Generative

Relate problem situation to real experience and 
current problems. Explore general principles of 
behaviour.

Theme : Forgiveness

Objectives

• To become conscious of the forgiving love of God and others.

• To realize that “To err is human, to forgive is divine”.

• To inculcate in the students this virtue. Forgiveness is noble 
revenge.

Step I: Theme of the role play - “To err is human, to forgive is divine”.

Step II: The group prepares the role play, namely, the participants and 
observers are prepared and the stage is set as under Stage 2 
to 4. An illustration of the role play to be enacted is given 
below:

Setting (classroom situation, Sarny and Ravi come in talking).

Sarny I’am sure Ravi, Mani has done it. He is the one and
no one else .

Ravi Yes, I too think so. He must have taken it. Let us
report to our class teacher.
(Sarny and Ravi complain to the teacher).

Sarny Sir, I lost my ‘Fountain Pen’. I think Mani has stolen it.

Teacher How do you know?

Ravi Yesterday during games hour, Mani was alone in the
classroom.
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Teacher I’ll ask him. You may go.

Teacher Mani, come here. Did you take Sarny’s fountain pen?

Mani No sir, I’ll never do such a thing. Why should 1 take his 
pen. 1 have my own.

Teacher Don’t worry. It may be someone else, meet me 
afterwards.

Samy Sir, 1 got back my pen 1 had misplaced it.

Teacher Good. You got it. Next time remember not to blame 
others.

Mani Ravi often tries to blame me. 1 feel bad. But 1 forgive 
him because my mother has taught me that 
forgiveness is noble revenge.

Step III: Analysis of the Role play

• Who are the four characters in this role play ?

• What was Samy missing?

• Did he really take it?

• Where was the pen found ?

• Have you come across similar situation?

• where people forgave others and did not forgive (Discussion and sharing 
of experience).

Step IV: Application

The teacher leads the discussion on the different occasions when 

students have opportunities to forgive in the classroom, at home and 

elsewhere. The students give alternative suggestion for forgiving others. 

They take up activities and practices for the classroom situations.

Step V : Action Plan

Each students prepares concrete practical, measurable action plan for 

practicing forgiving. The teacher asks the students to write down on a slip of 

paper, the situations they find hard to forgive in their personal lives. After 

they have written a few instances, the teacher asks them to go through them
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again and identify the situations they would use for practising the value for 

forgiveness. Sharing too could be done for which the points are listed and the 

teacher asks the students what they would do in such situations. Then 

suggest practical ways and means of forgiving when one is placed in similar 

situations and work out an action plan.

F. Audio-Visual Aids for Value Education

Audio-Visual aids are supplementary devices the teacher of value 

education can use to enhance the effectiveness of value education lessons. 

They can be used at the different stages of the methods like, Direct method or 

the Integrated Approach to Value Education. A few illustrations provided 

below could help the teacher to make a creative use of audio-visual aids in 

value education.

Graphic Aids: Pictures, Posters, Charts and Flash Cards are prominent 

among graphic aids. Children by their very nature are picture-minded. This 

love of children for pictures can be capitalized to add zest, interest and vitality 

to the teaching of values.

i) The teacher can make a collection of pictures and posters and even 

prepare an Album. This collection can come handy for use in the 

context of introducing specific value situations or analyzing the values.

ii) Students can be encouraged to prepare colleges on value themes 

using pictures, e.g., unity is strength, we are one nation and the like. 

They could prepare bulletin displays based on the values discussed in 

the classroom on the value themes selected for co-curricular activities.

iii) 'Photo Language’ is powerful as pictures can speak vividly to persons. 

Students can be encouraged to capture the feelings which pictures 

evoke and made to give captions on value themes.
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iv) Pictures can be collected from magazines and newspapers or 

photographs shot during field trips. They can be used to discuss value 

based current issues like communal harmony, women’s empowerment, 

rights of the child, human rights, dignity of the person, carrying for the 

deprived and the like. Newspaper clippings too can be used to initiate 

discussion on specific values.

Audio-Visual Aids

Tape Recorder and the Radio are audio aids while films, TV and Video

Tapes are significant audio-visual aids.

i) Radio broadcasts like Chintana, Devotional and Patriotic Songs, 

Lectures on significant issues can be listened to and can also form the 

base for value clarification discussions.

ii) Pre-recorded tapes of songs and lectures can be used or to initiate 

discussion on values.

iii) Clippings of films, TV or Video programmes can be used by the 

teacher to highlight values or to stimulate discussion on value. Film 

appreciation can be taken up by helping the students to analyse 

feature films telecast in theatres, TV or through Video Tapes or CDs. 

This can help in value clarification through critical analysis of values 

and value conflicts projected through the media.

In addition to the above, one cannot lose sight of the influence of the

Internet. The influence of information technology has been reaching out 

more and more people due to easy access internet facilities. Teachers would 

do well to be acquainted with the multiplicity of websites accessible in order to 

guide the students to use them for positive personal growth and intellectual 

development.
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Methods and aids are tools in the hand of a teacher. A teacher 

genuinely motivated and interested'in enhancing the quality of life of the 

students can use the methods and techniques creatively and meaningfully in 

value education.
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PART C

EVALUATION IN VALUE EDUCATION

19. ISSUES RELATED TO EVALUATION IN VALUE EDUCATION

Introduction

Teachers have always been concerned with assessing and evaluating 

the progress of their students. This concern is more when the teacher 

evaluates the student(s) with respect to Value Education. As a teacher, it is 

important to distinguish two kinds of outcomes of schooling. One might be 

called a 'test outcome’ (scholastic outcome), another type of outcome may be 

called a ‘life outcome’. The important point about this difference is that there 

is difficulty in observing the life outcomes directly in school like the test 

outcomes. Quality of life is an ultimate aim of education, hence, the progress 

made by students in this direction has to be a major concern of evaluation. 

This unit explains the meaning and purpose of assessment and evaluation in 

the context of value-oriented education. It highlights various issues related to 

evaluation in value oriented education.

Objectives

At the end of this module, the teacher educators/teachers will be able 
to :

• the concepts of assessment and evaluation.

• the role and importance of assessment and evaluation in value oriented 

Education.

• The issues related to evaluation in value oriented education

• The various procedures, tools and techniques that are suitable in the 

evaluation of value oriented education.
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Concept of Assessment and Evaluation

Assessment

Assessment is the judgement of measurement whereas evaluation is 

the decision/resolution made based on the assessment. To make valid 

decisions appropriate and reliable, objective and valid, assessment is 

necessary.

The basic components of any assessment are :

• The objectives of the performance proposed for assessment.

• The skills that are developed/to be developed (performance, indicators 

of value(s).

• The appropriate techniques of assessment to be used.

• The weighing of the various parts of the assessment.

Aptitudes, personality traits, skills, attitudes and interests help in assessing 

the acquired values of the individual(s).

Evaluation
Evaluation is a process of determining the extent to which the 

objectives are achieved. It is “the process of delineating, obtaining and 

providing useful information for judging decision alternatives”. (Stufflebeam 

1971 P XXV). Coming to the context of evaluating the value oriented 

education, it is not only concerned with the appraisal of acquiring of values but 

also with their improvement. Evaluation implies a critical assessment of the 

process and its outcome in the light of the objectives. Evaluation of value- 

oriented education involves,

a) Information gathering about the existing level of acquisition of values.

b) Procedures/strategies used in the process of imparting value oriented 

education.

c) Judgement forming and

d) Decision making
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The ultimate objective of evaluation is decision making. Three types of 

decisions could be made.

a) Instructional Decisions
While imparting value oriented education, the major role of the teacher 

is to provide learning opportunities and facilitate the student(s) to inculcate 

and develop values by making decisions about which actions are to be 

promoted/encouraged and which actions are to be discouraged (continuous 

evaluation). Somehow the role of evaluation is the role of stimulator and 

promoter of learning (built in evaluation) i.e. evaluation correctly done should 

enhance and strengthen the learning situations for the pupils to acquire and 

develop values.

b) Administrative Decisions

Administrative decisions should include ‘selection’, ‘classification’ and 

‘placement’ decisions. In selection decision, the evaluator (the teacher) 

decides whether to accept or reject a particular procedure/strategy/tool I 

technique for imparting value education. In classification decision, the 

evaluator (teacher) decides the type of a programme or treatment. In 

placement decision, the evaluator (teacher) decides the level of treatment 

(primary school level/secondary school level).

c) Research Decisions

Research decisions cut across the three preceding types of decisions. 

Instructional, classification, placement decisions may all be based on 

research. Research decisions are being made whenever information is 

gathered as a prelude to the decision making. The research decisions are not 

with regard to the particular people/students but with regard to the procedures 

used in inculcating values and in evaluating the level of achievement.
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The role and importance of evaluation in value education

How does evaluation help the teacher in imparting value oriented education? 

Evaluation procedures help the teacher

• in knowing the existing value awareness and practices of the student(s) 

(i.e. students’ entry behaviour).

• in setting, refining and clarifying realistic goals in acquiring values for 

each student

• in knowing the degree to which the values are acquired and developed 

by the student

• in refining the instructional techniques/procedures in imparting value 

education.

How does evaluation help the student in acquiring and developing values ? 

Evaluation procedures help the student

• in communicating the existing value awareness and practices (i.e. 

exhibiting entry behaviour)

• in increasing motivation for acquiring new values and in enriching I 

strengthening the acquired values.

• In getting encouragement in practicing acquired values.

• in getting continuous and comprehensive feedback about the strengths 

and weaknesses of the acquired values when they are being practised.

Issues related to evaluation in value education
Values are relative first to the interests or likings we happen to have 

and second, they are relative to their instrumentality or power to fit into 

or forward our enterprises. So, it is desirable to have evaluation of 

value practices than value preferences because the values that are 

preferred may not be practised.

It is desirable to evaluate the level of attainment of those values for 

which learning opportunities are provided (product evaluation). 

Objective evaluation that is free from prejudices and subjectivity is 

preferred. It should be free from teacher subjectivity.
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Evaluation is not supposed to confine to what extent ‘dos’ and ‘don’ts’ 

are realized. It should help in assessing the behaviour of the 

individuals in all occasions of daily life.

Norms or yardsticks, that can be used to judge conduct (value 

practice). In some fields, there is more agreement as to what these 

standards are than in others. In scholastic areas, the disagreement is 

little. When it comes to daily life situations, there is less agreement on 

what makes an action ‘right’ or ‘wrong’. Whenever we choose to 

perform an act, we do so because (1) we have decided that it is the 

right thing to do, it is what we ought to do, it is a claim which we 

acknowledge or (2) we choose it because of all available alternatives, 

it is the best thing to do, it will lead to more satisfying consequences. 

Value is a more general name for “worthiness" to be chosen and there 

are situations where we have problems of what is ‘better’ but not much 

of a problem as to what is ‘right’.

The existing value awareness and practices need to be assessed for 

nurturing.

Assessment in value education needs coverage of vertical mobility on 

a value scale.

Evaluation of value education is supposed to help in knowing to what 

extent the social development and inner personality and character are 

improved by the use of interventions (different teaching strategies). 

Qualitative evaluation is preferred to quantitative because evaluation of 

value education is based on life outcomes rather than test outcomes 

(scholastic outcomes) since we can no doubt show that the test 

outcomes are the necessary conditions for the good life but we cannot 

prove that they are sufficient conditions.

Inculcation and the level of acquisition of values are to be evaluated 

but not the individual(s).

While assessing the acquisition level of values of the individual(s), it is 

desirable to consider the support systems like family, community, etc.

It is advisable to maintain individual profiles along with assessment 

procedures.
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Evaluation procedures could .be different at different levels of school 

education while assessing the level of acquisition of values.

Practising of acquired values of a student could be evaluated from 

simple acceptance to complex commitment.

While evaluating learning outcomes of internalized values are 

concerned with behaviour that is consistent and stable enough to make 

the value clearly identifiable.

Types of Evaluation suitable for evaluating Value Development

To do away with the subjective element in the procedure and to bring in 

objectivity and make the assessment more scientific, indirect, incidental 

and integrated procedures of evaluation like psychological tests are to 

be used along with direct procedures. The assessment procedure has 

to be of a composite nature involving both testing and non-testing tools 

of assessment in order to have reliable and valid information about the 

individual.

Evaluation of values should be a periodical and a continuous affair 

because the one time observations and references can lead to wrong 

judgements.

It should also be comprehensive in manner which gives a complete 

picture of acquired and developed value.

The teacher who is the evaluator of the imparted value education 

should be aware of

• What information needs to be obtained?

• Whether the obtained information is accurate ?

• Interpreting the obtained accurate information appropriately in 

order to make sound decisions which will guide in subsequent 

actions.

It is necessary to use the appropriate evaluation procedures according 

to the age, grade norms.
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Built-in Evaluation and External Evaluation of Value Inculcation

Why built-in Evaluation

i) To understand the ‘input perception’ of the students.

ii) To clarify key questions related to particular value taught, as expressed 

or experienced by students in the given context.

iii) To identify the ‘shared core values’ of teachers-students.

External Evaluation

i) To eliminate any subjectivity that may crop up in our teaching-learning 

context in order to bring in more objectivity.

ii) To assess any environmental changes that arise out of value 

education and plough back the findings to strengthen and sustain the 

environment so created.

It is to be noted for constitutional values, scientific temper, etc. at primary 

school level, assessment in ‘close up’ sense be avoided. It has to be 

‘embedded’ in the mind of the child.

Methods that may be considered for built- in evaluation

At the end of a teaching session, students may be asked to express 

their understanding of values.

Students may be asked to write actions for ‘key words’ of that particular value 

education.

Eg. 1Love - concern for others. Core meaning of concern and how do we 

understand 'others’.

Respect - express reverence for a person, event, an object.

Object - National Flag

Event - Any solemn occasion

Person -Teacher

Here one of the aspects for consideration is ‘discriminative usage’.

Any innovative feedback method that teacher can develop.
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The teacher may record in a notebook, interesting encounter of any 

innovative or good responses of students. A benchmark assessment either 

of the students or student can be recorded either in their workbook or any 

other form for periodical ‘Review’ and appreciation. A number of group 

activities be structured for learning purpose, e.g. listening to each other, 

identify talents, and appreciation/respect for each other, etc.

External Evaluation Process

■ Feedback from parents on the students' value practice level at home and 

its impact at home.

■ Teachers, as peer group, where it exists, can hold periodical ‘review’ of the 

environmental changes or emerging school image on account of value 

orientation actions.

■ Wherever such possibilities are limited, a cross section of ‘community 

groups’ can be organised to get a feedback.

■ All such assessment process may focus on ‘assessing the level of 

appreciation’ than critical review and provide inputs for nurturing values.

■ The students perform public programmes, dance, debate, drama of their 

learning.
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20. TOOLS AND TECHNIQUES USED IN THE EVALUATION 
OF VALUES

Introduction

Evaluation is generally done either orally or in written form. Sometimes 

observations are also used as an evaluation technique. In this context, 

methods like self-appraisal, peer appraisal takes a prominent role in 

evaluation. Such techniques can be used effectively for the assessment of 

the value-oriented education. These appraisals can be either oral or in written 

form. In this sub-section an attempt is made to suggest some of the 

evaluation techniques for the evaluation of value-oriented education at 

different levels, namely, at the primary and secondary education.

Objectives

At the end of this module, the teacher educators/teachers are able to:

• Identify appropriate evaluation techniques in value-oriented education for 

different levels.

• Select suitable techniques of evaluation relevant to the value situation.

• Differentiate between the various techniques of evaluation in value- 

oriented education for various purposes at different levels.

The tools and techniques of evaluation are classified according to their 

purpose and nature. They are broadly classified into 3 areas : oral, written 

and performance types. These types are generally used to evaluate the 

cognitive and skill outcomes. The evaluation of non-cognitive outcomes, such 

as personal and social qualities, and values require different techniques and 

tools which are as follows :
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Tools and Techniques of Evaluation in Value Education

Tools and Techniques of 

Evaluation

; 1 j ;
A. Observation 
(Direct and Indirect)

B. Self
Assessment
Procedures

C. Group
Assessment
Procedures

Anecdotal Records 
Rating Scales 
Checklists
Dialogues/ 
Conversation 
Interactive Coding 
System
Narrative
Descnptions

Self Description 
(Essays, Diaries) 
Self rating
Self checking 
Personal interview 
Self reporting 
inventory

Note:

D. Projective

First four devices of A could be adopted both for primary and secondary 
school students whereas last two devices of A and the procedures of B, C 
and D are appropnate to secondary school students and above grade level.

Some of the techniques and tools are discussed in this section with suitable 

examples.

The Oral Mode

The Oral method refers to evaluation based on the impression given 

orally by the pupil, e.g., Interview, both formal and informal interviews.
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Techniques to be used at the Primary Level 

Interview (Enquiry)

Informal Interview
The child can be asked about various situations in which he/she is 

involved and its impression about the rightness and wrongness of the 

situation related to the value in question.

The child has to substantiate his/her stand with proper reasons, e.g., 

the following informal questions can be asked in a casual way.

Value: Respect for Others.

• What do you do when you see an elderly person in the school ?

• What do you do when some guest visits your house?

• What do you do when a person enquires about finding an address?

Formal Interview (Enquiry)

For the formal interview, a series of questions or statements related to 

the situation may be listed and asked to the child in a given situation, e.g. 

Love (value)

The following questions may be framed for the interview in a classroom 

situation.

• How many members are there in your family?

• Do you have brothers and sisters ?

• Do you have any pets ?

• How do you look after them ?

• How do you help your younger sister/brother ?

Situational Analysis

A situation related to the value may be given and the child may be 

asked a series of questions about the rightness or wrongness of the actions 

taken by the character in the situation and the reasons for the answer. The
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Child can also be asked what his/her reaction would be if he/she is in that 

position, e.g., the Value Honesty.

You are travelling in a bus. The bus is very crowded. Someone’s 

purse has fallen down in the bus. One of the fellow passengers takes it and 

puts in his bag. You have seen that person taking the purse. What do you 

do? Suppose you had the chance to take that purse, what would do you do?

Story Narration

A story related to the value may be narrated and at the end, the child is 

asked about the character’s nature whether they are good or bad and why?

A story picture or video films can also be shown and a number of questions 

asked about the characters based on value depicted in it.

At Secondary Level

Interview, situational analysis, story narration, self, peer and group 

appraisals can be dealt in greater detail and indepth.

Self-appraisal Technique

Self-appraisal technique can also be used to evaluate the value- 

oriented education of the children at primary level and secondary levels. In 

this technique the child may be asked to appraise his/her own qualities in the 

following way.

The pupil is asked to narrate/write the situations he/she had been 

involved with over a period of a day or two. Discussion could follow about the 

way he/she has acted in these situations in terms of their rightness or 

wrongness. Reasons for the same are elicited. This may lead to the 

development of understanding in assessing or appraising one’s own actions in 

terms of its rightness or wrongness.

Peer Appraisal
Peer Appraisal can be also used for evaluation in value-oriented 

education. In this the peer child is asked to discuss about the rightness or
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wrongness of the actions of companions in an objective manner with a 

purpose for providing feedback.

Group appraisal
Group appraisal can be used to get an insight into the direction into 

which the group is moving and to think about how to remedy some of the 

undesirable values.

In this technique the actions that are agreed to be right and wrong 

actions of the group members during group activities are listed. Discussion is 

carried out on the right and wrong actions of the group members and 

suggestions to remedy the wrong actions towards desirable values are made.

Guess-Who technique

The technique can be used effectively to identify persons who practice 

values specified in a given situation. It evaluates the students in terms of the 

values practiced by them. It also helps the teacher to identify individual 

students behaviour and values. This technique is useful with a group in 

which the members are all acquainted with each other. It is desirable to keep 

the format of all questions positive rather than the negative. For instance, 

Who is most friendly student in your class? The question should not be who is 

the least fnendly. The following types of questions can be asked.

Value : Responsibility, cooperativeness

• Write the names of any two students who are most responsible 

persons in the class.

• Give the names of any two students who are most co-operative in 

the Class.

Written Methods
Most of the written methods of evaluation in value-oriented education 

are suitable at the secondary level only. The following written methods can 

be used for the evaluation of values at the secondary level.
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There are many self appraisal techniques like Auto biographies, Self 

description, Diaries, Essays, etc.

Self Narration

It is to narrate a personal experience, the manner in which the pupil 

acted in terms of a situation involving a value. The teacher can indicate a 

value and ask the students to narrate their personal experience or make them 

narrate their experiences and views regarding value related activity organized 

for them.

This self-assessment tool needs to be used with care and caution. It 

can provide information about the students’ innermost feelings and perception 

about self. The individual expresses what he/she thinks is important in terms 

of the value. The student is asked to describe his likes and dislikes, 

aspirations, events, situations or persons which have influenced him/her to 

motivate the students, the teacher must clarify to the students that the 

information given is useful for personal improvement.

Self-Description

Self-description can also be used as an evaluation technique. It is 

used in the form of short paragraph or description of a significant event in the 

life of the individual person. It is almost similar to autobiography, in that it 

refers to personal experience in terms of a particular value focus. In 

autobiography the description refers to influence a number of events and 

people, as the person, who writes, feels as important to describe.

Diaries
Diaries can also be used as the technique for evaluation. Dairies are 

intimate accounts of day to day happenings of persons written for their 

personal reference. They provide information about the way the individual 

thinks and feels about specific day to day events as he/she expresses the 

happenings in one’s life. Students can be encouraged to maintain personal 

diaries. The teacher can gauge the value priorities and preferences of the 

students by scrutinizing them. A major advantage of this technique is that it
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provides the child with an opportunity to express his/her life, inner feelings, 

fears, etc. in privacy and an insight into the value system of the child to the 

teacher.

Essays

Another useful technique for the evaluation of values is the Self 

Expression Essays. They refer to the description of oneself under an 

imaginative situation. The teacher can assess the values projected by the 

students in the essay and get an insight into their value priorities. The 

selection of topics for such essays needs to be handled with extreme care, as 

they can be sensitive yet significant issues. The essays could be 

autobiographical in nature with the difference that while an autobiography is 

based on basic reality in one’s life, , an autobiographical essay is an 

imaginative, personal experience.

For example, if I were the Prime Minister - In this the essayist will give 

the schemes etc. to improve things particularly in respect of those areas in 

which he/she is very much interested. But there are bound to be some 

overlaps between essays and autobiographies. This can be used to study the 

adolescent’s choices and values, in terms of the specific situation. Some of 

the topics for essays may be also follows :

i) If I win the lottery............

ii) If I am elected President of the Environment Club..................

iii) If I am put in charge of an Orphanage.............

Projects
Students can be assigned some projects which give opportunity to 

develop some of the desirable values. On completion of the project, the 

student is asked to report the activities undertaken to develop the values 

focused and the results achieved. This reports may be evaluated for values 

inculcated by the students.

Projects can also be evaluated by the peer group for the values 

emphasized in the projects. A detailed discussion of the evaluation of these
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projects may help the students to develop an understanding about the values 

and their influences in their daily life.

Observation technique

Observation is the most natural of the techniques of assessment. 

Observation must be made continuously and throughout the year by the 

teacher. Besides, it is necessary that while observing the specific purpose of 

observation is kept in mind. Observing is not mere seeing or hearing. The 

teacher must be perceptive and the observations need to be recorded 

immediately and not postponed. Observation if not done immediately are 

likely to be forgotten. So postponing the recording of observations to a later 

date is not beneficial.

Essential Guidelines for Making Observations

• Observe one individual at a time.

• Have a specific criteria for observation.

• Make observations under natural situations in natural settings or 

simulated situations.

• Make observations over a period of time.

• Observe the people in the context of total situation.

• Attending to factors in the situations that makes a person behave in a 

particular manner.

• Integrate the observation data with the other data on the individual 

collected from different sources while arriving at final conclusion about 

the individuals.

• Make observations under favourable conditions like, i.e., the observer 

should be in a position to clearly observe what he/she is supposed to 

observe.

Observation Instruments
i) Rating scale, ii) Checklist, iii) Anecdotal records. The above are most 

popular instruments of observation used in the evaluation.
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Rating Scale

Rating scales are devices to rate the extent or degree to which 

particular trait is possessed by an individual. The technique enables the rater 

to quantify his impressions.

While designing a rating scale, the behaviour or the trait that should be 

observed, should be identified. This should be followed by the criteria or 

indicators to be observed on a 3-point or a 5-point scale. For example to 

evaluate the cleanliness of students, the following behaviour indicators may 

be used as the criteria for observation. For example,

Cleanliness

Behaviour to be observed Always

(3)

Sometimes

(2)

Rarely

(1)
1. Comes to school in neat and

clean uniform.

2. Keeps the book and his/her

belongings neat clean.

3. Cuts finger and nails regularly.

4. Combs hair neatly.

5. Washes hands before and after

eating.

The teachers can observe the above value based on the behaviour indicators 

listed above, and record it by using the rating scale. The duration and 

frequency of observations should be planned prior to the task. The rating 

scale would help the teacher to know extent or degree to which a particular 

value is present in a learner. The cumulative scores obtained on behaviour 

indicators for a particular period (number of days) may be categorized and 

grades may be given.
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Checklist

Checklists are the tools designed to direct the observer's attention to a 

set of personality traits or characteristics which may or may not be present in 

an individual. Here, a set of characteristics are listed out and the observer 

has to check the ones which are characteristics of the person being rated. 

Unlike the rating scale, the observer’s checklist does not enable the rater to 

indicate the degree or the extent to which the trait being rated is present or 

absent.

A sample checklist

1. Name of the Student:

2. Observed by Teacher or Peer Group.

3. Period / Dates of Observation : From------To------------

4. Conditions/situations under which the student was observed :

Instructions

Please tick mark in the blanks to the left of any of the following traits 

you believe to be characteristic of the student.

Behaviour to be assessed Yes No
Positive Traits

• Enjoy good health
• Can make others laugh
• Show initiative
• Courteous
• Has concern for others

Negative Traits

• Unreliable
• Uncooperative
• Critical of others
• Self centred
• Boastful
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Group Assessment

Some of the group assessment techniques such as sociometry - social 

distance scale and guess who techniques can be used for evaluating the 

value system in the individual, in particular, for assessing social values of 

students.

Sociometric Technique

Sociometry technique can be both qualitative and quantitative in 

nature. ‘Metric’ pertains to measurement. It has to deal with the social 

structure surrounding the individual. However, the sociometry technique 

helps in assessing the social relationships surrounding the individual such as 

the degree of acceptance, rejection and the type of interaction one has in the 

group to which one belongs. In order to make assessment, each group 

member is asked to make two or three choices of Companions in the order of 

frequency with which a person is chosen by others in the group and to what 

extent a person is liked/disliked accepted/rejected in the group in order to 

have reliable information. The techniques should be used with a group which 

has been in existence for a considerable time and where members are willing 

to participate in the activity.

Besides being highly accurate, the technique has added value as being 

easy in preparation, simple in use and speedy in administration. It simply 

asks members to choose among themselves/companions/partners for some 

specific activity or occasion, that is real to them and also to name those they 

would like to choose.

The following are some of the questions that can be asked.

• With whom would you like to sit while studying for the examination?

• Wth whom would you like to work during the Project?

• Whom would you like to have in the same sports team as you are?

• Whom would you choose last to work on a committee?
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The most highly chosen individuals are placed in this small centered 

circle. In a sociogram the isolated students not chosen but who choose 

others, are placed in the outer circle and all the other are placed in the area 

inner and outer circle. Those frequently chosen are placed close to the inner 

circle.

Steps in Designing Sociometry

• The selection of the situation - the sociometry criteria.

• The determination of the number of choices to be made.

• The wording of the sociometry questions.

• The development of the directions and the format of the tools to bring out 

valid responses.

The situation selected must be free from prejudice and inhibiting 

factors. The purpose should be to get a complete picture of social relations. 

It is wise to choose classmates for survival situations like seating, working, 

playing, etc. It is suggested that instead of a negative criteria, i.e., (who 

would you not like to) the statements given could be asked to indicate whom 

they would choose last in a particular situation. From the sociogram, the 

teacher can identify isolates and stars. This information can be further used to 

develop certain social values by providing situations and opportunities to 

improve on the values involved in it.

Social Distance Scale

The Social Distance Scale is defined as a technique to show the 

distance the individual indicates as exists between other persons and 

himself/herself. This scale is used more in sociology than in education. We 

can link it with the sociogram and use it for the purpose of understanding the 

relationships among individuals in the same group or between various social 

groups and how they are interrelated. Knowledge of this interaction will 

enable the teacher to facilitate improvement in this direction.
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A Social Distance Item can be as follows

Respondent: Dinesha

Social Distance measured about: Raju

1 would like 1 would like 1 would like 1 am 1 would not
him as a him just as a him as a indifferent like to have
close friend. friend. acquittance towards him. him as a 

friend.

Other social distance items could be built around such choices as, 

whom one would like to be with during trips, in a party, for study, etc. The 

result of the social distance scale may indicate a self-social distance and 

group social distance. The degree of the acceptance of the group by the 

individual would be the self score and the degree of the acceptance of the 

individual by the group would be the group score. A tabular presentation of 

evaluation techniques that can be used according to different levels of

education is given below.

Mode Level Technique

1. Oral Primary 1. Interview - formal and informal
2. Situational approach
3. story narration through pictures, films 

or description.
4. Self appraisal techniques - a) self 

narration, b) self-description
5. Peer appraisal - a) Description of 

others, b) Guess who Technique

II. Oral and 
Written

Secondary 1. Self appraisal Technique- 
a) Autobiographies, b) Self- 
biographies, c) diaries, d) self
narration.

2. peer Appraisal Technique - 
a) Description, b) Guess who
Technique

III. Written 
Mode

Secondary 1. Project work - Self evaluation
2. Project - peer evaluation
3. Group techniques - a) Sociometry, b) 
Social Distance, c) group assessment

IV. Obser
vation Mode

Rating Checklist
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Use of Anecdotal Records and Cumulative Records

Anecdotal record: The concept

Anecdotal records are the records comprising episodic reports which 

forms the basic description of incidents, put together which can throw light on 

the characteristics on the special quality of the person.

Such reports are recorded in narrative form

The teacher preparing the report has to be oriented and trained to give 

a brief, factual unbiased account of the incident. A series of such anecdotes 

written about an individual over a period of time can provide insight into a 

specific characteristic of the individual.

Direction for developing the anecdotal Report

The following points and explanation need to be kept in mind, while 

developing an anecdotal report.

i) The purpose of developing an anecdotal report is to capture episode / 

behavioral pattern which is different from the normal situation.

ii) Since certain episodes / situations are captured the recording has to be 

narrative in nature.

iii) Name of the school, student, class, date and place apart from the 

teacher's name are recorded. It is important to record the length of the

observation. So the time (from --------------------- to ------------------- is

given)

iv) The description, the teacher who observes need to describe the 

anecdote like an ‘X’ ray machine, objectively and unbiasedly.

v) No value judgements are to be made in description column.

vi) Under comments the speciality of the episode need to be depicted as the 

reporter understands it.

vii) Normally, a class room teacher who is responsible for the class, and also 

familiar with the student need to undertake it, in a school situation.
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Anecdotal Format

1. Name of the School : ----------------------------

2. Name of the Student ----------------------------

3. Class--------------------------- Date-----------------------------

4. Place : ----------------------------

5. Time------------------------ from-----------------------to---------------

6. Observed by : ----------------------------

7. Description ----------------------------

8. Comments : ----------------------------

To demonstrate how anecdotal report can be used in assessment of 

values among learners a set of sample reports are presented as 

follows:

The Cumulative Record: The Concept

The cumulative record is a record of information about the pupil 

(person) which is accumulated from many sources over a period of 

time.

The cumulative record provides information about the each area of an 

individuals’ personality. It presents a unified picture of the individual. 

The Cumulative Record is useful for holding meetings with the parents 

about the child's nature and progress.

For holding meeting with the pupil Z student.- regarding any problem 

the student has or for evaluating the child's progress in academic or 

socio personal spheres or value development.
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The cumulative record

assists the individual to gain insight and perspectives about himself I 

herself.

assists the teaching in identifying student’s needs-helps in preparation 

of an interview with the student and helps the counselor to help the 

student to understand himself.

assists in identifying special needs, and special talents present in the 

student.

assists the school staff and parents in better understanding of the 

student.

assist in follow up and research studies.

The Cumulative Record contains information of the following areas of an

individuals’ life.

i) Identification data

ii) Physical health data

iii) Socio -economic data

iv) Psychological test data

v) Social development

vi) Emotional adjustment

vii) Scholastic achievement

viii) Special achievements

ix) Value

x) Educational & Vocational Plans

Certain details regarding the above aspects are as follows:-

i) Identification data

Information such as, Name, date of birth, age, address, etc.

ii) Physical health data

Health history, medical data, Physical characteristics, 

appearance, illnesses, handicaps / disabilities etc.
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iii) Socio-economic data

Information about parents’ background, education, occupation, 

type of home, family conditions, influences, cultural patterns, 

siblings in the family, language spoken, leisure time activities 

etc.

iv) Psychological test data:

Information about personality traits, aptitudes, intelligence, 

interests, attitudes, habits, etc.

v) Social Development:

Information about the students’ sociability, adaptability, 

knowledge about individuals, membership in organized and 

unorganized groups, free time activities , recreational interests 

etc.

vi) Emotional adjustment:

Information about predominant moods, excitability, stability, 

aggression, irritability, fighting, teasing, minor emotional, 

imbalance like nail biting, thumb sucking, nervousness, crying 

easily, excessive quietness, shyness, or withdrawn behaviour.

vi) Scholastic achievements:

Information about past as well as present educational 

achievements in curricular subjects and co-curricular and extra 

curricular activities, special abilities-disabilities, likes-dislikes, 

strengths & weakness and talents in extra curricular areas.

vii) Special achievements:

Any awards I honours leadership rules and any other significant 

experiences.
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viii) Values

Values present, preferential values, (preference) value 

judgements, capacity to resolve moral dilemmas, knowledge 

about values, etc.

ix) Educational & vocational Plans:

Students plans I or and parents plans about education & 

vocation.

x) How to collect information about a Students’ Cumulative Record?

Information about a new student may be collected shortly after 

he I she has been admitted into the school.

Information about a student already admitted in the past years- 

cumulative record already exist, can be used and the 

information in the CR has to be reviewed and updated.

Factual data about students’ home background, leisure time 

action can be collected with simple interviews .

Psychological tests should be used with precautions, 

administration, scoring, and interpretations are to be done by 

trained personnel only.

Observation, anecdotal records, rating scales, Sociometric tools, 

may be used as well as

Self reporting methods like autobiography, daily diaries, essays, 

checklists , rating scales may be used to collect information 

about the child/ student.

A model Cumulative Record blank is given below
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Cumulative Record

A MODEL FORMAT

Name of the School 

Address of the School.

A. Personal Data: Admn. No.

Student’s Name -----------------------------------------

Father's Name -----------------------------------------

Mother’s Name -----------------------------------------

Date of Birth -----------------------------------------

Age -----------------------------------------

Present Address ----------------------------------------

Religion ---------------------------------------

Language Spoken at home: ---------------------------------------

Other languages known ----------------------------------------

B. Family Background:

Father’s Education -----------------------------------

Mother’s Education -----------------------------------

Size of the family -----------------------------------

Child’s position in the family -----------------------------------

No of children in the family -----------------------------------

Brothers -----------------------------------
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Sisters

Type of family Joint or Nuclear

Family Particulars

Relationship with 
the child

Date of 
birth

Education Occupation Income

Father

Mother

Guardian

Sisters

Brothers

C.------------------

Psychological Test Data

Psychological Qualities Name of test Scales/ 
used Grades

Comment

Intelligence

Year-------------------------

Year------------------------

Year-------------------------

Year-------------------------

Psychological traits

1

2
I
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3

year-----------------------

year-------------------------

Aptitude

1

2

3

Year-----------------------

Year----------------------

Year---------------------

•

Interest

Year-----------------------

Year-----------------------

Year------------------------

Attitudes

Year----------------------

Year---------------------

Year----------------------

Year----------------------

Creativity

Year----------------------

Year----------------------

Year-----------------------
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Scholastics Achievements

2000-
2001

2001-
02

2002-
03

2003-
04

2004-
05

Curricular Subject

Language 1

Language 2

Language 3

Mathematics

Science

Social Studies

Co-Curricular
Subjects
W.E

Art Education

Physical Education

Computer
Education
Extra Curricular

NCC

NSS

Social Service

Any other

Comments if any
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Health & Physique
r 2001-02 2002-03 2003-04 2004-05 2005-06

* Height
ii
| Weight
|
1 Chest
1
i - Normal

- Expanded

Eye Sight

: - Right

- Left

ENT

Lungs

Any major illness

Any Disease

Disability

Any other 
problem
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Socio-Personal Qualities/ Values

Socio-Personal Qualities Year Year Year Year 1 Year
Kindness

Self reliance

Punctualityl
1 Cooperation
1
i Care for others

Respect for others
| Friendship

I Leadership

Tolerance

Patience

Orderliness

Self control

Care for Public property

Small family Norm

Citizenship

Democratic Decision Making

Social Awareness

Social Justice

Nationalism

Any other observed qualities

Grade on a point scale

A. Very good B. Good C. Satisfaction D. Needs improvement
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8. Special Achievements in any awards.

9. Activities outside school 
Worth mentioning

10. Future Planning

Educational

Vocational

D

2)

3)

1)

2)

3)

Teacher’s Comments
Year 1 -------------

Year 2 -------------

Year 3 -------------

Year 4 -------------

Year 5 -------------
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Report 1

Secondary

Anecdotal Format

I 1. Name of the School

I 2-
I

Name of the Student Sreedevi

3. Class

4. Date

5. Place

6. Time From To

7. Observed by Mrs V Moorthy

8. Description Sreedevi a Hindu girl started fasting along 
with her two Muslim girl friends of the 
hostel during Ramzan.

9. Comments As a Warden, I noticed that Sreedevi 
abandoned her lunch during the Ramzan 
season. I was confused as to why a Hindu 
girl is not having lunch. On enquiry, I learnt 
from her that she is not having lunch as her 
two Muslim roommates are on fast.

Can you recognize the value from the above ?
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Report 2

Secondary

Anecdotal Format

i1* Name of the School • PCR High School

2. Name of the Student Robert

' 3I
I

Class IX

I 4.i
Date 28.3.2003

5. Place

6.
I

Time From To

7. Observed by Mr Daniel (The Science Teacher)

, 8.
II
I

Description On Clean and Green Day, I have been 
observing Robert collecting waste papers 
and polythene cover separately. By this 
process he is cleaning the dustbins.

9. Comments Robert has been collecting and segregating 
waste papers and polythene covers. One 
following subsequent actions, I learnt that 
he is subjecting waste paper for recycling 
and collected polythene covers to use for 
craft activities under SUPW. Further he 
also wants to use collected covers to show 
that the usage of polythene bags has not 
reduced even thought he School Science 
Club is promoting this concept of ‘No use of 
Polythene bags’.

Can you recognize the value from the above ?
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Report 3

Secondary

Anecdotal Format

1. Name of the School • B.Z. High School

2. Name of the Student • Mr Latif

3.. Class XII
30.3.2003

4. Date

5. Place School community

6. Time From To

7. Observed by Mr Narayan (Science Teacher)

8. Description Mr Latif used to miss Wednesday after 
school activities. On enquiry it was learnt 
that he would visit old age home - to serve 
the aged.

9. Comments In our school, I have started after school 
activities on Mondays, Wednesdays and 
Fridays on the request of the students.
Every Wednesday Latif would not be 
present for after school activities. On 
enquiry, it is learnt, he visits old age home 
to help the inmates for their medical 
checkups. This is his regular activity. I 
was pleased.

Can you recognize the value from the above ?
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Report 4

Secondary

Anecdotal Format

1. Name of the School • Govt. High School

2. Name of the Student Suresh

3. Class XII

! 4- Date 30.3.2003

5. Place Community Centre

5. Time From 6.00 pm To 6.20 pm

6. Observed by Mr S C Chandra, Headmaster

7. Description Suresh is assisting adults in Literacy 
programme.

8. Comments Children of the age of Suresh, normally 
spend their evenings playing and being - 
together. To my surprise, I found Suresh 
teaching a set of adults in the community 
centre. On a detailed enquiry, it was learnt 
that he regularly visits and teaches the 
adults in the community centre. I was 
impressed.

Can you recognize the value from the above ?
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Report 5

Secondary

Anecdotal Format

; 1. Name of the School ■ Vidya bhavan

2. Name of the Student Amamath

3. Class X

4. Date 30.3.2003

5. Place Family function

5. Time From 9.00 am To 10.00 am

6. Observed by Mr Girish, Class Teacher

7. Description Amarnath was able to convince the family 
members against the sacrifice of animals in 
family function.

8. Comments Amarnath, class X student of my class 
invited me to one of his family functions.
I was amazed to see that Amarnath 
objected to the animal sacrifice in family 
functions and tried to convince his parents 
against animal sacrifice.
I was very much impressed the way my 
student argued and convinced his family 
members.

Can you recognize the value from the above ?
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21. CONTINUOUS AND COMPREHENSIVE EVALUATION IN 
VALUE EDUCATION

Introduction

Education does not mean stuffing of the brain with information, it is 

rather to bring about an all round development of a child-physical, intellectual, 

social, psychological, economical and moral. To know the pace and the 

direction of the growth and development of individual learners on these 

aspects through the process of education, a system of continuous evaluation 

is required. The qualitative improvement in evaluation of learner’s 

performance has been the key concern of educationists since a long time. 

Different committees and commissions since Independence have expressed 

their concern time and again for reforming examination systems and have 

suggested a number of ways in the direction of improving the system. 

Consequently, the National Policy on Education 1986 and POA 1992 had 

recommended the introduction of continuous and comprehensive evaluation 

(CCE) system with a view to improving the quality of education. The 

emphasis was shifted from teacher centered to learner centered. Assessment 

of performance is an integral part of any process of learning and teaching. It 

is a very well known fact that usually evaluation is done in the areas of 

learning such as knowledge, understanding and other thinking abilities and 

skills. Evaluation of non-cognitive aspects like attitudes, appreciation, 

interests, values, personal qualities and psychomotor qualities is seldom 

carried out.

The National Curriculum Framework for elementary and secondary 

education (1986 and 2000) have specified certain values, which need to be 

developed in school children, it is also stressed that the evaluation should be 

continuous and comprehensive in nature, wherein all learning outcomes 

pertaining to cognitive ad non-cognitive areas (Physical and health education, 

Art Education and Work Experience) are assessed. For example, the 

continuous and comprehensive evaluation should involve the assessment of
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health habits, work habits, cleanliness, cooperation, and other personal and 

social qualities. This section deals with the meaning of continuous and 

comprehensive evaluation and how it can be carried out to assess values in 

children.

Objectives

At the end of this module, the teachers/teacher educators will be able 

to

• Understand the meaning and the significance of continuous and 

comprehensive evaluation.

• Understand the role of continuous and comprehensive evaluation in Value 

Education.

• Identify the social and personal qualities to be inculcated according to the 

levels of students.

• Develop necessary behaviour indicators, observation and recording 

techniques.

• Plan a time schedule to observe and record sudents’ behaviour.

• Construct a proforma for assessment of social and personal qualities.

• Plan suitable measures for value enhancement and corrective measures 

in case of students who fail to show desirable qualities.

Concept of Continuous and Comprehensive Evaluation (CCE)

There are three terms involved in the framework of CCE. These are

continuous, comprehensive and evaluation. Continuous refers to regular 

assessment. The progress of the child should be evaluated continuously 

(periodically) which means that the evaluation should be integrated with 

teaching and learning process. The term comprehensive refers to both the 

scholastic and co-scholastic areas of pupil’s development. The 

comprehensive evaluation covers the whole range of student's experiences 

in the context of total school activities. It includes physical, intellectual, 

emotional, social and personal qualities such as interest, attitudes and values. 

It requires a variety of techniques of evaluation for comprehensive evaluation.
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Purposes of continuous and comprehensive evaluation in the context of 
value Education

i) To make evaluation continuous and an integral part of value 

development activities.

ii) To use evaluation for developing required values in children on the 

basis of careful observation and corrective measures.

iii) To make sound judgement and take decisions based upon the 

learners value development about relevant value inputs and the 

approaches to create suitable environment for developing values in 

children.

Assessment of Social and Personal Qualities - A Plan of Action

Some of the personal and social qualities as envisaged in the National 

Curriculum Framework for elementary and secondary education (2000) are as 

follows :

• Regularity

• Punctuality

• Discipline

• Cleanliness

• Cooperation

• Truthfulness

• Protecting the environment

• Respecting the elders

• Patriotism

In order to assess and record the personal and social qualities, the following 

guidelines are important to be carried out by the teachers.

i) The behaviour indicators should be arrived at for each personal and social 

qualities.

ii) Necessary inputs should be provided by following different approaches to 

inculcate values.
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iii) A rating scale of 3-point scale (A - almost always, B - sometimes; C - 

rarely) with behaviour indicators should be planned.

iv) Certain qualities like regularity, punctuality and cleanliness need to be 

observed and assessed everyday. Certain other qualities may be assessed 

as and when the context arises, or the teacher can deliberately simulate 

certain situations where the students can be observed for certain qualities.

v) In order to record the observations, each teacher should maintain a register 

for assessment. The teachers may note the following to record their 

observations.

• Note the date on which you are observing the students.

• Put a (-) for those who are absent.

• Put a (x) if the behaviour indicator representing a particular social 

or personal quality is absent.

• For each social and personal quality and for each student, compute 

the counts of (x).

• Compute the total number of observations minus counts of (-) for 

each student.

• Computer (v - iv). Find the percentage i.e. v - iv x 10Q
V

Award grade as per criteria.

The behaviour indicators under the selected personal and social 

qualities and the proforma (developed by NCERT and RIEs) to be 

used to record the observations of personal and social qualities are as 

follows :

vi) Behaviour Indicators of selected personal and social qualities

Cleanliness

• Dress/uniform

• Nail cutting/Hair neatness

• Washes hands before and after meals.
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Obedience

• Discipline inside and outside the classroom

• Follow instructions given by the teachers

• Waits for his/her turn

• Does not disturb other children

Cooperation

• Share things with others

• Play comfortably in group

• Helps others in group work

• Helps teachers in distributing materials

Punctuality

• Comes to school regularly in time

• Attends assembly regularly

• Completes class/home work regularly.

• Participates in school activities

Protecting Environment

• Take care of plants

• Proper usage of water

• Protects school properties

• Participates in planting/watering

Respecting elders

• Greets elders/teachers/seniors

• Talks politely with elders

• Addressing elders with respect

• Avoid making fun/tease elders
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Truthfulness

• Accepts mistakes

• Narrates incidents as it is.

• Speaks truth even under stress

Patriotism

• Identifies national days

• Respects national symbols/leaders

• Sings national/community songs

• Shows interest in national activities

Responsibility

• Accept and does the assigned work

• Take lead in group work

• Take care of junior students

• Helps in organizing co-curricular activities

(Teachers may add few more to the list provided above depending upon the 

class or level of the students to be observed).

Significant events showing positive and negative qualities may be 

mentioned in the anecdotal records for the purposes of appreciation and 

corrective measures. However, the negative qualities need not be reported in 

the report card, but the parents should be informed and discussions should be 

held to improve the child. The recording of values observed should be 

reported in the report cards through grades for all levels and stars may be 

used in case of students belonging to lower primary level.
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SCHEDULE FOR A TRAINING PROGRAMME ON VALUE EDUCATION
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9.00-10.15
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Session III 
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Day - 1 Registration and 
Inauguration

Concept Of Value & 
Value Education

Philosophical Basis of 
Value Education

Socio-cultural Basis of 
Value Education

Constitutional
Values

Day-2 Psychological
Basis of Value 
Education

Personal and Social 
Values

Environmental and 
Scientific Values

Identification of Values in Scholastic and Co- 
Scholastic subjects and Presentation 
(Group Work)

Day - 3 Value Education 
through languages

Methods and 
Approaches in Value 
Education - I

Value Education 
through Social
Sciences

Methods and 
Approaches in Value 
Education - II

Continuation of 
Group Work

Day - 4 Value Education 
through Science

Methods and 
Approaches in Value 
Education - III

Value Education 
through Theatre

N
CH

 B
R

EA
K Lesson Planning - 

Formats and
Procedures

Continuation of
Group work

Day - 5 Value Education 
through Visual Arts

Assessment of
Values - Issues

Value Education 
through Health and 
Physical Education

Value Education 
through Music and 
Dance

Lesson Planning 
(Group Work)

Day - 6 Value Education 
through Maths

Tools and
Techniques for 
Assessment of
Values

Modelling of Methods 
(Demonstration
Lesson)

Z5-1 Lesson Planning : Preparation and 
Presentation (Group Work)

Day - 7 Role of Schools in 
promotion of 
values

Adolescence 
Education and Life 
Skills

Preparation of tools for 
assessment of values 
(Group Work)

Role of teachers in 
promotion of values

Lesson Planning : 
Continuation of 
Group Work

Day - 8 Demonstration 
Lesson by 
participants

Demonstration 
Lessons by 
participants

Development of School
; based Minimum
Programme of Value
Education

Reflections on the 
Training Programme

Valedictory


