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Preface

The present report is an outcome of the seven training programmes organised by 

the Regional Institute of Education, Mysore (NCERT) for the DIET faculty of Karnataka 

during 2012-13 on issues related to Educational Research, evaluation, monitoring and 

supervision activities. In all the seven programmes, 303 participants attended including 

the DIET Principals too. The present report gives an account of what was planned, what 

was executed and what are the outcomes of the programmes.

The professional cooperation extended by all resource persons for material 

development as well as for transaction is sincerely acknowledged, without which the 

programme would not have been successful. The coordinator is particularly thankful to 

the wonderful liaison work done by Sri M. Shivamadappa, the Vice Principal, DIE!' 

Mysore and Dr. H. Kumaraswamy, Lecturer, Mysore DIET who stood behind in 

navigating this programme smoothly as a resource person.

The Regional Institute of Education, Mysore is thankful to the State Project 

Director, SSA, Karnataka and his dedicated team comprising Prof. A.S. Seetharamu, Sri 

Maruthi, the Senior Programme Officer, and Smt Mangala, the Programme Officer for 

their faith in inviting RIE, Mysore and their support in planning and organising seven 

training programmes at RIE, Mysore. It was indeed a wonderful experience. Prof. 

Seetharamu also extended his professional support in fine tuning the draft write ups. 

The coordinator is thankful to him.

The coordinator is thankful to Prof. D.G. Rao, the Principal, Regional Institute of 

Education, Mysore for providing all needed support in making this programme a 

success. The support extended by Prof. B.S. Upadhyaya, the Head, DEE and his staff is 

sincerely acknowledged.

The programmes would not have been a success without the active participation 

of all the DIET Principals and lecturers. Their participation and cooperation is sincerely 

acknowledged.

Coordinator
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Part 1: Planning
On the request of the SSA. Karnataka, Government of Karnataka, seven training 

programmes for the faculty members of the DIETs was organised at the Regional 
Institute of Education, Mysore starting from mid January to February 2013.

(a) Planning meeting: The SSA, Karnataka came to R1E, Mysore on 1 Ith Dec, 2012 
for a formal meeting to discuss what they want R1E, Mysore to cover in the training 
programmes with a clear agenda before them. This meeting was Chaired by the Principal. 
Regional Institute of Education, Mysore along with Prof. B.S.Upadhyaya, Head, DEE, 
and Prof C.G.Venkatesha Murthy. the Programme Coordinator from the R1E, Mysore's 
side, while, the SSA, Karnataka was represented by Prof. A.S. Seetharam, Senior 
Consultanat, Sri Maruthi, Senior Programme Officer, and Smt. Mangala. Programme 
officer.

It was agreed by RIE, Mysore to conduct 7 training programmes apart from 
providing accommodation to 45 participants. It was also agreed upon to bring out a 
training material on the training concerns.

(b) Material Development Workshop: In order to develop training materials, a 
workshop was planned and organised during 24,h Jan to 29th Jan, 2013. The approach 
paper used for the planning meeting is as follows.

Capacity building of the DIET faculty for Research, Evaluation, Monitoring 
and Supervision activities:

Approach paper
24.12.2012

The Sarva Shiksha Abhiyan is a flagship programme of the Government of India 
towards Universalisation of Elementary Education in the country has been in operation 
since 2002. In this endeavour, all the states and the union territories of the country are 
partners in working towards achieving the UEE in the country. All the states and union 
territories are working hard to ensure the objectives of UEE intrinsically. One of the 
important interventions under SSA include the REMS, i.e., Research, Evaluation. 
Monitoring and Supervision.

The government of Karnataka has been seriously considering different activities 
under REMS. All the faculty members of the DIET are involved in this intervention in a 
big way. In the current financial year, the Karnataka state has an agenda to develop
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capacity in all the faculty members of DIETs so that they should be able to engage 
themselves more meaningfully in research, evaluation, monitoring and supervision 
activities.

Undertaking researches should be understood as an activity which should be 
capable of informing and influencing the systemic reforms. It means the researches that 
are undertaken by different functionaries must be such that it must intrinsically be 
capable of influencing the system in some form or the other. The output of research 
study must also be capable of informing and influencing the next year's annual work plan 
and budget of the state or the district the next year. Therefore, understanding research is 
of immense significance to all concerned.

Simultaneously, there is also a need to undertake a number of evaluation studies 
of the implementation of several interventions under the scheme. These evaluations must 
be such which should be capable of serving as eye opener for the district level 
functionaries themselves and also in supporting the state level planning and management 
of different programmes. Therefore developing needed insights into evaluation of the 
programmes also become very important.

Monitoring and supervision of different interventions under the SSA activities is 
very important as the district and the sub-district functionaries are involved in monitoring 
and supervising different interventions implemented at the school level. If the monitoring 
mechanisms and practices existing do not serve the purpose for which it is intended, the 
programme is quite likely to fall flat. Therefore it is very important that in a large system 
of several layers of hierarchy achieving the objectives at the grassroots level is not easy 
unless the mechanism meant for monitoring and supervision are strengthened 
continuously from professional perspectives.

In the above backdrop, it becomes a necessity on the part of the state to ensure 
that the functionaries involved are adequately trained and are completely knowledgeable 
about what they're expected to do. This will facilitate the functionaries to contribute their 
best in ensuring that the programme that has been planned will succeed. Since the DIET 
faculty have an important responsibility, the state has thought of working towards 
capacity building of the DIET faculty. They are already involved in all these activities. 
The present proposed programme is only to strengthen the already known things and to 
make the system function better. From that viewpoint, the Karnataka state planned to 
focus on certain specified areas where the faculty needs to be strengthened. Based on the 
above, the training programme has been planned and the Regional Institute of Education 
Mysore, a constituent unit of the National Council of Educational Research and Training 
has been approached to plan and organize a series of training programmes for the faculty 
of the DIETs of Karnataka.
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Some of the areas which require focus have been identified and converted into 
topics and sessions of the above training programme. It is as under

Capacity building of DIET faculty of REMS activities: Programme
Schedule

Sessions

Day

Session 1
10 am to 11.15

am

Session 2
1 1.30 am to 1 pm

Session 3
2 pm to 3.15 pm

Session 4
3.30 pm to 5 

pm

1 Introduction to 
educational 
research and
evaluation 
studies

Lab area studies
(Experimental.
descriptive-
Survey, Quasi
experimental
studies)

Multi-centric
Studies

Group
discussion on 
areas of
possible 
research

2 Identification of 
research topics 
and development 
of a research 
proposal
(Including the 
Criteria of good 
research 
proposal)

Descriptive 
studies and Case 
studies

Making meaning 
out of data (DISE / 
EMIS, QMT,
OOSC data

Discussion on
monitoring
and
supervision of 
schools in my 
district using 
Research and 
evaluation 
studies.

3 Conceiving, 
planning, 
preparing and
undertaking field 
research:

Conceiving,
planning,
preparing and
organising
Orientation
programmes,
Training
programmes,
Workshops,
Seminars and
Symposium.

Documentation and 
dissemination of
research and
evaluation studies 
including executive 
summaries

Preparing an 
Action Plan 
for research 
and evaluation 
in the district

The Term Of Reference of each of the sessions are as follows. They ever 
programme is intended to support the faculty of DIET as well as the Principals of DIETs.
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(1) Introduction to educational research and evaluation studies: in the session, 
the participants need to be told about what is of educational research, what purposes does 
it serve, and how they need to be understood differently from evaluation studies. The 
participants need to know both, the educational research as well as evaluation studies. 
This is a need to clarify when research studies are relevant and when evaluation studies 
are relevant. It clarity about both the kinds of terms, procedures and purposes are to be 
provided to participants.

(2) Lab area studies: there has already been a series of programmes done for these 
clientele in Karnataka in the past. They have an understanding of lab area activities as 
research and development activities than in an industry. In the session, and there is a 
need to clarify different concerns of lab area activities, over and above the basic 
conceptual issues. However laying a firm foundation on the conceptual understanding of 
lab area studies and activities become very important and relevant for them. This has 
been studied under policy studies.

(3) Multi centric studies: the functionaries in the state or familiar with multi centre 
studies. Many districts in Karnataka have served as partners in many such multi centric 
studies. In the present training programme, they need to be given a rationale and develop 
more conviction about the necessity of undertaking multi centric studies. A successful 
training programme must eventually motivate the district level functionaries in using the 
subdistrict functionaries in undertaking many such multi centric studies. Therefore 
sharpening their clarity and conviction on multi centric studies is the focus.

(4) Identification of research topics and development of the research proposal: In
this session there is a need to sensitise the participants about how to conceive a research 
topic, and to convert that into a meaningful research proposal. This is indeed a 
challenging area where, enabling participants to think of concerns and areas which are 
researchable. It is also important to inform the participants about development of a 
meaningful proposal. They must be able to identify a set of criteria of good research 
proposal.

(5) Descriptive studies and case studies: Descriptive study is an important type of 
educational research. Participants need to be told about descriptive studies which are 
predominantly survey type studies. Functionaries in the state level use descriptive studies 
mostly. Therefore they must have an understanding of how to undertake survey type 
researches. Since it is a very big area by itself, we need to only help them in 
understanding different steps of a survey study. At most we make it delineate the steps 
and discuss about the contexts where survey type studies could be undertaken.
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(6) Case studies: The DIET faculty of Karnataka need to be trained in the art of 
understanding the meaning, and the methodology of undertaking case studies. I here is a 
need to influence these people in appreciating either that the problem case or a success 
case as a potential case for undertaking the case study. 1 he methodology of undertaking 
the case study and using it as an intense study and understanding the case as a series of 
cases is important in the context of the SSA in the state. A well meaning material coupled 
with an efficient transaction must be capable of stimulating participants to develop clarity 
and conviction about planning and undertaking case studies.

(7) Making meaning out of data of DISE, QMT, and OOSC: As a part of 
programme planning, implementation and evaluation of SSA activities, different kinds of 
data are generated. Though they are generated from the grassroots level to the state level, 
it is important that the functionaries involved must understand that the data must not only 
be generated mechanically, they need to be understood as important facts and figures 
which have some meaning of relevance for bringing systemic changes at their own level. 
This is the intrinsic purpose of the Principle of Subsidiarity which has been articulated in 
the National Curriculum Framework 2005. It means the functionaries invoked in 
generation of data, must also know' that these data mean something for them at different 
levels. Therefore it becomes very important for us to understand that they are generated 
at different levels to be understood for bringing about changes in the system. That data 
related to DISE are generated from the grassroots level and aggregated upwards. It must 
mean something at different levels to different functionaries. The data generated on 
QMT of the NCERT need to be understood as reflection tool of their own efficiency in 
functioning and it is not meant to be consolidated and to be sent for upward 
consolidation. Likewise that the data on out of school children is yet another important 
source which is to be understood as an unfinished agenda with the functionaries at 
different levels. Therefore it is a very important concern that people at different levels 
of functioning must be able to be sensitised towards understanding the purpose of data 
and to make meaning out of them. From that viewpoint the material generated on this 
and the quality of the transaction that is going to be held would be very crucial in 
informing and influencing the functionaries at the district level.

(8) Monitoring and supervision of schools using research and evaluation studies:
One of the most important activities of the state and the sub state functionaries is to 
undertake monitoring and supervision activities of different functionaries including the 
schools. For an effective monitoring and supervision, it is appropriate that it is done 
based on the research and evaluation outputs. Therefore, making meaning out of research 
and evaluation reports and doing the monitoring and supervision activities would become 
much more meaningful. In the fitness of things, it is necessary that the functionaries at 
the district level need to understand how to make meaning out of research and evaluation
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studies for effective monitoring and supervision of schools and other levels of functions, 
r his aspect of the write up and the transaction would focus on these concerns.

(9) Conceiving, planning, preparing and undertaking field research: It is very 
important in the context of the DIETs that they need to be made clearer about field 
research studies and their importance. The basic conceptual issues regarding the meaning, 
how to conceive, how to plan, how to prepare and how to undertake field research is to be 
made known to a very functionary so that they can undertake effortlessly and enable the 
system to function better. In fact, what can come to them very handily are field 
researches. These researches do not require the rigor that is expected of an academic 
research but they are capable of identifying the problem and finding the solutions in 
understanding the problems without subjecting themselves to any theoretical research 
requirements. Apart from the conceptual understanding, they also need to have the 
procedural knowledge of conceiving, planning, preparing and undertaking field 
researches. This session would be able to sensitise them and to quickly take them to the 
learning gear of getting insight about field researches.

(10) Conceiving, Planning, Preparing and Organising Orientation Programmes, 
Training Programmes, Workshops, Seminars and Symposium: The functionaries of 
the DIET are involved in different activities including orientation programmes, training 
programmes, workshops, seminars and symposiums in one or the other contexts. There 
doesn't seem to be clarity about how these different programmes are different from each 
other, how they are unique in their own respect, what purposes do they serve, what are 
the contexts in which they need to be organised need to be clarified to all the 
functionaries. With the conceptual clarity, procedural clarity can also be attempted 
comfortably. The present session is basically intends to clarify these conceptual and 
procedural issues of what, why, when, how of the above activities.

(11) The documentation and dissemination of research and evaluation studies 
including executive summaries: In the proposed training programme, the trainees would 
be exposed to different issues related to researchers and evaluation studies. It is desirable 
and necessary that they ought to also be exposed to the documentation and dissemination 
of these activities so that they understand all the surrounding issues related to planning, 
undertaking and reporting research and evaluation activities. From this viewpoint, this 
session becomes very important for all the functionaries to understand issues related to 
documentation and dissemination. Equally important is the concept of understanding of 
Eecutive Summary. Functionaries need to be told as to how the Executive Summaries 
can be written and what purposes should it serve at different levels of functioning and 
issues related to such. A well-meaning write up must be able to serve as a ready reckoner 
to all the participants in understanding and undertaking these activities professionally.
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(12) Preparation of an action plan for research and evaluation in the district:
With the understanding of the all the above sessions, participants must be able to identity 
possible areas of research, evaluation studies and field studies apart from identifying a 
number of things that they can do in the form of an action plan which they must consider 
as legitimately their professional responsibility and obligation. This is expected to 
provide some opportunity and platform for the trainees to ideally identity what they can 
list out as their agenda for the subsequent year/ years to come. This is in fact the ideal 
expected outcome of the three-day training programme.

Expectations from the RPs in the workshop: Based on the above aspirations on 
different concerns, the resource persons are requested to undertake material development 
responsibility keeping in view the profile of the participants, i.e., the DIET faculty 
including the Principals.

Keeping in view the expertise and the area of interest, different themes are given 
for different RPs, for developing material in modular format. The write-ups may be 
prepared in the self instructional module format. The write up may begin with a 
caption, followed by objectives of the write up, sub contents of the write up with self 
check at the end of every sub content and a final recapitulation activity with a final self 
check questions. It is also desirable that we provide bibliography or annotated 
bibliography so that the participants may make an effort to access the original sources for 
more details. It is desirable to keep in mind that the material must be easily 
understandable not only by trainees but also by another resource person who may like to 
use this input for transaction in different sessions if need be. Therefore the language that 
we use could be kept at such simple level. Though the present material is developed in 
English, it will be eventually translated it into Kannada by a team of language experts. 
Therefore, simple sentences would be desirable.

Modus operandi: The workshop is planned to be held for a period of six days, from 24th 
of December to 29th of December 2012. Ideally, it would be very nice if all the resource 
persons can sit together, and using their own laptops can develop material using each 
other's expertise in collaborative mode. If any of the resource persons require the 
assistance of the computer, efforts would be made to provide access to them. It would be 
appropriate that the final draft material on different topics is made available in the digital 
form by using M.S. word. If any of the resource persons feel that he/she would be more 
comfortable by being with their own computer system, surrounded by their own materials 
to develop this material, they may choose to do so but they need to ensure that they attend 
the morning session compulsorily so that the progress made could be shared and it has an 
administrative requirement also.
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Contributors

Module Contributor
Prologue Editor

1 Introduction to Educational Research and 
Evaluation studies

Dr. U. Lakshini Narayana
Prof. Y.N.Sridhar

2 Lab area studies Prof. C.G.Venkatesha Murthy

3 Multi Centric Studies Prof. C.G.Venkatesha Murthy
Prof. M.D.Usha Devi

4 Identification of research topics and 
Development of research proposal

Prof. C.G.Venkatesha Murthy
Prof. Y.N.Sridhar

5 Descriptive Studies Dr. T.V.Somashekhar

6 Case study Dr. B.N. Asha

7 Making meaning out of data Dr. H. Kumaraswamy

8 Field Studies Dr. H. Kumaraswamy

9 Orientation program, Training Program, 
Workshops, Seminars and Symposium

Prof. C.G.Venkatesha Murthy

10 Documentation and Dissemination of
Research studies

Prof. C.G.Venkatesha Murthv

Epilogue Editor
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Part 2; Implementation

As per the plan, the training programmes went on without any disruption. 
However, a few changes in the sessional order were made. I he implemented schedule is 
as follows.

(a) Implemented Schedule: is as follows.

Capacity building of DIET faculty of REMS activities: Programme Schedule

Sessions

Day

Session 1
10 am to 11.15

am

Session 2
11.30 am to 1 pm

Session 3
2 pm to 3.15 pm

Session 4
3.30 pm to 5 pm

1 Introduction to 
educational 
research and
evaluation 
studies

Descriptive 
studies and Case 
studies

Lab area studies Group discussion 
on areas of
possible research

2 Identification of 
research topics 
and development 
of a research 
proposal

Making meaning 
out of data (D1SE 
/ EMIS, QMT, 
OOSC

Multi-centric 
Studies data

Discussion on
monitoring and
supervision of
schools using
Research and
evaluation studies.

3 Field Studies Orientation
programmes,
Training
programmes,
Workshops,
Seminars and
Symposium.

Documentation
and
dissemination of 
research and
evaluation 
studies

Preparing an
Action Plan for 
research and 
evaluation in the 
district

(b) Participants: In every batch, 50 participants were expected. While, the number 
of participants who attended are as follows.
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Batch Male Female Total
1 16'" to 18"’Jan, 2013 28 8 36
2 21st to 23rd Jan, 2013 34 17 51
3 28'" to 30'" Jan, 2013 17 8 25
4 4'" to 6'" Feb, 2013 27 20 47
5 II'" to 13’" Feb, 2013 24 26 50
6 18'" to 20'" Feb, 2013 38 8 46
7 25’" to 27'" Feb, 2013 24 24 48

Total 192 111 303

(c) Transactions: Transaction of different sessions was in Kannada
predominantly and a few sessions were held in English also. Power Point Presentations 
followed by discussions in Kannada were used by resource persons. On all the three days, 
the last session was basically meant for group discussion and group work. This enabled 
all participants to involve themselves and enjoy their participation.

Day 1, Session 1
Slide I

Educational Research and 
Evaluation Studies

PROF.Y.N.SRIOIIAR
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Slide 2
Why research on school education

• . It is the responsibility of educational policy 
makers and functionaries to sensitize our 
schooling system to meet challenges in education

• . Educational research should facilitate educational 
policy makers in taking right decisions by 
conducting systematic and impact studies in 
ascertaining the viability of policies and practices to 
meet these challenges

Slide 3
DIET and research

• DIETs have a very important professional 
responsibility and obligation to inform and influence 
educational system, both school education as well as 
elementary teacher preparation by conducting 
research and evaluation studies that would in turn 
help educational policy makers to take vital decisions 
for improving quality of school education and 
teacher education

Slide 4
What then, is research?

• Research is a process of investigating scientifically and 
systematically phenomena under consideration

• Substantially contribute to the field of knowledge.
• Research also attempts to apply' existing knowledge to a 

context/situation.
• It is an academic endeavour that would establish causal 

relationships or verify/test hypotheses.
• It is a unique or original contribution to existing field 

of knowledge
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Slide 5
Types of Research in Education

• How will you decide about the type of research 
investigation to be implemented?

• Depending on the purpose or the objectives of
carrying out a research study the type is determined

• Fundamental or Basic Research The purpose 
of basic research to generate a new knowledge and 
enable the knowledge continuum to grow

Slide 6 Applied and Action Research
• Applied Research: The purpose of this type of 

research is improving a product or a process — 
testing theoretical concepts in actual problem 
situations

• Action Research: It is a process of deep inquiry 
into one’s practices in service. Action Research is the 
systematic, reflective study of one's actions and the 
effects of these actions in a workplace context.

Slide 7
Steps in conducting a Research

• Planning: This stage of educational research involves 
different steps in planning of different elements in preparing 
the research proposal.

• Planning educational research involved following specific 
steps.

• Selection, analysis and statement of the research problem
• Literature review
• Formulation of research objectives
• Research Methodology
• Work plan
• Budget
• Plan for project administration and utilization of results
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Slide 8

Slide 9

Slide
10

Execution and Tepor ting

• Execution: This stage of educational research 
involves different steps of implementing the research 
plans. It starts from instrumentation and continues 
up to analysis of data.

• Reporting: This stage is the most critical in 
educational research because a researcher would 
communicate his/her work to different stakeholders. 
How best the research is being planned and 
conducted if it is not properly reported, the entire 
strain a researcher undertook would be futile

Concept of Ev aluation

• Evaluation is a systematic method for 
collecting, analyzing, and using information to 
answer basic questions about a programme or 
intervention or quality initiative

• It is a systematic assessment of a 
programme/intervention/quality initiative to know 
whether it is working as intended or yield outcomes 
of interest. The purpose of evaluation is to improve 
the programmes/interventions by looking at the 
components that are working and that are not.

Purposes of evaluation studies

• The fundamental purpose of programme evaluation 
is to specify feasible practices that evaluators can use 
to construct knowledge of the value of social 
programmes that can be used to ameliorate the 
social/ educational/ problems to which the
programme are relevant.
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Slide Difference between Research and 
1 1 Evaluation

• Evaluation
• Particularises
• Seeks to improve
• Inform decision making
• How well it works
• What is valuable?
• Research
• Generalizes
• Seeks to examine, prove or disprove
• Draws conclusions
• How it works
• What ‘is’

Slide
12

Evaluation Processes

• Suppose you are entrusted with the job of preparing 
a procedural part of evaluating the outcome of 
programmes such as Nali Kali, Chinnara Jilla 
Dharshana or the effectiveness of Chaitya 
Methodology. You should be able to prepare an 
outline of a design for evaluation

Slide
13

- Ideally, the evaluation process begins with the initial 
program design. As the actual evaluation is 
developed, there are several distinct and important 
stages. You can fulfil the requirements of preparing a 
proposal for conducting an evaluative study on any 
of the programmes mentioned above

20



Slide
14

Slide
15

Slide
16

Planning stage

• Planning
• Get a thorough understanding of the program,
• Identify and arrange meeting with stakeholders
• Explore context and gather background materials
• Search for related, relevant evaluations
• Meet the staff in charge of the programme
• Review or develop theory of the programme

• Designing
• Determine the questions and issues
• Meet the stakeholder
• Determine general resources available
• Assess stakeholders’ needs, including timing

• Prepare terms of reference and evaluation work plan
• Identify type of evaluation
• Identify specific evaluation questions
• Select an appropriate design for each question
• Select measures for each question
• Develop data collection strategy, including 

instruments and sampling, if needed
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Slide
17

• Develop data analysis strategy
• Review and test the methodology
• Pre — test instruments
• Train data collectors
• Brief stakeholders on evaluation plan
• Prepare work plan
• Resource and time requirements doing

Slide
18

• Gather the data
• Prepare data for analysis
• Develop table shells
• Clean data
• Analyze the data
• Formulate the findings

Slide
19

Evaluation Study 1'ypes

• Process evaluation is focused on implementation, 
how the programme’s intentions are being 
interpreted and the experience of conducting die 
activity, together with the continuing or changing 
perceptions of various components involved.
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Slide
20

• Impact (or ‘outcomes’, or sometimes 
‘product’) evaluation raises some of these issues, 
but also different ones

• Impact may cover time scales that vary considerably 
from programme to programme

• . Impact may be studied not only at the conclusion of 
an activity (or its funding) or after an interval of 
time, but also during the activity

Slide
21

Criteria for the selection of an 
evaluation design

• How appropriate is the design for answering the 
questions posed for the study?

• 2. How adequate is the design for answering the 
questions posed for the study?

• 3. How feasible is the execution of the design within 
the required time and proposed resources?

• 4. How appropriate is the design with regard to the 
user’s needs for information, conclusiveness, and 
timeliness?

Slide
22 Evaluation Methodology:

• Several types of evaluation designs have been 
developed to answer different types of questions in 
the programme evaluation.

• Three categories of evaluation designs are identified 
and developed by experts in the field. 
Experimental, quasi experimental and non 
experimental .The non experimental type includes 
descriptive, exploratory case studies, cross sectional 
comparisons, survey and need assessment.
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Slide
23 Ex peri men tai d esign s

• Experiments require that individuals or groups, 
such as classrooms or schools, be assigned at 
random (by the flip of a coin or equivalent 
randomizing procedure) to one or more groups prior 
to the start of services

• The "treatment” group or groups will be designated 
to receive particular sendees designed to achieve 
clearly specified outcomes.

Slide
24 Experimental and Control groups

• A "control” group receives no treatment. The 
treatment group outcomes are compared to control 
group outcomes to estimate the level of impact. 
Because chance alone determines who receives the 
program treatment,

• This design assures the comparison groups are 
comparable

Slide
25

• Quasi experimental design: It essentially means 
that the design is similar to experiments except that 
the comparison groups have not been formed by 
random assignment and the independent variable or 
the intervention is not manipulated by the 
experimenter independently, while it is already 
manipulated.

24



Slide
26 Non Experimental studies

• Descriptive study: The purpose of descriptive 
study is to provide an in depth description of a 
phenomenon or the relationship between two or 
more phenomena.

• Data gathering devise also tend to be more precise in 
a descriptive study and there is a clear and more 
specific focus on what is being studied.

• The common strategies/methods used in this design 
includes analysis of existing data, survey, interview, 
focus group discussion and extended statistical 
analysis of the data collected.

Slide
27 Case studies

• Case study: A case study is frequently used when 
the researcher wants to gain an in — depth 
understanding of a process, event or 
situation.

• It is useful when the question deals with how 
something works or why something happens and is 
especially useful when the intervention is relatively 
innovative or experimental or not well understood.

• Case studies are frequently used in evaluating 
development interventions.
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Day 1: Session 2

Slide I

Descriptive Studies: 
Surveys & case studies

Slide 2

i

Dr T.V.Somashekor
Assistant Professor
Regional Institute of Education 
Mysore-570 006

Nature of Descriptive research

□ Descriptive research, deals with the 
relationships between variables, the 
testing of hypotheses, and the 
development of generalizations, 
principles, or theories that have 
universal validity. Descriptive 
research studies have the following 
characteristics distinguishing them 
from the other types of research.

□ Survey is one of the methods of descriptive
research ' . . '

□ It involves a clearly defined problem and 
definite objectives

□ It requires expert and imaginative 
planning, careful analysis and interpretation 
of the data gathered and logical and skillful 
reporting of the findings.

□ Surveys can provide a quick, inexpensive
and. accurate means of obtaining ... .<
information'from a large group of people;

26



Slide 4

Slide 5

Why should you conduct a survey?
□ To collect information about the 

behaviors, needs, and opinions using 
su rveys

□ to find out attitudes and reactions, to 
measure client satisfaction, to gauge 
opinions about various issues

□ Surveys are a primary source of 
information

Slide 6
Deciding whether to conduct a 
survey
□ There are advantages in doing surveys, but you 

should consider whether a survey will be the best way 
of obtaining the information you need..

O Even though surveys, are a useful method of 
gathering information, they are not the only way.

□ The information you need may be obtained through 
other means, such as informal unstructured 
conversation that takes place in the course of another 
activity; census figures; meeting with people in the 
community; interviews; or observation.

6
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When should you conduct a 
survey?
□ You need a quick and efficient way of

; getting information.
□ You need to reach a large number of 

people. .
□ You need statistically valid 

information about a large number of 
people.

□ The information you need isn't readily 
available through other means.

7
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By following these steps, one can undertake the survey. 
CJ Identification of the research problem
□ Statement of the research problem
O Research questions . •
□ Objectives
Cl Hypotheses
□ Methodology

a Population & sample ' ‘
* □ Tools and Techniques . - •
a Data collection procedures

Data analysis •.
□ Report writing '........... ~-’r ~ ■. ........

Slide 9

Types of hypotheses
.

□ An inductive hypothesis is a generalization 
based on observation.

□ Deductive hypotheses derived from theory 
contribute to the science of education by 
providing evidence that supports, expands 
or contradicts a given theory.

□ A research hypothesis states the expected 
relationship for difference between two 
variables, in other words, what relationship 
the researcher expects to verify through 
the collection and analysis of data.
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A statistical or null hypothesis states 
that there will be no relationship (or 
difference) between variables, and 
that any relationship found will be a 
chance relationship, not a true one.

10

Population &. sample
□ A population is the group to which a 

researcher would like the results of a 
study to be generalizable

□ A sample is the representative group 
of the population involving all its 
characteristics

L.

Slide
12
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Sample size
□ Sample should be as large as possible.
□ In general, the larger the sample, the 

more representative it is likely to be, and 
the more generalizable the results of the 
study are likely to be.

O Wherever possible, probability sample 
should be used.

□ The minimum acceptable sample sizes 
depend on the types of research), but it 
must represent all the qualities of the 
population.
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nterview

□
□
□
□
□

Data collection
Preparing the data for analysis 
Tabulation &. coding procedures 
Statistical analysis of data 
Report writing

17

□ Open-ended
□ Closed-ended
□ Multiple choice
□ Rating scale ... .

31
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Modes of conducting survey
□ Mail Surveys
□ Web Survey
□ Telephone Interviews
□ Face-to-face Interview

Slide
20

What is a case study?
□ Case study is research method

wherein a researcher focuses for an 
in depth study on only one specific 
instance i.e., case (individual school) 
of the phenomenon to be studied, or 
on only a handful of instances i.e., 
few cases (few schools).

Slide
21

Purpose of a case study
□ The purpose of case study is not to 

represent world but to represent the 
case. It helps us in penetrating deep 
into an issue and understands
different layers of the case in depth
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Slide
23 Procedure involved in a case 

study
Identification/selection of a 
Data collection

The nature of the r.tse 
Ci Its historic background 
Cl The physical setting
Cl Other contexts, including economics, political, legal and 

aesthetic
C Other cases through which it is recognized 
CJ "Those informants through whom the case cm tie known 

These can be collected with the heli) of questionnaire/ 
opinionnaire/ inventories/docuineitt;./ interview 
technique

Slide
24

□ Analysis of the data collected
□ Documentation and preparation of a 

Report on Case Study
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Lab aresi in DIET context

• In DIET Guidelines (1989) of MHRD, there 
is a mention of Lab area under Planning 
and Management (P&M) functions.

• A lab is a laboratory used for conducting 
experiments, testing certain things, etc.

• In DIET context, a district is the maximum 
possible boundary where experiments 
could be conducted. These are field 
experiments.

3/20/20 1 3
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What is a field experiment?
• It is an experiment where the researcher is 

willing to manipulate certain variables to 
see the effect of independent variables on 
the dependant variable under certain 
controlled conditions.

• Certain new things get tested.
• These are done at a mini level and after 

their completion could be up-scaled to the 
macro level.

3/20/2013 3
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Definition of a Lab area

• “A lab area is an area chosen by a 
DIET within its jurisdiction to 
experiment, study and conduct 
research with the objective of 
becoming more professional in its 
working towards the improvement of 
the quality of elementary education.”
(Generated by a group educationists in a workshop at RIE. Mysore )

3/20/2013 4
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Explanation of different terms used

7. An area: is used to demarcate a
geographic boundary of a DIET which 
covers everything there that relates to 
school education in general and 
elementary education in particular.

2. Jurisdiction: is used to indicate the 
geographic boundary in which a DIET 
operates.

3/20/2013 5
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3. Experiment: is field experiment. Here, ideas or 

issues or conjectures are tested under controlled 
conditions by manipulating independent 
variables to see the results in dependant 
variables.

Ex Studying the effect of ICT mediated instruction in comparison to talk-chalk 
method.

4. Study: is used as an activity of trying to 
understand meaning out of existing 
situation/data. The status is studied.

Ex (a) Impact of mid day meal on retention of students.
(b) Preparedness of D.Ed students on new internship programme.

3Z20/2013 * . t . 6
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5. Research', is an activity of generating new 

knowledge.
Ex: Assessing the systemic readiness in the introduction of English 

from standard I.

6. Professional', is one who practices a 
profession. Since teaching is a profession, 
a teacher is a professional.

7. Improvement of Quality elementary
education: covering access, enrolment, 
retention, and achievement. (Processes and 
products.) Systemic changes.

3/20/2013 7
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Characteristics of a Lab area

1 . A chosen piece of a district
2. Used for field experimentation
3. Lab institutions are a part of a lab 

area
4. Different lab areas can also co exist.
5. Can be a part of annual plan

3/20/2013
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6. Lab area activities are non routine
activities

7. Activities are planned by DIET 
faculty themselves

8. Members of DIET have a role in it
9. Resources of DIET converge on Lab 

area
10. Can not go beyond the DIET 

jurisdiction
3/20/2013 9
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Possible misconceptions about Lab area

1. Lab area activities are planned by 
higher ups/department.

2. Lab area should be physically 
attached to DIET.

3. There can not be more than one lab 
area.

4. It is difficult to understand the 
concept and activities of Lab area.

3/20/2013 - 10
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5. Only DIET faculty has to work for lab area.
6. It has nothing to do with DIETs annual plan

and programmes and it is an additional 
burden to DIETs.

7. Its planning and implementation is the
responsibility of only P&M branch and not 
others in the DIET.

8. Identification of lab area is time consuming.
9. Lab area activity is expensive.
10. Specialized training is necessary to 

understand the concept and implement it.

3/20/2013 11
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Objectives of Lab area

Acceptance of a lab area concept enables a 
DIET :

(a) Faculty to conduct experiments, carry out 
researches and studies thereby enhancing 
its own professional competence, and

(b) To work towards qualitative improvement 
of school education in the district based on 
their own experiments, studies or 
researches.

3/20/2013 12
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Functions of a lab area

Two functions:
• Enabling functions: are those where they 

enable a DIET to become more functional.
• Facilitating functions: are those by which 

it facilitates a district for systemic reforms 
based on tryouts, experiments, studies 
and researches.

3/20/2013 13
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(a) Enabling functions
Adoption of a lab area by a DIET can;
(a) encourage a DIET to try out and 

experiment new things.
(b) enable DIET faculty to demonstrate 

how a certain idea theorized can work 
in reality.

(c) educate itself by exposing to reality 
situations in a district.

(d) sharpen professional perspectives.
3/20/2013 14
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(b) Facilitating functions:
Lab area activities will be capable of;
(a) Suggesting alternate ways to facilitate 

schools to provide access to all children.
(b) Suggesting ways to provide alternative 

education all those who have missed 
formal education.

(c) Proposing different strategies of retaining 
students in the system.

(d) Propose innovative ways of enhancing 
learning.

3/20Z2013 15

Slide 16

Identification of a Lab area
(1) Functionally close by to DIET where 

research, experimentation and studies 
can be conducted conveniently by 
DIET.

(2) An area which is the requirement of 
the study/experiment/study.

(3) Distance is not a barrier.
(4) More than one lab area can also co

exist.
3/20/2013 16

39



Slide 17
Planning of a Lab area activity

The questions that need to be answered 
are:

(a) What are the objectives that are to be 
achieved for which we want to plan?

(b) What are the strategies that can be 
used?

(c) What is the time frame available?

3/20/2013 17
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Examples of Lab area activities

1. Trying out alternate models of pre service 
courses.

2. Study of systemic preparedness of 
introduction of English at class I.

3. Trying out different strategies which can 
persuade migratory population to enrol, 
and continue education.

4. All innovative ideas proposed by DIET 
could be first tried out to see their 
practicability and workability.

Lab area activity Proposal
its/save a pr&ppggfc

" ? -V -
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Day2: Session 1
Development of Research Proposal (Lecture Mode)

Prof. S.Ramaa

Research Process

Where (p) = feedback (Helps in controlling the sub-system to which it is transmitted) 

(FF) = feed forward (Serves the vital function of providing criteria for evaluation)
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Day 2: Session 3

Multi-Centric Studies [MCS]

Prof. M. D. Usha Devi

MCS: Concept & Definition

Collaborative research undertaken 
simultaneously by multiple partners 
located in different geographical areas on 
a common theme to understand issues 
and problems from a macro and micro 
perspectives

51
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MCS: Purpose

To generate new knowledge, theories, 
database, formulate & reformulate policies 
relating to a particular theme/topic/ 
programme to bring about the desired 
systemic reforms in core purposes & 
practices

Slide 4
MCS: Context & Need

Systemic breakdown & failures

Diversity & disparity in nature of inputs, 
processes & outcomes

Policy failure or poor implementation

Demand for a fresh scrutiny for understanding 
an issue from a holistic & systemic 
perspective

Slide 5
MCS: Characteristic Features

• It is collaborative in nature
• Involves multiple partners
• Covers Different locations
• Understanding a common theme
• Simultaneous engagement
• Builds both macro & micro 

perspectives

52



Slide 6
MCS: Design

• A lead researcher/s & collaborative partners
• Anchored in a particular centre [university, 

institution, agency]
• Ownership of research by lead researcher & 

collaborative partners
• A common research framework- focus, 

objectives, methodology, instruments, data
• Participatory research for continuous & 

periodical monitoring
• Flexibility & scope for capturing location 

specificities & variations

Slide 7
MCS: Research Methods

• Quantitative & Qualitative Data
• Survey & case study
- Secondary & primary sources
• Generally more than one research 

instrument — questionnaires, checklist, 
interviews, observation, FGD, etc

• Triangulation of data, methods & analysis 
techniques

Slide 8

MCS: Challenges

• Planning, Designing, Organising & Logistic 
Operations, Consolidation of a macro scenario

• Monitoring pace of progress across space & 
time

• Sustaining individual researchers’ motivation & 
ownership

• Large scale investments in material, financial & 
human resources
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Day 2: Session 4
Monitoring and Supervision based on Research and 

Evaluation studies (Lecture cum discussion) 
Prof. C.G.Venkatesha Murthy

Day 3: Session 1
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Orientation Programs, Training 
Programs, Workshops, Seminars 

and Symposium

Prof. Y.N.Sridhar

Rationale
• In the context of your multiple roles as leaders to 

organise training programmes it becomes 
important to understand different issues related 
to

• orientation program,
• training program,
• workshop,
• seminar and
• symposium.

3/20/2013
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Orientation program

• Orientation is basically used when a group of people in 
a certain working context need to be told about a new 
change or development that is taking place in the 
working context.

• planning and preparation includes identification of the 
members of the clientele group, making relevant 
groups, identifying the right kind of resource persons, 
planning for the right kind of inputs for the orientation 
program,

• identifying a suitable venue, ensuring the availability 
of the suitable gadgets and that the seating 
arrangements

3/20/2013 3

Slide 4
Organising orientation programme

• Orientation programme is organised 
whenever a new curriculum or changes in 
curriculum is introduced

• Organising orientation programmes must be 
trully professional.

• adequate alignment of planning and 
execution.

3/20/201 1
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Training programme:

Most commonly used programme in the field of 
education

• Training is an activity of developing skills in 
accomplishing a certain task. It means, every 
training will have the opportunity of 
developing a certain skill.

• The content of the activity and the skill 
needed to be developed will decide how to 
train participants

V2n/?on
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Slide 6 Planning and Preparing for Training 
programmes

- . The number of trainees who have to be trained
needs to be identified.

• Trainings can be either on-site or off-site. An on
site training is one where the experts visit the 
sites where the functionaries are functioning. For 
example, in your case, the onsite training is one 
where you visit, BRC/CRC/teachers and after 
understanding how they are performing their 
responsibilities, you will give them needed 
tips/demonstrations and work towards 
developing their skills

Slide 7
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On-site and Off-site Training

• In an off-site training programme, participants 
are gathered in a place which is basically 
designed for the training purpose and 
different sessions run one after the other as 
per the plan.

• . In any training programme, there is a need 
for training materials. These training materials 
have to be planned and prepared well ahead 
of a training programme.

V2O/2O) 4

Organizing Training programmes

• It is very important that the organizers must be 
very professional in all aspects of the training 
activity

• Sessions must have a variety, and all sessions 
must be professionally planned and executed

• It is desirable that in every training programme, 
feedback from the participants must be elicited 
about the usefulness of the training materials and 
effectiveness of transaction of sessions.

3/20/2013 m
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Workshops

• It is another format of these programmes, 
where there are no hierarchies among the 
profiles of the participants

• The ultimate product of a workshop is some 
material for a certain purpose.

• The ultimate purpose of a workshop is to 
develop a new material in a collaborative 
mode with a set of experts / professionals 
/colleagues.

3/2.0/2013 n
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Planning and preparation of a 
workshop

• Types of workshop; decide which one is to be 
selected

• Training material development workshop
• Research tool development workshop
• Question paper setting workshop
• Item bank workshop
• QMT tool translation workshop
• TLM development workshop and such.

3/20/2013 10

How to Organize a workshop?
• Identify a suitable field and a specific topic for 

workshop
- identify experts and plan a schedule for the 

workshop
- Identify a venue which is also convenient to 

all. Start discussing the agenda of the 
workshop, on the days of the workshop and 
discuss issues till a certain issue is saturated

3/20/2013 II
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Seminars

• Seminar is an activity used in an academic 
context where a set of academicians and 
professionals meet with a view to share and 
discuss certain issues of academic and 
professional concerns.

• The purpose of the seminar is to invite people 
belonging to the same fraternity to share their 
views on in emerging concerns which is of 
importance for that particular field.

• ,seminar has the capacity to influence systemic 
reforms.
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Planning and organising a seminar

• Select and finalise central theme and sub 
themes of seminar

• Call for papers,abstracts and dissemination of 
publication details

• Appoint various committees depending upon 
the requirements. Distribute responsibilities

• Preparation for paper presentations ,panel 
discussions, making groups for groupwork

3/20/2013

Recording and publishing

• Fix up rapportuers and get the report from 
them

• Depending upon the number of sessions and 
the formats of the seminar, all sessions can be 
conducted and completed professionally.

• Organisation of the seminar also includes 
bringing out of the compendium of all the 
papers presented, all the panel discussion that 
were held along with recommendations
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Themes for seminar
Some of the areas on which seminars could be undertaken by DIETs 
could be as follows.

• Challenges and success stories in implementation of the RTE act, 
2009.

• Opportunities and challenges in the implementation of CCE
• Home based education: A challenge and an opportunity
• Constructivist classrooms: Prevalence, readiness and opportunities
• Making classrooms inclusive: Challenges, prevalence and readiness
• Preparation and professional development of teacher educators
• Professional development of teachers: Dimensions and will of the 

system
• Education for peace: Roadmap for implementation

V20/20I3 l
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Symposium

• Symposium is an academic activity like a 
seminar but it is different from a seminar. 
Symposium is a 'single agenda activity' where 
on one theme different professionals discuss, 
present and arrive at conclusions about the 
theme.

• symposium is an activity of a homogenous set 
of people, practitioners, and specialists

3ZW20H U

Symposium themes

• Some of the themes for symposium could include 
the following as examples.

• CCE practices
• Grading different school subjects
• Mid Day Meal programme
• ECCE practices
• Shifting from Kannada medium to English 

medium at class one
• Making poetry interesting, and such.

3/2O/2OJ3 1/
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Planning and organising a symposium

• symposium being a mono topic activity, 
planning and preparation will not be very 
laborious

• Once the theme is identified, it becomes 
important to invite suitable professionalists

• Announce the dates for symposium and 
sending abstract of the presentation by the 
experts.

3/2O/ZO1 A IF
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Organising a symposium

• Like seminars, symposium also must have a 
Chairperson for different sessions

• After all the papers are presented and 
discussions are held, certain clear-cut focused 
recommendations may emerge.

• They need to be carefully documented, 
presented, articulated and kept ready for the 
final documentation.

3/20/201 A
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Part 3: Outcomes

As an outcome of the training programme, some participants shared their gains 
and expressed that they were immensely benefited. In order to know the views of every 
participant, an effort was made to get each of the sessions rated in every programme on 
the last day. The consolidated ratings of all the seven programmes are as follows.

(a) Feedback: Using five point rating scale participants rated the usefulness of the 
programme. The ratings are consolidated in percentages as follows

SI
No

Session Very
Useful

Useful Just
OK

Useless Very
Useless

D
A
Y

1

1 Introduction to Educational
Research and Evaluation studies

48% 50% 2% - -

2 Descriptive studies and Case 
studies

37% 56% 7% - -

Lab area studies: Conceptual
Issues

48% 47% 5% - -

4 Group Discussion on 
identification of areas of research

47% 48% 5% - -

D
A
Y

2

5 Identification of research topics 
and development of a research 
proposal

40% 53% 7%

6 Making meaning out of data 
(DISE/EMIS, QMT. OOSC

44% 48% 8% - -

7 Multi Centric Studies 44% 49% 7% - -

8 Discussion on monitoring and 
supervision of schools using 
Research and evaluation studies

56% 41% 3%

D
A
Y

3

9 Field Studies 52% 45% 3% - -

10 Orientation programmes. Training 
programmes, Workshops,
Seminars and Symposium.

62% 35% 3%

11 Documentation and dissemination 
of research and evaluation studies

57% 41% 2% - -

12 Preparing an Action Plan for 
research and evaluation in the 
district

46% 51% 3%

It is evident from the above consolidated percentages that the participants have 
found the programme useful. Thus, 303 DIET faculty including the Principals got trained 
on issues related to Research, Evaluation, Monitoring and Supervision.
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Capacity Building of DIET Faculty of Karnataka on REMS Activities 
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CAPACITY BUILDING TRAINING WORKSHOP FOR DIET FACULTY IN STATE 
At RIE Mysore, FROM 4th to 6th February 2013



CAPACITY BUILDING TRAINING WORKSHOP FOR DIET FACULTY IN STATE 
At RIE Mysore, From 18th To 20th February 2013

CAPACITY BUILDING TRAINING WORKSHOP FOR DIET FACULTY IN STATE 
At RIE Mysore, From 25th to 27th February 2013


