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PREFACE

The "Bridge Course for Teaching English and Oral 
Communication" is meant for teachers at the 'plus two' or 
'higher secondary' level. Each module is prepared keeping 
in mind the needs of teachers as ascertained through a 
questionnaire and provides several classroom activities and 
textual material that lend themselves to the development of 
specific language skills. Attempt has been made to keep in 
mind the real communicative needs of the learner and provide 
activities to facilitate dexterity in using language, and 
through providing meaningful situations to develop a more 
confident easy response to diverse situations requiring 
specific communicative skills.

Although many of the passages used in the modules will 
be found relevant to language teachers at the plus two 
level, the modules are so constructed that the textual 
material therein can be substituted by passages from the 
actual text being followed in the school. Ultimately though 
meant as a guide to the reader, i.e. the teacher or the 
student teacher for whom the bridge course is meant, the 
solutions to the problems of language teaching must be 
solved by the individual language teacher for himself.

Prema Raghavan
Programme Coordinator and Editor
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PHONETICS

The term phonetics refers to the identification and description of the speech 
sounds produced by speakers of a given language. Identification of the set of 
speech sounds or phonetic elements in English is more challenging than it 
might seem. The identity of English phonemes is sometimes ambiguous: the 
number is estimated to be between 44 (Hull 1985) and 52 (Hanna et al. 
1966). Ambiguity arises from the fact that speech sounds are produced with 
variations in different phonemic contexts. Consider the medial consonant in 
little ; is it a /d/ or a /t/ or a composite of both?

One of the difficulties inherent in constructing the list of the speech 
sounds included in a language is that some “sounds,” like the phonetic 
tongue flap [D] that occurs in little, are not phonemes. A phoneme is a dis
tinctive unit that contrasts words like tip and dip, ladder and latter, although 
many phonemes can be pronounced in somewhat different ways, depending 
on the sounds that surround them. A phonetic segment is an articulatory ges
ture that exists in overt speech, such as the tongue flap [D]; in the case of 
ladder and latter the articulated tongue flap obscures the presumed identity 
of the underlying phoneme /t/ or /d/. If the word [laeDr] was dictated to you, 
you would not know, without a context, whether you were to write latter or 
ladder. As Chomsky and Halle (1968) emphasized, the phoneme is an under
lying abstract unit that may have several spoken forms (allophones). For ex
ample, most vowels can be “reduced” to an indistinct form called schwa (/s/) 
in syllables that are unaccented. Schwa is not a phoneme, but a phonetic 
variant or allophone in words such as done, sofa, and decision. In addition, 
all the vowels in English are nasalized before nasal consonants /m/, /n/, and 
/i]/, but we do not extend the list of phonemes in English to include nasalized 
vowels, because they are not separate phonemes. To determine the list of 
speech sounds included in English, we have to be clear about whether we are 
interested in surface phonetic segments of speech, or in the abstract 
phonemes that constitute the underlying structure of the word.

Another difficulty in constructing the list of speech sounds contained in 
our language is that phonemes are not spoken as separated units. Rather, 
they are coarticulated, said together in a unit we call a syllable, and pronun
ciation of an individual phoneme is influenced by its neighbors. For example, 
the /p/ in pit is aspirated with a push of breath, but the /p/ in spit is not. The 
sounds in word are difficult to take apart, especially the vowel and the conso
nant /r/ that follows it. Each separate phoneme is not what it becomes in the 
undivided spoken syllable. Given this, no doubt, confusing introduction, let 
us consider the individual phonemes of English.
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Consonants

Consonants are a class of speech sounds that are not vowels, and that are 
formed with either partial or complete obstruction of the air flow through 
the mouth. Although there is some disagreement among linguists as to what 
phonemes should be listed in the group of English consonants, in table 1 are 
a basic 25, plus five additional phonetic segments, with examples of English 
words that contain them.

Consonants are classified by linguists according to their place of articu
lation: the lips (labial) including /b/, /m/, and /p/; teeth (dental) including /f/ 
and /v/ and the forms of “th” /0/ and /d/: ridge behind the teeth (alveolar) in
cluding /d/, /t/, and /n/, /s/ and /z/, /l/ and /r/; hard palate or roof of the mouth 
(palatal) including A/, /z/, Zj/, /c/, and /j/; and soft palate or velum at the back 
of the mouth cavity (velar) including /k/, /g/, /r)/, /w/, and /m/. The manner of 
articulation, how the air stream is affected as it travels through the mouth, is 
described by the terms stop, nasal, fricative, affricate, glide, and liquid. The 
reason for being familiar with the following chart (table 2) is that children's 
spelling errors often suggest that they discern certain featural similarities be
tween or among phonemes.

Aspiration. Three of the voiceless stop consonants, /k/, /p/, and /t/, 
are aspirated at the beginnings of words or accented syllables in English, as 
signified by the superscript “h” in table 2. Aspiration involves a more force
ful push of breath when the sound is produced in initial position than in final 
position. Say the words “top" and “spot" and put your hand up to your 
mouth to feel the difference in air pressure when the /t/ is enunciated in each 
position. The presence of aspiration does nothing to change the meaning of a
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TABLE 1: PHONETIC SYMBOLS AND EXAMPLES OF SPELLINGS 
FOR CONSONANTS

Symbol1 Examples

ph, p pick, place: stop, apple
b hat, beast, stab, trouble
m mom, common, stump, bomb
th, t tackle, articulate: pot. stain, messed
d dinner, dress, ride, moved
n nest. skin, winner, mnemonic, sign, /might, pneumatic
kh, k A'iss, queen, critic: stack, picnic, ochre, excite, critipne
g girl, again, ghost, guard, finger
r) sing, think, finger English
f /it. effort, graph, tough
v very, even, love
s sap, marks, assess, psychology, less, fancy, fas'ten, aLScent. piece
z zip. buzz. dogs, messes, lazy, craze. lies, .rerox
0 thought, both. Ithaca. Matthew
d bother, though, mother, the
s shake, mushroom, mission, rat/on. glacial, sugar
z vision, azure, measure
c chase, hatch, much, nature, righteous
j ju.dge^ village, region, gist, graduate
1 /ady, fe/Z, babb/e
r bird, race, singer, jarred
j you, use. feud, playing
w witch, swear, sewer, quick
m where, which, whale
h happy, how, who, inhabit
? bottle, button (in some dialects)
D little, letter, ladder, writer, rider

•The symbols chosen for this book are taken from Fromkin and Rodman. 1993. and include many from the 
International Phonetic Alphabet and others customarily used in the United States.

word; it happens automatically as a result of a phonological production rule 
that operates when we speak. While it may seem unnecessary to be con
cerned with such an articulatory subtlety, aspiration may cause a consonant 
to be easily distinguished during articulation, and therefore more likely to be 
noticed during the phonetic analysis that takes place during the act of 
spelling. Some consonants may be especially easy to detect because of articu
latory features such as aspiration, and therefore they may be more likely to 
be spelled correctly. The absence of aspiration in final voiceless stop conso
nants (as in mop and sick) may be one reason why final consonants are 
harder for children to spell accurately than initial consonants.

Obstruents and sonorants. The nonnasal stops (/p/, /t/, /k/, /b/. /d/. 
/g/), fricatives (/f/. /s/. /v/. /z/, /0/. /6/, /z/), /s/ and affricates (/c/ and Zj/) form a
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major class of sounds because the air is fully or partially obstructed during 
articulation. These are the obstruents. Sonorants include those nasal and liq
uid sounds (/n/, /m/. /r)/, /17. /r/) that resonate in the nasal passages or throat 
and can be pronounced continuously. They also include the glides (/h/, /wZ, 
/v/). Glides are a unique group; they must always be followed by a vowel 
phoneme and are sometimes referred to as semivowels.

TABLE 2. CLASSIFICATION OF AMERICAN ENGLISH CONSONANTS 
BY PLACE AND MANNER OF ARTICULATION (AFTER FROMK1N AND 
RODMAN 1993)

Bilabial Labiodental Interdental Alveolar Palatal Velar Glottal
Stop (oral) 
voiceless unaspirated 
voiceless aspirated 
voiced

P
Ph
b

t
th
d

k
kh
ao

Nasal (stop) m n 0

Fricative
voiceless
voiced

f
V

0
d

s
z

s
z

Affricate
voiceless
voiced

c
J i

Glide
voiceless
voiced j(y)

.w
w

h i

Liquid l
r •

I

TABLE 3. EXAMPLES OF VOICED/VOICELESS PHONEMES IN 
CONTRASTING PAIRS OF ENGLISH WORDS

Phoneme Pairs Initial Position Medial Position Final Position

/p/. Zb/ pin. bin loppy, lobby flap, flab
/t/, /d/ tin, din writer, rider mutt, mud
/kA /g/ cot, got echo, ego smock, smog
/f/, /v/ fan, van rifle, rival leaf, leave
/e/. /d/ thigh, thy ether, either cloth, clothe
/s/. /z/ sip. zip muscle, muzzle fuss, fuzz
Zs/,Zz/ — mesher. measure —
Zc/. zj/ chock, jock lecher . ledger rich, ridge
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Voicing. Note that there are eight pairs of consonants in English that 
differ only in voicing (see table 3). Each member of the pair is articulated in 
the same place and in the same manner as its partner, with the exception of 
voicing. Say the phoneme pairs aloud, and read aloud the pairs of words that 
exemplify the contrasts (notice also that spelling of the sounds may be some
what deceptive). The voiced sounds are produced with a resonance in the 
throat that can be felt with the hand on the larynx or the hands placed over 
the ears.

Children's spelling errors may reflect insensitivity to the distinctive fea
ture of consonant voicing, as in LEB1 (leap), SIG (sick), or ARIF (arrive).

Nasality. While it is obvious that /n/ and /m/ are nasal phonemes, be
cause the sound produced is directed through the nose, and because the let
ter symbols we use for those sounds are predictable, the third nasal phoneme 
/rj/ is more elusive. This speech sound is produced in the same back-of-the- 
mouth (velar) position as /k/ and /g/, and often occurs before those conso
nants, as in bank and finger. The/g/ is spelled two ways in English—with ng 
as in sing, bang, hung, and with an /? alone as in sink and English [egglis]- 
One of the reasons many people are not aware of the existence of /g/ is that 
they believe, again because of spelling, that the ng spelling represents /n/ - 
/g/ and that each of the letters, instead of forming part of a digraph, repre
sents a single speech sound. Another reason the identity of /g/ may be elusive 
is that no word in English begins with that nasal sound. Some African words 
and names do—like Ngoro and Nkruma—but none does in English.

Syllabic consonants. Four of the liquid and nasal consonants are 
sometimes employed in English as syllables. In words like feather, rhythm, 
button, and little, the final syllable does not have a vowel segment that is sep
arate and distinct from the consonant. In fact, the consonants /r/, /m/, /n/, and 
/!/, because they are sonorants, have both vowel and consonant features in 
word-final position. The spelling of rhythm, along with the suffix -ism, are 
unique instances in English of a syllable (/am/) being spelled with no vowel 
letter. All other syllables in English are spelled with a vowel letter, even 
though in words like little the e is superfluous for the purposes of represent
ing speech.
Vowels

Vowels are a class of speech sounds: a vowel must be in every English sylla
ble. except for the instances of [am] noted above, and forms the nucleus of 
the syllable. Consonants are formed around the vowel of the syllable. (The 
concept of the syllable can be illustrated if you try to sing a song without 
singing the vowels. It cannot be done, or done pleasingly, because the vowel 
is what singers sing and the throat must be open to allow the air to escape.) 
Vowels are classified according to whether the tongue is high or low in the 
mouth, and according to the part of the tongue—front or back—that is used.
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Sav the following sequence of words, exaggerating the vowels, while 
looking in a mirror: beet, bit, bait, bet, bat, butt, bod(y), bore, boat, book, 
boot. Notice how your mouth began in a closed, “smiley" position, then be
came open in the middle of the sequence, and by the last word had shifted to 
a rounded, closed position. Although you may have found it hard to detect, 
your tongue moved from a high, front position to a high, back position, while 
dropping down low in the middle of the sequence. (When the doctor wants 
to look in your throat, he asks you to say “ah"—the most middle, low, and 
open vowel). The phonetic symbols for the 15 vowel phonemes in English 
(after Fromkin and Rodman 1993) and examples of spellings for each vowel, 
are in table 4:

The position of these vowels in articulation is represented in figure 1. 
This figure also includes the “r-controlled" vowels, that change their identity 
when followed by /r/, and the spellings for the vowel blend /ju/. which some 
classification systems treat as a separate speech sound.

Tense and lax vowels. Most of the vowels can be classified as either 
tense or lax. The tense vowels include those we call "long" ( as those in beet, 
bait, boot, and boat). Some systems classify /aj/ (“long i,” as in ice) as a tense 
vowel (e.g., Elull 1985) and others classify it as a diphthong (Fromkin and 
Rodman 1993; Lindamood and Lindamood 1975). The tense vowels are pro
duced with a slightly higher tongue position than the lax vowels, which in
clude those we usually call “short" (like the vowels in bid, bed, bad, body, 
and bud).

TABLE 4. VOWEL PHONEMES OF ENGLISH, WITH COMMON 
SPELLINGS (from Fromkin and Rodman 1993)

/i/ seat, piece, remain, see. baby, coffey. impede, receive
/I/ bit, gym
/e/ bait, radar, say. neigh, great, state, vein
/e/ instead, bed
/ae/ brat
/aj/ bite, might, silence, mv. pie. hype
/a/ pot. father
/a/ but
/□/ author, walk, saw
/o/ boat, mobile, coke. snow, toe
/u/ put, foot
/u/ scoop, drew, stupid, coupon
/a/ (schwa) sofa, alone, television
/aj/ ; boy. toil
/aw/ ouch, shower
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Lip rounding. All of the back vowels in English are formed with a 
rounding of the lips that is similar to the position of the mouth for the conso
nant /w/. There are no front, rounded vowels in English, although there are 
in other languages such as French (as in bleu).

Diphthongs. For our purposes, we will classify two English vowels as 
diphthongs, /oj/ and /aw/, as in joy and house. The ‘dong i" vowel (/aj/) as in 
ice is not included as a diphthong because the diphthong quality varies ac
cording to the position of the vowel (rival vs. pie), and because /aj/ is most 
commonly treated in phonics programs as a tense vowel, not a diphthong. 
Each of the vowels /oj/ and /aw/ is distinguished by having two phonetic seg
ments. In /oj/, the tongue moves from low back position to high front position. 
In contrast, for the vowel in mouse, the tongue moves from low front position 
to high back position where the vowel must be rounded. In spite of the two 
phonetic segments in each vowel, the vowels are each unitary and distinct 
phonemes in English that do determine meaning. The existence of words such 
as so, soy, and scnv as separate lexical items in the language establishes 
the status of these vowels as phonemes, that is. as separate speech sounds.

Nasalization. Vowels, like consonants, can be produced nasally, by 
directing the flow of air through the nose. In English, however, nasalization 
of vowels only occurs by phonological rule and is not in itself critical to 
meaning. Whenever we pronounce a vowel in English before a nasal conso-

TONGUH front *--------------------------------------------------------------------------—* back

High

Lou

easyshew
recede
key
piece
ceiling

Zl/
icky
gym

ablesteak
u eign
sem

Diphthongs
/ 31Z 1(111)1 

bos cou
boil out

/£/
&Jdydejj

apple Zoj/
ice
cry

high
PH 
rival 
l\ pe

/O / !u/
alone
sofa nj/

rule
food

Z,V

>'O
push
book

iy
ualk
author

boat
toe

home
sne*

Io/
octopus
father

ZerZ
R-con trolled

/ o rZ Zq rZ
care her car
bear burn
there bird
air

\ ouel Blend

rescueEurope

2/

Figure 1. Vowels and their Spelling by Place of Articulation.
nant, as in bump, trunk, or anguish, that vowel is automatically nasalized. 
Try pronouncing those words with your nose obstructed—as it would be if 
you had a bad cold and the automatic nasalization will be obvious. Or pro
nounce these pairs oi words as you hold your nose; went; bad, band;
StOD. stomn (Source: Louisa Cook Moats, Spelling Development, Disability 
ar/i Instruction, yorh Press, Maryland,
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STRATEGIES FOR TEACHING LISTENING SKILLS
PREETI MENON, DMS, MYSORE

Introduction
Communication comes from the Latin word 'communico' 

which means 'to share". Communication is commonly owned to 
exchange, acquire, retrieve and process information.

Researches have shown that 70% to 80% of the total
working time of a professional is spent on communication. In 
India, out of this total time, 64.14% is on communicating in 
English, 27.22% in Hindi and 8.64% in regional languages. 
Hence the role of English has to increasingly play in the 
professional world requires that we focus our attention on 
CLT (Communicative Language Techniques) in the classroom. 
Instead of how and when and where the speakers of the 
language express themselves, we ask "What the learners 
communicate through the language".

Listening and reading are receptive skills; speaking 
and writing are productive skills. Stored knowledge is a 
must for the segmentation and interpretation of utterances. 
Therefore listening is a process of perceiving a systematic 
message in a conscious continuous stream of sound. The
learner identifies the elements he hears and combines them 
with more elements in a more extensively organised pattern. 
The listeners will have to readjust their interpretation in 
predicting or anticipating what will follow. Listening is 
thus an active cognitive process in which attention and 
memory are involved.
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Objectives in Developing Listening Skills
Listening objectives must not be tested formally but

they must be included in the continuous assessment program. 
By the end of the course, students should be able to
1. adopt different strategies suited to the purpose of the 

listening.

2. use linguistic and non-1inguistic features of the context 
as clues to understanding and interpreting what is heard 
(eg. cohesive devices, key words, intonation, gesture, 
background noises, etc.)

3. listen to a talk or conversation and .understand the topic 
and main points.

4. listen for information required for a specific purpose, 
eg. in radio broadcasts, commentaries, airport announce
ments .

5. distinguish main points from supporting details and 
relevant from irrelevant information.

6. understand and interpret messages conveyed in person or 
by telephone.

7. understand and respond appropriately to language in 
the giving of, eg. instructions, advice, requests and 
warnings.

8. understand and interpret spontaneous spoken discourse in
familiar social situations.

The teacher has to
- give more importance to training in listening skills.
- cultivate listening skills consciously.
- choose and adapt clear, relevant, well-recorded materials.
- motivate and vary activities.
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- clearly explain the task and elicit information using a 
variety of stimuli.

- allow silence and time for thought, humour and enthusiasm.
- open and supported answers to open questions/free 
activity.

- provide a range of realistic follow-up activities like 
filling up forms, note-taking,problem-solving, discussion, 
debate, etc.

Suggested Classroom Activities
In the pages that follow, an attempt has been made to 

suggest activities in the context of listening-speaking 
situations (requiring listening and speaking) which students
are likely to encounter in their day-to-day activities.

The istudents can get exposure to polite forms of
speech through practising the forms given below.
Suggesting Agreeing Reaching

consensus
Suppose we (verb) Great idea Are we agreed

Good then ?
What about Fine ! Is everyone
How verb+ing Right ! happy with ...
I think Ok Can we agree
I suggest I'm sure you're

I think right
on ...

I've got an idea Is that
a sugge- agreed then?
st ion I agree with all right

What if we verb ... Agreed. We 're agreed 
then that ...

Would it help I agree upto
be better 
if ... ?

a point, but ...
So the
consensus

Let's verb ... is that ...
Why don't ’we ... ? 5
Couldn1t we ... ?
We could try 
verb+ing ,..
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Disagreeing

That* 1 2 3 4 s no good because . . .
I don't think that would work because
I disagree ...
I strongly disagree . . .
I'm against . . . because . . .
I don't know about that . . .

The following data can serve as models for imitating 
and decoding surface meanings.
Tasks to Inculcate Conversation Skills
1. The students can be asked to introduce each other in

pairs.
2. They can be asked to describe each other in pairs by 

observing each other for two minutes and then turning 
back to back and giving an account of each other's dress, 
appearance, personality, etc.

3. Agreeing-Disagreeing
Topic - Advertisements in the TV teach wrong values to the 
young generation.
Participants - Parents, teachers, businessmen, students, 
salesmen, media persons.
4. Persuasion - Arriving at a Consensus
Topic - No detention policy should be followed upto Class X
in schools.
Participants - Subject teachers, head masters, principals,
parents, educationists.
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5. Opinion Gathering

Topic - Organising a farewell party for two friends who are 
leaving the class.

Participants - A practical student, a cautious student, a 
dreamer, a bookworm, an adventurous student.
6. Information Gathering
Topic - At a roadside tea shop on the Bangalore-Hyderabad. 
There has been a strike and road blockade barring vehicular 
traffic because of a group clash between Dalits and Gowdas. 
Participants - Businessmen, tourists, journalists, students, 
lady enterpreneurs.
7. Interview Between the Visiting President of U.S.A.

and a Village Panchayat Chairman in Rajasthan
Some Possible Questions for the Interview with the U.S.
President on his Visit to Rajasthan

1. What was the best most thrilling moment during your stay
in New Delhi ?

2. How did you feel when you were invited to visit our 
Panchayat ?

3. Who are the officials who have accompanied you from USA 
and what have they been directed to do in India ?

4. How did you feel meeting the village women who are seeing 
a visiting dignitary, especially the US President for the
first time ?

5. What advice would you like to give to the people of our 
Panchayat ?
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Activity No. 2
In the list below are different types of situations 

that one may encounter in real life. With your partner, 
decide the ones you think your students face in real life. 
Think of additional listening situations that your students
encounter in and out of school and add them to the list.
1. Listening to announcements at stations, airports, etc.
2. Listening to the radio
3. Participating in (a) informal face to face interaction, 

(b) formal interview
4. Watching a film, play or TV/internet.
5. Participating in a meeting, seminar or group discussion.
6. Taking part in a lesson.
7. Listening to a talk or lecture.
8. Listening to the other people's conversation.
9. Telephone conversation.

10. Responding to classroom instructions.
11. Listening to a running commentary.
12. Listening to people during a procession - interpreting 

slogans, propaganda, etc.
13. Listening to advertisements and jingles.
14. Listening to songs.
15. Chatting at a party.
16. Listening to a speech/interview given by a highly 

acclaimed writer/head of an organisation/educationist.
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Now match the different strategies listed above with 
the listening situations given below:
1. Intent listening for specific information - active 

listening
2. Listening with concentration and rapt attention - active 

listening
3. Listening casually passive listening
4. Listening while concentrating on other activities - 

passive listening
5. Listening carefully but not for specific information - 

passive listening
Activity No. 3

The teacher can give the following exercise in order 
to allow students to practise conversations deliberately 
Communication Skills - Meeting of two English teachers. 
Sridhar: Hello, Ramesh ! How are you ?
Ramesh : I am fine, Sridhar. Are you keeping well too ? Did 

you recover from fever completely ?
S : Yes, the medicines I took the last few days seem to

be very effective. I have recovered fully. In fact 
I want to go to school from tomorrow. The students 
must be missing their lessons and may be, also me !

R : Yes, it would be nice if you can come from tomorrow
students miss you and Suchandra was taking your 
classes all these days but from tomorrow, she is 
taking leave.

S : What else ?
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R : This Thursday, we have Vinod sir's communication

class.
S : Yes, I find it very useful but sometimes what he

talks goes over my head.
R : Same is the case with me ! However I find that the

opening classes are very important for us to 
understand. He says that English needs to be learnt 
in English only, not through any other language - 
Kannada or Telugu.

S : I have not fully understood what you said !
R : Ok, I will try to put it in different words. So far

the communication classes were held only for two 
hours a week. He says to learn a language quickly, 
we have to create our own groups which will foster 
each other's learning - by conversation,discussion,
etc.

S : I think, I understand what you say. Can you and me
become one such group and talk only in English even
if there are mistakes ? Later, we can ask sir to

clarify and correct us.
Yes, I think this is a good idea.
This way, we can go at our pace and not be
discouraged. Ok. Shall we begin tomorrow ?
Yes, I shall come to you during tea-break. See you

then.
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Points to be noted

1. Conversation can only be learnt by conversation. It is 
suggested that teachers meet everyday for 15 minutes to 
converse in English.

2. Concepts like empowerment, learning at one's own natural 
pace can be incorporated in these lessons.

3. A small notebook can be kept for taking down notes. 
Dictionary may be referred to as often as possible to 
note both spellings and meanings. Then words become a
valuable asset.

Activity No.4
Concentrating on the stressed words while listening 

will help the listener to understand the general meaning of 
what is said without having to concentrate on all the words.

Knowledge of stress-time-rhythm helps understand the 
language better without delving deep into semantics.
Eg: Mr. 'Ramesh the 'English 'teacher is 'going to 'Mumbai

to'morrow.
The listener can be made t’o understand what the speaker 

has in mind by following the stress pattern used in his 
speech. If the question is "who", the stress has to made on 
the subject of the sentence here, "Ramesh". In the same way, 
the listener understands which teacher by hearing the stress 
on the word "English". If the concern is what job the person
has, then the listener has to pick up the stress on the
word "teacher". Again he becomes clear about the action by
picking up the stress on the verb "going". The stress on
"Mumbai" and "tomorrow " indicate to the listener where the
subject is going and also when.
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Criteria to be followed by the teacher while organising 
a listening session
Before Listening

The activities listed here have been explained through 
examples listed under Activity No. 4.
* Establish a context - by relating the students' world of 
interest to the topic concerned (such as listening to the 
instructions on how to use the internet facility, in a 
cyber cafe, getting information about a set of books 
which are new arrivals by enquiry over the telephone with 
a bookshop owner, etc.)

* Arouse interest by showing the relevance of. the topic to 
current affairs, issues, etc. (an interview with the 
youths of Kashmir valley about the latest situation and 
efforts for peace, need for zero per cent corruption in 
our country, change of leadership roles in cricket and sc 
on) .

Task explanation and familiarisation.
* Focus attention: Pre-listening question/tasks to perform 
before or during listening.

* Giving a purpose: Guide listening through appropriate 
tasks and pre-listening quotations.

* Arouse interest
* Motivate
* Raise awareness
During Listening
* Choose tasks which support the learners-.
* Keep the task simple
* Keep the extracts short
* Don't set tasks which tax the memory.
* Don't ask learners to do too much while listening .(more 

than eg. tick boxes, crosses or write single words).
* Get information (bills, maps, directions, forms)
* Solve a problem (discussion, seminar, debates)
* Organise ideas
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* Know people's attitude and opinion, etc.
* Involve learners more in the procedure.

Let the learners dictate the procedure for listening 
in the classroom in order to feel more in control and 
develop good strategies, encourage them to ask questions, 
identify sources of non-understanding, misunderstanding,
seek clarification.
* Choose tasks appropriate to the listening text.
* Transactional (facts) interactive (relationships,

reactions)
Post-Listening
* Lower anxiety: Don't put learners on the spot. Let them 

confer, compare answers to questions, pool knowledge.
* Right/wrong answers: Outcomes from learners need not be 

regarded as final, right or wrong but as tentative 
representations of current understanding. Current 
representations of L2 learners are often based on no 
understanding and misunderstanding. L2 listening
instruction is concerned with the revision and elaboration
of current understanding.

Tasks may be set
* Form/chart completion
* Matching with a reading text
* Summarising
* Extending lists depending on the nature of the topic
* Sequencing/grading
* Extending notes into written responses
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* Using information for problem-solving and decision-making

activities
* Jigsaw listening - Each pupil in the group or each group 
listens to a section of the passage read out or a part 
of a story for discussion. Later, by pooling their 
information together, the students connect bits and pieces 
of the information they have on hand and get the entire 
picture of the passage or story in mind. By using 
techniques like narration, question-answer, gap-filling 
and rearranging the sequence, they can know the entire 
story or passage given to the whole class.

* Identifying relationships between speakers
* Establishing the mood/attitude/behaviour of the speaker
* Role play/simulation
* Dictation

- Conventional (as usually done in the classroom)
- Gap filling
- Mutual dictation (involving pairs)
- Scribe activity (taking down notes, paragraphs, etc.)
- Picture dictation (by using the picture, the teacher
makes the students describe and their mistakes are 
corrected by the teacher or the peer group)

At the end of activities for developing listening skills the 
teacher must reflect upon the following:
1. Need-based - What did/didn't they understand ?
2. Identify situations - What was easy/difficult
3. How would the exposure serve them ?
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4. Design suitable listening tasks - Did they lack knowledge 
of the words ?

5. Group work - share ideas -Was the language too difficult?
6. Give clear instructions about the topic - Were there too 

many speakers ?
7. Were they able to use appropriate language.
8. Did the teacher emphasise form over content.
9. Can skills and structures be transferred to other kinds

of situations ?
10. Were the activities linguistically, culturally, 

technically student - friendly ?
Activity No. 4
Task 1 : Catching a plane
Topic : Announcements at an airport
No. of : 
speakers

One

Time : 30 minutes
Before listening
Teacher asks

i) How many of you have travelled by air ?
ii) Did you like it ?

iii) What did you like best about air travel ?
iv) What did you like least about air travel ?
v) Do you easily understand announcements at airports and 

railway stations ?
vi) What do you do while waiting in the lounge and after 

checking the baggage ?
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While Listening
(Note: Read out the text, at an appropriate speed. Alter
natively, you can tape it on an audio cassette and play it). 
Instructions to students: You are now going to hear some 
announcements made at an airport. Your task is to fill in 
the missing information in the spaces provided in the
bubbles.
Script

i) Indian Airlines announces the departure of flight. 
IC 345 to New Delhi. Passengers are requested to board 
the plane at gate 2.

ii) East-West Airways announces the departure of flight 107 
to Chennai. Boarding now at gate 5.

iii) This is the final call for Jet Airways flight 409 to 
Calcutta. Boarding now at gate 3.

iv) Indian Airlines announces the departure of flight 
IC 191 to Mumbai. All passengers are requested to pass 
through security and await departure call.

v) This is an urgent call for passenger Mr. Subhash K. 
Would Mr. Subhash please go to the Airport Information
Desk ?

vi) Modi Luft regrets that all its flights are subjected to 
delay by two hours. This is due to shortage of ground
staff.

Student Sheet
\ Fill in the missing information in the spaces provided 

in the bubbles, while you listen to the announcements made 
at an airport.



Post Listening
1. Where were the announcements made ?
2. Can you recall the names of the various airlines ?
3. Mention four destinations the flights were scheduled to

go.
4. Name the passenger who was asked to report to the Airport

Information Desk ?
5. Listen to announcements made in railway stations to find 

out how late your train will be or from which platform 
your train leaves.
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Activity No. 5
Listening to instructions and marking on the road map.

Topic: Listening to a police officer to chart out the route 
for a visiting dignitary to attend a meeting.

Time : 30 minutes
Tell the students the following:

This is a task in which you are the personal security
officer to the Governor of Karnataka. The ADC is supposed 
to write a factual report of the chartered route for the 
Governor's perusal. Mark the details on the road map as the 
police officer reads it out to you for writing a report on 
the security arrangements later on. The task here involves 
only listening to the officer and filling in the details in 
the map.
Note: Read the description once slowly as the students 

listen. As you read a second time, they fill in the 
relevant details. While reading pause for 5-10 seconds 
whenever they need to fill in the detail. This is 
indicated as (pause) in the text.

Listening Text
This is the map of the road on which the Governor's 

convoy has to proceed. The convoy has to proceed to the Race
Course road at 10 am from Lalith Mahal Hotel. Write RC road 
on it (pause). The one perpendicular to it is the Karanji 
Kere Tank road. Write K.K.T. road (pause). Turn to the left 
and proceed till Regency Theatre complex building on your 
right. The building at the T junction is Vasanth Mahal. 
Write VM (pause) . The other building is the theatre complex. 
Write TC (pause) . Let the cars move onto Hardinge circle and
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by the Mysore Palace on the left side later to K.R. circle. 
Put two stars, one for HC and one for KRC (pause). The 
police line-up at D.Devaraj Urs road upto the Divisional
Commissioner's Office and then to Jaladarshini Guest House
will take care of diverting the regular traffic. Mark DD Urs 
road (pause) and draw two arrows one near DC office and the 
other at Jaladarshini Guest House. The imposing building 
diagonally opposite to Jaladarshini Guest House is the 
Kalamandira. Mark KM. (pause) I think that's all we need. 
Thanks very much.
Post Listening
i) Listen to a friend to get the directions to reach his 

house for a house-warming ceremony. Jot down the route 
on a map.

ii) As a stranger, find out the directions to go to your 
school/college from the city bus stand and note down the 
map with landmarks of the route in your diary. .

Marking Student Performance
The teacher awards one mark each for the correct

answer and gets a feedback about the reasons for wrong 
answers. A discussion highlighting the same is received and 
interpreted by the listener.
How to Succeed with Listening Work (Mary Underwood - 
Longman)

"It is important that students should not be daunted or 
discouraged by the difficulties they and sometimes their 
teachers perceive in learning to listen to English. Whilst
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motivation is important in all language learning it is 
doubly important in learning to listen and to be coupled 
with a high level of success from the very beginning.

To help your students develop their confidence and 
skills you are urged when doing listening work.
* To make sure that before they begin to listen to the 

speakers (whether on "tape" or "live", the students 
understand very clearly what they are expected to do, so 
that they can carry out the planned activities confidently 
that they are doing the right thing.

* To make sure that each time a listening text is heard,
even for the second or third or fourth time, the students
have a specific purpose for listening.

* To do plenty of pre-listening work of an appropriate kind 
for your students so that they will succeed with whatever 
listening tasks they are asked to do.

* To encourage all attempts at carrying out the listening 
tasks, without putting too much emphasis on the quality 
of the presentation of the response. For example, full 
sentence responses should not be sought when short- ones 
(even one word) would suffice, as this can slow down the 
listening work and may well demotivate the students.

* To encourage your students not to worry if they don't
understand every word (for example, avoiding the
temptation to ask them to list the words they do not know, 
or to learn the new words) as itdis very important that
they learn to accept that a listening task can often be
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completed even when they miss some of the words and thus 
begin to appreciate that comprehension can occur with less 
than complete understanding of all that is said.

* Never to use a recorded listening text in class without 
having listened to it not just looked through the 
transcript in advance.

* Never to take a chance on whether you will be able to 
operate the particular cassette recorder or any other 
piece of equipment, when you arrive in the classroom. 
Listening work can be totally ruined by incompetent 
handling of equipment.

Above all, you are urged to treat the listening session 
as an opportunity for you and your students to enjoy doing 
things in English. Your enthusiasm will certainly enhance 
their motivation, increase their confidence and help them
become successful listeners".

The greatest difficulty for a traveller in a foreign 
country or a learner of foreign language is the emotional 
tension and embarrassment caused by the fact that he cannot 
understand what is being said to him and all around him. 
Teaching listening comprehension has been a long neglected 
area and has a number of peculiar problems related to the 
fleeting immaterial nature of spoken utterances. Sounds, 
stress and pitch are only a few elements involved in the 
understanding of what is being said to us. Communication 
engineers concerned with the maximum efficiency of 
telephonic, telegraphic and internet communication equipments
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have made considerable research about the nature of message 
to be communicated, the particular qualities of the channel 
by which message passes from emitter to receiver and the 
state in which it is received and interpreted by the
listener.

The phonic patterning of the language has acceptable 
sound sequences, anticipated degrees of loudness, levels of 
pitch and lengths of pauses. With experience, practice and 
familiarity the child learns • to recognise groupings of 
phonic features as clues in meaning. Warren Weaver says, 
"the word information in communication theory relates not so 
much to what you do say as to what you could say. That is 
information is a measure of one's freedom of choice when one 
selects a message. Possibilities of meanings are many due 
to visual, situational and interpreted clues. But human 
organism has a limited capacity for reception of informa
tion. We can absorb only a certain amount of information at
one time.

It has been estimated that English language .is fifty 
per cent redundant. It is redundancy in language which helps 
us to piece together the information we hear. Even in our 
native languages we do not hear everything that is said to 
us clearly nor do we pay full attention to every element of 
each utterance. Artificially constructed messages such as 
those in a regular classroom reduce the amount of redundancy 
supplied by a speaker in a normal situation.
Eg. Can I have a piece of paper ?
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The question signals a response which will be a "Yes" 
on"No". At the same time the voice' rising in pitch 
indicates that a question is asked. The listener who was not 
listening to the first words of the sentence is guided by 
the rising intonation but both features convey the same 
element of meaning and therefore one of them is redundant. 
The sound, morphology and syntax reinforce each other in 
conveying the meaning. Over and above these clues, we convey 
further elements of meaning by body movements, facial 
expressions, length of pauses and degrees of emphasis.

The problems of message is in terms of the amount 
of information it conveys and the rate at which this 
information is encoded.

We listen selectively focussing on what we want to 
hear. We select and reject while listening to specific 
information.
Refer: 1. Developing communication skills (Meera Banerji and 

Krishna Mohan, MacMillan India)
2. Principles of Teaching English (S. Venkateswaran 

Vikas Publishers).
Activity No. 6
Listening to speeches and making personal notes
Topic: Vikram listens to the following radio/TV talk on the 
United Nations deliberations on completing fifty years in 
1997. He makes notes following what he hears, in his diary. 
Vikram fills the information in the gaps later recollecting
what he has heard.
Time: 40 minutes
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A Sense of Proportion - Shaping a Credible Strategy
Fifty years is two generations. And two generations is

long enough to measure whether there has been a substantial 
change of direction in how mankind orders its affairs. It is 
clear that there has. We have been spared a third world war. 
The change has affected not only war and peace but also 
society's attitude to poverty, economic progress, its 
habitats and women and children. In all, there have been 
strides forward that at the time of the .ending of the second 
World War, things seemed barely conceivable.

Strangely, we make the same mistake with successes as 
with failures. Robert Heilbroner, the economist comments, 
"The western world is experiencing the startled realisation 
that the quality of life, is worsening, that people who are 
three or five or ten times richer than their grandparents do 
not seem to be three or five or ten times happier, or more 
content or more richly developed as human beings.

In the Charter of the UN, the following preamble states, 
"We, the peoples of United Nations determined to save 
succeeding generations from the scourge of war which twice 
in our lifetime has brought untold sorrow to mankind and to 
reaffirm faith in fundamental human right in the dignity and 
worth of the human person, in the equal rights of men and 
women and of nations large and small, and to establish 
conditions under which justice and respect for international 
law can be maintained and to promote social progress and 
better standards of life in larger freedom,
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And for these ends,
to practice tolerance and live together in peace with one 
another as good neighbours, and
to unite our strength to maintain international peace and 
security and
to ensure by the acceptance of principals and institution of 
methods, that armed force shall not be used, save in the
common interest and,
to employ international machinery for the promotion of the 
economic and social advancement of all peoples have resolved 
to combine our efforts to accomplish these aims.

Accordingly our respective governments, ' through 
representations assembled in the city of San Francisco, who 
have exhibited their full powers found to be in good and due 
form, have agreed to the present charter of the United 
Nations and do hereby establish an international organisa
tion to be known as the U.N. (Excerpts from the Fiftieth 
Anniversary Report of the United Nations).
Diary Notes - Vikram (While Listening Activity)
1. United Nations has taken a major step to prevent .... The 

world body has resolved to rehabilitate the poor people,
. . . and ...

2. Quality of life needs to be enhanced as in the modern age 
though people are three or ten times richer ...

3. Human rights of dignity and "... has to be restored.
4. Men and women have to gain ...
5. Justice and international law has to be ...



-32-

To achieve these aims

We have to practice ... and maintain international ...
A

Armed forces will not be ... and economic and social 
progress of all people will ...
Post Listening

Reflect on the 1istening-process.
1. What did or didn't they understand ?
2. What was easy/difficult ? Why ?
3. Did they lack knowledge of the word "proportion" ?
4. Was the language too difficult ?
5.. How many speakers were there ?

Stimuli for further skills - discussion, writing tasks

Activity No. 7
Sparrows

The sun was setting behind the mango grove which 
fringed the western extremity of the village when Rahim Khan 
returned from the fields. Broad and strong despite his fifty 
odd years, with the plough on his shoulders, and driving his 
two oxen, he walked through the main street of the village 
with a haughty and unfriendly air. As he approached the 
chaupal, where a dozen or so peasants were collected for 
their evening smoke, the hilarious tones of gossip died down 
to cautious whispers. It was only when he had vanished round 
the corner and the heavy tread of his footsteps was heard no 
more that Kallu, passing the communal hookah to another 
remarked, "There goes the hard-hearted devil To which
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Nanha, the fat sweet-seller, added: "He is getting worse nd 
worse every day. Only yesterday he beat poor Ramoo' s child 
for throwing a pebble at his oxen". Ramnath, the officious 
zaildar, volunteered further details of Rahim Khan's recent 
cruelties. And the other day he very nearly killed my mare 
for straying into his field". The zaildar, of course, 
thought it quite irrelevant to mention that the straying of 
his mare had been specially planned by his own mischievous 
sons. The old, grey-haired Patel was, as usual, the last to 
open his toothless mouth. And as usual; his words were 
prefaced by a pious invocation to the Almighty. "Hare Ram! 
Hare Ram!" he muttered, "I have never seen such a cruel man. 
He has compassion neither for the child nor for the helpless 
animal. No wonder his own sons have run away from home".

The subject of their conversation, meanwhile, had 
reached his hut which, almost symbolically, s.tood gaunt and 
aloof, at a distance from the neighbouring cluster of 
houses. Leaning the plough up against the low wall of his 
house, he proceeded to tie the oxen to a pair of big wooden 
stakes embedded in the ground just in front of the doorway.

"Bhai Rahim Khan!" an obsequious voice said behind him
as he was about to enter the house.

"What is it?" he gruffly queried, turning round to
address the old woman who had come out of the house nearest
Whatown. As she hesitated to speak, he fired, a volley of 
questions: "What is it ? I won-'t eat you. Why don't you
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speak, woman ? Has your son been arrested again for revenue 
arrears or has your daughter-in-law delivered another baby?"

As he stopped for breath, the woman summoned up all 
her courage to utter two words, "Your wife ..." "... has run 
away".' He completed the sentence with a grin, which broadened 
with the realisation that he had guessed right.

"No, no, " the woman hastily explained with an 
apologetic look, as if she herself were responsible for his 
wife's absence. "She has only gone to her brother at Nurpur 
and will be back in a few days"’.

"Bah!" he flung back at her, opening the door. He knew
that this wife would never come back.

Seething with inward wrath he entered the dark hut and 
sat down on the charpoy. A cat mewed in a corner. Finding no 
one else on whom to vent his anger he flung it out, slamming
the door with violence.

There was no one to give him water,, to wash his 
dustladen feet and hands, no one to give him supper, no one
whom he could curse and beat. Rahim Khan felt uncomfortable 
and unhappy. He had always been angry with his wife when she 
was there, but her absence angered him still more.

"So she's gone", he mused, lying down on the. cot, 
having decided to go to sleep without his food. During the 
thirty years of their married life he had always felt that 
she would leave him one day and, at one time, he had even
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hoped she would. Six years ago, his eldest son Bundu had run 
away from home because of a ' more, than usually severe 
beating. Three years later, the younger one, Nuru, joined 
his brother. Since that day, Rahim Khan felt sure his wife, 
too, would run away to her brother's house. But now that she 
had gone, he felt unhappy - not sorry, no, for he had never 
loved his wife - but only uncomfortable, as if a necessary 
piece of furniture had been removed. With her gone on whom 
could he shower the outpourings of an embittered heart ?

For thirty years his wife had been both the symbol and 
target of all his grievances against family, against 
society, against life.

As a youth there had been none in the village to beat 
him in feats of athletic skill - in wrestling, in kabadi, in 
diving from the canal bridge. He had loved a girl, and 
wanted to join a touring circus which happened to pass 
through the village. In the circus he had felt, lay the key
to his ambitions - a career after his own heart - travel -
fame. And in Radha, the daughter of Ram Charan, the village 
banya, he thought he had found his soulmate. He had first 
noticed her watching him at a wrestling match and it had 
been the greatest moment of his life when, standing up after 
vanquishing his adversary, he had found Radha looking at him 
with the light of love in her eyes. After that there had 
been a few brief and furtive meetings when the unlettered 
but romantic youth had declared his love in passionate
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though halting words. But his parents had killed both 
ambitions. Circus work was too lowly and immoral for a 
respectable peasant. Anyway, hi's father, grandfather and all 
his ancestors had tilled the land, so he,- too, had to do it. 
As for marrying Radha, a Hindu, a kafir, the very idea was 
infamous and irreligious.

For some time, Rahim Khan, with youthful resentment, 
toyed with the idea of open rebellion. But the tradition 
of centuries of serfdom ran in his blood, and, however 
indignant he might have felt at his father's severity, 
he could not summon up enough courage to defy paternal 
authority and social tradition’s. After a few days, the 
circus left the village without Rahim Khan, and the furtive 
romance with Radha, too, came to an abrupt end. Rahim Khan's 
father slyly suggested to Ram Charan that his daughter was 
now fifteen and ought to have been married long ago, not 
failing to hint at the disastrous consequences of late 
marriages. Within a few weeks Radha was married to Ram Lal, 
a middle-aged, pot-bellied banya of the. neighbouring 
village. With a few sad tears shed in the solitude of the 
night in memory of her hopeless’ romance with Rahim Khan, she 
quickly reconciled herself to her fate and proceeded
forthwith to be the mother of half-a-dozen children.

Rahim Khan also married. He had, of course, no choice 
in the matter. His parents selected the girl, fixed the

5

date, ordered some gaudy clothes for him and some silver
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ornaments for his bride, sat him on a horse and, to the beat 
of a brass band, took him to the girl's house where the 
Nikab was duly performed. To the Kazi'-s formal questions 
Rahim Khan mechanically nodded his head. Any other course 
was impossible. Nobody, of course, cared to ask . the shy 
little girl who sat huddled in a dark room dimly conscious
of the fate to which she had been condemned. After the
ceremony, Rahim Khan's father, in a mood of self-congratula
tion, boasted to his wife: "See how meekly he obeyed me. You 
always feared he might refuse to fall in with our arrange
ments. I know these youngsters. They are apt to be restless 
if their marriage is delayed. That rs why our fathers 
believed in marrying away their- children early. Now he will 
be all right !" .

At that very moment, standing on the threshold of the 
room, where his wife awaited him much as a sheep awaits the 
butcher. Rahim Khan made a terrible resolve to avenge 
himself on his parents, his family, on society. He held them 
all responsible for the frustration of his life's dreams. 
And in his confused, illogical mind he regarded his bride as 
the symbol of the persecution to which he had been 
subjected. On her he would wreak his vengeance. Iron entered 
his hitherto kindly soul as he rudely pushed open the door.

That was thirty years ago, Rahim Khan reflected as he 
lay there on his cot in the dark hut. And hadn't he had his 
revenge ? For thirty years he had ill-treated his wife, his
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children and his bullocks, quarrelled with everyone in the 
village and made himself the most hated person in the whole 
community. The thought of being so universally detested gave 
him grim satisfaction.

No one in the village, of- course, understood or tried 
to understand the reasons for this strange transformation of 
the cheerful and kind young man into the beast that he had 
become. At first, their attitude towards him was one of 
astonished hostility, but later it changed to indifference 
mingled with fear. Of understanding and sympathy he received 
none. Shunned by everyone, with a bitterness ever growing at 
his heart, Rahim Khan sought consolation in the unquestioned 
authority over his wife which society allowed him.

For thirty years his w-ife had submitted to this 
persecution with the slave-like docility that is the badge 
of her tribe. Lately, indeed, she had become so used to 
corporal chastisement that it seemed unnatural if a whole 
week passed without a beating. To Rahim Khan beating his 
wife had become a part of his very existence. As sleep 
gathered round him, his last thought was whether he would be 
able to endure a life without having an opportunity of 
indulging in what had now become his second nature. It was 
perhaps the only moment when Rahim Khan had a feeling, not 
exactly of affection for his wife, but of loneliness without
her. Never before had he realised how much the woman he
hated was a part of his life.
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When he awoke it was already late forenoon and he 
started the day by cursing his wife, for it was she who used 
to wake him up early every morning. But he was in no great 
hurry today. Lazily he got up and, after his ablutions, 
milked the goats for his breakfast which consisted of the 
remains of the previous day's chappattis soaked in the fresh 
milk. Then he sat down for a smoke, with his beloved hookah 
beside him. Now the hut was warm and alight with the i;ays of 
the sun streaming in through the open window. In a corner
they revealed some cobwebs and, having already decided to
absent himself from his fields, he thought he would tidy his
hut. Tying some rags to the end of the long pole, he was
about to remove the cobwebs when he saw a nest in the
thatched roof. Two sparrows
twittering constantly.

were fluttering in and <out,

His first impulse was to wreck the nest with one
stroke of his pole, but something within him made him
desist. Throwing down the pole, he brought a stook and
climbed up on it to get a better view of the sparrow's home.
Two little featherless mites of red flesh, baby sparrows
hardly a day old, lay inside, while their parents hovered 
round Rahim Khan's face, screaming threateningly. He barely 
had a glimpse of the inside of the nest when the mother 
sparrow attacked him.

"Oh damn you vixen, you might have plucked out my 
eye," exclaimed Rahim Khan with his characteristic hollow
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laugh and climbed down from his perch. He was strangely 
amused by the little bird's heroic efforts to save her home 
and children. The sparrow'w nest suffered no harm that day 
and peace reigned in Rahim Khan's hut.

Next day he resumed his daily work. Still no one 
talked to him in the village. From morning till late in the 
afternoon he would toil in the field, ploughing the furrow 
and watering the crops, but he returned home before sunset. 
Then he would lie on his cot, smoking h’is hookah and 
watching with lively interest the antics of the sparrow 
family. The two little ones had now grown into fine young 
birds, and he called them Nuru and Bundu after his lost sons 
whom he had not seen for several years. The four sparrows 
were his only friends in the world. His neighbours were 
still frightened of him and regarded his recent peaceful 
behaviour with suspicion. They were genuinely astonished 
that for some time no one had seen him beating his bullocks. 
Nathoo and Chhiddoo themselves were happy and' grateful and 
their bruised bodies had almost healed.

One monsoon evening, when the sky was overcast with 
threatening clouds, Rahim Khan returned from the fields a 
little earlier than usual. He found a group of children 
playing on the road. They ran away as they saw him, and even
left their shoes behind in their haste. In vain did Rahim
Khan shout, "Why are you running away ? I am not going to 
beat you". Meanwhile, it had started drizzling and he
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hurried homewards to tie up the bullocks before the big 
downpour came.

Entering his hut, Rahim Khan lighted the earthenware 
oil lamp and placed some crumbs of bread for the sparrows 
before he prepared his own dinner. "0 Nuru! 0 Bundu!" he
shouted, but the sparrows did not come out. Anxious to find 
out what had happened to his friends, he peered into the 
nest and found the quartet scared and sitting huddled up 
within their feathers. At the very spot where the nest lay, 
the roof was leaking. Rahim Khan took a ladder and went out 
in the pouring rain to repair the damage. By the time the 
job was satisfactorily done he was thoroughly drenched. As 
he sat on the cot, Rahim Khan sneezed, but he did not heed 
the warning and went to sleep. Next morning he awoke with a 
high fever.-

When the villages did not see him going to the fields 
for several days, they grew anxious and some of them came to 
see what was the matter. Through a crack in the door they 
saw him lying on the cot talking, so they thought, to 
himself, "0 Bundu, 0 Nuru, who will feed you when I am
gone?"

The peasants shook their heads sympathetically. "Poor 
fellow", they said, "he has gone mad. We will send for his
wife to look after him".

Next morning when Rahim Khan's wife, anxious and 
weeping, came with her sons, a group of neighbours collected
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in sympathy. The door was locked from the inside, and in 
spite of loud knocking no one opened it. When they broke 
their way in they found the large and gaunt frame of Rahim 
lying in the brooding silence of the room, broken only by 
the flutterings of four sparrows.

Establish the Context
Time : 20 minutes
Material: Read the different ending to the story "Sparrows

by K.A. Abbas - Stories 
Class XI and answer the

(The story is enclosed)

"Rahim Khan inspired by the 
sparrows in the nest, made up his 
and take up a job as a watchman 
security agency. He was offered a 
month and free quarters in the
enabled him to send his children
after his family well".

and Tales of Adventure -
questions given.

flutterings of the four
mind to move to the city
in a reputed industrial
salary of Rs. 3000 per
company he served.' This
o a good school and look

7.1 Class organisation: Pair work, plenary discussion.

1. How do you think Rahim Khan*1 s life is going to change ?

2. Write down some ideas about his improved family life and 
compare the same in small groups.
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in the City
NOV

Rahim Khan and his family 
BEFORE
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Purpose: Stage 2 - To experience and evaluate a listening 
practice activity.

Time : 20 minutes
Material: Record material, record player./interview
Class organisation: Individual, plenary
Dialogue
Pavan: Now, Rahim, a year ago, you got the job as a 

watchman. Is your life very different now from what
it was ?

Rahim: Oh yes, very different. When I was a farmer, I used 
to get up early. With my plough on my shoulders. I 
used to drive the two oxen to the fields everyday. It 
was very tedious. But now, I get up much later. My 
life is more relaxed and interesting.

Pavan: Why ? What do you want to do in the city now ?
Rahim: Well, I've got some good friends. My wife and I are

very happy. I want to attend evening classes in
electronics.

Pavan: Well, how do your children like the change ?
Rahim: My children also live an easier life and meet a lot 

of nice people. They are learning English in school. 
We used to have only goat's milk and stale chappatis 
in the village. Now I can afford good food for the 
family.

Pavan: What about other changes ?
Rahim: Other changes ? Er ... there's this house given for 

us as quarters by the company. We lived in a •small 
hut earlier. We're much more comfortable here in the
city.
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Pavan: Yes, I can see that. What about your wife ? Does she
like her new life ?

Rahim: She certainly does.She needn't suffer my frustrations 
any longer. She takes life easy, -embroiders clothes,
visits friends. We celebrate festivals ...

Pavan: One last question. Rahim, what's the most enjoyable 
thing about your life now ?

Rahim: Oh! That's easy. Earlier, I felt like a rebel. My 
. wife used to shed tears often. Now, we have family
outings and picnics. My children wear good clothes.

As the students listen, they fill in the activity
sheet. They read out what they have filled in and compare 
with what they guessed earlier about -changes in Rahim's 
life.
7.2 Fill in the blanks (Post Listening)

Rahim Then Rahim Now

1. He .got up his 1. He gets up on
wife woke him up.

2 . For breakfast he 2 . His life is more
had

3 . His job was 3 . His job is in a
company.

4 . He lived in a small 4 . He lives in a 
in the

5 . The villagers used 5 . His employer
to about him.
him.

6 . His sons 6 . His wife and children are
because of his _______
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Related answers for the blanks in the above exercise

when/after
goat's milk and previous
day's chappatis
farming
hut/village
gossip
ran away/cruelty

time

interesting/relaxed
that of a watchman
house (quarters)/ 
city
praises/encourages 
happy

7.3 To practice language using the structure "used to ... 
but now" in a follow up activity to the listening practice.
Time : 20 minutes
Material: Pictures
Class organisation: Pair work, plenary discussion
To the Teacher

Do the follow up activity to listening. Participants 
read out the sentences they have constructed.
Activity: Look at the six pictures on the opposite page 
They show Rahim's wife before and after Rahim got the new 
job in the city. Make six sentences comparing his wife's 
life then and now using the structure "used to ... but now". 
Expected Key Points
1. Rahim's wife used to be poor, sad and nervous but now she 

is confident and happy.
2. She used to behave like a slave but now she is treated

well.
3. She used to work hard cleaning and cooking but now she 

has time to do other things like reading and stitching.
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4. She never used to go for outings but now she goes with 
the family ready for picnics.

5. She used to have only dry chappatis and goat's milk but
now she cooks and eats delicious meals.

6. She used to wear cheap and dirty clothes but now she 
and her family wear neat and clean clothes.

CONVERSATION SKILLS’ASSESSMENT SCALE

Listening Speaking

1. The learner has general 1.
ability to understand words 
and phrases in a familiar 
context but cannot follow 
connected speech.

The learner shows ability 
to use only isolated 
words and phrases but 
cannot operate on 
connected speech level.

3 . Has ability to follow 3.
short connected utterances 
in a familiar context.

In familiar situations 
uses only short 
connected utterances with 
limited accuracy.

5 . Has ability to understand 5.
explicitly stated information 
in both familiar and
unfamiliar contexts.

Shows ability to use more 
complex utterances with 
some fluency in longer 
discourse, still makes 
some errors which 
impede communication.

7 . Understands a range of longer 7 
spoken texts with reasonable 
accuracy and is able to draw 
inferences.

.Organises and presents 
thoughts in a reasonable 
logical and fluent manner 
in unfamiliar situations, 
makes errors which do not 
interfere with communi
cations .

9. Shows ability to interpret 9.
complex discourses in terms 
of points of view, adapts 
to listening strategies 
suit the purpose.

Can spontaneously adapt 
style appropriate to 
purpose and audience, 
makes only negligible 
errors.

CIEFLCBSE-ELT Curriculum Implementation Study Record 
Hyderabad, India.
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Activity No. 8
Aims : 1. To check whether the students have grasped the 

main idea.
2. To give practice in listening to the relevant 

information.
3 . To listen to a set of utterances and organise them 

in a logical sequence.
Title : Not in a million years
Level : X, XI, XII
Time : 40 minutes
Material: Presentation of the story with the help of match

stick figure pictures.
Introduction: Teacher will introduce the students to some 

new vocabulary and also check their previous 
knowledge.

Presentation
The teacher will put cards with matchstick figures in 

a random order on the blackboard. She will tell the pupils 
the story and with their help put the cards in a logical
sequence.

Shalini stood in the garden - bored, looking for 
something to do, wishing for someone to play with. She had 
just hit upon a wonderful idea of creating an arched enclave 
with the pink hibiscus bushes for her periodic retreats when 
the gate creaked. An elderly woman entered the house through 
the gate and gave her a warm, friendly smile. Mother had 
been waiting expectantly for the appointed visitor to arrive 
and she called out for Shalini. Shalini reluctantly trudged 
into the sitting room only to view a battalion of women in 
the hall, mother, grandmothers and aunts seated on the
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floor. The elderly woman sat on a rug fiddling with a 
harmonium. Shalini felt strange and uneasy. She thought 
being sent to school was bad enough, getting scolded by the 
teachers was worse and now, for music lessons ! The ladies 
coaxed her and her mother bullied her to begin the simple 
ABC of music. A different world of adults began opening up 
in front of her, much to her chagrin. Shalini's aunts 
remarked how Vandana and Kritika started singing at the age 
of 4 and 6 years. Shalini growled a "Saa" and the teacher, 
jolted, got up to leave. Shalini's mother had avowedly 
prepared tea and inviting snacks for the eventful evening. 
The teacher very politely refused what her mother genially 
offered her. Years passed and Shalini grew up to become a 
young teenaged girl. The teacher casually made a visit to 
Shalini's house to meet her after a spell of four years. 
There was an instant rapport - Shalini and her music teacher 
began once again their journey through the realm of music 
and melody. This time for the sheer joy of it.

Evaluation of listening should be simultaneous with 
the listening process and cannot be separated from it. This 
is the pattern of activity on which the module has been 
organised and developed.
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fly

Shri. K.l. Venkatesh 
Drawing Teacher, DM5, 
Mysore
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STRATEGIES FOR EFFECTIVE SPEAKING
PREETI MENON, DMS, MYSORE

Introduction
Interactive language learning stresses on learning by 

doing the activities with the focus on communication. The 
various skills acquired will help the student to assimilate 
factual information, widen his' range of experiences and 
build good social relationships.

The co-ordination of clear mind with good speaking
ability brings to its full potential, the creative
intelligence to achieve purposes gracefully in conducive
surroundings.

Learning spoken skills gives an individual competitive 
edge and the global focus to keep up with changing trends. 
When a person communicates with crisp, concise, dynamic and 
vibrant language, he is able to' meet almost all his needs 
enabling the individual to achieve international levels of 
excellence and experience (academically and culturally).

The coordination of a clear and powerful mind, with 
perfect speaking ability brings to full potential man's 
creative intelligence to make conducive his surroundings and 
workplace with his personality. Therefore the art of right 
speaking along with simplicity and earnestness or loyalty 
can bridge and build world awareness and relationships (with 
human touch) and create a breakthrough in mindsets to fresh
creativity in cosmic proportions.
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With predictions of a future based mainly on the 
internet developing content through the language has become 
a necessity.
Objectives of Developing Speaking Skills
1. speak intelligibly using appropriate word stress, 

sentence stress and intonation patterns.
2. adopt different strategies to convey ideas effectively 

according to purpose, topic and audience (including 
polite forms of expression).

3. narrate incidents and events, real or imaginary in a 
logical sequence.

4. present oral reports or summaries and make announcements 
clearly and confidently.

5. express and argue a point of view clearly and effectively
6. take an active part in group discussions, showing an 

ability to express agreement or disagreement,to summarise 
ideas, to elicit the views of others and to present own
ideas.

7. respond and express personal feelings, opinions and
attitude.

8. convey messages effectively in person or by telephone.
9. frame questions so as to elicit the desired response and 

respond appropriately to questions.
10. participate in spontaneous spoken discourse in familiar

social situations.
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Some Useful Strategies

Introductions can help know each other better, promote 
exchange of personal information and also trust and 
confidence. Students can be exposed to speeches "live" or 
"taped" and discussions can be held to generate opinions. 
Role-plays by students help them to be fluent and accurate 
in their handling of situations. The procedure can be:

Language input (pre-teaching -vocabulary)

Setting of context 
(visuals also can be included)

Allocation of roles 
(guided by the teacher)

Statement of aim 
(motivation is vital)

Familiarisation with roles 
(read role cards or conduct discussions)

Demonstration 
(provide models)

Role play
(followed by written work)

Report back
(decision-making,talk about problems,round-off the activity)

Follow-up
(written work and remedial work including homework)
Even a student who is assessed low on speaking skills

scale can turn out to be a good listener if she shows 
positive progress in the follow-up activities whereas a good
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speaker can be a poor listener, if the student is dominating, 
monopolising and talkative. The' entire activity will not 
only improve vocabulary and style of speaking but enable the 
students to acquire and express a more individual point of 
view. Some of the concepts like students empowerment, 
learning at one's natural pace, etc. can be incorporated 
while building up conversations and dialogues. It is 
suggested that teachers encourage 15 minutes of practicing 
conversations in English as often as possible. Dictionaries 
may be referred to as frequently as possible so that 
spellings and meanings can be found out and registered for 
use later so that they understand the power and drama of
words:
Eg: I saw the sunset. The levelled rays set the sea and sand 

on fire. Then it sank changing its shape till it melted 
into a tiny circle of light

or
Use interesting and appropriate words:
This is a healthy dish even though it does not look 
appetising.

There is a lot of scope to be original and creative.
Role-play and dramatisation helps to remove psychological 
barriers like inhibition, self-consciousness and stage- 
fright. They can be motivated to take part in assembly 
programmes and co-curricular activities.
Activity No. 1

The following activity would realise the objective to 
respond and express personal feelings, opinions, attitudes.
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Dialogue 
At the bus stop
Venu: Hello Mohan ! How are you ? I have not seen ' you for 

many days. It's been a long time.
M : I am fine, Venu. I am very happy to see you. Do you 

have some time on your hand ? Shall we go to our old 
joint "Darshini" tea-shop ?

V : Yes, but only half an hour. Later on, may be at about
5 in the evening I'll come over to your place.

M : That's fine ! Let's go and have a cup of tea first.
(At the tea-shop)

M : Did you get a job then ?
V : Yes, I joined National English school as a teacher of

English. I'm well-liked at school and I find the job 
•interesting. The principal is very kind and is fair 
and impartial towards the teachers. You know, I was 
victimised at my earlier school on the basis of 
caste and language. It is so nasty I couldn't believe 
that people could be so. petty. I suppose everyone 
experiences negative attitudes and must learn to cope
with them.

M : Oh well, I ven't had too much of that in my life and I 
don't know how I'll handle it, I'm glad that you've 
got a job to your liking. I'm lucky my boss likes me a 
lot. I will be sent to New Delhi for a special 
training on Trade expansion. Then I have chances of 
becoming a manager. But I do miss our teenage days -
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carefree and golden. Now it is only work, mechanical 
work. I find it rather .boring. I‘ may continue in the 
company for 2 to 3 years more. Then I don't know what
I'11 do.

V : Please don't say that. You'll feel more fulfilled if
you put your heart and soul into what you are doing.
■How we do a job gives us joy. It all depends on how 
well we have done it but achieving an end may or may 
not give us the same joy. I hope you don't think I'm 
sermonising.

M : You seem to have become a philosopher ! The tea is 
getting cold. Please have' it and then will move on.

V : See you in the evening !
M : Bye till then.
Exercise:

(i)-Please converse with a friend for 10 minutes.
(ii) Have a discussion with the family members about

attending a club dinner at a hotel as Rotary Club 
guests.

(iii) Converse with a friend as if he is' a doctor for a few
minutes.
Teachers can prepare charts on controlled activities 

(aims and exercises) for confidence and support, awareness 
activities (aims and exercises) to increase sensitivity to 
how others think and feel, fluency activities (aims and 
exercises) for practice and feedback tasks. These tasks can
focus on useful language learning opportunities. The teacher
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can encourage the students to be fluent, take turns, use 
appropriate style and syntax and show the topic behaviour. 
The students achieve goals . through ' their skills by 
participating as the class is relaxed, happy. The emphasis 
is on creativity, independent thinking and group 
participation.

However this requires a lot of advance planning, 
training, co-operation among teachers,will and determination
to move to better classroom interaction.

Eye-contact is very essential with individual groups 
and rubrics have to be made very clear. If not, the activity 
breaks down. Before any brainstorming session or collabora
tive process, let the teachers 'check audibility, visibility, 
projection, instructions given, clarity in talking and time
management.
Activity No. 2
Eg: Prepare a speech for a youth conference: eg: "Modern 

life style has made the people stressful, disease-prone
and weak".

The teacher organises the groups and giving the 
introduction and awareness regarding the topic, asks them to 
create three paragraphs. The te'acher introduces the style of 
debating. "In my opinion, I agree, etc.".. The groups have a 
brain-storming session and on the basis of the points, the 
co-ordinator, or group secretary organises and frames a 
skeletal speech. Once the teacher puts them through the 
process, points are elicited at different stages. Rough
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draft is edited and fair draft rewritten. The groups 
exchange the drafts and pick out the best points. Time 
management is very important and the teacher has to specify 
the time at every stage. The tone here is formal and polite. 
Suggestions pooled-in become collaborative and the groups 
revise and analyse the written material'. In the plenary 
session, individuals take turns to give the talk. If rubrics 
are not made clear,the activity would slow down and misfire!

Informal conversation is characterised by gestures, 
pauses, body language, repetition, hesitation, ambiguity and 
tag questions for the intended recipient. Effective writing, 
even note-making is characterised by relevance and original
ity of content, suitable format and clear organisation and
purpose.
Activity No. 3
Simulation
1. Objectives: To demonstrate the value of simulation and 

the importance of management techniques in handling tasks 
which require mental processing.

2. To provide insights into the issues involved in assessing
conversation skills.

3 . To speak intelligibly using the appropriate word and 
sentence stress and intonation patterns.

4. Participate in a spontaneous spoken discourse.
Time : 30 minutes
Topic: Visit of two Dutch tourists to a Toda village in 

Nilgiris, Tamil Nadu.
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Methodology
1. The participants reflect on their experience of 

conducting tasks that involve spoken interaction - in 
pairs/groups and through a brain storming session arrive 
at a set of problems they face. This can be recorded and 
displayed on a transparency.

2. In role play, the task is limited to role cards which 
highlight specific roles they have to play. They should 
not show their role-cards to each other. In simulation, 
suggestions can be pooled in and taken by the members as 
they find themselves in the given situation.

3. Two groups can observe and record their comments. One 
half can assess the performance of each student using the 
criteria given in the conversation assessment scale. 
(Refer to page , Listening Section) and the other half 
using intuitive criteria. They prepare to justify it.

4. In plenary, discuss variations in assessment between the 
two groups, criteria followed for assessment as relevant 
or not for the given task and the comments they give to 
the good/poor students and the reason for it.

5. However imaginative and interesting the topic, in 
simulation and despite the extent to which the students 
are aroused, the teacher should not give herself or 
himself away.

Worksheet
The following people meet in front of a Toda hut and

start chatting with each other after introducing themselves:
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A Dutch University student, A Dutch student in the final 
year of school, the village headman, a tourist guide, a Toda 
family. In the background, preparations are being made for a 
community lunch in the open ground (Todas are basically 
cattle-rearers and their main past times at home are 
embroidery on shawls and making milk ' products specially 
butter. During festivals, they -cook in a big cauldron and 
sitting in a circle take directly from the children. The 
feast is accompanied by song and dance.
Tips for the Teacher
1. Use your discretion to nominate different kinds of 

students - soft-spoken, vociferous, etc. and assign 
suitable roles.

2. The possibility of self-evaluation can also be discussed 
here. For eg. can a student who doesn't speak much or not 
at all, be given credit for -conversation skills, if so
how ?

3. Teacher should guide:
a) with clear explanation of what is required.
b) grouping/arrangement techniques, i.e. perhaps 

identifying one student to monitor/steer the
discussion.

c) time management
d) ensure contribution from all the members of the group 

by the use of cue-cards. •
4. The teacher can monitor and assess the. student performance 

or a colleague could be requested to perform ^ny of these
functions.
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Simulation is an imagined situation that is not 
structured. It is time-consuming as there is little 
participation of students at the individual level though 
there is scope for much discussion in the plenary session.

Eg. Act as a "a traveller on holiday on an island in 
the Pacific ocean" or "Ethiopian refugee brother comforting 
his little sister in the camp". In simulated activities the 
students imagine a situation and respond naturally to the
situation.

It is suggested that the students in order to make 
others change their view points, they use these expressions 
- 'I propose' , 'I feel', 'I think', 'Why don't we', 'I 
suggest', 'Would it be better if', ..., 'We're agreed then 
that 'Good', 'Great' and so on. If the topics given
are unrelated and unconnected to their environment, the 
students are not able to comprehend 'it sufficiently to 
participate in it. Students are likely to make oral mistakes 
while the role-play is going on. The teacher should not 
correct them otherwise they'll stop talking or they'll
deviate from the intended issue. The teacher can show cue-
cards.that state "Don't dominate", "Give others a chance"
and so on.

The purpose of role-play is integration of skills. The 
students will have to be guided well to adapt group 
dynamics:
Points to be remembered while conducting role-play.
* Listen to other's problems
* Never dominate
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* Look at the time factor
* Stick to the topic
* Await one's turn
* Listen to instructions carefully
* Draw out quieter persons
* Have a group reporter
* Be polite and soft-spoken (not too soft, control the noise 

level)
* Be firm without being offensive
* Stick to English, the target language but use of mother 
tongue in a natural situation can be permitted

* Accept rejection of your views gracefully
* Encourage constructive criticism.
* Avoid fossilising in a group (groupism)
* Take leadership in turns.
Activity No. 4
Opinion-gathering
Topic: Abolition of final examination from classes I to VII 

in a public school (this is to be discussed at a 
Parent-Teacher Association Meeting).

Roles/Cue cards
1. School Principal
2. English Teacher
3. Maths Teacher
4. Parent-Teacher Association President
5. Parent-Teacher Association Secretary
To the teacher:

Assign roles to students (two parents, two teachers,
one principal who also acts as moderator);give the cue cards
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to the assigned students the previous day. Allow 10 minutes 
for the role-play. Advise them to be polite, tolerant, assert 
only when necessary and listen while others speak.
1. School Principal

You are a progressive educationist. You have to be 
practical because of the management demands. You are
- required to: accommodate parents' and teachers' views.
- express opinions from the administrative point of view.
- have insightful knowledge of your school.
- be concerned about the image of the school which is 
dependent on board results and school activities.

- a moderator.
- instruction to the student doing the role of the principal 

- begin with a short statement
2. English Teacher
(You are required to ascribe to the following ideas:)
- Teacher-learning is a process and so, examinations are not 
more important.

- In interactive English we have continuous assessment. So
there is no need for a final examination.
the school should follow the system of automatic 

promotion.
- Final examination is only a repetition of the unit and
terminal exams.

3. As a Maths Teacher you believe that
- No final examination upto class VII, will result in
imperfect learning.
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- Students need final examination for consolidation of 

learning.
- Final exams prevent weak students from being unfairly- 
promoted .

- The students tend to avoid work if there are no exams.
4 . As the President of the PTA, you
- read education supplements in newspapers.
- are well informed about new education .trends.
- believe that parents play a big role in school:"Continuous 
assessment is better than final examination in your view".

- are polite and show understanding of the issue.
5. As parent-Teacher Association Secretary, you know that
- there are three low-achiever children in the school
- they struggle to study specially during final exams.
- 'No final examination' for you implies for the children 

that "I needn't take leave or get teased".
- Worry: 'Will my child also be a runaway because of an exam
failure'.

Criteria for Assessment
Principal

(i) Initiates the discussion.
(ii) Intervenes when discussion gets away from the topic.

(iii) Gives valid points to keep the discussion going.
(iv) Gives a good hearing and passes right comments.
(v) Arrests talk if he/she gets too aggressive.
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(vi) Summarises the ideas at -different levels after the 
participants seem to have reached a. common consensus.

vii) Gives a word of appreciation when a good suggestion is
made.

(viii) •Is polite, firm and brief.
(ix) Summarises ultimately.

In case the Principal does not play his role of a
moderator well, penalise him
Others:

(i) Putsforth views in the right tone and words.

(ii) Answer opposing statements.

(iii) Argue when counter-argument is given.
(iv) Listen and respond according to their opinion on the

issue.
(v) Repeat views till they are substantiated.

(vi) are able to defend a point of view.
(vii) Bid for turns.

Use the checklist for informal assessment to record
your observations of, say, one -or two groups in one period. 
Add/delete categories according to the task. You could ask 
your colleague to help you with the observation and 
recording.
Strategies Useful in Developing Clear Expressive Speech 

Some of the other strategies that teachers can take 
care of in spoken English classes are: (1) encouraging
students to use the language in real life situation,
(2) -use language to express experience in a meaningful way,
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(3) listen to what is being said rather 'than how it is being 
said, (4) accept mistakes as part of the correction wherever 
students are trying to express point of view,it is suggested 
that interruption should be avoided.

Students learn polite expression in free dialogue 
building activities like hiring a taxi, lending a book, 
helping a man with a heavy suitcase, asking directions to 
reach a place, going to a doctor. They also get a lot 
of information and learn to interact given suggestive 
situations like at a restaurant, theatre', telephone booth/ 
exchange, farewell party, railway station, etc.

Wishing to experiment with the language is a good sign 
in a learner. It shows interest and enjoyment. Meanings are 
better understood with spoken language exposure. Eg. "The 
seams ripped and she fell on the hay-stack" - means the 
parachute glider comes down because of an accident; "she 
broke the champagne bottle and sailed away" - cracked 
coconuts, doused the water and inaugurated the new ship.

Real life communication usually takes place in large 
groups. The teacher need not worry about oral fluency of the 
learners or their errors. The most important thing to happen 
is to get the message across without causing offence. If the 
students' accent is comprehensible he can talk regardless 
of the formality or informality of the situation. Real 
communication has nothing to do with the teacher and the
classroom.
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Some of the advantages of communicative language 
practice are: more language practice, ' students are more 
involved, students feel secure -and they help each other. 
Some of the problems of communicative language techniques 
to be overcome are noise, students making mistakes, 
difficulties envisaged in controlling the class and 
excessive use of mother tongue. The teachers can create 
awareness regarding three stages -Preparation, Monitoring
and Feedback.

Thorough preparation is a must for the teacher to get 
across to the pupils and motivate them t'o handle the tasks 
given. Suitable selections of vocabulary can be given to the 
students to puzzle out from the context. Structures and 
connected language that will help in global extrapolation of 
the text can be made note of prior to the teaching of the 
lesson. Teaching various aspects of structures integrate 
variety, accuracy and objectivity through the habit of 
regular exercises. Types of exercises that are simple and 
instructive are gap-filling, sentence-completion, dialogue- 
completion, editing, sentence transformation and sentence 
reordering. Structures are best learned when there is a 
variety of written and oral activities and they are 
enjoyable because they are more relevant to real life 
situations, eg. running commentary, paper captions, simple 
narrations, instructions and so on.
Eg. Lesson 2: Paul Julius Reuter by Harry McNicol, from I -

The People - English Reader, Class XI.



-69-

(i) Language Preparation

Vocabulary Structures Meta language

Correspondent, a. Phrases - a fraction World wide
financier, of a second, an hour distribution,
barbarian, ago, serve hot, attach • furnish
stock broker, a great deal of financial,
declaration, importance establish political and
subscribe (oneself), more money general news,
semaphore, than - could supply terminal points,
morse code b. Active - Passive direct

voice. Eg. The sema- operations,
phore was invented largest news
and towers with gathering
movable arms were agency, major
erected across the news event,
country. ... Paul expand services
Tulius Reuter did 
more than any other 
man to organise the 
collection and 
distribution of news.

to bureaus.

Extracts How to "puzzle-out" the meaning 
of the difficult words circled, 
with the help from clues like 
other words or phrases.

Messages 'from our own 
correspondent' are usually 
concerned with important 
happenings which were 
foreseen, so that
correspondents could be 
sent to cover them.

Possible meaning: a person 
employed by newspaper/radio/ 
television network to collect 
news from a particular place.
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(ii) Structures
Familiarise the students with phrases. "Rita and

Deepika are discussing their plan to select their future
course of study. Complete the dialogue given in any suitable 
way. The first one has been done as an example.
Rita : What have you decided about your future course,

Deepika ?
Deepika: Nothing in particular. An hour ago, I read an 

advertisement about medical transcription course.
Rita = Thas' a good choice but I wouldn't _________

(iii) Active-Passive Voice
Look at the newspaper items below. Then use the

information in the headlines to complete the paragraphs. 
Write your answers in the spaces provided 
(i) Stress on development of Kannada.

Noted Kannada writer Prof. L.S. Sheshagiri Rao has
asserted that ______________________________________________-
______________ to ensure the growth and survival of the
language.
(b) Monitoring

The students should be briefed about their work with
partners in pair-work and group work and there ought to be a 
change of activity every 15-20 minutes to avoid fatigue 
owing to prolonged exercises that do not sustain 'their 
interest. The teacher has to time the activity at every
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phase and the whole procedure should be completed as 
envisaged. Through the examples and exercises given the 
pupils learn to comprehend meanings without distortions and 
arrive at rules by themselves (by inductive method).

"Paul Julius Reuter" and "My Brother, My Brother" by 
Norah Burke from stories, plays and Tales of Adventure - 
English Supplementary Reader Class XI are good lessons to 
lend themselves to group-work.
Jigsaw Reading
Objective - Information through exchange activity about 
the complete story which has been distributed as short 
unconnected process. The groups put the story together after 
discussion. For lengthy lessons, this technique saves time. 
In large classes, peer help and interaction takes place 
better through information gathering and discussion. 
Attitudinal change is also evident. This method can be used 
effectively by the history or science teacher also.

All the first pupils on the bench became A's, those 
sitting second become B's those sitting third become Cs and 
those sitting next, at the end become Ds to form groups. The 
teacher has to circulate from group to group. He/she 
monitors and motivates the students to respond actively. 
Thus they became conscious,. responsible, confident and
careful without external interference.
Comprehension Questions - Group I
Section I
1. Have serves news hot to the newspaper offices ?
2. What is the exclusive duty of the correspondent and news

agency ?
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3. Name some news agencies most commonly seen in the
newspapers.

4. How were messages sent in the olden days ?
5. What are the quick ways of sending news ?
Group II - Sections III and IV
1. Where was Reuter born and to whom ?
2. Where did he set up his first office ?
3. How did he make funds to start his office ?
4. Why did Reuter shift from Aix da-Chapelle to London ?
5. Who was John Griffiths ?
6. What did Griffiths do to gain a client for Reuter ?
Group III - Sections V and VI
1. Which were the chief business centres from where Reuter

gathered reports by agents ?
2. What did he do to create demand for the general and

business news he collected ?
3. What was the instant news of a distant happening that 

Reuter flashed for the first time in history ?
4. What arrangements did Reuter do to collect the latest

information from the battle front ?
5. How did the company expand ?
6. What did the British Government do to honour Reuter ?
7. What is the kind of organisation of .work that goes on

under the label of "Reuter" ?
Further groups can be assigned to read the allotted 

pieces of writing along with the questions for comprehen
sion. The teacher can note down difficulties and help them
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wherever necessary. In the end, general difficulties that 
are listed can be given as common issues or errors to be
corrected. Time has to be checked and the teacher also has
to supervise that students speak in English.

Pupils are encouraged to express themselves and 
experiment with the language. The tasks set have to suit the 
pupils' level of interest and background.

In feedback sessions the teacher would observe and 
reflect on the performance of individuals and groups for 
giving further feedback.
Eg: Newspapers can be brought to the class for reading and 
the pupils can read out the main headlines in their own 
words. Students can be asked to prepare news with a few 
pieces as reporters and read them out playing the role of 
news readers in the TV. They can be asked to create, 
telephonic communication of news from agencies to newspaper
offices.

Lesson 12, Taming the atom (English Reader, Class XI)
- Pupils can be asked to prepare talks about the safety of
nuclear reactors or scientists can be invited to class to
give lectures on the usefulness and purpose of producing 
atomic energy. They can be asked to prepare questions on the 
topic for discussion after the lecture. Debatable topics can 
be given to the students and groups of students comprising 
of a group leader, group secret'ary, group artist and group 
speaker can make a team speak for or against the topic. The
leader has to co-ordinate the work, secretary writes down
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points after discussion, the artist makes banners and 
posters to project the case and the speaker has to represent 
the views of the group. The Chairperson,Debate Secretary and 
Time keeper will conduct the debate.

The chairperson has to introduce and conclude the 
debate and appoint a panel of judges.

The debate secretary has' to (i) write the topic on the 
board, (ii) remind the participants about the rules of the 
debate, (iii) prepare a judgement sheet for the judges,
(iv) invite the speakers in turn - for and against,
(v) organise the rebuttal session, (vi) throw the motion 
open to the house and declare the winner after viewing the
show of hands.

The time-keeper checks the time (not exceeding three 
minutes for each speaker) and ensure that the activity is 
completed within the class period.

If making mistakes is part of learning, correction is 
part of teaching. Pupils can learn without teachers but 
teachers can never teach without learning. The teacher 
must avoid criticism and punishment and improve his/her 
techniques to help them learn. Linguistic mistakes need not 
be corrected unless they affect communication. Self- 
correction is the best form of correction and progress is 
made if the level of fluency and accuracy is enhanced
further.
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Activity No. 5
Task 1: Agreeing-Disagreeing

Allow 10 minutes for the role play. Advise them to be 
polite, tolerant, assert only when necessary and listen 
while others speak. Encourage them to use the language to 
agree and disagree (refer page 4 and 5) . Appoint a student 
to act as a moderator to monitor the role play. Give the 
cue-cards to the assigned students the previous day.

There are two ways of conducting role-play activities 
effectively - (1) Controlled role-play, (2) Free role-play. 
Eg. for controlled role play - four friends have gone to a 
restaurant - Nitesh loves to have good food but does not 
have the money. Rita is a rich girl. She is conscious about 
her diet and posture. Neeraj has only Rs. 25. He comes from 
a poor family. Sheela comes from a village and finds 
everything new and different in the city.. They discuss what 
they should order.

Assign the roles and write the cue cards for each 
role player. Allow the class to observe and make comments 
consolidate the views of all the groups.
Activity No. 6
Task 2: Persuasion/Arriving at a Consensus 
Topic: Planning a Trek to Kemmengundi, at a friends'

Place
You want to decide on the things . to be taken on a 

trek. The group has five excited boys/girls who are looking
forward eagerly to the event. Each one has his/her own way
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of thinking and wants to persuade the others and finally 
reach a consensus.
Roles/Cards
1. An Adventurous Students

Bubbling with enthusiasm, you are ready to face any 
eventuality. You are not worried about what you want to 
carry as long as you get your share of adventure.
2. A Cautious Student

You are not willing to take any risks. You have a lot 
of reservations about the trip. You are . ready to- carry a 
really heavy rucksack. You want to protect yourself against 
any kind of problem. Eg. Insect repellant, anti-biotics, 
sleeping bag and blanket, hot water bag, etc.
3. A Practical Student

You are very practical. You want to carry only the 
essential things in order to make the trek a success. Eg. 
First-aid kit, water-bottle, note-pad, flash light, camera, 
compass, etc. You are the moderator and you'll finally
decide what is to be taken.
4. A Dreamer

You haven't really thought about the practical 
difficulties involved. You are more conscious of the scenic 
beauty. Your fancy clothes and appearance is what is most 
important.
5. A Book Worm

You go by the book. This is an opportunity for displaying 
your knowledge and irritate others. Carry your books and 
offer an explanation for carrying each of. them.
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Criteria for Assessment
1. Substantiates views and thus persuades' others to accept 

his/her point of view.
2. Argues logically.
3.. Responds to others1 views and ideas.
4. Valuing another persons' opinion, etc.

The student playing the role of the practical student
will steer the conversation of the team and take initiative
to arrive at a unanimous decision.
Criteria for Assessment
1. Puts forth convincing points.
2. Argues logically, substantiates views, shows creativity.
3. Agrees or disagrees with others and uses appropriate and 

accurate language.
4. Asks relevant questions.
5. Responds to others questions/views.
Eg: For free role play: (a) A group of friends plan a 
picnic. Discuss how they arrive at various decisions. (b) A 
student applies for a bus pass. He has to go to the bus 
stand and get details, also clarify his doubts by asking the 
clerk at the counter.(c) You have a new job offer as typist/ 
assistant for a researcher. Hold a discussion with- your 
family members whether they agree or disagree with your 
wishes to take up the job.
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Activity No. 7
Task 3: Information Gathering
Topic : Find out the missing picture
(Note: The teacher could be A or two students can role play 

as A and B and ask questions about the pictures.)
Communicative speaking ability can be used to create 

awareness about persuading and arriving at a consensus and 
also for information gathering. A thirty minute activity can 
be given for pair work or group work as ice-breaker. One 
student hides a chalk and the others ask questions and guess 
the answer or A has six pictures, B has only one picture. A 
asks B to find out which picture B has in his hands. Next Bs 
become As and Bs ask questions to find out which is the 
picture A has.
Activity No. 8
Task 4: Agreeing-Disagreeing
Topic : Noted Personalities' flight in a hot-air balloon 
Another activity is: Alfred Nobel/Mother Theresa/Louis 
Pasteur/Edward Lear are travelling in a hot air balloon. It

springs a leak and starts descending quickly. One of them

has to jump out of the balloon to lighten it. Take a role
and argue your case for not being the person to jump out •

The group reporter will present the views of the
person who will jump out and give arguments in favour of the 
person who jumps out.
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Checklist for Informal Assessment of Role Play

Dimensions of Student Behaviour Students' Names

F
0
R
N

- Frequently
- Occasionally
- Rarely
- Never

1. Substantiates own views
2 . Argues logically
3 . Shows creativity/originality
4 . Responds to other views/ideas
5. Asks relevant questions
6 . Attempts to answer questions 

when asked
7 . Obstructs discussion 

(monopolises, discourteous, 
disruptive, etc.)

8 . Uses LI (mother tongue) 
suitably

Comments

Final score - 1 2 3 4 5
Source: CBSE - ELT Curriculum Implementation Development 

Study - Record.
A Review Exercise on the Importance of Skills of
Communication
Activity No. 9

Given below are a few samples of writings in English. 
After reading them, think over and discuss the possible 
causes for the present situation and list out major proposal 
for reforms. Group leaders can present the report.
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a. Extracts from a parent's letter to a principal
Sir,

I feel sorry that the money I have spent on my son's 
education has not been utilised well. I sent my son to your 
school, which is supposed to be a very prestigious English 
medium school. He finished ten years of schooling and after 
having scored 80% marks in English, I had hoped that he 
would be able to express himself well in English. But I 
am shocked to see that he is unable to write a simple 
application or fill a form.
b. Amit confesses to his friend Rahul

"You know Rahul, I was terribly embarassed today I was 
called for an interview for a summer job and I couldn't 
answer simple questions in English. I fumbled though I know 
all the answers. I couldn't open my mouth in the group 
discussion even though I have very good ideas and even 
though my English was very good as I got the highest marks 
in English at school.
c. An extract from a class XI students' notebook

Yesterday I wanted to the park and I met a friend I 
knewed earlier. He use to my neighbour we had nice time. The 
park nice, I do not no when we will meet again.
d. An extract from a Personnel Manager's letter to the

Editor
Each year I get thousands of applications from students. 

Most of them are from students of reputed public schools. I 
am appalled to see their standard of English. The other day,
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I had lost my way in a new colony. I asked directions from a 
group of students. None of them were able to give me proper 
directions in English.

"I think it's time we gave a serious thought to the 
process of communication".

The emphasis on communicating in English falls more on 
meaning, then on form. Continuous peer teaching takes, care 
automatically of the aspect of error correction. The teacher 
as an effective manager of learning has to discriminate 
whether to correct, when to correct, what to correct and how
to correct. Students want to be themselves and to be able to
express themselves in English.. We have to motivate and 
encourage them to feel confident and aware of tackling 
different situations through the right form of
communication.
Self Assessment for a Teacher

Who has the opportunity of speaking in the average 
English class ? Recent research has given rise to the "two- 
thirds" rule by Ned Flanders of Standford University. This 
indicates that on an average, some one is talking for two- 
thirds of the time. Of that two-thirds of the talking is 
done by the teacher.

Suppose you have 40 students in a 90 minute English
class,
1. For how many minutes does some one talk ? (- minutes)
2. For how many minutes does the average English teacher 

talk ? (- minutes)
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3. Therefore, for how many minutes do the students talk in 
total ? (- minutes)

4. On an average, how much time does each student have to 
speak in English ?

Answers
1. 60 minutes (90 minutes x 2/3)
2. 40 minutes (60 x 2/3)
3. 20 minutes (60 - 40)
4. 1/2 a minute (20/40)

It is well-known that students develop their skills of 
speaking in English by speaking. There is no other way. Are 
you surprised then that many of our students have poor 
spoken skills in English ?

While giving opportunities to the students to learn 
and be creative, the teacher can provide a rich collection 
of interactive tasks suiting their age and comprehension, 
abilities and needs, personal choices in literature and 
expose them to largely Indian contexts.
Conditions Conducive to Developing Communication

Texts and themes can include world, colourful 
and pictures, postures, murals, such things as - cartoons, 
newspaper clippings, etc. The teacher must remember to keep
in mind that the materials selected should be:

(i) fun
(ii) catering to different levels of understanding

(iii) culturally intense
(iv) evoking appreciation
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(v) interesting
(vi) inoffensive

(vii) suitable for classroom learning 
(viii) structured

(ix) linguistically and topically contextual 
(x) with good scope for creativity

Actual tasks can be lively and interesting such as 
giving running commentaries, announcements, news coverage, 
interviewing partners, story narrations and radio-show ac 
the school morning assembly.

In the following pages are a series of pictures on 
which the following activity is based.
Activity No. 10
Group Discussion
Time : 10 minutes
Purpose : Information gap activity 
Group of 4-5 members
Title: The world's wealth is unevenly distributed.- Some 
countries such as the U.S.A., West Germany and Japan are 
very rich while others like India and Bangladesh are very 
poor. The rich nations give some aid to the developing 
countries. But is it enough ? See the picture.
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Domestic helps say they want to 
study. But will anyone take them?
Express News Service les. Some of them spoke of being sexually . Chailanya Yuvathiyara Sangha.

Bangalore, Mnrch 5: Whim a group of 
ndoloscent girls who work as domestic 
helps got together on Sunday at 
a meeting organised by the Cha- 
Itanya Yuvathiyara Sangha, 
they seemed to have a lot In 
common — sexual abuse, explo
itation, harassment ...the pers
onal difficulties they experienced was al
most the same.

At the meeting, which focussed on ‘Ado
lescent Girls- Their situations and Persp
ective*, the girls who belonged to the low
est strata, economically speaking, said 
they needed more time to concentrate on 
studying further.

Many of them were from broken famil-

abused by the men of their locality, if 
they tried to join school, they were isola
ted by their peers. In many rases, they

Many of them were from broken families and 
confessed of being sexually abused by the men 

in their locality.

had to tell the principal of their schools of 
their difficulties, they said.

Most of them confessed that they were 
forced to work as domestic servants.

"I was thrown out of my house after my 
parents passed away. My relatives used 
to torture me. Once they burnt my hands 
by throwing hot water on it," said one of 
the girls. She later sought refuge at the

Geetha Menon. who works with tli- 
Stree Jagnithi Samiti. said they started 
the Chaitanya Yuvathiyara Sangha a 

couple of years back to help girls 
from financinlly-weak backgruu 
nds and who needed help 
“We want to make the Sangha 

more strong to ensure that ••vn y 
member speaks out for herself.

We are planning to start a Chaitanya 
Girls’ school for girls working as dome 
Stic helps.” she said. Gayatri. an activist 
working with an NGO. said gender discri
mination was there between girls and 
boys even at home.

Right from the food given to them to 
sharing of work, discrimination against 
girls was always there, she said.
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The students can also dramatise roles playing 
characters like the President of a charity organisation 
dedicated to helping poor people in developing countries; 
social worker, representative of United Nations Food & 
Agricultural Organisation, the owner of a big company; 
Indian Ambassador to U.S., a volunteer nurse, etc. The group 
secretary can collate the discussion in the end.
Activity No.11
Questionnaire: Children and Parents
Objectives

To express opinion to listen and respond to another 
person's views, to give reasons for a particular belief or 
opinion.
Time : 30 minutes
Preparation : Questionnaire
Procedure : Give the questionnaire

- Ask them to complete it.
- Ask them to sit in groups of four. One 
person to act as Secretary.

- Each student tells his view point giving 
reasons.

- Encourage them to respond, contradict, 
argue and discuss within the group.

- Ask the secretary of each group to give a 
brief report.

Questionnaire
Read the sentences below. Put a circle around the

number which most closely coincides with your opinion. Look 
at the key.
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Key
1. Yes definitely
2. Yes perhaps
3. well that depends
4. No, not really
5. No, definitely not

Living as a Family

Children should obey their parents 
without question.
It is an advantage to be an only 
child.
Girls and boys should be brought 
up in the same way without 
definite roles.
Most men would prefer to have 
a son as their first child.
You should never hit a child.
It is a child's duty to look 
after his or her parents 
when they are old.
Parents should never quarrel 
in front of their children.
The best way of punishing a 
child is to stop his or her 
pocket money.
Babies are boring.
It is wrong for both parents 
to go out to work if they 
have small children.
No family should be allowed 
to have more than four 
children nowadays.
Children under 18 should never 
be out later than 11 O' clock 
in the evening.

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
1 2 3 4 5

1-2 3 4 5

1 2 3 4 5

1 2 3 4 5
1 2 3 4 5

.1 2 3 4 5

1 2 3 4 5
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Express your opinion, give reasons-, listen • to your 
partner, justify and respond to their reason. Don't stand at
a table and leave off others. Let the discussion be
participatory in nature.

Prepare a questionnaire on "Animal Protection and
Prevention of Cruelty" or "Modern Age Teachers and Parents".
Activity No. 12
Objectives
1. Learn organisation of tasks' in the class.
2. Achieve group dynamics in the classroom.
3. Encourage interaction among peers.
4. To allow flow and formulation of ideas.
5. Understand social phenomenon better.

Language Aspect
6. How to use appropriate language.
7. How to refute ideas.
8. How to propose, affirm, illustrate,define and assimilate

ideas.
9. How to write postures.
Personality Development
10. Builds confidence.
11. Create innate enthusiasm: Linguistic competence need not 

match performance. Still there is the urge to chip in 
and make contributions in spite of language deficiencies

12. Social skills are^developed - Democratic acceptance of 
others' views without emotional outbursts is a complex

exercise.
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13. No personal rancour is prevalent.
14. Students learn to accept different views and balance

them.
15. Learn to accept defeat gracefully.
16. The entire activity is organised by leaders,even without 

audience and they follow the constraints of time.
Read the following lesson on the "Olympic Gold" - Muhammad 
Ali and Cassius Clay - from The Web of Our Life - Stories of 
Tales and Adventure - English Reader Class XII
(time limit 15 minutes)
TOPIC: OLYMPIC GAMES

The Olympic Games, the international athletic 
competition, are held every four years at a different site.
The Olympic Games are competitions of individual athletes, 
not of nations. A modified revival of the Olympian Games, 
the Olympic Games were inaugurated in the spring of 1896, 
largely through the efforts of the French sportsman and 
educator Baron Pierre de Coubertin. This competition evolved 
into the Summer Olympics. The Winter Olympics were begun in 
1924. The winter games, it was decided, will alternate with 
the summer games in even-numbered years. ' The site of the 
games is chosen, usually six years in advance, by the IOC, 
Atlanta, Georgia, was chosen as the site of the 1996 Summer 
Olympics. The 2000 Summer Olympics will be held in Sydney,
Australia.

Planning for the modern games began in 1894, with the 
founding of the International Olympic Committee (IOC). The 
IOC enlisted the aid of sports- organisations and individuals
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of various countries, chiefly European at first. The 
committee drafted policy and selected Athens, Greece, as the 
site of the first Olympic Games. In theory, athletes of all 
nations are eligible to participate. The first modern games, 
held in April 1896, attracted athletes from the United 
States, Great Britain, and 11 other nations. Only 42 events 
in 9 sports were scheduled for these games.

Political contentions have increasingly interfered 
with an avowed aim of the modern Olympics, that of fostering 
international amity. In the 1936 Berlin Olympics Adolph 
Hitler refused to recognise the achievement of Jesse Owens, 
an African-American who won four gold medals. The 1972 
games, held in Munich, West Germany (now part of the United 
Federal Republic of Germany), were marred by a tragedy 
growing out of political conditions in the Middle East. 
Members of an Arab guerrilla organisation killed two Israeli
athletes and took nine hostages, who were later killed,
along with five of the guerrillas and a West German
policeman, in a gun battle ‘ with police at the Munich
airport. Olympic activities were suspended for a day to hold
memorial services for the murdered Israeli athletes. The
1976 games, held in Montreal, Quebec, Canada, were also 
marred by political issues. The host Canadian government 
refused to allow the Taiwanese team to carry its flag or 
have its national anthem played at the games. The Taiwanese 
thereupon withdrew. A second issue involved most of the 
black African nations. They demanded that New 'Zealand be
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excluded from the Olympics because one of its rugby teams 
had recently played in South Africa, whose racial policies 
these black African nations opposed. When their demand was 
refused, 31 nations withdrew their ’ teams from the 
competition in support of the black African nations.

The United States, after much debate, withdrew from 
the 1980 games held in Moscow, Russia, in the former Union 
of Soviet Socialist Republics (USSR), to protest the Soviet 
invasion of Afghanistan. About 64 other nations also 
boycotted the 1980 games. The USSR, citing doubts about 
security measures, withdrew from the 1984 games in Los 
Angeles; 15 other nations followed suit. A record 160 
nations participated in the 1988 Olympics in Seoul, South 
Korea, the only political controversy at these games 
centered around North Korea's unsuccessful bid to serve as 
cohost. The 1992 Olympics in Barcelona, Spain, reflected a 
changed political landscape; the 172 participating nations 
and territories included the Unified Team (with athletes 
from 12 former Soviet republics), a reunited Germany, and 
South Africa, which was allowed to compete for the first
time since 1960.

An elaborate ceremony traditionally' opens the Olympic 
Games. The athletes parade into the stadium, led by the 
Greek team, in honour of the founding of the Olympic Games, 
with the host nation marching in last. The Olympic Hymn is 
then played and the official Olympic flag (five interlocking 
rings on a white background) is raised. A runner then enters
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the stadium bearing the Olympic torch initially lit by rays 
of the sun at Olympia, Greece, and carried to the present 
site by a relay of runners. The ceremony closes with the 
release of doves, symbolising the spirit of the games.

Although the Olympic Games have • been increasingly 
politicised, the ideal of the world's best athletes 
competing against each other in the arena of so-called- pure 
sport has been at least partially realised, especially from 
the athletes' point of view. And even though skill and 
courage are manifested by most Olympic participants, the 
great gold medalists are the ones who are most often
remembered.

During the games, medal ceremonies are held to honour 
the medal winners in each event. The first-, second-, and 
third-place finishers stand on a podium and receive gold, 
silver, and bronze medals, respectively. Flags from the 
athletes' countries are raised, and the national anthem of 
the country of the gold medalist is played. An elaborate 
closing ceremony ends the games.
1. It is proposed to hold a class-level debate on the
motion: The Olympic Games have- fulfilled the dream of the
spirit of sportsmanship and universal brotherhood. You are 
required to write down a set of points (based on the reading 
passage and your own general awareness) in consultation with 
your partner for speaking in favour of/against the motion 
(Time limit 5 mts) (PW).
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For Against

2. With the help of the points developed in 1 prepare a 
speech. Each group should select a member each to ■speak 
for and against the motion. Present your speech in the 
form of a debate before the class. (Time limit per 
speaker 2 mts) (GW).

3. Hold a mock press meeting honouring P.T. Usha the 
celebrity athlete and the President of the District 
Sports Council requesting her co inaugurate a road that 
has been named after her in the city. (20 mts) (GW)
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Self Assessment for Teachers
Writing and Conversation Compared

Listed below are some characteristics of informal
conversation and effective formal writing (eg. a letter and 
examination answer) which belong only to conversation or 
which belong only to effective' writing ? Which (if any) are 
common to both ?

Conversation Writing

1. Gestures
2 . Punctuation
3 . Pauses
4 . Body language
5 . Relevant and 

original content
6 . Repetition
7 . Hesitation
8 . Using suitable format
9 . Clear organisation
0 . Full grammatically 

accurate sentences
1 . Ambiguity
2 . An intended recipient
3 . Having a clear purpose
4 . Accuracy in spelling
5 . Good organisation
6 . Revising/Editing
7 . Tag questions
8 . Movement (content)
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STRATEGIES FOR TEACHING READING
K.S. SARASA, PGT, DMS, RIE, MYSORE

An Overview
Reading is a part of the process of communication 

between the writer and the reader. What happens in the mind 
of the reader is as important as what is in the text. 
Reading is what the reader does to gather the writer's 
meaning in relation to his experience. Many students avoid 
reading as they feel their concentration, comprehension, and 
speed is poorer than what is required for the task. If the 
schools and colleges develop in students the right skills 
needed for efficient reading we are sure to have lesser 
problems regarding their achievement as far as languages are
concerned.
Obj ectives
1. To develop concentration in reading.
2. To develop subskills in reading.
3. To develop speed in writing.
4. To develop comprehension.
5. To develop an awareness of the need to acquire the skill 

of reading.
6. To develop an awareness of various purposes of reading.
7. To turn out self reliant readers.

These objectives can be achieved by developing the 
following abilities.
1. Ability to decode content words.
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2. Ability to decode the meaning of the- words using the 
context.

3. Ability to make meaning out of structural words.
4. Ability to read in thought units with reference to 

sentences and paragraphs.
5. Ability to interpret sentences and draw inferences.
6. Ability to locate, link related ideas in order to draw

conclusions.
7. Ability to see the levels of' meaning.
8. Ability to identify intentions and tone in the written

words.
The challenge for the English teacher is to develop 

these skills through the prescribed texts. To improve the 
reading ability of pupils, the teacher will have to build 
into the lesson, specific strategies meant to develop the
above mentioned skills.

Reading is intended in. the classroom for general 
comprehension. This is achieved' by recognition of the words 
in print and the meaning of structures.

Comprehension is the process by which one understands 
the meaning of a written text. What does the process of 
comprehension involve ? It involves
1. Decoding vocabulary - a process of trying to understand 

the meaning of a word or a phrase.
2. Meaning may be denotative, i.e. the core meaning of the

word. j
3. Meaning may be connotative, 'i.e. it can have additional

areas of association.
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Eg. flood-death, loss, destruction, disease. There are 
two levels of comprehension.
1. Literal comprehension: Understanding the information that 

is explicitly stated in the passage.
2. Inferential comprehension: Arriving at the inner meaning 

with the help of the experience. There can be achieved 
with the help of different strategies.

Reading is an interaction between a writer and a 
reader. Reading skill can be developed through specific 
strategies.

Word-attack skills are the basis for good comprehension; 
if pupils are able to infer meanings of words on their own, 
it will help them to read with better understanding. This 
word attack skill is nothing but inferring the meaning of 
words from their context. To achieve this, the teacher can
use a number of exercises based on material taken from the
class reader.
I. Teaching Word-Attack Skills 
Strategy 1

Ask pupils to underline certain words and phrases in 
their lesson. Write alternate' meanings for those words/ 
phrases on the blackboard in random order. Ask pupils to 
match what they have underlined with the words/phrases on
the blackboard.
Eg. Words underlined by pupils in sequential order in the
lesson.

Bright boy; obtained; reserved; high regard; unbearable;
to deserve.
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Alternate meanings on the blackboard in a random 
order. Specially kept; to merit; intelligent pupil; good 
opinion; received; could not bear.
Strategy 2

Multiple choice items based on selected words could be 
given to develop word-attack.
Objective

To enable pupils to infer meaning from the context by 
linking the correct response with the given word.
Eg: I may mention, however, that I was none the worse for

abstaining from exercise. That was because I'd read in 
books about the benefit of long walks in the open air.

Obstaining: (a) giving into
(b) looking forward to
(c) keeping away from 

Strategy 3: Cloge test
This is a good exercise for encouraging word-attack 

skills. Select a passage from the lesson. It can. be a 
familiar one to start with and can after sufficient practice 
lead to the unfamiliar one. In the selected passage the
content words can be blocked out: the students should be 
encouraged to guess the blocked out word with the help of
the context.

Another alternative is to’ give the first and last
letters of the blocked out words.

We can also try blocking out systematically every
seventh word in such core structural words will also be
included.



-99-

Eg: I do not know how I got the idea that good handwriting 
was not a necessary part of education, but I had that idea 
until I went to South Africa, where I came across the
beautiful ... of the advocates born and ... in South Africa.
I felt ... of my ...
Reading in Thought Units

To enable pupils to focus on whole, units of minimal
ideas than on words.

Teacher should first demonstrate on how this could be
done by writing the thought units on the blackboard after 
reading the passage aloud in these thought units.
Eg. My School Days

My own recollection/is that/I had no high regard/for 
my ability/I used to wonder/how I won/prizes and scholar- 
ships/But I was/very careful/about/my character.

A few lines of the marked passage could be written on 
the blackboard, in the following manner.

Reading in thought units
My own Is that I had no For my
recollection how I won high regard ability
I used to about my prizes and
wonder very character scholarships
careful The least

little blemish
The rest of the paragraph may be completed on the 

blackboard, making the class supply the thought units and 
discussing them in the class.

During silent reading, pupils could be given practice
3

in reading the marked passage inf thought groups. The 
students should be made to understand that it is the thought
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group that is important not the individual words. Once this 
becomes a habit, it will have a 'transfer effect' in all 
their reading. This will also lead to the linking of units 
of thought to get total meaning of sentences and passages.
III. Reading for Central Idea and Other Related Ideas
Step 1

Based on paragraphs selected from the reading, pupils 
could be given practice in identifying the key sentence and 
the supporting sentences, which develop the main idea.
Eg. Fourth paragraph in 'My School Days'.
Key Sentence

The reason for my dislike of gymnastics was my keen 
desire to nurse my father.
Supporting Sentences
a. Compulsory exercise came directly in the way of this

service.
b. I requested Mr. Gimi to exempt me but he would not listen

to me.
c. One Saturday, I had to go for gymnastics at 4 pm, I had 

no watch, before I reached the school, the class was
over.

d. Mr. Gimi found me marked absent and asked me why.
Step 2

Pupils can be asked to discuss in groups and rephrase 
the key sentences. Let each group present the rephrased key 
sentences and the teacher can put the best rephrased 
sentence on the blackboard. Similarly the teacher can lead 
the class to arrive at the gist of the paragraphs.
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From paragraphs the teacher can proceed to sets of 
paragraphs and to the complete article.

Ultimately the students connect the key sentences of 
all the paragraphs and arrive at the message the writer is 
aiming at.

Thus reading needs to be integrated with speaking and 
writing.

Once the class is comfortable with silent reading to 
get at the writer's message. The teacher can focus on 
developing the speed in reading.

A teacher can profitably employ the strategies of
SKIMMING and SCANNING.

The subskill of skimming should be developed because 
it gives practice in many day-to-day activities, like 
browsing through the newspaper. It can also be used in 
locating a particular book in the library.

Skimming skill can be developed using various tasks 
like giving a passage to read through and asking students to 
choose a sentence from the given alternatives to represent 
the central idea of the passage.
Eg. Activity Sheet R2, Task 1

ACTIVITY SHEET R2
TASK I

It seemed as though nothing would ever go right for John 
Logie Baird. When he was young, he built an aeroplane, but 
when he tried to fly in it, it crashed, and Baird was

•5

fortunate not to be killed. He was not discouraged, however,
from trying to invent new things and when he was older, he
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tried to make diamonds from coal. This work resulted one day- 
in an enormous explosion, but luckily Biard was not injured. 
Following that, he became a businessman, but his business 
failed. Finally, he thought of working at television. His 
family advised him against it, but he didn't listen to them. 
He rented an attic and bought the apparatus he needed. Then 
he started work. He worked for a long time without success 
until, one day, he saw a picture on the screen. He rushed 
out of the house to get someone he could 'televise1, and 
found an office boy. He took the boy back to his room and 
tried out his television. No image appeared on the screen 
because the boy, terrified, had put his head down. Suddenly 
he put his head up again and his picture appeared on * the
screen. Television had been discovered !

Give each student a copy of the passage. Ask the 
students to read it silently. Put them into groups of 4 or 
5. Ask them to discuss about the main idea of the passage. 
Put up the following summary on the blackboard let the
students select the best out of the list.

Choose the sentence which best summarises the passage.
a) John Logie Baird helped a young boy discover television.
b) John Logie Baird exploded the first television.
c) John Logie Baird was the inventor of the television.

The students can be given a passage which runs into 
paragraphs; They can be asked to read the passage and match 
the paragraphs with the given titles.
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ACTIVITY SHEET R2
TASK II

One of the greatest theoretical physicists of all time, 
Einstein is best known as the creator of the Theory of 
Relativity, although the Nobel Prize he was awarded was 
for his work on the photoelectric effect. In 1905, he 
published four invaluable papers in a Physics journal. 
Later he revealed that it took him only five weeks to 
write his first paper on relativity, in between his work 
as a clerk. In 1919, he published his Theory of General 
Relativity, that was confirmed experimentally in 1921. He 
was awarded the Nobel Prize, the same year.
Einstein had an unhappy schooling and was always in 
trouble with his teachers. One day, one of them summoned 
him and said, "Albert, I must insist that you stop asking 
questions in my classes. I have no answers for them and 
the students are losing their respect for me. It seems to 
me.that, should you decide to leave this school, it might 
be a very good idea".
An extremely poor student, Einstein encountered great 
difficulty in finding a job. He was finally appointed a 
clerk in the Patents Office at Bern, where his job was to 
put, applications for patents in a clear form. That was 
the year 1902. Einstein was rather happy at his . clerical 
job in the Patents Office since he could find time for 
other work. Whenever!anyone walked in, he would non
chalantly and with an air of efficiency slip his scribb
ling, usually equations, into a file in his desk drawer !
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Titlel: Handling problems at work/Einstein, the clerk/
Title 2: ... down memory lane/Einstein, school life/
Title 3: Einstein, the Nobel Prize winner in Physics.

Scanning is when you browse through a passage or 
written material with a specific purpose.
Eg. Read the passage (Activity Sheet R2) and find out the 

years in which the following things happened in
Einstein's life.

1. The papers published in a journal ________ .
2. Theory of General Relativity was published _______ .
3. The theory was confirmed experimentally _______ .
4. Applied for the patientsl
Recognising and Interpreting Cohesive Devises

Identifying and interpreting the devices of cohesion 
is a very significant subskill, ‘ which helps the reader co
read between the lines and infer the under-current of the
author's thoughts. Students attention should be drawn 
towards the linking devices. Linking devices fall under five
heads:
1. Logical, 2. Temporal, 3. Spatial, 4. Grammatical,
5. Lexical
The table below gives examples of each:

Logical Temporal Spatial Grammatical Lexical

also very often along pronouns synonyms
besides again above he/she repetitions
however during next to determiners parallel
finally mean while wherever every structures
if not at last such

which
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ACTIVITY SHEET R3
TASK 3

Eg.
Read the following passage from a prescribed lesson, 

and identify the linking devices.
That night I walked over to Lut Long's room in the Olympic 
village to thank him. I knew that if it hadn't been for him 
I probably wouldn't be jumping in the finals the following 
day. We sat and talked ... when I finally got upto leave, we 
both knew that a real friendship has been formed.

A lesson in English whether pose or poetry can be 
effectively transacted in three stages.
Stage I: Pre-reading

The lesson is introduced by asking a few questions 
about the main theme of the lesson. The elicitation drawn 
from the students could be used to focus on aspects related 
to the content of the lesson. Simple questions that require 
skimming may be written on the blackboard.
Stage II: During Reading

The students are allowed to read the lesson silently 
for 10 minutes. They work in pairs to discuss possible 
answers to the questions on the blackboard. The answers can
also be written on the blackboard. Students read the
questions once again.
Stage III: Post-Reading

1 A variety of tasks may be given to students. Lead
questions can be answered followed by role play.
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Wordless picture books tell stories entirely on graphic 
illustrations. They can be exploited for reading.
Eg: The Very Hungry Caterpillar

Let the students read the pictures with the write up 
and orally answer questions testing skimming and scanning. 
Higher Level Comprehension Questions

In order to help read 'with greater understanding, 
pupils could be asked comprehension questions requiring 
certain special skills, like relating' ideas, drawing 
conclusions, discriminating, seeing cause and effect 
relationships, detecting implied meaning, etc.

Teachers could make a special effort to include in 
each lesson, at least four or five questions.

The reading programme exists primarily to teach the 
students an important way of putting the newly acquired 
language skills to productive Use - namely to get "thought" 
through reading. Proper reading skill is a key with which 
a student can open the wearhouse of written information. 
Reading is not decoding the words but arriving at the 
unified thought that is presented. It means that we most ask 
him to kinds of questions that he needs to learn to ask 
himself in order to gain full understanding from his reading

to see what is there.



Look at their pictures.
Allow the students to look into the pictures. Put them 

into groups and ask them to discuss and presnet a narrative 
to the class.

The class can also be given some lead questions like.
1. What do you think the worm lives on ?
2. What are the things this worm eats ?
3. What is the connection between the picture I and 

picture II.
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WRITING SKILLS AT +2
S.K. SHAMALA

PGT in English, DMS, RIE, Mysore

I. Introduction
Writing follows the acquisition of basic proficiency 

in skills of listening, speaking and reading a language. It 
is normally the last of the skills to be acquired because 
the writer is a lonely figure cut off from the stimulus and 
feedback of the people who receive this communication. The 
gestures, tonal variations, pauses and clues of the 
environment, utilised by the speaker are not available to 
the writer. A speaker can back track, clarify or revise the 
ideas as listeners question or disagree. A writer has to 
compensate for all these drawbacks. The reactions are to be 
predicted, the questions are to be assumed and the writer 
has to react to those presumed stimuli.

Successful writing is much more than the mere ability 
to produce clear and correct sentences. At +2, the writing 
tasks have to help the students to compose pieces of written 
communication to link and develop information, ideas or 
arguments for a particular reader or a group of readers. The 
final outcome of writing tasks is to enable those students 
who need to write English in their social, educational or 
professional lives to do so effectively. The teachers have 
to build this potential for communication which is 
connected, contextualised and appropriate.
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II. Objectives
By the end of the course-, the students should be able

to -
1. write a clear description of a place, person, object or a 

system in a paragraph.
2. write a report of events, a paragraph or a narrative.
3. write in a style appropriate for communicative purposes 

in the form of a dialogue.
4. use an appropriate style and format to write advertise

ments, notices, posters, curriculum vitae and letters.
5. make notes and summarise the ideas given in a passage.
6. extrapolate the information given as desired into a 

letter, diary noting, story or a skit.’
III. Content

The writing skills to be mastered by +2 students are 
as follows -
1. Factual description of objects, instruments, persons, 

processes, places or a system in a paragraph.
2. Factual and clear account of narratives and experiments 

in a paragraph.
3. Drafting of advertisements, notices, posters and reports.
4. Letter writing both formal and informal, writing of

curriculum vitae.
5. Notemaking, abstracting and summarising based on the 

ideas in a given passage.
6. Recode from one text type

>
letter, dialogue or story.

to another, i.e. paragraph to
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7. Transcode information from diagrammatic to verbal form, 
i.e. time table to paragraph, chart to message, etc.

The textual material of the Readers and Supplementary 
Readers of +2 can be effectively used for all these skills.
IV. Methodology

The ABC of good writing are - A - Accuracy,B - Brevity 
and C - Clarity. By providing opportunities for students to 
practice various forms and functions in writing these will 
be reinforced and consolidated. Classroom writing tasks need 
to be setup in ways that reflect the writing process that 
includes planning, organising, composing and . revising. The 
structured writing tasks should lead to free composing, 
purposeful communicating and creative crafting.

While setting the writing tasks, teachers need to vary 
the audience/would be readers, identify who the readers are 
and try to make every piece of writing fulfil some kind of 
communicative purpose, either real or simulated. When the 
students understand the context they are much more likely 
to write effectively. The process of evaluation, with its 
traditional focus on error correction by the . teacher needs 
review and modification into a- range of activities involving 
students as well as teachers, thus making revision an 
integral part of the process of writing. '
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The process of writing contains a number of stages
that are represented thus.
Being Getting Planning.

motivated -- > ideas -- > and
to write together • outlining

Editing and Revising Making
preparing <-- replanning <-- a rough
the final and redrafting draft

draft
The methodology that a teacher adopts should cater to 

all these stages. To become a good writer, a student needs 
to write a lot. That is especially true of poor writers who 
tend to get trapped in a downward spiral of failure. They 
feel that they are not good writers and .are not motivated to 
write, thus they seldom practice writing and remain poor 
writers. This situation gets aggravated when writing is 
relegated to home assignments. Many students would benefit 
from classroom practice, if supportive learning environment 
is provided in the classroom. Another reason for spending 
classroom time on writing is that it allows students to work 
together. GROUP ACTIVITY lends this much needed supportive 
learning environment. Group composition is a good example of 
an activity in which the class becomes a writing workshop as 
the students are asked to work in small groups on a writing 
task. At each stage of the activity, the group interaction 
contributes in useful ways to the writing process. The 
teacher is an organiser, a facilitator or a co-communicator 
rather than an imposing, dictatorial or demanding figure. On
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the basis of observation of writing skills of the students 
and the demands of the writing tasks, the teacher groups the 
students into working units. The groups work on their own by 
producing ideas, organising ideas, drafting and redrafting 
the written work.

The teacher has to plan for the stages before setting 
a writing task.
1 . Prewriting

In this stage the teacher has to consider. two 
important questions.
a. What is the purpose of this piece of writing ?

This has to do with FUNCTION. For example, is it a 
report to inform a superior ? Is it an invitation or an 
application for a job ? The purpose of writing will 
influence the choice of organisation and language.
b. Who is going to read this ?

The reader might be an individual, a group of 
colleagues, an institution or a relative. Thinking about the 
eventual reader, the students can choose what to say and 
how to present it in the most appropriate style - formal, 
friendly, serious or tentative. The pre-writing stage has to 
set the stage for the actual writing task.
2. Writing and rewriting

The second stage of the activity is the writing itself. 
This consists of making the first draft-, revising plans, 
bringing of new ideas and then the rearranging those already 
expressed. The teacher should provide some questions so that
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the group can assess what has already been drafted and
decide on further action.
- Are you sharing your impressions clearly enough with your
reader ?

- Have you missed out any important point of information ?
- Are there some sentences that are 'too repetitive and
should be omitted ?

- Should some sentences be rearranged ?
- Do you need to rearrange any paragraphs ?
- Does the vocabulary need to be made more appropriate or 
strong ?

- Are the links between the sections clear ? Do they guide 
the reader through the write up effortlessly ?

The writing and rewriting stage in short, focusses on 
what the writer wants to say and ho'w to say it most 
effectively.
3. Editing

The post-writing stage consists of reading the draft 
and trying to apply a reader's perspective in order to 
assess how clearly the readers might follow the ideas. The 
editing process makes the final readjustments and checks 
accuracy so that the write up is maximally accessible to the 
reader. In the classroom, the teacher should encourage the 
students to 'share' their writing, showing first drafts to 
the partners, or to the class Itself before editing. But 
care should be taken so that the readers do not ' intrude tjoo 
early on the first draft' or ' simply say too much
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'Constructive criticism' and 'positive suggestions' have to 
be encouraged.
4. Improving

The teacher has a role to play at this stage, wherein 
the write up is discussed with the students, to improve the 
clarity and quality of writing. The teacher discusses the 
criteria on which the quality of the wri-te-up will be rated-
- Content
- Length
- Style
- Organisation of content clearly and logically
- Handwriting
- Accuracy in spelling, punctuation
- Complexity in getting the grammar and syntax right
- Range of vocabulary
V. Exemplar Material Activities

The activities to illustrate the content and the
methodology of writing tasks are listed for discussion. They
are based on the CBSE +2 text books.
XI standard - I - The people

Stories, plays and tales of adventure
XII standard - The Guided reading

The web of our life
The activities will follow the stages involved in the

process of writing.
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1. Factual description
(i) An object
Topic: Description of the Dragon kite (Kitemaker I the 

people)
Mahmood, the kite-maker, had been well known throughout 

the city in the prime of his life. Some of his more 
elaborate kites sold for as much as three or four rupees. At 
the request of the Nawab he had once made a very special; 
kind of kite, unlike any that had been seen in the district. 
It consisted of a series of small, very light paper discs, 
trailing on a thin bamboo frame. To the extremity of each 
disc he tied a sprig of grass for balance. The surface of 
the foremost disc was slightly convex, and a fantastic face 
was painted on it, with the two eyes made of small mirrors. 
The discs, decreasing in size from head to tail, gave the 
kite the appearance of a crawling serpent. It required great 
skill to raise this cumbersome device from the ground, and 
only Mahmood could manage it.

Everyone had, of course, heard of the 'dragon kite' 
that Mahmood had built, and word went round that it 
possessed supernatural powers. A large crowd assembled on 
the maiden to watch its first public launching in the 
presence of the Nawab. At the first attempt it did not budge 
from the ground. The disc made a plaintive, protesting 
sound, and the sun was trapped in the little mirrors, making 
the kite a living, complaining creature..

Then the wind came from the right direction and the
dragon like soared into the sky, wriggling its way higher
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and higher, with the sun still glinting in its devil-eyes. 
When it went very high, it pulled fiercely on the twine, and 
Mahmood's young sons had to help him with the reel. But 
still the kite pulled, determined to be free, to live a life
of its own.

And then it happened. The twine snapped, the kite leapt 
away towards the sun, sailed on until it was lost to view. 
It was never found again, and Mahmood wondered afterwards if 
he had made too vivid, too living a thing of the great kite. 
He did not make another like it', but instead presented the 
Nawab with a musical kite, one that made a sound like the
veena.
Preparation

(i) Ask the students to read the paragraphs given above in 
pairs.

(ii) Give the tabular column to fill in the features of the
Kite.

A. Feature B. Description

face
eyes
body
tail •
frame
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(iii) Provide the diagram to describe the launch of Dragon

kite.
I stage II stage . Ill- stage
-------------- >---------------------->---------------------
Protested Wind Wriggled Twine Leapt up
complained swept pulled snapped

it fiercely
(iv) Ask them to write the description in pairs. The artist

of the class can draw it on the board.
(ii) A person
Topic: Description of the Man with the Scar

(stories, plays and tales of adventure)
Preparation

(i) Divide the class of 36 into 9 groups (4 each)
It was on account of the scar that I first noticed

him, for it ran, broad and red, in a great crescent from his 
temple to his chin. It must have been due to a formidable 
wound and I wondered whether this had been caused by a sabre 
or by a fragment of shell, it was unexpected on that round, 
fat and good-humoured face. He had small and undistinguished 
features, and his expression was artless. He was a powerful 
man of more than common height. It never saw him in anything 
but a very shabby grey suit, a khaki shirt and a battered
sombrero. He was far from clean. He used to come into the
Palace Hotel at Guatemala City every day at cocktail time 
and strolling leisurely round the bar offer lottery tickets 
for sale. If this was the way he made his living it must 
have been a poor one for I never saw anyone buy, but now and 
then I saw him offered a drink. He never refused it. He
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threaded his way among the tables with a sort of rolling 
walk as though he were accustomed to traverse long distances 
on foot, paused at each table, with a little smile, 
mentioned the numbers he had for sale and then, when no 
notice was taken of him, with the same smile passed on. I 
think he was for the most part a trifle the worse for 

liquor.
I was standing at the bar one evening, my foot on the 

rail, with an acquaintance, when the man with the scar came 
up. I shook my head as for the twentieth time since my 
arrival he held out for my inspection hrs lottery tickets. 
But my companion nodded affably.

"Que tai, General ? How is life ?"
"Not so bad. Business is none too good, but it might

be worse".
."What will you have, General ?"
"A brandy".
He tossed it down and put the glass back on the bar. 

He nodded to my acquaintance.
"Gracias, Hasta luego".
Then he turned away and o-ffered his tickets to the men 

who were standing next to us.
"Who is your friend ?" I asked. "That's a terrific

scar on his face".
."It doesn't add to his beauty, does it ? He's an exile 

from Nicaragua. He's a ruffian, of cours, arid a bandit, but 
not a bad fellow. I give him a few pesos now and then. He
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was a revolutionary general, and if his ammunition hadn't 
given out he'd have upset the government and • been Minister 
of War now instead of selling lottery tickets in Guatemala. 
They captured him, along with his staff, such as it was, and 
sentenced him to be shot at dawn. He spent the night in gaol 
and he and the others, there were five of them altogether, 
passed the time playing poker. He told me he'd never had 
such a run of bad luck in his life. When day broke and the
soldiers came into the cell to fetch them for execution he
had lost more matches than a reasonable man could use in a
lifetime.

"They were led into the patio of the gaol and placed 
against a wall, the five of them side by side, with the 
firing party facing them. There was a pause and our friend 
asked the officer in charge of them what the devil they were 
keeping him waiting for. The officer said that the general 
commanding the government troops wished to attend the 
execution and they awaited his arrival.

"Then I have time to smoke another cigarette", said 
our friend "He was always unpunctual".

"But he had barely lit it when the general - it was 
San Ignacio, by the way: I don't know whether you ever met 
him, followed by his A.D.C. - came into the patio. The usual 
formalities were performed and San Ignacio asked the 
condemned men whether there was anything they wished for 
before the execution took place. Four of the five shook 
their heads, but our friend spdke.
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"Yes, I should like to say good-bye to my wife".
"Buedo", said the general, "I have no objection to 

that. Where is she ?" ^
"She is waiting at the prison door".
"Then it will not cause a delay of more than five

minutes".
"Hardly that, Senior General", said our friend.
"Have him placed on one side".
"Two soldiers advanced and between them the condemned, 

rebel walked to the spot indicated. The officer in command 
of the firing squad, on a nod from the general gave an 
order, there was a ragged report, and the four men fell. The 
officer went up to them and into one who was still alive 
emptied two barrels of his revolver. Our friend finished his 
cigarette and threw away the stub.

"There was a little stir at the gateway. A woman came 
into the patio, with quick steps, and then, her hand on her 
heart,stopped suddenly. She gave a cry and with outstretched
arms ran forward".

"Caramba", said the General.
"She was in black, with a veil over her- hair, and her 

face was dead white. She was hardly more than a girl, a slim 
creature, with little regular features and enormous eyes. 
But they were distraught with anguish. Her loveliness was 
such that as she ran, her mouth slightly open and the agony 
of her face beautiful, a gasp of surprise was wrung1 from
those indifferent soldiers who looked at her.
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"The rebel advanced a step or two to meet her. She 
flung herself into his arms and with a hoarse cry of 
passion, he pressed his lips to hers. And at the same moment 
he drew a knife from his ragged shirt - I haven't a notion 
how he managed to retain possession of it - and stabbed her 
in the neck. The blood spurted from the cut vein and dyed 
his shirt. Then he flung his arms round her and once more 
pressed his Jips to hers.

"It happened so quickly that many did not know' what 
had occurred, but from the others burst a cry of horror; 
they sprang forward and seized him. They loosened his grasp 
and the girl would have fallen if the A.D.C. had not caught 
her. They laid her on the ground and with dismay on their 
faces stood round watching her’. The rebel knew where he was 
striking and it was impossible to staunch the blood. In a 
moment the A.D.C. who had been kneeling by her side rose.

"She's dead", he whispered.
"The rebel crossed himself".
"Why did you do it ?" asked the general.
"I loved her".
"A sort of sigh passed through those men crowded 

together and they looked with strange faces at the murderer. 
The general stared at him for a while in silence".

"It was a noble gesture", he said at last. "I cannot 
execute this man. Take my car and have him led to the 
frontier. Senor, I offer you the homage which is due from
one brave man to another".
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"The A.D.C. tapped the rebel on the shoulder, and 
between the two soldiers without a word he marched to the 
waiting car" .

My friend stopped and for a little while I was silent. 
I must explain that he was a Guatemalean and 'spoke to me in 
Spanish. I have translated what he told me as well as I 
could, but I have made no attempt to tone down his rather- 
high-flown language. To tell the truth I think it suits the
story.

"But how then did he get the scar ?" I asked at length. 
"Oh, that was due to a bottle that burst when I was opening 
it. A bottle of ginger ale".

"I never liked it", said I.
(ii) Ask them to read the lesson 'man with the Scar' and 

note down these points groupwise.

Setting
Where he is

Now Then

Occupation
Physical
appearance
Behaviour
Qualities

(iii) Ask the group to draft a 'character sketch' and
conclude it with their comments on him.

(iv) Discuss the write ups in the class..
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(iv) A place
Topic: Description of the Titanic

The Sinking of the Titanic (The web of our life)
In the whole story of distress at sea there is no more 

catastrophic chapter than the sinking of the Titanic with 
the loss of over lz500 lives. The leviathan's1 doom in the 
Atlantic icefield off Cape Race, on that cold, beautiful 
starlit night of 15 April 1912, her great steel plates 
ripped like tinfoil by the fangs of an iceberg, shocked and
bewildered the world.

The "ship that could not sink" had gone, closed in 
upon by the fathoms she had been designed to ride with easy 
arrogance, dominant and indestructible, the biggest and 
safest vessel ever built by man - queen of the seas. And she 
was humbled and destroyed, not by the spit and futy of a 
tempest, but by a sea as placid as an inland lake; man's 
genius, man's wealth, man's enterprise halted by an enemy of 
no more substance than frozen water, steel bending in defeat
to ice.

The Titanic was on her maiden voyage to America’. She 
was the envy and admiration of the maritime nations of 
the world. In speed, in comfort, in beauty, in equipment, 
she was a masterpiece. Everything about her was big and 
fascinating. Ten decks rose tier on tier. Passengers could 
walk for four and a half miles’ without exploring all of her 
wonders. Among her amenities were a Parisian cafe, a 
Jacobean dining room seating 500, a swimming pool, squash
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racket courts, a gymnasium, a library, ' sun parlours and 
tea-terraces and a huge ballroom with hidden lighting.

For 1912 the Titanic was a miracle of luxury -and a 
magnet for millionaires, several of whom, both American and 
British, were among the passengers. It was estimated at the 
time that the total wealth represented by the first-class 
passengers was in the region of 50,000,000.. Some paid as 
much as 870 for the trip. Altogether, the Titanic had on 
board some 2,200 souls, including a crew of nearly 900, and 
over 100 children. Only about 700 were ever to sight land 
again.

The fateful night of 15 April was bitterly cold-. Not 
the slightest puff of breeze, however, ruffled a flat sea. 
The Titanic was doing between twenty-one and twenty-two 
knots without vibration. There was every indication, on her 
performance, that she was easily capable of sitting up an 
Atlantic record, though no attempt was being made to do so. 
This was the time, not for record-breaking, but for testing 
and observation. Already, from captain ' to dock-boy, the 
crew of the Titanic were satisfied that their ship was 
supreme. So, too, was Mr. Joseph Bruce Ismay, Chairman and 
Managing Director of the White Star Line, who was among the
passengers.

The passengers themselves, after four days at sea, 
were in high spirits. They had indulged in all the many joys 
afforded by the wonder ship, and now they were anticipating 
the thrill of New Yok's welcome. The was music and dancing,
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cardplaying, mild flirtations and all the social whirlgig of 
the luxury liner.
Preparation

(i) Ask the students to work in groups.
(ii) -Let the group collect the information about the

"unsinkable ship" or the "Queen of seas" from the
text.

(iii) Set them the task of describing the Titanic using 
these points.
* The terms used to refer to 1 Titanic1
* The genesis of Titanic
* The amenities in the Titanic
* The performance of the Titanic

(iv) Group presentation and discussion
2. FACTUAL ACCOUNT OF
(i) a process of staging 'The Count of Montecnsto' 

(stories, plays and tales).
Preparation
1. Provide this situation to the class - 'They had success

fully staged the play' 'The Count of Montecristo1 on the 
Annual Day'.

2. Ask them to work in groups and note down the sequential 
steps leading to the staging of the play.
For ex: (i) Selecting the actors, actress and director

(ii) Planning and designing the costumes
(iii) Stage properties, etc.
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3. Direct them to use passive form in the writing.
For ex: (i) The day for the staging was finalised

(ii) The actors were selected, etc.
4. Tell them to end the process with the actual staging of

it.
5. Group presentation and discussion of the write ups..
(ii) a narrative
Topic: Describing the incident in Mr. Braithwaite's class 

- To Sir, with love (I - the people)
Next morning I had an idea. It was nothing clear cut, 

merely speculative, but I considered it all the way to 
school. Then after assembly, as soon as they were quiet I 
waded in. This might be a bit rough, I thought, but here
goes.

'I am your teacher, and I think it right and proper 
that I should let you know something of my plans for this 
class'. I tried to pitch my voice into its most informally 
pleasant register. 'We're going to talk, you and I, but 
we'll be reasonable with each other. I would like you to 
listen to me without interrupting in any way, and when 
I'm through any one of you may say your piece without 
interruption from me' . I was making it up as I went along 
and watching them; at the least sign that it wouldn't work 
I'd drop it, fast.

They were interested, in spite of themselves; even the 
husky, blase Denham was leaning forward on his desk watching
me.

'My business here is to teach you, and I shall do my 
best to make my teaching as interesting as possible. If at
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any time I say anything which you do not understand or with 
which you do not agree, I would be pleased if you would let 
me know. Most of you will be leaving school within six 
months or so; that means that in a short while you will be 
embarked on the very adult business of earning a living. 
Bearing that in mind, I have decided that from now on you 
will be treated, not as children, but as young men and 
women, by me and by each other. When we move cut of the 
state of childhood certain higher standards of conduct are 
expected of us ..."

At this moment the door was flung open and Pamela Dare 
rushed in, somewhat breathlessly, to take her seat. She was 
very late.

'For instance', I continued, 'there are really two ways 
in which a person may enter a room; one is in a controlled, 
dignified manner, the other is as if someone had just 
planted a heavy foot in your backside. Miss Dare has just 
shown us the second way; I'm quite sure she will now give us
a demonstration of the first'.

To this day I do not know what made me’ say it, but 
there it was. I was annoyed with the way in which she had 
just barged her way in, insolently, carelessly late.

All eyes were on her as she had probably planned, but 
instead of supporting her entrance they were watching her, 
waiting to see the result of my challenge. She blushed.

'Well, Miss Dare ?'
•5

Here eyes were black with anger and humiliation, but 
she stood up and walked out, closing the door quietly behind
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her; then to my surprise, and I must confess, my relief, she 
opened it as quietly, and with a grace and dignity that 
would have befitted a queen, she walked to her seat.

'Thank you. As from today there are certain courtesies 
which will be observed at all times in this classroom.
Myself you will address as "Mr. Braithwaite" or "Sir" - 
the choice is yours; the young ladies will be addressed 
as "Miss" and the young men will be addressed by ’their
surnames'.

I hadn't planned any of this, but it was unfolding all 
by itself, and, I hoped, fitting into place. There was a 
general gasp at this, from boys and girls alike.

Potter was the first to protest.
'Why should we call 'em "Miss", we know 'em'.
'What is your name ?'
'Potter'
'I beg your pardon ?'
'Potter, Sir'. The 'Sir' was somewhat delayed.
'Thank you, Potter. Now, is there any young lady 

present whom you consider unworthy of your courtesies ?'
'Sir ?'
'Is there any one of these young ladies, who you think

does not deserve to be addressed as Miss ?'
With one accord the girls turned to look at Potter as 

if daring him; he quailed visibly before their concerted 
eyes and said, 'No, Sir'.

'You should remember, Potter, that in a little while 
all of you may be expected to express these courtesies as



-129-

part of your jobs; it would be helpful to you to become 
accustomed to giving and receiving them'.

I walked around my desk and sat in my chair. For the 
time being at least they were listening, really listening to 
me; may be they would not understand every word, but they'd 
get the general import of my remarks.

'The next point concerns the general department and 
conduct of the class. First, the young ladies. They must 
understand that in future they must show themselves- both 
worthy and appreciative of the courtesies we men will show 
them. As Potter said, we know you. We shall want to feel 
proud to know you, and just how proud we shall feel will 
depend entirely on you. There are certain things which need 
attention, and I have asked Mrs. Dale-Evans to discuss them 
with you in your domestic science period today'. This last 
bit was right off the cuff; I'd have to see Grace about it 
during recess, but I felt sure she'd help.

'Now the boys. I have seen stevedores and longshoremen 
who looked a lot cleaner and tidier. There is nothing weak 
and unmanly about clean hands and faces and shoes that are 
brushed. A man who is strong and tough never needs to show 
it in his dress or the way he cuts his hair. .Toughness is a 
quality of the mind, nothing to do with muscles. I suppose 
that in about a year or so some of you will be thinking of 
girl-friends; believe me, they will think you much more 
attractive with clean teeth, hands and faces than without'.

I gave them a moment to digest that.
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' You are the top class; the operative word is "top". 
That means you must set the standard in all things for the 
rest of the school, for, whether you wish it or not, the 
younger ones will ape everything you do or say. They will 
try to walk like you and use the words you use, and so, for 
as long as you're here, much of their conduct will be your 
responsibility. As the top class you must be top in clean
liness, department, courtesy and work. I shall help you in 
every way I can,both by example and encouragement. I believe 
that you have it in you to be a fine class; it depends on 
you. Now, any questions ?'

A hand shot up.
'Yes, Miss Joseph ?'
'What about Mr. Weston, he's never tidy, and his shoes

are never clean, Sir'.
Things were looking up already; the 'Sir', came easily.
'Mr. 1tfeston is a teacher, Miss Joseph, and we shall

not discuss him' .
There was a murmur of dissent at this.

• ' I am your teacher, and I'm the one you should
criticise if I fail to maintain the standards I demand of
you' .

the silent hostility of 
somehow won for myself a 

were no further questions, 
the remaining minutes of

There was an absence of
yesterday. I felt that I had 
breathing space at least. There' 
so I told them they could spend
that period considering and discussing the things I had
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said, providing they did so quietly. I sat back and observed
them.

At recess I went to the staff room and told Grace how
I had impulsively committed her to a talk with the girls; 
she was quite pleased about it and promised to 'lay it on
thick 1 .
Preparation
1. In pairs, the students are a-sked to read the lesson - To 

Sir, with love.
2. The pair discusses the happenings in the class and the 

characters involved.
3 . They plan and write a narrative based on discussion - 

Potter as the narrator.
4. One of the pair reads out what Potter told his 

friend Mathew about the incident which occurred in 
Mr. Braithwaite1s class.

5. The students evaluate the writeups.
(iii) An experiment
Topic: Project Light Brigade

from the lesson Comet (Web of our life)
By the time they finished their deliberation and Sir

John dropped him at his hotel off Regent Street, it was 1 
am. There was hardly any crowd on the street but when 'James 
looked up from his window a star-studded night sky greeted 
him. Somewhere amongst these stars was Comet Dutta heading
for a collision with the earth. It was hard to believe the
calamity of the future on suchl a peaceful1 night. For a
moment James wondered if he had done his sums right.

1Whatever doubts Jamed may have had about Sir John's
efficiency were quickly dispelled when he reported for the
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conference and found that all the experts' listed by him were 
there. Astronomers, computer scientists, nuclear physicists, 
space technologists, biologists, all were there. And as Sir 
John's special invitee was present the man who had started 
it all - Manoj Dutta.

The conference lasted one week and went on under total
cover of secrecy. Fist, the experts checked • and rechecked 
James Forsyth's calculations with the latest observations of 
Comet Dutta. He was right, there was no escape from the 
direct hit predicted by him. There was a small chance that 
the comet may just graze the atmosphere of the earth and not 
collide. In that case the loss of life and property -would 
not be total. But this slight respite was hardly reassuring 
enough for taking no action.

Having decided that some action was needed, what form 
should it take ? The experts dismissed defensive measures 
like living in underground bunkers. It was simply not a 
practical proposition technologically, biologically or 
politically. So the only course was to take offensive 
action. After considerable deliberations, the experts agreed 
on what could be done. Comet Dutta could be marginally 
deflected from its path by giving it a push.

The experts calculated that the bulk of the destructive 
nuclear power available on the earth would be needed to 
achieve this mammoth task. A gigantic nuclear explosion 
suitably placed, suitably directed and suitably timed could 
do the trick. This could be done by placing the nuclear
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payload in a spaceship, sending it to intercept the 
approaching comet and detonating it by remote control. 
Warned the experts: there is a very narrow range of 
parameters for achieving success - if they cannot be met, 
the whole operation would be futile. Success or failure, 
secrecy must be preserved. Finally, a time-table was drawn 
up for operation. The important dates in it were:

October 10: Despatch the spacecraft with the payload 
unless by then the comet is already destroyed by natural 
causes or has changed its path due to unforeseen reasons.

November 15: Rendezvous with the comet and detonation
of the payload.

December 15: If the experiment failed this would be 
the day the comet would hit the earth. If it succeeded, the 
comet would pass by at a near but safe distance.

The success of the experiment depended on how massive 
the comet was. Nobody could estimate; everybody hoped that 
it was not very massive.

"Do you think we will succeed ?" Duttada asked Sir 
John Macpherson for his opinion. During the week the two had 
developed considerable affinity for each other.

"Mr Dutta, I will give you an honest answer ! I am not 
buying any Christmas presents till December 15".
1. After the groups read the relevant section in the lesson

' comet' , ask the groups to note down the stages of the 
experiment from the text.
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2. Ask each group to fill-in the information in this format.
(a) Name of the experiment
(b) Aim
(c) Apparatus
(d) Theory
(e) Procedure
(f) Observation
(g) Inference

3. Direct them to use diagrams to add cl-arity.
4. Ask them to use the simple past tense for description.
5. The finished write ups are displayed.
3. DRAFTING OF
(i) Advertisement of Jaques Roux's lecture at Appleville 

Sous Bouis. Lesson - The Judgement of Paris (Web of our
life) .
They sipped their aperitifs moodily. Many heads were 

turned towards the little table where they sat. "There are 
Quinquart and Robichon, how amusing they always are ! " said 
passers by little guessing the. anxiety in the laughter-
makers' hearts.

"What's to be done ?" sighed Quinquart at last. Robichon 
shrugged his fat shoulders, with a frown.

Both were too absorbed to notice that, after a glance 
of recognition, one of the pedestrians had paused, and was 
still regarding them irresolutely. He was a tall, burly man,
clad in rusty black, and the next moment, as if j 
courage, he stepped forward and spoke:

finding
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"Gentlemen, I ask pardon for the. liberty I take - 
impulse urges me to seek your professional advice ! I am in 
a position to pay a moderate fee. Will you permit me to 
explain myself ?"

"Monsieur", returned Robichon, "we are in deep 
consideration of our latest parts. We shall be pleased to 
give you our attention at some other time".

"Alas!" persisted the newcomer, "with me time presses. 
I, too, am considering my latest part - and it will be the 
only speaking part I have ever played, though I have been 
'appearing' for twenty years".

"What ? You have been a super for twenty years ?" said 
Quinquart, with a grimace.

"No, monsieur", replied the stranger grimly. "I have 
been the Public Executioner; and I am going to lecture on 
the horrors of the post I have resigned".

The two comedians started at him aghast. Across the
sunlit terrace seemed to have fallen the black shadow of the
guillotine.

"I am Jacques Roux", the man went on. "I am 'trying it 
on the dog' at Appeville-sous-Bois next week, and I have 
what you gentlemen call 'state fright' - I, who never knew 
what nervousness meant before! Is it not queer ? As often as 
I rehearse walking on to the platform. I feel myself to be 
all arms and legs - I don't know what to do with them. 
Formerly, I scarcely remembered my arms and legs; but, of 
course, my attention used to be engaged by the other
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fellow's head. Well, it struck me that you might consent to 
give me a few hints in deportment". Probably one lesson 
would suffice".

"Sit down", said Robichon. "Why did- you abandon your 
official position ?"

"Because I awakened to the truth", Roux answered. "I 
no longer agree with capital punishment; it is a crime that
should be abolished".

"The scruples of conscience, eh ?"
"That is it".
"Fine !" said Robichon. ."What dramatic lines such a 

lecture might contain ! And of what is it to consist ?"
"It is to consist of the history of my life - my 

youth, my poverty, my experiences as Executioner, and my
remorse".

"Magnificent !" said Robichon. "The spectres of your 
victims pursue you even to the platform. Your voice fails 
you, your eyes start from your head in terror. You gasp for 
mercy - and imagination splashes your outstretched hands 
with gore. The audience thrill, women swoon, strong men are 
breathless with emotion". Suddenly he smote the table with 
his big fist, and little Quinquart nearly fell ' off his 
chair, for the divined the inspiration of his rival. 
"Listen!" cried Robichon, "are you known at Appevillersous -
Bois ?"

"My name is known, yes"
"Bah ! I mean are you known personally, have you

acquaintances there ?
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"Oh, no. But why ?"
"There will be nobody to recognise you?'"
"It is very unlikely in such a place".
"What do you estimate that your profits will amount
to ?"
"It is only a small hall, and the prices are cheap. 

Perhaps two hundred and fifty francs".
"And you are nervous, you would like to postpone your

debut ?"
"I should not be sorry, I admit. But, again, why ?"
"I will tell you why - I offer you five' hundred francs 

to let me take your place !"
"Monsieur ?"
"Is it a bargain ?"
"I do not understand !"
"I have a whim to figure in a solemn part. You can 

explain next day that you missed your train - that you were 
ill, there are a dozen explanations that can be made; you 
will not be supposed to know that I personated you - the 
responsibility for that is mine. What do you 'say ?"

"It is worth double the money", demurred the man.
"Not a bit of it ! All the Press will shout the story 

of my practical joke - Paris will be astounded that, I, 
Robichon, lectured as Jacques Roux and curdled an audience's 
blood. Millions will speak of your intended lecture tour who
otherwise would never have heard of it. I am giving you thei
grandest advertisement, and paying you for it, besides. Is 
it agreed ?"
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"Agreed, monsieur !" said Roux.
Oh, the trepidation of Quinquart ! Who could eclipse 

Robichon if his performance . of the part’ equalled his 
conception of it ? At the theatre that evening Quinquart 
followed suzanne about the wings pathetically. He was garbed 
like a buffoon, but he felt like Romeo. The throng that 
applauded his capers were far from suspecting the romantic 
longings under his magenta wig. For the first time in his 
life he was thankful that the author hadn't given him more
to do.

"Ladies and gentlemen ..."
All eye were riveted on him as he began: even the

voice of the Executioner exercised a morbid fascination over
the crowd. The men nudged their neighbours appreciatively, 
and women gazed at him, half horrified, half charmed.

The opening of his address was quite enough - there 
was even a humorous element in it, as he narrated imaginary 
experiences of his boyhood. People tittered, and then 
glanced at one another with an apologetic air, as if shocked 
at such a monster's daring to amuse them. Suzanne whispered 
to Quinquart, "Too cheerful; he hasn't struck the right 
note". Quinquart whispered back gloomily, "Wait; he may be 
playing for the contrast ! "

And Quinquart's assumption was correct. Gradually the 
cheerfulness faded from the speaker's voice, the humorous 
incidents were past. Gruesome, hideous, grew the anecdotes. 
The hall shivered. Necks were craned, and white faces
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twitched suspensively. He dwelt on the agonies of the 
condemned, he recited crimes in detail, he mirrored the last 
moments before the blade fell. He shrieked his remorse, his 
lacerating remorse. "I am a murderer", he sobbed; and in the 
hall one might have heard a pin drop.

There was no applause when he finished - that set the 
seal on his success; he bowed and withdrew amid tense 
silence. Still none moved in the hall, until, with a rush, 
the representatives of the Press sped forth to proclaim 
Jacques Roux an unparalleled sensation.
Preparation
1. After the discussion about the lesson, discuss the format 

of an advertisement.
2. Provide the classified advertisement sheets to the 

groups or ask them to bring them.
3. Guide them to look for advertisements about a cultural 

activity and note down the format and the details to be 
included.

4. Ask them to draft an advertisement about Roux's lecture 
as advertised by the manager of the hall.

5.. Display the edited advertisements on the class display 
board.

(ii) Notice
Topic: A Notice on 'Back to Honesty Movement' 

by Stephen Leacock - 'My Lost Dollar'
My friend Todd owes me a dollar. He was owed it to me 

for twelve months, and I fear there is little prospect of 
his ever returning it. I can realise whenever I meet him 
that he has forgotten that he owes me a dollar. He meets me 
in the samd frank, friendly way as always. My dollar has
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clean gone out of his mind. I see that I shall never get it 
back.

On the other hand I know that I shall remember all my 
life that Todd owes me a dollar.. It will make no difference, 
I trust, to our, friendship, but I shall- never be able to 
forget it. I don't know how it .is with other people; but if 
any man borrows a dollar from me I carry the recollection of 
it to the grave.

Let me relate what happened. Todd borrowed this dollar 
last year on the 8th April (I mention the date in case 
this should ever meet Todd's eye), just as he was about to 
leave for Bermuda. He needed a dollar in change to pay his 
taxi; and I lent it to him. It happened quite simply and 
naturally. I hardly realised it till it • was all over. He 
merely said, "Let me have a dol.lar, will you !" And I said, 
"Certainly. Is a dollar enough ?" I believe, in fact I know, 
that when Todd took that dollar he meant to pay it back.

He sent me a note from Hamilton, Bermuda. I thought 
when I opened it that the dollar would be in it. But it 
wasn't. He merely said that the temperature was up to nearly 
100. The figure misled me for a moment.

Todd came back in three weeks. I met him at the train 
- not because of the dollar, but because I really esteem 
him. I felt it would be nice for him to see someone waiting 
for him on the platform after being away for three weeks. I 
Said, "Let's take a taxi upto the Club". But he answered, 
"No, let's walk".
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We spent the evening together, talking about Bermuda. 
I was .thinking of the dollar but of course I didn't refer to 
it. One simply can't. I asked him what currency is used in 
Bermuda, and whether the American dollar goes at par. I put 
a slight emphasis on the American dollar, but found again 
that I could not bring myself to make any reference to it.

It took me some time (I see Todd practically every day 
at my Club) to realise that he had completely forgotten the 
dollar. I asked him one day what his trip cost him and he 
said that he kept no accounts. A little later I asked him if 
he felt settled down after his trip, and he said that he had 
practically forgotten about it. So I knew it was all over.

In all this I bear Todd no grudge. I have simply added 
him to the list of men who owe me a dollar and who have
forgotten it. There are quite a few of them now. I make no 
difference in my demeanour to them, but I only wish that I 
could forget.

I meet Todd very frequently. Only two nights ago I met 
him out at dinner and he was talking, apparently without 
self-consciousness, about Poland. He said that Poland would 
never pay her debts. You'd think a thing like that would 
have reminded him, wouldn't you ? But it didn't seem to.

But meantime a thought - a rather painful thought - 
has begun to come into my mind at intervals. It is this. If 
Todd owes me a dollar and has forgotten at, it is possible - 
indeed it is theoretically probable - that there must be men
to whom I owe a dollar which I have forgotten. There may be
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a list of them. The more I think of it the less I like it, 
because I am quite sure that if I had once forgotten a 
dollar, I should never pay it on this side of the grave.

If there are such men I want them to speak out. Not 
all at once; but in reasonable numbers, and as far as may be 
in alphabetical order, and I will immediately write their 
names down on paper. I don't count here • men who may have 
lent me an odd dollar over a bridge table; and I am not 
thinking (indeed I am taking care not to think) of . the man 
who lent me thirty cents to pay for a bottle of plain soda 
in the Detroit Athletic Club last month. I always find that 
there's nothing like plain soda after a tiring ride across 
the Canadian frontier, and that man who advanced that thirty 
cents knows exactly why I felt that I had done enough for 
him. But if any man ever lent me a dollar to pay for a taxi 
when I was starting for Bermuda, I want -to pay it.

More than that: I want to. start a general movement, a 
Back to Honesty movement, for paying all these odd dollars 
that are borrowed in moments of expansion. Let us remember 
that the greatest nations were built up on the rock basis of 
absolute honesty.

In conclusion may I say that I do particularly ask 
that no reader of this book will be careless enough to leave 
this copy round where it might be seen by Major Todd, of the 
University Club of Montreal.
Preparation 1
1. Ask the class to' read 'My Lost Dollar' in pairs.
2. Distribute the format of the 'Notice'.
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3. The contents to be included in the notice (to be
discussed)
a. Title
b. Slogans
c. Qualification of the would be members
d. Time, venue and agenda of the meeting

4. Drafting the notice and finalising it.
5. Display of the 'notices' prepared by groups.
(iii) A Poster
Topic: The Horrors of an Atomic Holocaust

Lesson - Hiroshima (Web of our life)
For hours afterwards there hung about the span of sky

over the town, ominous and evil in its brownish-purple 
colour, the mushroom-shaped cloud that is, today, the common 
place of concurrent of an atom-bomb in the minds of men.

Four and seven-tenths square miles of Hiroshima were 
devastated. Eight percent of the city's buildings were 
damaged or destroyed. In a set-tlement of, at that time, 
a quarter of a million inhabitants (for evacuation had 
reduced the population by nearly 135,000) three fifths were 
casualties, major or minor.

.One single bomb had killed as many, wounded as many, 
as a mass raid of 279 huge aircrafts, laden to capacity with 
bombs, striking at a city ten times as populous. There come 
moments when even those who hold that one weapon differs 
from another only in degree must recogni-se, that, when the 
degree or difference reaches such a scale, the difference
becomes one of kind.
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The single items are poignant enough: the cry of a 
woman: "There are people here about to be drowned - help us 
- the water is rising"; groups on a spot of land jutting 
into the river so weak that they could not climb into the 
boat come to help them; girls shivering, though they burned; 
skin sloughing off suppurating, scalded flesh.

Ten thousand casualties went to a single hospital - 
and the only light the surviving doctors had to work by were 
candles held by ten nurses and, • of course, the 
conflagrations outside. The victims had not eaten all day 
but, when food was brought to them, the stench of not only 
the wards but the whole area surrounding the hospital was so 
nauseating that they could not swallow.

Apart from the magnitude of the onslaught, its quality 
was unuterrable. It is neither relevant nor wholesome to sup 
on horrors: a catalogue of atrocity defeats its own end. So 
let a single attested incident convey this unique quality of 
unearthly evil: the words are Hersey's: •

He (Father Kleinsorge, a . German missionary) heard a 
voice ask from the underbrush, "Have you anything to drink?" 
He saw a uniform. Thinking there was just one soldier, he 
approached with the water. When he had penetrated the 
bushes, he saw there were about twenty men, and they were 
all in exactly the same nightmarish state: their faces were 
wholly burned, their eye sockets were hollow, the fluid from 
their melted eyes had run down their cheeks.

The atomisation of Hiroshima - and later of Nagasaki - 
was, in every sense, monstrous .enough, inflicting on 160,000
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men, women and children, indiscriinately, death, mutilation, 
irreparable loss.

But the immediate effect, horrific beyond belief as it 
was, is not all. The aftermath of atomisation is not fully 
charted, even by scientists. Many who were not charred or 
shattered, who were out of the immediate reach of the bomb 
explosion, and the blast that spread over a circle with a 
radius of a couple of miles, were stricken down secretly in 
one way or another.

When an explosion generates a heat, which fuses tiles 
with a melting point of l,300°C as far as 600 yards away, 
the afermath can be expected to be extensive.

The effects on those remote from immediate injury 
vary. Some victims, it is believed, of radiation - are 
permanently sterilised; the pregnant women in Hiroshima 
aborted and did not conceive again. Others are reduced 
by wasting diseases, where the corpuscles of the blood 
diminish. Father Kleinsorge's white blood-count fell within 
a month from the normal 5,000/7,000 to 3., 000.

Surface wounds - grazes, abrasions, scratches - close
and, for no reason, re-open. Hair suddenly starts falling
and a minor burn may take months to heal. Fever, accompanied
by an almost dysentery-like diarrhoea, sends temperatures > •
rocketing up as high as 106°F. Then, nearly a month later, 
comes bleeding, usually from the gums; a drop in the white 
blood-count, a drop in the red blood-count.

Nature, striving to re-establish her equilibrium, bred 
leucocytes by the billion, until the white blood-count rose
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as far as above normal as it had dropped below, and this 
frantic endeavour also brought death and new disease in its 
train.

The aftermath of the disease was due to radiation: the 
physicians described the symptoms as akin to those due to 
over-exposure to X-rays.

Over Hiroshima, an atom-bomb based on uranium. Only a 
few days later, over Nagasaki, an atom-bomb based on 
plutonium: one of even greater power. Now, the key has been 
found to release forces yet more destructive: the force of 
hydrogen.

Side by side with the memory of these two unique air
raids, the scientists are busy trying to harness atomic- 
energy, as was at first so happily dreamed, for the benefit
of mankind.
Preparation
1. The class works in groups to collect the information of

atomic holocaust at Hiroshima.
2. Each group prepares a poster using the information.
3. The groups are free to . - draw sketches and give 

them meaningful titles, collage of media reports, 
photographs, diagrammatic or symbolic flow charts to 
present the information.

4. Each group is asked to draft their own title and message.
5. Display the posters on the school notice board.
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(iv) A report
Topic: The Bravery of Malcolm

Lesson - No time for fear (I - the people)
The five-kilometre trail, marked with frequent zigzags, 

followed a creek bed down the mountain. It took the couple 
only an hour to reach the half-way point. They stopped to 
rest for a minute, leaning against a bank of piled-up snow. 
The sun, out now, had warmed them, and both were wearing 
only sweaters, their coats tied around their waists. A near
by water waterfall gurgled with newly melted snow: they 
dipped their hands in the cold water and playfully splashed 
each other. Then they started off again. Malcolm in the
lead.

Hidden Danger: A hundred metres further along the 
trail, Malcolm stopped short. Two bear cubs were playing in 
the creek gully, about 20 metres to their right. The day 
before, they had seen a mother grizzly and two cubs.’ They 
had shouted and waved and watched through binoculars as the 
mother reared up and roared at them. That had been more 
funny than frightening, with a safe kilometre and a half of 
distance separating them. But now a mother bear - perhaps 
the same grizzly - could be just over the ridge, obscured by
the bushes.

Malcolm stood stiffly, trying to decide what to do. 
Perhaps they could slip by quietly. But as he lifted his 
boot for the first step, the mother bear suddenly came

J

charging oyer the ridge with a half-growl, half-scream of
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rage. Barb saw immediately that it was a grizzly - the 
silvertip fur glistened in the sunlight, and there was the 
characteristic hump on its back. How can something that huge 
move so fast she thought; then felt herself being flung into 
a snow-bank by Malcolm.

Malcolm saw the charging grizzly's open mouth. The 
bear was drooling flecks of foam and making short, grunting 
sounds. A second before the bear was on him, he ducked. But 
one swat of the grizzly's paw knocked him senseless.

For a moment he went blank. When he raised his head he
saw that he'd been thrown three metres. The grizzly had 
found Barb. The girl was face-down and motionless in the 
snow and the giant beast was standing on her leg, gnawing
near the back of her neck. Maltolm did not hesitate - there
was no time for fear. Instinctively he grabbed a hunting 
knife from his belt and ran towards the bear, shouting. The 
mother bear stood well over two metres and probably out
weighed him by 250 kilos. When he leaped on her back; she 
didn't even quiver.

Malcolm could hear the gnawing sound of teeth against 
bone. Crazed with anger and desperation, he plunged the 
knife clear to the handle into the grizzly's • neck fur. He 
pulled himself higher on the thick hump back and slashed at 
her neck. Warm blood spurted. The grizzly let out a 
deafening roar and snapped her head backwards. That quick 
head motion sent Malcolm's knffe flying and broke his wrist.

Bear Hug, Now the snabling grizzly turned towards 
Malcolm. She grabbed him with both paws and squeezed him
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against her chest. The smell of blood and bear nauseated 
him. The grizzly swatted at him with her huge claws. The 
first blow took off his hair in one piece like a wig, most 
of his scalp going with it. Then he was rolling over, 
clutched by the bear. The dizzying motions- stopped when 
they reached the gully bottom'. The bear raked his face 
repeatedly. As she bent to rip into his neck and shoulder 
with her teeth, Malcolm freely jabbed with his fist at her 
sensitive nose. His jabs had no effect.

Malcolm closed his eyes. It's all over, he thought, 
and stopped struggling. Incredibly, almost as soon as he 
stopped moving, the grizzly let go. She swatted him once 
more, then scraped dirt and twigs over him and lumbered
away.

At first Malcolm wasn't sure he was even alive. He was
lying half in and half out of the creek. He felt no pain 
except a throbbing in his wrist. Slowly he wriggled out of 
the creek and called weakly, "Barb, are you okay ?"

Meanwhile, Malcolm discovered that word of his exploit 
had spread all across Canada. (To his surprise, it had never 
occurred to him that he could have run and left Barb with
the grizzly, and he had never seen his actions as heroic.) 
The Royal Humane Society, London, awarded him the Stanhope 
Gold Medal for performing the ' bravest deed reported that 
year in the entire Commonwealth; he received the Gold Medal 
for bravery from the Royal Canadian Humane Association, and 
the Carnegie Medal for heroism from the Carnegie Hero Fund
Commission.
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Today, Malcolm and Barb live near Vancouver. He works 
in a restaurant and she has an office job. Except for -scars 
and harrowing memories, they seem little different from any 
of Vancouver's other young couples. Malcolm's twisted facial 
features are improved by surgery each year (doctors restored 
his eye, but he still has difficulty using it), and he 
recently received a grant from the British Columbia 
Department of Health for his first permanently attached 
hairpiece.

Sometimes people ask Barb if she married Malcolm out 
of a sense of obligation. She says, "I loved Malcolm before 
the accident and I always will love him. Handicaps should be 
accepted in life. Scars don't change the person".
Preparation
1. The class works in groups to prepare- a report of 

Malcolm's Bravery to be sent to the 'Carnegie Foundation'
on these lines
* place and date of the incident
* persons involved
* sequential narration of incidents
* emphasism the brave deeds of Malcolm and extent of 
Malcolm's injuries

2. Drafting, editing and rewriting of the report.
3. Classroom presentation and discussion.
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4. LETTER WRITING
Topic: Letter of Application for a job of their choice 
Preparation

Provide a format for the students to work individually.
Letter

From

Date:
To

Salutation
Sub:

Body of the letter

Leave taking

Signature

Enclosures:
1. Resume
2. List of references
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Curriculum Vitae
Resume

Full name
Address
Tel. No.
Work experience

Skills

Educational Qualification
School Institution
college
any other

Course Grade

Prizes/awards won :
Hobbies :
List of references :

b. Topic: Informat letter to-a friend
Preparation
1. Divide the class into groups.
2. Ask the groups to discuss the subject of the letter.
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3. Each group will draft a letter in the given format..

Place:
Date :

Salutation

Body of the letter (2-4 paragraphs)

Leave taking
Signature

5. Notemaking/short summary, Summarising and Abstracting 
Topic: Taming the Atom

Throughout history man has used energy from the sun. 
Today, when we burn wood or use electric current or travel 
by car, we are drawing on energy that has come from the sun. 
All our ordinary life depends upon the sun.

However, we now have a new supply of energy. For the 
first time in history, we have a way of getting energy, that 
does not come from the sun. This energy comes from inside 
atoms; it is atomic energy.

Everyone and everything is made of atoms. You are, and 
so is this book. The whole of our ordinary world is made up 
of only ninety kinds of atom. However, there are many more 
than ninety kinds of substance 'in the world, because atoms 
join together in many different ways to make many different 
substances. In the same way, although there are only tiwenty-
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six letters in the English alphabet they can be joined 
together in many different ways to make many different 
words.

Imagine taking a piece of copper and cutting it into 
the smallest possible pieces. Now imagine cutting those 
pieces somehow into still smaller ones, and then into still 
smaller ones again. Could this’cutting go on for ever ? No, 
because in the end we would come to pieces so small that 
they could not be divided and still remain copper. These, 
the smallest possible pieces of copper, would be atoms of
copper.

Atoms are of different sizes, but all of them are very 
small much too small to be seen. Indeed, they are so small 
that we cannot compare them with anything that is familiar 
to us. A million atoms would fit into the full stop at the
end of this.

Most atoms stay as they are all the time. For example, 
the atoms in a piece of copper today are the same as they 
were thousands of millions of years ago, when the earth 
first came into existence, and we know that they will' stay 
t'he same. A few kinds of atom, however, are always changing. 
Quite suddenly, one of these atoms will throw out a small 
piece, or particle, from its centre, or nucleus. As a 
result, it becomes a different kind of a'tom, a little 
smaller than before. Atoms which naturally behave in this 
way are called radioactive, and their change into smaller
atoms is called decay.
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One type of naturally radioactive atom is the atom of 
a metal called uranium. In ordinary life we do not see 
uranium, which is a very heavy metal with a dull silvery 
colour, but there is a lot of it in the earth's crust. All 
the time some of the atoms of this uranium are changing into
other kinds of atom. When the earth came into existence
there were about twice as many uranium atoms in it as there
are now.

Uranium atoms usually change by throwing out particles 
from the nucleus of the atom. These particles are very much
smaller than the rest of the nucleus. However, there are 
several kinds of uranium atom and one of them can easily be 
made to split into two atoms of about the same size. This 
splitting is called fission, and when it happens a lot of 
energy is given out. If many of these uranium atoms split at 
the same time, we get a very great deal of energy.
Preparation
1. Discuss the lesson with the class.
2. Divide them into groups of four.
3. Ask them to make notes of the content keeping the marking

scheme given below.
Note making 5 marks

1
3 for content

1
2 for format

decide as a group 1. mark for suitable
(i) What important points format., branching,

are to be present ? flowchart,
(ii) How many subpoints indentation

under each point ? 2 . for language
(iii) Put important points (i) short phrases -

as subtitles not sentences
(ii) acceptable

abbreviations
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Summarising (3 marks)

(i) Using the points and subpoints wri'te a paragraph of 
80-100 words.

(ii) Use your own simple sentences.
(iii) Do not lift the sentences from the passage.
(iv) Arrange the sentences logically and sequentially. 

Abstracting
(i) Write a short account of lesson 'Taming the 

picking out only the information regarding - 
of an atom/working of a bomb/effects of bomb

Atom' 
nature 
blast.

by

(ii) The write up must reflect any one of 
mentioned areas.

the above

The essential differences between these three are
tabulated thus.

Type Reader Purpose Length Style

Note
making

Self for economical 
recording of 
materials 
studied or 
referred to

variable, 
dependent 
on the 
marker's 
needs

Noteform 
(phrases, 
broken 
sentences 
abbrevia
tions 
punctual- 
ities)

Abstra- Self to record short in normal
ct ion or

others
information 
on one topic' 
or aspect of • 
given material

language

Summary Others to transmit 
all the main 
points of the 
original 
material

often about
1/3 of the 
original 
length but 
depends on 
the propor
tion of the 
redundant 
or unimpor
tant material 
in the j 
original

in normal 
language
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6. Transcoding is the writing skill that transforms 
information from diagrammatic form to verbal form.

Examples: From note form to summary
From diary notings to paragraph'
From chart to paragraph, etc.

7. Recoding is the writing skill that transforms
information from one verbal form to another.

Examples: From story to dialogue
From textual information to
- a notice
- an advertisement
- a message
- a letter or
- an article

Preparation
1.. Discuss the lesson with the students.
2. Pick the information to be transformed and contextualise 

it, create an audience and set the format for the write
up.

3. Ask the students to work in-pairs or groups as desired.
VI. EVALUATION

The teacher should ensure that students have every 
opportunity for self-correction, before submitting a piece 
of written work. When students hand in a written assignment, 
the teacher should evolve a set of symbols to give feedback 
to the students. Students should be made familiar^ with these
symbols.
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For example: Sp for Spelling mistakes
P for punctuation
T for tense
A for article
W for wrong word
Wo for word order (syntax)
? not clear
C linking device

Since symbols are arbitrary other symbols can be used 
instead. The class can discuss the mistakes and suggest
corrections.

In addition to correcting and marking students' written 
work, it is very vital that the teacher writes brief 
comments in the margin such as:-

Good point !
Can you prove this ?
Interesting !
I don't agree 
Very appropriate

The teacher should, at the end of the write up indicate 
to students that he/she is interested in what they have to 
say because the teacher is reacting not just to their 
English but to their ideas as well.
Eg: * Very well written !

* Well organised and presented but improve your 
handwriting !

* .Excellent ideas I Congrats !
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Grading or scores are to be awarded after considering 
the following questions.
* Did the task relate to an overall text type with a clear 

functional organisation ? (eg. narrative, description of a 
process, etc.)

* Which particular writing skills are the focus ? (logical 
development of ideas, use of linking device, notemaking or 
writing a description).

* To what extent have the students used their own ideas,
language resources and content organisation ?

* Is there anything missing from the design ?
* How well did the group interact, draft, edit and rewrite 

the given task ?
Evaluation is to be used not only for correcting or 

grading the written work but also for motivating, improving 
and encouraging the writing skills of the students.
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TEACHING OF GRAMMAR
S.K. SHAMALA

PGT in English, Demonstration School, RIE, Mysore

INTRODUCTION
If language is the vehicle of our thoughts and 

feelings and of our stories, then GRAMMAR is the machinery 
by which the vehicle is kept in motion. The motive power is 
the mind, the speech sounds are the air and space through 
which the movement of the vehicle takes place.

But often in our English classroom teaching, the 
teaching of Grammar is done so prosaically and laconically
that the students learn the names of the- tools but do not
know how to use them. They are like the students of a 
swimming coach, who can name the different strokes executed 
by their coach but they themselves cannot swim. There 
is a feeling that there is something very difficult and 
distasteful about grammar that the students are bound to 
dislike it. If the teacher himself/herself thinks along 
these lines it will not be long before the pupils feel 
exactly as he/she fears they will. There is no need for 
this. Lessons in English language structure can be as 
exciting as any other lesson. The old fashioned dread of 
grammar lesson generated from the fact that the grammar book 
drew up a formidable list of paradigms. Difficult lists of 
classes of words, exceptions to =rules, definitions which

5
apparently had no connection withithe English syllabus, had 
to be learnt by heart for their own sakes. All these were
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based on some wrong concepts that there is something behind 
all languages which could be called universal grammar and 
which could be learnt separately from a language; that we 
could model English grammar on Latin grammar; that a study 
of this written collection of word changes helps to teach 
English. Another one was that the study of grammar is an 
exercise in logical thinking and it trains the mind.

The grammar teaching now-a-days is based on these
rules.
1. The foundation of a living language is the spoken not the

written form.
2. A living language, as the word implies, is not static but 

in a state of flux and change.
3. English has developed as a language on its own lines and 

cannot be forced to conform to any earlier (classic) 
language rules.

4. Grammar does not lay down rules for the language to 
follow. It merely observes and records the language. If 
it is customary - or becoming accepted - to use a 
particular idiom, grammar notes the trend. It has neither 
power to stop it nor can it coin a new one.

5. The true unit of language is not the word, but the word
group.

6. Word order (Syntax) and the function of language units 
are more important than inflexions.

7. jThe example is more important than the rule.
8. The rules of grammar are not divinely established laws.
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OBJECTIVES
By the end of the course, the students should be able 

to use the following accurately and appropriately in
context.

1. Verb forms: (a) Tenses - (i) Pre.sent/Past
(ii) Simple/Continuous

(iii) Perfect forms
(iv) Future time reference

(b) Modals
(c) Active Passive voice
(d) Subject verb concord
(e) Non finites

2 . Sentence structure
(a) Connectors
(b) Clauses
(c) Reported speech
(d) Comparison
(e) Transformation

3. Other areas (a) Determiners
(b) Prepositions
(c) Change of one part of speech to another

CONCEPTS
In traditional grammar, an exhaustive list of rules are 

given which students are to apply to specific examples
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(deductive reasoning). But now, through various examples 
given in a natural context, students work out the general 
rules •(inductive reasoning). This helps them in the 'usage' 
of grammar rules, not memorising the rules. The terminology 
of grammar are not thrust on the students, they are 
encouraged to express these concepts in every day language. 
But the terms which are particularly well known and useful 
are used as they are, for eg. tense, verb, noun.

Grammar is not a separate 'subject'-, nor is it even a 
separate division of English work. It is the study of the 
nature of the language that helps us to get the 'feel' of 
the language. It is the study of the behaviour . of words, 
which are a reflection of changes in the appearance and
sound of words.
METHODOLOGY

Grammar must always be behind reading and writing. The 
students study words, word patterns and word changes in 
their speech and writing lessons - then- they notice the 
behaviour of these language units. We teach the student how 
to say the plural of words he already knows; then we. tell 
him/her, point out to him/her, or get him/her to 'discover' 
that something similar nearly always happens when plurals 
have to be spoken about. Thus grammar and English language 
teaching techniques are closely bound up. Too much time is 
often given to written exercises in grammar. There should be 
little; most exercises should take the form of oral
exercises.
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Language games can be planned to make learning of 
grammar exciting and interesting. The use of dramatisation 
in prescribing some phenomena like 'Active-Passive voice', 
'Reported Speech' will make the pupil participation 
meaningful and purposeful. Drawing rapid sketches to 
(i) illustrate parts of speech, adjectives, degrees of 
comparison and use of tenses can be fun and very
illustrative.

Grammar practice in later stages should contain these 
activities - analysis and synthesis for acquiring the 'feel ' 
of the language. They have a definable psychological 
background in that a language first appears as a vague 
'scheme' of words and sounds and we gradually resolve the 
vagues scheme by analysis, into salient features. We analyse 
it into groups of sounds and compare the behaviour of one 
group with another. Then we tend to put groups together for 
ourselves. We should put together - synthesise - language 
material of the same quality as that we analyse. For 
examples, if the class is doing analysis work of the type of 
- when she got there, the house was empty, they should have 
complementary exercises of the type combining sentences
like.

I arrive at the station,
The train had left.

i These types of exercises are very good for loosening 
up our 'language muscles'. It gives an ease to composition 
and the expression of our thoughts, and together with the
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analysis and synthesis exercise units the study of structure 
with composition.

Here are a few units of grammar with the methodology
to teach them.
Verb Forms
A. l 1. The Mutiny took place in 1857.

2. The Mughals founded their empire in 1526.
3. The First World War started in 1914.
4. India became independent in 1947.

B. l Water boils at 100°C at STP (Standard Temperature and
Pressure) .
Most paints contain lead.
Alligators live in swamps.
The planets orbit round the sun.
Mega means one million.
253 equals 15,625.
Bronze contains copper.
Potatoes grow underground.

Make hay while the 
sun shines
Familiarity breeds 
contempt
A bird in the hand 
is worth two in 
the bush
Empty vessels make 
most noise
Birds of the same 
feather flock 
together

Enjoy yourself while you can.

You lose respect for things you know 
well .
It is better to have one thing which 
you are sure of, than two you are not 
sure of getting.
Stupid people talk the most.

People usually keep company with 
others like themselves.
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The simple present tense is used to talk about actions 
or situations which happen repeatedly or all the time. The 
simple present tense is used for proverbs because they try
to describe facts about the world and human nature which
will not change.

Thought Emotion Posses
sion

Perception 
(often 

with can)
Measurement

believe hate have taste measure
suppose wish belong smell weigh
under
stand

prefer own see cost

find regret like hear hold
forget want feel
know
remember
imagine
think

feel
Put the ing forms in the'first box and non-ing forms

in the second.

ing non-ing

1. looking
2. see
3. listening
4. hear
5. touching
6. feel
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Put the verbs ending with s in the- first column and
without s in the second column..

s without s

1. weighs
2 . believes
3 . see
4 . have
5 . remember
6 . likes
7 . holds
8 . think
9 . understand

10 . belongs

What is the common verb form in all these sentences ?
D. A man was riding a bicycle down the street.

A woman and a child were looking into a shop window.
A scooter was going up the street.
An old woman was looking out of a window above a shop.
Two middle-aged men were sitting behind a counter.
An airplane was flying over the street away from the 
mountains.
A dog and cat were fighting in.the road.
A middle-aged man was going into a shop selling clocks.
A clock was striking three O'clock.
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Write since or for before these words.

Since A For

Last week
a short time
a decade
Deepavali
the day before yesterday
centuries
June
22nd June
Several weeks
1990
6 months
ages

Grammar Explanation
Since is used with an expression which means a point in
time.
For is used with an expression which means a period of time.

past a point present

Deepavali
"I haven't seen her since Deepavali"

past a point present

a short time
"I have owned a bicycle for

i1
a short time";



-169-

Complete using since/for
1. Perhaps he has been painting _______ .
2. I imagine he has been watching an amusing film _______
3. Perhaps it has been raining ________ .
4. I think she has been crying ________ .
Match the following

A B

I' had given up hope When I heard voices
I had never been abroad before I visited Pakistan
I had just caught the 
robber

When the lights went off.

I had almost reached 
the beach

When I spotted a shark.

They had already boarded 
the flight

When the announcement was made

Both used to and would are employed when we talk about 
things that went on over a period, or happened repeatedly in 
the past. However,the two are employed slightly differently 
used to can be employed to talk about conditions and 
situations as well as actions to own, to be fit. Would is 
only used for repeated actions, eg: to sit, to laugh.

Ten year old Vineeta refuses to go to school.
Vineeta who has five brothers says that she simply 

hasn’t got the time.
She says "one year in our life consists of 365 days".
Sleep takes eight hours a day, so that (multiplied by 

365) comes to 122 days. Eating three meals every day results
in a total of three hours. So we need to subtract another 45
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days for that. The remainder, when we have deducted all 
these days, is 198 days.

But holidays in the summer, at Christmas, Pooja and
Deepavalli come to another 94 days. . And Saturdays and 
Sundays every year are another 104. 198 minus 198 is zero.

"So I don't have time to go to school", says Vineeta 
with a grin.
Future Time Reference
Grammar Explanation

Will is used here when speculating about the future as 
in (a) and at the moment of decision as in (b) present 
continuous is used as in (c) to report the decision which
was made earlier.
Eg.
1. Tomorrow in the north it will be rainy (or raining) and 

tomorrow in the south it will be sunny (or the sun will 
be shining).

2. Aarti is going to be a biologist when she grows up.
3. The only bus in the afternoon leaves (or departs) at 1515 

(NB simple present is usually used for timetables) .
4. He is going to the doctor on Monday.
5. Karnika promises she will go.
6. The airplane is about to take off.
7. Some one will be waiting at the station to receive you

when the train comes.
8. I am to attend the conference tomorrow.

Mr. Madan is touring North India and Nepal next week.
He leaves Bombay on Monday the 7th at 0630 and arriving in
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Delhi at 0830. He is speaking at a Peace Conference there. 
On Tuesday, he departs at 0730 and gets to Agra three hours 
later. He is visiting a cultural centre there. The following 
day he goes to Varanasi where he is meeting the head teacher 
of a local school. On Thursday he leaves for Patna. He is 
discussing Trade Unions there. . He leaves' at 1400 and flies 
to Kathmandu where he is visiting the Himalayas Project. On 
the final day of his tour, he departs at 1100 and returns to
Delhi at 1400.
Modals
1. a) Could/Would you open the window ?

b) I wonder if you could/would open the window ?
2. a) Could/Would you clean the blackboard ?

b) I wonder if you could/would clean the blackboard ?
3. a) Could/Would you give out the books' ?

b) I wonder if you could/would give out the books ?
4. a) Could/Would you carry my bag ?

b) I wonder if you could/would carry my bag ?
Must have your hair cut/,may grow it longer/must never

touch your collar/must be kept clean/have to be polished/ 
cannot smoke in any of the working rooms/may smoke in the 
mess/cannot leave/may go out/must have a medical/should also 
have at least one a year.
have to can be used instead of.must.
1. a) a ticket office

b) You must pay here
2. a) a park

b) You mustn't walk on the grass.
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3. a) a bank
b) You can take a leaflet here.

4-. a) a hospital
b) You must not smoke here.

5. a) a temple
b) You must leave your shoes here.

In a park you mustn't ride your bicycle. You should
pay quietly. You oughtn't to play with a ball.

In a library you mustn't make any noise. You should
look after the books. You mustn't eat in the library. You 
oughtn't to write in the books. You can read the books at
home.
D.l a) will be a) won' t be

b) must be b) can' t be
c) may be c) couldn.' t be
d) might be
e) could be

D.2 b) a giraffe passing a window
c) a Mexican on a bicycle
d) a floor washer seen from behind
e) a black cat in a cellar

A B

You should have taken 
your keys.

You are to blame for leaving 
your keys.

You could/might have 
lost your keys at

It is possible that you left 
your keys.

the cinema.
You must have left 

your keys at home.
I think that you probably left 
your keys.
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Rewrite using may/might
1. a) I'm not allowed to go.

b) It is not compulsory but I may go if I wish.
2. a) I am physically able to swim a length of the pool, 

b) The authorities permit me to swim on Saturdays.
3. a) You have a moral obligation to get. her a nice present, 

b) You are being ordered to get her a nice present.
4. a) This is a less formal/polite way of asking permission

to go to the toilet.
b) This is a more formal/polite way of asking permission

to leave.
5. a) MAY implies that it is slightly more likely than in

sentence (b)
b) MIGHT implies that it is slightly less likely than a 

sentence (a)
The Passive

The tiger killed the deer.
The deer was killed by the tiger.
In the first sentence we are focussing on the tiger 

and in the second, on the deer. The use of the passive 
shifts the emphasis from the originator (the 'doer') to the 
person/thing that experiences the results of that action.

Oranges are grown in Morocco.
Wine is produced in France.
Marutis are produced in India.
Coffee is grown in Brazil.
The most expensive watches are manufactured in
Switzerland.
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Uranium is mined in South Africa.
Satay is eaten in Malaysia.
.Deshdashes are worn in the Middle East.
Satay is a form of Kebab - meat cooked on a stick 
Deshdashes are long white cotton tunics, worm by men.

Passive Voice is used in News Headlines
1. Terrorists arrested
2. San Miguel Hit by Storms
3. India and Sri Lanka play disrupted by rain
4. Suspension bridge finished
Where do you find such sentences ? Are they passive ?
1. We .buy and sell gold jewellery.
2. We require tree cutters.
3. Our assistants speak Malayalam.
4. We undertake all types of sewing jobs.
5. We accept travellers cheques.
Note

There is only one correct matching for each but the 
sentences can be written using different forms as shown in
the table.
- Qutab Minar is said to be the tallest ancient minaret.
- The Sahara Desert is considered to be the hottest region
of the earth.

- Hieroglyphics is acknowledged to be one of the oldest 
forms of writing.

- The Amazon is believed to be • the longest river in the
world.
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- Gun powder and printing are known to have been invented 
by the Chinese.

- Women are said to be healthier than men.
- The.Cheetah is known to be the fastest land animal.
Use these and write a paragraph
main cable/plugged in/was switched on/the day disk was 
placed/was pushed on/the button clicked out/was pressed/ day 
disk was replaced/function key 7 was pressed.
Passive voice is used in reporting
Three possible plays were selected and Ravi 1s were, divided 
into reading groups. Views were exchanged and a decision 
made. Next, auditions were held and a preliminary selection 
made. .Then a final choice for the cast was made. As the play 
took shape, longer and more intensive rehearsals were held. 
The stage crew and technicians were only brought in at a 
later stage.

Several things in the room have been badly damaged. The 
carpet has been torn. Books have been thrown everywhere. 
Windows have been smashed. Drinks have been spilt . and the 
safe has been broken into. The telephone has been ripped out 
and a table has been broken. Drawers have been pulled out 
and some money has been stolen.

The passive is used in the following circumstances.
- The originator of the action is considered less important
than the action itself.

I
- We do not want to identify the originator of the action.

1
- It is not relevant or helpful, to mention the originator. 

Eg. in the example of the headline TERRORISTS ARRESTED we
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know without being told that . they are arrested by the 
police.

This is especially useful when we want to be brief and 
attention attracting as in headlines and notices.
- We want to sound more objective in a statement. Instead of 

saying think the Taj Mahal is the most beautiful mausoleum 
in the world we suggest that it is generally thought to be 
so, thus moving away from a single, subjective view to one 
which is generally held.

- We are writing in a formal or academic style, eg. reports 
of scientific experiments or reports of meetings where 
again we want statements to be as neutral and objective 
as possible, or it would be clumsy or repetitive to 
continually mention the originator.

- We do not know the originator of the actions, eg. when a
crime has been committed.

- We want to describe events and actions from a single point
of view.

Reported Speech
I She/he
my her/his
yesterday the previous day
(context) admitted to her teacher that (given

context)
1. He ordered you to get out.
2. She regretted that she was so rude to her teachers.
3. It warned you not to touch this wire.
4. She refused to go to your party.
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5. She encouraged you to take part in the competition.
- Where did the Kalias live ? / He asked where the Kalias
had lived.

- When will they be leaving ? / He asked when they would be 
leaving.

1. She asked why he hadn't studied for the unit test.
2. He asked if she could help him with his homework this 

evening.
3. They asked if he had lunch yet.

After told we put words like me and us. Other words 
put after told are you, them, him, her, it (pronouns used as 
the object of the verb/accusative form of personal pronouns)

We use 'told' when a person is ordering someone to do
something.
1. told me
2 . said
3 . told us
4 . told them
5 . said

After her interview, Reena speaks to Latha
Reena : I think it went quite well, the interviewer was very 

pleasant.
Latha : What did he ask you ?
Reena : Well, first of all he offered me a drink. Of course 

I accepted because my throat was dry ! Then he told 
me he was just going to ask a few questions. He 
asked me how long I had been studying English.
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Latha
Reena

Latha
Reena

Latha
Reena

Latha
Reena
Latha
* Note

: What did you reply ?
: I said I'd had lessons for 14 years - which is more
or less true.
Next, he asked what I did in my spare time and I 
answered that I had always enjoyed drama and 
debating.

: Did he ask why you had applied ?
: I'm just getting to that ! Yes, he did I said I was 
interested in studying immigration law because there 
were lots of excellent colleges in Britain teaching
this.

: Very good answer.
: Yes, he said that was very interesting. Finally, he 
warned me that the grant covered only the teaching 
fees and asked me who would pay my living expenses 
I assured him that my sister would pay for my 
personal expenses.

: What happens now ?
: He said they would be writing to me next week.*
: I do hope you get it.
: In this we do not use the following week because the 
context (i.e. a conversation taking place 
immediately after the incident reported) means that 
'next week' is still appropriate..

Activities to reinforce the usage of grammar items are
presented for reference.



-179-

Activity I
An alphabet game - visit to market
This can be played by the whole class or in groups of 

eight. One student buys something that starts with the
letter a:

eg:"I went to the market and I brought a little apple juice"

The next student adds his or her phrase starting with b. 
eg: "I went to the market and I bought a few bananas and a

little apple juice".
... and so on backward through the alphabet, round the group 
(ie, ba, cba, dcba) choose:

(C) ie-a few
or (U) ie-a little
If a student uses the wrong from (eg: "a ‘few dhal’ (") or 
forgets what went before, he or she is OUT !
Activity II
Simple Present and Present Continuous
Look at these sentences
1. I usually work hard
2. I'm working hard at the moment
3. I'm working hard on a school project this month.
Which one describes action in progress now ? _______
Which one describes repeated action ? _______
Which one describes an activity in progress in the period 
around the present ? _______
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•In single sentences, write
1. What you usually do at week ends.
2. What you are doing NOW.
3. What activity/project you are in the middle of doing now.

Be careful to use the correct verb form as in table
above.

Some verbs are not normally used in the continuous 
(ing) form. These verbs are listed in the table below. They
are verbs of ...

thought emotion possession perception
(often

with can)
Measurement

believe hate have taste measure
know wish own smell weigh
imagine like belong hear
think won 11 hold feel •

sea

Look at the verbs in the box and put them in the
correct columns in the table

z
above (some of them have

already been done for you as examples).

believe hate know hold weigh

smell have suppose wish own

understand prefer find(=consider) cost

like see regret want • forget hear

remember taste belong measure

feel(=touch) imagine think feel ( =think)
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C.4 However, we do sometimes use such verbs in the 
continuous form. Look at these examples.

1. "I can't concentrate on my work because I'm thinking
about that beautiful scene"

2. "I think it is beautiful"
------------------------------ 1--------------------- ---------

Which sentence expresses an activity in progress at 
the moment ? ___________

Which sentence expresses a decided opinion ? _________
C.5 Verbs of perception express voluntary as well as 
involuntary behaviour (voluntary means that you decide to do
something. Involuntary means that you have no choice in the
matter).

Voluntary Involuntary

I'm listening to some 
beautiful music

I can hear some music 
next door

I'm sniffing this fruit 
to see if it's fresh

I can smell bad fruit

Write suitable verbs in the blanks:
1. I'm _______ at the crowds going past.
2. I can ________ lots of people in the distance.
3. I'm _________ to the people.next door: they'are having an

interesting conversation.
4. I can _________;the people next door and I can't get to

sleep.
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5. The little girl is ________ her mother's valuable vase.
Stop her.

6. I can a sharp pain, just here doctor.
ACTIVITY-3
D - Past Continuous

A young girl has been kidnapped in Srutipur. It
happened at approximately 3 0 'clock ih the main street
yesterday afternoon. You were in the street at that time.
The police interviewed you to find out what was happening
when the kidnapping occurred.

Work in pairs. Student A is the police officer,
Student B is the witness. Student A asks student B
questions, to find out what was happening at 3 O'clock. Use 
the past continuous tense.

Eg. A: What was the young man doing ?
B: I think he was riding a bicycle down the street.

ACTIVITY-4
E - Present Perfect
E-l Not yet !

•Write down five things you haven't done yet, but want
to do.

I haven't climbed a really big mountain yet.
I haven't flown in a plane yet.

Show your partner. Are any of your choices the same



-183-

E.2 The News

(a) Narendra Singh - broke record - long jump - regional 
meet -
.Principal sent congragulations - also
President Youth Federation.

(b) Narendra Singh from St. Michel's School has broken the 
regional long jump record. The- Principal of St. 
Michel's has sent his congratulations. Best wishes
have also come from the President of the Youth
Federation.

Individually, on a piece of paper, note down' some 
events that occurred recently in your school or local area. 
Use the Simple Past Tense as in the example (a).

Swap notes with your partner. Read out your partner's 
information as if for a news broadcast. Use the present 
perfect tense in example (b).

Use your imagination to make the news items more 
exciting.
E.3 Since or For ?

We often see the Present Perfect with time expression 
using since or for.

Which expressions go with since and which go with for? 
(tick) (The first two have been done for you)
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Since for

last week
a short time
a decade
Deepavali
the day before yesterday
centuries
June
22nd June
Several weeks
1990
6 months
ages

Try to work out a rule about when to use 'since' and

when to use 'for' with time expressions.-
E.4 Choose three since-expressions and three for 

expressing. Write six sentences using this pattern.

I haven't seen him since the day before yesterday.
I have wanted to meet him for ages.
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ACTIVITY-5
F. Present Perfect Continuous
F.l "What have you been doing"

Imagine when people have been doing or what things
have been happening.

(a) Ashok comes in wearing white shirts, a T-shirt and 
carrying a racquet. He is sweating.

(b) I am sure he has been tennis
playing badminton

1. Mohan comes in wearing overalls and is covered in paint.

Ramesh comes in with a smile on his face .

The mud. wall collapses.

Sheela comes in with red eyes and a wet hand kerchief.

' write three situations similar to pair work.
(a) in the example above. Exchange with your partner and 

guess the answer to each other's situations (as in (b)
above).
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ACTIVITY-6
REPORTED SPEECH
Thinking about Changes in Reported Speech

Study this example of reported or indirect speech:

"I lost my note-book yesterday"
She admitted to her teacher that she had 

lost her note-book the previous day.

Note the choice of tense in reported speech:

lost (simple past) -- > had lost (past perfect)

List below other words in the box above that have changed or
have been added.

Direct Indirect

B. Reporting Verbs
B.l Sometimes it is not necessary to .report everything 

that is said word for word. It may be better use 
"reporting verbs" which summarise what was
•communicated. Below are some of the most commonly used
verbs of this kind.



-187-

accept advise apologise ask assure blame
complain compliment congratulate explain greet hope
introduce invite offer order persuade promise
refuse regret remind say suggest tell
sympathise thank threaten answer warm encourage

B.2

A B C

Can you hear me ? 
(speaker)

What did she say ? 
(you)

She asked if you 
could hear her 
(friend)

(ask)

You should go to What did she He advised you
the doctor now. say ? to go to the
(speaker) (you) doctor now

(friend)
(advice)

Fill in the empty bubbles in column C with reports of 
what was said in Column A, as in the box above. The first
one is done for you.
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A (First Speaker) B (Questioner) C ("Reporter")

1. Get out ! What did he say ? He
to

ordered you 
get out

2. I wish I wasn't 
so rude to my 
teachers

What did she say?

3. Don't touch 
this wire

What did the 
notice say ?

4. I won't go to 
your party

What did'she 
say ?

5. You can do 
well in the 
competition
Go ahead

What did she 
say ?

EVALUATION
Correcting Written Grammar Exercises

We are all aware of the tremendous' demands that large
classes make on teachers, especially with regard to marking. 
If that work can be made more streamlined, more time can be 
devoted to other important aspects of teaching such as 
preparation and follow up. Traditionally teachers have spent 
many hours making pupils' work. Compositions are returned 
soaked in red ink, pupils are often disheartened and do not
know what to do with them, so frequently lay them on one
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side and never consider them again. How can teachers avoid 
this syndrome ? Below are descriptions of the different 
grammar exercise types, and suggested strategies for their 
management and marking.

1 s/ | This symbol denotes the closed exercise type, the 
oe where there is only a single correct answer. Students can 
do exercises individually or in pairs, in class or for 
homework. We suggest marking be done by pupils themselves or 
by swapping books for greater objectivity. Teachers can read 
out answers, have them written on posters, or distribute 
answer sheets one per group of. five. Poster and answer 
sheets can be collected and used again. • We suggest it is 
wasteful for teachers to mark .these exercises personally, 
but a quick check around the class will gauge which students
have done the work set.

| vW 1 This symbol denotes a more 'open' exercise ’where 
more than one answer is possible (though the possible range 
of answer remains fairly limited) .

The students can discuss and ask the teacher to check 
if there are problems or questions arising. Or teachers can 
elicit answers from around the’class and hold a whole group 
discussion on which ones are acceptable.

This symbol denotes an open exercise with no 
'correct' answers as such. Mostj often with this type of

s

exercise, students are asked to=produce a sustained piece of 
writing. Contextualising the grammar learnt. This writing
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should be marked by the teacher. However, teachers are 
advised to concentrate on correcting only those language 
points covered in that exercise.

|___ | This symbol denotes 'inductive' reasoning exercises
where the student's task is to work out the rule for the use
of a particular structure. We suggest this be done in class 
in small groups (maximum 4) or individually, followed by 
whole class discussion. The teacher is asked to gauge the 
level of his/her class in terms of its linguistic awareness 
and access to reference books as well as general intelli
gence; better classes will be capable of extrapolating rules 
with minimal help, weaker ones will need guidance. Guidance 
can be provided in the form of. enabling questions leading 
pupils to their conclusion in carefully graded stages.

A brighter class can discuss the exercises in pairs 
without help from the teachers.

Another technique is the teacher will not interrupt an 
activity whilst it is in progress, but instead will note 
down recurrent problems for later treatment.
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EXEMPLAR MATERIAL FOR EVALUATION OF GRAMMAR 
AT XI-^TD.

^ECTION C : Grammar j 15 Marks
C.l Complete the following advertisement by writing one suitable word in each 

space.
If you match this profile, a lucrative and interesting job could be yours.

• You __________be a graduate in English Literature. (a)

• A B.Ed. or_________ other equivalent degree is (b)
a-------------- (c)

• It__________ help if you have (d)
an _________  qualification in the Teaching of English (e)

• Teaching experience of_________  than 5 years would (f)
be a plus point.

• But _________  all you (g)
_________  have a pleasant personality and good (h)
communication skills.

Total 4/

C.2 Look at the words and phrases below. Re-arrange them to form meaningful 
sentences. Write each sentence in the space provided.
(a) you will accomplish / more than / by taking risks / you

ever thought you could

______________________________________________ (a)______
rn .. i ) ... i • •

________________________________________ (b)_________
(c) as he / through the magazine / he nodded / looked / in

approval_______________________________________
________ ;_________ ____________________________  (0______

(d) human beings / animal organs / they may / don’t mix/but/
and/ preserve human lives / some day______________

j_______________________________ _________ (d)______
Total 4/1 I
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C.3 Look at the points below:
Use this information to complete the sentences below.

• African snail — a pest.
• Dishes prepared from African snail.
• Giant snails raised on refuse.
• Snails damage crops.
• Depletion of natural stock feared.

(a) The giant African snail_____________________
__________  is called Achatina Fulica. (a)

(b) People went into ecstasy_____________________
__________  prepared out of giant African snails. (b)

(c) The snails ________________________________
attain a weight of 61.5 grams in 150 days. (c)

(d) Damage_________________________________
will be lessened when they are picked up. (d)

(e) A need is felt for a culture system __________
____ _________________ fast. (e)

Total 5/ |____ I
C.4 John and Sukumar are discussing their paper. Complete their dialogue in 

a suitable .way:
John : How did you find this paper?
Sukumar : The second question _____________________

fa)______

__________ (b)______
John : I would like to know what is your strong point?

Total 2/ | |
Total 15/ (~)
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CLASSROOM STRATEGIES FOR TEACHING REFERENCE SKILLS
PREMA RAGHAV AN, DESSH, 'RIE- MYSORE

Overview
Teachers can help students become aware when they are 

reading any material, technical or non-technical that they 
can improve their reading comprehension by having a purpose 
clearly in mind and deciding on the time it will take and 
the strategies that will be needed. Strategies like skimming 
and scanning enable students to become better readers by 
enabling them to adopt their reading rate depending upon the 
purpose, the difficulty, or the type of material and 
familiarity with the topic. This module discusses techniques 
for teaching meaning and the skills required for the 
effective use of dictionaries and text glossaries.
Obj ectives

This module is expected to enable a teacher to use 
existing textbook material in order to -
1. help students to discern the meaning of words through a 

variety of techniques.
2. help them to use the dictionary effectively.
3. train them to refer to the textbook glossary.
4. to adapt their reading speed to their purpose and the 

nature of the material being read.
Techniques for Teaching Meaning

A reading program must make provision for the develop
ment of meaning by the students. Unless a student has 
leairned to associate meaning with a symbol, he has not
learned to read.
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The student must learn to interpret meaning in its
broader contextual sense. Few students have sufficient
experience to understand all the connotations of a word. For 
example the word 'run' can mean to move swiftly; to go back 
and forth (the train runs between Mysore and Bangalore); to 
run an election, to win a race (the horse ran first); to run
into debt; to run (trace) a story back to its source; to run 
(smuggle) contraband; and to run a store. These are only a 
few examples. In addition we speak of a run of fish, a run 
of bad trouble, a run on a bank, a running brook, etc. 
Language Games for teaching the different connotations
of words

a) First, ask the students to write as many sentences as 
they can using the word run (or any other word) with a 
different meaning each time. Give them three to five
minutes to do this.

b) Next, randomly divide the class into six groups by having 
the students count off;
1-2-3-4-5-6; 1-2-3-4-5-6; etc. Group all one's together, 
all two's together, etc.

c) Each group has t contribute one sentence. The sentence 
should be constructed using 'run1 in a way it has not 
been used before by another group. The first time around 
each group gets one point. The second time around each 
group gets two points for a correct response; the third 
time around three points, etc. Students monitor this, not 
the teacher. So students must listen carefully to all
group responses.
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d) The group having the highest score wins.
Synonyms and Antonyms

Students reap much benefit from exercises with the 
synonyms of words. Initially these exercises are oral. The 
teacher asks: What word has the same meaning as 'adversity'. 
A synonym for adversity could be a misfortune, a calamity or 
a trial. A synonym may be a simple word or perhaps a phrase 
or definition. For example
1. Ramya and Rahul are sister and brother. They are 

siblings.
2. When the ground floor became run-down, the remainder of 

the building deteriorated too.
3. A paediatrician is a doctor who specialises in the

treatment of diseases in young children.
An oral exercise on synonyms is more effective when

the student uses the word in a sentence and then substitutes
it with his own synonym.

An exercise such as the following teaches students to 
become synonym conscious.
EXERCISE I

Below is a list of words. Each word is a synonym for
one of the words in the boxes. Be sure to use each word.
Write them down under the word (which has the same meaning)
in the box:
1. soon 6. disguise 11. getaway 16 . procure
2 . conceal 7 . grasp 12 . comrade 17 . escape
3 . seize 8 . quick 13 . earn 18 . grip
4 . obtain 9 . hold 14 . sudden 19 . companion
5 . fetch 10 . rapid 15 . run 20 . pal
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f ast clutch hide

friend flee get

Antonyms are words opposite in meaning to certain 
other words. The student perhaps beat learns meanings for 
some words by contrasting them with their opposites.

An exercise similar to the one above can be used with
antonyms.
EXERCISE II

Below is a list of words. Each of the words is an
antonym for one of the words in the boxes. Ensure to use
each word. Write them down under the word (which has an
opposite meaning) in the box.
1. mean 6 . stingy 11. succeed 16. haughty

2 . rej ect 7 . brave 12 . petty 17. prosper

3 . triumph 8 . refuse 13.. courageous 18. ordinary
4 . familiar 9 . proud 14 . common
5 . arrogant 10 . rebuff 15 . bold
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generous humble unusual

fail coward accept

EXERCISE III
Underline the words in the following paragraph that 

mean the same as "hungry" . Circle the words which mean the 
opposite of hungry.

It was well after six O'clock and Ravi was famished.
He had worked all day on the construction site and hadn't 
had a chance to eat. He had stuffed himself at breakfast, 
hoping he would be full enough to skip lunch. But by lunch 
time he was starved. He kept working even though his stomach 
growled. Finally at seven O'clock, he feasted on a huge
dinner.
Homophones are words that sound alike but have different 
spellings and meanings. They frequently lead to recognition 
and meaning difficulties. To illustrate their difference the 
teacher must use them in various contexts. For eg. through 
an exercise such as the following:
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EXERCISE IV

Put these sound-alike words into the correct sentences.- 
prey/pray.
1. People ___________  to God.
2. Tigers ___________  on deer and other animals.
3. I ___________ that your wishes are fulfilled.
4. He fell a __________  to the evil designs of his enemies.
NOTE: Teachers can choose words as well as the synonyms, 

antonyms and homophones f-rom the prescribed textbooks. 
Where the medium of instruction is also English, words 
can be selected from the books in contextual areas as 
well.

Contextual clues
The sentence context often gives the meaning of a word 

by either defining the word or giving a synonym for it. As a 
child evolves from dependent to independent reading he/she 
should be taught various types of context clues.
1. Definition type

The definition of an unknown word is provided by the 
sentence in which that word appears.
neighbours - Gita and Sunita live next door, so they are 

neighbours.
2 . Experience type

The child must rely upon his own experience and 
intuitive understanding of meaning to predict the unknown
word.
gnawed - The mouse gnawed a hole in the box with his

sharp teeth.
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3. Comparison type
Words in the sentence that contrast or compare with 

the unknown word gives the clue.
nocturnal - owls are nocturnal hunters; they sleep during 

the day.
4. Synonym type

A synonym for the unknown word is included, 
strata - They examine the various strata, or levels, of

rocks.
5. Familiar expression type:A knowledge of everyday idioms 
is necessary for clues to be received from this type of
context.
abundant - He had such an abundant harvest because

he had a green thumb.
6. Summary type

The unknown word provides a summary of the ideas that 
preceded it.
procession - They marched all in line, just like a 

procession.
The contextual clue is used by mature readers. It has 

to be used along with word-recognition techniques. An 
exercise of the following kind can be given to train
students to use contextual clues.
EXERCISE V

Find out the meaning of each nonsense word, 
type of contextual clue provided.
1. There wa£ a time when she would have greeted 

gaylub. Now all he got was curt hello.

from the

him with
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2. He picked up his frinkle and began to write with it.
3. He was home as quick as dulkiam.
4. Social typgy - or levels - are often measured by income.
5. A diet of cabbage, pumpkin and other yellow begits is 

extremely good.
6. Hiolhil grow abundantly in Kashmir, so Kashmir has a 

large number of orchards.
An alternative exercise on the use of contextual clues

is the following:
EXERCISE VI

Read the following sentences. Select the proper meaning 
of the word underlined from those suggested to you.
1. The seats upon which we were to sit were littered with 

paper and other trash. In fact they were absolutely 
filthy.
a) put into disorder
b) a stretcher carrying sick people
c) the young as that of a cat - a cat's litter

2. The army generals met in secret to plot a coup against 
the existing government.
a) plot to overthrow the government
b) drinking party

3. Maruti Motors has the lion's share of the car market.
a) a large carnivorous cat
b) a man with great courage
c) largest or greatest
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Study of Dictionary and Text Glossaries
A teacher particularly in teaching the intensive 

reader discusses the new words that will be met in the day's 
lesson. He identifies the word through it's visual form, 
pronunciation, accent and meaning. The discussion is 
completed when the word is met in its context.

Textbook glossaries however become important the 
moment students engage in any kind of independent reading. 
Although the student has learnt to discover the meaning of a
word from its context he will sometimes feel the need to
look up the meaning of a word. Using the glossary given at 
the end of every lesson (wherever such a glossary is 
included) should be a part of the classroom ritual .

For words not included in the glossary but which are 
difficult for a number of students to understand, the 
teacher can initiate preparation of a classroom dictionary. 
Children in groups can look up the meaning of specific words 
and then write the meaning of these words in their contexts, 
the pronunciation of each word, the root word, its deriva
tives , inf lected forms, etc. These words can then be arranged 
in alphabetic order and put together to form a dictionary 
accessible to any student in the classroom itself.

To use the dictionary correctly the students should be
able to:
1. Develop alphabetisation skills.
2. Understand the use of guide words 

words quickly.
3. Understand dictionary symbols.

and be able to locate
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4. Use the dictionary to work out the pronunciation of 
words.

5. Use the dictionary to learn various meanings of words and 
select the meaning that applies to the word as it is used
in a sentence.
The following exercises are designed to teach dictionary

skills.
EXERCISE VII

Put the following words in alphabetical order. Write 
them in your exercise book.
thin fresh red green

net cool gas lust
curtains breeze balloons kite

After students have studied the pronunciation symbols

with the help of the teacher the following exercise can be

given.
EXERCISE VIII

a word in a
Guide words

Find out the correct pronunciation of the following 
words by checking them in the dictionary.

1. grown 3. chore
2. mosquito 4. cede 

Students can be taught to quickly locate
dictionary by making use of guide words
indicate the first and the last entries (words entered) on a 
particular page of the dictionary. Guide words are given on 
the extreme left and right corners of the page. Since 
entries are listed in strict alphabetic order a student can 
use his/her alphabetisation skills in finding the page
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(indicated by the guide words) on which the word he/she is 

looking for is entered.
EXERCISE IX

Below is a list of words which have been numbered and 
underlined. Opposite each are four words. A pair of these 
words serve as guide words for the words underlined. Put a
/ in the column between the correct guide words.

NOTE: Number one has been done for you.

A B

1. mosav many - more mosquito / most
2 . charm charity - chase cost - charge
3 . batter back - bait bathe - battle
4 . exquisite express - extent escort - existence
5 . apple appear - appoint amaze - answer

EXERCISE X
Write down from the dictionary the meaning of the word 

'fast' in the following sentences.
1. It was February and the winter was going fast .
2. Though the shopkeeper said the colour of the garment was 

fast, it faded after just two washes.
3 . People call her fast because' she is always after a good

time.
Skimming and Scanning

Flexibility of rate is a keynote to reading success.I8
Some things should be read slowly, others rapidly, and 
others at a moderate rate. For instance poetry might be read
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over and over. It has its own rate. With a novel or a 
textbook varying the rate according to the difficulty level 
might be a virtue. Ideas sometimes come most clearly when we 
read at an appropriate rate. Students who read at the 
optimal rate experience a sense- of challenge and their minds
will not wander.

Two strategies useful in rapid reading are skimming 
and scanning.

Skimming is selective reading. In skimming a reader
chooses what he wants to read. He selects those sentences,
clauses and phrases that best serve his purpose. He gets a 
general impression of the selection and decides on the basis 
of his examination whether to read the selection more 
intensively. He takes a quick glance at the table of 
contents, the index, the chapter titles, the paragraph 
headings, the topic sentences and the summary. This provides 
valuable clues to the main idea. We may thus skim material 
in order to preview it or we may skim it in review as an end 
towards reconstructing what we have read.

In scanning, the reader runs his eyes down the page
with the purpose of finding an answer to a specific
question. We scan a crowd to find a certain person, we scan 
a box of sweets for the right piece, and we scan a box of
tools for a plier. In reading we scan to find the answer to
a particular question, to locate a specific date or number
or to locate a reference, a name, a city or a quotation.
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Strategies to Teach Skimming
1. Have students open their textbooks to the beginning 

of a chapter. Tell them they will have three (or five) 
minutes to study the title, formulate a purpose or purposes 
of reading, and grasp the main ideas so that they will be 
able to write an outline or a summary. When time is up, have 
them close their books and then write the title, purposes 
for reading, and the outline or summary. Discuss the results 
with the class. Repeat this activity often.

2. After students have read a chapter get them to 
review it in the manner suggested above. Ask them to write 
a summary or outline. If they have previewed the chapter 
before reading, ask them to compare their initial summary or
outline with their final one.

3. Ask students to preview two sets of similar materials 
- two articles, two essays, two chapters, two books. Ask 
them to explain the ways in which the material appear to be 
alike (which topics do they include in common, what is the 
point of view, etc.), and in which way are they different 
(which topics of the pair of material selected etc.). Ask 
them which they would prefer to read if they could read only 
one, and why.
Exercised for Teaching Scanning
EXERCISE XI

Look through the following items as rapidly as you 
can. In each of them there is an irrelevant word or phrase.
Underline it.



-206-

1. English story
A handsome young soldier who was returning from the 

wars with his knapsack on his back came upon the Newton's 
Laws of Motion standing on the road.
2. Biology

Vitamin K is obtained from driving cars fast and green 
leafy vegetables like spinach, coriander leaves and radish
tops .
3. History

The first great experiment made by man, the first 
great step in science, was his creating of fire. That one 
step lifted him above starches and sugar. Fire is power; it 
is fire, heat, power - for the three things are inter
changeable - which have made civilisation.
4. Physics

Radio waves with frequencies higher than television 
signals are the microwaves when taken from a cabbage they 
have wavelengths of the order of a few millimeters.

In the exercise given above content-area passages have 
been altered slightly by inserting an irrelevant word or 
remark. Such an exercise could be given to the students once 
a week and probably two or three pages of such exercises 
could be given at a time. Students should time themselves to 
check for improved ability to scan.

Teachers can use the kind of writing we come across in 
daily life to help students acquire strategies for effective 
reading. Listed on the next page are activities which call 
for] skimming scanning and the reading of meaning from
context.
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Most of us are surrounded by writing in our daily lives. Where do you meet 
the written word in your daily life? Can you complete the list below?

— notices on walls,
— advertisements on buses and trains,
— labels on food packets,

Even a small piece of writing can tell you a lot if you ask the right questions. 
The label below is taken from somebody's shirt. Look at it carefully and try to 
answer the questions. (Sometimes you can find the exact answer but 
sometimes you must use your imagination and try to guess.)

★ What is it made of?
★ Is it a man's or a woman's shirt?
★ Where was it made?
★ Where might it have been bought?
★ Do you think it was expensive?
★ What can you guess about the size 

of the wearer?

Gen&eman John

HEW YORK

1DO.YCOTTI r MAOC IN INDIA

Q Work with a partner and try this detective game. A suitcase has been 
discovered on a train. Its owner has disappeared. On the next page are some 
of the things that were inside it.

Now look at the labels on page 17 and match each piece of writing with one of 
the objects from the suitcase.
For example: (a) with 6

(b)------------------

15 The world around you



-208

Work quickly. Glance briefly at the labels. Do not read all the details. Do not 
use a dictionary.

Now describe the owner of the suitcase. Consider, for example, the owner's
— sex
— physical appearance
— tastes and life style
— financial situation

Present and discuss your description in class.

Think about how you read
Which particular words helped you to answer the questions? 
These are sometimes known as key words.

Make a list of any new words you noticed in the labels.
You were asked not to use a dictionary/so what did you do 
about these new words? Did you
— decide they were not important?
— try to guess their meaning?

• Discuss with a partner how you read. Then share your ideas 
with the rest of the class.
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Following instructions
PARTONE

What kind of instructions do people have to read in their dailv life? 
Do vou ever see instructions in English? If so, what are thev?

Look at the two sets of illustrations. Decide what instructions thev are 
Then match them with the titles below.
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Here are the written texts for the illustrations on the previous page. With a 
partner:
★ Decide which texts belong to which set of instructions.
★ Match each part of the text (az b, c) with the appropriate picture (1, 2, 3). 

Work quickly. Do not use a dictionary yet. Remember, it is not necessary to 
read everything. Look for key words, such as 'hitchhiking' and 'run'.

Stationary run. (Count a step each time left 
foot touches floor.) Lift feet approximately 
4 ins. off floor. Every 75 steps do 10 'scissor 
jumps'. Repeat this sequence until re
quired number of steps is completed. Scis
sor jumps. Stand with right leg and left 
arm extended forward, and left leg and 
right arm extended backward. Jump up - 
change position of arms and legs before 
landing. Repeat (arms shoulder high).

6
o

Feet astride, arms upward. For
ward bend to floor touching 
then stretch upward and back
ward bend. Do not strain to 
keep knees straight.

o
©
If he grabs your leg don't bother 
to push away his hands. Either 
grab his little finger and yank it 
back to break it or jab him in the 
eyes: using your first two 
fingers as prongs. Bend your 
middle finger so there will be 
equal contact and with a quick 
snake-like motion of your fore
arm jab him L-. the eyes.

Front lying, hands under the shoulders, 
palms flat on the floor. Straighten arms 
lifting upper body, keeping the knees on 
the floor. Bend arms to lower body. Keep 
body straight from the knees, arms must 
be fully extended, chest must touch floor 
to complete one movement.

©

o

When you are hitchhiking, be prepared. 
Don't get into a car with more than one 
male. Look them over. Carry your comb or 
your keys ready in your hand. A key 
jabbed in his eye or a comb scraped across 
the ear, throat or eye is a good defense.

Don't waste your energy in useless ways 
like beating on his chest or trying to 
wriggle free from a bear hug. When you 
get into the car, light up a cigarette. It is a 
useful weapon. If you get into trouble, put 
your cigarette out in his face.

Check vour answers in class. Compare and discuss the words that helped you 
answer the questions.

23 Following instructions
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3|w 3 Here are some more instructions.

(a) Complete the text below by selecting an appropriate word from the 
brackets.

If you want to
create
artist
observation
eat

> an optical illusion, then follow

the
people
artistic
immediately
instructions

given below:

You need two sets of

careful
parallel
draw
vertically

lines. In one set the lines

are vertical; in the other they are

placed
appear
straight
follow

at an angle. Put the

i

second set on top of the first and you will

pattern of curves as shown in the diagram

surprisingly 1 y 
say , , ? acentral 
notice

definitely
above
below
optical
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3lw (b) Now look at this set of diagrams and read the text below. Provide an 
appropriate word to fill each space.

You can produce a_______ (1) illusion by placing concentric circles on
_______ (2) of a set of vertical parallel lines. This________(3) an illusion
of several smaller circles of varying intensity, as shown in the________
(4) above.

Several famous artists have used these techniques of optical________
(5) and their_______ (6) is sometimes known as Op Art. If you are
_•______ (7) in finding out more about this________ (8) of art, you will
find the names of some of the_______ (9) below:

Victor Vaserely, Francis Celentano, J R Soto, Marina Apollonio, Bridget 
Riley, Miroslav Sutej.
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Choose one set of instructions from page 23. Read these instructions carefully, 
guessing new words as you go. Make a list of these words and the meanings 
you have guessed.
Now work with a partner who has chosen the same instructions.

(a) Compare and discuss vour lists of words. (Make changes if necessary.)
(b) For each word, ask yourself:

— Can I understand the text without knowing this word?
— Is it sufficient to find the general meaning of the word?
— Is it important to find the exact meaning?

(c) Check your guesses in a dictionary or with your teacher.

Demonstrate your instructions to the class. Use mime, blackboard drawings, 
or any other means you can think of to illustrate your spoken explanations.

PART TWO ' '

Here are the title pages of two cookery books. With a partner use the 
information given to make and fill in library cards like the one below.

DHARAMJIT SINGH

Indian Cookery

The Vegetarian 
Epicure
Anna Thomas

Author________________________

Title___________________________

“ublisher________________________

rtNOUINBOOKS
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* What kind of food is each book about7 how do \ ou know7
* What can you distovi-t <>i guess about

— the author? (se\? nationality?)
— the readers? (What kind of people will read these books7)
— the content?

* Would you like to read either of these two books? Why7

3iwr y Glance quickly at the first few lines of these two recipes to see which book they 
come from. How do you know?

MF-A r
Khara Korina (Lamb uil/i Whale Spices)

The khara style refers to meat prepared with kbaia 
(whole) aromatics. The aiomatics are kvpt whole. 01 
ate bruised or slightly crushed.

1 /; lb. larnh or veal 
4 cloves garlic 
7% II. oz. yoghourt 
'/« teaspoon salt 
2'/? inch splintered slick 

cinna inon
2'/, oz. clarified bolter
1 green chilli pepper 
I'/, teaspoons bruised

aniseed, or fennel, 
or dill seed 

8 cardamoms 
2'/2 teaspoons comm
2 red chilli peppers

10 cloves 
2 bay leaves
I tablespoon peppenm ns 

soaked overnight in lime 
juice and a little salt

I tablespoon pomegranate 
seed soaked overnight in 
water (optional)

I tablespoon kalonji 
(nigella indica)

Good pinch asaloctid.i 
'/j teaspoon ground di\ 

ginger

Prepare the aromatics as listed above. Make gat lie 
liquor by steeping crushed garlic in % gill warm watet 
for 30 minutes, then straining through muslin 
Reserve. Cut meat into cubes 2 inches sqii.iie. 
moisten witli vnghnmt, season witli salt .mil 

cinnamon, anil simmer until s oghottt t is di y. Ihcm It 

with garlic liquor, and sitnmei until dry. Add mote 
sprinklings ol water until meat is tender and verv tbs. 

Fry the meat in butler gcntlv until nicely brown and 
crusty on all sides. While meat is cooking slit the 
green chilli pepper, remove seed. Stull with aniseed, 
and add to meat. Stir lor a moment or two, and add 
cat da mon seeds with husks just broken open, rnaurh 
broken cumin seeds, broken or whole red peppers, 
whole cloves, hay leaves, the marinated peppet- 
corns, pomegranate seeds and kalonji cooked until 
softened. All liquid from these seeds to be resets ed. 
Stir and cook on low heat. Take the moisture 
remaining from the brined or marinated aromatics, 
and mix with asafoetida. and ginger. Combine e\ erv- 
thing and stir. Cook until thy and the butter 
separates. Close lid and give it a 10 minute dintt in t lie- 
oven. (The advantage of this method is that, when 
served, the diners ran pirk out such aromaticsas dies 
prefer to eat, rejecting those they don i t an- lot )

Apple ami ISo<pieior< Omelet

5 eggs I tan green apple
2 to 3 I Bs. grated I’atme^ati 2 I bs. butter

cheese 2 oz Roquefort rheese.
salt and Ircsh-groimd bl.u k crumbled

pepper

Beat the eggs with the salt, pepper, and Parmesan 
cheese. Quarter the apple, peel and seed it, and cut 
into slices. Melt a tablespoon ol the butter in the 
f)incIct pan and saute the apple slices in it lot about a 
minute, just lout' enoneli Io heat them through. 
Re move the apple slit es anti at hl the i etna in ing table
spoon ol butler. When it is sizzling pour in the beaten 
eggs.

z\s soon as llie omelet is set. anti belote it can (It v 
out, spiead the wat m apple slit es and the erut till led 
Roquefort on it, fold over, and serve immediately.

Serves 2.



-216-

Which recipe seems the easier of the two? Which dish would vou prefer to 
cook? Which dish would vou prefer to eat? Whv?

^|wr g How good is your cooking vocabulary?
Work with a partner to fill the gaps in the recipe below. Practise vour guessing 
techniques. Use your own language if you do not know the word in English. 
Discuss vour answers in class.

Clioese mid Pepper Omelet
5 eggs 2 oz. fresh-grated Parmesan
salt and fresh-ground cheese

black pepper 4 oz. grated Gruycrc cheese
butler */> green pepper, seeded and

thinly sliced

...........(1) the eggs lightly with salt and pepper, and........... (2) the
Parmesan cheese. Melt some butter in an omelet pan and pour
the...........(3 eggs in. giving them another stir with the........... (4)
when they are in the pan.

When the omelet is nearly...........(5) but still........... (6) on top,
.............(7. the Gruycrc cheese over it, and over that the sliced
peppers. Pm the omelet under the............ (8) for about 2 to 3
minutes, or until the cheese is..............(9).

Fold the omelet over............. (10) it out on a serving plate, and
serve immediately.

Serves 2.

Choose either one of the previous recipes or another one (in English!) and 
demonstrate to a partner or to the class how the dish is made. You can use 
mime, gestures, illustrations, or any other means vou can think of.
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DEVELOPING STUDY SKILLS
PREMA RAGILAVAN 

DESSH, RIE, Mysore

INTRODUCTION
A number of instructional approaches for teaching 

students to develop study skills cut across several subjects 
(for example, science, social studies, reading, writing and 
mathematics) and they are applicable for students at both 
the elementary and the secondary levels. An important goal 
for teachers is to help students to employ more efficient 
metacognitive strategies. Metacognition reflects an 
individuals understanding of their own cognitive systems - 
that is the way in which they think. It indicates their 
knowledge of their own cognitive resources and the use of 
self-regulatory mechanisms such as planning strategies, 
monitoring their effectiveness and evaluating these 
strategies. Examples of metacognition include knowing that 
one is forgetful and therefore writing reminder notes, 
recognising one's strengths and weaknesses and registering 
for college courses or choosing a vocation accordingly, 
noting that it is necessary to prepare differently for essay 
and true-false tests, knowing that it is necessary to think 
of all the alternatives before choosing an answer, or 
evaluating when note taking will be useful and when it will 
not. These behaviours contribute to what we call good study
skills.
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When students are taught more efficient use of their 
cognitive abilities, they often learn more intelligently. 
The more automatic and effortless the strategies become, the 
better will be the learning. When learning strategies are 
self-generated they suit each individual's particular 
learning style.

Adolescence has been suggested as the most suitable 
time for teaching study skills. At this level students not 
only profit from the training but also apply what they have
learned to new circumstances.

In order to teach strategies appropriate for different 
kinds of material, the language teacher must borrow content 
from different subject areas. This will not only add to the 
variety of the material used but will make language learning 
meaningful within the context of the rest of the curriculum.
OBJECTIVES

This module lists out and illustrates various skills
and strategies which will enable students to
1. locate needed information
2. organise information in ways that will enhance different

recall
3. interpret written information through language or 

graphics
4. use and/or apply information
GATHERING AND ORGANISING INFORMATION
Listening

An enormous amount of time is spent each day by all of 
us just listening. Numerous studies have shown that we spend
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more time listening than we do reading, writing or speaking.
Yet it is in listening that people are most vulnerable.

Bad listeners: Students should benefit from a 
discussion of bad listening habits and ways to 
correct them.

•i1. The tuned out listener - Listening requires energy. When 
students are not willing to exert this energy,the message 
is simply "turned off".

2. The bored listener - Whenever the message seems to lack 
purpose or importance, the mind can wander.

3. The distracted listener - Many forms of interference can 
inhibit successful listening: noise, motion, visual
distraction - all these can divert attention and make
listening impossible.

4. The "detail" person: Many listeners think that they know 
what is being said if they can remember all the facts. 
This results in intense attention to detail that, being 
difficult to maintain often results in losing the overall 
view. This can be the primary problem with students who 
are unable to locate main ideas in messages.

Correcting Listening Barriers
The following aspects of listening as a skill should 

be discussed and practised with students.
1. Becoming aware of bad habits in listening. The teacher 

should discuss the bad habits previously outlined.
2. Being ready to listen: Students must be made to under

stand the importance of preparing themselves for
listening - success in listening being due to one's own
effort towards understanding.
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3. Knowing what yon are listening for: Purpose is essential 
if anything is to be gained. Just as we see what we are 
looking for, we tend to hear what we are listening for. A 
student who sits in on the class waiting for the end of 
class bell is certain to hear the bell, but little else.

4. Listening critically: Students profit by taking an alert 
attitude at all times, questioning what the speaker is 
saying, analysing and challenging what they are hearing.

5. Developing skills in note taking: Students must be taught 
to outline the message by identifying the main ideas 
supported by the details.

6. Finding out what helps you to be a better listener:
Strategies practised by students could vary from
individual to individual. Playing a guessing game with 
the speaker, trying to anticipate the purpose, message, 
actions. It could consist in maintaining eye contact, 
watching for visual clues to meaning, relating what is 
being said to what the student already knows.

7. Making yourself comfortable while listening by relaxing. 
If possible students are encouraged to remove anything 
that could be distracting.

8. Using the better listening formula - TQLR which stands 
for Tune in, Question, Listen and Review. The following 
steps are to be practised.
a) Being alert to what is being said.
b) Asking oneself what this wilp. be about and what 

position the speaker will take



-221-

c) Listening attentively for the answers to one's 
questions - adding new questions as the talk proceeds.

d) Mentally reviewing key points - helps to ensure that 
you remember them.

Class Activity-I
The Good Listener

The following four points may be written by the
teacher on the board. Students must be instructed about the
need to keep these in mind, while participating in this 
activity.
Good Listeners Will
1. Ask clarifying questions ("Did you mean ...?")
2. Express support and understanding ("I know how you feel?" 

"I see what you mean")
3. Reflect what the speaker says or feels "so you think",

"you seem to feel strongly about".
4. Look directly at the speaker and nod or indicate non

verbally that they are really listening intently.
The game is played by three students:

- number one is the talker for three minutes.
- number two is the listener responder, trying to practice

all four rules.
- number three is the referee, making certain that the other 

two follow directions, and jotting down examples when the
listener uses each of the four rules. Then roles are
rotated until each has played each role.

Note: The topic should be decided ahead of time and should
be chosen 
the group

keeping in mind the level 
concerned.

and interest of
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Outlining
Outlining is a way of logically organising or 

categorising information that is similar to summarising. By 
a process of dividing and classifying a person is able to 
arrive at the main ideas and their supporting details. 
Learning to outline begins at primary school when students 
find the topic sentence for a short paragraph, then identify 
three items subordinate to the topic sentence. Look at the 
following example:

Topic sentence Sounds at night

At night when you be lie in Dogs barking
bed you can hear all kinds Footsteps
of noise Police cars

Rustling. Cats meowing 
Creaks on the stairs 
Owl's hooting
Watchman's whistle

For the body of the outline there are two major styles:
The sentence outline records complete sentences, and the 
topic outline which uses only words and phrases.
Classroom Activity-II
Introduction to Students
The sentence outline: An outline is a record of only the 
main ideas, sub-topics, and the most important details. Read 
the selection that follows, and then try your hand at 
completing a sentence outline based on it. Parts of the 
outline are already filled in to give you an idea.

One reason that grass grows well in the prairies is 
grazing animals. The growing point in grasses lie close to



the ground. These animals cut the leaves at higher level.
Thus little harm is done because the cut leaves continue to
grow upwards without difficulty.

Large grazing animals are plenty in grasslands in the 
temperate regions. Before the arrival of the white man in 
the praises, there were more than 60 million ... wandering 
over the plains. After about a century these had become
almost extinct.

However, conservation has helped in preserving them to 
some extent. Some small animals, like dogs and susliks live 
in colonies. These animals feed mainly on grass, eating 
roots as well as leaves. They help in plant growth because 
of their seed-gathering and storing habits. The burrows of 
these animals are not very deep, but in the process of 
digging them they turn the soil over.
I. One reason that grass grows well in the prairies is 

grazing animals.
A. _________________________________________________________

B. Animals cut the leaves at higher level.
C. Cut leaves continue to grow upwards without difficulty.
II. Large grazing animals are plenty in grasslands in the 

temperate regions.
A. -______________________________________________________
B. Animals had almost become extinct a century after the

arrival of the white man.
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III. Small animals, like dogs and susliks live in colonies.
A.

B.

C. These animals dig burrows.
1.
2 ._________________________________________________________
Topic Outlines

The major difference between the sentence outline and 
the topic outline is brevity. In topic outline the main 
ideas, subtopics and supporting details are stated in the 
briefest or shortest possible way.
I. Grazing animals help grass growth.
A. __________________________________________________________
B. Leaves cut at higher levels.
II. Large grazing animals plenty in grasslands.
A.

B. Animals become almost extinct.
C. __________________________________________________________
III. Presence of small animals in colonies.
A. __________________________________________________________

B. __________________________________________________________

C. Anojmals dig burrows
1. IBurrows not deep
2. Digging burrows turns soil over.
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Teaching Outline Skills
1. First, provide students with a complete outline for the 

part of their text chapter. Have them compare the outline 
to the text, noting the relationship among the elements.
Get them to look at the main ideas versus their
supporting details. Encourage their questions.

Lesson 5 - Rocks and Minerals
A. Kinds of Rocks
a. Sedimentary rocks
1.
2 .
3 .
4 .
b. Igneous rocks
1.
2 .
3 .
c. Metamorphic rocks
1.
2 .
3 .
4 .
B. et cetra
C. Next, supply students with a list that has only the main 

topics stated but with letters and numbers (indicating 
the number of points to be found) to be filled in

D. Then, only the form of the outline is '• given with the 
number of points still indicated.
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E. Have them create an outline on their own. Discuss these 
with each individual student making suggestions wherever 
they are needed.

Mapping

The mapping technique structures information in a 
graphic form. It is a powerful tool to help students to find 
main ideas and supporting details. While older students may 
be encouraged to apply the mapping technique themselves to 
written information, teachers can present the information 
themselves through using the mapping technique rather than, 
verbal or written instruction. This leads to better 
organisation and therefore the better retention of 
information. Given below is an example of "Mapping" 
reproduced from Journal of Reading (January, 1971).

ino
u
o
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Classroom Activity-3
1. Students along with a partner choose a topic that 

interests them such as dinosaurs/cricket.
2. They try applying the mapping techniques illustrated in 

the figure above.
3. After twenty minutes or so the teacher shares and 

discusses problems and observations with each pair of
students.

INTERPRETING INFORMATION
Comprehension Strategies (Written Materials)
Structured comprehension: This technique is useful with 
students who have difficulty in verbalising what they have 
understood after reading a sentence. It consists of the 
following steps:
1. Students read one sentence and must answer the question.

"Do I know what the sentence means ?" This forces them 
early in their learning to begin the habit of talking 
back to their writing and, with the help of the teacher, 
learning that each sentence tells something, and that as 
sentences accumulate they build sequences of ideas.

2. Teachers ask questions about the sentence.
3. When students are successful with this technique, they 

are required to write brief answers to some of the 
questions. In the beginning teachers should be satisfied 
with literal level questions.

Hypotheses testing:The hypotheses testing model for teaching 
paragraph comprehensioii can be adapted successfully with all
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children when they encounter complex material. The steps
are -
1. Read the first sentence and assume it is the main idea.
2. Read the second sentence and

a) If the meaning of the first sentence encompasses the 
second one, continue to think of the first sentence as 
stating the main idea.

b) If the first sentence is too narrow, combine the two
sentences to state the main idea.

3. Continue with each sentence as in step 2, asking the 
students to read the first sentence and tell you what it
means in their own words. Ask them to do the same with
the second sentence. Then ask which ideas are more
important, can these be put together to form a main idea? 
Continue this pattern to the end of the paragraph. At the 
end of the paragraph, ask which is the topic sentence or
if there was one.

Glossing: A very old technique of using notes written in the 
margins of the text to guide readers, has recently reemerged 
as a viable reading strategy. Using notations in the margins 
and underlying key ideas and vocabulary in the text or on 
inserted sheet are a means of directing readers while they 
read rather than before or after the act. In a way, it is 
like having the teacher personally walk through the material
with each student.
Interpreting Information (Graphics)

As the saying goes, a picture is often worth a thousand
words. However, many a time a reader skips over pictures,
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graphs, maps and charts in an attempt to reduce the amount 
of material to be read. Graphics should never be overlooked 
in the study of reading because, if used effectively and 
interpreted correctly, they will significantly improve 
comprehension, retention and enjoyment of the material.
Types of graphics: Graphic aids may include charts, diagrams 
tables, maps, pictures, cartoons, etc. A few examples of 
these graphics are given in the following pages.
Teaching tips: Steps for using these reading aids are 
(1) extract the information contained and (2) seek the 
deeper meanings, generalisations, conclusions. For example, 
students might be asked.
1. What type of chart is it ? If they identify it as a 

comparison, students will know in advance to look for 
what is being compared. If they have trouble understand
ing this, point out how the title often helps.

2 . What special device or symbols are used ?
3. What is the significance of ... ?

In order to help them to analyse, make inferences, and
draw conclusions from these visual aids teachers must teach
students through repeated practise to -
1. Recognise and interpret the various elements presented.
2. Analyse and comprehend relationships between or among the

elements
3. Ask questions and search for answers by using the 

graphics.
3

4. Make inferences and draw conclusions in light of the 
particular problem.
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Types ol nonrenewable resources

Only 12 percent of the earth's surface can 
support significant numbers of humans



-231-

Alternative projections 
ot world population, assuming 
a replacement level of 2 5 
children per family (2.1 in 
developed and 2.7 in under
developed countries) is reached 
by different years (Source: 
Frejka 1973, 1974)

Malaria threatens half of the world's population (World Health Organization)
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Our lile-support system — (he ecosphere
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Classroom Activity
This activity is designed to give students an 

opportunity to enjoy working with maps in a creative manner 
before exposing them to the drudgery of tracing and drawing 
maps of countries about which they know little and may care 
less. This activity helps exercise their skills in both 
areas of interpretation: Written language and graphics. The 
directions can be modified to fit different skill levels,
students needs, content areas, or a combination of these - 
Step-I : Students are asked to write one or two paragraphs

about an imaginary country. The description might 
include the approximate or exact size and shape 
of the country, large cities, natural formations 
(hills deltas, plateaus, rivers, lakes, etc.) and 
the countries which lie along the border and their 
location in respect of one another. The directions 
can be vague or specific according to the content 
objective. An English teacher might stress use of 
unusual objectives and descriptive imagery, while 
a geography or history teacher may ask for mileage
scales and concrete data.

Step-II : The students now pass the completed descriptions 
to the student on the left. Each student then
draws a map of this fictional country according to 
the details given, choosing their own symbols for 
such things as major Highways, cities and natural
formations.
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Step-III: When the maps are completed students pass them, 
without their original descriptions to the person
on the left. The students will now write a
description of that country using the map only. 
They should include all the details that the 
drawing includes. When they have finished this 
written description, have students compare the 
original description to the one based on the maps.

Step-IV : Students discuss their result. The class in the
course of discussion can be made to see how
differently people interpret written and graphic
material.

APPLYING/RECALLING/REVIEWING INFORMATION
Visual imagery, verbal mediation, self monitoring and 

modeling are among the methods . that have helped students 
learn to attend spontaneously to the appropriate elements of 
their assignment, to organise them for recall and then to 
retrieve them. Training in the use of strategies must be 
extensive so that strategies become automatic.
Visual Imagery

Teaching youngsters to mentally imagine the material 
they are studying has been very helpful in aiding language 
acquisition, reading comprehension, word and phrase compre
hension and learning of prose and word pairs. Picture cues 
not only help generate inferences but also easy retrieval. 
The figure below show the type of images students can create 
to help them remember factual images from typical social
studies content.
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Terrain and climate/seasons
Greenland north-east of Canada mountainous, covered

with thick snow mountains, the covered ice cap melts, 
iceberg. Iceberg dangerous to passing ships long gloomy 
winters, land of the midnight sun.

Animals
Musk ox - reindeer, wolves, foxes, 'sables, martens, 

bear, emines (hunted for fur)
Many fat women eat big square meals

u o o r e a a
s X 1 m a b r
k e V i r 1 t
o s e n s e e
X s e s s

IHunters
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Images of Greenland - pictures are used to aid recall, 
eg. clock to show midnight, stick figure and fur to show the 
hunting of some animals for fur; use has also been made of 
mnemonics, eg. the first letters of the words in a sentence 
spurs recall of the animals of the region.
Self-Monitoring

Investigations have shown positive transfer to classroom 
on task behaviour in reading, maths and attention demanding 
tasks by training students to periodically monitor their 
behaviour (eg. inappropriate self-verbalisations). Further 
self-monitoring strategies can be used in order to get
students to -
1. Improve attention and accuracy.
2. Delay responding while examining alternatives.
3. Break a task down into parts.
4. Examine and recall details.
5. Look for similarities and differences (learning through 

an analogy).
6. Learn to detect their own errors.
7. Attend to tasks during independent seat work.
8. Improve reading comprehension, production and the quality

of written work. Given below are illustrations of
self- monitoring tasks.
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9®
fel

REMEMBER:

(1) Eyes on teacher or on work

(2) Sitting In scat 
Facing forward 
f eet on floor or legs crossed

V'" \ ^s’n9 correct materials

"" s’-’'*'’

ID Working silently

Example ot a self monitoiinq vnuaJ prompt.
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EDITORS' NOTE

The 'Bridge Course for Teaching English and Oral 
Communication Skills for +2 Faculty' was tried out in a 
training programme held for teachers of Kerala State from 
27 November to 1 December 2000. The training programme 
incorporated workshop sessions during which the teachers
drawn from various schools in Kerala discussed and listed
out strategies for teaching listening, speaking reading and 
writing. These strategies were based upon the prescribed 
texts for grades XI and XII of Kerala States. The strategies 
were then carried out on students belonging to grades XI and
XII of the Demonstration School. Post-lesson discussion
followed the try out of the strategies prepared by the 
teachers who then modified these strategies in the light of 
the suggestions made by the group.

In the following pages the materials prepared by the 
teachers who participated in the training programme has been 
given. A list of the participants has also been provided at
the end of this section.

Mrs
Mrs
Mrs
Mrs

Prema Raghavan 
Sarasa K.S. 
Shamala S.K. 
Preeti Menon

(Editors)



240

ORAL COMMUNICATION SKILLS

The group work carried out by the plus two teachers of 
English were very invigorating and satisfying. A number of 
purposive ideas and fruitful activities were generated in 
the demonstration class. The student responses in the 
demonstration class also proved effective. Some of the 
activities performed in the workshop for oral communication 
skills are given here. They are directly or vaguely linked 
to the lessons in class XI English Reader I - The People. 
These may be good for tryout with various groups in
different multicultural situations in the classroom. These
are the best that could be thought of in the shortest time 
available within a day. We hope that what has emerged as a
result of rich interactions and discussions will set the
standards for the rest of the teacher community to follow. 
Training in oral communication skills should go a long way 
in developing perceptions that help in collaborative win-win 
situations on the giant-negotiating table - the world.
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Task I
Activity I

This activity is remotely based on the lesson 'Father 
has a bad night'.
Obj ect ive

Developing listening skills.
Role play
Context: Discussion about a study tour. A daughter requests 
her mother to let her participate in a study tour. Mother is 
unwilling to send her. Father interferes in the matter. He 
convinces her about the need for study tours.

A group of those children are given the task of the 
role play. Each one is to act as the daughter, father and 
mother. Each is given individual directions so as not to
disclose to each other who he or she is. From their
conversation the other children in the class come to know
who they are and what their roles are. After the role play 
the teacher asks certain questions to test their listening
skill.
Post-1istening activity

The teachers mark the students on their performance 
for the evaluation of the criteria for role-play activity 
and after noting the marks in the grid on the blackboard, 
discusses the strengths and weakness of students in oral
communication skills.

During discussion, the students guage themselves better 
and learn to improve their performance such as responding 
to views and ideas, arguing logically, asking relevant 
questions.
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Task II
Activity I

Based on Lesson 13 of standard XI English Reader
"Struggle for an Education".
Step 1: Teacher speaks about Booker T. Washington generally.

She says that at the time of the dialogue he is 
working in a coalmine.

Step 2: Students listen to the dialogue between two workers. 
Step 3: Teacher asks a few questions.
Dialogue
Worker 1: They're speaking about a school in Virginia.
Worker 2: What school ?
W1 : Something of a university they say.
W2 : What use is it for us ?
W1 : It's for the coloured people. It is er . . . • one

Hampton Natural and Agricultural University in 
Virginia.

W2 : That's good news. But how can we reach there ?
It's nearly 800 kms from here.

Questions
1. What are they talking about ?
2. What does it say about the social status of the blacks ?
3. Where is Virginia ?
Activity II
Step 1: Teacher writes a few questions on the blackboard. 
Step 2: Three students role play.
Step 3: Questions are given and the answers are discussed. 
Step 4: Answers are written down in the books.
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Pre-listening questions
1. Who are the people engaged in conversation ?
2. Does the woman agree readily to send the boy to Virginia?
3. What does she compare the boy's desire to ?
4. Why did she compare his aims in such a manner ?
Conversation
Booker: Mother, did you hear anything about a university for 

coloured people in Virginia ?
Mother: No, dear. Nothing of the kind. Where did you get it

from ?
Booker: Oh, I overheard two workers speaking about it. It's 

in Hampton they say.
Brother: Brother, can you join there ?
Mother: But Hampton is too far off.
Booker: If only I could reach there !
Brother: Mama, if Booker likes it so much, why don't you

allow him to ?
Mother: Where will you get the money for it ? Travelling, 

books, clothes, fees and other expenses. Booker, 
sorry dear. But it's a wild goose chase.

Brother: Mama, don't say that. I have high hopes about him.
One day he will be a famous person. He'll study and 
get a good job. Mama, then we need not struggle as 
we do now. By the way, don't you think I can help 
him ? My piggy bank is full ! We can borrow some
money from our friends too. Mama, please.
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Mother: Hm ... well ... I just don't know what to say. I'm 
too weak and I don't think I'll be there to see you 
again when you come back. But my dear son, you'll be 
great one day. Let me see what we can do.

Booker: Oh, Mama ! Mama you're the greatest !
While listening activity

The teachers watch and observe the tone and facial 
expression of the speakers and jot down in columns 
characteristics of the three speakers, eg. Booker - 
courageous, decisive (expression), persistent (tone).
Post-1istening activity

The teacher asks the pupils to note the prominent 
qualities of the speakers on the blackboard.
Assignment

The students design a test for admission to the 
Institute specially catering to the under-previleged and 
labour class children who are eager to see the new light of 
day through education.
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Task III
Activity I

This activity is based on the lesson 'The Portrait of 
a Lady'.
Obj ect ives
1. Learning the art of communication through listening.
2. To develop speaking skills.
Task: Describing a portrait (oral)
Topic: The Portrait of a Lady 
Number of speakers: One
Time: 20 minutes
Teaching Aids: Portrait of an old man
Before listening: Teacher instructs
1. How many of you have grand fathers/mothers.
2. Have you noticed their facial features ?
3. Describe the way you relate to or play with the old 

members in your family.
Instruction to the Learning

Here is the portrait of an old man.
Master: Santhosh, please come over here and tell your

friends how this old man looks. Other students
instructed to listen carefully.
Santhosh describes the portrait.

Santhosh: He looks very old.
Teacher : Yes he is really old. Fine, go on.
Santhosh: He is wearing a turban.
Teacher : Will you please describe further ?

are
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Santhosh: Sir, it is white but the frill is golden.
Teacher : That's fine.
Santhosh: He has a long beard reaching upto his chest. It is 

snow white, (students laugh)
Teacher : Please proceed.
Santhosh: There are a lot of lines on his face.
Teacher : Oh ! Wrinkle - then,can you imagine how old he is? 
Santhosh: He has hit a century. He is wearing loose fitting

clothes.
Post listening instructions: The teacher asks one 
or two learners to repeat the observations already
made.

Assignment
You have grand father/grandmother. Collect a photograph/ 

picture from any magazine or album and write ten sentences 
describing the photograph of your grand father or grand
mother.
Pre-1istening activity

In the warming-up session the teacher asks a few 
general questions.
1. What are some of the beautiful things made by man for 

appreciation by all ?
2. Can you explain a situation where you thought differently 

from your parents or teachers ?
3. What will happen if people cannot adjust with each other

in a group ?
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Task IV
Activity I: Flowers for Freda

The teacher shows the pupils a picture card with a 
picture. The teacher explains the story in short and simple
sentences.

The main theme of the story is that a fun-loving child 
plucks flowers from her mother's garden. The mother is 
preparing the garden for a flower show at Bangalore next 
month and the girl has plucked some of the beautiful flowers 
just to play with them. The mother becomes angry and she 
scolds her daughter. She feels sad and goes to school in a 
gloomy mood. The science teacher comes to the class and 
enquires with the girl about her gloomy nature. The girl 
explains to him the events that took place in her home. 
The science teacher explains to her the importance of 
maintaining trees and plants. The girl feels repentant and 
there after loves and keeps the garden and plants. She gets 
the first place in the flower show. The girl presents the 
trophy to her mother with tears. The explanation is done in 
simple present tense to emphasise the importance of the 
subject matter (conversations are added suitably).

After narrating the story, the teacher gives the 
students three to five minutes to comprehend the idea.
Post-1istening activity

The teacher asks them to reproduce the story. The 
sentences used by the teacher can be repeated if needed. He
asks every pupil to add one sentence. In the demonstration
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class the pupils reproduce almost the same sentences told by 
the teacher. When the pupils started narrating the story, 
the teacher encourages them. He motivates them by praising 
them occassionally.

From the responses of the pupils it could be concluded 
that the process of listening had taken place effectively.

Instead of the chart drawn here, the teacher can 
request a pupil of the class, who draws well, or an artist 
to use colours and sketch the picture. The students 
illustrates the story simultaneously while it is being
narrated.
Review Assignment

The teacher tells the pupils to rewrite the story in 
their own words as home work. They could also be asked to
construct other stories on the same theme.
Task V

Activity based on 'The Appointed Day' Class XI.
The teacher draws the attention of the pupils to the

freedom struggles of India. After motivating them properly 
four pupils are selected to enact the role of national 
leaders - Gandhi, Nehru, Jinnah and Lord Mount Batton.
Episode I

Gandhi, Nehru and Jinnah are seated round a table.
Mount Batton arrives and takes his seat. He smiles to them. 
Then with much delight he announces the Cabinet decision.

Dear friends, after a very long deliberation the 
cabinet has decided to give freedom to India. The formal
announcement will be made later.
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They clap after the announcement. Mount Batton 
disappears. The leaders continue their discussion about the 
future of India. At the end they decide to address the 
people of India. Through All India Radio, the speech is made 
by Jawaharlal Nehru. They disperse.
Episode II: Through the radio

All India Radio announces their programme. Please stand
by for our next programme.

'This is All India Radio. You will now listen to
the an address by Jawaharlal Nehru on the eve of our 
independence 1 .

The pupils listen to the speech. This can be done 
either by reading the lesson (by a pupil) or by playing the 
original record.
Post-1istening activity

Teacher exhibits the chart.
Match the following

A B

1. The unknown volunteers 
and soldiers

a. Poverty, ignorance, disease, 
illiteracy

2 . Our brothers and 
sisters

b. Communal ism and narrow 
mindedness

3 . The evils that must 
be avoided

c . Freedom fighters

4 . Problems of our 
country

d. Global peace

5 . Nehru's commitment e . Pakistanis
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The President of India has newly inducted 
ministers into the Central Cabinet Ministry. They are 
to list out a few areas of priority for action and 
informally as
1. The Minister of Information and Broadcasting
2. The Minister for Foreign Affairs
3. The Minister for Home
4. The Minister for Environment and Social Welfare
5. The Minister for Finance

a few
asked
speak
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ACQUISITION OF SECOND LANGUAGE

We all understand and accept that any teacher aiming 
to teach a second language must teach language not about the 
language. How do we teach a language ? Simply make the 
learners use it. Yes it is possible to make a learner use a 
language in the very first exposure.

Listening, speaking, reading and writing constitute 
the fundamental order in learning a language. In order to 
cause acquisition of a language a teacher has to design 
strategies. When the learners belong to intermediate stage, 
more input should be given for developing reading skills. 
The following lessons give an idea into different strategies 
a teacher can adopt in making the learners self reliant in 
reading.
Strategy for Reading 
Step 1: Pre-reading task
Introduction: The teacher presents a story in which the main
theme is "a friend in need is a friend in need".

Based on the story the teacher ask some questions.
1. What is the basic quality of friendship.

Based on the answer teacher divides the students into
two groups and gives some task.
Task: To come up with their own opinions related to the 

question.
Thus the teacher leads them to the theme of story 'No

time for fear'.
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Step 2: While reading Task
The teacher asks (Para 1)

1. Name the two characters in the story.
2. What was their mission and where were they ?
3. They could not move forward - why ?
Para 2
1. What do you find common in those two friends ?
2. What made Malcolm check weather conditions periodically ?
Para 3
1. Which line in the paragraph shows their intimacy to each

other ?
2. What picture do you get about the nature of their 

friendship?
3. Which words and phrases give the weather conditions ?
Para 4
1. Why did Malcolm stop short ?
2. Can you pick out some lines to show the difference in 

their experiences related to the grizzly ?
Para 5

The teacher asks the following questions and invites 
the class accordingly to come up with their solutions. 
Teacher: 1. What would you do if you were Malcolm ?

2. What would you do if you were Barb ?
The teacher again asks:
1. Was Malcolm adventurous ?
2. Can you draw a picture of the grizzly as described in the

lesson ?
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Post-Reading Tasks
The teacher asks

1. When did the events mentioned in sentences 3 to 5 take 
place ?

2. What do paras 1 to 3 tell us ?
Say the following true or false:
1. Malcolm and Barb enjoyed the climb up the mountain and 

they were happy together.
2. They had been friends for a long time.
Reading for Understanding
Lesson: 'My Struggle for Education'
Pre-reading questions
1. Pick out a phrase that tells Booker T. Washington was 

working (1st para).
2. The word pretentious means (in the I para).

a. unknown
b. of great importance
c. very expensive
d. not important

3. Pick out a line in the second para that tells that he was 
attracted by the school.

4. List the lines that tells us something about his home 
background.

5. The line "I had only a small, cheap satchel" tells us
a. he was very" simple
b. his economic condition
c. he did not want to carry a big bag
d. he did not want people to consider him rich
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While Reading
1. Students are asked to read silently.
2. They work in groups of four and find an answer.
3. Teacher asks each group to answer a question.
4. The correct answer is written on the blackboard.
Post-Reading

The students answer comprehension questions on
lesson like -
1. What type of a person was Booker T. Washington ?
2. What type of school was there in his town ?
3. Write a paragraph of about 100 words on what you 

about Booker T. Washington.
4. Why did he stay in Richmond before reaching Hampton
5. How did he impress the head teacher of Hampton ?

the

know
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Lesson: To Sir, with Love
Reading Comprehension: (First four paragraphs)

Duration: 20 mts
I. Introduction

The teacher asks a few questions to introduce the
lesson.
Question:

(i) How do you feel if a new teacher comes to your class ?
(ii) Suppose you are a teacher going to a class for the 

first time what will you do first ?
II. Pre-reading questions

The following pre-reading questions are given:
(i) What was the teacher doing when he was on his way to 

the school ?
(ii) 'Next morning I had an idea'. Who does 'I' refer to ?

(iii) What idea does the teacher have in his mind about his 
class ?

(iv) The students were interested. How do you know that 
they were interested ?

(v) Is earning a living the only aim of education ? If not 
what is ?

Students read the lesson keeping the questions in mind. 
They discuss in groups and tally the answers and arrive at
the correct answer.
Post-reading questions
1. Why did Bronthewaite talk to the class instead of 

teaching them ?
2. Simon writes a letter to his friend sharing his feelings 

about Bronthewaite’s class. Write the letter for Simon.
3. Pamela Dare talks in the assembly thanking Bronthewaite 

for his speech. Write the speech for Pamela Dare.
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Strategies for Developing Reading Skills

Lesson: My Lost Dollar - Stephen Leacock
Stage 1: Introduction/pre-reading activity

Teacher asks a few questions to lead the students to
the lesson and create a need to read.
a. Have you ever borrowed money from your friends ?
b. Have you ever lent money to your friends ?
c. Has any one forgotten to give it back to you ?
d. Will you remind your friend or ignore the matter or keep 

a grudge against him if he doesn't give it back ?
Stage 2: While reading activities

Let's see how Mr. Stephen Leacock describes such a
situation very humorously. His friend, Todd, borrowed one
dollar from him. You must te1 1 me about the circumstances
that led Todd to borrow the money and what the author did to 
remind Todd of the borrowed money.
(or the two questions can be written on the blackboard) Now 
read the story.
Stage 3: Post-reading Activities

Questions in the text are asked. Extra questions:
1. 'The more I think of it, the less I like of it' - What 

makes the author say that ?
2. Which para do you think is the most humorous ?
3. Read para 1 of page 141. Which sentence strikes you as 

the most humorous ?
4. What do you think of the last statement ?
(Does he mean what he has written or just the opposite of 
it)
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Stage 4: Assignment
a. Identify the humorous element in the story.
b. Suppose your friend borrowed Rs. 10/- from you to give

the auto when he came to your house. Write a story about 
your strategies to remind him of it.
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WRITING SKILL

Activity I
Strategies used in the classroom for teaching the 

lesson 'Taming the Atom' to grade XI students.
I. Pre-reading Level
Task-1

* Teacher asks a question: How did the Second World War come
to an end ?

* The teacher divides the class into two groups and asks 
one to think about the merits and the other about the
demerits.

The teacher directs the discussion and then relates it
to the lesson.
Task 2

The teacher writes on the blackboard two pre-reading 
question.
1. What is an atom ?
I. What is the primary source of energy ?
II. Reading Level

The teacher asks the pupils to read the first five 
paragraphs of the lesson.
A. The class is divided into two sections and members from

one group asks questions based on the passage read, to 
the members in the other group and vice versa.

Plus and minus points are to be allotted according to
correct or wrong answers
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B. The teacher then asks some questions covering those 
points overlooked by the pupils.
1. Fill in the blanks

Eg: Our ordinary life depends on ____________ .
2. Supply the correct words

Eg: An atom is ___________ (small)
___________ (invisible)
___________ (retains the quality)
___________ (incomparable to familiar

things)
3. Direct questions

Eg: (a) Which is the source of energy other than sun ? 
(b) Pickout the sentence showing the significance

of an atom.
C. Teacher gives a home assignment. What are the importance 

and characteristics of atom. Write a paragraph.
Activity II: Report
Task : Writing a letter. Content based on 'The Kite Maker'. 
Topic: A formal letter- a letter to the Principal of your

school to permit you to demonstrate how to make
kites.

Duration: 30 mts
Objectives: (1) To draft letters both formal and informal 

(2) Promoting values of life.
Preparation: Formal letter

Asks a few questions to elicit the format of a formal 
letter; motivates them. The subject is given. Imagine that
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you are a professional kite maker. You want to make a 
demonstration of kite-making and kite-flying. Write a letter 
to the Principal of a school to permit you to demonstrate 
the making of kites.

Instructions to the learners are given. They form 
groups. They may be instructed to bring the necessary 
materials like cwine, paste, bamboo and board, etc.
Procedure

The following points are to be kept in mind in writing
the letter. These are written on the board.

Who is the sender of the letter ?
Who is the recipient of the letter or to whom is the 
letter sent ?
How is he addressed ?
Body of the letter.
Conclusion - thanking you/waiting for your reply
Subscription
Then address on the envelop.
Group work is followed by discussion. The letters

which are written are read aloud. Other students are asked
to respond to and discuss these letters.
Assignment

Imagine that you are Rahim Khan in his old age. Write 
a letter to the son in Pakistan narrating the experiences. 
Activity III

Suppose you are Massaru Yoshinaga aged 60, a Japanese 
citizen who became blind due to the Hiroshima mishap on the
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55 anniversary of Hiroshima. You are writing a letter to the
editor 'Times Magazine', New York, appealing for the need
for complete can on nuclear weapons.

The teacher writes on the blackboard (i) 6 August 1945
(ii) No more Hiroshima

A letter like the following could be drafted.
Hiroshima 

6 Aug'2000
The Editor
Times Magazine
New York
Sir,

Sub: No more 'Hiroshima' - Reg.
I remind you all about the importance of this day - a 

black day - the world will never forget. It was on this day
a new era was born with cries of innocent children and
women.

As a victim of the catastrophe at 'Hiroshima' I have 
the following touching account to present. The far reaching
effects of Hiroshima are drastic.

Eventhough 55 years have passed the threat still 
remains here. Even today considerable percentage of children 
born are handicapped by birth. It was on that day, I saw the 
beautiful world last. You and I and all the beautiful world 
may disappear at any time if somebody uses this weapon 
either by mistake or by intention.

Sir, don't you think it is high time that we banned 
nuclear weapons. Hence let us pray to the war mongers "No
more Hiroshima".

Yours faithfully,
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Activity IV
The teacher elicits responses and with the help of 

blackboard lists the opinion of the children thereby 
arriving at the topic 'Need for the ban on Nuclear Weapons'.

The teacher asks the students to read the lesson
'Hiroshima' from para "The effects ... X-rays" to para ... 
Assigns the task

To collect information about the aftermath of the
horrible disaster.

The matter elicited from the students are given below.
The following effects of radiation have been observed, 

(i) People were permanently sterilised
(ii) Pregnant women aborted and did not conceive again

(iii) Others were affected by wasting diseases
(iv) Corpuscles of the blood diminished

’v) Surface wounds - (a) grazes
(b) abrasions
(c) scratches

closed
and
re-opened

(vi) Hair suddenly started falling
(vii) Minor burns took months to heal 
>iii) People suffered from dysentry and diarrhoea

(ix) Temperature rockted up as high as 106°F
(x) Bleeding - from gums

(xi) Drop - in both white blood count and red blood count
(xii) Death and new diseases
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Activity V
Task : Paragraph writing (Argumentative)
Topic: Is it necessary to ban liquor
Time : 30 minutes
Organisation: Into two groups (for and against)
Preparation
1. Teacher asks two or three questions and elicits the 

answers keeping the topic in mind and setting the target.
2. Separating the class into two groups. Discussion for 10

minutes.
3. Presentation - 10 minutes
4. Consolidation (if necessary) by the teacher
5. Writing the paragraph (of about 100 words)
Topic: Banning of Liquor
Other Tasks
1. Letter writing: Imagine yourself as a victim's relative - 

write a letter to your friend in Delhi about the illicit 
liquor tragedy in Kerala.

2. Reporting: Write a report on the sufferings of the 
victims in the hospital.

3. Slogans: Write three slogans in favour of 'The Banning of 
Liquor'.

4. Posters: Collect photographs about the event.
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Activity VI 
Task : Diary writing
Topic: Booker T. Washington's 'My Struggle for Education' 
Task I: Diary Entry of B.T. Washington
1. The class is divided into six groups. Each group is 

assigned three stages of his journey.
Group I, VI The day he set out
Group II, V Hardship during the journey
Group III, IV Experience in Hampton Institute

2. Setting the target
Separating into groups 5 minutes
Writing - 30 minutes (5-getting idea, 5-draft, 20-final 

draft)
Presentation - 10 minutes

Task 2: Letter writing - Booker writes back to his mother 
Task 3 : Dialogue - A dialogue happens between his teacher at

Hampton and Booker after 15 years when he becomes 
the VC of Tuskgee Institute.

Additional Tasks
4. Booker's mother think of her son after he had left. Write

a paragraph about how she felt, what she was anxious
about her son.

5. Article writing: Suppose Booker gets out of the course as 
the topper. A short article in a newspaper about him (10 
sentences).

6. A formal letter: The application with biodata prepared by 
Booker to get admission in the University.
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7. A speech: Booker is congratulated for getting the top 
rank. In the college auditorium he delivers a thanks 
giving speech for the congratulatory function.

Illustrations of Diary entries:
Diary Entry: I Day

10-03-1940, 10 p.m.
Today I overheard two youngsters talking about a school 

in Virginia. How I wish I could be there. How can I tell my 
parents such an ambition ? O God, they can't afford it but I 
want to go. I must go. Anyway I must go eventhough I have to 
face so many ordeals. When I discussed the idea with my 
mother, she was silent. I could read her. I think she had 
the mind, but no money. Thank God, Johnny is on my side. Yes 
I am going, at last my mother halfheartedly consented. What 
should I take with me. I have nothing with me to take, 
except just a pair of rags.

Diary Entry: II Day
, 9p.m.

I. Started journey to Hampton ... with a heavy heart 
leaving my mother and brother - but as happy as a lark - 
when thought of Hampton Institute. I walked and walked 
- I saw a cart ... begged for a lift. Thank God, I got a
lift.

II. Reached Richmond - totally exhausted - not a coin in my 
pocket ... knocked at many doors for lodging ... They
wanted money - No money-slept under the side walk.
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III. Morning - extremely hungry - saw a ship went to the 
captain - gave permission to unload the cargo - got 
money - ran to the hotel - had a breakfast - the best 
one in my life.

Diary Writing: Illrd Entry
, 11p.m.

This is the most joyous day in my life. I am admitted 
to the Hampton Institute ! I am a student here - a long
cherished dream has been realised.

I was disappointed and felt neglected at first when 
the teacher put me aside and admitted others in.

Her order to sweep the room was my last straw and I 
clung to it: poured my heart and soul in doing it.

As I made each sweep, lifted each furniture and wiped, 
my heart was pounding, the strong desire throbbing in my
mind.

Now, I feel that we should never be disappointed when 
hurdles occur in our life. Wherever we are, what we do, do 
it with utmost commitment. Do not worry about the result. A 
strong and positive dream will surely be realised.
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TEACHING OF POETRY

Task I: Introduction to the poem 'Snake'
Activity I

The teacher narrates a very brief story which involves 
killing of an animal and asks the following questions to the
class.
1. What is your opinion on the killing of an animal ?
2. Suppose it is a harmful animal, would you change your 

opinion ?
On the basis of the different responses from the 

students the teacher divides the class into two to give 
reasons for and against the killing of an animal. After the 
discussion they are allowed to voice their opinions.

Then he tells the class.
Now let's see how the poet felt when he found a snake. 

Task II: Strategy for eliciting general themes from the 
students on the poem 'Snake'.
Activity II
Pre-reading questions: Questions based on the illustrations 
in page no. 146 of the prescribed Reader Std. XII.

"What do you see in the picture on page no. 146 ?"
- a man with a pitcher
- a tree
- a water trough
- a water tap
- a snake
- a piece of log

Remember, all these things play important roles in the
poem.
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Activity III
Silent reading by the learners: Instruction to underline 
important words/phrases/lines which bring out the main theme 
of the poem.
Silent reading by the students

Learners are made to comment on the underlined words/
lines.

The teacher acts as a facilitator to explain the
ideas.
Activity IV
Comprehension Questions
1. What was the first thought that came to the poet's mind

when he saw the snake ?
2. What did he think next ?
3. Why did he think of killing the snake ?
4. What is the significance of the colour of the snake ?
5. Why was there slackness in the movement of the snake ?
6. Which were the two voices referred to ?
7. Can you cite any sociological relevance of this poem in

the modern context ?
Task III: Conclusion
Activity V

Teacher asks a number of questions about the main 
idea/theme of the poem.
e.g.: (a) Who is speaking through this poem ?

(b) What does he want to convey ?/What is the message
of the poem ?
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(c) Who are the main characters ?
(d) Do you think there is a conflict going on in his 

mind ? what is it ?
(e) List out the arguments against and for killing the 

snake.
(f) In the beginning the snake was only 'a snake'. 

Then it became his guest, the later 'my snake1. 
Account for this slow development of the feeling 
of belongingness/possessiveness in the poet.
(plus the questions asked in the text)

Activity VI
Appreciation/Drawing their attention towards the 

poetic techniques and their effective use. The poem is read 
once again.
(a) What are the most striking images in the poem ?
(b) Some words are repeated. What are they and why ?
(c) Pick out a few figures of speech in the poem.
(d) Pick out the words and phrases that show:

- the intensity of heat
- the movement of the snake
- the snake as a guest
- the colour of the snake
- the hole

And discuss how far these words and phrases add to the
picturesqueness/visual effect of the poem.
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Activity VII
Assignment
(a) Comment on the element of regret in this poem.
(b) Is it an eco-friendly attitude or is it something else 

that makes the poet love the snake ?
the conflict is the Christian
the poet and the influence
on him ? (Read any short

(c) Do you think the cause of 
theological background of 
of Oriental philosophies
biographical note on the
conclusion).

(d) 'Live and let live' is the
being. How far is this idea

(e) The snake has different

poet and then reach a

right and duty of every 
conveyed in this poem ?

readings in different
philosophies.
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