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Preface
The present report relates to the training programme provided to the DIET faculty 

of Andhra Pradesh and Kerala on Action Research. The programme was undertaken by 
the Regional Institute of Education, Mysore on the request of Andhra Pradesh. Originally 
it was planned to cover 15 DIET faculty from Andhra Pradesh and 15 from the Kerala. 
But, 25 participants responded.

The above training programme was conducted in three phases. In the first phase, 
the trainees were exposed to the theoretical issues related to Action research as well as to 
develop proposals for the conduct of Action Research. Based on the proposal, in the 
second phase, the participants were encouraged to undertake action research and to 
capture all the evidences/data. In the third phase, the participants again visited RIE, 
Mysore for the third level training programme, where, they were trained to document 
their action research. Issues related to dissemination were also discussed. Thus, in the 
present report, phase one and phase three transactions have been adequately covered and 
there is no specific mention about the phase two as it relates to the actual conduct of 
action research.

The above training programme was undertaken by the coordinator with the active 
cooperation of the four resource persons; Sli.P.R.Rao, Sri H.L.Satheesh, Mrs. B.Sharada 
and Mrs. S.K.Shyamala. They continued to assist the coordinator before the 
commencement of the programme in its finalization, during actual training phases as well 
as during refinement of proposals stage. They worked as a team and the coordinator is 
thankful to each one of them. The coordinator is also thankful to the participants, but for 
whom, the present programme would not have been a success. The cooperation, interest, 
learning attitude and sustained hard work of the trainees is sincerely acknowledged.

The Coordinator is thankful to Prof. G.Ravindra, the Principal, RIE, Mysore, 
Prof. K.Dorasami, Dean of Instructions, Dr.N.N.Prahallada, the then Head, Extension 
Education and Prof. L. Srikanthappa, the preset Head, Extension Education for their 
support. The technical support provided by Prof. Basavayya, Sri. Krishna Prasad, and Dr. 
G. Vishwanathappa and his team are sincerely acknowledged. The original proposal of 
the training programme was developed by Dr. U.Laxminarayana. The coordinator is 
thankful to him also for developing a detailed proposal, which helped in a smooth 
execution. The coordinator would be failing in his duty if he does not acknowledge the 
wonderful cooperation extended through secretarial assistance by Smt. S. Imavathi and 
her team including Smt.K.Bharati, Smt. M.D. Srivani, and Smt. S.R.Rajeshwari.

The coordinator has attempted to cover all significant aspects of the training 
programme to give a vivid account of how the training programme was planned and 
executed. Any suggestion would be greatly acknowledged.

C.G.Venkatesha Murthy 
Coordinator
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Phase I
Part A:

Action Research: Basic Issues

(a) Origin and Development: Action Research has been a mid 2O'h century concept 
which has spread over different fields including education. It is still an evolving concept. 
It is still getting refined periodically. The development of the idea of Action Research is 
generally attributed to Kurt Lewin, a psychologist, a phenomenologist who in the 
immediate post world war period used it as a methodology for intervening in and 
researching the major social problems. Lewin maintained that through action research 
advances in theory and needed social change might simultaneously be achieved. Action 
Research (AR) according to Lewin consisted of analysis, fact finding, conceptualization, 
planning execution, more fact finding or evaluation and then a repetition of this whole 
circle of activities; indeed a spiral of such circles. (In, Kemmis, 1982; 13)

Lewin’s concept of AR has been summarized by Argyris et a/.(1985) as follows.

(1) It involves change experiments on real problems in social systems. It focuses on a 
particular problem and seeks to produce assistance to the client system.

(2) Like social management, more generally, it involves iterative cycles of identifying 
a problem, planning, acting and evaluating.

(3) The intended change in an action research project typically involves re-education, 
a term that refers to changing patterns of thinking and action that are currently 
well established in individuals and groups. A change intended by change agents is 
typically at the level of norms and values expressed in action. Effective re
education depends on participation by clients in diagnosis, fact-finding and free 
choice in new kinds of action.

(4) It challenges the status quo from a participative perspective, which is congruent 
with the requirements of effective re-education.

(5) It is intended to contribute simultaneously to basic knowledge in social science 
and to social action in everyday life. High standards for developing theory and 
empirically testing propositions organized by theory are not to be sacrificed nor 
the relation to practice lost.

Argyris, (1993) summarises four core themes of Lewin’s work as follows.
(1) Lewin integrated the theory with practice by framing social science as the study 

of problems of real life, and he connected all problems to theory.
(2) He designed research by framing the whole and then differentiated the parts.
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(3) He produced constructs, which could be used to generalize and understand the 
individual case, particularly through the researcher as interviewer and his notion 
that one could only understand something when one tried to change it.

(4) He was concerned with placing social science at the service of democracy, 
thereby changing the role of those being studied from subjects to clients so that 
help, if effective, could improve the quality of life and lead to more valid 
knowledge.

Lewins’ ideas on AR were almost immediately applied to education as well as 
social science more generally. It was the work of Stephen Corey at Teacher’s College, 
Columbia University, however in particular, his book Action Research to improve school 
practice (1953), that spread the word about Action Research into mainstream American 
Education. (Hopkins, D. 1998: 46)

(b) Definitions'. Action Research has been defined as an approach to research that 
is based on a collaborative problem-solving relationship between researcher and client, 
which aims at both solving a problem and generating new knowledge. It developed 
largely from the work of Kurt Lewin and his associates and it involves a cyclical process 
of diagnosing a change situation or a problem, planning, gathering data, taking action and 
then fact finding about the results of that action in order to plan and take further action. 
The central feature of action research is that it uses a scientific approach to study the 
resolution of important issues together with those who experience these issues directly. 
(Coghan & Brannick, 2001).

According to Robert Rapoport, (1970), ‘Action Research aims to contribute both 
to the practical concerns of people in an immediate problematic situation and to the goals 
of social science by joint collaboration within a mutuality.’

According to Stephen Kemmis, (1983), ‘Action Research is a form of self- 
reflective enquiry undertaken by participants in social (including educational) situations 
in order to improve the rationality and justice of (a) their own social or educational 
practices, (b) their understanding of these practices and, (c) the situations in which the 
practices are carried out. It is most rationally empowering when undertaken by 
participants collaboratively, though it is often undertaken by individuals and sometimes 
in cooperation with outsiders. In education, action research has been employed in school- 
based curriculum development, professional development, school improvement 
programmes and systems planning and policy development.’

According to Dave Ebbutt, (1985), Action Research is the way groups of people 
can organize the conditions under which they can learn from their own experiences. John 
Elliot, (1991,: 61) defines action research as ‘the study of a social situation with a view to 
improving the quality of action with in it.’ He further laments that “Action Research aims 
at feeding practical judgments in concrete situations, and the validity of the ‘theories’, or 
hypotheses it generates depends not so much as ‘scientific’ tests of truth, as on their 
usefulness in helping people to act more intelligently and skillfully. In action research,
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‘theories’, are not validated independently and then applied to practice. They are 
validated through practice”.

While commenting on Reflective Teachers, Ross, Bondy and Kyle, (1993), opine 
that ‘Reflective Teachers are never satisfied that they have all the answers. By 
continually seeking new information, they constantly challenge their own practices and 
assumptions. In the process new dilemmas surface and teachers initiate a new cycle of 
planning, acting, observing and reflecting.’ Reflective practice is the centrality of action 
research. Ideally, all teachers need to be reflective practitioners. Teachers also need to 
become autonomous practitioners. Only then, action research will become relevant to 
them. In this context, Lawrence Stenhouse, (1984: 69) described the ideal role of the 
teacher as follows. “Good teachers are necessarily autonomous in professional judgment. 
They do not need to be told what to do. They are not professionally the dependants of 
researchers or superintendents of innovators or supervisors. This does not mean that they 
do not welcome access to ideas created by other people at other places or in other times. 
Nor do they reject advise, consultancy or support. But, they do know that ideas and 
people are not of much real use until they are digested to the point where they are subject 
to the teacher’s own judgment. In short, it is the task of all educationists outside the 
classroom to serve the teachers, for only teachers are in the position to create good 
teaching.”

It is desirable to distinguish between action research and other practices. Wortley, 
(2000) writes “There is much debate in the literature as to what distinguishes action 
research from other practices. As Dick and Swepson, state, action research and some 
forms of practice are in some ways very similar. "Both are often directed towards the 
achievement of change. Both are qualitative and often participative. Both tend to be 
flexible and cyclic" (1994 p.4). However, despite these similarities, there are 
characteristics and criteria that differentiate an action research project from everyday 
practice. Most definitions of action research focus upon the themes of "empowerment of 
participants; collaboration through participation; acquisition of knowledge; and social 
change" (Masters, 1995 p.2). Whilst it is understood that these are important values 
underlying action research, they are often also incorporated into everyday practice. In 
contrast, the equally common phrases of systematic inquiry, critical reflection and 
strategic action are frequently reserved specifically for action research. Thus it would 
appear that action research differs from everyday inquiry in that it is a systematic and 
deliberate process. Kemmis and McTaggart write that to do action research one must 
plan, act, observe and reflect "more carefully, more systematically, and more rigorously 
than one usually does in everyday life; and to use the relationships between these 
moments in the process as a source of both improvement and knowledge" (1988, p.10). In 
defining the concept of action research one must be careful to include aspects of both 
action and research. There is a risk otherwise that action research can become a tool 
rather than a means of genuine critical reflection and social action (Drinan, 1991).

Action research has a distinct identity. However whilst it has particular 
characteristics, action research is also a super ordinate term, one in which a variety of 
types and models are subsumed. Similarly as action research has been distinguished from
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other methodologies, authors have also differentiated between different types and models 
of action research. This could be explained by the inclusion and interplay between the 
dual dimensions of action and research. As Tripp (1995) notes the varying importance 
placed upon these two concepts can produce recognizably different kinds of practice.

© Models of Action Research: There are different models of action research, 
which have emerged at different points of time. Grundy, (1982) writes of three modes of 
action research: technical, practical and emancipatory. Holter and Schwartz-Barcott 
(1993 p.301) also identify three approaches, the technical collaborative approach, a 
mutual collaborative approach and an enhancement approach. Other types and models of 
action research have also been suggested by McKernan (1991) and Me Cutcheon and 
Jurg, (1990) (cited in Masters, 1995). More recently, Hart and Bond (1995 p.40) have 
developed an action research typology. This describes four types of action research; 
experimental, organisational, professionalising and empowering. It would seem that the 
majority of these types could be placed upon a continuum. This serves to illustrate that 
whilst there are different forms of action research, they differ not in methodology but in 
the underlying assumptions and views of the participants. (Grundy, 1982).

The point of distinguishing a number of different approaches within action 
research is to enable the appropriate type, to be chosen for the presenting context. As 
Stringer, (1995) states, often in community settings there is a conflict for the facilitator- 
researcher to met the requirements of both the participants/consumers and the 
professionals/managers. Thus the choice of an approach is often a political compromise. 
However it would seem that once a consensus is reached and an action research project 
begins, there is a greater scope for movement and a chance of shift in orientation (Hart 
and Bond, 1995).

In examining the orientations of the various types/models of action research, it 
has already been stated that the primary difference relates to the underlying assumptions 
and worldviews of the participants (Grundy, 1982). Whilst it is these assumptions that 
cause the variations in the application of the methodology, it is not in the methodology 
itself that they differ. The degree of collaboration and the nature of participation is one of 
the distinguishing criteria in defining the type of action research employed. This is 
evident not only in relation to actions but in relation to labels. The ways in which 
research roles are defined alter as one moves across the continuum of action research 
types.

As Drinan writes, "action research conducted in its true spirit will change 
situations and organisations" (1991, p.93). As a paradigm, it demands practitioner 
discipline and knowledge. Yet as Stringer notes, often people in positions of authority fail 
to grasp that others "may interpret the situation and or the significance of the problems in 
ways very different from their own" (1996 p.43). This ignorance unfortunately can inhibit 
true change”.

Kurt Lewin’s concept of action research was quickly absorbed in social sciences 
and education. In education the credit goes to Stephen Corey, who introduced the concept
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action research in teaching-learning context through his popular and pioneer publication 
‘Action Research to improve school practice' in 1953. The action research waves moved 
from Teacher’s College, Columbia University to the entire American education and it 
entered different parts of the world.

In education context, the combination of action and research components has a 
powerful appeal for teachers. In the UK, Lawrence Stenhouse was the pioneer in 
establishing the relationship between action research and the concept of teacher as a 
researcher. Soon later, John Elliot popularized action research as a method for teachers 
doing action research in their own classrooms through the ‘Ford Teaching Project’ and 
established the classroom Action Research Network.

During early 80s, Stephen Kemmis considerably refined and formalized the 
concept and process of action research as applicable in education. Kemmis and his 
colleagues in Deakin University, of Australia produced a number of publications and 
materials on Action Research. Kemmis in his article has elaborately traced the 
developments of Action Research since Lewin and established its own character. In his 
Action Research Planner, Kemmis portrays a sequential programme. Kemmis, and Me 
Taggart (1988: 14) have proposed a model, which is as follows.

My enquiry 
questioning is 
disrupted by my need 
to keep control in ways 
the class expects.

Record questions and 
responses on tape for 
a couple of lessons to 
see what is 
happening. Keep • 
notes of my 
impressions in a diary.

Enquiry, developing 
but students are more 
unruly. How can I keep 
them on track? By 
listening to each other,’ 
probing their 
questions? What ..... 
Iqssons help?

Record on tape 
questioning and 
control statements. 
Note in diary effects 
on student behaviour.

My students think that 
science means recalling 
facts rather than a 
process of enquiry How 
can I stimulate enquiry 
in my students? Change 
the curriculum? Change 
my questioning? Settle 
on questioning 
strategies.
Shift questioning 
strategy to encourage 
students to explore 
answers to their own 
questions.

Try questions which lei 
students say what they 
mean, what interests 
them.
Continue general aim * 
but reduce number of 
control statements.

Use less control 
statements for a couple 
of lessons.

The 'action research spiral' (based on Kemmis and McTaggart 
1988: 14).
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Dave Ebbutt, has provided a model in 1985, a variation on Kemmis’ model. 
Ebbutt claims that spiral is not the most useful metaphor. Instead, the most appropriate 
way to conceive the process of action research is to think of it as comprising a series of 
successive cycles each incorporating the possibility for the feedback of information 
within and between cycles. Such a description is not nearly so neat as conceiving of the 
process as a spiral, neither does it lend itself quite so tidily to a diagrammatical 
representation. An idealized process of educational action research, according to Ebbutt, 
can be more appropriately represented by the following model.

Ho
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During 1991, John Elliot came out with his own model taking the cue from 
Kemmis, where Elliot has proposed an elaborate model using different cycles. In Elliot’s 
model, he argues that, ‘Reconnaissance’ should involve analysis as well as fact-finding, 
and should constantly recur in the spiral of activities, rather than occur only at the 
beginning. Implementation of an action-step is not always easy, and one should nor 
proceed to evaluate the effects of an action until one has monitored the extent to which it 
has been implemented. Elliot’s model (1991: 71) is as follows.

Elliott's action research model (from Elliott 1991: 71).
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McKernan, J, has also suggested a model during 1991, which is a time-process 
model, where he explains a set of activities in every cycle. The cycles are shown 
horizontally. In his model, he emphasizes on the importance of not allowing an action 
research ‘problem’ to become too rigidly fixed in time, and of rational problem solving 
and democratic ownership by the community of researchers. (Hopkins, 1998). His 
model is as follows.
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(c) The model ‘used in the present training Programme: In the present 
training programme, McKernan’s Time Process Model has been used with certain 
modifications.

Action Research Spiral 
Me Kernan's Time Process Model (modified)

SPIRAL 1
10. Decision 
& Reflection

9.Evaluation

8. Implementation

7. Plan 
intervention

1. Dissatisfaction state felt

2. Analyse the problem

3. Understand the problem

4. Develop propositions

5. Prioritise 
proposition

SPIRAL 2
9. Decision &

1. Analyse the problem

2. Understand the 
problem/causes

3. Develop propositions

4. Prioritise proposition

SPIRAL 3
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In the above model, different steps involved are as follows.
(1) Perception of the problem I dissatisfaction
(2) Analysis of the problem I dissatisfaction
(3) Understanding the probable causes
(4) Developing propositions
(5) Prioritising a proposition
(6) Developing an action hypothesis
(7) Planning an intervention
(8) Execution of an intervention
(9) Evaluation of the intervention
(10) Decision making, (Reflection, explanation and understand action)

The present model is transacted to the trainees keeping in view the school- 
education context. Education is practice not just theory. So every teacher is a practitioner. 
Any practitioner can undertake action research and hence, a teacher can undertake action 
research. For undertaking action research, a practitioner has to be sensitive to his/her 
profession. If one is complacent about everything going on around, then perhaps, one 
does not have any scope for action research. If one is dissatisfied with any aspect of 
one’s practice there is a scope for action research. Therefore no one can compel any one 
to undertake action research. One undertakes if one feels to bring in some change in 
his/her practice. Under these premises, the following steps are explained and elaborated.

(I) Perception of the problem I dissatisfaction: If a practitioner is dissatisfied with 
certain aspects of one’s practice, s/he should be sensitive to them. Or there may be a 
problem and the practitioner need to be sensitive to the problem, then a beginning can be 
made.

Let us take an example to explain the same. A teacher is teaching English to class 
V students. He is uncomfortable to note that injpite of his best efforts, his students are 
not able to pronounce words in English satisfactorily. He feels that he needs to do some 
thing about it because he is convinced that it is his responsibility to develop good 
pronunciation among his students. This is an indication that he feels there is a problem 
and he is dissatisfied with the situation. On the contrary, if he were to be complacent 
about what ever is happening around him, perhaps, there would not have been a scope for 
action research. So this is the first step in action research.

(2) Analysis of the problem / dissatisfaction. Having felt that he is dissatisfied, he 
needs to analyse the dissatisfied state or the problem from all possible angles. For this he 
must objectively be able to explain the dissatisfaction.

Taking the same example, here, at this stage, the teacher must be capable of 
understanding by way of asking himself;

(a) how many students are unable to pronounce English words,
(b) are there any specific kinds of problems associated with this,
(c) are there any specific patterns of errors they have in expression, and based 

on the answers he gets, he has to move to the next step.
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(3) Understand the probable causes: For the kind of dissatisfaction I problem, he 
has to start listing all possible causes from different perspectives. These causes are only 
possible and plausible causes. These causes are based on his intelligent guesswork too.

In the our example context, some of the causes a teacher could think of could 
include the following:

(1) Lack of training
(2) Lack of support in the family
(3) First generation learner
(4) Friends in school do not speak in English
(5) Teachers do not encourage students to speak in English
(6) Children speak only in Kannada /Telugu /Malayalam in their 

community
(7) Inadequate training in the past classes
(8) Lack of opportunities in school
(9) Second grade given to English in school
(10) Lack of English listening opportunities
(11) Not interested in English
(12) Students ridicule if some one attempts to speak in English
(13) A feeling that without English also one can survive well
(14) Diffidence in pronouncing English

The above are some hypothetical causes, attempted to be listed. All these causes 
are to be noted down as assorted points.

(4) Development of propositions: ‘A proposition is a tentative theory, which is 
developed, based on different causes and their interrelationships.’ The tentative theory 
developed will help us to plan other set of activities. So this will serve as a theoretical 
base. Based on different causes, different propositions can be developed. Sometimes, 
there could even be only one proposition too.

In our example, which we are carrying, we can develop three propositions based 
on causes that relate to individual factors, school factors and family related factors. Let us 
develop and examine them.

Proposition 1. (Based on individual factors): Students are not good in their 
pronunciation perhaps because; a majority of them are not interested in speaking English, 
as they are diffident. This could be because, they have no opportunities of listening to or 
speaking in English. Even if some one shows some interest, others ridicule as a majority 
of them are Kannada / Telugu I Malayalam speaking students. As a result of all these 
factors, students are not capable of speaking in English. Since, they are not attempting to 
speak, their English pronunciation is poor.

Proposition 2. (Based on school factors): A majority of students are not good in their 
pronunciation because perhaps, their readiness to cope up with the present level is too 
low as their training in the previous classes are very poor. There are no opportunities 
provided in school activities, either inside the classroom or outside, to speak or listen to
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in English. The whole school ambiance looks as though, English is given a second or 
third grade. On the cap of it, teachers also do not speak in English, and so are students. 
As an English teacher, I also am not encouraging students to speak in English. In such a 
context, it is natural that the students also do not speak in English in school. Thus, 
perhaps, the school factor is playing a very important role in their distancing students 
from speaking good English.

Proposition 3. (Bused on family factors) Perhaps, at the family front, as some of the 
students are first generation English learners, there is obviously no support from parents. 
As the students come from Kannada/ Telugu/ Malayalam speaking families, their chances 
to listen to English is almost nil. Therefore, when they have no access to, and emphasis 
on English, their plight is quite understandable.

The above three propositions attempt to explain how certain situations are coming 
in their way of learning English and pronouncing satisfactorily.

(5) Prioritization of a proposition: Is a process of selecting one proposition among 
many. This needs to be done keeping in view certain points in mind. They include;

(a) What a practitioner can attempt?
(b) What is a priority issue according to the practitioner?
(c) What is in the larger interest of the group?

In the above example, perhaps an intelligent practitioner would prioritize the 
second one, as it is a domain where a practitioner can do something concretely. He/she 
has the legitimate responsibility to bring in change. The second proposition reads as 
follows.

(Bused on school factors)-. “Perhaps, a majority of students are not good in their 
pronunciation because, their readiness to cope up with the present level is too low as their 
training in the previous classes are very poor. There are no opportunities provided in 
school activities, either inside the classroom or outside, to speak or listen to in English. 
The whole school ambiance looks as though, English is given a second or third grade. On 
the cap of it, teachers also do not speak in English, and so are students. As an English 
teacher, I also am not encouraging students to speak in English. In such a context, it is 
natural that the students also do not speak in English in school. Thus, perhaps, the school 
factor is playing a very important role in their distancing students from English.”

Here, the second proposition is prioritized and hence it is literally lifted and put 
under prioritized proposition. Or alternatively, it is enough if one mentions that 
proposition 2 is proposed.

(6) Developing an action hypothesis: An action hypothesis is ‘one which contains 
the intended action I intervention potentially capable of changing the dissatisfaction / 
solving the problem I minimizing the intensity of the problem.’ Therefore, an action 
hypothesis intends a change. It is to be developed based on the prioritized proposition. 
Further, only one action hypothesis is to be developed in every spiral.
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An example of an action hypothesis in the above context could be "Creation of 
more opportunities and encouragement will enhance the motivation levels of students to 
use English more and more. ”

(7) Planning of intervention: Once an action hypothesis is formulated, what 
intervention has to be executed needs to be planned. It covers all aspects of‘What’ ‘Who’ 
‘flow’ and ‘When’ of any intervention. It may cover in detail;

(a) What is to be done as intervention?
(b) How is it to be done?
(c) When is to be done?
(d) What are the precautions that I may have to take?
(e) What are the resources, both men and material, those are necessary?
(f) Who are the people who have to be collaborated? etc, etc.

The planning has to be as elaborate as possible. But, there is no must that it should 
not be deviated. Planning definitely provides a direction. But, it should not become a 
limiting factor. Therefore, there has to be an attitude on the part of the practitioner to be 
open minded so that, if the situation demands a modification, one must be willing and 
open. Therefore, the practitioner must be capable of adopting a contingency plan too to 
meet any emergency or exigencies.

(8) Execution of intervention: Here, the actual implementation of the intervention 
takes place. A good planning could take away all the vagueness of the implementation as 
all minor details are planned in advance. This will facilitate a focused direction and will 
save time and energy.

While executing, the practitioner should have a schedule covering activities, men 
and materials. As per the plan they need to be executed, so that systematically certain 
evidences / data can be generated. All the tools and techniques that are planned are to be 
used with care and proficiency.

The collected data need to be scored, evaluated and treated qualitatively or 
quantitatively. This activity will be followed by the next activity, i.e., Evaluation of the 
intervention.

(9) Evaluation of the intervention: Evaluation is an activity of assigning a value 
judgment to a measured attribute. In the action research context, evaluation may cover 
the following.

(a) Assess the worth or usefulness of the intervention in altering the 
dissatisfaction state/ or in minimizing the intensity of the problem.

(b) Explain how comprehensive dependable, relevant was the intervention?
(c) Assess whether intervention on the whole succeeded completely, partially or 

failed totally.
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To do this, the kind of data I evidences one collects must be dependable and must be 
drawn from multiple sources.

(10) Decision (based on Reflection, explanation and understanding the action) :
Evaluation is made because, certain decisions will have to be taken based on 

them. Based on the evaluation, the practitioner first has to ‘reflect’. ‘Reflection’ is the 
centrality of action Research. Reflection is the process of stepping back from experience 
to process what the experience means, with a view to planning further action (Daudelin, 
1996; Kolb, 1984; Raelin, 2000; Rigano and Edwards, 1998).

Reflection is the critical link between the concrete experience, the interpretation 
and taking new action. According to Raelin, (2000) reflection is the key to learning as it 
enables one to develop an ability to uncover and make explicit to yourself what you have 
planned, discovered and achieved in practice. He further advocates that reflection must be 
brought into the open so that it goes beyond your privately held, taken for granted 
assumptions and helps one to see how knowledge is constructed. In action research, 
reflection is the activity, which integrates action and research.

Some of the following suggested questions may help in reflection.
(1) What did I think was the problem? Was that all right?
(2) Did the intervention bring about improvement to a satisfactory 

level?
(3) Is there any scope for further improvement?
(4) What went right and what went wrong?

Based on such questions, certain decisions will have to be taken. These decisions 
are based on the reflections made by the practitioner. The decisions may include the 
following suggested ones.

(1) Should I terminate the intervention?
(2) Should I move to the next spiral because the results yielded are not fully 

satisfied?
(3) What kinds of planning needs to be made keeping in view the present 

planning which did not help me fully?
(4) How can I make my effective intervention a part of my regular practice?
(5) What efforts and preparations are necessary to naturalize the tested 

strategy/ies?
(6) What kinds of changes I have to bring in myself in order to naturalize the 

tested interventions?

Keeping in view the above guidelines, one can take a decision whether one can 
terminate or move to the next spiral. If one wishes to move to the next spiral, all the steps 
have to be followed afresh. If terminated, one has to see how the tried out stralegi/ies can 
become a part of ones natural practice.
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With the above orientation, the concept oi process of action research was 
transacted.

Part B
What was Planned?

The present training programme was transacted with the active support of five 
Resource Persons. Prior to the training programme, Resource Persons met and finalized a 
training schedule and also discussed the approach paper planned for that purpose. The 
approach paper prepared was as follows.

APPROACH PAPER

Preamble: In tune with the mandate given to the Regional Institutes of Education, i.e.; 
the constituent units of NCERT, addressing the regional needs related to the training 
requirement has remained one of the activities. Under this umbrella, the RIE, Mysore has 
undertaken an activity of training the DIET faculty of A.P. and Kerala in planning and 
execution of Action Research, during the year 2002-03. This has been planned in 
response to a request made by the Andhra Pradesh government.

Keeping in view the requirement, the RIE, Mysore has planned a training 
programme of DIET faculty of AP & Kerala to the tune of 15 faculty from each state. 
The programme is planned to be conducted at 3 phases. In the first phase the 
participants will be exposed to a theoretical paradigm of AR and it will be attempted 
sensitize them to be reflective practitioners.

Indeed, ‘Reflective Practice’ is the centrality of Action Research. Much before 
the theory of Action Research got concretized, the strategies and intervention were 
already tried out during II world war. Kurt Lewin, who may be called the “father of the 
action research” did theorize the concept, process and need for its use, during late 1940s. 
Realizing the utility of AR in educational practice, different models were proposed in 
education. Stephen Corey is one of the forerunners in education to introduce action 
research in educational practice. Then on different models emerged. One of the models 
is developed by Me kernan called ‘time process model’, which is more or less in use. 
Suitable alterative to this model is what is proposed to be used in the present training 
programme.

The following model is proposed to be used in the present training programme. 
The Action Research is construed as reflective practice of a practitioner who is sensitive 
to the professional standards and requirements. Under this framework the action spiral 
may cover the following :
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Action Research Spiral 
Me Kernan's Time Process Model (modified)

SPIRAL 1

10. Decision & 1. Dissatisfaction state felt
Reflection

9.Evaluation

2. Analyse the problem

8. Implementation

7. Plan 
intervention

5. Prioritise 
proposition

3. Understand the problem

4 Develop propositions

SPIRAL 2

v

9. Decision & 
Reflection

8. Evaluation

7. Implementation

6. Plan 
intervention

1. Analyse the problem

* 2. Understand the 
problem/causes

3. Develop propositions

4. Prioritise proposition

SPIRAL 3
In order to transact using the above model, the following domains have been 

identified, which RP’s will handle as part of the theoretical discourse.

a) Conceptional analysis of AR and scope of AR for a practitioner profession.
b) Contexts, characteristics and advantages of AR
c) Planning and preparation of AR
d) Process of AR/Implementation of AR
e) Use of tools and techniques in AR, and
f) Evaluation, Reflection & decision making in AR.
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Under each of the domains, certain issues are intended to be transacted.
They are as follows:

1.Scope of Action Research for a Practitioner’s profession and conceptual analysis

a) What is Action Research?
b) Plow is it to be conducted?
c) Who can conduct? A Practitioner.
d) Who is a Practitioner?
e) How to benefit from it?
1) Why is it called a ‘reflective practice’?

2. Contexts, Characteristics & Advantages of Action Research

a) What are the different contexts in Education (at different levels), which are amenable 
to Action Research?

b) What are the characteristics of Action Research?
c) What are the advantages of Action Research?

3. Planning & Preparation of Action Research:

a) Perception of a dissatisfied state
b) Understanding the underlying resons/causes
c) Development of Propositions
d) Prioritization of propositions of developing suitable intervention
e) Development of Action Hypothesis
f) Profiling the target group
g) Designing the Intervention
h) Listing of Support resources-men/material
i) Listing out precautions to be taken
j) Plan the modus operandi of intervention.

4. Process of Action Research/Implementation

a) Introduction of Intervention to Participants I beneficiaries.

b) Actual Implementation of Intervention
c) Recording feedback from interventions (Different possible situations comprising 

different teaching-learning contexts)
5. Use of Tools & Techniques in Action Research

a) What are the different tools that may be used in Action Research?
b) What are the different techniques that may be used in Action Research?
c) Development/Selection of Tools.
d) Use of tools & techniques (choice of tools & techniques, planning for use, generation 

of data, interpretation of data)
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e) How to record test results and tabulate?
f) Use of graphical & numerical representation.

6.Evaluation, Reflection & Decision making:

a) How to evaluate from the measured attributes of different kinds?
b) Qualitative evaluation of intervention
c) Quantitative evaluation of the intervention and its effects
d) Reflection- implications of evaluation leading to termination or continuation of 

intervention(s)
e) Decision making vis-a vis reanalysis of problem, reanalysis of causes, developing 

alternative propositions, prioritizing propositions, developing action hypothesis, 
implementation of intervention etc.

Strategies planned for Action Research training programme.

1. As a prelude to the training programme, it has been planned to hold a meeting of 
RPs (both internal & external), a week in advance. In this meeting common 
strategies about the training model is planned to be worked out.

2. Further, to study the effectiveness as well as usefulness and different sessions, a tool 
is to be developed and used. This tool will also be developed and finalized in the 
above RPs Meeting.

3. There are 28 sessions of varying duration deliberately, designed, keeping in view 
the demand of the session in tune with the task to be accomplished. The 
enumeration of the 28 sessions are as follows.

[Please see the enclosed training programme schedule from where the following 
analysis is made.]

Number of 
Sessions

Task Nature of Session

1 Inauguration Anchor
6 Lecturers Academic
2 Participants’ views Academic
2 Pre-post test Academic
11 Group work & presentation Academic
3 Recap Academic
1 Wrap-Up Academic
2 Registration & Disbursement of 

TA/DA/Hon.
Administrative

28

Three sessions are devoted to anchor & Administrative tasks, while 25 sessions are 
devoted to academic activities.
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Further, out of 25 sessions, 16 sessions are pro-participant sessions and only 9 
sessions are pro-RPs sessions. So around 64% of the weightage in given to the 
participants’ active participation while around 36% of the academic sessions would be 
covered by RPs lectures. There is a perceptible proportion of around 2:1 participants & 
RPs ratio. Perhaps, this is a healthy ratio in a context of a training programme of 4 days.

4. The training programme accommodates adequate scope for group discussion, 
development of proposals, presentation & of finalization of proposals.

5. The training programme also attempts to see the impact of the training by way of 
administering the pretest & posttest on the concepts & issues that are that are 
planned to be transacted.

Expectations from the RPs:

i) RPs will take part in discussions related to the planned schedule & issues to be 
discussed under each domain.

ii) The RPs will be present in all sessions as far as possible. They will eventually
work as a team with a common goal of sensitizing participants to be reflective 
practitioners.

iii) Ideological differences among RPs will have to be ironed out at the RPs meeting 
level itself so that a common vision and common goal only will remain to be 
held and achieved respectively.

iv) Each RP will have to take up one domain/concern for theoretical presentation. 
He/She can take any acceptable mode of presentation. Divergent modus -cperandi 
would add not only novelty dimension but also can hold participants attention well.

v) RPs will also discuss & develop a tool/ finalize a tool to be used before & after 
training.

vii) RPs will prepare a write-up of their presentation & hand it over to the co-ordinator 
latest before the commencement of the training programme so that it will reach 
every participant and it will also become the part of the report of the training 
programme.

* * * *
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Implemented Schedule

Training Programme- 6th August - 9th August 2002- Action Research - Planning

Day 9-9.30
am

9.30-10.20 am 10.20-11.10 am 11.20-12.10 pm 12.10-1pm 2.00-3.15 3.30-5.30 pm
pm

August
(Tuesday)

Registrati 
on of 
Participan 
ts

Inauguration and 
Introduction of 
Participants

Pre-Test
(1)

Conceptual 
analysis of AR & 
scope of AR for 
practitioner's 
profession & 
characteristics of 
AR

CGVM

(2)
Contexts & 
advantages of
AR

PRR

Presentation of participant’s views and 
experiences on AR & related issues

7th August 
(Wedrresd 

ay)

(Recap)
Rapporteu
r’s
Presentati
on
AVRS

(3)
Planning & 
Preparation of AR 
SKS

(4)
Process of AR / 
Implementation of 
AR
SKS

Pooling of AR 
problems

SKS & PRR

Small groups 
formation & 
discussion

Development of 
draft AR proposals

Fine tuning draft 
proposals by
RPs

8th August 
(Thursday)

(Recap)
Rapporteu
r’s
Presentati
on

IIM

(5)
Use of tools & 
techniques in AR

CGVM

(6)
Evaluation, 
reflection and 
decision making 
HLS

Small group 
discussion and 
presentation 
within

Presentation of 
proposals

Presentation of 
Proposals

9^ August 
(Friday)

(Recap)
Rapporteu
r’s
Presentati
on
KRG

Presentation of Proposals Post Test Finalization of 
proposals and 
preparation of 2 
copies

Wrap up session 
(Dos and Don’t s. II 
and III Phase 
expccattions)
HLS and BS

Disburescment of
TA-DA to 
Participants and 

"RPs.
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What w^s transacted?

(a) Inauguration of the programme: The above training programme 
was formally inaugurated by the Principal of the Regional Institute of Education, Mysore, 
Prof.G. Ravindra on the 6th of August, 2002, at 9.30.a.m. as planned.

In his inaugural address, he highlighted the importance of Action Research to all 
practitioners. He also emphasized on the importance of ‘Learning to live together’. He 
stressed on the importance of experience and practice. He also expressed his concerns 
about certain issues related to research, documentation and implications of research 
findings for practice. Thus, the inaugural session aroused motivation levels of the 
participants.

Followed by the inauguration, the objectives of the programme and various 
sessions planned in the schedule were explained by the Coordinator of the programme.

(b) Who were the participants? What were their profiles?

A selected set of DIET faculty from Andhra Pradesh and Kerala were the 
participants, who were given training in the planning, conducting and documenting action 
research in three phases. The first phase of the programme had 25 participants from 
Andhra Pradesh (AP) and Kerala, put together. In this phase it was planned that the 
participants need to be given an orientation about Action Research and they should be 
helped to understand the concept, and processes involved. At the end of the four-day 
training programme, they should be able to develop a proposal, which they may try 
during the second phase.

Out of the 25 participants, 3 participants joined the programme after the pretest 
was administered. So the responses of only 22 participants are available. The profiles 
drawn from their responses indicate the following.

A. Gender Profile: Male - 16 
Female - 6

Total = 22

B. Age profile: Above 50 years - 3
Between 41-50 years - 11 
Between 31 -40 -- 8

Total 22
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The majority of the participants belonged to the age range of 41-50 years., 
followed by those who were between 31 years to 40 years. The small chunck of only 3 
participants were aged above 50 years.

C Educational Qualifications: 9
Only Post Graduates - 14 
M.Phils. - 6
Ph.D.s. - 2

Total 22

It is evident from the above that all were post-graduates. Interestingly, the group 
composed of 6 M.Phils and 2 doctorate holders too.

D Length of service/Teaching Experience:
21 years to 30 years -- 9 
11 -20 years - 11
10 years and less - 2

Total 22

In terms of service/teaching experience, a majority of the participants ranged from 
11 years to 20 years. This was followed by the range of 21 to 30 years. 10 years and 
below were the least. It indicates that this group consisted of those participants who were 
neither too fresh nor too seniors.

E Exposure to Action Research:

(a) Read literature about Action Research - 16 out of 22
(b) Undergone some training - 8 out of 22
© Conducted Action Research-- 15 out of 22

One can see an interesting trend that a good number of participants have read 
some literature and also actually conducted action research, but a small percentage of 
them only have undergone some form of training. It only indicates that without ever some 
formal training, participants have been doing something in the name of action research.

(C) Sessions transacted; There were six theoretical sessions. They included the 
following.

(1) Conceptual analysis of action Research
(2) Contexts of action research
(3) Planning of action research
(4) Execution of action research
(5) Tools and techniques of action research
(6) Evaluation, reflection and decision making of action research.
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The actual papers presented are as follows.

Paper 1
Conceptual Analysis of Action Research (Revised)

C G Venkatesha Murthy

Lucky are the teachers of the 21st century who have multiple opportunities of 
equipping themselves with the most advantageous methods and media. Action Research 
is a 20th century concept which was introduced by Kurt Lewin during the 1940s but it 
remained a management mantra initially and it became an integral part of growth of 
theory and practice of organizational development. It was found relevant to education in 
the late 1980s and spread to other areas like community work, health care, etc. (Coghlan 
and Brannick, 2001). The point that is attempted to be made here is that Action Research 
is applicable in different contexts where education is one.

Functionally speaking, Action Research is a problem solving approach. It helps a 
practitioner to perceive, understand and assess the situation, which is causing 
dissatisfaction and it further facilitates a systematic analysis of possible reasons for the 
cause of dissatisfaction. Once this is done successfully, different alternative solutions can 
be planned, tried out to solve the problem or transform the dissatisfactory level to a 
satisfactory level. Thus, it is a management concept.

In education, this approach is very meaningfully adopted. One of the forerunners 
in education who advocated and using Action Research is Stephen Corey. Interestingly, 
currently, there are many models of Action Research.

The model which we are going to use in the present training programme is an 
improvised model of Me Kernan (1991) called ‘Time Process’ Model, which will be 
discussed in detail.

Who can conduct Action Research?
Any ‘practitioner’ can conduct Action Research. A practitioner is one who also 

practices a profession. Since, teaching is a profession not a job, every teacher is a 
professional. He/She practices teaching like any other professional i.e. a Doctor, an 
Engineer, an Advocate. None of these professionals take their profession as a job. So 
they keep thinking about their profession. They are keen in their growth and 
development. They cannot survive effectively if they do not update their knowledge and 
skills. So they believe in bringing changes in their working styles and skills.

A good and effective teacher is one who believes in improving his practice. To 
do this, one must constantly reflect on his styles and effectiveness of practice. It is how 
action research helps him/her to be ‘reflective practitioners’.

I low to conduct Action Research ?
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As said earlier, there are different models of action research. They all essentially 
aim at ‘reflective practice’ only. A practitioner who is sensitive to various qualitative 
attributes around, will all the time be thinking of this professional responsibility to the 
highest possible level.

A ‘reflective practitioner’ (an effective practitioner/ professional who believes in 
improving his/her practice using action research) attempts to keep his practice upto date. 
Any inadequacy or problem which may disturb his/her tranquility or professional 
satisfaction immediately tries to understand the situation, analyse the causes and attempts 
to solve it or improve the situation from bad to a satisfactory level. This is the essence of 
Action Research or Reflective Practice.

Functionally, various steps involved in Action Research may be discussed as 
follows :

Steps in conducting Action Research

Developing a focus : A sensitive practitioner focuses on the situation which is posing a 
problem or causing dissatisfaction. Example: there might be problems with learners at 
class VIII level in their English language pronunciation, in spite of the best efforts by the 
teacher. Here as a practitioner, if the teacher focuses her attention on this problem she 
has to penetrate further.

She may ask herself:
a) What is happening in the present situation ?
b) What is causing dissatisfaction ?
c) What can I do about it ?
d) How can I do it ?

In order to systematically answer these questions, she may have to follow the following 
steps. These steps put together explain the process of action research.

a) Perceive the problem/dissatisfaction state
b) Analyse the problem/issues surrounding dissatisfaction state
c) Understand the dynamics or probable causes (as realistically as possible)
d) Develop propositions (tentative theory) based on identified causes
e) Prioritise propositions
f) Identify intervention
g) Develop Action Hypothesis
h) Plan for Intervention
i) Execute Intervention
j) Evaluate the effectiveness of Intervention
k) Make decision through reflection, explanation and understanding action.
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Why Action Research is called ‘Reflective Practice’ ?

It is important to know that the centrality of Action Research lies in its reflective 
nature, which facilitates qualitatively a better practice. It is called reflective practice 
because it provides an opportunity to reflect on one’s own practice systematically. 
Therefore, the primary beneficiary of Action Research is the practitioner himself/herself. 
Others also benefit. This point will be elaborated in the subsequent lectures.

Characteristics of Action Research

Some of the salient features of Action Research are as follows :
1. Small Scale Intervention : Action Research as a whole is a small scale 

intervention provided by a practitioner as a part of one’s own legitimate activity.
2. Context Specific Nature : The whole Action Research is specifically studied, 

planned and implemented in a specific context and hence it is not generalizable. 
The solutions provided to either the problem or to elevate the dissatisfaction to a 
state of satisfaction is specific to the specific context. So intact groups of 
beneficiaries are studied.

3. Reflective Practice: The entire Action Research process enables a practitioner to 
reflect on his/her own efficiency and enables him/her to improve their practice. 
So ‘reflective practice’ is the central feature of Action Research.

4. Enhancement of Efficiency : In the process of reflecting on the efficiency, it 
prompts the practitioner to enhance one’s own efficiency. So this is one of the 
important features of Action Research.

5. Practitioner’s Privilege: The entire perspective of becoming a ‘reflective 
practitioner’ is possible only if one wants to become a reflective practitioner. If 
one is happy with whatever that is around him/her, in whatever quality or manner, 
one need not undertake action research. So, one can undertake Action Research if 
only one wants. No body can compel anyone to do Action Research. One 
undertakes Action Research in order to improve one’s own practice. So, it is 
practitioner’s privilege. An intelligent practitioner considers Action Research as a 
boon and hence it becomes his/her privilege.

Professional Concerns to be effective reflective practitioners

Every functionary in education, whether he/she is a teacher, teacher educator, 
administrator, manager or planner can use Action Research as a strategy to make their 
profession rewarding.

Some of the points every teacher/teacher educator needs to keep in mind are :
a) Teaching is a profession and not a job.
b) To become effective as a teacher/teacher educator is in the hands of a practitioner 

himself/herself.
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c) Action Research/Reflective practice need to be understood conceptually and tried 
out by every practitioner whenever he/she feels that they need to improve a 
situation around where they have their legitimate role.

d) Action Research is not just problem-solving approach it is beyond that.
e) Every practitioner must strive to do better and better.
f) A teacher/teacher educator must be sensitive to different issues, surrounding 

him/her. Anything, which needs improvement, which is within one’s own 
legitimate boundary, needs to be attempted to by a practitioner.

g) Every practitioner needs to develop professional concerns, professional 
competence and conviction about doing things and doing things professionally.

h) Teaching is to be understood as a well-planned and designed intervention and not 
as a formality of visiting classroom and engaging children irrespective of 
relevance.

i) A good professional does not compromise on the quality.
j) A good professional also attempts to influence the environment around him/her 

for qualitative transformation.

If we all seriously think of the issues discussed above, to become a part of our 
professional life, there is little scope to be pessimistic about becoming effective reflective 
practitioners.
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Paper 2
Contexts amenable to Action Research (Revised)

P.R.Rao

The educational system has many components or aspects. It has personnel at 
various levels (classroom teacher to a commissioner). Each category of personnel has a 
set of well-defined roles to discharge and is expected to attain prescribed goals. When 
expected goals are not attained, one has to reflect upon his performance and determine 
the factors that are not satisfactory and hence a cause for ‘concern’. The dissatisfaction 
and hence concerns are associated with each of these aspects or components and with the 
roles of different functionaries individually and /or in collaboration with colleagues.
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Further, there are numerous problems associated with the students. Ihus, the contexts tor 
undertaking action research are many and varied. However, they are classified broadly 
into two categories, i.e., academic and non-academic.

Advantages of Action Research:
(1) Easily acceptable to functionaries as it can be undertaken by a functionary with 

the usual teacher training and a general understanding of the subject-education. 
For this an expert training in measurement, statistics and research methodology is 
not a must.

(2) There is no time lag in the newfound knowledge entering the classroom situation 
when the practitioner and the researcher become one.

(3) Though, Action Research focuses on local solutions to local problems, its findings 
may be relevant to and useful for similar situations elsewhere.

(4) The demand on resources for Action Research is very little.
(5) Indulging in AR enables a practitioner to keep learning and improving on his 

competencies.
(6) The practitioner’s ability to perform better on the job gives him immense 

satisfaction.
(7) A substantial kind of AR involving innovative strategies will enable a 

practitioner, if he desires to compete for national, state awards for innovations in 
education.

(8) Students too enjoy their development along with their teachers.
(9) AR transforms a given situation/ institution into a better one.

xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx

Paper 3
Planning and Preparation for Action Research (Revised)

B Sarada 
Educational Consultant

Mysore

Introduction

How do we got about action research ? Is there any particular sequence to be 
followed ? Where do we start ? Do we take any help ? What preparations are necessary 
? How do we know that this research has been useful in some way ? Well, let us follow 
the steps in the ‘Time Process’ model.

a) Perceive the problem/dissatisfaction state :
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Let's look around ourselves; are we happy about everything that is going on? At 
times we may feel that there is nothing to complain about. Let us not be complacent; 
complacency leads to inaction - stagnation. Linder such a state of affairs, neither shall 
we have the enthusiasm to try anything new nor will our students be inspired. So, let us 
start looking around a little more carefully, a little deeper and with a little more concern. 
At this juncture, one point needs clarification. In action research, we are not talking only 
of problems - pathological abnormalities so to say; the concern may be just to improve 
some existing practice - one’ s own method of teaching, classroom management, 
conducting inservice training programme or CRC meetings and so on. No man is 
perfect; nor is any professional! In the first place, there should be the will to introspect 
and for self-improvement.

b) Analyse the problem/issues surrounding dissatisfaction state:
Often we may feel that there are quite a few problems or issues. We should 

analyse the situation and see which of them are within our control. At times, one 
problem may be related with another; so we should decide which one needs our attention 
first; which one may be achieved in a fairly reasonable time; which one lends itself to 
greater chances of solving. Also we should not be too ambitious; but take small steps. 
Yet other times, we may perceive a vague situation; we should try and define the 
problem as specifically as possible. We should also try to study the students/beneficiaries 
of our action research. Does the evidence of the problem lie in the whole class or only 
some of them ? Try to get a clear profile of the group - are there any specific 
characteristics of the group like boys or girls, repeaters, first generation learners or other 
factors that help to delineate the group. Often the profile itself may be suggestive of the 
causes of the problem as well as possible solutions.

c) Understand the possible causes :
Now we analyse the causative factors of the problem on hand. The centrality of 

action research is reflective practice; the reflective practitioner asks himself, “What is 
causing dissatisfaction? What can I do about it?” Does the problem stem from a process 
like communication, transaction or materials employed or the organization and 
management of things or yet other factors ? At this stage, self-introspection is essential. 
Discussion with colleagues or experts or parents or even with students may help us in 
understanding the causes.

d) Develop Propositions :
A thorough analysis of the causes and a close delineation of the target group do 

help us in developing the propositions. The possible linkages among the various causes 
have to be analysed. The reflective practitioner tries to understand how the dynamics or 
an interplay of the different causes culminates in the present dissatisfaction; based on 
this, he develops a few propositions or tentative theories regarding the probable cause- 
effect relationship.
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e) Prioritise Propositions:
Conjecturing, often, leads to not one, but more propositions. All these have to be 

critically examined (evaluated) and prioritized on the basis of the intensity of the problem 
or its urgency. The most intense or urgent one should be addressed first. (When there is 
only one proposition, obviously there is no question of prioritizing). Based on the 
proposition, we have to think of plausible solutions for the problem. One's experience, 
critical and constructive thinking, discussion with collaborators, associates, experienced 
colleagues, consultation with experts and other knowledgeable people, observation, 
reading, etc. are found useful in conjecturing various propositions and possible solutions.

J) Develop Action Hypothesis:
Having decided the intervention, we should develop an action hypothesis. The 

crucial dimension of the action programme consists in the basic approach (es) and 
strategy(ies) selected. It has a purpose - clear and specific. Generally, it is to improve, 
raise or develop something - learning, achievement, capabilities, behaviour of a certain 
kind in a specified area. The action hypothesis may read “Such and such 
strategy/approach” will considerably develop/improve/raise “such and such outcome”.

Thus we see that an action hypothesis is the statement of the tentative action/ 
intervention/ solution of the problem. It should be clear, precise and stated in simple 
terms. It should be explicit about the intervention to be tried, the target in whom it will 
be tried and the expected outcome. Until the hypothesis is developed, the idea of the 
intervention would be rather vague; it gets crystallized only when we try to put it down in 
the form of a hypothesis.
Examples:

• Demonstration in the actual classroom will help the teacher trainees to transact the
SLAP (Second Language Acquisition Programme) effectively.

• Group activities and brief presentations by the participating teachers will increase 
their interest in in-service training programmes.

• Class VI students will understand science concepts better through simple projects.

g) Plan for Intervention:
Once the hypothesis is developed, we have a broad design on hand. Based on this 

design, we should work out every minute detail of the plan of action. Proper designing 
and detailed planning facilitates the smooth sailing of the various action research 
operations; it makes it as efficient as possible, yielding maximum effects as desired with 
minimum effort and time. Advance planning is essential not only for effective action but 
also for collection and analyses of data.

What is Planning? It is “The act of identifying, specifying and selecting goals, 
objectives and course of action for accomplishing the mission or broad, overall purpose 
of the institution”. In simple words, the what for, who, what, when, where, how, etc. of 
all the sequential phases/components/activities of the whole action programme must be
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spelt out in adequate details. Here again, discussion, consultation and critical thinking 
are useful.

Why Planning? With meticulous planning, half the work is done. Proper planning is 
very crucial in any strategy. Planning is helpful

• to give a direction to the action research
• to make advance preparations
• to ensure optimal efficiency
• to achieve economy of time and effort
• to complete the task within a time frame
• to minimize the chances of adhoc decisions and digressions and
• to ensure smooth sailing of the entire programme

A plan for intervention: Preparing a detailed plan is a crucial task. It should state the 
problem and the action hypothesis in unambiguous terms. It should give the profile of 
the target. It should spell out the component tasks of the intervention. A task grid giving 
the people involved, the place of action, the time of action and other essential details of 
each task is of utmost use. Proper scheduling is prerequisite. The plan should also spell 
out the constraints and the precautions to be observed. It should contain the details of 
all the resources that would be required - human, material and even finance. Who would 
be the collaborators? What specific roles would they play? Who are the experts 
available for consultation? What materials would be required, in what quantity and how 
do we procure them? How much finance would be required and where do we get it? 
What tools and techniques would be used for evaluation? Specific answers to all these 
questions should be available in the plan.

Task Grid:

Task People Place Period Comments

Preparation: The plan has to be translated into action. Before the commencement of 
the actual intervention, there is a lot to be done by way of preparation. This involves 
communicating to the people concerned about their roles like collaboration, co
operation, observation, etc. The materials should also be got ready. Tools and aids, if 
any, will have to be prepared. Physical arrangements for the various stages of the 
intervention will also have to be done.
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Conclusion; Successful planning is in itself a planned process. It increases the chances of 
bringing about the desired results; lack of it can only mean a great waste of time, effort 
and resources.' Hence, planning will have to be done meticulously with utmost care.

Paper 4
This paper was an explanation of an action research conducted by Smt. Shyamala. 

She explained how she conducted it.
Paper 5

Use of tools and techniques in Action Research

C.G.Venkatesha Murthy

Introduction: The use of tools and techniques play a crucial role in the entire operation 
of Action Research. When Action research is studied and understood in education it can 
be visualized at different levels. It could include the school level where teaching-learning 
takes place, at administrator’s level in bringing educational administrative reforms, at 
educational manager’s level where better management can be aspired, and at educational 
planning stage where realistic planning can be achieved in lieu of planning based on gut 
feelings.

So, at various levels Action Research can be undertaken. To collect reliable and 
valid evidences before and after intervention, the right kind to tools and techniques play a 
crucial role.

Some of the tools and techniques, which can be visualized, to be of use in Action 
Research in teaching-learning context may include the following.

I (A) Tools:

(B) Techniques:

(1) Achievement test
(2) Diagnostic test
(3) Psychological tests

Attention
Concentration
Concept formation
Personality
Intelligence
Memory
Study Habits etc.

(4) Questionnaire
(5) Interview Schedule
(6) Checklist

(1) Interview
(2) Observation
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(U Achievement Test (AT): An achievement test is one which is used by a
teacher to understand to what extent the objectives of instruction are achieved by 
way of assessing how far students have understood and responded.

Achievement Test

Teacher made Standardized

An achievement test may be teacher-made or standardized. Normally, the tests that are 
prepared by teachers in schools are teacher-made tests.

A teacher-made test has the following features.

a) It is based on the instructional objectives and assesses what was intended to be 
achieved.

b) It covers adequately all the units/subunits.
c) It is developed based on a blue print which is a combination of different 

weightages assigned to different instructional objectives as well as different item 
types.

d) Here processes and products are both going to be tested but product gets an upper 
hand.

e) A Scoring key will be developed based on which the responses will be evaluated.

The standardized achievement tests are normally used for selection 
purposes. Since standardization is a procedure-driven activity teachers cannot resort to it 
nor is it going to be useful to them. So we exclude that from our present discussion.

Achievement Test

,_______ i________ ,
I i

Norm-referenced tests ' Criterion-referenced tests

Achievement tests can also be Norm-referenced or Criterion-referenced. A norm- 
referenced test in one where the performance of a subject is referred to the norm and is 
evaluated. While, in a criterion- referenced testing situation the individual is not referred 
to a norm but he is assessed for his/her mastery level on certain competencies. So here, 
the respondent is judged against the criteria of mastery level attainment and evaluated as 
whether one is a master or a non-master on a particular competency.
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In a classroom situation, perhaps this is one test i.e. Achievement test, which may 
be used extensively by practitioners in Action Research.

2. Diagnostic Test (DT) : As the name indicates, a diagnostic test is one which is 
used to diagnose the learning difficulty of students.

‘A diagnostic test is also an achievement test but all achievement tests are not 
diagnostic tests’.

Salient features of a diagnostic test:

1) A diagnostic test (DT) is an achievement test only but focuses on some 
specific aspects(s).

2) A DT has items arranged from simple to complex based on the developer’s 
perception, complexity of the concept and processes involved in 
understanding them.

3) A good number of items are generated on each of the competency, which is 
under test as one or two items are insufficient to certify a consistent good or 
poor performance.

4) Items provide enough scope for ‘Error Analysis’ so that what kinds of errors 
students commit can be understood for remediation purposes.

5) Understanding the processes in test items are given more weightage than just 
products. Ex. In arithmetic, the working and procedure of arriving at an 
inference is given more weightage than just the product.

6) A DT is different from achievement test in the sense that achievement test 
tries to adequately cover all objectives of instruction and hence extensiveness 
is a criterion there. While, in a diagnostic test exclusiveness is a criterion as 
it covers exclusive domain, concepts or processes.

7) It helps a teacher by pinpointing the problem areas, concepts, processes of 
learners and facilities providing remedial teaching.

Diagnostic tests are also very useful for classroom practitioners in helping 
students and enhancing their own practice quality.

3. Psychological Tests: There are a number of psychological tests available in 
standardized forms. Many of them are very useful and relevant in assessing the learners. 
Some of the tests which are useful for a teacher/teacher educator include; tests to 
measure, Attention, Concentration, Personality, Intelligence, Memory, Study Habits, 
Concept Formation etc. etc.

Since, these tests are to be administered with proper understanding and 
precautions, either an interested teacher may learn how to use it or seek the help of 
professionals. After all, Action Research is a collaborative approach though.
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Every test has its own procedures, answering procedure, scoring pattern, 
interpretation of scores etc. One has to strictly adhere to those conditions. They are non 
negotiable. The use of Psychological tools and tests can certainly help a practitioner to 
quickly get the Psychological attributes of learners.

Those who are interested in knowing more on these may read relevant literature 
or consult trained Psychologists.

4. Questionnaire: is perhaps the most widely used tool in any exploratory study. A 
questionnaire is a set of questions framed in an order. It may be administered in person 
or be mailed too. This may be standardized or non-standardized.

A good questionnaire satisfies the following requirements.

a) The Objectives of the purpose are adequately covered and spread 
over through different items.

b) It motivates respondents to answer all questions.
c) It does not bore a respondent to complete, as it will not be too lengthy.
d) The language used in the questionnaire suits the respondents’ level.
e) The questions are such for which respondents have answers.
f) There will be no leading question.
g) Questions are arranged in a logical sequence.
h) Formulation of the anchor question and terminal question has specific 

significance in a questionnaire.

5. Interview Schedule: Interview schedule is a tool and its conduct is a technique.
Interview is a process of eliciting responses to certain questions in a conversational mode.

The interview may use a structured schedule or a semi structured one or it may 
not use any schedule at all. They are called structured, semi structured and unstructured 
interviews respectively.

Characteristics of an Interview Schedule

1) There is a definite focus in any interview and different items cover the main
focus.

2) Very pleasant questions are used as anchor questions.
3) There is a development trend in the range of questions in probing the

respondent on a particular issue.
4) Item structures may be very soft, hard or aggressive. It depends upon the

interviewer and his background.
5) Probing questions are covered in a planned way as that is going to be the

crux of the interview.
6) The items that can lead to a smooth closure also need to be planned well.
7) Depending upon whether it is structured or semi structured schedule there

will be slight variation in the rigidity of the schedule.
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Thus interview schedule serves as an important tool.

6. Checklist: is a tool comprising items relevant to the problems under study.
The respondent is expected to look at the checklist and indicate whether the listed 
point/quality is present or absent in him/her in the space provided to each item. This is 
also very useful in many situations in the context of Action Research.

B. Techniques: Over and above the tools, there are a few techniques, which are 
relevant in the context of Action Research. They include;

(a) Interview, and (b) Observation

a) Interview: Interview is a process of eliciting responses to certain
questions in a conversational mode. This is perhaps the easiest mode of 
obtaining response among human beings. But, it may be difficult to ensure 
that the respondent always responds honestly. If the interviewer is intelligent 
he/she can make out the truth. This technique can be of a great help in 
Action Research.

b) Observation: In one of the oldest techniques of studying human
behaviour. In this method the observer makes observations of the subject 
and infers objectively the behavioural patterns. It is a simple technique as 
well as powerful one in understanding human behaviour. One must have 
proper insight to analyse any behaviour based on observation.

The interested persons may know more about these tools and techniques 
consulting relevant sources.

II Development/Selection of Tests: Some Issues
In educational practice generally tests, which are developed, are Achievement 

Tests or Diagnostic Tests, apart from questionnaires and interviews. The remaining tests 
are normally standardized in nature. So they are chosen/ selected by a practitioner.

Points to remember if tests are going to be developed". As said above a 
practitioner may either develop achievement/diagnostic test or some questionnaires or 
interview schedules. Certain points to be borne in mind during development are;

a) The objective of assessment has to be spelt out first.
b) Keeping in view the objectives a required blue print has to be developed.
c) Based on the blue print, issues to be covered under different items have to 

be identified.

d) Items have to be generated based on identified issues.
e) The tool can be used straightway if it is planned to be used as a non- 

standardized tool.
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0 If a tool is planned to be standardized it has to follow certain procedures.

They are not dealt with here for want of time.

On the other hand, a practitioner may prefer to select some tools, which are 
already available in standardized forms. In such a situation one must keep the following 
points in mind while selecting a tool.

a) What is to be measured/assessed is to be clearly identified.
b) Search for tools, which measures the desired attributes (s).
© Look for different domains that are considered in the tool. See its 

relevance for the present context.
(e) Look at the relevance of the tool for use with the target subjects in terms 

of;
I. Length of the test

II. Language and cultural contexts
III. Psychometric properties such as the reliability, validity and item 

analysis.
IV. Presence or absence of norms, and
V. Relevance of norms to the present group/individual

(e) In a norm-referenced test, absence of norm in a test becomes meaningless.

So selection of test has to be done carefully. If need be a practitioner need to 
consult a professional in this regard.

Ill Administration, collection of data/evidence, scoring and tabulation
Once the selection of a test is finalized, its administration has to be made keeping 

in view the instructions of the test.

During the process of administration, test and extra test observation and data have 
to be collected professionally keeping in view the demands of the test/technique.

Each test will have a scoring key and using the key, different items have to be 
scored. Depending upon the number of subjects, on each attribute individual scores are 
to be tabulated in the form of a table.

IV Use of graphical representation
The group data tabulated can be represented graphically. This can provide a 

visual picture of how the obtained data range.

Some of the popular forms of graphical representation include;
a) Bar diagram
b) Histogram &
c) Pie diagram
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a) Bar Diagram: Bar diagrams are represented using bars for different
subgroups. It can be depicted either horizontally or vertically. Generally, vertical 
representations are used more as human vision is more comfortable with vertical view as 
compared to horizontal view.

b) Histogram: are also represented using bars but they are seen in jointed 
manner. It is depicted horizontally.

c) Pie diagram: is yet another graphical representation where the proportion 
of each entities are shown on a circle. As you may know a circle has 360°. The 
frequencies of each of the entities is converted into different degrees and depicted.

All the graphical representations aim at showing the frequencies and their 
proportions visually.

Advantages of Graphical representations:
1. It is visual and hence can be very attractive to appreciate figures.
2. Graphs can depict effectively which a common man can also understand.
3. Understanding quantitative indicators through graph can be very effective and

powerful.
4. It is widely used for depiction purposes.

The examples for different graphical representations are shown as follows.

Histogram
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Pie Diagram

Frequencies

xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx

Paper 6

Evaluation, Reflection and Decision Making
Satheesh, II L

A change towards higher level ofperformance is frequently short 
lived; after a 'shot in the arm the practice returns to previous 
level.... A successful change includes, therefore, three aspects :

1. Unfreezing (if necessary) the present level
2. moving to the new level, and
3. freezing the practice at new level

Kurt Lewin
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The model of Action Research that we have presented is based on the one 
proposed by McKernan (1991). In the said model, the last two steps of the spiral refers to

i) Evaluation of the effectiveness of the intervention
ii) Taking decisions through reflection, explanation and understanding action.

The above two steps logically follow the execution of the ‘action’ and collection 
of evidences. Some call the collection of evidences as ‘collection of data’. We collect 
data by employing various tools and techniques. The various tools/ techniques that 
employ do not yield data of the same type. Some of the data that are expressed in terms 
of numbers, which lend for further treatment, are called quantitative data. The data that 
are in descriptive form are called qualitative data. The data that we collect in any Action 
Research study may be quantitative, qualitative or both.

To throw light on the effectiveness of our action, we must collect adequate data 
that are dependable. It must be noted here that no single source of data is adequate 
enough for objective evaluation, reflection and decision-making. Therefore, it is 
imperative for an action researcher to procure relevant data from multiple dependable 
sources.

The kind of data we obtain depends on the tool/technique we employ while 
collecting evidence. Data in the form of verbal descriptions collected through 
observations, interviews, questionnaires, opinionnaires, diary, anecdotal records, etc. 
constitute qualitative data. Unstructured interviews, open-ended questionnaires, 
observations will provide comprehensive information that may extremely be useful in 
understanding the situation. Qualitative data is important in an Action Research as well. 
Qualitative data provides both depth and detail. Some of the Action Research studies 
may provide only qualitative data and that will be adequate enough for reflecting upon 
one’s own practices.

Qualitative data should be analysed for its content, intensity, direction and 
frequency. The data should also be compared with the quantitative data if available. 
When only quantitative data is not available, one must collect qualitative data from 
multiple sources in order to reduce the chances of bias.

Qualitative data should be edited, quantified (if need be), tabulated, organized, 
analyzed and interpreted for evaluating the effectiveness of the intervention. This will 
lead to acceptance or rejection of the action hypothesis.

The evaluation of the effectiveness or otherwise of any intervention should be 
based on good evidence. This raises the question “What constitutes good evidence?”. 
Good evidence should be Comprehensive, Objective, Valid and Reliable.

Please note that in action research we are not using inferential statistics at all. In 
fact there is no need or place for inferential statistics in Action Research. What we need 
is a few simple descriptive statistical measures. These measures describe the properties
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of the group on a given trait or a characteristic. They throw light on the nature of the 
group studied and nothing beyond that. Descriptive statistical measures are used in 
Action Research studies. Some of the commonly used measures of descriptive statistics 
are:

1. Measures of Central Tendency: Mean, Median and Mode
2. Measures of Dispersion: Range, Mean Deviation, Standard Deviation, 

Quartile Deviation.
3. Measures of divergence: Skewness and Kurtosis

Let us now acquaint ourselves with these statistical measures.

1. Measures of Central Tendency
Let us say that we have conducted an achievement test in mathematics in a class 

consisting of 40 students. The performance of the students can be reported in several 
ways. Reporting on the achievement of each one of the students is one way of reporting. 
But this is a cumbersome process. We need a method of summarizing these test scores. 
Graphical representation is one way of doing this. Another method is to find a single 
score that is representative of all the scores. A score that represents the entire set of 
scores in a distribution is called a measure of central tendency. The Mean, Median and 
the Mode are the three measures of central tendency.

1.1 Mean
Mean is also called the Arithmetic average. Probably mean is the most easily 

understood and most frequently used measure of Central Tendency. The mean of a set of 
observations is obtained by dividing the sum of all the scores by the total number of 
scores. Mean is the center of gravity in the distribution and each score contributes to its 
value. Mean should be used when

• The scores are distributed symmetrically around a central point. In other 
words, the distribution should not be badly skewed.

• The measure of central tendency having the greatest stability is desired.
• Further treatment (computations) of the data is desired.
• The center of gravity of the distribution is desired.

1.2 Median
When the scores in any given distribution arranged from lowest to highest or vice 

versa, every score is associated with a certain position or rank. In this situation, there 
will be one position (score) that divides the array into two equal parts. This score is 
called the Median score. The median of a distribution is those score in the distribution 
above and below which one-half of the scores lie. Median is a measure of position rather 
than the magnitude. This is why Median is called position average. Median should be 
used when

• the exact midpoint of the distribution is desired.
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• Extreme scores are markedly affecting the mean (Median is not affected by 
extreme scores).

• A quick measure of central tendency is wanted.
• An incomplete distribution is given.
• We just want to know whether cases fall within the upper half or the lower 

half of the distribution.

1.3 Mode: The mode or the modal value of a distribution is defined as that score 
which occurs most frequently. A distribution may have a single mode (unimodal), two 
modes (bimodal) or many modes (multimodal). Use mode when

• A quick and approximate measure of central tendency is desired.
• The measure of the central tendency is expected to be the most typical value.

2. Measures of Variability: The measures of central tendency give a single value 
that is representative of the distribution. However, they do not adequately reflect the 
nature of the distribution. Two sets of distributions may have same mean despite their 
varied spread. Therefore, there is need of certain measure that will reflect the way the 
scores in the given distribution are scattered. Statistical measures that reflect the spread 
of scores/observations in a distribution are known as measures of variability or measures 
of dispersion. Some of the commonly used measures of variability are The Range, The 
Mean Deviation, the Quartile Deviation, and the Standard Deviation. Let us know the 
meaning and context of these measures in brief.

2.1 Range: Range is the most general and the simplest of measures of variability. It is 
defined as the difference between the largest score and the smallest score in a 
distribution. Range, as is obvious, is based on the two extreme scores of the distribution 
and hence fails to reflect the nature of spread of the in between scores of the distribution. 
Range is computed when

• a quick measure of the spread is wanted.
• Only the extreme scores are known
• Just the knowledge of the total spread is desired.
• The distribution is too small or too big to justify the computations of a more 

precise measure of variability.

2.2 Quartile Deviation: The Quartile Deviation as a measure of variability refers to 
one-half of the scale distance between the 75th percentile and 25th percentile in a 
distribution. Computation of the quartile deviation is resorted to when

• the median is considered as the measure of central tendency
• the concentration of the scores around the median is of primary interest.
• Extreme scores are exerting a huge influence on the Standard Deviation.

2.3 Mean Deviation : Mean Deviation is also called the Average Deviation. The 
average of the absolute value of deviations of all of the separate scores in a distribution
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from their mean is called the Mean Deviation. Sometimes the deviations are also 
calculated from other measures of central tendency such as Median or Mode. Use Mean 
Deviation when

• it is desired to consider deviations of all scores of the distribution from the 
mean.

• Extreme deviations are unduly affecting the Standard Deviation.

2.4 Standard Deviation:
The Standard Deviation of the scores in a distribution is the positive square root 

of the arithmetic mean of the squares of deviations of the scores from the arithmetic 
mean. To put it succinctly, we may say that “Standard Deviation is the root mean square 
deviation from mean”. Standard Deviation is used when

• a measure of variability of greatest stability is sought
• further statistical treatment is contemplated.

3. Measures of Divergence: Skewness and Kurtosis
When we represent the scores in a distribution by using a frequency polygon, we 

get a curve. The curve for small distributions is usually jagged. However, it can be 
approximated to a smooth curve. Depending on the nature of the distribution, the curve 
may be symmetrical or it may show divergence from symmetry. A distribution that 
shows divergence from symmetry is said to be skewed. If a frequency distribution curve 
is having a long tail on right side, it is said to be positively skewed. A curve that shows a 
long tail to the left is said to be negatively skewed, in action research, we strive to 
achieve a movement from positively skewed situation towards a negatively skewed 
status. For illustration, let us consider an example. Let us say a large number of students 
of class III have not mastered the idea of ‘place value’. The frequency distribution curve 
of the data would be positively skewed. We initiate an intervention. If the intervention is 
effective then the curve on a distribution of post-test scores will be negatively skewed.

Kurtosis is another measure of divergence. It refers to the ‘peakedness’ or 
flatness of the frequency distribution. Kurtosis could be Lepto-kurtic, Meso-kurtic or 
Platy-kurtic. The Meso-kurtic modal point is what is seen in a normal distribution curve. 
The modal point above normal curve is Lepto-kurtic and below normal curve is Platy- 
kurtic distributions.

Evaluation

Evaluation of the effectiveness of an intervention refers to the process of taking 
appropriate decisions based on the analysis of all the relevant data gathered during the 
course of the intervention. The process of evaluation consists of two aspects namely 
measurement and attaching a value to the measurement made.

Evaluation = Measurement + Assigning Value Judgement
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Evaluation involves following steps:
1. Collection of data through measurement
2. Interpretation of Measurement

Analysis of data
A prerequisite step in the analysis is to organize the data gathered by employing 

various tools/techniques. This involves editing the data, classification and preparation of 
all significant tables that the data permit. Analysis of the data means studying the 
organized data in order to discover the inherent facts. The data has to be analyzed 
keeping in view the problem under consideration and the action hypothesis. It may be 
quite useful to deliberate on the problem under consideration in layperson’s terms. Then one 
could go for the computation of appropriate measures of descriptive statistics and finally interpret 
the findings.

Reflection
Analysis is not an end in itself. It is a means to an end. The end goal of action 

research is to effect a change in practice in order to achieve greater proficiency. The 
analysis and interpretation should lead logically to reflection and decision-making. 
During the course of this workshop we have been emphasizing the fact that Action 
Research is a reflective practice undertaken by the practitioner. Reflection is the process 
of assessing the worth of the intervention. This has to be done with utmost care and 
sincerity. In reflection, the action researcher reflects upon such questions as

Is the new practice effective?
Is there good evidence in support of the hypothesis?
Should I continue with my old practice?
Is the solution to the impending problem effective?

& Has the intervention brought about improvements to a satisfactory level?
Is there a scope for further enhancing of my competence?

Thus, Reflection leads to decision-making.

Decision Making
A reflective practitioner has systematically studied a problem, planned and 

implemented an appropriate ‘action’, gathered evidence, analyzed the data and has 
reflected upon the worth of the intervention. What next? The next step is a deliberate 
decision to effect a change in practice if found appropriate and to move on to the next 
spiral. The decision could be on questions like the following:

■ Shall I terminate the intervention ?
■ Shall I not effect a change in the existing practice ? 

Shall I incorporate the new practice in my functioning ?
• ■ Shall I try another strategy ?

■ Is there a more effective way to achieve the goals ?
■ What strategies will hone up my skills further ?
■ I shall implement this !
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■ I shall make further efforts to improve my practices !!

Action Research Spiral :
Action research is not a one-time affair. A professional cannot afford to be 

reflective just once in a while. Action Research has to be a continuous endeavor. The 
quest for improvement, growth, innovation and the desire to move into a higher level of 
performance should be continuous. We need to remember that what we think is best can 
also be bettered. Movement towards betterment is very much essential to all 
professionals and more so for teachers.

If we keep on doing what we always do, we will keep on getting what we always 
get ! If we desire to achieve better results and effectiveness in our functioning, 
continuous striving is a must. Hence Action Research has to continue in spirals in a 
continuous manner.

xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx

(D) Dos and Don’ts for participants for II and II phases
As a part of the wrap up of the training programme, all the participants were 

requested to stick to the guidelines. The checklist used is as follows.

Regional Institute of Education, Mysore-570 006 
Training in Planning and Execution of Action Research for DIET faculty of 

Andhra Pradesh and Kerala

Guidelines to the participants for phase II (Revised)

1. Maintain a diary.
2. Read the literature given to you in the training programme.
3. Review you proposed Action Research, if necessary, in consultation with 

colleagues and other knowledgeable people. You may refine the plan, but DO 
NOT CHANGE THE CONCERN.

4. Prepare a detailed plan of action.
5. Prepare a time-schedule. See that the Action Research doesn’t interfere with your 

routine work or inconvenience others around you.
6. Plan your intervention, which can become a part of your natural practice.
7. Let your intervention not be unrealistic but be practically driven.
8. Discuss your plan with your collaborators.
9. Identify the tasks and activities.
10. Collect the required materials.
11. Prepare the tools, aids and other materials that are required and refine them on the 

basis of the feedback from colleagues.
12. Execute the intervention.
13. Collect the date (from as many sources as possible-Qualitative and Quantitative), 

analyse and reflect.
14. Don’t throw away any data while editing.
15. Think what implication this study has for your practice.
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16. If not satisfied with the outcome, think of the next spiral of Action for future.
17. Prepare a draft report-strictly on the given format of ten steps (refer to the handout 

on the “Conceptual Analysis of Action Research”.
18. Attend the Phase III of the programme without fail.

CHECK LIST of materials to be brought for Phase III

1. Literature given to you during Phase I
2. Tools prepared/used by you.
3. Evidences of intervention-photographs, aids, cassettes etc.
4. Data/Evidences collected for evaluating the effectiveness of the intervention.
5. All materials relevant to the study undertaken by you.
6. List of names and addresses of collaborators and organizations involved in the 

study.
7. Reference books used, if any.
8. Draft report: a) Hard copy b) on a floppy
9. A blank floppy
10. Transparencies/slides etc for a brief presentation of your study
11. Diary

Part D
What are the outcomes?

The outcomes of the training programme are discussed at three levels. They 
include;

(a) Ratings of transactions for their effectiveness
(b) Ratings of materials for their usefulness
(c) 25 proposals.

The effectiveness of the programme depends upon how the participants have felt 
about the quality of the programme, usefulness of the materials as well as what came out 
of the programme. Keeping in view the above it was attempted to see how participants 
have felt about the programme.

(a) Ratings of the transactions for their effectiveness:

All the ratings are expressed in terms of percentages.

SI.No. Areas Very
Effective

Effective Just
OK

Ineffective Totally
Ineffective

1 Conceptual 
Analysis,etc.

73 27 - - -

2 Contexts and 44 44 12 - -
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advantages
3 Plan and

preparation
52 40 8 - -

4 Process of AR 31 58 11 -
5 Tools and

techniques
58 29 13 - -

6 Evaluation,
Reflection and 
Decision

64 20 16

7 Small group
discussions

13 52 22 13 -

8 Development of 
proposals

17 71 12 - -

9 Presentation of 
proposals

33 53 13 - -

It is evident from the above table that a majority of respondents have found the 
transactions useful. A very small percentage of them have found some of the transactions 
just OK.

(b) Ratings of materials for their usefulness: All the ratings are expressed in 
terms of percentages.

SI.No. Topics Very
Useful

Useful Just OK Not useful Totally
Useless

1 Conceptual
analysis

80 16 4 - -

2 Contexts 52 36 12 - -
3 Plan and 

preparation
64 32 4 - -

4 Process of AR 52 26 22 - -
5 Tools and 

techniques
68 28 4 - -

6 Evaluation, 
Reflection and 
Decision

72 8 4

A quick glance at the above table indicates that all the materials developed and 
distributed have been found to be highly useful to participants. None has found them to 
be useless.

© 25 proposals: The substantial outcomes of the first phase of the training
programme are the development of 25 proposals. All the proposals were put to scruitiny 
-after the training programme - before the resource persons and corrections were made 
and certain recommendations were also made. The edited proposals are as follows.
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Improving the Communicative Skills in English 
of teachers teaching class III (Revised Version)

I M Indira 
Ernakulam

L Perception of the Problem : As a DIET faculty, I have observed that the 
teachers teaching Standard III are not able to communicate in English with their students 
effectively.

2. Analysis of the Problem :In Kerala, English is going to be introduced as 
second language in Standard III from this academic year 2002-03. So far, it was taught 
as a second language from Standard IV onwards. Teachers have to teach English in 
class III without a prescribed text. As only spoken English is required, teachers should 
be able to communicate effectively in English, but they fail to do so. Though they are 
able to write good English, they are diffident while speaking English.

3. Probable Causes:
i. Many of the teachers are teaching English for the first time in their life. 

So they lack experience.
ii. In Malayalam medium classes, they never had any opportunity to speak 

English.
iii. They do not speak English because they are afraid of making mistakes.
iv. They have not received any inservice training to improve their 

competency in spoken English.

4. Proposition .'Lack of confidence as well as training and practice comes in the 
way of communicating effectively in English for teachers.

5. Action Hypothesis :A specially planned training programme to introduce and 
practise speaking skills in English will improve the communicative skills of teachers 
who are teaching Standard III.

6. Planning for Intervention rating scale will be prepared by me to observe 
the classes of teachers. They will be observed to assess their communicative skill in 
English during classroom interactions.

Based on a module prepared by the DIET faculty, teachers will be given training 
for five continuous days. During the training programme, the participants will be given 
ample opportunities to speak in English and develop self-confidence.

In the training package, teachers get opportunity to

• listen to good English,
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• speak English in classroom and real life situations,
• write dialogues and enact them,
• do some language oral exercises,
• do role play,
• narrate some experiences,
• describe some current events, and
• play vocabulary games.

After the training programme, teachers will be observed using the same tool to see the 
change that has occurred. To see whether the acquired competency is sustained, they 
will be observed after one month again.

a) Materials Required :
a rating scale
a module for teacher training

b) Human Resources Required :
i. Cooperation of DIET faculty for preparing module and giving training.
ii. Permission and cooperation of the I leads of the selected schools.

c) Finance:
For photocopying, report writing, etc. funds will be required. Will be met by 
the practitioner.

d) Constraints if any :
Not identified so far.

Task Grid

SI
No.

Task People Place Period Comments

1. Preparation of 
rating scale

Practitioner DIET Aug.
12-16

A scale to be prepared to 
observe the classroom 
interactions of the 
teachers.

2. Observation Practitioner Schools Aug 28- 
Sept.10

Visit 10 schools to 
observe the classes and 
teachers of Std. III.

3. Discussion DIET Faculty 
&
Practitioners

DIET Sept.
10-15

Discuss about the 
observation and module.

4. Preparation of 
module

English 
Teachers & 
Practitioners

DIET Sept.
20-30

A module will be 
prepared.

5. Implemen- RPs and DIET Oct. 1st Training to be conducted
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tation Teachers week at DIET.
6. Observation Practitioner Schools Oct.

10-30
Using the scale the 
classes of teachers who 
have undergone training 
to be observed.

7. Analysis Practitioner DIET Nov. 1st
Week

Compare the scores 
before intervention and 
after intervention.

8. Observation Practitioner Schools Nov. last 
week

To see how much the 
competency has been 
sustained.

9. Preparation and 
submission of 
report

Practitioner Dec. Is1 
Week

Suggestions :
1. Collect the feedback/opinions of the teachers trained by the last week of 

November 2002.
2. Suggestions/improvements by Heads of the Institutions, colleagues from 

DIET, if any, can be collected so that the subsequent programmes can be 
need-based.

I M Indira 
Principal

DIET, PO Kuruppampady 
Emakulam

xxxxxxxxxxx

Enhancing the skills of Teacher Trainees 
in Map Reading (Revised Version)

E J Sooda Beevi 
Kollam

1. Perception of the Probleni/Dissatisfaction : Trainees are not able to 
locate even countries and important places in the map. Perhaps in my teaching of Social 
Studies, I have not laid sufficient emphasis on map reading.

2. Analyse the Problein/Dissatisfied State : During the teaching practice 
Session, I found that the trainees could not locate places properly. Some of the trainees 
failed to locate even important places in India. In terminal examination, the trainees 
failed to answer questions relating to latitudes, longitudes and directions. If the trainees
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do not have the skill to locate places in a map and go to schools as teachers, the students 
will also not develop the skills.

3. Probable Causes:

i. Lack of practical knowledge in the use of map.
ii. Lack of motivation

iii. Lack of knowledge of latitudes and longitudes.

4. Proposition : Trainees do not have a thorough knowledge of latitudes and 
longitudes. They do not have a practical knowledge in the use of maps.

5. Action Hypothesis : Selected map-reading activities will enhance the skills of 
teacher trainees in map reading.

6. Planning for Intervention : For enhancing the skills of teacher trainees
in map reading the following interventions are planned.

The trainees will be divided into 5 groups. Each group will be supplied with 
world map, map of India, atlas and airways time-table. All the following activities will 
be conducted as group games.

Activity I : Each group will be asked to identify a certain number of places of tourist
interest both in Kerala and outside Kerala.

Activity II: Each group will be asked to locate stipulated number of cities (mentioned 
in the airways time-table) in the world map. They have to find out in which continents 
they are located and on which latitudes and longitudes.

Activity III : The groups will be asked to find out the latitude and longitude of each of 
the cities in which test cricket matches and ODIs are scheduled to be conducted.

Activity IV : Group Query : One group gives out the name of a city; the next group will 
have to mark it on a blank map. The trainees will be involved in similar activities over a 
period of two months. A final test will be conducted to assess the improvement in their 
map reading skills.

Activity V : In every class, I shall allot 5 minutes for this activity. The trainees will be 
asked to locate on the atlas the cities which are mentioned in that day’s newspaper.

Task People Period
Meeting with DIET
faculties

Practitioner 1 day

Activity Package :
Activity I & II
Activity III

Teacher Trainees 1sl week
2nd week
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Activity IV
Activity V
Activity VI & VII
Activity VIII
Activity IX
Activity X
Final Test

44

44

44

44

44

44
44

44

3rd week
4th week
5th week
6lh week
7th week
8,h week

1 day

Materials : Atlas, Map of India, World Map, and Daily Newspaper.
Resources : All DIET faculties

E J Sooda Beevi 
Lecturer, DIET

Kollam, Kottarakara 
Kerala 691 506

Suggestion:

Training the students in identifying places with the use of the index in the atlas 
could precede the above activities.

xxxxxxxxxxxx

Empowering the Teachers for Utilizing 
the Classroom Library Effectively (Revised Version)

Mercy Varghese 
Idukki

1. Perception of the Probleni/Dissatisfaction : I have not been able to 
influence teachers to utilize the classroom library effectively.

2. Analysis of the Problem : Most of the schools in the Idukki District have 
many books in the school libraries which are provided by DPEP. Classroom library is 
also functioning there with a view, not only to make reaching of the children meaningful 
and purposeful but also to develop study skills in them. The importance of classroom 
library for the effective transaction of curriculum was convinced by the teachers through 
the training programmes. Yet, perhaps, I have not been able to influence them. The 
present situation is that some books and magazines are available at class libraries, but are 
not properly used for collateral reading. To improve the reading habits of the students 
and thereby to develop study skills of students, effective utilization of the class library is 
inevitable. Teacher competency is essential for this.

3. Probable Causes:
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• Lack of interest of the teachers.
• Lack of knowledge about when and which book is to be used to 

supplement the course book.
• Lack of ability of the teachers to select suitable books for the children

according to their level and needs. •
• Lack of knowledge about the books which are to be used for collateral 

reading.
• Ineffectiveness of training of teachers to use books for collateral reading.
• The Books in the library are not suitable for the classroom library.

I

4. Propositions :
• Teachers do not have the competency to utilize the classroom library 

effectively.
• Inadequacy of the suitable books prevent teachers from utilizing the 

classroom library effectively.

5. Prioritization of Proposition: Teachers do not have the competency to
utilize the classroom library effectively.

6. Action Hypothesis : Demonstration in the actual classroom situation will
develop the competency of the teachers for utilizing the classroom library materials
effectively.

7. Planning for Intervention-.(Component task of the Intervention) :

• Observation schedule will be prepared.
• Demonstrating some topics in which activities are directly related to the 

classroom library materials.

Example . If the classroom activity is related to a poem and the theme of which is 
‘rain’, they can select another poem with the same theme from the class library to present 
in their group or in the whole class. After the end of the class, they can write down the 
interesting lines in their lEnte Pattupusthakam’ which is the book of each student 
containing collection of poems. At the time of 'Balasamajam ’ that is the weekend 
cultural programme of the students, in which they will get a chance to recite the poem of 
their choice.. This kind of activities will be demonstrated.

• Enable the teachers to identify the topics related to 2 or 3 lessons in the course book in 
which the classroom library can easily be utilized. This will be done, participating in 
the SRG meeting.
[SRG - School Resource Group - The members of which are the teachers of the 
school. SRG convener conducts the SRG meeting at the end of each week for the 
preparation of weekly plan].
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• Enable the teachers to identify the relevant books which help them to transact the 
curriculum effectively and let them list out the books that are available in the school.

• Equipping the teacher to prepare a schedule containing the topics of each unit 
indicating the name of the relevant books available in the class library. This will be 
done as a part of weekly plan preparation in the SRG meeting.

• Observing the process for two weeks.

Findings will be disseminated through teacher training programmes.

Task Grid

Task Period Place Comments
Observation using
Observation Schedule

3.9.2002 to 6.9.2002 
(1 hour per day)

DIET Lab. School Observing

Demonstration 11.9.2002 (1 hour) DIET Lab. School Demonstrating
Discussion with SRG 
members to equip 
them to identify 
relevant topics

18.9.2002 
(1 hour)

DIET Lab School Discussing

Discussion with SRG 
members to equip 
them identify relevant 
books for classroom 
library

4.10.2002(1 hour) DIET Lab. School Discussing

Equipping the 
teachers to prepare a 
schedule containing 
topics, names of 
books and the 
activities.

12.10.2002 DIET Lab. School Discussing

Observing the process 15.10.2002 to
30.10.2002

DIET Lab. School Observing

Materials Required : Library books, course book, source book, Teaching 
Manual for tryout.

Human Resource : Acquire the cooperation of the DIET faculties.

Finance : Cost Estimate : 
Stationery charges : Rs.100/-
Report making : Rs.300/-
Total___________ : Rs.400/-

xxxxxxxxxxxxx

Mercy Verghese 
Lecturer (P & M)

DIET, Idukki 
Thodupuzha, Kerala
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Enhancing the functioning of the Centres of 
Open-School Society in Hyderabad City' (Revised Version)

M Saraswathi 
Hyderabad

1. Perception of the Problem/Dissatisfaction : As a DRU faculty of the 
DIET, it is a part of my duty to visit the centres of open-school society in Hyderabad 
city. During my visits, it is observed that the centres of open-school society are not 
functioning in the desired manner.

2. Analyse the Problem/Dissatisfied State :

• During the working days of the centres of the open-schools, the teacher- 
counsellors are not present in the centres.

• The centers of the open-school society are located in the houses of 
teacher-counsellors.

• Teacher-Counsellors are engaged in their household work.
• Teacher-Counsellors are off from the center without prior intimation to the 

concerned authorities i.e. District Coordinator.
• Teacher-Counsellors do not make any alternative arrangement at the centers 

of open-school society, in their absence.
• Students wait at the centers.
• Teacher-Counsellors are not maintaining any diary or any record regarding the 

performance/duties.
• Teacher-Counsellors are unable to clarify the doubts of the students in the 

subjects.

The centers of open-school society being located in the houses of teacher- 
counsellors who are housewives, many a times remain closed during stipulated hours. 
Sometimes, though the centers are open, the teacher-counsellors are engaged in the 
household work. At other times, the centers remain closed without prior intimation to the 
concerned. All these factors make the beneficiaries to wait and hence they lose interest in 
attending. Further, the teacher-counsellors are not capable of providing academic input 
in the desired manner.

J. Probable Causes :

i. Teacher-Counsellors do not know the requirements of open-school system.
ii. Some teacher-counsellors might have taken up the job for monetary gain 

without any professional commitment.

57



iii. The centres of open-school society located in interior places of Hyderabad 
city are not being supervised periodically.

iv. District co-ordinator has not enough time to supervise the centres frequently.

4. Propositions:

i. Teacher-Counsellors are permitted to conduct/run the centres of Open-School 
society at their residences which leads to the negligent attitude in them 
towards the effective functioning of the centres.

Ii Lack of frequent supervision by the District Co-Ordinator of the Open- 
School centres in the I Iyderabad city affected the functioning of these 
centers.

5. Prioritised Proposition : Lack of frequent supervision by the District Co- 
Ordinator of the Open-School centres in the Hyderabad city affected the functioning of 
these centers.

6. Action Hypothesis : Visits at regular intervals and helping/supporting in 
academic aspects will enhance the functioning of the centres of open-school society in 
Hyderabad City.

7. Planning for Intervention :

Following are some steps to be followed :

• Visiting the centre once in a week during the working day of the centre of the 
open school society including surprise visits.

• Checking the attendance registers of the students on roll.
• Spending two to three hours in centres during the leisure time of the Teacher- 

Counsellor in interacting about their problems (difficulties and suggesting 
ways of solving them).

• Giving support to improve the academic aspect of the Teacher-Counsellor 
including demonstration as to how to interact with the students of the centers.

• Suggesting to maintain a diary regarding their activities during the working 
days of their centers.

• Interact with the teacher counselors to bring about attitudinal changes in them 
through persuasive communication.

The above interventions will be done in collaboration with and cooperation of 
colleagues, NGOs like COVA, Mahitha, etc.

M Saraswathi 
Lecturer (DRV)

DIET, Neredmet 
Hyderabad
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Improving the ability of D.Ed. students in preparing 
period plans in Science (Revised Version)

G N Visalakshamma 
Ananthapur

/. Perception of the Problem/DissatisJaction .inspite of my present inputs, 
the D.Ed. students are unable to write satisfactory period plans in science before they are 
sent to different schools for their internship. 1 need to think of some suitable strategies to 
improve the situation.

2. Analysis of the Problem / Dissatisfaction : Students of D.Ed. are given 
assignment to prepare period plans after being exposed to a few hours of lectures on the 
topic ‘period-planning’. Most of the students find the task very difficult and the plans 
they bring out are not satisfactory.

3. Probable Causes:

• Students have limited practice in preparing period plans and perusing period- 
plans of experienced teachers.

• Students have acquired limited knowledge about the topic period planning 
through exposure to lecture method.

• Keeping five methodologies in the same year (i.e. in 11 year) leads to 
confusion in preparing period plans in science.

• Students are unable to remember and relate the components of period plans 
properly.

• No exposure to actual classroom teaching-learning situations (including 
video lessons) to understand the relation among the various components of 
the period plans.

4. Propositions:

i. The present methods used by me perhaps do not provide adequate understanding 
of the various aspects/components of period plans.

ii. Lack of exposure to classroom teaching-learning situations and to good period 
plans prepared by experienced teachers hinders the understanding of the relation 
among the various components of the period plans. Lack of adequate practice too 
is another factor.

5. Prioritised Proposition : Lack of exposure to classroom teaching-learning 
situations and good period plans prepared by experienced teachers hinders the
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6. Action Hypothesis : More exposure to observe and record classroom teaching
learning situations and period plans of experienced teachers coupled with more practice 
will enhance the ability of D.Ed. students in preparing satisfactory period plans.

7. Planning for Intervention :

i) Preparation of a minimum of three period plans in science by each individual. 
There are 75 D.Ed. students in my class. I divide them into three groups of 25 
each and they will be allotted class and unit.

Class Units
III
IV
V

75 (Total 
Students)

2. Evaluating period plans written by D.Ed. students with the help of an 
evaluation scale.

3. Scoring and tabulating scores of each D.Ed. students. The average score of three 
plans will be taken in the pre-test.

SI.
No.

Name of the Student Period P an Average
1 2 3

4. Showing video cassette on science teaching to the D.Ed. students followed by 
writing the observation schedule. Each student is supplied with observation 
schedule as shown below :

Specifications
Teaching Learning 
Material
Teaching Learning 
Activities
Evaluation
Comments

5. Discussion in groups with regard to the video cassette seen as per the observations 
recorded rewarded by the individual.
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6. After a week, another plan will be given for study and discussion by the students 
in groups.

7. It is the time for showing another video lesson and the students are asked to 
record their observations.

8. Discussion follows based on their observations recorded.
9. Preparation of three period plans again by the D.Ed. students (as above in Step I).
10. Evaluating the period plans with the help of the same evaluation scale.
11. Tabulation of scores of each D.Ed. student after post intervention.
12. Analysis : By drawing frequency table, calculate means. Draw frequency curve 

and Ogive curve in the I & II week of November.
13. Decision making and preparing report by the end of November 2002.

Resources Required :

Human : Cooperation of the Sr. Lecturer Incharge of the E.T. Cell in DIET,
Principal and students.
Material : Stationary, T.V., Video Cassettes.
Finance : For the stationary material, the estimated cost may be nearly Rs.500/- may
be supported by our DIET.

G N Visalakshainma 
Sr. Lecturer

DIET, Bukkapatnam 
Ananthapur

Suggestions :

(1) Arrange a suitable number of lessons by you and experienced teachers in your 
laboratory/neighbouring school for observation of student teachers. Let the period plans 
be prepared by the concerned so that students study them and understand. While 
observing, let students record in the observation schedule. [This will help students to 
understand the relation among learning outcomes, learning experiences and evaluation of 
the achievement of the objectives].

(2) Let the format for observation schedule be similar to that of period plans.

(3) Student-teachers in groups of five, by discussion prepare a period plan. You will 
critically examine the period plans thus prepared and offer comments in groups.

(4) You can prepare a suitable questionnaire in order to collect the impressions of the 
co-operating teachers regarding the ability of the present student teachers in the
preparation of the period plans as compared to that in previous years.

xxxxxxxxxxxxxxx
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Enhancing the knowledge and skills of 
the D.Ed. Trainees in Geometry (Revised Version)

Md Abdul Munaf 
Mahbubnagar

7. Perception of the Probleni/Dissatisfaction State : I have observed that 
the D.Ed. trainees have very limited knowledge about the fundamental geometrical 
concepts. This could hamper their immediate performance in the D.Ed. examination and 
as teachers later. My current practice has not helped to change the situation.

2. Analysis of the Problem :
• Most of the D.Ed. trainees come from Arts and Science background at the 

Intermediate level and hence they have limited opportunities to learn 
concepts in geometry.

• Mathematics is compulsory part of D.Ed. course and geometry is an integral 
part of it. Therefore, it is mandatory for the student trainees to acquire the 
knowledge and skills in geometry.

J. Probable Causes:
• Most of the D.Ed. trainees have not studied Mathematics group at the 

Intermediate level.
• Student trainees do not have proper foundation in Mathematics, particularly, 

Geometry.

4. Proposition : The D.Ed. trainees perform poorly in geometry as they had 
limited opportunities to learn the concepts.

5. Action Hypothesis .Exercises in content analysis in group situations will help 
the D.Ed. students to learn the concepts in geometry.

Task Grid

Activity Proposed Time

1. I will try to create interest among the D.Ed. trainees to 
learn the geometrical concepts by providing joyful 
learning activities like point, line segment, line, rays, 
angle, plan, curve, closed figures, open figures, 
fundamental figures, i.e. circle, square, rectangle, triangle 
and quadrilateral, rhombus, parallelogram, trapezium and 
different types of triangles using Geo-Board, Scissor, 
colour papers, rubber bands, threads.

First week of Sept. 
2002
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• • • •
• • • • •
• • • • •
• •

X

2. I will make (40 trainers) into groups and asked to analyse 
the content of geometry from class 3 to 5 in the format.

2nd Week of Sept.
2002

Format
Terms Definition Figures
Point A pencil mark •
Line Indefinite extension of 

points
<—>

Line
Segment

A part of line segment •----------•

Ray z

Angle zC

Curve —AjXO
Two groups will do this work and write the terms, 
definition, figures, in the tabular form of different 
concepts of Geometry.

3. Another two groups will write the formulae of areas, 
parameters, circumferences, etc. about the regular 
shapes of the geometry in the tabular form.
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Name of the 
Geometrical 

Shape

Figures Formulae
Area Sq. 

Units
Perimeter

Units
Circumference

Units

1. Circle
O

7tr2 27tr

2. Rectangle lxb 2(l+b)

3. Square
a2 4a

4. Triangle

Vi a x b 2s=a+b+c

5. Rhombus

h x b 4a

6. Trapezium

/
*/2 L(a+b)

7. Parallelo
gram

ZZ7
lx b 2(l+b)

4. The four groups will interchange their worksheet and 
verify it. •

3rd week of Sept.
2002.
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5. Then the groups may be re-organised and asked to solve 
the different types of problems related to this area of 
content.

4th week of Sept. 
2002

6. Evaluation of the trainees 'performance by a test 
(objective type test).

2nd Week of October 
2002

7. Extracting conclusions by studying myself the 
performance of the trainees in the test.

3rd Week of October
2002

8. If possible, review.

Md AbdulMunaf 
DIET, Mahbubnagar

Andhra Pradesh
xxxxxxxxxxxxx

Enhancing active participation of D.Ed. Trainees 
in Work Experience (SUPW) activities (Revised Version)

V Papalal 
Adi I abaci

1. Perception of the Problem/Dissatisfaction : It is observed that trainees do 
not show much interest in work experience activities and needs to enhance the 
interest/active participation in work experience activities.

2, Analyse the problem/dissatisf action. As the part of curriculum trainees are 
expected to do certain Work Experience activities. In spite of that participation is not up 
to the expected level specially in clean and green, gardening, etc.

Dissatisfied state :

• Mechanical/Passive participation
• Inferior outlook
• Unaware of the dignity of labour

5 Probable Causes:
• Lack of proper planning
• Lack of sufficient equipments
• Least weightage in time-table
• Lack of supervision
• Lack of motivation
• Lack of interest
• Lack of guidance
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*

*

*

• Not realizing the importance of W.E. activities.
• Unaware of dignity of labour
• Feeling of less utility value of W.E. activities

4 Propositions:

1. Lack of proper planning, motivation, supervision and non-availability of 
required equipment is effecting/(non-attracting) W.E. activities.

2. Realization of the dignity of labour and interest among the trainees are not 
found in relation to W.E. activities.

5 Prioritised Proposition : Lack of proper planning, motivation, supervision 
and non availability of required equipment is affecting the W.E. activities.

6 Action Hypothesis : Proper planning, motivation, supervision and providing 
required equipment will enhance the interest and involvement of trainees in Work 
Experience activities.

7 Planning for Intervention :

D.Ed. 1 year trainees will be divided into 5 groups as follows :

1. Gardening group
2. Clean and green group
3. Stationery group (preparation)
4. Special group (Teaching Aids)
5. Art Group

Every group consisting of 16 trainees and these groups work on rotating basis.

Here I would like to take two groups for my action research. The groups are

1. Gardening group
2. Stationery items Preparation Group 

Gardening Group

It is proposed to develop a mini garden in the Institute premises (old building).

Before coming to this programme, it was decided in the staff meeting that the 
work was entrusted to me and Physical Education Lecturer.

Location was already identified for gardening.
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Asst. Director, Horticulture and Local Forest Range Officer have agreed to supply 
certain gardening plants on free of cost and ornamental plants (for beautification) on cost 
basis.

After plantation, 2 rows will be allotted 16 trainees in addition to that every 
trainee will be allotted one plant for adoption. Tree guard will be provided for protection 
purpose. Nametags of the trainees, who adopted plants will be tied to the tree guards.

Responsibility of watering plants will be entrusted to the adopted trainees under 
my supervision to enable them to realize the dignity of labour.

Stationery Items Preparation Group

This group consists of 16 trainees. This group is expected to do the following 
stationery items.

1. Book-binding
2. Letter pad
3. File pad
4. Envelopes of different sizes

Every trainee possesses a work experience kit. Practitioner demonstrates all the items 
in different intervals, the trainees observe and prepare them. Practitioner takes the help 
of his colleagues.

Task Grid

SI.
No.

Task People Place Period/Date Comments/
Remarks

1. Discuss with 
Principal

Principal DIET,
Adilabad

13.8.2002 I will discuss 
about the A.R. 
with Principal 
seeking his 
assistance and 
co-operation.

2. Motivate
Trainees

Trainees of 
D.Ed. 1 year

DIET,
Adilabad

13.8.2002 & 
14.8.2002

Inform them 
importance of 
W.E. activities 
and motivate 
them.

3. Procure plants Horticulture
Officer & 

Forest 
Officials

Adilabad 16.8.2002 Procure plants

4. Workshop on 
Stationery

Trainees - 
Selected

DIET,
Adilabad

3'“ Week of 
August

Book-binding.
Demonstration
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Items group by the
Practitioner.

5. Workshop on > 
Stationery
Items

Trainees -
Selected

group

DIET,
Adilabad

4"’ Week of
August

-do-

6. Workshop on
Stationery
items

Trainees -
Selected

group

DIET,
Adilabad

September File pads and 
letter pads

7. Workshop on
Stationery
items

Trainees -
Selected

group

DIET,
Adilabad

October Letter pads and 
Envelopes

In the month of November, undertake the activities again. Gardening group work 
continuously the two groups work simultaneously. In the stationery items group, in the 
month of November again they prepare the same items. These items will be better than 
the first. Both the items will be displayed for comparison. Trainees realize the 
difference. In gardening :
No. of plants sown
No. of plants grown/................... will be observed.

Gardening is a continuous process. Small gifts/tips will be given to the trainees 
whose performance is upto the mark in growing garden and preparing stationery items. 
Appreciation certificates will be given to the trainees involved.

Other things :
Trainee’s profile will be maintained.
Time Schedule : August to November.

V Papalal 
Senior Lecturer

Govt DIET, Adilabad 
Andhra Pradesh 504 001

xxxxxxxxxxxxxxx

Enhancing the Participation of Heads of Primary 
Schools in Orientation Programmes (Revised Version)

K.R.Gopinadhan
Thiruvananthapurani

1. Perception of the Problem: Several measures have been taken to include all 
the heads of Primary Schools in the orientation programmes exclusively designed for
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them. But I have not been able to ensure participation of a good number of them in the 
orientation programmes.

2 Analysis oj the Problem (Dissatisfied State) : Attendance in the training 
programme is not to the level of satisfaction. On an average, around 30% to 40% of the 
Heads of Primary Schools keep away from the programmes. A few initiatives have 
already been taken to enhance their participation. They include (a) rearrangement of 
training times based on the convenience of the target group, (b) duration of the 
programme was rearranged to suit the target group, (c) Need-based module was included 
and (d) prominent and experienced resource persons were utilized in the training 
programme. Still the attendance remained the same.

3 Probable causes:

• They may not find time amidst their different functions.
• They may have the feeling that there may not be any better outcome.
• There may not be interest to attend a programme after a long period of 

service.
• Indifference towards training strategy.
• No fear over the consequences.
• Over confidence of their position.
• Belief that there may not be anything new in training.
• Inexperience and negative behaviours of the organizers.
• Lack of co-ordination between the departmental officers, service 

organizations and Panehayat Raj institutions.

4 Propositions:

1. Multifarious functions of the Heads of schools do not allow them to attend 
the training.

2. The training programmes they attended in their service period had developed 
negative attitude towards orientation programmes.

3. They may have preconceived notions regarding the abilities, experiences of 
their own and that of the resource persons.

4. There is a lack of coordination among the department authorities, panehayat 
raj institutions and representatives of service organizations.

5 Prioritisatised Proposition : The fourth proposition is prioritized.

6 Action Hypothesis: Participation of the heads of primary schools in the 
orientation programmes can be enhanced through co-ordinating the activities of 
departmental authorities, Panehayat Raj Institutions and Representatives of Service 
Organizations.

7. Planning for intervention
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Task Grid

SI.
No.

Task People Place Period Comments

1. Submission 
of proposal

RIE Mysore 9.8.02

2. Verification 
of records

DIET Office DIET Is' Week
of Sept

The attendance register 
of the training conducted 
at DIET for the last three 
years are verified for 
getting the percentage as 
basic facts and fitures.

3. Discussion at 
DIET level

DIET 1st Week 
of Sept.
(4 days_

Outcome of the 4-day 
meeting will be
disseminated at DIET 
level.

4. Meeting with 
Dist Pt 
President

Dt. Pt.
President
Standing
Committee
Chairman

Dist Pt 
Office

2"d eek of
Sept

Sensitising the need of 
training and the 
problems of the 
absenteeism.

5. Meetings 
with service 
organization

Service
organization
leaders,
DDE, DEO, 
AEOs.

DIET 3rd Week
of Sept

Seeking the cooperation 
of the organization 
leaders, Educational 
Officers, etc.

6. Meeting with 
Gram Pt. 
Presidents

Gram Pt
Presidents,
AEOs.

Dist Pt. 
Office

lsl Week
of
October

Roles of the Gram 
Panchayat in the 
functions of primary 
schools will be 
discussed.

7. Preparation 
of Training 
Module

DIET
Faculty

DIET 2nd Week
of
October.

Need based modules 
with the help of resource 
persons. Where are the 
needs assessed?

8. Identification 
of venue for 
training

DDE, DEO, 
AEO, DIET 
members

DIET Last week 
of Oct.

Proper venue would be 
identified.

9. Training of 3 
days

Primary
HMs

BRC 1st Week 
of
November

The revised modules 
would be transacted and 
disseminated.

Constraints : Nil

Finance : Cost Estimate :
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1. Photocopying : Rs.250/-
2. Typing charges : Rs.150/-
3. Stationery charges : Rs.150/-
4. Report Writing: Rs.300/-

Total: Rs.850/-

K R Gopinadhan 
Senior Lecturer 
DIET, Attingal

Thiruvananthapuram
Kerala

Enhancing the Oral Communication Skills of the Teacher 
Trainees in English through building up of Confidence (Revised Version)

O Sivaraman 
Wayanad

1. Perception of the Probleni/Dissatisf action: As a DIET faculty, I have 
observed that the teacher trainees are unable to speak in English effectively. Trainees can 
understand, read and write English. But they are not able to converse in English 
confidently with the pupils, teachers and friends.

2. Analyse the problem/dissatisfied state :
• Trainees are not able to express their ideas effectively in English.
• They cannot converse effectively in English with pupils, teachers and friends.
• Poor interaction affected their classroom management during internship.
• Trainees come from schools and colleges wherein they had no opportunities 

to interact in English in their classrooms.

3. Probable Causes:
• Trainees are not confident of speaking in English.
• Trainees are shy of expressing themselves.
• Trainees are scared of the requirements of the English language which is 

different from that of their mother tongue.
• Teacher educators frequently use Malayalam in English classes.
• I have not provided a conducive atmosphere in the class for oral expression in 

English.

5. Propositions : (1) Most of the trainees come from Malayalam medium schools. 
There they had no opportunities to speak in English. As the emphasis is more on the

71



written skill due to the backlash effect of Examination system, no importance is given to 
speaking skill.
(2) The teacher-training curriculum offers no scope for oral expression in English.
(3) Trainees are diffident while conversing in English.

5. Prioritised Proposition : Trainees are diffident while conversing in English.

6. Action Hypothesis : Building up of confidence by providing language 
activities will enhance the oral communication skill of the teacher trainees in English.

7. Planning for Interventions . Language games will help the trainees to speak 
informally. Strategies for informal communication must be planned in advance. 
Language -games to familiarize vocabulary, sentences and question forms must be used. 
It has to be planned according to the level of the trainees and to give every trainee a role 
to perform in each activity. Trainees can participate in these games and freely express 
their ideas. Games for individuals, pairs, groups and the whole class must be planned for 
better interaction. These activities must find a place in the regular English classes.

Language Games :

1. Say the Similarities and Dissimilarities : Divide the class into two groups. Let 
two persons sit in front of the trainees. One group has to say one similarity and the other 
has to say one dissimilarity. Like this, chances must be given to all trainees.
2. Question-Answer Contest: Divide the trainees into two groups. Enough copies of 
the same story/ paragraph are given to them. Ask them to frame maximum number of 
questions within a limited time. One group has to ask and the other group has to answer 
the questions framed.
3. Introduce your friend : Ask the trainees to find out a partner and introduce the 
partner to the whole group. Encourage them to say the maximum number of attributes of 
the person.
4. Guessing Game : Write a number or the name of an object on a piece of paper and 
hide it in a book. Ask the trainees to ask questions to find out the answer. Eg. Is it white 
? Can we eat it ? etc.
5. Prepare a dish : Divide the class in 5 or 6 groups and ask them to prepare a dish. 
Trainees have to say what materials are needed and how they prepare it. [This type 
activities must be pooled and practiced daily.]

Task Grid

SI.
No.

Task People Place Period Comments

1. Preparation of 
rating scale and 
activities for the 
pre-test

DIET 
faculty and 

experts

DIET 20.8.2002 It is used to 
know the level.

2. Conduction of Pre- Faculty DIET 25.8.02 Levels must be
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test trainees rated.
3. Activity

preparation
workshop

Faculty 
and experts

DIET 1st and 2nd 
Sept.

Activities tryout.

4. Implementation of 
activity

Teachers, 
faculty 

members 
and experts

DIET 5.9.02 to 
30.11.02

Incorporate them 
in regular
English classes.

5. Post-test (same 
material)

Faculty
members,
trainers

DIET 1.12.02 Levels must be 
rated.

6. Preparation of 
report and 
submission

Practitioner DIET 5.12.02 Report
submission

Estimated Expenditure :

Photostat - Rs.300/-
Typewriting- Rs.200/- 
Materials - Rs. 1000/-

Total- Rs.1500/-

O Sivaraman 
Lecturer

DIET, Wayanad 
Sulthan Bather}', Kerala

Suggestions :

1. Intervention is planned from 5th September to 30th November 2002. Plan a 
number of activities to be used. Grade them on the basis of difficulty level.

2. Use the regular co-curricular activities of the Institute for practicing oral 
communication skills. For eg. Assembly talks, National festivals, Literary 
Competitions, etc.

xxxxxxxxxxxxxx



Improving the capacity of teacher-trainees in the 
Preparation of teaching manual during 

their internship (Revised)

N Karunakaran 
Kasaragod

1. Perception of a dissatisfied state/problem : The teacher-trainees ( I-year) 
after being exposed to theoretical discussion on ‘Teaching Manual’ and some practice in 
their preparation are deputed to different schools for internship. The teachers in the 
school under whom they are placed, are supposed to give guidance to them. However, 
when I go for supervision, I find that the teaching-manual they prepare during this period 
do not reveal improvements, which is expected. I feel something needs to be done.

2. Analysis of the Probleni/dissatisfied State: Daily planning is very 
essential for effective classroom teaching. In schools, teachers and trainees prepare 
teaching manual for this. Detailed planning is very much necessary for teacher-trainees. 
This manual consists of two parts - planning page and response page. In the planning 
page curriculum statements (C.S), learning activities, strategies for implementing these 
activities, learning materials and assignments are written. This is done before taking the 
class. The response page is written on the basis of the implementation of the planned 
activities. In the response page, responses about students’, teachers’ reflections on the 
effectiveness of activities provided in the plan are written. The plan for the next lesson is 
done on the basis of the response page. This practice will continue during the subsequent 
days.

This practice of preparing a series of Teaching Manual is lacking in around 40% 
of the teacher trainees during the internship period in the first year.

• Of the 40 teacher trainees about 40% of the trainees do not prepare the 
planning page in detail.

• Response Pages are not prepared properly.
• Subsequent planning is not done on the basis of the response page.

3. Probable Causes:
• Lack of adequate supervision and monitoring on the part of supervising 

teachers in the schools where the trainees are deployed.
• Supervising teachers lack clarity in the preparation of the teaching manual.
• Lack of interest among trainees in teaching, and writing teaching manual.
• Trainees do not peruse the Model Teaching of their supervising teachers.
• Some trainees do not have enough clarity regarding the different components 

of teaching manual.
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4. Propositions :

• Insufficient practice in the preparation results in unsatisfactory Teaching 
Manual during internship.

• Lack of interest among trainees in teaching and in the preparation of 
Teaching Manual results in quality Teaching Manual. They are not 
convinced of the need of teaching manual in effective classroom transaction.

• Absence of proper supervision guidance by teachers in the school adversely 
affects the poor performance of trainees in the preparation of Teaching 
Manual.

5. Prioritization of a Proposition: Insufficient practice in the preparation 
results in the unsatisfactory Teaching Manual during internship.

6. Action Hypothesis: Ample exposure in the preparation and use of Teaching 
Manual will improve the efficiency of the preparation and use of Teaching Manual.

7. Planning for Intervention :

SI.
No.

Activities Needed Tentative Time Period

1. Preparation of interview schedule and observation 
schedule (reading scale) for pre-test.

1st Week of September 
2002.

2. Pre-test administration (interview, preparation of 
teaching manual by trainees, tryout and writing of 
response page by trainees after observation).

2"d and 3rd Week of
September 2002.

3. Preparation of an Action Plan Week of
September.

4. Practice to trainees in the preparation of teaching 
manual (preparation of teaching manual in the 
whole class, preparing the planning page of 
teaching manual in the group, interaction among 
groups, tryout of the planned lessons, preparing the 
response page of teaching manual, discussions and 
sharing of it, perusal of model teaching manuals 
and discussions about it).

1st Week of October to 
4th Week of October.

Meeting of teacher trainees and supervising 
teachers in respective schools where the trainees are 
deployed.

1st and 2nd week of 
November.

5. Post-Test (Interview, preparation of teaching 
manual by trainees; tryout and writing of response 
page by trainees and observation of it).

3rd Week of November
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8. Tools and Techniques :
• Interview Schedule for pre-test and post-test.
• Observation schedule (rating scale)
• Action plan

9. Resource Support:
• Human Resource Support of DIET faculty members of Kasaragod DIET.
• Material Support.
• Financial Support if needed.

N Karunakaran 
Lecturer

DIET, Kasaragod 
Maippady Post 
Kerala 671 124

Suggestions :

1. Arranging a few lessons (by methods master and some teachers) for observation 
and recording of teacher trainees - followed by discussion based on the observation 
record written by teacher trainees. The teacher giving lesson has to prepare the teaching 
manual for perusal by teacher trainees in order to compare them with the record of 
observation written by observing teacher trainees.

Doubt:
Who writes the response page ? The person giving the lesson or the person 

observing the lesson i.e. supervising teacher, DIET staff who goes for supervision.

That determines the use of the word replan or subsequent plan.

N.B.: I have assumed that the teacher giving the lesson writes the response page.

xxxxxxxxxxxxxxx

Ensuring effective functioning of Class PTAs

M Sethumadhavan 
Palakkad

1. Perception of the Problem : I have provided orientation regarding the
class PTAs (Parents-Teachers Associations) meetings and guidance in conducting them. 
My observation of these meetings held in the Laboratory school of my DIET developed a
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feeling in me that these meetings are not being conducted in the desired manner. Hence, 
there is a need to relook and adopt suitable strategy to improve the situations.

2. Analysis of the Problem : In Kerala State, activity-based teaching learning 
process at primary level is in vogue. According to the new pedagogy adopted, students 
acquire concepts and skills not only from classrooms but also from surroundings. The 
active participation of parents is essential to achieve this goal. The performance of the 
students in the concept attainment and skill development are to be properly shared with 
the parents. To meet this purpose, class PTAs have been formed at each and every 
primary school. Once in a month, teachers and parents of a particular class meet to 
review and plan the classroom activities in which the cooperation of parents is needed. 
Class teachers have a key role in conducting these monthly meetings.

But this role is not being fulfilled even in the laboratory school of DIET, Palakkad 
where the continuous academic support of DIET faculties has been available.

3. Probable Causes:

• Teachers are reluctant to invite the parents to attend the monthly meetings.
• Headmaster is not interested in motivating teachers in conducting class PTA 

meetings.
• Parents are not aware of their role and functions in the existing context.
• Lack of proper guidance and orientation from DIET, especially from the 

practitioner to teachers about the importance of class PTAs.

4. Propositions:

1. Both the teachers and parents lack the understanding of the importance of the 
class PTA meetings in the existing context.

2. The orientation programmes provided hitherto have not been able to empower 
the teachers properly in ensuring effective functioning of class PTAs.

3. DIET faculties (the practitioner) did not conduct goal oriented training to 
teachers in connection with ‘class PTA meetings’.

5. Prioritisation of a Proposition : Both the teachers and parents lack the 
understanding of the importance of the class PTA meetings in the existing context.

6. Action Hypothesis. An orientation program* comprising demonstration will 
ensure the effective functioning of class PTAs.

* (aimed at bringing about attitudinal changes both in teachers and parents with 
regard to perception of their roles in the existing context.)

7. Planning for Intervention :
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Task Grid

Activities Time and Place for 
Implementation

1. Initial observation of existing Class PTA
Meetings at DIET Lab. School (Identification of 
issues related to the planning and execution of 
the Meeting).

1st week of Sept 2002 at
DIET Lab.School

2. Developing an ‘action plan’ for the orientation to 
teachers for their capacity building in connection 
with the functioning of class PTAs.

2nd Week Of Sept 2002 At
DIET, Palakkad,
P & M Faculty

3. Providing an opportunity to DIET Lab. School 
teachers for observing a ‘model Class PTA 
Meeting’ conducted by the practitioner along 
with orientation.

3rd week of Sept 2002 at
DIET Lab. School, Classes
1 to 7.

4. Observtion of Post Intervention class PTA
Meeting conducted by teachers of Lab. School.

2nd Week of October 2002 
at DIET Lab. School.

5. Comparative study of pre and post class PTA 
Meetings.

3rd Week of Oct. 2002 at P
& M Faculty by the 
Practitioner.

6. Finalisation of Strategies for Conducting class
PTA Meetings in the catchment area of DIET, 
Palakkad.

4“ Week of Oct. 2002 at 
DIET, Palakkad with other 
faculty members.

7. Preparation of revised ‘Action Plan’ for 
strengthening Class PTA Meetings.

1st Week of Nov. 2002 at
DIET, Palakkad.

8. Tryout of revised ‘Action Plan’ in the catchment 
area of DIET, Palakkad.

2nd Week of Nov. 2002 by
faculty members.

9. Observation of class PTA meetings at 5 schools 
in the catchment area.

3rd Week of November
2002.

10. Arriving at conclusion and Report Writing. 411’Week of Nov. 2002.

Tools and Techniques:

1. Observation Schedules
2. Module for Orientation
3. Action Plan of class PTA.

Resource Support needed :

1. Support of DIET faculty members of DIET, Palakkad.
2. Finance support if available.
3 Material Development

M Sethuinadhavan
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Senior Lecturer (P & M) 
DIET, Palakkad

Anakkara PO 
Palakkad District

Kerala 679 551

xxxxxxxxxxxxxxxxxx

Improving Oral Communication skills 
In English among Teacher Trainees

K R Viswambharan 
Pathanamthitta

1. Perception of the Problem: Through regular observation and as a
teacher of English, I felt the following problem or dissatisfaction.

• My teacher trainees can not communicate well in English.
• They are not at all utilizing the opportunities for informal classroom 

communication or phatic communication in English.
• They cannot converse in English even among themselves, or with their 

teacher educators, even in English classes.

2. Analysis of the Problem :

• Most of the trainees are not speaking English fluently, because they are 
perhaps worried about the errors and mistakes that they might commit while 
speaking. This notion affects their self-confidence and prevents free oral 
communication.

• The trainees are giving more importance to ‘usage than use’ of the language.
• Even though there are sufficient opportunities, they could not make use of the 

situations to improve their oral communication skill in English.
• The Teacher Educators also do not interact with the trainees in English and 

hence the trainees would not have any intrinsic motivation for free oral 
communication in English.

3. Probable Causes :
• The teacher trainees are not confident enough to converse in English.
• There is lack of English atmosphere in the class, which prevents them from 

communicating freely.
• Little knowledge about the objectives of teaching and learning English.
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• Lack of informal classroom communication or phatic communication in 
English.

• Non-availability of resource materials for developing oral communication 
skills.

• Lack of proper resource support from the Teacher Educator.

4. Propositions:

• Lack of English atmosphere in the class and lack of confidence on the part of 
the teacher trainees prevent them from oral communication in English.

• The non-availability of self-learning resource materials and non-utilization of 
the available materials in a greater way, inhibit their oral communication 
skill.

• The opportunities (which should purposefully be provided by the Teacher 
Educators) for informal classroom communication are very less and hence 
the trainees are not intrinsically motivated to communicate in English freely.

5. Prioritisation of a Proposition : Lack of English atmosphere in the class and 
lack of confidence on the part of the teacher trainees prevent them from oral 
communication in English.

6. Action Hypothesis: Planned and graded oral exercises in English will
improve the oral communication skill of the teacher trainees.

7. Planning for Intervention Pre-Test: I will conduct a pre-test. The tool 
will be a 3 point rating scale comprising the following items.

• Fluency in speech
• Appropriacy
• Accuracy
• Pronunciation
• Intonation, pause, rhythm
• Appropriateness of actions and gestures
• Uniqueness of language
• Relevance with the theme

I divide the 36 teacher trainees into 4 groups comprising 9 members in each 
group. I will orient two groups with the above rating scale and how to rate the 
performance using the rating scale. [I may also seek the help of my colleagues in this 
regard].

In the next step, I will prepare chits containing certain themes, and each group can 
pick up a theme from them. I will provide half an hour for each group to discuss the
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theme they have got. They have to present the idea contained in the theme in the form of 
panel discussion, discussions, conversation, etc. I will facilitate and evaluate the 
participation of each member in the group, in group discussion and group presentation.

The evaluators (previously oriented teacher trainees or colleagues) will evaluate 
the performance of each trainee using a rating scale for each.

I will collect the filled up rating scales and will analyse the performance and 
record the data.

I would carry out the activities in the Activity Package I which comprises the 
following items.

• Just a minute activity *
• Story telling
• Dramatization of story
• Question-Answer competition
• Guessing Games
• Assembly programme
• Debates and Debacts

Review will be done after each activity.

An activity package II, comprising the following items will be supplied and the 
trainees are asked to do them as home assignments simultaneously with the above 
activities.

• Listening to the audio cassettes, (to be collected from CIEFL, etc).
• Self learning Exercises
• Write up of Guidelines for Oral Communication 

Post-Test:

After completing the Activity Packages I and II, I will evaluate the performance 
of each trainee using the same rating scale.

• I will record the performance
• Analyse the Data
• Compare the data with the date of post-test

Task Grid

SI.
No.

Task People Place Period Comments

1. Preparation of
Rating Scale

Practitioner
(myself)

DIET 10'n & ll"1
Sept.

2. Preparation of 
Activity Bank I

Practitioner 
(myself) + 3

DIET 12ih-20‘"
Sept
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DIET
Faculty

3. Preparation of 
Activity Bank II

Practitioner
(myself)
+ 3 DIET 
Faculty

DIET 25,h-30ih
Sept.

4. Pre-Test Trainees DIET 3rd
October

5. Intervention Trainees DIET IO111 Oct. -
15th Nov.

6. Post-Test Trainees DIET 181 ll,-20"’
Nov.

7. Reflection,
Decision Making

Practitioner
(myself)

DIET 21st - 30th
November

8. Preparation of
Action Research 
Report

Practitioner
(myself)

DIET ^n<3 ^tTi
December

K R Visvvanibharan 
Lecturer

DIET, Pathanamthitta
Suggestions:

1. The practitioner can record the performances of 36 teacher trainees during pre
test and post-test and evaluate their performance by playing back the tape (The 
tests are planned for 2 days each).

2. Activity Package II can also have this activity.
Ask the trainees to listen to English News on the radio. Let them write down the 
main points at the end of the broadcast.

3. Give more details about self-learning exercises. How will they help oral 
communication skill ?

xxxxxxxxxxxxxx

Improving teacher trainees’ ability towards developing their 
techniques of questioning in English

A V R Subrahmanyam 
Krishna Dist

1. Perception of the Problem : As a faculty of DIET, I have observed that
the teacher trainees are unable to frame questions starting with wh-words and auxiliaries 
appropriately.
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2. Analyse the Problem / Dissatisfied state : In the teaching practice 
sessions, teacher trainees are unable to frame simple questions using wh-words 
effectively. They are unable to frame questions starting with do, does and did or fronting 
the auxiliaries, etc.

J. Probable Causes:

• Framing questions is a skill absolutely new for the teacher trainees. As 
students of a school or a college, they had simply answered the questions but 
were not habituated to frame questions.

• They are not familiarized with many words of Active Vocabulary.
• They are not thorough with the rules of grammar and syntax.
• Adequate practice to frame questions is not given by me during English 

classes.

4. Propositions:

• Lack of sufficient knowledge and practice in framing questions result in 
inability of the trainees to frame various types of questions.

• Knowledge of rules of grammar improves the techniques of questioning.

5. Prioritised Proposition : I prioritise the first proposition because it
throws light on many causes of dissatisfaction.

6. Action Hypothesis : Providing enough exposure inside the classroom
and outside the classroom [as home work] will develop the questioning techniques of the 
teacher trainees in English.

7. Planning for Intervention :

Task Grid

SI.
No.

Task People Place Period Comments

1. Preparation for
Pre-Test

My
colleagues

DIET 12.8.02-
20.8.02

2. Pre-Test My
colleagues/

trainees

DIET 25.8.02-
30.8.02

3. Assignment I:
Given a passage 
trainees are asked 
to prepare as many 
questions as

-do- DIET 1.9.02 to 
7.9.02
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possible.
4. Assignment II:

Given a passage 
and given certain 
words from
passage trainees 
are asked to frame 
questions to get 
given answers.

-do- DIET 8.9.02 to 
15.9.02

5. Assignment III:
Preparation of
question banks by 
the trainees for 
classes VI and VII 
in groups.

-do- DIET 16.9.02-
23.9.02

6. Micro teaching
demonstration 
lesson by the
practitioner in
shooting and
distributing 
questions in a real 
classroom 
situation.

-do- DIET 1.10.02
to

8.10.02

7. Microteaching 
demonstration 
lesson by the
trainees in shooting 
and distributing
questions in a real 
classroom 
situation.

-do- DIET 9.10.02-
16.10.02

8. Post-Test -do- DIET 17.10.02-
24.10.02

Blue Print on the Pre-Test

SI. No. 
(Task No)

Particulars of the Task Marks
allotted

Time allotted 
(in minutes)

Task I Given a passage, constructing 
questions on the answers given in the 
passage.

8 15

Task II Given a poem/a passage constructing 
as many questions as possible.

7 10
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Task III Given a passage, constructing 
questions starting with the words 
given.

10 20

25 45

Pre-Test

Task 1 :

Read the following passage carefully:

Crocodiles are amphibians. Romans first saw these creatures and gave that name.
They are reptiles. They live in and around lakes, rivers and seas. They have sharp 
pointed teeth. They cannot chew. They swallow stones which help them to grind the 
food.

They have their eyes, ears and nostrils on their head. They help them to see, to 
hear and to breathe. They keep their head over water and the rest of the body under water 
and move slowly to capture its prey. They never sweat. They always keep their mouth 
open to allow the moisture go out.

Now construct questions to get the following words/phrases/sentences as answers.

Q. 1:
Ans: On their heads.
Q.2:
Ans: Sharp and pointed.
Q.3:
Ans: Because they never sweat.
Q.4:
Ans: Romans.
Q.5:
Ans: In and around the lakes, rivers and seas.
Q.6:
Ans: To grind the food.
Q.7:
Ans: To see, to hear and to breathe.
Q.8:
Ans: Because they have their eyes, ears and nostrils on their head.
Task 2 :

a
Read the following poem for class VI.

How do you like to go up in a swing
Up in the air so blue ? >
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Oh! I do think it’s the pleasantest thing 
Ever a child can do.

Frame as many questions as you can on the poem.

Task 3 :

Read the following passage

Have you ever seen Dolphins ? If you had traveled in a ship you would have seen them 
often coming to the surface of water to breathe. Dolphins look like fish but they are not 
fish. Dolphins are warm blooded but fish are cold blooded. Dolphins have babies but 
fish lay eggs. Fish can live in water but Dolphins cannot.

Frame questions starting with the words given.

Q.l. Do............?
Q.2. Can...............?
Q.3. What........... ?
Q.4. What are.......... ?
Q.5. What are.......... ?
Q.6. Why............ ?
Q.7. Does............?
Q.8. Does............?
Q.9. How............ ?
Q.10. How are...........?

A V R Subralunanyani 
DIET

Krishna Dist, AP
Suggestions:
1. The intervention plan is not given.
2. Assignments I, II and III must be based on other passages (not the same that are 

given for tests).

F
I xxxxxxxxxxxxxxxx
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Enhancing the skill of teacher trainees in 
using the audio-visual equipment

K Ramanna 
West Godavari Dist

1. Perception of the Problem / Dissatisfaction : Teacher trainees are unable 
to use the audio-visual equipment. They lack awareness of their importance and the skill 
in using them. The inputs provided to them in this regard are not adequate.

2. Analyse the Problem/Dissatisfied State : In DIETs, the trainees undergo 
training for 2 years. In the two years, they have to be equipped with all the strategies, 
required to become an effective teacher. The trainees in my DIET, are found wanting in 
competencies/skills to use AV equipment like Radio, Tape recorder, TV and VCR, OHP 
and slide projector, etc. The trainees do not use all these gadgets during internship 
training or demonstration classes. Much stress is not given by teacher educators to the 
actual use of the equipments. These skills are the essential skills to any of an effective 
teacher.

3. Probable Causes:
• Teacher trainees do not have adequate knowledge or skill to use AV 

equipment.
• Trainees do not recognize the importance of these equipments in the teaching 

learning process.
• Trainees lack opportunity to use these materials.
• They have a fear complex in handling these equipments.
• In the surrounding environment, these equipments are not being used for 

actual classroom teaching.
• These teacher trainees do not have interest and motivation to use the AV 

equipments.
• The teacher educators are not using these materials while teaching.
• Lack of sufficient training to teacher trainees.
• Teacher educators do not have the technical skills to use the equipments.
• Alloted periods for Educational Technology may not be sufficient.

4. Propositions:
• Lack of sufficient training to trainees in using the AV material available in 

DIET.
• Trainers and teachers working in the lab. Area is not using the AV equipment 

for teaching.

5. Prioritisation of a Proposition : Lack of sufficient training to trainees in 
using the AV equipment available.
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6. Action Hypothesis : Theoretical and practical training will help the teacher 
trainees in improving their skills in using the AV equipment.

7. Planning for Intervention :
• Preparation for conducting the Action Research for 10 days.
• Total no. of trainees (80) are divided into 4 groups.
• Giving checklist to know their knowledge in using the equipment.
• No. of equipments are 5 i.e. Radio, TV, VCR, Tape recorder, Slide Projector, 

OHP.
• Out of 80 days available, 14 days are allocated to each one of the equipment.

Task Grid

SI.
No.

Task No. of 
days

Period
From To

Who will 
be

involved

Remarks

1. Preparation part 15 15.8.02-31.8.02 Lecturer
2. Radio 15 1.9.02-15.9.02 Lecturer

Teacher
Trainee

3. Tape Recorder 15 16.9.02-30.9.02 -do-
4. Slide Projector 15 1.10.02-15.10.02 -do-

5. TV & VCR 15 16.10.02-31.10.02 -do-

6. OHP 15 1.11.02-15.11.02 -do-

7. Conducting post
test and analysis 
and report prepared.

15 16.11.02-30.11.02 Lecturer
only

Detailed Plan of the Tasks undertaken

SI.
No.

Radio Tape Recorder Slide
Projector

TV & VCR OHP

1. Make them to 
listen the
Radio
programmes.

Allow them to 
use the 
Taperecorder

Observation 
of the use of 
slide
projector and
slides
available.

How to 
operate the
TV & VCR 
will be 
observed.

Introduce the 
path in OHP 
and its 
importance

2. List out the Recording the Preparation Make them Observe the
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categories / 
programme 
broadcast.

voice of 
Trainees/ 
Trainers and 
make them 
listen.

of one slide 
by each 
student.

observe the 
cassettes
available in 
the DIET - 
.....out them.

use of the
OHP.

3. Group work - 
How and when 
and what 
topics/ subjects 
we can deal.

Subjects/Topics 
are suitable for 
teaching by 
using this.

Make them 
to learn the 
preparation 
of slide and 
guide their 
preparation.

Make them to 
use TV &
VCR
operation one 
by one.

Observe the 
preparation of 
transparencies.

4. Knowing the 
Radio
programmes of 
DPEP

Listing out 
topics.

Practice of 
using the 
slides they 
prepared and 
available to 
explain the 
picture slide.

Inform the 
trainees about 
the
programmes 
for children 
relayed by
DD and other 
channels.

Listing out the 
content items 
suitable for 
writing the 
transparency.

5. Make them to 
prepare one 
item and record 
them and use 
them by 
rotation (one by 
one).

Practice of 
using the 
slides they 
prepared and 
available to 
explain the 
picture slide.

Create an 
interest and 
build up skill 
to use TV and 
VCR.

Make them 
prepare one 
transparency.

6. Make them to 
learn some 
operation.

Allow them to 
the
teleconference
conducted.

Make them to 
use the
transparencies 
prepared on 
OHP.

7. Make them to 
watch
IGNOU
programmes.

K.Rainanna 
Sr. Lecturer

DIET
West Godavari District

xxxxxxxxxxxxxxxx
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Empowerment of Teachers’ Centres, Secretaries and 
Assistant Secretaries in Organisation of 

Teachers’ Centre Meetings

K Narayan Reddy 
Ranga Reddy

1. Perception of the Problem /Dissatisfaction : Teachers’ Centre Meetings 
are not being organized properly.

2. Analysis of the Problem : As part of Andhra Pradesh Primary Education 
Project (APPEP), teachers’ centers were established to cater to the needs of 20-25 
teachers in a particular area. The teachers of every teachers’ center should meet once in 
every month. Every teacher center will have a secretary and an Assistant Secretary to 
organize meetings regularly and effectively.

The teacher will discuss various issues related to their classroom teaching in the 
teachers’ center meetings. They can share their experiences and find possible solutions 
to classroom problems.

During my visit as part of academic monitoring, I came to know that most of the 
teachers’ center meetings are being organized without proper planning and agenda. The 
meetings are being conducted to complete the formality. Further the teachers were not 
participating actively and not showing interest even in sharing their experiences in the 
teachers’ center meetings. This situation should be improved to achieve the objective of 
Teachers’ Centres.

5. Probable Causes :

• Lack of proper understanding on organization of T.C. meetings among T.C. 
Secretaries and Asst. Secretaries.

• Lack of proper planning for T.C. Meetings.
• Teachers’ needs and problems may not be included in the T.C. Meeting 

Agenda.
• Lack of ownership feeling by the teachers.
• There may not be well-established norms and conditions for organizing T.C. 

Meetings.
• Teachers’ views may not be included in finalisation of activities for T.C. 

Meetings.
• Lack of proper monitoring by DIET faculty.
• Lack of interest among teachers on their classroom problems.
• Academic support is not provided to Secretary and Asst. Secretary frequently 

in planning and organization of T.C. Meetings.
• Lack of follow-up.
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• Lack of organization skills on the part of Secretaries/ Asst. Secretaries in 
conducting T.C. Meetings.

• Lack of frequent reviews.
• Lack of accountability to teachers in implementing latest techniques in 

classroom practice.

4. Propositions:
• Teachers’ Centre Secretaries and Asst. Secretaries do not possess the skills 

in planning and organization of Teachers’ Centre Meetings.
• Teachers’ Centre Meetings are not being organized properly due to lack of 

frequent academic support and supervision.
• Lack of accountability and interest among teachers result in the ineffective 

functioning of T.C. Meetings.

5. Prioritisation of a proposition: I prioritise the first proposition because it 
throws light on many causes of dissatisfaction. It is the area in which, I can work 
effectively in my jurisdiction.

6. Action Hypothesis: Developing organizational skills among T.C. Secretaries 
and Asst. Secretaries helps in organizing T.C. Meetings effectively.

7. Planning for Intervention : Selection Teachers’ Centres :
All Teachers’ Centres in Vikarabad Mandal nearby DIET are selected for the 

purpose of Action Research.

Conducting Pretest:
To know the present status of T.C. meetings, a baseline study will be conducted in 

the last week of August 2002 with the help of the following techniques.

i) Observation of T.C. Meetings
ii) Conducting interviews with T.C. Secretaries and Asst. Secretaries.
iii) Checking the previous documents on T.C. Meetings i.e. minutes of the 

meetings and other material available.

Planning for Orientation to T.C. Secretaries and Asst. Secretaries:
An orientation to T.C. Secretaries and Asst. Secretaries will be planned based on

the results of pre-test. The co-operation of DIET faculty and principal will be utilized in 
this aspect.

Conducting orientation to T.C. Secretaries and Asst. Secretaries:
It is proposed to organize an orientation to the T.C. Secretaries and Asst.

Secretaries at DIET, Vikarabad in the Second Week of Sept. 2002.

Observation of T.C. Meetings :.
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The meetings of the above Teacher Centres will be observed continuously from 
Sept to Nov. and the academic support also will be provided.

Review Meetings with Secretaries and Asst. Secretaries :
After observing each meting, a review will be conducted with the Secretary and

Asst. Secretary to guide them for the future meetings. This process will continue upto 
November 2002.

Conducting post-test:
In the last week of November 2002, the post-test will be conducted to study the 

impact of interventions provided during the last three months.

K Narayan Reddy 
Lecturer

DIET, Vikarabad 
Ranga Reddy Dist, AP

xxxxxxxxxxxxx

Improving the ability' of Teacher Trainees in reciting Malayalam poems with 
proper rhythm, intonation and emotions (Revised Version).

B.Ushakumari
Thrissur

7. Perception of the Problem / Dissatisfaction: In spite of my efforts, I have 
not been able to influence my teacher trainees in our Institution to recite Malayalam 
poems with proper rhythm, intonation and emotions.

2. Analysis of the Problem / dissatisfied State: When I go to the schools for 
supervision of practice teaching, I find that the students are not able to appreciate the 
poems; they are reading the poems just like prose, without proper rhythm, intonation and 
emotions. I observe that almost 90% of my teacher trainees themselves are not reciting 
the poems effectively during the practice sessions. This made me question my own 
method of teaching poetry to my trainees.

3 Probable Causes:
1. lack of correct models.
2. lack of practice.
3. lack of confidence.
4. lack of motivation for reciting the poems.
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5. lack of interest.

4 Propositions:

1. The teacher trainees do not recite the poems properly, perhaps because they 
are not motivated. Hence, they do not have the interest, or it could be that 
they are shy to recite.

2. The teacher trainees do not recite the poems with proper rhythm, intonation 
etc., may be because they have not been exposed to good model recitations 
and do not have enough practice. Hence, they may not be confident to recite.

5. Priortised Proposition: The 2nd proposition is prioritized.

6. Action Hypothesis: Good models and adequate practice will improve the ability 
of the teacher trainees to recite poems with proper rhythm, intonation and emotions.

7. Planning for intervention: The following are planned in this study.

Pre test:

For testing the present performance level in reciting the poems, a poem from 
Standard 6 will be given for individual recitation. A Rating scale will be used to evaluate 
their performance.

Their recitation will be recorded and they will be given the chance to listen to 
their own recitation.

Intervention:

Then they will be given the opportunity to hear good model recitations by experts and 
also from Cassette players.

Next, some poems from Std 5, 6 & 7 will be chosen and the trainees will be given 
chance to recite the poems in chorus, groups,etc.

As a next step, the recitation skill will be practiced through the mode of micro 
teaching, paying attention to each component of the skill like rhyme, rhythm, emotions, 
etc.

Post test:
After two months of practice, a post test will be conducted. For this, different 

kinds of poems will be selected, i.e., patriotic poem, melodious poem, joyous poem 
conversational poem and descriptive poem. The teacher trainees will be asked to recite
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the poems'individually and their performance will be recorded and also evaluated with 
the rating scale. The trainees will be listening to their own recitation.

The Posttest data will be analysed and the effectiveness of the interventions 
evaluated. This would lead to decision-making about continuation of the new practice or 
further spirals of action research.

Task Grid
Task People Period

Pre Test Practitioner 3 days

Hearing their own recitation Teacher trainees 3 days

Hearing good models Practitioner,experts & trainees. One Week

Hearing good models from 
Cassettes.

Pactioner and trainees. One Week

Chorus, group drilling Practitioner, other faculty members, 
& trainees.

Two weeks

Practice through micro teaching Practioner, other faculty members 
and trainees.

One month

Post test Practioner 3 days

Data analysis & reflection Practitioner One week

Materials’. Cassette player, Blank Cassettes, Recorded Cassettes.
Human Resource: All DIET faculty members.

Suggestions:
As already a dissatisfaction is felt about the performance of the trainees, there is 

no need for a pre test in an action research of this nature; this could be considered as the 
first step in the intervention.

Different kinds of poems, suggested for post-test, could be introduced in the practice 
lesson itself in order to develop the different components of the recitation skill.

M.B.Ushakumari 
Senior Lecturer 
DIET, Thrissur.

xxxxxxxxxxxx
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Improving the reading comprehension skills of teacher trainees 
in Malayalam (Revised version)

Babu A 
Kerala

1. Perception of the problem/Dissatisfaction. One of the main objectives of 
the Teaching a language is to develop Comprehension skill through reading. As a trainer, 
I realize that I have not succeeded developing comprehension skills among my trainees in 
a reading material given to them.

2. Analysis of the Problem: As a teacher the Reading Comprehension skill is 
necessary for him / her Classroom activities. Every Trainer is expected to answer in 
Malayalam for their Public Examination. The trainees are expected to comprehend and 
reproduce the major ideas contained in a written or printed mode. They often do not 
reach the mark. As a future Teacher the trainees will have to do a lot of library work. So 
they must develop the skill of Reading and ability to reproduce the ideas in their own 
words. Appreciation of the literary work is necessary for them in their daily Classroom 
practice. This is lacking in them. I need to do better in enabling them to comprehend 
better.

3. Probable Causes: The probable causes for poor comprehension ability are;

1. Lack of reading habit.
2. Lack of opportunity to transcode the idea of what they have already read.
3. Examination oriented Reading habit.
4. Lack of proper training to develop Reading Comprehension Skills.
5. Less scope for Comprehension skill development under TTC Curriculum.

4. Propositions:

1. Lack of activities, which promote the reading habits of the trainees 
inhibit the development of reading skills in Malayalam.

2. TTC Language curriculum provides less scope to develop reading habit.
3. Examination oriented training is also a barrier to develop the Reading 

Comprehension Skills among the trainees.
4. Trainees do not utilise the library hours properly.

5. Prioritised Proposition*. Proposition 1 is prioritised.

6. Action Hypothesis'. Planned guided reading activities will improve the reading 
comprehension skills of the teacher trainees in Malayalam.
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7. Planning the Intervention: By August 3rd week onwards a pre-test will
be administered to assess the Reading Comprehension Skills of the trainees by giving a 
carefully planned reading material. The trainees will be requested to answer based on the 
material. They will also be expected to transcode the idea into the various forms of 
literature like story, narration, poems, drama, etc. The pre-test material preparation will 
be done by the help of other DIET Faculty members. September and October 2002 will 
be used for the language activities. For this purpose 15 passages and different types of 
poems in Malayalam literature will be selected and given to the trainees. They wilfbe 
asked to transcode the ideas in various ways creatively.

The second activity will be briefing main news contained in the Malayalam daily. 
Two to three trainees would be given chance to present their briefing in the class room or 
school assembly every day. During the Library period, they get chance to read various 
types of literaturte, like story, Novel, Autobiography, etc. of different periods and they 
may transcode creatively. I expect about 40 hours within two months to get for these 
activities. After the exercise a post test will be conducted and evaluate the progress. 

Materials required : Text book and different Literature- photocopy.

Human Resource : DIET Faculty.

Finance : Rs.2000/- is expected.

Task Grid

Task People Place Period Comments

Faculty meeting of DIET. DIET
Faculty

DIET 12/02/02

Preparation of pre-test 
material.

DIET
Faculty

DIET August 3rd 
Week

Preparation.

Pre-test to Trainees II Year
TTC
Trainees

DIET Well planned reading 
material to be given.

News briefing exercise II Year
TTC
trainees

DIET From 3 rd
September
onwards

Language exercise -do- DIET Sept.4 to 
Nov. 15

Post-test -do- DIET Sept. 15 to -
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- Sept.20

Evaluation of the activities

Preparation of draft AR 
report

Dec.5 to
Dec.8

Babu A 
Lecturer
DIET, Kozhikode 
Puthur (PO) 
Kerala.

xxxxxxxxxxxxxxxxx

Developing the understanding of Educational 
Statistics among D.Ed. Students (Revised Version)

P S Geethanath 
Andhra pradesh

1. Perception of a Dissatisfied State: I have been observing over the years that 
the D.Ed. students do not put in efforts in understanding educational Statistics taught to 
them. They usually do the problems of educational statistics mechanically. Many of the 
D.Ed. students do not give importance to the questions given in the examinations. The 
methods of instruction that I usually follow are not found to be effective.

2. Analysis of the Dissatisfied State: The current practice of teaching educational 
statistics was perhaps boring to the students. Hence they were evincing very little interest 
in the subject. The students were not confident to do the problems in educational 
statistics and forgot the formulae. They usually avoid the questions of educational 
statistics in opting a choice. This was a matter of great concern to me for two reasons. 
Firstly they would score better if they had answered correctly the questions on 
educational statistics. Secondly, the knowledge and the ability to apply educational 
statistics are essential for a teacher. I decided to alter the situation. I wanted my students 
to evince greater interest in educational statistics and to improve their ability to use it.
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3. Probable Causes:

1. The method of teaching educational statistics through Lecture method may 
not be suitable / desirable.

2. Educational Statistics is the last Chapter in the prescribed text book and 
hence is dealt at the fag end of the academic year.

3. The Chapter on Educational Statistics has no practice exercise for D Ed 
students to do I practice.

4. Students perceive as less important and difficult choices are provided in the 
question paper.

5. The D.Ed. students have no chance or very few chance to apply and interpret 
educational statistics in practical situations.

4. Propositions:

1. Lack of awareness on the part of the teacher to change the method of 
teaching the educational statistics might be responsible for poor interest 
among students in statistics.

2. No proper practice exercises are given after the completion of the chapter 
to the D Ed students to practice.

3. Inability of the D Ed Students to apply the educational statistics in 
practical situation.

5. Prioritised of Proposition: The third proposition is prioritized.

6. Action Hypothesis: Minor projects involving the use of educational statistics 
will help in developing better understanding of educational statistics among D.Ed. 
students.

7. Planning the Intervention:

SI.
No.

Task People Place Period Comments

1 Analysing the content of educational 
Statistics topic.

Practitio
ner

DIET 4m Week 
August
2002

2. Dividing the Chapter into small parts

- Introduction
- Measure of Central tendency
- Measure of Variability
- Measure of divergence

-do- -do- 1st Week 
Sept.2002
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- Normal Probability Curve = '

3. Preparation of teaching learning 
Material for Lecture-cum-Demo. 
Using of Projector and teaching.

-do- -do- ?nd ^rd

week of 
Sept.2002

4. Preparation of pre-test in educational 
statistics on the basis of a blue print.

-do- -do- Last week 
of Sept. 
2002

5. Conducting a pre-test Practioti 
oner and 
D.Ed, 
students

-do- Last week 
of Sept.
2002

6. Assigning Minor projects to each 
D.Ed.students

Practitio
ner

-do- -do-

7. Students sent to field for conducting 
the project work.

D.Ed
students

Field 1st Week 
of Oct.
2002

8. D.Ed. students Calculate- interprete 
the data collected.

-do- DIET -do-

9. D.Ed. students write the mini project 
/ report and submit

D.Ed
students

DIET -)fid nrd

week of 
Oct.2002 .

10. Post test to be conducted on
D. Eds in the educational statistics.

Practitio 
ner and 
D.Ed 
students

DIET Last week 
of Oct.
2002

11. Analysing the Pre & Post test 
results.

Practitio
ner

DIET 1st week of 
Nov.
2002

12. Writing the Report of the “Action 
Research”.

-do- -do- qnd grd

week of 
Nov.2002

13. Submission of the Report -do- RIE,
Mysor
e

Last week 
ofNov.
2002.
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Suggestions:

1. Please select such projects that are within the grasp of D.Ed. students.
2. Decide whether or not to give the Projects individually. If the tasks are assigned 

to each group, ensure that every member of the group participates actively.
3. Arrange for interaction within and between the groups.
4. Try to collect evidence from other sources also. Mere tests may not provide 

adequate data to collect upon the effectiveness of the intervention.

P S Geethanath 
Sr. Lecturer 
DIET, Kavuetinagar 
Chittoor District 
AP 517582

xxxxxxxxxxxxxxxxxxxxxxxxxxxxxx

Ensuring the effective teacher participation in in-service teacher 
training programme (Revised Version)

Mathew Joseph 
Tirur

1. Perception of the Problem / Dissatisfaction : The participation of 
teachers in Inservice-training programmes conducted by me is not effective.

2. Analysis of the Problem / Dissatisfied State: In-service teacher training 
programmes help to widen the knowledge of teachers. In addition to this, they have to 
acquire some skills and competencies relating to teaching learning process. For the 
realization of these objectives, they should participate effectively in the training 
programmes. At present due weightage is not given to practical work during the training. 
Mere listening to a theory class becomes boring and monotonous. Lack of group work, 
group discussions and presentation make teachers passive participants in the training 
programmes.

5. Probable Causes:
1. Over emphasis on the theoretical aspects.
2. Lack of practical work sessions.
3. Lack of group discussions and presentations.
4. Training programme is resource person centred.
5. Training is not need-based.
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4. Propositions/ Tentative Theory:
1. Lack of opportunity for practical work make teachers passive participants in 

the in-service training programme.
2. Over emphasis on the theoretical classes in the absence of need-based training 

make teachers passive in the training programme.
3. Resource-Person Centred Training Programme is an obstacle to active 

participation of teachers.

5. Prioritized Proposition: Lack of opportunity for practical work make 
teachers passive participants in the in-service training programme.

6. Action Hypothesis: Practical work sessions will enhance the effective 
participation of teachers in in-service teacher training programmes

7. Planning for the Intervention:
1. Observation of the pre-intervention training programme by using an 

observation schedule to find out the participation of each teacher.
2. Introduction of intervention activities in the training programmes and observe 

the participation of each teacher with the help of the observation schedule 
during the training.

3. Compare the difference in the participation before the intervention activities 
and training programme in which intervention activities is introduced.

Activities

1. Preparation of observation schedule.
2. Based on the theory classes to be discussed, practical work sessions will be 

planned. This will be tried out in the training programme; “Training primary 
school teachers on Evaluation” for 3 days”.

Practical work sessions in the above training programmes will include;
1) Preparation of a blue print
2) Item writing
3) Preparation of a scoring key

TASK GRID

Task Person Period Place
1. Preparation of observation 

schedule
Practitioner Aug III Week 

2002
2. Preparation of Activities Practitioner "Sept 21-25“’

2002
3. Introduction of intervention 

package and observation
Practitioner & 
R.P

Oct-Nov 2002 BRC
Malappuram

4. Consolidation and tabulation Practitioner Nov last week 
2002
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Suggestion:

There is no need to conduct a separate training programme for the sake of observing the 
pre-Intervation training programme. You need not attempt to convince anyone. So the 
impressionistic view of the dissatisfaction is sufficient to initiate your action research.

Mathew Joseph 
Senior Lecturer

DIET
Malappuram, Tirur-2

xxxxxxxxxxxxxxx

Enhancing the drawing skills of DEd students in Science. 
(Revised Version)

P. Janardan Reddy 
A.P.

1. Perception of the Problem/Dissatisfaction: I have been teaching D.Ed. 
students science. I find that the Students do not draw the diagrams correctly, properly 
and neatly. Also they do not label them appropriately. Perhaps my teaching method has 
not catered to the improvement of the drawing skill of my students.

2. Analysis of the Problem/Dissatisfied State*. Students depend on 
textbook diagrams and commercial charts. Some of which lack in clarity. As a result 
they produce diagrams which are not correct and not proportional. Then labelling also 
reveals that they are not some of the parts of the diagrams.

3. Probable causes:
Lack of proper practice
All the students do not have the science background.
They find it very difficult to draw some diagrams.
Undue dependence on the ready-made charts available in the 
market, to the exclusion of practice.
Failure on my part to emphasize the need for developing the 
diagrams on the black board, as the lesson progresses.

4. Propositions / Tentative Theory:

(1) Students without science background find the diagrams too
difficult to draw. Hence they are not inclined to practice them.
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(2) Students get to see only the completed diagrams in the
textbooks and the charts. Hence while drawing, they do not 
know how to develop the diagrams, maintaining the relative 
proportions and portions of the parts.

5. Prioritized Proposition: Second Proposition is prioritized.

6. Action Hypothesis: Demonstration of step-by-step development of the 
diagrams will improve the drawing skills of the D.Ed. students.

7. Planning for Intervention:

I shall draw the diagrams (during the regular classes) step-by-step 
on the board, drawing the attention of the students to the relative 
proportion and portion of the parts of the diagrams, as the lesson 
progresses.
I shall also demonstrate correct and neat way of labelling the 

diagrams.
Some of the good diagrams drawn by the students will be used in 

class room teaching.
I shall emphasize the need to develop the diagrams on the board 

during class room teaching by the D.Ed. students.
Each student will be asked to maintain a record.

Test items:

1. 5 diagrams, 3 from Physical Science and 2 from Biological Science.

Marks:

Each diagram will carry 20 marks. This 20 marks will be distributed as follows.

1. Correctness
3. proper ratio

-6
-4

2. Labelling -6
4. Neatness -4

Target Group:

I year DEd Students, DIET. Rayachoty, Cuddapah, A.P.

Testing:

<

Pre-Test:- before the teaching intervention. 
Pre-Test:- after the intervention 
Resources:
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Our DIET faculty members, and colleagues.

Task Grid

SI.
No.

Task People Place Period

1. Item Selection & Question- 
Paper designing

Practitioner 
Faculty members

and DIET.

Rayachoty

13th Aug. to
23rd Aug

2. Pre-Test & evaluation Students
Practitioner

and DIET,
Rayachoty

24th Aug to
31s1 Aug.

3. Demonstration &
development of drawing 
skill

Students
Practitioner

& DIET,
Rayachoty

1st Sep. to 31s1 
Oct.

4. Post-Test & evaluation Students
Practitioner

& DIET,
Rayachoty

lsl Nov. to 6m 
Nov.

5. Data analysis Practitioner DIET,
Rayachoty

Nov. to 
ll1” Nov.

6. Report writing Practitioner DIET,
Rayachoty

12m Nov. to 
30th Nov.

P.Janardan Reddy 
Lecturer, DIET 
Payachety 
Cuddapah

xxxxxxxxxxxxxxxxxxxxxxxxx

Improving the ability of the Teacher Trainees to Comprehend 
and appreciate Poems in Mother tongue i.e. Telugu.

(Revised Version)
P.V.Sarma

Visakhapatnam
v/

104



4«

1. Perception of the probleni/Dissatisfaction: During my teaching I find 
that I have not been effective in making the teacher trainees comprehend and appreciate 
poems prescribed in the (Mother tongue) Telugu textbook.

2. Analysis of the Probleni/dissatisfied State: Both Prose and Poetry are 
being taught to the trainees, but while teaching poetry it is observed that the Trainees are 
unable to respond to my questions as well as they do in prose.

They are unable to identify the central idea of the poem. They are not using proper 
illustrations in the period plans for the poems. In the examination too they are unable to 
answer the questions under the comprehension section.

3. Probable causes:

1. Trainees are not evincing interest in reading poems.
2. The vocabulary items used in the poems are difficult & / or new to 

them.
3. The structure of the Stanzas in poems is different from that in 

Prose, which makes it difficult for them to understand the 
summary / theme of the poems.

4. They are habituated to learn the summary by rote from the point of 
examination. Teaching that does not give orientation to the proper 
learning and appreciation of the poems.

4. Propositions:

1) Rote learning by the students results in the inability to comprehend 
poems.

2) The structure of the poems, being different from that of prose, and 
difficult & / or new vocabulary items render the trainees unable to 
comprehend and appreciate poems. Hence they lack interest in 
reading poems.

3) I have not brought out the essence of learning poetry in their 
teaching.

5. Prioritized Propositions: The third proposition is prioritized.

6. Action Hypothesis: Activity-based poetry teaching helps the teacher trainees 
to comprehend and appreciate poems in Mother Tongue.
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7. Planning for Intervention:

1) Model Reading of the Poem by DIET Faculty/ best readers in the 
class.

2) Demonstration by me.
3) Group work to practice vocabulary items through games, activities 

and Language exercises.
Material Resources:

1) Charts, Sketch Pens, Colour Papers, Reference Books.

2) Record player, Cassettes

Human Resources'. Colleagues assistance in-group activities.

Task Grid

SI.

No

Task People Place Period

1. Identification of
poems

Reflective
practitioner

DIET
BHEEMU
NIPATNA
M

20.8.02 to 25.8.02
5 days

2. Identification of
samples

4 9 t 9 26.8.02 & 27.8.02
2 days

3. Preparation of rating 
scale for measuring 
comprehension and 
appreciation of the 
poem.

€ 9 ( 9 28.8.02 to 2.9.02
6 days

4. Recording of poem 
recitation with stress 
and Rhythm in a 
meaningful way

DIET Faculty and 
good readers

4 9 3.9.02 to 7.9.02
5 days

5. Preparation of
Activities for 5 to 8 
poems of VII class 
Telugu Text

Reflective
Practitioner

6 9 8.9.02 to 22.9.02
15 days

6. Pre-Test on 1-4
poems of VII class 
Telugu Text

40 D.Ed. Trainees 
of “A’ Section 
&
Reflective
Practitioner

( 9 23.9.02 to
13.10.02
20 days

7. Intervention
zt r>------------------------------------------------ \

40 D.Ed. Trainees
« a » c - — o.

DIET 14.10.02 to
nn 1 A AO
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(Teaching of Poems) 
5-8 Poems of VII 
Class Telugu Text

of “A’ Section &
Reflective
Practitioner

23.10.02
10 days

8. Post-test on 1 to 4 
poems of VII Class 
Telugu Text

c 9 < 9 23.10.02 to
12.11.02
20 days

9. Evaluation and
Preparation of Rough 
Draft

Reflective
Practitioner

t 9 13.11.02 to
30.11.02
18 days

Test Items

SI.No Pre-Test Intervention Post Test
1 1 to 4 Poems of VII Class 

Telugu Text
5 to 8 Poems of VII 
Class Telugu Text

1 to 4 Poems of 
VII Class Telugu 
Text

1. Reading Poem
Rhythmically

-do- -do-

2. Reading Poem meaningfully
3. Comparing with other 

poems and situations
4. Giving word to word 

meaning
5. Giving figures of speech
6. Giving summary of the 

poem
7. Giving central idea of the 

poem
8. Giving answers to the 

questions posed by me
1) For intervention the D.Ed. textbook itself could be used instead of class VII 

Telugu text.
2) Intervention should not be commenced for the first for 10 days. The changed 

method of teaching should be adopted in regular classes.
3) Activities for vocabulary items are suggested; a few activities to arrive at the 

theme and to nurture appreciation also could be included in the intervention.
P.V.Sarma 
Senior Lecturer 
DIET
Bheemunipatnam

Visakapatnam

xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx
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Equipping Teacher Trainees to Teach English Rhymes 
effectively (Revised Version)

T.Sree Ramulu
* Vizianagaram

1. Perception of the Problem /Dissatisfaction: As a faculty of DIET, I have 
observed that The Teacher Trainees are not able to Teach English Rhymes effectively

2. Analysis of the problem /Dissatisfaction:

Teacher Trainees are not able to recite English Rhymes with proper stress 
intonation and rhythm.

Teacher Trainees are not reciting the Rhymes with proper pronunciation. 
Teacher Trainees are not reciting Rhymes with action.

3. Probable Causes:

Teacher Trainees were probably not confident enough to recite 
English Rhymes
Teacher Trainees may not have had the opportunity to listen to the 
recitation of English Rhymes.

i - Teacher Trainees do not have enough practice in reciting
English Rhymes.
Teacher Trainees are unable to pronounce English words in the

* rhymes correctly.
* - Teacher Trainees feel shy to recite English Rhymes before peers

and Teacher Educators
I have not given adequate practice to recite English Rhymes.

4. Proposition: Lack of interest and proper practice using suitable material
by teacher trainees results in the ineffective teaching of English Rhymes.

5. Action Hypothesis: Intensive & planned practice will enhance the ability of 
teaching English Rhymes among Teacher Trainees.

6. Planning for interventions:

— Random Selection of the intact group consisting of 20 Boys and 20 Girls
among the teacher Trainees.
Dividing them in to smaller Mixed Groups
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Conduct of pretest taking one Rhyme from class III English Reader Cum 
Workbook of A.P

Demonstration Cum Model Reading by me

“ Recitation of the Rhymes in Chorus. Group them individually

" Use of RIESI Audio Cassette for Listening Practice
Recording of the recitation of the voices of the Teacher Trainees 
Replay of the Cassettes sung by the Teacher Trainees for observation 
and improvement.
Regular practice will be given during the English hour for 20 days 
Conduct of post-test
Evaluation of the interventions and preparations of rough draft and 
submission of the findings to RIE, Mysore as per the schedule.

Material:

Practitioner: Rhyme Charts
Audio Cassette supplied by RIESI Banglore on 
Rhymes and Stories for class III and IV English 
Empty Cassettes for Recording

" Tape Recorder

™ Resources of District Centre for English attached to DIET in Collaboration 
with other Faculty members of DIET, Vizianagar

Planning for intervention is enclosed through Task Grid

Task Grid

SI.
No.

Task People Place Period Commencement

1. Identification of
Rhymes

I DIET V.G
Puram
Vizianagar

20.8.02
to
25.8.02 
(5 days)

20.8.02

2. Identification of
intact-Group

9 ? 26.8.02
to
27.8.02 
(2 days)

3. Preparation of the 
Rating Scales for 
measuring ability 
of reciting English 
Rhymes by the 
Trainees

I 9 5 28.8.02 
to 2.9.02 
(6 days)
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4. Recording of
Rhymes with
proper stress,
Rhythmic Music

Preparation of
other Activities 
Preparation of
Action Rhymes
Chart etc from 
Class III English 
Reader

I

9 9

9 9

t 9

3.9.02 to 
7.9.02 
(5 days)

8.9.02 to 
22.9.02 
(15 
days)

5. Conduct of Pre- 
Test on the selected 
Rhymes of class III 
English Reader
Cum Work Book

Selected
40 Trainees

I

DIET
V.G.Puram

Vizianagur
(Distrtict)

23.9.02
to
3.10.02
(10
days)

6. Interventions 
Teaching of
Rhymes of class III 
English as per the 
proposal

I
and

Teacher 
Trainees 
D.C.E 

Phonetician 
to practice 

pronunciatio 
n of sounds 
of English

9 9

4.10.02
to
23.10.02
(20
days)

7. Post-Test on
Action Rhymes
using the same 
Rating Scale on 
Action Rhymes of 
class III English

I
Teacher
Trainees

9 9 24.10.02
to
12.11.02
(20
days)

8. Evaluation and
Preparation of
Rough Draft to RIE 
Mysore as per the 
Schedule

I 9 9 13.11.02
to
30.11.02
(10
days)
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Test Items
Rating Scale

SI.No. Pre-Test Intervention Post-Test
Selected Rhymes from 
class III English Reader 
Cum Work Book of A.P,.

Other Rhymes on other 
than the Selected rhymes 
from Class III English 
Reader Cum Work Book 
of A.P

Selected Rhymes of 
class III English Reader 
Cum Work Book of 
A.P. Conducted with 
practice

1. Singing of the Rhymes 
with proper stress and 
into nation

2. Singing of the Rhymes 
with musical note Regular 
beat

3. Singing of the Rhymes 
w’ith action and fluency

4. Singing of the Rhymes 
with correct
pronunciation

5. Singing of the Rhyme 
with Rhythmic tone.

Suggestion:
1. Pronunciation practice of different sounds in English and Training by a 
Phonetician has to be given as a part of intervention.

T.Sreeramulu
Lecturer-DIET
V.G.Puram
Nellimarla (Po)
Vizianagaram
A.P-531203

xxxxxxxxxxxxxxxxxxxxxxxxxx

Improving my ability to recognise the trainees by their names of DIET 
(Revised Version)

Ramesh Babu 
Medak

1. Perception of Problem/Dissatisf action: I am unable to recognize the
trainees by their names in DIET Medak.
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2. Analysis of the problem / Dissatisfied State: There are 80 students in my 
classroom. They will stay with me for 2 years. In this period 1 usually recognize up to 30 
students by their names. The consequences of my inability to recognize my students by 
name as revealed by the experience of the previous years are many. I could not develop 
nearness with the students. Students felt that, they have been ignored by me. Many of 
the students felt inferior thinking that they didn’t possess special abilities to merit 
teacher’s attention. I could not encourage Passive students in the Class resorted to 
aggressive behaviour to draw my attention and to get recognized. I would like to change 
this situation; I desire to recognize, if possible, each student by name.

3. Probable Causes:

I used to call attendance by numbers instead by names.
During my interaction with students, I used to feel inconvenient to ask the 
names of the students even when I didn’t know their name.
During interaction feeling inconvenience to ask their names.
My Interaction with students was limited to classroom only
Priority is given to the subject rather than students
Impersonal way of dealing with the students i.e. not addressing the names.
Lack of associating the trainees name with their characters and their
specialities.

4. Propositions / Tentative Theory:

(1) Lack of proper interaction with the trainees in the field is causing this 
problem

(2) Lack of associating the trainees with their name this type of problem is 
prevailing

5. Prioritised Propostion: The Second Proposition is prioritized.

6. Action Hypothesis: Effective interaction of the practitioner with D.ED.
trainees will enhance the ability to recognize trainees by name.

7. Planning for intervention:

- I will try to recollect the names of the trainees those who are in D.Ed. second year 
during the class and will be recorded the number. (To see the effortless effect of the 
recognition by their names)

- I will maintain the students profile, which consists of following particulars 
(This is for individualizing the trainees)

a) Name of the trainee.
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b) Father’s name and occupation
c) Community OC/BC/SC/ST etc
d) Full Address
e) Marks scored in DIET CET
f) DIET CET Rank
g) Special abilities of the trainees
h) Habits.

I will call the attendance by names instead of their roll numbers 
When ever I goes to class I will spend some time (for 5 minutes) for 
interaction.
During the interaction I will call the trainees by names
During other than the classroom activities, I will interact with the trainees 
personally.

- The above said process is implemented in D.Ed. I year class as they 
are newly admitted.

- After 3 months, I will try to recollect the names of the I year D.Ed. trainees in the 
classroom.

(This is to test the effect of intervention-if it is effective, I will continue the same 
process)

Suggestions:

* There is no need to remember & recall the names of the II Year D.Ed. students 
and the names of the I year D.Ed. students after a lapse of three months.

* Kindly maintain a diary and note down all relevant information on a day-to-day 
basis.

* Please write down the details of your efforts to recognize the students by name.

S.Ramesha Babu 
Senior Lecturer 
C.M.D.E Dept 
Govt D.I.E.T. Medak 
At Haveli Ghanapur 
502113 (A.P)

xxxxx?cxxxxxxxxxxxxxxxxxxxxxx

113



Improving academic performance of D.Ed. Students in Educational 
Psychology (Revised Version)

K.Ravikanth Rao
Warangal

1. Perception of the problem / Dissatisfaction'. Performance level of the 
D.Ed,. I year trainees in terminal and final examinations in educational psychology 
subject is not up to the expected level. The method of teaching priory used, lecture 
method could not give proper understanding of the subject. Hence, there is a need for 
changing the teaching strategy, which could enhance the retention of the knowledge of 
the trainees in educational psychology subject.

2. Analysis of the problem /dissatisfied State-. I have been teaching 
Educational Psychology subject mostly by lecture method, preparing students for 
terminal and annual examinations hours is not satisfactory. Hence, I feel that there is a 
need for changing my teaching strategy in order to improve the situation.

The D.Ed. Students studying for the first time find the Educational Psychology 
subject difficult and not interesting. The understanding of the concepts in the subject is 
limited due to the method of teaching followed and the method of studying by students.

3. Probable causes:

1. Students are less interested in this subject service it is regarded by them as 
tough.

2. The strategy followed in teaching is examination oriented and not aimed at 
students understanding the subject.

3. Students do not study regularly as and when the subject is being taught 
because their focus is examination-oriented study. The examinations are 
held at the end of a term and at the year-end. Therefore the study begins a 
few days before the examination.

4. Proposition: Examination oriented teaching by the teacher and study by the 
students starting a few days before examinations results is poor academic performances 
of students is the Educational Psychology subject which is considered to be a tough 
subject by the students.

5. Action Hypothesis: Self learning method followed by discussion coupled with 
testing immediately after teaching will enhance the academic performance of D.Ed. 
students in the Educational Psychology.

6. Planning for intervention: The following steps are proposed for undertaking 
in II Phase of the present action research for overcoming the dissatisfaction-identified by 
me. These are expected to bring out desired outcome.
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Developing the self-learning study material on Growth and Development 
chapter into a number of sections by me.
Exposing and allowing the trainees to each section of self-learning 
material.
Conducting discussion section wise after self-learning activity.
Summary up the discussions by the reflective practitioner for identified 
tough topics I concepts commonly felt by the trainees.
Evaluating the performance of the trainees by a test.
Analyzing the test result with descriptive statistical techniques.
Preparation of the draft report and finalizing it for the presentation. The 
plan of execution is presented in the following task grid.

TASK GRID

SI.
No.

Task People Place Period Comments

1. Developing the self- 
learning study material

Practitioner DIET-
Warangal

Aug 16 - 
Aug 31

Printed material 
will be supplied 
to the trainees.

2. Self Study activity Trainees DIET-
Warangal

Sept 01-
Sept 15

3. Discussion of the 
topics followed by the 
explanation of difficult 
topics

Practitioner
and
Trainees

DIET-
Warangal

Sept 16 - 
Oct 7
(12 periods)

Section-wise 
discussion will 
be undertaken

4. Preparation of Post
test

Practitioner DIET-
Warangal

Oct 7 -Oct 
10

Printed
question papers 
will be supplied 
to the trainees

5. Conduction of Post
test

Practitioner
And
Trainees

DIET-
Warangal

Oct-11-12

6. Analysis of post test 
results and applying 
descriptive statistics

Practitioner DIET-
Warangal

Oct-13
Oct 30

7. Report writing
a) Preparation of 

draft
b) Consulting the

experts in
refining the
draft

c) Preparation of 
final report.

Practitioner 
Practitioner 
and experts 
Practitioner

DIET-
Warangal
DIET-
Warangal

DIET-
Warangal

Nov 01-
Nov 10
Nov 11 -
Nov 18

Nov 19 - 
Nov 30

Final report will 
be submitted 
during the
second week of 
December at 
Mysore.
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Resources and Constraints

7. Resources:

I. Reflective practitioner has the experience in preparing the self-learning study 
material in educational psychology. Hence, the practitioner can use his 
experience in preparing the self-learning study material in growth and 
development chapter.

II. Reflective practitioner decided to explore the possibilities of financial resources 
duly consulting the DPEP authorities.

III. The action research will be executed during the available academic schedule of 
the institution only.

2. Constraints:

Reflective practitioner could not vision and hopeful of any constraints in the 
execution of the action research. However the following measures have to be 
taken for effective implementation.

I. Attendance of trainees during the self-study and discussion activities to be 
regulated for total attendance.

II. During the self-study activity doubts raised by the individual trainees to be 
clarified than and there only.

III. Post-test has to be prepared strictly according to the blue print and the model in 
vogue, which is prescribed the State Government.

Suggestion:

1. Based on the number of periods allotted to this unit, you may 
appropriately apportion the unit into sections.

2. Students ‘read and learn’ the assigned sections of the unit and come to 
your regular period for discussion with you.

Dr. K.Ravi Kanth Rao 
Lecturer
Govt DIET-Warangal 
Laskar Bazar-506001.

xxxxxxxxxxxxxxxxxxxxx
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Improving the confidence of the teachers teaching English in their 
oral expression. (Revised Version)

Ms. Lakshmi Kutti Amma 
Kerala

7. Perception of the problem/Dissatisfaction: In the present social 
condition we can’t but concentrate our attention on the importance of learning English as 
the second language at the school level. We expect our children to speak in English 
fairly fluently at the completion of elementary Education. In spite of the different 
approaches, we are not satisfied with the achievement of our pupils. This made me think 
about bringing in suitable changes in my method of teaching English to the teacher 
trainees so that they and, in turn, then pupils will feel confident to speak in English.

2. Analysis of the probleni/Dissatisfied State. Pupils learn English like core 
subjects without developing the skills, which is the main purpose of teaching learning a 
language. They do not speak in English. The teachers themselves are not conversing in 
English fluently.

3. Probable Causes:

1. Lack of opportunities to listen to English.
2. Lack of motivation and interest.
3. Lack of interest of the pupils due to the regimental approach of the 

teachers teaching English at the initial stage.
4. Lack of freedom to use English the natural way as in the case of 

mother tongue.
5. Teachers do not encourage pupils to use English in the natural way 

because they themselves are not in a pertain to do so.
6. Teachers can’t speak English fluently because they are not used to it.
7. Teachers are not used to speaking in English in situations other than the 

classroom teaching ones.
8. Teachers do not converse in English because they are not confident to.
9. Teachers are not confident to speak in English because they are not sure 

about the correctness of the structures and pronunciation.

4. Propositions:

1. The regimental approach of the teachers to teach English at the initial stage of 
learning English fails to provide situations to listen to communicative English in a simple 
and natural way leading to failure in motivating the child to speak English.

117



2. Teachers are not used to speaking English fluently. They are doubtful about the 
correctness of the structures and pronunciation in English. This makes them diffident to 
converse with the pupils in English, which in turn stands in the way of developing speech 
habit among the children.

3. The teachers do not provide ample opportunities to the pupils to listen to English, 
and use English in the natural situations. They neither uses English themselves in 
situations other than the classroom nor do they encourage the pupils to do so.

5. Prioritized Proposition: The Second Proposition is prioritized.

6. Action Hypothesis: Well designed specifically, result oriented modules to 
build up confidence among the teachers to converse in English will help ;in developing 
the habit of speaking in English among the students.

7. Planning for Intervention:
1. The study will be conducted only in Kayamkulam sub district. The pupils 

speech habits before training the teachers will be evaluated using an 
appropriate test in 5 schools. This pre-test will be conducted with the help 
of teachers of the respective schools.

2. There will be a 5-day training programme for the teachers teaching 
English in selected schools.

3. During the last session of the course the trainer will make an appeal to the 
teacher to conduct class PTAs immediately after the training and three 
weeks after the course.

Post-Test will be conducted after three weeks.

Interventions
1. Strategies suitable to make all the participants start to talk freely in English 

will be framed and practiced.
2. Through out the course the trainer will go on encouraging the trainees to 

speak in English for getting that he I she is a beginner. The trainer will 
have positive attitude through out the course which may them to speak.

Suggestion:
Specific strategies / intervention may be spelt out.

G.Lakshmi Kutti Amina 
Sr. Lecturer 
DIET, Alappuzha

AA'A'A'A'A'AA'A'AA'zYA'AXYAAA'AA'AA'AXYzYzYAAAAAAAA’AA
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Phase III

The phase III training programme aimed at facilitating the same participants (who 
had attended the first phase, and also conducted their action study based on the proposals 
they had developed) in writing a report and also thinks of its possible dissemination.

Part A: What was planned?
A five-day training programme was planned, for the same 25 participants, 

during 9.12.2002 to 13.12.2002, who had attended the first level. The Kerala team did not 
turn up at all. So only Andhra group had the training. But a separate phase III training 
programe was organized for the Kerala group during, 6.2.2003 to 10-2.2003. The 
distribution of activities by different RPs is as follows.

Sl.No. Activity RP Mode of activity
1 Welcome and expectations Dr.C.G.V.Murthy Presentation
2 Action Research Titles Smt.S.K.Shyamala Presentation
3 A revisit to the understanding of 

Action Reserach
Sri H.L.Sathish and 
Dr.C.G.V.Murthy

Presentation

4 Taking stock of the status of AR 
studies

Smt. B. Sharada Group Discussion

5 Format for presentation of AR 
studies

Sri P.R.Rao Presentation

6 Report writing styles Dr.C.G.V.Murthy Presentation
7 Preparation of Abridged version of 

AR study
Smt.B.Sharada Presentation

8 Dissemination of AR study- Why? 
and how?

Sr. H.L.Sathish Presentation

9 Brainstorming session on issues 
related to AR

Dr.C.G.V.Murthy 
and Sr.l l.L.Sathish

Brainstorming
session

10 What next? Popularising AR Sri P.R.Rao
Smt.S.K.Shyamala 
Smt. B. Sharada
Sri.H.L.Sathish and 
Dr.C.G.V.Murthy

Panel Discussion

11 Ethical issues in Action Research Dr.C.G.Venkatesha
Murthy

Presentation

Part B : What was transacted?
As per the schedules enclosed, sessions went on smoothly. The presentation of 

‘Action Research titles’ facilitated all the participants to remember what
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Time-table of the III Phase of the Training on Action Research for the DIET faculty of Andhra Pradesh
Date: 9.12.2002 to 13.12.2002 Venue: RIE, Mysore.

Day 9.00 - 9.30 
AM

9.30-10.15
AM

10.15-
11.15

AM

11.15

11.30

11.30AM- 
12.15 PM

12.15-
1.00
PM

1.00

2.00

2.00-3.30
PM

3.30

3.45

3.45-5.30
PM

9.12.2002
Monday

Registration 
of the
participants

(a) Welcome,
(b) Presentation of AR titles, 
© A revisit to the 
understanding of AR

(RP)

<
UJ
cz
03
<uj
H

Taking stock 
of the status 
and the
materials

(RP)

Suggested 
format for 
AR report 
presentation

(RP)

tZ
<
UJ&
03
X
u
z5

Presentation 
of AR study 
and
feedback
(E2,)

sz<
UJ
cz
03
<UJ
H

Presentation 
of AR study 
and feedback 
(3,4,)

10.12.2002
Tuesday

Rapporteur’s
Presentation

Report writing styles
(c) AR Report Style
(d) Abridged Version

(RP)

Presentation of AR study 
and feedback

(5,6,)

Presentation 
of AR study 
and
feedback
(7,8)

Presentation 
of AR study 
and feedback 
(9,10)

11.12.2002
Wednesday

Rapporteur’s
Presentation

Presentation of AR study 
and feedback 
(11 12)

Finalization of AR Report Finalization 
of AR
Report

Finalization 
of the AR 
Report

12.12.2002
Thursday

Rapporteur’s
Presentation

Dissemination 
of the AR 
study - Why? 
and How?

(RP)

Ethical
Issues in
Action
Research

(RP)

Presentation of Abridged 
version of AR study, 
and
Finalization of the
Abridged version

Finalization
ofAR
Report

Finalization 
of AR report

13.12.2002
Friday

Rapporteur's
Presentation

What next ?
Popularizing
Action
Research

(RP)

Brain 
storming 
session on 
all aspects 
of AR(RP)

Submission of AR report 
and Abridged version

Feedback & 
Wrap up

Disbursement 
of T A/D A

b\
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Time-table of the III Phase of the Training on Action Research for the DIET faculty of Kerala
Date: 6.2.2003 to 10.2.2003 Venue: RIE, Mysore.

Day 9.00 - 9.30 
AM

9.30-10.15
AM

10.15-
11.15

AM

11.15

11.30

11.30AM- 
12.15 PM

12.15-
1.00
PM

1.00

2.00

2.00-3.30
PM

3.30

3.45

3.45-5.30
PM

6.2.2003
Monday

Registration 
of the
participants

(a) Welcome,
(b) Presentation of AR titles, 
© A revisit to the 
understanding of AR

(RP)

^Z
<w
OZ
CQ
<WF—

Taking stock 
of the status 
and the
materials

(RP)

Suggested 
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storming 
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all aspects 
of AR

Submission of AR report 
and Abridged version

Feedback & 
Wrap up

Disbursement 
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others had proposed and it served them as a warming up exercise. The ‘Revisit of the 
understandings of Action Research’ also helped the participants to recall all that was told 
to them in the first phase.

The ‘Stock Taking’ session it was heartening to find that all the participants had 
completed their interventions. Most of them had also completed the data analysis to the 
best of their ability and finished writing a draft report. The problems they faced were 
shared. The participants displayed all the materials they had used for their action research 
as well as those prepared by them for their action research. It ranged from simple 
transparencies to geo-disc, illuminating world map. To sum up was an eye opener to one 
and all that many kinds of materials were developed and used in different action 
researches.

The ‘Report Writing Styles’ was a power point presentation. Different frames that 
were used are as follows.

Report writing of Action 
Research for sharing and 

dissemination

There are some moot questions 
that may bother an Action 

Researcher. They include the 
following.

'3

Different questions include:
Is it necessary that all AR studies should be 
documented?

• If yes, how are they to be written?
• Are they different styles? Or only one style? 

If there are different styles, what are they?
• What are the relationships between 

documentation and dissemination?

Is it necessary that all AR studies should 
be documented?

• The answer is ‘NO’. AR is conducted for 
different purposes.

• (1) For purely personal consumption.
• (2) For the consumption of a group which has 

undertaken AR.
• (3) For the sake of experimenting innovative 

practices.
• (4) For the sake of sharing innovative 

practices, etc.

But, it is desirable that every practitioner 
conducts AR as well as documents it. Because;

• (1) It helps a practitioner to share and 
disseminate the same with peer group.

• (2) It develops a discipline of recording 
the practice and accomplishments, as a 
part of professional diary maintenance.

• (3) It helps as a memoir-aid to him/her 
during the course of one's long practice

career.
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• (4) It helps a practitioner to subject his/her 
practice to academic audit.

• (5) Innovative practices generated this way 
have high premium in educational practice.

• (6) It breaks the monotony in practice and 
infuses freshness.

• (7) It may generate interest and motivate 
others/readers to also undertake similar 
exercises.

How are AR studies to be written? Are 
there different styles?

•AR can be prepared in different 
styles.

•They include;
• (a) Narration Style
• (b) Description Style, and 
•©Analytical Style

s fl

■ i $

Narration Style of Reporting
• Is one where, as a story, one can 

narrate the entire activities and present 
a report. There are a number of such 
examples one can see in International

journals. This style also requires a 
certain level of persuasive convincibility 
of write up. This requires an artistic style

of presentation too.

♦ Narration style is used if one 
wishes to disseminate an

interesting innovation/AR to 
create interest in others and 
to motivate others/readers.

e
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. r Descriptive Style of Reporting /rg

’Sj ols one where, a running
account of what all have 
happened are presented

sequentially. As something to 
that of writing of proceedings of

an event. This amounts to a
L? chronological depiction only.

• 5?Q

< t. i J

♦Descriptive Style is also 
used if one is asked by

his/her higher ups to give a * 
write up as to what one has 

done as AR.

10

& r- Analytical Style of Reporting
5k j • Is one, where the practitioner writes 

j technically as to what made
him/her undertake AR? how did he 
do it? And when did he terminate? 
Sequentially as well as analytically.

This requires a formal training, 
fee'; experience and insight.

.<> ‘ix *

V

•Analytical Style is used by 
a trained practitioner, who 
wishes to systematically

document using 
conventional methods and

techniques.
Js «
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Let us take Analytical style of Reporting the 
Action Research studies

• We have used Me Kernan's Time Process 
model in our training. So let us stick to it.

The 10 stages we have discussed are;
(1) Perception of the Problem/ Dissatisfaction.
(2) Analyse the problem/dissatisfaction.
(3) Understand the probable causes.
(4) Development of propositions.
(5) Prioritization of proposition.

6. Development of an action hypothesis.
7. Planning of an intervention.
8. Execution of an intervention.
9. Evaluation of the intervention.
10. Decision making, Reflection, explanation 

and understand action.

u 14

Let us follow the following steps

• I Background of the study:
• (a) Background of yourself and your 

position in your organization.
• (b) What are your legitimate 

responsibilities?
• ©What is happening that is causing 

dissatisfaction around you in your 
practice?

• (d) Should something be done?
• (e) What Can you do about it?

15

II Perception of the 
Problem/Dissatisfaction

• This should cover;
• (a) Perception of what is happening 

that is causing me dissatisfaction, or
• (b) What is happening around me for 

which I am unhappy?
• Describe the problem/Dissatisfaction 

as felt by the practitioner.
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Analyse the problem / 
Dissatisfaction

• (1) Explain how you have under-
stood the problem.

• (2) Try to understand the situation 
from all possible angles.

• (3) Attempt to identify all possible
broad factors.-

Understand Probable Causes
• (1) Having attempted to identify possible 

factors, try to identify possible causes.
• (2) Try to identify possible causes 

covering all possible dimensions.
• (3) Logically analyse how identified 

possible causes might have contributed 
for dissatisfaction / problem.

IS

Developing Propositions
• (1) Propositions relate to 'Tentative 

Theory’ about how different causes are 
operating together.

• (2) Build a theory elaborately and 
develop as many propositions as the 
situation demands. Sometimes, there 
may be only one proposition too. Never 
mind.

19

Prioritization of a proposition
• Try to identify one proposition which is 

comprehensive and a priority one. This may 
be based on;

• (1) What you can attempt as a practitioner.
• (2) What is a priority issue according to you.
• (3) What is in the larger interest of your 

clients.

20

1
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8
Development of an action hypothesis Action Hypothesis

i? 'i

•An Action Hypothesis is one 
which contains the intended 

action/ intervention potentially 
capable of changing the 

dissatisfaction / solving the 
problem / minimizing the 
intensity of the problem.

21

s'. J

• (1) Is to be developed based on the 
Prioritized proposition.

• (2) Only one Action Hypothesis is 
to be developed in every spiral.

• (3) An Action Hypothesis always 
intends a change.

22

i' > *1 ’ 1 B Planning for intervention Execution of Intervention

/,. • (1) Cover all points that you have 
considered while planning your 
intervention.

w, • (1) Record faithfully what all did you do
I sequentially.
[ • (2) Explain the composition of the target

I H

•r

• (2) Try outs, precautions, and all other 
measures to be elaborately written.

• (3) What problems were foreseen, what 
measures were suitably planned all 
needs elaboration.

•> •*

group.
; • (3) Tools and techniques used.
; • (4) Procedure of intervention 
' • (5) The duration of the intervention, (days, 
f weeks, months, number of sessions, etc.
’ • (6) What kind of data/evidences were 
] collected?

>y

23 24
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Data collection and Tabulation

♦Collect the relevant data 
using approbate tools.

♦Score the data.
♦Tabulate the data
♦Depict the data graphically 

too.

Evaluation of Intervention
• (1) Explain how comprehensive, 

dependable, relevant and objective was 
your intervention.

• (2) Explain the worth and usefulness of 
the intervention in altering the dissatis
fied condition.

• (3) Has intervention succeeded 
completely?

Decision making and 
Reflection

Y . • Some of the questions which need to be *7 ] • (4) What went right and what went
J/; * made the basis for writing this include; Jjfejj wrong?

»(1) Did the intervention bring about T • (5) Should I move to next spiral
improvement to a satisfactory level?

*,§s because the results yielded are not fully 
satisfactory?

- • (2) Is there any scope for further • (6) What kind of planning needs to be
•?; improvement?

• (3) Should I terminate the intervention?
3 made keeping in view the present

jw; planning which did not help me fully.V 5

28
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• (7) How can I make my effective intervention 
a part of my regular practice?

• (8) What efforts and preparations are 
necessary to naturalize the tested 
strategy/ies?

• (9) What kinds of changes I have to bring in 
myself in order to naturalize the tested 
intervention?

Termination / Continuation to 
next Spiral

♦ If continued at the second 
spiral, all the stages need to 
be written again.

♦ If terminated, the net result 
becomes the end of 
intervention.

29

Summary of Action Research
• It may be written in a narration style 

covering in brief;
• (a) Dissatisfaction
• (b) Action Hypothesis
• ©Intervention
• (d) Outcomes up to termination stage

HR

C1

31

Net Gains of present effort
• List out the net gains.
• (1) In terms of people who have 

benefited.
• (2) In terms of situations that improved.
• (3) In terms of materials that were 

developed.
• (4) In terms of certain strategies tested 

which can be shared among well meant 
people.
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Collaborators

♦List out the collaborators 
with their addresses.

33

Bibliography

• Use APA style

• I Referencing a doctoral study.
• Sharma, R. (2002). Education and 

modernization: A comparative study of 
professional undegraduate and post graduate 
students of Mysore University. Unpublished 
Doctoral Dissertation, University of Mysore, 
(Department of Sociology).

34

*

II. Referencing the article 
published in a journal.
♦Murthy, C.G.V. (2002). 

Researchers’ orientations and 
perspectives’ variation among 
educational researchers in 
elementary education. The 
Journal of Indian Education, 24, 
(3), 25-43.

35

III Referencing a book
• Dave, P.N. (1976). Hierarchy of 

cognitive learning. Mysore: Regional 
College of Education.

• Or
• Bloom, B. (1963). Taxonomy of 

educational objectives: The 
classification of educational goals. 
London: Green and Co.

36
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IV referencing a Chapter 
published in an Edited Volume
• Amrithavalli, R. (1987). Role of audio

visual aids in distance education. In 
B.N. Koul, et.al., (Eds) Studies in open 
and distance education, (pp23-54). New 
Delhi: AIU and IGNOU.

• [Note: et.al., means 'and others'.

*7

37

Appendix

♦ If you have any tables, 
test papers etc., which 
have not become the part 
of the main report can be 
appended.

M

•Terminate report 
writing activity here. 
• Thank You

? ;

d
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‘Dissemination of AR study- Why and How? Was also a power point 
presentation.

*
r

4

Dissemination
of

Action Research
Why? and How?

Is there a need for communicating 
Action Research studies to others?

The obvious answer: YES

But
It is not mandatory.

2

Why should I disseminate my AR
study?

Dissemination of 
ACTION RESEARCH STUDY 

is

Desirable as it is Beneficial.

3

❖ To satisfy
one's own Professional needs

❖ To fulfill
professional obligations 

❖To fulfill
professional responsibility

*
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9

Dissemination of Action Research 
To satisfy one's own professional

needs
❖To subject the study to scrutiny by well 

meaning people
❖ To get feedback
❖To derive motivation for subsequent 

attempts
❖To EARN recognition

Dissemination of Action Research 
To fulfill a professional obligation

• Collaborators
• Colleagues, Head of 

the institution
• Those who have 

provided assistance

Dissemination of Action Research 
To fulfill professional responsibility

❖ To share with fellow teachers 
and other well meaning people

❖To pool tested strategies for the 
generation of such knowledge.

❖To inspire others to undertake 
AR

Methods of dissemination
ACTION RESEARCH STUDY

• Face-to-face situation
- talks
- narrations
- Presentation of papers
- entire study/ Summary
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Dissemination of Action Research

• Distant mode

- Newspaper articles
- Articles in magazines and journals
- Monographs
- Radio
- Television
- Internet
- Floppy discs/CDs

Dissemination of
ACTION RESEARCH

Challenges ahead?

• Can you create space for making a presentation?
(Teachers' Associations, Meetings of CRC and BRC, Interested 
groups)

• Can you inform and influence the officials in the 
department on the based on your study?

• Can you make use of all possible media in reaching 
out to different target groups?

• Can you do all these professionally?
DO NOT IMPOSE »

Dissemination of
ACTION RESEARCH

Options

• Prepare a report
• Prepare an abridged version of the study
• Write your study in popular, non-technical 

language
• Write an article
• Put it on internet
• Use the above appropriately.

Have you successfully Disseminated your
ACTION RESEARCH 

AND BENEFnTED FROM IT?
If so,

YOU DESERVE TO BE 
CONGRATULATED!!

13



Ethical considerations related to 
Action Research

S Being intellectually honest 

Taking people into confidence

S Observing protocol

S Taking legitimate permission to look into records

S Making legitimate claims only regarding Action 
Research

S Being humble

S Conducting Action Research without causing disturbance 
to others.

S Giving credit to collaborators and others who have 
contributed to the study.

S Being transparent and fair in dealings.

Keeping an open mind/Being open to suggestions.

S Explaining the implications to all concerned and to those 
affected by the study.

S Accepting responsibility for maintaining confidentiality.



Themes/Questions for the
brain storming session

1. Why is reflective practice necessary for professionals?

2. What is Action Research

3. What are the qualities of a Reflective Practitioner?

4. What are the professional responsibilities of a reflective practitioner?

5. What are the common myths and misconceptions about Action 

Research?

6. Who should conduct AR?

7. What are the various purposes served by Action Research?t
8. What should be the basis for selecting a topic for Action Research?

9. What is the role of proposition in AR?

10. What are the characteristics of a good Action Hypothesis?

1 l.Why is planning necessary in AR?

12. What are the various aspects that require planning in Action 

Research?

13. What care one must take while selecting tools in AR?

14. What are the characteristics of good evidence in AR?

15. What type of statistical treatment is required in AR?

16. Why is ‘reflection’ considered as the centrality of AR?

17. What purposes does ‘decision’ serve in a spiral of Action Research?

18. Why is it desirable to document and disseminate AR studies?

19. What are the various methods of dissemination of AR studies?

20. What are the ethical issues involved in Action Research?



Part C: What are the outcomes?

The outcomes of the third level training programme were;
(a) Abridged versions of Action Report
(b) Draft Reports.(They are compiled separately)

The abridged versions are as follows.

ACTION RESEARCH REPORT (ABRIDGED VERSION)

Name : K Ravi Kanth Rao, Lecturer in Psycholog}'

DIET : Govt. DIET, Warangal, Andhra Pradesh

TITLE : Improving academic performance of D.Ed. trainees in
Educational Psychology.

Problem : I have been teaching Educational Psychology mostly be teacher
centred method, preparing trainees for terminal and annual 
examinations. The academic performance of trainees is not 
satisfactory. This situation provoked me to undertake the present 
study.

Status : Completed.

Prioritized
Proposition

: Examination oriented approach by teacher and trainees results in
post-academic performance of trainees in the Educational
Psychology subject, which is considered as a tough subject by 
trainees.

Action
Hypothesis

“Learner centred teaching strategy will enhance the academic 
performance of D.Ed. trainees in the Educational Psychology 
subject.

4
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Execution This study was executed in the following steps.
1. Prepared self-learning study package on “Growth and 

Development’ Chapter.
2. This chapter was divided into 4 units and 30 sections.
3. Self-learning followed by presentation and discussions was 

conducted section-wise in eleven periods.
4. Immediate assignments in the form of ‘Check your progress’ 

were answered after every section.
5. After the evaluation of the unit, post-test was conducted 

through question paper being prepared on the lines of annual 
examination.

6. Post-test marks were evaluated and the marks were tabulated.

Evaluation Analysis of the data reveals the following points.
1. The range is about 42%.
2. About 47% of the trainees fall in the category 82-90 scores. 

Mean performance levels of the trainees is 82% which is a very
3. high level of performance that ever observed by the 

practitioner.
The perusal of the answer scripts reveals that understanding of

4. the concepts is more clear when compared to that hitherto this 
unit.

Decision The outcome of the interventions on the planned action hypothesis
is positive. The interventions executed has benefited the trainees. 
Further it is proposed to know to what extent the understanding 
developed by trainees will be sustained at the mid-term and annual 
examinations.

In the light of the success of this intervention, I am following 
learner centred strategies with the help of prescribed textbook for 
the subsequent chapters in Educational Psychology subject.

ACTION RESEARCH REPORT (ABRIDGED VERSION)

Name : K Narayan Reddy

DIET : Vikarabad, Ranga Reddy Dist, Andhra Pradesh

TITLE : Enhancing the effective organization of Teachers’ Centre
Meetings.
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Problem The teachers' center meetings at TC Siddaloor, Vikarabad Mandal
were being organized without proper planning and agenda. The 
teachers have not been participating actively.

Status

Prioritized
Proposition

Action
Hypothesis

Execution

Evaluation

Completed.

Teachers’ Centre Secretaries and Asst. Secretaries did not possess 
the skills in planning and organization of Teachers’ Centre 
Meetings.

“Developing organizational skills among Teachers’ Centre (TC) 
Secretaries and Asst. Secretaries helps in organizing T.C. meetings 
effectively.

Before the intervention, I made an assessment to know the earlier 
status of the conduct of TC meetings. Observation schedule, 
Interview Schedule to TC Secretary and Asst. Secretary and 
questionnaire to the teachers were the tools used. I arranged a two- 
day training for TC Secretaries and Asst. Secretaries of Vikarabad 
Mandal on the organization of TC meetings. Then two TC meetings 
were observed by me. I also extended academic support wherever 
necessary. Finally a post-test was conducted to see the impact of 
intervention with the help of the same tools as used for pre-test.

Quantitative and Qualitative analysis of the data collected 
through three tools revealed on improvement in every aspect of 
the conduct of TC meetings. The main findings are:

1. Agenda for TC Meetings was prepared by teachers themselves. 
TC meeting agenda was circulated to all members well in

2. advance.
Most of the teachers participated in the meetings actively.

3. Academic support to TC meetings was provided by other 
functionaries.

4. Teachers were motivated in the meetings to share their 
experiences.

5.

During the intervention APC, DPEP visited. He has appreciated the 
work and decided to extend the activity to the entire district. The 
teachers also felt happy for regulating the TC Meetings which helps 
their professional development. The action research was very 
satisfactory.
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Decision This practice has helped me in developing the organizational skills 
among TC Secretaries and Asst. Secretaries as reflected in the 
effective organization of the TC meetings by them. I would like to 
practice in future whenever needed.

V*•»
ACTION RESEARCH REPORT (ABRIDGED VERSION)

* Name : P Janardan Reddy, Lecturer

DIET : Rayachoty, Cuddapah Dist, Andhra Pradesh

TITLE Enhancing the Drawing Skills of D.Ed. trainees in Science.

Problem Most of our teacher trainees do not draw the diagrams, correctly, 
proportionately and neatly. And do not label them appropriately.

t
Status Completed.

Prioritized
Proposition

Students got to see only the completed diagrams in the textbooks 
and the charts used by me. Hence while drawing they did not know 
how to develop the diagrams maintaining the relative proportion

* and position of the parts of the diagram.

„ Action
’ Hypothesis

Training of step by step development of the diagrams will improve 
the drawing skills of the D.Ed. trainees.

A
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Execution : My target group consisted of 30 teacher trainees of I D.Ed. The
pre-test was on drawing five selected diagrams. They were valued 
for their correctness, labeling, proper ratio and neatness.

After the completion of the pretest, I spent 3 periods to demonstrate 
each diagram to the trainees. In addition, the experiment set up/ 
model/specimens and also exemplary diagrams drawn by the 
students were displayed. I drew the diagrams step by step in 
sequence on the blackboard using coloured chalk. I also 
demonstrated the correct and neat way of labeling a diagram.

Emphasized the relative proportion and position of the parts of the 
diagrams. The trainees were asked to maintain a record for practice.

After intervention the post-test was conducted using the same 
diagrams.

Evaluation 29 students out of 30, scored below 70% in the pretest, while 16 
students out of 30 scored above 90% in the post-test. Individual 
differences range from 8 to 44.

Decision

Mean of the pretest is 59.33 and that of the post test is 87.84. Thus 
mean difference is 18.51. This shows that the techniques followed 
have improved the drawing skills of D.Ed. trainees.

It is clear from the students that the intervention has improved the 
drawing skills of our D.Ed. trainees.

I will incorporate new interventions in my regular classroom 
practices.

I will observe the D.Ed. trainees to find out whether they followed 
the method while teaching.

ACTION RESEARCH REPORT (ABRIDGED VERSION)

Name : P.V.SARMA

DIET Bheemunipatnam
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TITLE : Improving the ability of the Teacher Trainees to comprehend
and recite poems in Telugu (Mother Tongue).

Problem During my teaching I find that I have not been effective in making 
the teacher trainees to comprehend and properly recite poems 
prescribed in Telugu textbook.

Status : Completed.

Prioritised
Proposition

In my teaching, I have not brought out the essence of learning 
poetry.

Action
Hypothesis

“Activity based poetry teaching improves the ability of teacher 
trainees to comprehend and recite the poems effectively.”

Execution The practitioner has selected 40 II year D.Ed. trainees of Section 
‘A’ in DIET, Bheemunipatnam as his target group. Eight poems 
were selected in the task from VII class Telugu text titled “Sri 
Krishna leelalu”. A pretest was conducted on 1 to 4 poems. For 
recitation part, oral test was conducted by taking the help of 
colleagues. After analyzing the pre-test scores, trainees were taught 
the activity based teaching with regard to 1 to 4 poems which are 
taken for pre-test. The model reading of the poem, demonstration 
of the 1 to 4 poems through activity method, identification of 
figures of speech, identification of rhythmic words, comparison 
with other poems and situations took place. Treating that the 
teacher trainees have understood very well in teaching 1 to 4 poems, 
the practitioner expected to transfer of teaching those poems to 5 to 
8 poems. Hence, the practitioner has assumed that the trainees can 
teach 5 to 8 poems on same line above and had conducted post test, 
taking the same areas of the pre-test.

Evaluation The pre-test and post-test scores were analysed on the basis of 
average and means of scores to explain the acquisition of necessary 
skills in the areas of teaching poetry by the teacher trainees for 
teaching 5 to 8 poems. The pre-test and post test were conducted for 
30 marks each.
The minimum mark in pretest is 10.
The minimum mark in post-test is 15.5.
The maximum mark in pretest is 20.
The maximum mark in post-test is 29.
The minimum change of (increase) Percentage of scores in post-test 
is 3.3%.
Maximum change (increase) in the post-test is : 56.7%.
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Decision Activity based teaching will be applied in all the areas of teaching 
of Telugu poetry effectively in future.

ACTION RESEARCH REPORT (ABRIDGED VERSION)

Name : A V R SUBRAHMANYAM

DIET : Krishna, Andhra Pradesh

TITLE : Improving the teacher trainees’ ability in constructing questions
in English.

Problem My D.Ed. trainees are unable to design question using wh-words or 
auxiliaries appropriately in their plans and answer scripts in English 
even though I explained them the rules of grammar. This has 
created dissatisfaction for me.

Status Completed.

Prioritised
Proposition

Lack of sufficient practice results in the inability of the teacher 
trainees to construct various types of questions.

Action
Hypothesis

Intensive practice will enhance the teacher trainees’ ability in 
constructing questions in English.

Evaluation 55 trainees took both the pre-test and post-test. Each test was taken 
for 100 marks. The following are the details.

Pre-test Post-test
Range 92-0 = 92 100- 16 = 84
Class Average 25.2% 48.5%
Range of the increase in the individual performance = 60 - 0 = 60. 
Increase in the average value and the range from the pre-test to post
test indicate a significant improvement in the performance of the 
teacher trainees i.e. towards constructing questions in English.
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Decision 1. The intervention is effective. So I would like to continue this
practice further with my teacher trainees.

2. Next time, I would like to take the following steps also for
further improvement in another dimension, 
a) Paying individual attention to the trainees’ errors.

<

b) Giving practice in preparing oral questioning (extempore- 
such as based on students’ answer) which is very useful for the 
classroom transaction.J ------------------------------------------

ACTION RESEARCH REPORT (ABRIDGED VERSION)

Name : TOTA SREERAMULU

DIET : Vizianagaram, Andhra Pradesh

TITLE : Equipping Teacher trainees to teach English Rhymes
effectively.

Problem As a DIET faculty, I have observed that my teacher trainees are not 
able to teach English rhymes effectively.

Status Completed.

' Prioritised
• Proposition

Lack of proper practice. Using suitable materials by the teacher 
trainees results in the effective teaching of English rhymes.

Action
Hypothesis

Intensive and planned practice will enhance the ability of teaching 
English rhymes among teacher trainees.
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Execution The target group was 40 D.Ed. trainees. In the pretest 1. stress and 
information, 2. musical tone, 3. action and fluency, 4. correct 
pronunciation and 5. rhythmic note. Using an observation 
schedule, each trainee was asked to recite one rhyme and was 
assessed for from the class III English Reader cum Workbook.
1. The same tool was used for post test also.
2. Demonstration cum model lesson was given by me and also the 

collaborate groups on the 10 rhymes of the class III English 
Reader.

3. Charts and transparencies were used.
4. RTESI, Bangalore cassette on listening material was used for 

practice and observation.
5. Practice recitation of the ten rhymes was done in chorus and 

individually for a period 20 days.
6. The trainees were made to listen to their own recitations and 

observations were made.
7. The post-test was conducted.

Evaluation Basing on the observations, scores recorded for the pre-test and
post-test, there was substantial improvement among all the target 
groups.
Percentages were calculated on all the five sub areas and on the total 
increase.
The pretest - Total scores were 237. The percentage is 59.25.
The posttest - Total scores were 320. The percentage is 80.
So there is good improvement from pretest to posttest through my 
interventions.
Sub area wise scores from pretest to post test there is increasing.

Pretest Post-test
Scores % Scores %

1. Stress and intimation 52 64 64 80
2 Musical tone 50 62.5 64 80
3. Action and Fluency 56 57.5 66 82.5
4. Correct Pronunciation 45 56.25 64 80
5. Rhvthmic note 42 52.5 66 77.5

Decision My intervention worked satisfactorily. Hence I would like to use
the same practice in future. I would also include more rhymes from 
the English readers of other classes.
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ACTION RESEARCH REPORT (ABRIDGED VERSION)

Name : G N Visalakshamma

z DIET : DIET, Bukkapatnam, Ananthapur

r TITLE : Improving the ability of D.Ed. trainees in preparing period
plans in Science.

Problem Trainees of D.Ed. are given assignment to prepare period plans after 
being exposed to a few hours of lectures on the topic. Most of the 
trainees find the task very difficult in preparing period plans in 
science.

Status Completed.

Prioritised
Proposition

Lack of exposure to classroom teaching learning situation, period 
plans prepared by experienced teachers and practice hinders the 
understanding of relations among various components of period 
plans. Hence the difficulty in preparing period plans.

Action
Hypothesis

Multiple exposures coupled with practice will exchange the ability 
of D.Ed. trainees in preparing period plans in Science.

•

«

Execution : D.Ed. trainees (73) were divided into three groups each of 25
and also sub-divided into smaller groups and allotted topics 
from III, IV and V classes respectively to write three period 
plans each and submit.

1. I gave two lessons for observation and recording by trainees. 
Discussion was conducted among various components of period 
plans.

2. Trainees prepared period plans for their teaching practice in 
different schools. Pre lesson plans were discussed both by 
school teachers and with me.

3. Two lectures were arranged followed by discussions in
a) components involved in the preparation of period plans 

and their relationship - by G. Eswarappa, Headmaster.
b) On Evaluation - by G. Mallanna, Sr. Lecturer

Trainees were exposed to the period plans of experienced
4. teachers for perusal and discussion in groups. Subsequently, on 

modules prepared by DPEP.
Trainees were assigned the task of preparing three plans in the

5. same topics assigned earlier evaluated and tabulated scores.
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Evaluation : The performance of each trainee is rated on 10-point scale of
student teaching profile.
1. Each component was given equal importance.

2. Collected data from evaluating the trainees’ period

plans of pre and post intervention are tabulated.

3. From the analysis of the data, the improvement in individual 
score is ranging between 4 to 10 - 38%. Improvement in the 
ability is between 10 to 20% in about 46 trainees out of 73. <*

Decision Thus the intervention has strengthened and enhanced the ability of
D.Ed. trainees in preparing period plans. It will be continued 
further.

ACTION RESEARCH REPORT (ABRIDGED VTRSION)

Name : Mohammed Abdul Munaf

DIET DIET, Mahabubnagar

TITLE : Enhancing the knowledge and skills of D.Ed. trainees in f
Geometry.

Problem During the first intervention, the D.Ed. trainees could not gain the 
knowledge and skills in geometry upto mark.

Status Completed.

Prioritised
Proposition

In the first test, very few trainees got good marks. Out of 35 
trainees only 15 got more than 50% marks and rest of the trainees 
got less than 50% marks.

Action
Hypothesis

For solving of the questions each individual was helped to get 
mastery over the subject.

Execution 1. Asked the teacher trainees to rewrite the content analysis by 
each individual.

2. Encouraged the trainees to solve all the questions by themselves 
and helped them in solving the problems.
I also explained the solutions of the test paper questions on
OHP.

3. Executed the 2nd test and evaluated the papers. <
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Evaluation In the second intervention, the performances of the trainees is 
satisfactory. Even the slow learner got 82% of marks.

Decision In my view this improvement is due to adopting the 2nd spiral
intervention, which is very effective. So, I would continue this 
practice further with my trainees.

Action Research Report (Abridged Version)

Name : sethumadhavan .m

DIET : DIET, Palakkad, Kerala

Title : Ensuring Effective Functioning of class Parent Teacher
Associations

Problem : Class PTA meetings are not being conducted at DIET Lab.
School effectively.

Status : Terminated.

Prioritised Proposition :
Class PTA meetings at DIET Lab. School, Palakkad are not being conducted 
effectively due to the absence of Training cum Demonstration from the part of 
practitioner.

Action Hypothesis :
Orientation programmes comprising demonstration (aimed at bringing about 
attitudinal changes both in teachers and parents with regard to perception of their 
roles in the existing context) will ensure effective functioning of class PTAs.

Execution :
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1. Initial Observation Of The Available Records Of The CPTA Meetings 
Conducted At DIET Lab. School During The Academic Year Have Been Done.

2. Conducted Informal Discussion With Teachers And Parents Of DIET 
Laboratory School After Consolidating The Data Extracted From The 
Questionnaire Given To Them. Then Observed A CPTA Meeting Conducted 
By The Teachers. This Revealed That Neither The Teachers Nor The Parents 
Have A Clear Idea About Conducting Class PTA Meetings. Then Prepared A 
Module To Conduct Effective Class PTA Meeting At DIET Lab. School. 
School Resource Group (SRG) Meeting Conducted To Plan The Strategies For 
Inviting Parents. CPTA Meetings Conducted In Classes I To IV Using The 
Planned Module. Revised The Module And Once Again Conducted CPTA 
meetings in the same classes to ensure the full participation of parents. After 
that, I conducted 4 CPTA meetings as tryout in 4 schools under the catchment 
area of DIET after thorough planning.

3. Detailed analysis of the pre and post class PTA meetings was done and 
amved at certain conclusions and decisions.

Evaluation :

When compared, the attendance of parents in the pre. and post class PTA meetings, 
considerable improvement was seen. Academic discussions were totally absent in 
pre-CPTA meeting while most of the time was allotted and utilized exclusively for 
academic discussion in post CPTA meetings, The performance of students in 
classroom activities was given priority for discussion in post CPTA meetings which 
was totally neglected. Only a mechanical and formal report was prepared in pre- 
CPTA meetings while systematic documentation was adopted in post CPTA 
meetings.

How to ensure the participation of parents in planning, conducting was a crucial 
problem which was tackled by preparing a module and transacting it. As a result, the 
attendance of parents was improved considerably and they actively participated in the 
discussions. I could identify certain resource persons required for different areas of 
curriculum transaction from among parents itself.

The scientific and technological advancement was exploited in providing awareness 
to the parents. The video and audio programmes comprised in the CPTA meetings 
increased the physical and mental presence of parents.

Decision:
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I will continue to monitor the future CPTA meetings to be conducted by class teachers 
of DIET Lab. School and render my support to them for ensuring the effectiveness of 
CPTA Meetings.

My intervention has been successful. Hence I have decided to
a) naturalise this practice.
b) Extend this training to all primary school teachers in my District.

M Sethumadhavan 
Sr. Lecturer

DIET, Palakkad 
Anakkara PO

Kerala

►

Action Research Report (Abridged Version)

\ 3fflC • E.J. SOODA BEEVI

DIET : DIET, KOLLAM, KERALA

Title : Enhancing the Skills of Teacher-Trainees in Map Reading

Problem : Trainees are not able to locate even countries and important
places on the map.

Status : Terminated.

Prioritised Proposition :
Trainees do not have adequate skill to read the map.

Action Hypothesis :
Selected Map Reading activities will enhance the skills of teacher-trainees in Map 
Reading.

Execution :
After conducting the pre-test, I gave five activities to the 2nd year teacher-trainees. 
To find out the locations of places and countries in the world map, I gave certain 
games model activities and activities for improving the skills of locating the places 
concentrating on latitudes and longitudes.

Evaluation :
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Activities helped to develop the skills of map reading. The result of the post-test was 
improved to twice to that of the pre-test.

Decision:
My interventions were successful. Now I am entering into another practice by

a) Naturalize this practice.
b) Extend this training to the I year trainees too.
c) Include a session on the map reading skill in the block level training 

programme for teachers who are handling Social Science.

Action Research Report (Abridged Version)

Name : O. SIVARAMAN

DIET : WAYANAD, SULTHAN BATHERY, KERALA

Title : Enhancing the Oral Communication Skills of the Teacher

Trainees in English through building up of confidence.

Problem : Teacher-trainees can understand, read and write English. But
they are not able to converse with the pupils, teachers, and 
friends in English confidently.

Status : Ongoing

Prioritised Proposition :
Teacher trainees are diffident to converse in English because of the fear of 
committing mistakes or they are not competent enough.

Action Hypothesis :
Providing carefully chosen language activities will improve the confidence of the 
teacher trainees to communicate orally in English.

Execution :
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- Prepared a 3-point scale to rate the responses of the trainees.
- Selected an activity for the pre-test.
- Conducted the pre-test and rated the level of performance of 40 teacher 

trainees.
* - Selected some language games and pooled it in the activity bank.
•* - Graded the activities according to the level of teacher trainees.

Presented the activities and noted their level of performance after each 
activity.

- Conducted the post-test and rated their level of performance.

Evaluation :
I compared the performance of teacher trainees on the basis of pre-test and 
post-test.

- In the pre-test, there was only one teacher trainee who responded well. In the 
post-test, nine teacher trainees responded well.

- In the pre-test, 27 teacher trainees did not respond. The number has come 
down to 20 in the post-test.

- Most of the teacher trainees have got some confidence in speaking English.

Reflection :
There was a marginal improvement due to the lack of time. They need some more 

» time to perform well.

, Decision:
> I will extend this programme to the whole year.

Action Research Report (Abridged Version)

* K.R. GOPINADHAN

DIET : THIRUVANANTHAPURAM

Title : Enhancing the Attendance of Heads of Primary Schools
in Orientation Programmes

Problem : Attendance of primary school headmasters is very low in the
training programmes.

Status : Terminated.

Prioritised Proposition :
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The attendance of Heads of Primary Schools in the training programmes is low due to 
the lack of involvement of different agencies concerned.

Action Hypothesis:
Involving different agencies like Education Department, Panchayat Raj Institutions 
and service organizations will enhance the attendance of heads of primary schools in 
the orientation programmes.

Execution :
In the light of an action plan, I interacted with the District Panchayat authorities and 
Educational Officers. Panchayat authorities and educational officers conducted 
meetings at District level and block level for disseminating the goals of training 
programmes. Heads of Schools, Educational Officers, service organisation members 
and people’s representatives understood the problem. A module was prepared and 
venue was fixed after consultation with the educational officers. Communications are 
sent through the educational officers and noticed in the local newspapers. 52 heads of 
schools out of 55 attended the programme conducted on 14.1.2003 and 15.1.2003.

Evaluation :
The attendance of heads of schools for the last four years was as follows:
1999- 2000 -40/60% (66%)
2000- 2001 - 40/72(55.5%)
2001 -2002 - 38/58(65.5%)
2002 - 2003 - (52/55 (96.36%)
This shows that involving the different agencies enhanced the attendance of heads of 
schools in the training programmes in the year 2002 -2003.

Reflections :
Involving the different agencies enhanced the attendance of heads of schools in the 

training programmes.

Decision:
I will make use of these strategies in my future training programmes at DIET and 
District Elementary Education Programme (SSA).

Action Research Report (Abridged Version)

Name A.V. MERCY VARGHESE

DIET IDUKKI, Thodupuzha

Title

Problem

Empowering the teachers for utilizing the classroom 
library effectively.

: I have not been able to influence the teachers to utilize
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classroom library effectively.

. Status : Completed.

< Prioritised Proposition :
Due to lack of orientation, teachers do not utilize the classroom library effectively.

Action Hypothesis:
Orientation along with demonstration will empower the teachers for utilizing

' classroom library effectively.

Execution :
- Observed the classes Std. I to Std. IV at DIET Lab. School using the checklist.
- I discussed with teachers, the problems and issues, they faced in the utilization 

of class library materials as a part of classroom activities.
I demonstrated a lesson in the actual classroom situation after preparing a 

■ teaching manual.
- How to start selection of books for the classroom library - discussed the issue 

with the school resource group members.
- School Resource Group meeting was conducted to present the findings and to 

identify the theme of the library books suitable for class library.
- I observed the classes for four days after the interventions, using the same 

observation schedule.

Evaluation :
Using the checklist, the effectiveness of classroom library was evaluated before and 
after the intervention under the three headings. Out of five aspects observed

„ regarding the use of books from the library, none were occurred before the
intervention. But after the intervention, four were achieved and one was partially 
achieved. Out of five aspects observed regarding the use of children’s magazines and 
other materials, only a partial change was occurred in the use of children's magazine 
after the intervention. No change was taken place in the use of cuttings. Partial 
improvement was observed during the use of kMy book’ collections.

Out of fifteen particulars, seven were achieved in all the classes. One was partially 
achieved in two classes and seven were not achieved in any class.
Decision.
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- I have to improve my own habit of reaching children’s literature and articles to 
facilitate the teachers in the process of collection of materials for the 
classroom library.
I should motivate the teachers to utilize classroom library by giving timely 
information about the availability and suitability of class library materials. *

- During my school visit, I will give as many demonstrations as possible.
- A session on classroom library will be included in the block level training 

programmes to enable the teachers to other schools to utilize and find out 
classroom library materials effectively.

Action Research Report (Abridged Version)

Name : mathew Joseph

DIET : Malappuram

Title : Ensuring the effective teacher participation in inservice
teacher training programmes.

Problem : The participation of teachers in inservice training
programmes is not effective.

Status : Terminated.
V

Prioritised Proposition :
Lack of opportunities for practical work make teachers passive participants in
inservice training programme. >

Action Hypothesis : ,
Practical work sessions will enhance the participation of teachers in inservice teacher
training programme.

Execution :
1. Prepared an observation schedule consisting of eight dimensions of teacher 

participation which was rated on a 3-point scale.
2. Prepared student evaluation profile and consolidated grade cards.
3. Observation of pre-intervention training programme was made with the 

schedule by RPs and myself.
4. Observation during intervention training programme was made with the 

schedule by RPs and myself. Intervention activities were introduced in this 
training on evaluation. Practical works were given to teachers in groups, 
paired and individually. Their performance was rated, scored, compared.

Evaluation :
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The scores (with respect to teacher participation) obtained by teachers during 
intervention training is higher than the scores obtained by teachers in pre-intervention 
training programme. The number of teachers who responded in respect of eight 
dimensions frequently is increased during intervention from the number in pre
intervention training. The number of teachers who never responded in pre
intervention training is reduced during intervention training.

Reflection :
Practical work sessions helped to enhance the participation of teachers in training 

programme.

Decision :
I will naturalise the practice as a part of my work.

Action Research Report (Abridged Version)

Name
DIET

j. Title

* Problem

Status

: M.B. USHAKUMARI

: Trichur

: Improving the ability of teacher trainees to recite 
Malavalam poems with proper rhythm, intonation and 
emotions.

: Teacher trainees in my institution are not able to recite 
Malavalam poems with proper rhythm, intonation and 
emotions.

: Completed.

Prioritised Proposition :
Teacher trainees do not recite poems with proper rhythm, intonation and emotions 
because they have not been exposed to good models and do not have enough practice. 
Hence, they have no confidence to recite.

Action Hypothesis :
Good models and adequate practice will improve the ability of teacher trainees in 
reciting poems with proper rhythm, intonation and emotions.

Execution :
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- a Rating Scale was prepared.
- A pretest was conducted to assess the present status of recitation.
- The trainees were allowed to listen to live models.
- Gave opportunity to listen to the peers who recited well.
- Then the trainees were given chance to listen to good models from cassettes.
- Trainees practiced recitation in small groups.
- A post test was conducted.

The performances before interventions and after interventions were recorded and 
compared by the practitioner and other teacher educators.

Evaluation :
On comparing the performance of the trainees, it was seen that the performance after 
the interventions has been increased.

- Adequate practice helped the trainees in reciting poems with proper rhythm 
and emotions.

- Trainees recited poems with confidence.

Decision :
I will continue the practice with other poems.

Action Research Report (Abridged Version)

Name : lakshmikutty amma g.

DIET : Alappuzha, Chengannur P.O.

Title : Improving confidence among the teachers who teach
English in Std. Ill to converse in English in the sub
district Kayamkulam of Alappuzha District in Kerala

Problem : Teachers teaching English in Std. Ill do not converse in
English with the pupils.

Status : Ou-going

Prioritised Proposition :
Teachers who are not confident in speaking English do not converse with their pupils 
in English.

Action Hypothesis :
Training with suitable module will improve the confidence of teachers who teach 
English Std. Ill to converse with their pupils in English.
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Execution :
Activities specially meant for developing confidence were included through making 
them speak in tensionless situations. Enacting the role of mother and child, teacher, 
child, etc. were some among them. I have 17 situations and asked two pairs to 
prepare and present separately. I asked them to prepare a list of essential language 
statements for day to day conversation and discussed strategies with them to make 
them part of daily practice. Participants’ activities from 1.30 pm to 2.15 pm was well 
exercised by all the participants as I described to them its importance in building up 
confidence in conversing. I entrusted Resource Persons and some of the participants 
to go on the specified behaviour.

Evaluation :
All the participants involved activity in the programme. The number of participants 
reluctant to come to the platform went on decreasing. The number of teachers who 
used mother tongue decreased considerably

1. from 12 to 1 during activities.
2. from 26 to 7 during presentation.
3. from 47 to 10 during informal talk.

The number of teachers who used only English during the course increased from 2 to 
48. The number of teachers reluctant to come to the stage was reduced from 8 to 
zero.

Decision :
My intervention helped a great deal in improving confidence among the teachers who 

teach English in std. Ill to converse in English.

1 will continue to visit the schools to have discussion with the teachers which will 
reinforce what they got from the course.

Action Research Report (Abridged Version)

• I.M. INDIRA

DIET

Title

Problem

Ernakulam

: Improving the Communication Skills in English of 
teachers teaching class III.

: Teachers teaching in Std. Ill are not communicating in 
English with their students effectively.
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Status : Ongoing

Prioritised Proposition :
Lack of confidence and lack of training and practice come in the way of teachers 
communicating effectively in English.

Action Hypothesis:
A specially planned training programme in English will improve the communication 
skills of teachers teaching Std. III.

Execution :
I visited 10 schools to observe the classes of the teachers who are teaching English in 
Std. III. An observation schedule prepared by me was used for the purpose of 
assessing the communicative skill of teachers.
The analysis of the observation showed that only one teacher scored higher than 50%. 
These teaches were given a 5-dav training programme based on the module prepared. 
After the training programme, the teachers were observed using the same observation 
schedule to see the change in the classroom practice.

Evaluation :
Comparing the scores before and after the intervention, it was seen that all the 
participants got a higher score after the intervention. Before the intervention, only 
one teacher scored above 50% and after the intervention, all the teachers scored 
higher than 50%. The lowest increase in the percentage of score is 32% and the 
highest increase in the percentage of score is 64%. This clearly showed that the 
intervention package was effective.

Decision :
The percentage of increase of score after intervention is 32% to 64%. Still there is a 

scope for improvement. The programme was well received by the teachers because it 

was need based.

1 will give one day booster training in every month during this academic year.
- Another training programme will be conducted in the beginning of next 

academic year.
- This training will be given to all teachers who are teaching in Std. III.

Action Research Report (Abridged Version)

Name : viswambharan

DIET : Pathanamthitta

Title : Improving Oral communication Skill among teacher
trainees through planned, graded oral exercises.
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Problem : Teacher trainees are not communicating freely in English 
even among themselves and in English classes.

Status : Ongoing.

Prioritised Proposition :
Lack of English language atmosphere in the class and lack of confidence on the part 
of the teacher trainees prevent them from free oral communication.

Action Hypothesis :
Planned, graded oral exercises in English will improve the oral communication skills 
of the teacher trainees.

Execution :
- I prepared a 3 point rating scale to evaluate the oral communication skill of the 

trainees.
- My collaborators and I conducted the pre-test for assessing the performance of 

each trainee using the rating scale.
I prepared an activity bank of sequentially graded activities befitting the level 
of the activities.

- I carried out the activities one after another - Facilitated the activities and 
guided the trainees as and when needed.
My collaborators and I conducted the post-test and rated the performance of 
each trainee using ‘Rating Scale’.

- Recorded, compared and analysed the pre-test and post-test data.

Evaluation :
The data obtained through the pre-test and post-test were analysed thoroughly. The 
analysis revealed the following.

- Though the Mean of the post test is higher than the Mean of the pre-test, the 
improvement in the oral communication skill of the trainees is only marginal.

- The number of students in the ‘below average group' has considerably 
decreased in the post-test.

Reflection :
I found it difficult to rate the trainees using the present rating scale, inter-trainee 
discrimination and inter-attribute discrimination posed problems to me.
I am not satisfied with the result of the intervention, as the improvement is only 
marginal.
Decision :

I have decided to go on to a second spiral modifying the rating scale, 

rendering it more objective.

I will also collect more language games and try to integrate them with the 
content of my regular classes.
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ACTION RESEARCH REPORT (ABRIDGED VERSION)

Name : s kamesh babu
I

DIET : Government D.I.E.T Medak at Haveli Ghanapur

TITLE : Increasing my ability to recognize my D.Ed. trainees by their c
names

Problem There are 80 trainees in I year D.Ed. They will be with us for 2 
years. Though I am teaching them, I was not able to remember the 
names of all trainees. Due to this I faced the following problems.

a) I was not able to develop rapport.
b) Some trainees might have felt that they were ignored.
c) Some trainees resorted to aggressive behaviour to draw my 

attention

Status Completed

Prioritised
Proposition

Lack of personalized interaction resulted in my failure to recognize *
my trainees by their names

Action
Hypothesis

Personalised interaction of the practitioner with the D.Ed. trainees 
will enhance the ability to recognize the trainees by names.

Execution 1. Collected the profile forms with photographs from all trainees.
2. Called the names of trainees during attendance.
3. Called them by names during any interaction.
4. Refered to the profile when ever I could not recollect a 

trainee’s name.
5. Associated between the name and photograph.
6. For strengthening the recognition ability trainees were 

associated with their abilities and skills.
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Evaluation 1. Before intervention, I was able to recognize around 38% of my 
trainees only be their names. After intervention , now I am 
able to recognize around 94% of them. The intervention has 
helped me substantially.

2. Due to my personalized approach the bond has developed well 
and my trainees are approaching me without hesitation for 
different requirements.

3. There has been a renewed confidence in me and my trainees 
about our personalized interaction.

Decision 1. Since the intervention has helped me, I wish to continue this 
strategy henceforth.

2. I would like to aim at 100% recognition. Hence, my efforts 
will continue.

ACTION RESEARCH REPORT (ABRIDGED VERSION)

Name : V.PAPALAL, Senior Lecturer

DIET : Govt. D.I.E.T Adilabad, A.P.

TITLE : Enhancing Active Participation of D.Ed. Trainees in work- 
experience (SUPW) Activities.

Problem I have observed that D.Ed. trainees in my DIET did not show 
interest in WE activities and their involvement was not up to the 
satisfactory level. I also noticed that did not value manual labour.

Status Completed.

Prioritised : 
Proposition

Lack of effective organization is dissuading D.Ed. tainees in Work- 
Experience Activities.

Action
Hypothesis

Effective organization of Work-Experience activities can enhance 
the interest and involvement levels of D.Ed. trainees.
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Execution : 1. A plan of action consisting of motivation, workshop training, 
implementation, monitoring and feedback was prepared.

2. Continuous training and monitoring was done and feed back |
given.

3. Intervention period was 4 months i.e from August to November
4. Target group was D.Ed. 80 trainees.
5. Activities consisted of the following

a) Each trainee had to prepare two pieces of each item, 
one meant for the trainee the other to the institute.

b) Maintainance of a mini garden in DIET Premises.
6. Evidence was collected for the change in the behaviour with 

regard their involvement and interest.
7. Results were analyse.

Evaluation 1. 75% trainees showed improvement in the quality of the items 
prepared by them.

2. The time taken by the trainees to prepare items was gradually 
reduced in the subsequent attempts.

3. The trainees showed greater involvement and evinced more 
interest towards WE activities

4. Many trainees came forward to adopt the saplings/garden.
5. Involvement in the gardening 62.25% trainees showed more 

than satisfactory level 20% satisfactory and 11% normal level.

Decision 1. The intervention yielded the desired results and trainees 
realized the dignity of labour.

2. Practitioner would like continue the same strategy as a part of 
regular professional practice.

ACTION RESEARCH REPORT (ABRIDGED VERSION)

• K.V.RAMANA

DIET Dubacherla, West Godavary District, A.P.

TITLE
<

Promoting the use of A.V. equipment in my DIET

Problem A.V. equipments available in the institution were not used either by 
the staff or by the teacher trainees..
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*1

S

Status '■ Completed

Prioritised
Proposition

Most of the AV equipments were under repair and funds were not 
available for repairing them. Hence they were not used in the 
institution. This perhaps debilitated the use & promotion of AV 
equipment in my DIET.

Action Providing the viable environment will facilitate the use of AV
,, . equipments in my DIETHypothesis

Execution

Evaluation

Decision

1. Stressing on the importance of audio-visual aids in education, I 
persuaded the principal to release the funds for repairing. AV 
equipments, which were not in working condition.

2. Utilizing the released funds, AV equipments were repaired & 
kept ready for use.

3. The practioner gave a demonstration in the use of the slide 
projector. Each teacher trainee prepared the notes for two 
slides and presented them. While presentation of slides, the 
practioner observed their performance with the help of an 
observation schedule.

4. The practioner gave another demonstration on the preparation 
of OHP transparencies and the use of OHP. The trainees 
prepared transparencies groupwise for the content in class III, 
IV, V syllabus. And explained them using the OHP. Their 
performances was again observed and recorded in the 
observation schedule.

The trainees opinions and the actions of my collegues show that my 
intervention has been successful in promoting the right 
environment for the use of AV equipments.
1. Realizing the utility of AV equipments, I shall try my best to 

keep them in good condition throughout.
2. The AV equipments will be made available to all who need it.
3. I shall plan activities at higher levels using the AV equipments 

to put it to its maximum use.

V
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Appendix A
Level I Training Programme

-•
A REPORT ON THE PROCEEDINGS OF DAY I - 6.8.2002

•
At 9.00 am, the DIET Lecturers from Andhra Pradesh and Kerala assembled in 

the Chemistry Lecture Hall. The Course Coordinator Dr C G V Murthy, the Resource 
Persons Mr H L Satheesh, Mrs B Sharada, Mrs S K Shamala and Mr P R Rao were 
already there for conducting a 4-day training programme on Action Research from 6.8.02 
to 9.8.02.

From 9.00-9.30 am
Registration of the participants was done. Participants were supplied with a 

Registration Form, a folder, a pen, the time-table, a note book, and an approach paper 
describing the 3 phases of training in a nutshell and the schedule of the touring.

From 9.30 - 10.20 am
Prof G Ravindra, the Principal, RIE, chaired the inaugural meeting. In his 

invaluable message he stressed the importance of experience and practice. He focussed 
on the important aspects such as experience, research, documentation and implications of 
the findings. ••

Dr C G V Murthy, the Course Coordinator explained the objectives of the 
programme and various components of the timetable. Out of the 28 sessions only 6 had 
been allotted for theoretical transaction and the majority were meant for various activities 
by the participants. Thus the programme had been made active, lively and fruitful for the 
participants.

The Course Coordinator introduced himself and the resource persons; the 
participants also introduced themselves. The participants gave their experiences in the 
field of Action Research.

10.20 to 11.10 am (Pretest)
Pre-test booklets were distributed to the participants. The test was meant for 

diagnosing the awareness/potentiality of the participants in Action Research. Participants 
answered the pre-test papers and handed them over to the Course Coordinator. At 11.20 
am, all the members of the group were served with snacks and tea.

*
11.20 to 12.10 pm Theoretical Module <
1. Conceptual Analysis of Action Research

The Course Coordinator presented OHP transparencies and explained the all 
aspects in detail. »
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12.10 to 1.00 pm Contexts and advantages of Action Research
1. Mr P Ramachandra Rao threw light on various important contexts for conducting

Action Research.
1.00 to 2.00 pm Lunch Break 
2.00 to 3.15 pm

Mr H L Sateesh gave the profile of the participants touching on various aspects as 
Age, sex, qualifications, length of service and exposure to Action Research. Mr A V R 
Subrahmanyam, Lecturer, DIET, AP resumed his seat as the Rapporteur of the day’s 
sessions. Mr H L Sateesh and Mrs B Sarada acted as panelists for the session ‘Sharing of 
Experiences on Action Research by the participants’ . 15 participants came forward to 
share their experiences of conducting Action Research. Mrs Sarada gave a format to 
express the details of AR.

5.00 to 5.30 pm Brain Storming Session
Mr Sateesh and Mrs Sarada organized the brain storming session on the sub-topic 

‘Concept of Action Research'. 22 points were given by the participants. Some of them 
were debated.
Eg. It leads to NCERT awards.

It is a self-centred research.
It leads to fundamental research.
Mr Sateesh made it clear that documentation of Action Research has an important 

role to play. The peers shall derive the benefits of the work.

The day’s proceedings came to a close when Mr Sateesh congratulated every 
participant for having actively participated in every session. He congratulated Mr A V R 
Subrahmanyam, AP to have accepted and played the role of Rapporteur of the Day.

Participants were requested to submit in writing their preference of a context for 
developing an Action Research proposal.
At 5.30 the team disbursed.

A V R Subrahmanyam
Angarulu
AP.

A REPORT ON THE PROCEEDINGS OF DAY II - 7.8.2002

It was a fine morning and all the twenty four participants from Andhra Pradesh 
and Kerala assembled in the Lecture Hall at 9 am showing that they value punctuality.

* The resource persons were already in the chair to begin the session. Sri Subramanyam
4 the rapporteur of the previous day presented the report in detail. It was written in such a

way that any one who was absent in the previous day could follow what had happened.
He was appreciated for the work he had done.
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As the Coordinator wanted a lady from Kerala to chair the session, Mrs. Indira 
had the opportunity to be the Chairperson of the day. The participants were asked to write 
a topic for the action research and the rationale. As this was a home assignment the 
papers were collected prior to the formal session. As the resource persons were very 
particular about keeping the time schedule the first session started at 9.30 am. The topic v 
was planning and preparation of Action Research by Mrs B Sarada. •*

She started with the importance of planning. She reiterated how lack of planning 
leads to waste of energy and time. •

In continuation to the session, the topic was ‘Process of Action Research’ by Mrs 
S K Shamala.

The process of Action Research was discussed with an AR conducted by the 
resource person herself. The topic for discussion was Introduction of selected Art 
Education activities to improve skill of transformation of content in English for class V 
students.

After the tea-break the session was pooling of AR problems. The session was 
lead by Sri Rao and Ms Shamala. Participants were divided into five groups based on the 
problems selected for AR. The participants in groups discussed their problems, refined it 
with the help of the resource persons. The discussion went on and as the time was 1.15 
pm, the Coordinator reminded the participants to go for lunch.

The group work continued and every one was busy refining their problem and •» 
most of them stated writing the draft proposal. There was a doubt regarding one of the 
steps in AR i.e. developing proposition. Since many had this doubt, Dr Murthy clarified 
the point and Mrs B Sharada supplemented it with an example.

To meet at 9 O’ clock in the next morning, the participants departed at 5.30 pm.

I.M.Indira 
Ernakulam 
Kerala

REPORT ON THE PROCEEDINGS OF DAY III - 8.8.2002

The proceedings of the day started sharply at 9.00 a.m. with an enchanting 
greetings from the co-ordinator. He reiterated the need for observing punctuality, at least 
for our own satisfaction.

The Rapportuer of the previous day Mrs Indira from Kerala had presented her <
report in an elaborate and impressive manner. The report of the rapporteur helped to 
recall the entire proceedings of the previous day and brought the group to get a good 
start.
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First Thematic Session :
The first thematic session was initiated by the Co-ordinator, Dr Venkatesha 

Murthy on Tools and Techniques in Action Research. Dr Murthy reinforced that there is 
no ‘the model’ in the field of Action Research. Models are known in different

* nomenclature but the essence is the same. The model that he applied in the present
* package is Me Keman’s model in a reformed form. The thematic session, a vast and 

divergent area that would have disseminated in an enlarged session was presented in a 
crisp but transparent manner in 40 minutes.

The crucial role of tools and techniques for a researcher in conducting an Action 
Research had been visioned and visualized. Tools are required to apply at different levels 
including schools, institutions where reforms require, managers who aspire better 
management and at different planning stages.

The second thematic presentation was done by Sri.H.L.Satheesh, on Evaluation, 
Reflection and decision-making using power point. He touched upon many useful 
concepts and steps.

The two deliberations of the day were impressive, interesting and valuable to the 
DIET faculty who are desirous of assimilating the new trends in Action Research. The 
interactions were confidence-building exercises. The theory session ended by 11.10 a.m. 
After the tea break the participants worked in their groups and started refining the 
proposals. By 12.10 a.m. the individual presentation of proposals started.

Afternoon Session :
Afternoon session started at 2.10p.m. Individual presentation of Action Research 

continued. The presentation of the Action Research was so lively due to the timely
> intervention of the resource persons and participants. The discussions were thought

provoking and it looked it was time for self-realization. Participants clearly understood 
the seven stages in the first spiral, which were the immediate requirements of the training 
programme. The presentation of 17 participants ended by 6.30 p.m. which were seen 
appreciated at all levels.

K R Gopinathan
Thiruvananthapuram
Kerala

REPORT ON THE PROCEEDINGS OF DAY IV - 9.8.2002

The training had already entered the final day before any one could realize it. The 
programme on the fourth day i.e. 9.8.2002 started as usual at 9 a.m. sharp with the 
presentation of a report by Mr Gopinathan on the proceedings of the previous day. 
Mr.Gopinadhan gave a vivid account of the happenings on each one of the sessions of
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8.8.2002. Mr Gopinathan presented in his report a detailed account of the issues covered 
during the two theory sessions and the presentation of proposals by 17 participants. The 
report was discussed and a few suggestions were for further refinement.

Mr P Ramachandra Rao was on the dais and chaired the sessions for the rest of 
the day. In his initial remarks, Mr Rao gave broad framework for the presentation of the M
proposals. The remaining eight participants presented their proposals.

Each one of the proposals was discussed. The resource persons and the *
participants reflected critically and gave feedback and suggestions. The presentations 
that commenced at 9.30 a.m. continued till 12.15 p.m. The timetable was rescheduled to 
administer the post-test to facilitate scoring and computation. After responding to the 
post-test the participants got busy in fairing their proposals. Meanwhile the responses of 
the participants were scored.

Every participant submitted his/her proposal by 2.20 p.m. Mr P R Rao initiated 
the wrap up session. During this session, the participants reflected upon the programme.
Dr Ravi Kantha Rao, Smt Indira. Mr Subrahmanvam and Mr Vishwambharan spoke on 
behalf of the participants. During their reflection, they expressed their appreciation for 
every aspect of the programme especially the professionalism, punctuality, meticulous 
planning, team spirit of the team members and the fruitful utilization of every single 
minute of the programme. They also gave a few suggestions for increasing the 
effectiveness of the small group discussions.

After the reactions from the participants, guidelines for Phase II and the 1
implications for Phase III were discussed under the guidance of Smt Sharada. A handout 
on the guidelines was given to the participants. Mr H L Satheesh gave a brief account of 
performance of the participants in pre-test and post-test and the ratings by the participants 
on various aspects of the programme. The Coordinator of the programme Dr Venkatesh 
Murthy proposed a vote of thanks along with his concluding remarks. The programme of 
Phase I ended with the disbursement of TA/DA to the participants. The Resource 
Persons and ±e coordinators met and reviewed the programme and discussed the follow
up activities. Resource Persons agreed to take part in the follow up activities.

H.L.Satheesh 
Mysore
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Appendix B

t Proceedings of the III Phase Training Programme of Action Research for the
* DIET faculty of Andhra Pradesh

a A report on the proceedings of the First Day (9.12.02)
If

The Course Coordinator Dr C G V Murthy, Resource persons Sri P R Rao, Sri H 
L Satheesh, Mrs B Sharada and Ms Shyamala were in the A.V. Education Hall before 9 
a.m. waiting for the participants towards conducting the III phase training programme on 
Action Research for the DIET faculty of Andhra Pradesh and Kerala from 9.12.02 to 
13.12.02, for 5 days.

Nine participants arrived at 9.15 a.m. and two more joined after one hour. The 
participants were supplied with a file, a writing pad, a pen, time-table, registration form 
and the list of the participants that are intended to participate. Registration was done 
according to the planning. Dr C G V Murthy, the Course Coordinator welcomed the 
participants and he was glad that they had completed their selected tasks to their best. 
Immediately, he proposed that all the members need to maintain silence for 2 minutes for 
the brutal killing of Sri Nagappa, ex-Minister of the Karnataka Government.

r Mr P R Rao Chaired the day’s proceedings. Mr A V R Subrahmanyam, Lecturer,
AP was selected as the rapporteur of the day. As per the schedule, Mrs Shamala 

z presented the selected 25 titles of the Action Research grouped under various headings as
< PSTE, Administration, Content, Lesson Plans, personal, etc.»

Mr Sateesh made the participants recall all the details of the I phase training 
programme such as 1. Salient points of the hand out of the CD on ‘Conceptual Analysis 
of Action Research', Me Keman’s Model containing 10 steps one spiral leading to 
another spiral. He repeatedly hinted on Action Research a self reflective, collaborative, 
scientific study. He discussed the characteristics of Action Research, tools and 
techniques, evaluation, reflection and decision making etc.

Using Power Point, Dr Murthy brought into light the confusions of the 
participants revealed through post test and once again discussed the issues in detail and 
made the right concepts such as ‘inferential statistics has no place in the AR context since 
the practitioner has no need to generalize his/her findings. AR need not be undertaken 
only by a classroom teacher but by all professionals, HM, supervisors, DEOs, a doctor,

■ etc. He explained the use of various tools such as Achievement test, Diagnostic test,
' Checklist and techniques as interview, observation, etc. once again. After tea break Mrs

Sharada interacted with all the participants and discussed the present status on the 
following items/issues.

«, 1. Have you completed your chosen task or not ?
2. Are you satisfied with the work or not, if not why ?
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3. Specific problems faced by the practitioners in the implementation such as 
time management.

4. Analysis and interpretation of the data.
5. Materials and tools used by the participants.

As all the participants were expected to make presentation about their AR work, 
Mr P R Rao gave a copy of the suggested format to every participant and explained 
various components of it such as the preamble, execution, evaluation, reflection, 
bibliography and end products in detail.

The rapporteur expressed a sincere and deep sense of gratitude for the painstaking 
efforts of Course Coordinator and the Resource Persons especially that the Course 
Coordinator Dr Murthy to have dispatched the participants, the corrected versions of their 
AR proposals, personally encouraged and inspired the practitioners through his 
affectionate and action seeking personal letters.

Mr P R Rao, the Chairman of the day gave the list of the trainees who are to 
present their study the next day.

All the members dispersed at 5.30 p.m.

A V R Subram any am
Angaluru
AP

A report on proceedings of the second day (10-12-2002)

The second day's proceedings started with the presentation of the previous day’s 
report by Sri Subramanyam. Mr P R Rao has chaired the day’s proceedings and asked 
the participants to raise the doubts if any regarding the preparation of Action Research 
reports. Mr Papalal and Mr Ramana raised doubts on the aspect of ‘reflection’. The 
Chairperson clarified that the reflections should be written based on the expectations of 
the investigator before intervention. Further, he explained that the investigator should 
reflect on the process, results, shortcomings and open ended conclusions.

From 9.30 to 11.15 Course Coordinator Dr C G V Murthy explained about the 
“Report writing styles”. In this he also explained the need of documentation of Action 
Research. The lecture was very impressive as the resource person had used concrete 
examples to explain each and every step. Lastly, the Resource Person focussed on the 
American Psychological Association (APA) style of writing Bibliography at the end of 
the report by demonstrating with examples.
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The next session was handled by Mrs Sharada about the abridged version of the 
report. She explained the format by taking the examples of the participants. She clarified 
the doubts on the step “Reflections” clearly as many participants desired it.

After tea break, the presentations of reports by the participants started and it 
continued upto 12.45 p.m. In the post lunch session, at 1.45 pm, the presentations 
continued. At last the day’s proceedings were ended with an announcement by the 
Course Coordinator about exhibition of materials brought by the participants.

K N Narayan Reddy
Vikarabad
AP

A report on the proceedings of the third day (11.12.2002)

The third day proceedings started with the welcome address by Dr C G V Murthy. 
In his address he explained about the 4rd day’s proceedings in which organizing of 
exhibition was included in the schedule. He requested Mr V Papalal, Sr. lecturer, DIET, 
Adilabad to coordinate in organizing the exhibition. For this day also, Mr P R Rao was 
requested to be the Chairperson. Mr Rao while welcoming the participants for the 3rd 
day, he requested Mr K Narayan Reddy to present his rapporteur’s report presentation. 
He presented very comprehensive report on the proceedings of earlier day i.e. 
10.12.2002. After the report presentation, Dr Ravi Kanth Rao was nominated to be the 
Rapporteur for the 3rd day proceedings.

Mr Rao while explaining about the schedule of the day, he announced about the 
four presentations and organizing the exhibition of material used by the participants 
during the II phase. The first session i.e. from 9.30 to 11.15 was devoted for this activity. 
All the 11 participants have exhibited their materials on the respective tables allotted to 
them. Mr Rao, Mr H Satish and Mrs Sharada supervised the organization of exhibition 
and suggested suitable interventions for effective organization of the exhibition.

After the tea break i.e. from 11.15 a.m. onwards, presentations of reports was 
started. First person to present A.R. report was Sri P.V.Sharma. This session ended at 
12.30 p.m. for lunch and asked to assemble at 1.30 p.m.

During post lunch session Mr Sriramulu, Mr A V R Subramanyam and Mrs 
Vishalakshamma presented their reports. Deliberations and discussions ended with 
concluding remarks by the Rapporteur. Finally Chairperson announced the end of the 
session. At 5.00 p.m. group photo session was conducted and all dispersed.

K Ravi kanth Rao
Honanakonda
AP
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A report on the proceedings of fourth Day

The session was started with the opening remarks by Dr C G Venkatesha Murthy, 
the Course Coordinator. The Chairperson sri P.R.Rao garu started the debate and invited 
the Rapporteur of the 3rd day to present his report. Dr Ravi Kanth presented his report in 
detail covering all the proceedings of the 3rd day.

Sri T. Sreeramulu acted as the Rapporteur of the day. The day was very crucial, 
everyone was busy in the preparation of Abridged Version Report Writing. Mrs Sharada, 
one of the resource persons discussed some of the issues related to report writing.

By 9.30 a.m. regular training class started. Sri H.L. Satheesh started his lecture 
with the question “Is it mandatory to document Action Research Report?” Is there a need 
for communication?

Next session was held by Mrs Sharada on the Report Writing on Action Research 
(Abridged Version). She distributed the format for the Abridged Version Report Writing.

At 11.15 am, there was a tea break as per the time schedule.

After the tea break, Mrs Sharada took up the dais for the scrutiny of the abridged 
versions of A.R. report by the participants.

There was break for lunch by 1.30 p.m. After lunch break all the participants 
assembled by 2.30 p.m.

Sri Satish was the Chairperson for the post lunch session. He gave the detailed 
report writing using the system and the screen. He reminded the participants to follow 
Mechanics, Analytical Model of Detailed Report Writing on AR.

A hard copy was kept for the reference of the participants. Most of the 
participants copied it. Later the assignment was given on the detailed report writing on 
A.R. Simultaneously the RPs and CC involved in the scrutiny of the Abridged Rough 
Version by the participant. Necessary suggestions, corrections, modifications were made 
to transfer it into the original copy of the draft in a presentable way for display in the 
exhibition for further action. There was a break for tea at about 3.15 p.m. All the RPs 
and CC were busy in the scrutiny, and intensified the work by the participants till 5.30 
p.m. The Course Coordinator announced that the session was closed technically, but he 
offered his support for the writing of the detailed draft plan keeping the time at the 
disposal of the participants. The Rapporteur T Sreeramulu gave his concluding remarks. 
After that participants worked till 7 p.m. taking the guidance of Dr C G V Murthy. Later 
they disbursed.

Sree Ramulu
Vizianagaram
AP
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A report on the proceedings of the fifth day

The days’ proceedings started with the presentation of the previous day’s report 
by the rapporteur, i.e., Sri Sree Ramulu. At 9.30, a.m.,a panel discussion by RPs on “How 
to popularize action research?” Commenced. This was followed by the brainstorming 
session on Action research by the participants. Sri H.L.Sathish moderated this and it 
continued till 11.15 a.m. After tea break, the participants were requested to fill a post
programme test. This followed the finalization and submission of action research reports. 
The session was adjourned for lunch.

In the post lunch session, the Principal of RIE, Mysore joined the wrap-up session 
where a couple of participants expressed their happiness about the whole approach the 
RIE, Mysore adopted in facilitating and training the DIET faculty of Andhra Pradesh. 
The principal, RIE, Mysore also spoke on the occasion and also visited the exhibition 
which was arranged. This was followed by a small get-together arranged by the 
participats as a symbol of their happiness on a happy culmination. The TA and DA were 
distributed and the five day’s third phase of training programme of Andhra Pradesh came 
to an end.

C.G.V.Murthy
Coordinator

♦V
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Appendix C
III level Training Programme for the DIET faculty of Kerala on Action 

Research (6.2.2003 to 10.3.2003)

A report on the proceedings of the first day

The III phase of the training programme commenced on 6th of February 2003.
Though 12 participants were invited to attend the programme, from Kerala, two persons 
were not found reported as directed.

The participants were welcomed by the course co-ordinator Dr. Venkatesha 
Murthy and his collegues Mr.Satheesh Madam Sarada and Madam Shyamala. After the 
registration was over the co-ordinator waited for some time for the completion of the 
participation. At 9.50 a.m. the scheduled programmes started. Madam Syamala 
presented the Action Research titles by categorizing the proposals into five major areas as 
Administration, content, skill, methodology and personal. Areas of skill were again 
categorized as language, SUPW, Audio-visual equipment and map reading. Considering 
the nature of the proposal subjects the Resource Person included the subjects under three 
major heads as in-service, preservice and miscellaneous. The presentation helped to 
recall the various areas of study proposed by participants during the first phase of the 
training programme.

This was followed by Mr. Satheesh’s presentation on a revisit’ remarked the why t
of the revisit as to strengthen ourselves and to classify one’s own perception. The 
presentation helped to rebuild the memories at a glance.

Dr.CGV Murthy, the course co-ordinator raised some areas as areas of 
misconception in Action Research

Madam Sharada in her taking stock of the status and materials identified the level 
of activities completed by the participants under four heads. Problems analysis', draft 
report, materials used and problems and constraints during the second phase of activities.

Mr.Satheesh presented a format for reporting and presentation as Description of 
dissatisfaction, causes of dissatisfaction, prioritized proposition, action hypothesis, steps 
of implementation in a chronological order, description of tools method of collection of 
data, data via nutshell, Analysis, reflection, decision and conclusion. In the post lunch 4
session, the individual presentations commenced. It ended by 5.30 PM. *

K.R. Gopinadhan 
Attingal
Kerala J
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A report on the proceedings of the Second day

The second day’s activities started with the report presentation by the 1st day’s 
i rapporteur’s presentation at sharp at 9.am . Mr.Gopinathan gave an elaborate report of
• the 1st day’s activities. 15 minutes were left for the resource person to begin the

presentation. Utilising this time the RP Mr.Sathish went along with some of the
participants to the backside of the hall to set the space for the exhibition of the AR.

At 9.30 Dr.Venkatesha Moorthy started with his presentation on ‘Report writing 
styles. This was followed by a presentation of Smt.Sharada on preparation of Abridged 
version of Action Research report. She explained how each step could be written 
specifically, precisely and unambiguously. The action hypothesis having two parts should 
be written in a complete sentence. The report can be written in simple past tense as first 
person. After the tea session, participants started making their presentations elaborately. 
Each presentation was followed by detailed discussions. The presentations and 
discussions ended at 5.15 PM. Dr.Venkatesha Murthy explained the activities for the 
coming day’s and at 5.30 PM and all participants disbursed.

Smt.Lakshmi Kutty Amma
Chenganmur
Kerala

A report on the proceedings of the third day

The ten participants and the three resource persons were in their seats sharp at 9 
a.m. on the third day. At 9 AM the Rapporteur of the previous day Smt. Lakshmi Kutty 
Amma presented the report of the previous day. This was followed by presentation of 
action research studies. The discussions followed by presentation were very useful to all 
the participants as many of the doubts of all the participants got cleared. Since this was 
the last presentation and as everyone knew there was no other platform to clear the 
doubts every one participated in the discussion.

After the tea break the arrangements for the exhibition was done under the 
guidance and supervision of our respected RPs. As the afternoon sessions were the 
finalization of AR report the participants requested that the work would be completed in 
the hostel. The request was granted and we disbursed for lunch at 1 ’o clock.

I.M.Indira
Ernakulam
Kerala

«

A report on the proceedings of the fourth day

> The fourth day’s proceedings of the Training on Action Research for the DIET
Faculties of Kerala, started with the warm welcome of the course coordinator,
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Dr.C.G.Venkatesha Murthy. Madam I.M.Indira, Principal, DIET Erankulam has
presented the Rapporteur’s presentation of the proceedings of the third day of the training
programme. The course co-ordinator explained the expectations and objectives of the
day’s activities. Respected Resource Person Sri.Satish distributed the Questions for the
brain storming session on Action Research, to be done on 10.2.2003.

The first formal session of the Day started with the presentation by Sri H.L.
Sathish, on the ‘disseminations of AR- why and how? The participants got a clear picture
of why should we disseminate AR, ‘How to disseminate, challenges ahead and various *
options to disseminate the Action Research. •

The participants were fully benefited by the magnificent presentation on the topic.
Towards the end of the presentation, one of the participants expressed the concern that, 4 
of the districts in Kerala, were losing such type of wonderful inputs on Action Research, 
which would be an important and inevitable blessing. The Kerala people are losing such 
kind of valuable inputs due to the lapse from the authorities concerned. All participants 
shared this view.

Meanwhile, in response to his comments participants got an opportunity to 
evaluate themselves, how far they are intellectually honest and professionally sound in 
maintaining their standards befitting to their positions. The Respected Co-ordinator 
shared his thought-provoking and commendable views on the qualifies to be maintained 
by a professional befitting his posture and designation. The participants felt that they 
were lifted to a higher plane of intellectual exercise on the ‘need for sacrificing our 
personal comforts for the sake of professional responsibilities. <

The participants were given some time to complete the abridged version of the 
AR Report. After tea break the presentations of the Abridged versions of the Action 
Research Reports started. All the 10 participants presented their report of Action 
Research (Abridged Version).

After each presentation, every item was made to subject to a thorough discussion, 
which could provide opportunities to get clarity on various issues.

The participants got a golden opportunity of enjoying the ‘Rangoli Competition’ 
of the B.Ed. Students during the tea break in the afternoon session. It was a pleasurable 
experience.

Today, it was possible to cover up the session on ‘Ethical consideration of AR.
However, towards the end of the day, a self-learning material on the topic was given to 
each one of the participants.

The Coordinator once again made the participants aware of the tasks to be 
completed on the last day of the training programme.
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To sum up, the days proceedings were so wonderful in giving clarifications on 
various issues, the participants were felt stronger with the 4th day of the training 
programme which came to an end at 5.30 PM.

K. R. V i s wanbharan
Pathaniarthitha
Kerala

A report on the proceedings of the fifth Day

The day’s sessions started with the rapporters presentation. The report was 
comprehensive in all aspects. The report reflected upon the previous days proceedings. 
M.Sethumadhavan was identified as the rapporteur of the fifth day.

At 9.30 AM the first session of the day started. It was a panel discussion. The 
topic was popularizing Action Research. Mr,.Satheesh anchored the session. Dr.C.GV. 
Murthy and Mrs. Sharada were the others members in the panel. It was highlighted that 
popularization is the professional responsibility of the practitioner. The popularization 
can be made through different agencies associated with education. The role of DIET was 
highlighted as one of the leading agencies to infuse educational quality at elementary 
level. The panel discussion ended with scrutiny the existing facilities available with 
DIET for popularizing Action Research.

The participants went for taking a photo to commemorate the memory of the days 
spent by the participants along with the resource persons and the Principal of RIE.

After the tea break at 11.30 AM the brain storming session took place. It was 
really a session that reinforced the entire proceedings in which participants went through 
during the first phase to third phase.

The B.Ed. students also participated in the session and added their views along 
with the participants and Resources persons.

By sharp 2.p.m. the feed back and wrap up sessions started. Madam Sharada 
expressed her views on programme evaluation based on the written responses of the 
participants. Out of 10 participants the maximum score was 25 and four had scored the 
maximum. Later, resource persons expressed their views.

Mr. K.R. Gopinathan , Ms I.M. Indira thanked the RIE, Mysore for organizing 
such a useful training programme. Prof.G. Ravindra , Principal, RIE, spoke on the 
occasion and focused on the importance of heart in AR as nothing can happen if there is 
no heart.
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Dr. Sreekantappa, Professor of Extension Education, spoke on the occasion by 
exhorting to spread the message of action research.

At 3.30 p.m. the session was adjourned for tea and then this was followed by 
disbursement of TA and DA. The five day’s training programme came to an end on a 
happy note that all participants left the hall with a sense of fulfilled accomplishment..

xxxxxxxxxxxxxxxxxxxxxxxxx
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Appendix D

List of Participants from Andhra Pradesh and Kerala

List of Participants

Smt M B Ushakumari 
Senior Lecturer
DIET, Thrissur 
Ramavarma Puram PO 
Kerala 680 631

2. Smt I M Indira
Principal
DIET, Ernakulam
PO. Kuruppampady 
Kerala 683545

Smt E J Sooda Beevi 
Lecturere (P & M)
DIET, Kollam 
Kottarakara PO,
Kerala 691 506

4. Smt Mercy Varghese A V 
Lecturer (P & M)
DIET, Idukki 
Thodupuzha,
Kerala 685584

Shri K R Gopinadhan
Sr. Lecturer
DIET, Attingal
Thiruvananthapuram,
Kerala

6. Shri O Sivaraman
Lecturer
DIET, Wayanad
Sulthan Bathery 673 592, 
Kerala

Shri N Karunakaran 
Lecturer
DIET, Kasaragod 
Maippady PO
Kerala 671124

8. Shri M Sethumadhavan
Senior Lecturer (P & M) 
DIET, PalakkadAnakkara PO 
Palakkad Dist,
Kerala 679 551

Shri K R Viswambharan 
Lecturer, DIET 
Pathanamthitta
Thiruvalla
Kerala 689 101

10. Mr A Babu
Lecturer, DIET
Kozhikode, Puthur
PO Vadakare
Kozhikode, Kerala 673 104

Mr Mathew Joseph
Sr. Lecturer, DIET 
Malappuram, Tirur - 2 
Post Angadi, Kerala

12. Smt G Lakshmi Kutti amnia 
Chenganmur PO
Kerala 689121
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13. Smt M Saraswathi 
Lecturer 
DIET, Neredmet 
Hyderabad

15. Shri Mohd. Abdul Munaf 
Lecturer in Mathematics 
PSTE Department 
Govt DIET, Mahbudnagar 
Andhra Pradesh 509 001

14. Smt G N Visalakshamma 
Sr. Lecturer 
DIET, Bukkapatram 
Anantapur, AP 515 144

16. Shri V Papalal 
Sr. Lecturer 
Govt DIET 
Adilabad 504 001, 
Andhra Pradesh

17. Shri A V R Subrahmanyam 
Lecturer, DIET, Angaluru 
Krishna Dist 521 330 
Andhra Pradesh

18. Dr K V Ramana 
Sr. Lecturer 
DIET, Dubacherla 
West Godavari Dist 
Andhra Pradesh 534112

19. Shri K Narayan Reddy 
Lecturer, DIET 
Vikarabad 
Ranga Reddy Dist 
Andhra Pradesh 501101

21.
Mr P Janardhan Reddy 
Lecturer, DIET 
Payachety
Cuddapah, Andhra Pradesh

20. Dr P S Geethanath 
Senior Lectureer 
DIET, Kavuetinagar 
Chittoor Dist, AP 517 582

22.
Mr P V Sarnia 
Sr Lecturer, DIET 
Bheemunipatnam 
Visakhapatnam Dist 
Andhra Pradesh 531163

23. Shri Tota Sreeramulu 
Venugopalapuram 
Nellimarla (Mandal PO) 
Vizianagaram Dist 
Andhra Pradesh 531 203

24. Shri S Ramesh Babu 
Sr. Lecturer, DIET 
Medak Haveli 
Ghanapur,
Andhra Pradesh 502 113

25. Dr K Ravi Kanth Rao 
Lecturer in Psychology 
Govt. DIET, Laskar Bazar 
Hanankonda 
Andhra Pradesh 506 001
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