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FOREWORD

In the present context of Educational Scenario, English occupies an important 

place in the school curriculum. As English is the ‘Link Language’, ‘A Window to the 

World' and above all, the language of IT', its utility in the life of any individual is beyond 

question. The utility aspect of English has conquered the apprehension that it is a 

foreign language to our country.

But, the way English is being taught or learnt in the classrooms is far from being 

satisfactory. The language which is a skill subject is transacted in the classrooms as a 

body of information and not as a skill. The Listening, Speaking, Reading and Writing 

skills are not given their due place in the introduction, acquisition and practice of their 

nuances. The textbook has become the only and ultimate tool of learning the language 

thus resulting in the inability of the students to use the language in real life situations. 

The only remedy for this malady is enabling the students to acquire the skills of the 

language and to communicate effectively through tasks related to real life situations 

reinforced by self-learning.

The English faculty of Demonstration School has taken a step towards this 

direction. A package that orients the classroom teachers of 5th, and 7th standards to 

teach English as a skill subject has been prepared by them under the PAC programme, 

Regional Institute of Education, Mysore. The modules highlight the emphasis on skill 

acquisition, classroom transactions and pupil centred self-learning joyful activities. All 

the aspects of English teaching-learning situations in the classroom have been covered 

by these modules. They are written in simple, lucid style and provided with suitable 

illustrations as well as exemplar materials. My appreciation goes to the teachers of 

English, Demonstration School - Ms. K.S. Sarasa, Ms. S.K. Shamala, Ms. Preeti 

Menon, Ms. U. Triveni and the Headmistress Ms. Aruna Chakravarthy for the 

successful completion of the project. The Resource persons drawn from schools and 

Teacher Educational Institutes have done a commendable job in preparing the modules 

and transacting them to a batch of upper primary teachers in English. I trust and hope 

that this package will be of immense use to the classroom teachers and teacher

ducators.

PROF. G. RAVINDRA
Principal

<• Regional Institute of Education
Mysore-570 006



PREFACE

I
Demonstration School, PIE, has been actively involved in the orientation 

of the teachers in neighbourhood schools by sharing its human and material 

resources. During such interactions the English teachers of Demonstration 

School felt the need of orienting the state school teachers in teaching English as 

a skill subject. As a result of the combined thinking and effort of the teachers 

Ms. K.S. Sarasa, Ms. S.K. Shamala, Ms. Preethi Menon, Ms. U. Triveni and the 

unstinted support and guidance of Ms. Aruna Chakravarthy, Headmistress, this

project took shape.
4

This project was initiated as a PAC approved programme (2000-2001) of 

PIE, Mysore, in June 2000. A questionnaire to elicit the responses of upper 

primary teachers with reference to the difficult areas while teaching English to 

5th, and 7th standards (Kannada Medium). The responses were analysed and 

ten areas were identified. In October 2000, resource persons prepared ten 

modules to facilitate the teaching of English as a skill subject. An article on 

"Assessment and Diagnosis of Reading and Writing Disabilities in English" by 

Ms. Prema Paghavan, PIE. was also added. This package of ten modules was 

transacted to 22 teachers who teach English as a II language to classes 5, 6 and 

7 in Government schools. The revised version incorporated the feedback of the 

teachers and the final product was ready by January 2001. The final product has 

the modules which are self-learning in nature intended for classroom teachers 

and the teacher educators who are involved in ELTprogrammes. It is hoped that 

the package would be useful to the teachers and any suggestion, comment or 

addition is welcome.

S.K. SHAMALA
Coordinator
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MODULE 1

ROLE OF ESL TEACHER IN ACQUISITION OF LANGUAGE

Ms. K.S. SARASA
PGT, Demonstration School, Mysore

Teachers, of English as a Second Language at the 
elementary level, must teach the language, not about the 
language. The language must be taught through enjoyable 
activities by making them utter sounds, repeat words, act 
out instructions and have talks in the small groups. 
Language is speech, not writing.

Language must be taught as skill. If a child wants 
to learn cycling, the child must be made to ride the cycle 
and explaining the theory of cycling will not help. In the 
same way the learner must be made to use the language to 
communicate, to listen and to respond.

Listening, Speaking, Reading and Writing constitute 
the fundamental order in learning a language. That is how we 
acquire our native language. A learner of a second language 
should be exposed to the language as it is spoken.

Acquisition of a language depends on the strategies 
designed. Strategies are, tools for active self directed
involvement, which are essential for communicative 
competence. This means to say, the focus has been shifted 
from teacher and teaching to learner and learning. We need
to develop learning strategies and not teaching strategies. 
A meaningful strategy can help in internalising, storing and 
retrieving the information.
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1
Any strategy designed should integrate all the four 

skills wherever possible and minimum two skills should be
included.

In real life you speak either as a response or 
expecting a response. Strategies in the classroom should be 
designed on these lines. Learners need ample opportunities 
to interact in a meaningful context and play with the 
language.
LISTENING

What is listening ? What strategies are required ? 
Listening is a receptive process, which includes decoding 
and interpreting. Listening has to be trained. Well-designed 
task to train listening should be presented in three stages.

1. Pre-1istening
2. While listening
3. Past-listening

Pre-1istening is preparing the mind-set of learners 
for the tasks. For example: A teacher wants to tell a story 
"Grapes are Sour". Then these activities can go for pre
listening :
Pre-listening activity: Show a picture of Jackal. Ask the 
students to name the animal. Make them tell whatever they 
know about the animal. Accept LI, if need be.
While listening: Ask the students to write the name of a 
place, fruit, as they listen.

w*Post-1istening: Jumble up the events.
Put them up on the blackboard.
Ask the students to work in pair.
And ask them to put them in order.
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While designing tasks for listening care should be
taken to:
1. Select the task of interest.
2. Make the task simple.
3. Keep the task to the level of the learner.

Wherever possible listening task should be designed 
based on the lessons. All lessons can have a listening task 
designed.
SPEAKING

Listening should be integrated with speaking. The 
beginners can repeat the sound and gradually they can be led 
to words and sentences. Repetition drill, substitution drill, 
utterances and words can be used as spoken outputs. Even 
visuals can be used for these outputs. Spoken activities can 
best be achieved through pair and group work, these work 
should be well planned and supervised.

Total Physical Response (TPR) will be very effective
*

with young learners. TPR means involving the physique to 
represent the language. Teacher can introduce the parts of 
the body or the articles and things in classroom by 
referring to them physically. For example, introduce the
word "Table". Call a student to come near the table.
Introduce the word "bottle". Show the object. Call a 
student. Ask the student to keep the hand on the bottle. Ask 
them to utter the words. Thus listening and speaking can be 
introduced in the early stage. When the learners' progress 
reading should be introduced and integrated.
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Wherever possible listening task should be designed 
based on the lessons. Listening should be integrated with 
speaking. The beginners can repeat the sound and gradually 
they can be led to words and sentences. Repetition drill, 
substitution drill, utterances, words can be used as spoken 
outputs. Even visuals can be used for these outputs. Spoken 
activities can best be achieved through pair and group work 
these work should be well planned and supervised.
READING

Reading can be introduced through visuals. Show them 
the pictures or articles, ask the students to name them. For 
example, show the picture of a cat and ask them to recognise 
when they come out with cat, put the words on the board read 
it for them and ask them to repeat.

Thus word level reading can be introduced. And from 
the word level, teacher can move towards phrases, sentences, 
and paragraphs.

Following steps can be kept in mind to develop reading 
skills in the beginners.
1. Word Recognition speed:

a. Improving the eye movement
b. Visual discrimination

2. Word Comprehension:
a. Symbol
b. Sound

Ttc. Meaning
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>
3. Sentences structure recognition:

a. Eye sweep
b. Reading structures

4. Vocabulary recognition
5. Sentence structure comprehension
6. Paragraph structure comprehension 

a. Reading by units
> Examp .1 e :

People in the US 
Are always talking
About the weather
It is a kind of habit.

WRITING
Writing should be introduced gradually. To start with 

they begin writing the letters for the sounds they hear. 
Letters should be replaced with words. Nextyshort sentences 
can be introduced using dictation. Task can be so designed 
that they write either what they speak or listen. Example:

Teacher shows a picture of birds flying. They tell 
what they see and they write what they tell. Dictation of 
words can gradually be moved towards dictation of sentences 
and paragraphs. The students should be encouraged to write 
what they speak and tc read what they write. These tasks can 
develop necessary skills in the learners of ESL making their 
learning activities meaningful.
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> MODULE 2

A THIRTY-SIX DAY PROGRAMME FOR TRAINING STUDENTS 
OF CLASS V IN ENGLISH

H. KUMARA SWAMY
Headmaster, Government High School

*

A Word with the Teachers

Dear Colleagues,
This material has been prepared keeping in mind the 

needs of our students. The students are expected to pick up 
the following abilities after undergoing this course.
1. Forming the letters of the English alphabet, both capital 

and small, legibly and properly.
2. Carrying out the instructions given.
3. Using the present continuous tense to tell what they are 

doing.
4. Using some common adjectives with nouns.
5. Using the following structures:

This is a _______________________________
That is a _______________________________
These are _______________________________
Those are _______________________________

6. Using the following formulae in appropriate contexts:
How are you ? I'm fine, thank you. How are you ?
Thank you,
I 1m sorry,
Please ....

7. Reading simple words and sentences.
8. Identifying different colours.
9. Using the names of the days in a week and months in a 

year.
10. Counting upto hundred in English with proper 

pronunciation.
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It may be noted that the priority is for the practice of
oral skills and the development of a good handwriting.
Please keep in mind the following guidelines while
conducting the course.

1. Read the material completely at least once before vou 
begin and then plan your strategies.

2. Conduct all the activities suggested for a oeriod. Don't 
exceed the time limit. The same activity is repeated many 
times for reinforcements. Once you use uo the time 
allotted for a given activity, stop it there and move 
onto the next.

3. If you get some free time with the students, use it for 
revising what was taught that day. Don't take up the next 
day's work.

4. Follow the methodology given for handwriting practice. It
is not necessary to give them all the letters of tne <
alphabet in a single day.

5. DO NOT GIVE ANY HOME WORK. IF AT ALL THEY WORK ON THEIR 
OWN DO PRAISE THEM FOR THE INTEREST THEY HAVE SHOWN.

6. Praise the children for their good effort. Avoid negative 
comments. Children need a lot of encouragement.

7. This course is meant for developing confidence among the 
young learners so that they are capable of learning a new 
language without much problem. Do all that you can to 
achieve this hidden objective.

8. Do conduct the test after the course and record their 
achievement. This will be a guideline for you to 
organise learning activities throughout the year.

9. Please fill in the feedback sheet sent along with this
material. Send it to the address given. Your views *
regarding the course may help us improve the quality of
the course. Please cooperate.

10. You can bring in changes in the material if you think 
that is going to help your students better. But be clear 
why you are going in for a change. Keep written records 
for the changes done, so that you can include those 
items in the post-test too.

11. You can, perhaps, use the Mother Tongue once in while to 
make them feel comfortable and explain certain difficult 
ideas especially in using the formulae. But don't make 
it a regular feature. That is why we have provided you 
with the material. Administer it as it is. Still you 
have done something great !

I wish you good luck.
Kumara Swamy, H.
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DAY 1

1. Teach the students the following expressions. (5 Mts)
Good morning, Children.
Good morning, Sir.
Good afternoon, Children.
Good afternoon, Sir.

Note: It is desirable that you greet the children 
they do not know how to greet in English.

2. Teach the students self introduction.

first as

(10 Mts)
I am (teachers tell their names)
I am ................... (students tell their names)

3. Teach them the following rhyme. The first letter of the 
stressed syllable is printed in bold. (15 Mts)
Twinkle twinkle little star 
How I wonder what you are, 
Up above the world so high 
Like a diamond in the sky.

4. Teach them what they should do when you tell them to do 
the following. (5 Mts)
Stand up 
sit down 
come in

open your books 
close your books 
bring your books

DAY 2

1. Greeting - Teach them the following expressions. (10 Mts) 
How are you ?
I am fine, thank you. How are you ? or How about you ?

Note: Make the pupils say these in pairs.
Tell them their meanings too.

2. Practise the rhyme taught in the previous class. (5 Mts)
3. Introduce the present continuous tense. (20 Mts)

What are you doing ?
I am writing.

V I am talking.

He is sleeping (ask a pupil to act and show).



9

Note: Enact what you are saying. Encourage them to act and 
say these sentences. Ask them to say what others are 
doing. You can also use the following words in using 
the present continuous.
reading dancing jumping singing playing skipping

DAY 3
1. Greeting (Revise whatever is taught earlier). (5 Mts)
2. Teach them counting upto twenty. (10 Mts)
3. Introduce This is a ....... (show the thing) (10 Mts)

This is a ....... (point at the thing) .
4. Practise present continuous tense. (5 Mts)

What is he/she doing ?
He/she is .............
What are you doing ?
I am ..............................

5. Teach them the following rhyme. The first letter of the
stressed syllable is printed in bold. (5 Mts)
Hot cross buns,
Hot cross buns,
One a penny, two a penny,
Hot cross buns.

DAY 4

1. Greeting
*

Revise This is a ............ (5 Mts)
That is a ............ (5 Mts)

Note: Make a list of the names of the various objects in the 
classroom as well as outside the classroom. They are 
likely to be familiar with quite a number of English 
words. This exercise is going to fill confidence in 
them. So encourage them to say as many words as they 
know. Repeat each word after a pupil tells it. Ask the 
class to say the word with proper pronunciation.

3. Practise the rhyme taught in the previous class. (5 Mts)
4. Tell them the following story in English with (20 Mts)

actions.
*
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A fox was very hungry. It was searching for some food. It 
saw some grapes in a vineyard. The grapes were a little 
high. The fox could not reach the bunch. It jumped many 
times. But it could not even touch the grapes. The fox 
was disappointed. It said, "The grapes are sour; so I 
don't like to eat them".

DAY 5

1. Greeting (3 Mts)
2. Revise the words learnt the previous day. (7 Mts)

Use pictures or draw them on the board.
What is this ? This is a bag.
What is that ? That is a pen.

3. Ask a few simple questions on the story told the previous
day. Depending on the answers given discuss the story 
again. (15 Mts)
Who was hungry ?
What was the fox searching for ?
What did it see ?
Could it reach the grapes ? Why ?
What did it do to get the grapes ?
What did it say at the end ?

4. Introduce more commands. (1C Mts)

A

Put your right/left hand up/down
go to the blackboard
draw a line/circle/square, etc.

DAY 6

1. Greeting.
2. Introduce 'These are ....... ' and

' Those are .......... '

(5 Mts)
(10 Mts)

Note: You can use the examples given with 'This is ....... '
and 'That is ......... ' But make sure that the number
of the objects you are showing is more than one.

3. Sing the rhymes taught earlier. (10 Mts)
4. Revise commands. (10 Mts)V
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DAY 7
1. Greeting. (5 Mts)
2. Introduce strokes and curves given along with (20 Mts) 

this material.
Write on 4 lines and ask the to use 4 line books.
Ask the students to use pencils for writing.

3. Tell them a story with appropriate actions. (10 Mts)
A dog was crossing a river. He was carrying a piece of 
bone in his mouth. When he was in the middle of the 
bridge he saw his own reflection in the river. He thought 
that it was another dog. He wanted to take that piece of 
bone also. So he opened his mouth to bark. The piece of 
bone in his mouth fell into the river. He lost his bone 
because of his greed. He was sad. <

DAY 8

1. Greeting. (3 Mts)
2. Introduce them to 'a' and 'A' . The letters of the English

alphabet are given along with this material . The style 
recommended for beginners is a style called 'italic 
writing'. (20 Mts)

Note: Draw 4 lines on the board. Write small 'a' first and 
write capital 'A' beside that. Ask the children to 
write these letters in their copy books - explain how 
they are written and write a blown up version of these 
letters too. You can also indicate through arrows how 
exactly a letter is formed. While they write and 
practise, go round the class and help the pupils form 
the letters properly. Make sure that you see the *
writings of all the students. Be friendly and helpful.
If needed you write in their note books and show.
After that write the following words with 'a' in 
them on the blackboard for further practice in 
pronunciation. Let them utter these words. They need 
not write these words. Help them recognise the use of 
'a' in all these words.
Man can bat fat art pan ask apple 
say these words/ask them to read these words.

3. Write on the board the following combinations of letters.
Ask the students to copy them down in the 4 line books.

(7 Mts)
a aa aaa aa aa aaa aaaa a a a aa aa aaa aa aa aa
aa aa aaa aa y

Note: Insist on writing slowly but properly. Go round the 
class and help them if needed.
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3. Ask questions on the story you told them the previous 
> day. (5 Mts)

Who was crossing a river ?
What did he carry ?
What did he see in the river ?
What did he think ?
Why did he open his mouth ?
What happened when the dog opened his mouth ?
Why was the dog sad ?

DAY 9

1. Greeting. (3 Mts)
2. Introduce 'thank you'. Explain its use. (7 Mts)
3. Introduce 'b' and 'B'

Use the same methodology as used for 'a' the previous 
day. Use the following words for practising the sound 'b' 
box bat big biscuit bell ball boat about bomb

4. Write on the board the following combinations of letters. 
Ask the students to copy them down in the 4 line books.
a aa aaa ab ba baa abb ba ab ba ab bba aab 
abab baba a b bb b

DAY 10

1. Greeting. (3 Mts)
2 . Introduce the names of the days. (7 Mts)
3 . Introduce ' c ' and 'C'. (20 Mts)

Use the following words for practising the sounds
produced by ' c '
cat circus cap cup chat changed chips stick chin
circle clip coat cub1 cool

4 . Write on the board the following combinations of letters.
Ask the students to copy them down in the 4 line books.

(5 Mts)
abc cab bca cab bac ca ca ba ba cb be bebe 
bac eba ebbe abebe

5. Asking questions (Do this activity if you get free time). 
What is this ?
This is a book.

Note: Show them a book. They should say 'It is a book'.
What is that ?
That is a chair./It is a chair.
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DAY 11
1. Greeting. (3 Mts)
2. Teach them 'I'm sorry' and 'please' (7 Mts)

I'm sorry, I'm late.
I'm sorry. I haven't finished the work.
Please show me your new pen.
Can I have a cup of water, please ?

3. Introduce 'd' and 'D' (20 Mts)
Use the following words for practising the sound.
dig drum mad dam God Down body hand
Write on the board the following combinations of letters.
Ask the students to copy them down in the 4 line books.

(5 Mts) 4
da db dc cd bd ad adcd abed beda beda bad cad 
dad beda acbd

4. Tell them a story. {Optional}
A farmer had four sons. They were quarrelling among 
themselves. The farmer was unhappy. One day he called 
them. He gave them a stick each and asked them to break 
the sticks. They broke the sticks easily. Then the farmer 
took four similar sticks. He put them together and made a 
small bundle. Then he asked his sons to break the bundle 
of sticks. They tried hard but could not break the 
bundle. Then the farmer told his sons that if they are 
united no body can defeat them. He advised them to stop 
quarrelling and be united. "Unity is strength" "United we 
stand; divided we fall".

DAY 12

1. Greeting. (5 Mts)
2. Revise the following formulas. (5 Mts)

'Thank you', 'I'm sorry', 'please'
3. Introduce e and E (20 Mts)

Use the following words for practising the sound.
eat bet week eel eight ear eyes get test
Write on the board the following combinations of letters.
Ask the students to copy them down in the 4 line books.

(5 Mts)
y

ee ea eb ec ed de cd be ae e dead ed bee e
dd aa cc bb abede
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5. Ask them a few questions on the story tolci and discuss 
(only if the story is told the previous day).
How many sons did the farmer have ?
Why was the farmer unhappy ?
What did he ask his sons to do with the sticks ?
Could they break the sticks ?
What did the farmer do then ?
Why couldn't they break the bundle of sticks ?
What is the moral of the story ?

>

A

DAY 13
1. Greeting. (3 Mts)
2. Teach them the names of the months. Revise the names of

the days. (7 Mts)
3 . Introduce f and F

Use the following words for practising the sound.
fix fit if fan foot feel finger field full
Write on the board the following combinations of letters.
Ask the students to copy them down in the 4 line books.

(5 Mts)
ff fa fb fc fd fe fe fd fc fb fb fa fad fac 
fedc abcdef feddcba

4. Teach them the following rhyme. The first letter of the 
stressed syllable is printed in bold. {Optional}
One, two,
Buckle my shoe.
Three, four,
Shut the door.
Five, six,
Pick up sticks.
Seven, eight,
Lay them straight.
Nine, ten,
A big fat hen.

DAY 14
1. Greeting. (3 Mts)
2. Introduce names of colours. Show them a picture and ask

them to identify the colours in it. (7 Mts)
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3. Introduce g and G. (20 Mts)
Use the following words for practising the sound, 
god bag rug game gum. bug deg tag goat give

4. Write on the board the following combinations of letters.
Ask the students to copy them down in the 4 line books.

(5 Mts)
ga gb gc gd ge gf fg eg gg 
gafe cafe edefg

dg eg bg ag fag

4. Asking simple questions (only if 
time).
What colour is the pen ? (show a pen

there is
)

some free

How many books are there on the table ?
Where is the head master ?
Is this a red pen ? No, it isn't. It is a blue pen. <

DAY 15

1. Greeting. (3 Mts)
2. Revise the names of colours, names of the days and months

through simple questions. You can use a calender with 
pictures for this purpose. (7 Mts)
What day is the 16th of June ?
In which month do we celebrate the Independence day ?
What colour is the .................. in this picture ?

3. Introduce h and H. (20 Mts)
Use the following words for practising the sound.
hit hour(h silent) his hot here how hug him chat 
what
Write on the board the following combination of letters. 
Ask the students to copy them down in the 4 line books.

(5 Mts)
had ah bh ch dh eh fh gh hh gh hf he hd he 
hb he ha aha haha gah

4. Sing and practise a rhyme already taught. {Optional}

51

DAY 16
. /

1. Greeting. (3 Mts)"*
2. Revise present continuous through simple questions.

(4 Mts)
Where are they playing ?
Is she singing ?
What is he doing ? etc.



16

* 3. Introduce i and I. (15 Mts)
Use the following words for practising the sound, 
it if thin ink ill pick tick six bit girl
Write on the board the following combinations of letters.

(5 Mts)
Ask the students to copy them down in the 4 line books, 
ih hie id hid ai bi ci di ei fi gi hi ih ig 
if ie id ic ib ia
Use the following expressions in sentences. (8 Mts)
in front of, behind, between, a lot of, in, on, after

DAY 17

1. Greeting. (3 Mts)
2. Revise prepositions taught in the previous class. (5 Mts)
3. Introduce j and J. (15 Mts)

Use the following words for practising the sound.
jam Joe Jim Hack joy jolly jet job jolly jet job
John
Write on the board the following combinations of letters.
Ask the students to copy them down in the 4 line books.

(5 Mts)
ja jb jc jd je jf jg jg ji j j aj bj cj dj
ej fj gj hj ij jiga

Tell them a story. (7 Mts)
A Do you know the story of Obawa ? She was the wife of a 

soldier. The soldier served the Nayaka of Chitradurga. Once 
Hyderali attacked the fort of Chitradurga. His soldiers 
surrounded the fort but could not enter it. After a long 
time soldiers of Hyderali found a secret way to the fort. 
They started entering the fort through that secret path. 
Obawa had come near that secret entrance for fetching 
water. She saw the enemy soldiers. She had no time to lose. 
Her husband was having his lunch. She went home and got the 
'onake'. She stood near the entrance. As the enemy soldier 
entered, she hit him on his head. He lay unconscious. Then 
she pulled him and made room for the next one to come in. 
Thus she killed a number of enemies one by one. By then her 
husband saw her and raised the alarm. There was a fierce 

v battle. Chitradurga won the battle. But an enemy soldier had
* killed Obawa. Chitradurga had lost the bravest of her

children. Everyone was plunged in grief. Obawa is famous as
Onake Obawa.
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DAY 18

1 • Greeting. (3 Mts)
2 . Discuss the previous day's story. (7 Mts)
3 . Introduce k and K. (15 Mts)

Use the following words for practising the sound, 
kite kill pick stick keep kit pack Kamala
Write on the board the following combinations of letters. 
Ask the students to copy them down in the 4 line books.

(5 Mts)
kab kb kc kd ke kf kg kh ki kj kk ak bk ck 
dk ek fk gk hk ikk

4. Introduce some adjectives. (5 Mts)
big small thick thin heavy light short long tall

Note: You can use these words in simple sentence and convey 
the meanings. Show them what these words mean.

DAY 19

1. Greeting. (5 Mts)
2. Introduce 1 and L. (15 Mts)

Use the following words for practising the sound, 
lips lot lack bell tall kill mill look Lalitha.
Write on the board the following combinations of letters. 
Ask the students to copy them down in the 4 line books.

(5 Mts)
la lb lc Id le If lg lh li lj lk 11 bald lad 
bell el hell ill

3. Teach them a rhyme. The first letter of the stressed is
printed in bold. (10 Mts)
To market, to market, to buy a fat pig,
Home again, home again, jiggety-jig.
To market, to market, to buy a fat hog,
Home again, home again, jiggety-jog.
To market, to market, to buy a fat hen,
Home again, home again, jiggety-jen.

Note: You can go on changing the rhyming pattern till the 
students are able to change the rhyming words 
themselves.
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DAY 2 0

1. Greeting. (3 Mts)
2 . Sing the rhyme that was taught the previous day. (5 Mts)
3 . Introduce m and M. (15 Mts)

Use the following words 
mat monkey mix moth

for practising the Sound, 
meet most Mallika

Write on the board the following combinations of letters.
Ask the students to copy them down in the 4 line books.

(7 Mts)
ma mb me md me mf mg mh mi mj mk ml mm mad dam balm dim 
am mm

4. Revise adjectives using a picture. (5 Mts)

DAY 21

1. Greeting. (3 Mts)
2. Ask the students to solve these riddles. (7 Mts)

I give light to the world. I am very bright. You can't 
see me straight. Who am I ? (the Sun)
I am white. You write on me. I am in your book. Who am I?

(paper)
Note: Think of more riddles like these on common things seen 

around. Train the pupils to think and answer.
A 3. Revise commands taught in the previous classes. (5 Mts)

4. Introduce n and N (15 Mts)
Use the following words for practising the sound, 
not team Narahari name tin knit know (k silent)
Write on the board the following combinations of letters. 
Ask the students to copy them down in the 4 line books.

(5 Mts)
na nb nc nd ne nf ng nh nj nk nl nm nn nag 
den lean ben in

DAY 22

1. Greeting. (3 Mts)
2. Write these sentences on the blackboard.

They are playing cricket.
(12 Mts)
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The girls are reading.
The boys are writing.
This is a pencil.
Ask the students to read these sentences. You give a 
model reading first.

3. Introduce o and 0 (15 Mts
Use the following words for practising the sound.
Onam go door poor Onakarappa Obawa ox old.
Write on the board the following combinations of letters.
Ask the students to copy them down in the 4 1 ine books.

(5 Mts
oa ob oc od oe of og oh oi oj ok ol om on
oo don loan bone on

DAY 2 3

1. Greeting. (3 Mts)
2. Introduce p and P. (15 Mts)

pet pot rope paper Padma pit cap
3. Write on the board the following combinations of letters.

Ask the students to copy them down in the 4 line books.
(5 Mt s)

pa pb pc pd pe pf pg ph Pi Pj Pk Pl pm pn
po PP ape pin pole

4. Write the following sentences on the board. Ask the
students to read these sentences. Help them if needed.

(12 Mts)
I am reading.
This is a book.
She is my friend.
My father works in an office. 
Where is your house ?

DAY 2 4

1. Greeting. (3 Mts)
2 . Practise singing a rhyme (already taught). (3 mts)
3 . Introduce q and Q. (15 Mts)

Use the following words for practising the sound, 
quick squeeze queue quit equip quiet quite
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* 4. Wrice on the board the following combinations of letters. 
Ask the students to copy them down in the 4 line books.

(5 Mts)
aq eq iq ab cd ef gh ij kl opq qp on ml kj
ih gf ed cd aq

5. Reading practice. (9 Mts)
Note: Write on the board 10 to 15 words that are already

introduced. Ask the students to practise reading them.

DAY 2 5

1. Greeting. (3 Mts)
2. Introduce r and R. (15 Mts)

Use the following words for practice.
ring car rat jar here Ravathi rock road repair.

3. Write on the board the following combinations of letters. 
Ask the students to copy them down in the 4 line books.

(5 Mts)
ra rb rc rd re rf rg rj ri rk rl rm rn ro 
rp rq rr are car

4. Use a picture and practise adjectives and nouns. (12 Mts)
This is a ..................
That is a ..................
This is a ..................  pen.

1
DAY 2 6

1. Greeting. (3 Mts)
2. Start with a language game. You can play any game known 

to you. Given below is one example. You are free to 
modify it if you think you need to change it. (12 Mts)
Procedure: 1. Think of a thing in the classroom.

>

Tell the students that they will have to 
find out what you have in your mind by 
asking questions in the following pattern. 
Is it a bag ?
Is it on the wall of the class ?
Is it .......................  ?
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Tell them you are going to say either 'yes' 
or 'no' as answer to their questions. 
That's all. Do not give them
answer.

any other

Note: If you think your students are not able to understand 
the instructions, use mother tongue to explain what 
they should do.

3. Introduce s and S. (15 Mts
Use the following words for practising the sound, 
sit stand bus stop paste sheep ship lose case

4. Write on the board the following combinations of letters.
Ask the students to copy them down in the 4 line books.

(5 Mts) 4
sa sb sc sd se sf sg sh si sj sk si sm sn
so sp sq sr ss

DAY 2 7

1. Greeting. (3 Mts
2 . Practise counting upto 100. (12 Mts
3 . Introduce t and T. (15 Mts

Tara tape cat cost pit right that tall Tom
4 . Write on the board the following combinations of letters

Ask
ta

the
tb

students to copy them down in the 4 line books.
(5 Mts)

tm tn to 1tc td te tg th ti tj tk tl
tp tq tr ts tt t

DAY 2 8

1. Greeting. (3 Mts)
2. Introduce u and U. (15 Mts)

Use the following words for practising the sound, 
uncle umbrella Uma unhappy unit useful uniform

3. Write on the board the following combinations of letters.
Ask the students to copy them down in the 4 line books.

(5 Mts
ua ub uc ud ue uf ug uh uj uk ul urn un uo
up uq ur us ut
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4. Teach them a rhyme. The first letter of the stressed 
syllable is printed in bold. (12 Mts)
"Baa! Baa! black sheep!
Have you any wool ?"
"Yes sir! yes sir!
Three bags full.
One for my master,
One for my dame,
And one for the little boy 
who lives down the lane."

DAY 2 9

1. Greeting. (3 Mts
2 . Revise the rhyme taught the previous day. (7 Mts
3 . Introduce v and V. (15 Mts

>

>

Use the following words for practising the sound. 
Village Viswanath vex very vegetable vendor

4. Write on the board the following combinations of letters. 
Ask the students to copy them down in the 4 line books.

(10 Mts)
ba bv VC vd ve vf vg vh vi vj vk vl vm vn
VO vp vq vr vs vt vu w Cave brave life save
vet oval five seve ev av iv ov uv

DAY 3 0

1. Greeting. (3 Mts)
2. Introduce w and W. (15 Mts)

Use the following words for practice, 
word wire will water wax were wed
Write on the board the following combinations of letters. 
Ask the students to copy them down in the 4 line books.
wa wb wc wd we wf wg wh wi wj wk wl wm wn
wo wo wq wr ws wt wu wv ww war will sweet
wheat web wag saw was we law blow

3 .
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4. Ask them to make simple sentence 
below.

from the table given 
(7 Mts)

Ravi
Rani

playing. 
writing. 
reading. 
walking. 
laughing. 
running.

He
She
It

is

They sleeping.
you are working.
We eating. 

cooking.
I am dancing.

DAY 31

1. Greeting. (3 Mts)
2. General discussion. (7 Mts)

What did you have for breakfast this morning ?
What do you do in the evenings ?
Do you come to school on foot ?
How many people are there in your house ?

Note: For each of these the teacher should give an 
and provide a model. Get the students to give 
natural responses by applying the questions to 
situations.

answer
their
their

3. Introduce x and X. (15 Mts)
Use the following words for practising the sound, 
exercise textbook axe vex fix ox mix

4. Write on the board the following combinations of letters. 
Ask the students to copy them down in the 4 line books.

(10 Mts)
fx gx hx ix jx kx lx mx nx
tx ux vx wx xx mix fix fax

ax bx 
ox px 
fox box

ex
qx

dx ex 
rx f sx 

vex axe text ox exercise six

A

A

DAY 3 2 . , * .

1. Greeting. 4 ' (3 Mts)
2. General discussion as on the previous day - cover more

students. (7 Mts)
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* 3. Introduce y and Y. (15 Mts)
Use the following words for practising the sound, 
yell you your pay boy Yashwanth

4. Write on the board the following combinations of letters.
Ask the students to copy■ them down in the 4 line books.

(10 Mts)
ya yb yc yd ye yf yg yh yi yj yk yi ym yn
yo yp yq yr ys yt yu yv yw yx yy you boy May
toy my buy try yarn yet yell your

DAY 3 3

1. Greeting. (3 Mts)
2 . General discussion as on the previous day cover more

students. (7 Mts)
3 . Introduce z and Z. (15 Mts)

Use the following words for practising the sound, 
zip zero buzz lazy Zeenat zoo

4. Write on the board the following combinations of letters.
Ask the students to copy them down in the 4
az bz cz dz ez fz gz hz iz jz kz
oz pz qz rz sz tz uz vz wz xz yz
size zero buzz zip Zeenat

lz
zz

(10 Mts) 
mz nz 
zoo lazy

DAY 3 4

1. Greeting. (3 Mts)
2. General talk - by this time all students should have been

covered at least once. (10 Mts)
3. Revise a-z and A-Z. (22 Mts)

Ask students to write all the letters at a time.
You can give the following sentences for practice.
The quick brown fox jumps over the lazy dog.
The five boxing wizards jump quickly.
Sing the rhyme abed .........................

V —-------------------------------------------------------------------------------------------
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DAY 3 5

Testing: The following areas were covered in this course. It 
is necessary to cover all these areas in the test 
too.

1. The ability to read some simple words from the blackboard.
2. Answering simple questions.
3. Names of the days, months and colours.
4. The ability to write small and capital letters 

(dictation).
A question paper is given with this material. Administer it 
at the end of the course. While you are testing one child 
the others can sit and practise.
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Letters of the English Alphabet in Italic Style

aA bB cC dD

eE fF gG hH

il jJ kK IL

mM nN oO pP

qQ rR sS tT

uU vV wW xX

yY zZ

Strokes and Curves for Practice

/ / / // Z / / // / / / // , // /, / //// wv wv wv vw W;

000

1010

000 000 000 000

1010 1010 1010 1010

1 00 1 001 1 1 1 00

mn mn

mn mn

sss sss

mn mn mn

mn mn mn

sss sss sss00
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Question Paper - Suggestions

Written Test.

1.1 Dictation of the letters of the alphabet, both capital
and small. You can even ask them to write from memory. 
Ensure that they don't copy either from their own books 
or from any other source. 1/2 x 52=26

2. Oral Test - Call each child to the table and administer 
the test individually. While you conduct the test the 
others can sit and practise the items learnt earlier.

2.1 Ask the students any ten of the following questions. You
can also ask similar questions on different topics 
depicting on the class work you have done. 1x10=10
What is your name ?
What are you doing ?
What is he/she doing ? (Point at a child)
What is this ? (show a thing)
What is that ? (show a thing)
What are these ? (show certain things)
What are those ? (show certain things)
How many books are there on the table ?
Is this a red pen ?
What is the colour of this cloth ?
What did you have for breakfast this morning ?
What do you do in the evenings ?

2.2 Ask the children to read any five of the following
words. Prepare word cards before hand. You can add any 
of the words you had used for giving them practice in 
reading. 1/2 x 5 = 2 1/2
read write book pencil office go come bat cat 
sleeping

2.3 Ask them to read any three sentences from che cade
which is given along wich the course macerial. You can 
also write such simple sentences in presenc continuous 
tense. 1/2 x 3 = 1 1/2

2.4 Ask them to carry out four instructions. Select the
items from the commands you have taught during the 
course. 2x4=2

2.5 Ask them to say, looking at a picture or a thing in your
hand whether what you are showing is big, small, thick, 
thin, heavy, light, short, long or tall, using 
appropriate picture. For example, you can ask fill in 
the blank type of questions. 1/2 x 4 = 2
This is a ................. box.
That is a ................. box.
Anil is .................. (tall/short) .
This bag is ............... (heavy/1 ight) .
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2.6 Ask them to tell you when they should use the following 

formulas. You can perhaps use the Mother Tongue to make 
them understand what you expect out of them. 1x3=3
Thank you.
I'm Sorry.
Please ......

3. Group Testing - Ask the class as a whole to tell you the 
names of the days, months and colours. You can also ask 
a few students individually. But assess them as a class 
and award 3 marks in the following way and add it to 
their personal score.
very good response - 3
average - 2
a poor response - 1

Note: If at all you are making some change in the question 
paper pattern ensure that the changes you make keep up 
to the objectives of the course.
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MODULE 3

WRITING THE LESSON PLAN AND 
CLASSROOM INTERACTION IN ENGLISH

MS. GURUNANJAMMA
Lecturer, DIET, Mysore

WRITING LESSON PLAN

This section includes an introductory section on the 
writing of lesson plans.
- Objectives to be achieved.
- Step by step practical guidance in writing a lesson plan.
- A lesson plan for V standard
A lesson plan for VII standard

Introduction

A lesson plan is a tool to achieve the set objectives
of the lesson. It reflects the classroom activities of the
whole period. It avoids diversion. It makes the teaching
learning activity purposeful. It enables the teacher to

X be more confident. A well-organised lesson plan helps an
average teacher with minimum command over the language. It 
helps to develop communicating skills among the teachers as 
well as the pupils.
Obj ectives

After reading this module the teacher will be able to
- know the different stages of a lesson plan.
- select appropriate approaches and techniques.
- plans language activities to introduce a particular

lesson, structure and content words.
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- understands to frame different types of questions for 
different stages of the lesson.

- know the importance of integrating all the four basic 
skills of the language.

- plans a variety of language activities including riddles 
and language games.

STEPS TO TEACH A PROSE LESSON

1. Introduction
4a. Greeting and getting greeted.

b. Warming up activity
i. Saying a rhyme

ii. Language game
iii. Riddles

(one of the three)
c. Simple introductory questions leading to the lesson 

through pictures and language activities.
2. Statement of aim

Making the statement of aim (unitwise) and writing the 
name of the lesson on the blackboard.
3. Introduction of content words

Content words (new words) can be introduced in the 
following ways.
[Apply the technique which is suitable to introduce a 
particular content word.]

a. by giving words with same meaning and words with opposite 
meaning.

b. through pictures and stick figures.
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c. through gestures, miming and acting.
d. by introducing as many new words as possible in a single 

situation.
[umbrella situation/blanket situation]

e. by giving mother tongue equivalents 
[it should be the last resort]

f. by shewing concrete objects.
Active vocabulary words are used in illustrative 

sentences along with their meaning. We can give only meaning 
for passive vocabulary words. Flash cards can be used to 
introduce content words. Pronunciation and reading of the 
words and phrases are taken care of. Students are to be 
encouraged to read the word as a whole.
4. Reading by the teacher with pre-reading questions on 

the blackboard to make the pupils alert

Pre-reading questions should be global in nature - 
very simple. Pupils are to be encouraged to answer these 
questions with the help of the text.
5. Silent reading by the pupils with key questions on 

the blackboard to make their reading purposeful

Reading aloud is allowed in lower classes to correct 
their pronunciation. Silent reading is recommended in higher 
classes for comprehension. Time limit should be set. One 
period should be set apart for reading practice.
6. Development of the lesson

Lesson is developed with simple developmental questions
before answering the key questions.
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7. Writing the answer for key questions recapitulation/ 

blackboard work

Writing the answers for key questions on the 
blackboard eliciting answers from the pupils with 
modification if necessary.
8. Questions for home assignment

Avoid repetition of questions. Set new type questions.
9. One period should be set apart for reading practice.

A
Here it is reading aloud.

Paragraphs are allotted to each pupil with allent,
chunks marked.
10. Suggested reading

Comics, Chandamama, Balamitra, Folk tales, Jataka
tales.
RIDDLES

1. I have a face but no eyes.
I have hands but can't carry anything.
I have twelve friends. I love them very much.
So I always try to touch my friends with my hands. What
am I ?

2. I have a trunk, but I do not keep anything in it. What
am I ?

3. I am a five lettered word. If you remove first letter, 
people will eat me. If you remove my second letter also I
become cold and hard. I am found on all books. What am I?

4. I am a seven lettered man. If you remove the first 
letter, I will be the same. If you remove the second



33

letter, I will be 'the same. If you remove the third

letter, I will be the same If you remove all the

letters , I will be the same. Who am I ?

5. Farmers grow me in their farmi. I am white in colour.

People spin me and weave me. My name starts with o and
ends with n. What am I ?

Where there is a Will There is a Way
1. Introduction

a. Greeting and getting greeted.
b. Language activity

Activity 1: Read these words.
day fill wear bees
sees way is sill
hill fare will gay
where seas fair their
ill nil bill say
ray pay

Activity 2: Group the words of the same sound •
where please fill may
there bees nil way
their is bill say
fair seas will day
fare sees ill ray
wear fees sill pay

Now take your English text. Open at page 84. Read the
name of the lesson . Which is the first word ? Can you find
that word in this group ? Come and underline the word. Which
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is the second word ? Come and underline it. Now read all the
underlined words. Do you know the meaning of this saying ?
This is a proverb. (Tell the meaning in Kannada)
Alternative Introduction

Look at this picture. Pictures of athletes running, 
jumping, throwing shotput, etc.
What's he/she doing ?
What are they called ?

4
What are they doing ?
Who is an athlete in your class ?
Are you fond of sports and games ?
Who is your favourite athlete ?
Who is the champion in your school ?
Has she/he participated in the district/state level meet ?
Which is the world's biggest sports event/meet ?
Is it held every year ?
When was the last Olympics held ?

4Where was it held ?
When is the next Olympics meet ?
Where will it be held ?
Statement of aim of the lesson

We are going to study about two Olympic champions/ 
athletes in this lesson. Today we are going to learn some
new words in this lesson.
Introduction of content words

athlete, event, exciting, champion, disabled Olympics, 
victim, grace, will, Gazelle.
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Sentences for active vocabulary.
Meaning for passive vocabulary.

Active vocabulary

1. P.T. Usha is an athlete
Ashwini Nachappa ....................
Who is an athlete in your class/school ?
Athlete - a person who competes in running and jumping.

2. Leander Paes is a champion.t> Mahesh Bhupathi ..................
Who is a champion in your school ?
Champion - one who wins a competition.

3. Long jump is an event.
Event - competition, happening
High jump ......................
Shotput ..........................

4. Watching cricket is exciting
Watching hockey ...........
Watching football .........
Exciting - interesting and lively.

Passive Vocabulary

New word should be written on one side and its meaning 
should be written on the other side of the ship. Afterwards 
they should be written on a chart side by side. Disabled - 
unable to use one's body properly. Olympics - international 
sports event.
Victim : one who suffers as a result of accident, disease or

flood.
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~-4Grace : attractive quality in movement.
Will : strong desire, strong intention.
Gazelle: deer like animal with graceful movement and large

eyes .
Home Assignment

Match the items in A with the items in B.

A B

Milka Singh World's biggest sports meet
Viswanathan Anand Champion
Olympics Athlete
Jaspal Rana Victims
West Bengal flood

Where There is a Will There is a Way

Unit II: Reading the passage and comprehension, warming up 
activity - a. Greeting

b. Language game
Step 1: Reading by the teacher with pre-reading questions on

the blackboard.
Children/students are asked to listen to the teacher 

looking at their textbook. They have to answer the pre- 
reading questions after teacher's reading.
Pre-reading questions should be written on the blackboard 

before teacher's reading.

Pre-reading questions
Name of the year :
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Name of the sports meet :
Name of a city :
Name of a champion :
Name of a country :

Students are allowed to refer their textbooks to
answer these questions. The teacher gets the answer for 
these questions.
Step 2: Silent reading by the pupils. Time limit is set 3 

minutes/4.
Developmental Questions
1. Where was the last Olympics held ?
2. Where was it held ?
3 . Why do so many countries send their teams to the 

Olympics ?
4. What matters in the Olympics ?
5. Are the players happy when they just win ?
6. What else do they want ?

i A few players have been victims of accidents and

diseases.
7. Do they feel disabled ?
8. Who is Wilma Rudolf ?
9. What is she known as ?

10. Why is she called a 'Black Gazelle' ?
Key Questions: Recapitulating blackboard work

The teacher has to elicit answers from the students
► and write it on the blackboard.
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1. Why do many countries send their teams to Olympics ?

Olympics is one of the world's biggest events. It 
is an honour for the countries to send their teams to 
participate in Olympics. Participation is more important 
than success or failure. Hence many countries send their 
teams to Olympics.
Who is Wilma Rudolf ? What's she known as ?

Wilma Rudolf of the USA won three gold medals at the 
Olympics held in Rome in 1960. She is popularly known as the 
'Black Gazelle', because she had the speed and grace of a 
Gazzelle and she is a Negro.
Home Assignment

1. Who are your favourite athletes ?
2. Which game is exciting to watch ?
3. Collect ten proverbs in Kannada and two to five in 

English.
4. Collect the pictures of Olympic champions. {Eg. Karnam

4
Malleswari)

Match A with B

A B

P.T. Usha Athlete
Wilma Rudolf Champion
Shivaram Karanth Writer
Girish Karnad Actor
Tendulkar
Dr. Raikumar
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TEACHING OF POETRY

Aims of teaching a poem 

Enj oyment 
Imagination 
Appreciation

Preparation before the class

Teacher has to read the poem three-four times
- to know the cultural background of the poem.
- to know the intention of the poet.
- to identify the inner meaning of the poem.
During the class

- First reading by the teacher-pupils' book closed.
- Ask the pupils to say something about the poem.
- Write the words (on the blackboard) said by the pupils.
- Read the poem again - Pupils' book open.
- Write the key words on the blackboard that are left out.
- Ask the pupils to repeat the poem after the teacher line 
by line in groups (chorus reading).

- Ask the pupils to read the poem individually.
- Ask simple questions - write the answers on the blackboard
- Start your questions with who is speaking in this poem ? 
Appreciation

Do you like this poem ?
- Which lines do you like ?

> - Why do you like ? Allow them to say it in mother tongue. 
Point out the rhyming words. Do you know any poem of this
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type in your mother tongue ? Can you translate this poem. 
Try.

Where Go the Boats by R.L. Stevenson

Introduction

The poem is developed through interaction in the
classroom.
a. Talking about rain and playing with the paper boats - 

floating them in the rain water, canals, drains. How 
about floating them in the river water ? Even leaves of
the trees fallen in the river water look like boats as
they float like a boat.

b. Introduce the poem by drawing a picture of a river on the 
blackboard and giving an activity of drawing a boat, 
trees on the banks of the river, sun rays and colouring
them.

c. Introduce the poem by giving an activity of making a 
paper boat - discussing about the rain, river, banks, 
trees and leaves, etc.

Stage II: Reading of the Poem

Now let me read the poem written by R.L. Stevenson.
Listen to me. You don't have to open your books. Simply 
listen and see if you can understand something about the 
poem and the words you come across. Teacher sets pre-reading 
questions and reads the poem.
Pre-reading questions

List the colours you heard while reading the poem.
What is dark brown in colour ?
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What is golden in colour ?
What is green ?
Do you find any paper boat here ?
Then what are floating ?
Reading by the teacher-pupils' books open

There is a word here in the poem. It starts with
______________ . What is that ? Who forms the castles here ?
Ask questions depending upon the answers of the students.
Third Reading

Where do all boats go ?
Where does the river flow ?
It flows along for ever - what does it mean ?
Fourth Reading

Where will all boats come home ? Teacher goes on 
asking questions based on the answers and develops the whole
poem.
Comprehension Questions ,

Repeat the same questions and fill in the information 
that is left out at the previous stage of reading,developing 
and understanding of the poem.
IV. Key questions on the blackboard and silent reading by 

the pupils.
V. Writing the answers for the key questions by eliciting 

answers from the pupils.

VI. Make the students read the poem aloud in groups.
►
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VII. Ask them to point out rhyming words

Do you like this poem ? Which lines do you like most.
Why do you like ? Allow them to answer in mother tongue for
this why questions. Try to translate this poem.
TELLING THE TIME (V STANDARD)

General Aims

1. To develop the ability of telling the time in English by 
providing activities in listening and speaking skill.

2. To give practice in the skills of reading and writing. 4

Specific Aims

1. To help them to identify the parts of the clock.
2. To give them dialogue practice in the structures, 

a. What are these ? b. What time is it ?
3. To help them use the following new words and expressions 

in telling the time.
New words: wall clock, round, face, numbers, hands, 

short, long, hour, minute, next.
4. To give them practice in reading the words written on the 

blackboard and flash cards.
5. To give them practice in writing the newly introduced

words. *

Teaching Aids

1. Pictures of wall clocks, alarm clocks of different shapes 
and sizes.

2. Real wrist watches and electronic watches.
3. Working model of a cardboard clock with hands and numbers 

on it. Pupils should hold the clock and move its hands.
4. Blackboard sketches to show the different shapes like 

round, square, rectangle, half circle, oval, etc.
5. Flash cards to teach new words. 4
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INTRODUCTION

Content
1. Greeting
2. Warming up activity to build rapport.
3. Introductory questions.
4. Showing the watch.
Expected Behavioural Outcome (Pupils' Activity)

Pupils greet the teacher. Good morning madam/sir/teacher.
1. Pupils participate in the activity. They tell their names
2. Pupils say the number.
3. Saying the rhyme after the teacher in groups.
4. Thinking and trying to solve the riddle.
5. Pupils identify the watch.
6. Children talk about the use of the watch.
7. To know the time.

(One among these in a period, not all the four) 
Teachers Activity
Teacher greets the children first.
Goodmorning pupils/students/children
1. Asking the names and writing the first letter of their 

names. Eg. Kala - K, k, Latha - L, 1.
2. C5x*-i<rrig numbers, clapping for 5, 10, 15, 20, 25, 30th

.numbers without saying the number.
3. Singing a rhyme.
4. Giving language riddles with clues.
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5. The teacher shows her/his watch and asks

What is this ?
What do we use it for ?
Why do we use it ?
Look at my watch. What's the time now. Tell me in
Kannada.

(One among these in a period. Not all the four)
Evaluation

4
1. What's your name ?
2. Which is the first letter of your name. Come and write it

on the blackboard.
3. What is this ?
4. Why do we use it ?
5. What's the time now ?
6. Do you know how to tell the time in English ?
STATEMENT OF AIM

Now let's learn how to tell the time in English. There 
is a lesson in your English Reader. Its name is Telling The 
Time. The teacher writes the name of the lesson on the
blackboard. But today let's learn the meaning of some new
words. Let's know the parts of a clock.
Introduction of New Words

Content

1. Wall clock face, hands, numbers, minute/s, hour/s, 
short/long, shape of the clock.

2. Face of the clock.
3. Numbers from 1 to 12.
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4. Hands of the clock.
5 . Short

Long
6. Short hand - hour
7. Long hand - minutes
8. Movement of the short hand
Expected Behavioural Outcome

1. Pupils know that clocks are of different shapes and
sizes.

2. Pupils recognise the face of the clock.
3. Pupils count the numbers with the help of their fingers, 

pointer/scale.
4. Pupils imagine the lines as hands.
5. Pupils identify the short hand

Pupils identify the long hand
6. Pupils know that the short hand tells us the hour.
7. Pupils know the long hand tells us the minutes.
8. Pupils understand the hour concept.
Teacher's Activity

1. The teacher points at a clock and asks 
What do we call that on the wall/table ?
Is it a watch ?
What do we call this/that. Questions may be modified if 
needed.
The teacher shows the working (real clock) model of the 
clock - all the parts - thereby introducing all the new 
words. The following questions may be asked to introduce 
the new words.
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2 . What is the shape of the clock ? round or square ?
Which is the face of the clock ? Come. Show the face.

3 . How many numbers are there ? Count them. Take 
pointer/scale. Are there twelve numbers ? Do you 
anything else ?

this 
f ind

4 . What are these two lines ? They are the 
clock.

hands of the

5 . Are these hands equal ? No. One is short, 
long.

the other is

Teacher points at the hands of the clock, 
short hand tell/show ?

What does the

Tell me in Kannada ?
6 . What does the long hand tell ?
7 . How much time does the short hand take to go from one

number to the next.

A

Evaluation

1. Which hand tells the hour ?
2 . Which hand tells the minute
Fill in the blanks. Say the letters orally. Children

can look at their textbooks

Reading 1:
2 :

There are twelve n_m_e_  on the face of the clock
There are w hands on the face of the clock.

Writing 3
Skills 4

The long hand tells us m_n_t_s. 
The short hand tells us h_u_s.

Read the following words first, 
your English note book.

face
wall clock 
watch 
long hand 
short hand

Then write these words in

minutes
hours
round
number
shape

4

Home Assignment

Draw the face of the clock. Write twelve numbers on it (from
1 to 12) Draw one long hand and one short hand on it. Let
the time be 10° clock.
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UNIT II

INTRODUCTION

Content

1. Greeting.

2. Warming up activity. Saying the rhyme.

Expected Behavioural Outcome (Pupils' Activity)

1. Good morning.

2. Pupils says the rhyme after the teacher in groups.

A Teacher's Activity

1. Good morning.

2. Let's say a rhyme. You repeat after me.

'Hickory, 'dickory 'dock

The 'mouse ran 'up the 'clock
The 'clock 'struck 'one

The 'mouse 'ran 'down

'Hickory, 'dickory 'dock

STATEMENT OF AIM

Today let's read the lesson, telling the time.

READING BY THE TEACHER

Content

I Reading 

II Reading

III Reading

Expected Behavioural Outcome (Pupils' activity)

1. Pupils listen to the teacher.

2. Pupils look at the lines and listen to the teacher.

3 . Reading aloud by the pupils in groups after the teacher
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Teacher's Activity

Don't open your English Reader now, listen tc> me. The
teacher reads the lesson. Now open. your English Reader at
page 21. I will read. You look at the lines and listen to
me. The teacher organises groups. I will read and stop. This
group say it after me.
DEVELOPMENT OF THE LESSON

Content

Listening, speaking and reading skills
Expected Behavioural Outcome (Pupils' Activity)

Pupils read the text and answer.
Teacher's Activity
The teacher displays a roll up blackboard with the 
comprehension exercise.
1. There are _______ numbers on a clock.
2. There are two ________ on a clock.
3. The _________ hand tells us the minutes.
4. The short hand tells us the _________ .
COMPREHENSION

Content

Reading practice.
Expected Behavioural Outcome (Pupils' Activity)

Pupils read (join) the parts by reading the text if needed.
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Teacher's Activity
Match list A with list B (oral practice)
a. Watches and clocks i. make an hour
b. There are twelve 

numbers
ii . on the face of the 

clock
c. The short hand iii . tells us minutes
d. The long hand iv. tells us hour
e. Sixty minutes v. tells us the time
BLACKBOARD WORK
Content
Writing practice
Expected Behavioural Outcome (Pupils' Activity)
Pupils copy down the sentences on the roll up blackboard. 
Teacher's Activity
Copy down these sentences on the blackboard.
Home Assignment
Draw the face of a clock. Show the time 9 O'clock and
2 O'clock. Say the rhyme 'Hicory 'dicory 'dock.

►



LESSON 1: A BIRTHDAY PARTY

Introduction: Input - Opinion; Output - Discussion
Aims : Development of Skills in Listening, Speaking, Reading and Writing

Ms. Preeti Menon, DMS

Reading Listening Speaking Writing Activities Input Output Functions Vocabulary
1. Find out 

the
meaning of
unfamiliar
words

2. Identify the 
main 
points

3. Recognise 
the
organisa 
tion of a 
text

4. Transcode 
information 
from 
pictured 
diagram to 
verbal 
form

1. Listen for 
specific 
information

2. Understand 
the
intonation,
pause,
stress while
listening
using
different
strategies

3. Distinguish 
main points 
from
supporting
details

4. Understand 
the
responses 
of the 
speakers

5. Listen for 
pleasure

1. Participate 
in a
dialogue or 
conversa
tion

2. Speak 
words and 
simple 
sentences 
asking 
questions 
with
question
structure

3. Speak with 
stress and 
intonation

4. Speak 
about real 
and
imaginary 
things in a 
logical 
sequence

5. Make
announce
ments

6. Respond 
to feelings, 
opinions

1. Write 
correct 
words with 
right
spellings

2. Write 
naming 
words, 
doing 
words, 
describing 
wrods 
(thinking, 
seeing, 
smelling, 
hearing 
words)

3. Write a 
sentence
or a
question 
correctly in 
meaningful 
order

1. Answerinq 
Wh
questions

2. Reading 
loudly with 
correct 
intonation, 
stress, 
pauses by 
enacting 
it/Also role- 
play

3. Make a list 
of birthdays 
of famous 
Indians on 
the
blackboard

4. Make a 
diary entry 
of birthdays 
of all
members in 
the family

1. Pictures/ 
diagram 
(oake with 
candles 
and
flowers/ 
lamps and 
sweets)

2. Talk/ 
discussion 
(PW, GW)

3. Songs 
birthday 
invitation 
cards

4. Way of 
wishing on 
a birthday

1. Discussion
2. Written 

speech
3. Role play
4. Talk/

answer
and
answers

5. Lists
6. Invitation

1. Giving 
informati
on

2. Respond, 
propose

3. Describe 
a party/ 
crowd/ 
mob/
gathering/
family/
audience

4. Seek and 
get
advice

5. List a 
progra
mme

Relatives,
Addresses,
furniture,
clothes
birthday party
games
items for the
menu 
presents 
wishes and 
greetings

A *■ 4*•
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5. Listen to 
the
description 
of the 
characters 
in the 
picture

6. Make
announcem
ent of a 
programme

7. Make an 
invitation on 
the
blackboard

8. List of gifts

i
vO
&
I



LESSON 2: FESTIVALS OF INDIA
Introduction: Input - Opinion; Output - Discussion
Aims: Development of Skills in Listening, Speaking, Reading and Writing

Reading Writing Listening Speaking Activities Input Output Functions Vocabulary
Identifying 1, T ranscode 1. Adopt an 1. Express 1. Introduction 1. Opinion 1. Discussion 1. Give 1. Religions
main points information appropriate and convey Discuss 2. Oral speech 2. Pictures inform- 2. Festivals
Deducing from pictorial listening a point of opinions 3. Commentary 3. Notes ation 3. Clothes
the meaning diagramm- strategy view clearly 2. Matching 4. Programme 4. Tables 2. Describe 4. Food
of unfamiliar atic to verbal 2. Under and pictures with list 5. Talk happen- 5. States and
words form stand the effectively descriptions 5. Pamphlets 6. Question, ings/progr dates of
Transcode 2. Expand topic and 2. Participate and 6. Recipes/ answers amines festivals
information simple.titles main points in sponta- understand notes and quiz 3. Compare 6. Service
from . into f&o or 3. Listen for neous 3. Represent 7. Extract from 7. Role-play and activities
pictorial to threap specific spoken information speech 8. Songs contrast
verbal form sentences inform- discourse with actual (President, 4. Search
Analyse, 3. Writing to ation (about costumes Chief and seek
interpret,
infer,

describe an 
event/

4. Find the 
difference 3.

festivals)
Express

4. Complete
pamphlets 8.

Minister)
Role cards

advice/
instruc-

evaluate happening between and (progra- tions
Persuade 
and relate 
in a
friendly

Recognise
the

4. Present
samples with

relevant
information

respond to 
personal 5.

mme/ recipe) 
Listen to

organisa- appropriate and feelings, talks and
tion of the words irrelevant opinions songs
text 5. Plan, information and 6. Work out the

manner

Reading for organise and 5. Listen and attitudes meanings
pleasure present ideas appreciate 4. Frame from context

song and questions, and write
the tune for respond them
different appro- 7. Complete a
occasions priately to table word

questions with lists
5. Adopt 8. Complete

different sentences
strategies with
to convey information
ideas from text
effectively 9. Answer

questions
10. Role-play

-4
 9
 c-
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LESSON 3: GIVING DIRECTIONS
Introduction: Input - Opinion; Output - Discussion
Aims: Development of Skills in Listening, Speaking, Reading and Writing

Reading Writing Listening Speaking Activities Input Output Functions Vocabulary
1. To read 

the maps 
and 
identify 
landmarks, 
directions 
and places

2. Read time 
and know

3. Read the 
boards and 
notice 
boards, 
railway 
time-table

4. Read 
information 
tickets

5. Read short 
dialogues 
and
understand

1. Write simple 
words, 
sentences

2. Write their 
names and 
addresses

3. Write their
own
signature

4. Write 
application 
for railway 
ticket

5. Write a 
diary entry

6. Write the 
time in 
words/ 
figures, 
punctuated 
sentences

1. Listen to 
instructions 
and follow 
them by 
recall

2. Listen and 
respond to 
requests/ 
instructions 
regarding 
journey, 
locating 
places

1. To speak 
clearly and 
accurately

2. To give 
directions 
to reach 
places

3. To gather 
information 
from others

4. To greet 
each other 
at different 
times

5. To say 
please, 
thank you, 
sorry, 
excuse, 
welcome 
can you ... 
could you .. 
would you

1. Map 
drawing 
and map 
reading

2. Speak 
about 
reaching 
different 
locations 
from school

3. Complete 
gapped 
dialogues/ 
conver
sations

4. Writing 
correct time

5. Writing 
names and 
addresses 
and looking 
at railway 
time table 
and
telephone
directory

1. Maps
2. Clock
3. Boards
4. Notice 

boards
5. Railway 

time table
6. Railway 

tickets
7. Telephone 

directory

1. Discussion
2. Time sense
3. Short 

dialogues
4. Diary entry
5. Signature
6. Names and 

addresses 
fillup forms

7. Punctuation

1. Listen 
and 
under
stand

2. Respond 
correctly 
to
situations

3. Use 
polite 
forms of 
speech

4. Discuss 
and know 
time

5. Discuss 
and know 
location 
of
buildings/
places

6. Self- 
expre
ssion

1. Greetings: 
Hello, 
welcome, 
Good 
morning, 
Good 
afternoon, 
Good 
evening, 
Good night

2. Polite 
forms of 
speech:
How are 
you ?
I' am fine 
thank you. 
Excuse 
me, I’m 
sorry,
Thank you,
Bye-Bye
then,
Please help 
me, Well, 
Okay,
You’re
welcome

3. Directions: 
North,
South,
East,West 
Left, Right

P6
tr-



LESSON 4: A VISIT TO A FAIR
Introduction: Input - Opinion; Output - Discussion
Aims: Development of Skills in Listening, Speaking Reading and Writing

Reading Writing Listening Speaking Activities Input Output Functions Vocabulary
1. Loud 

reading
2. Silent 

reading
3. Identifying 

the main 
points

4. Selecting 
and
extracting
specific
information

5. Meaning 
and use of 
words

6. Transcode 
from
pictorial to 
verbal form

1. Write in 
simple words 
and short 
sentences

2. Express 
ideas clearly

3. Record 
information 
from the text

4. Write the 
order of 
events

5. Headings
6. Punctuation
7. Describing 

the event
8. Organise and 

present ideas

1. Understand 
topic and 
main points

2. Distinguish 
main points 
from
supporting
details

3. Find out 
relevant 
from
irrelevant
information

4. Learn 
different 
listening 
strategies

1. Express 
words and 
short
sentences

2. Express a 
point of 
view

3. Express 
and
respond to
personal
feelings,
opinions,
attitudes

4. Frame 
questions 
and
respond 
appro
priately to 
questions

1. Reading
2. Answering 

Wh/Yes-No 
questions

3. Matching 
headings 
with parts of 
the text

4. Reordering a 
jumbled text

5. Writing how 
things are 
done

6. Reading a 
news(paper) 
item

7. Answering
T/F
statements

1. Text
2. Newspaper 

articles
3. Unpuctuated 

text
4. Showing 

pictures 
from fiction 
story

5. Match 
correct 
spellings 
with
meanings

1. Answers
2. Oral 

present
ation

3. Written 
description

4. Punctuated 
text

5. Completed 
order of 
events/ 
process

6. Picture 
represent
ation

1. Exchange 
inform
ation

2. Under
standing 
process

3. Describe 
useful
ness

4. Describe 
how things 
are

1. Fair-guide, 
pick
pockets, 
purse,shop, 
crowded, 
bangle 
shop,
toy stall, 
sweetmeat 
stall, collect 
money, 
clap hands, 
offer,thank, 
warn.

2. Temple: car 
festival, 
choultry, 
anthill, 
pooias, 
priest, 
coconut, 
bananas, 
flowers, 
camphor, 
pilgrims

3 Journey 
tram,across 
the hill, 
twilight. 
move up 
the slope, 
in smooth 
curves, 
plantations, 
streams, 
water falls, 
through a 
tunnel.

-©
6f
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LESSON 5: THE WATER AND AIR AROUND
Introduction: Input - Opinion; Output - Discussion
Aims: Development of Skills in Listening, Speaking, Reading and Writing

Reading Writing Listening Speaking Activities Input Output Functions Vocabulary
1. Recognise 

text
organisation

2. Anticipate 
and predict

3. Analyse and 
interpret, 
infer and 
evaluate

4. Consult 
dictionary

5. Read 
exclusively

1. Transcode 
information 
from verbal to 
diagramatic 
form

2. Use correct 
style and 
format

3. Write 
doscription of 
process

4. Reduce text 
into note form

1. Listen to 
conversa
tions and 
understand 
topic and 
main points

2. Listen for 
specific 
information

3. Distinguish 
main points 
from
supporting
details

1. Adopt 
appropriate 
strategy to 
convey 
ideas

2. Present 
report and 
short 
summary

3. Toko port in 
group 
discussion

4. Frame 
questions 
and
respond to 
questions 
appro
priately

1. Dramatising 
the lesson

2. Answering
Wh
questions

3. Answer a 
pre-reading 
quiz

4. Make the 
diagrams 
from
information 
in the text

5. Learn to to 
read
dictionary

6. Read 
dictionary

7. Complete 
skeleton 
ik . on
illness cause 
and cures/ 
solutions/ 
complete in 
table form

8. Conduct a 
symposium 
of doctors, or

9. Ask a few 
doctors to 
give lectures

1. Quiz
2. Dictionary
3. Formal talk
4. Incomplete 

table
5. Reference 

materials

1. Completed 
table

2. Completed 
diagrams

3. Oral 
present
ations after 
reading 
references

1. Hypothe
sise

2. Describe 
a process

3. Exchange 
inform
ation

1. Jaundice
2. Drinking 

water
3. Under

ground 
pipes

4. Germs
5. Impure, 

unfit for use
6. Factory 

smokes
7. Masks
8. Injection
9. Volume
10. Play softly

-49'f-
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ENGLISH LESSONS OF CLASS V FOR THE KANNADA MEDIUM SCHOOLS

MS. U. TRIVENI
Teacher, Demonstration School, Mysore

General Objectives

1. To familiarise the students with the basic courtesies in
the spoken form in the classroom like
a. greeting the teachers and getting greeted.

Eg. Good morning 4

b. Seeking permission and giving permission: Excuse me, 
may I come in/Yes you may.

c. Drawing the attention of a person to seek information 
or give information. Excuse me, could I know ...,
Ramesh the teacher is calling you.

d. Expressing gratitude and regret: Thank you, I am sorry
2 . Following simple instructions:: sit, stand up, go out,

come in, bring the book, take it away, give it to me,, etc.
3 . Read and write the letters of the alphabet both in the

small form and capital form along with recognition by
sound.

4. Be able to read aloud clusters of familiar verbs, nouns, 
pro-nouns, adjectives and adverbs which are put to use in 
their sphere of experience

5. Copy these words clusters along with the ability to 
recognise them by sound and meaning.

6. Recall these word clusters as a means of monosyllabic 4

response to enquiries.
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7. Reading aloud sentences in meaningful units to comprehend 
the message.

8. Listen to things spoken to them or read aloud to them and 
indicate that they have followed or understood it by 
responding orally or in the written form by attempting
certain exercises.
Example: Dictation for reinforcing recognition of words, 

fill up the blanks, answering now-wh questions 
with yes/no type response, etc.

9. Giving information when sought in terms of single word 
responses on a given topic like school, bicycle, our 
village, etc.

10. Reading aloud a simple passage followed by silently 
reading it for comprehension.

11. Reciting simple rhymes to help them familiarise with the 
sound patterns or intonation of the English language.

12 . Copy a group of sentences in a sequential manner to
* indicate silent reading comprehension.

>
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LESSON-1

Obj ectives

Listening, Speaking, Reading, Writing
Strategy

Oral drill
Content

The picture on paae xvii of Brindavan English Reader-I
Plan z

Blackboard work: Word web of nouns and pronouns, 
prepositions, verb and question words like what, who, where, 
etc. Beginnings of non-wh questions like Is there a ...

Nouns Verbs Preoositions

Raghu, Rekha, flying to
Mr. Srinivas, Mrs. Lalitha skippinq in front of
He, She, It, They going on
Gardener coming on top of
monkey standing in
cock/hen cutting behind
dog
birds
tree/coconut tree 
kite
skipping rope

cleaning
sitting
lying
climbing

besides

Questions Words

What is/are ......
Who is/are ......
Where is/are ......
Is there a ......
Are there
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k
Strategy

a. Teacher asks students
b. One group of students ask another group
c. Pair work
d. Students are allowed to co-ordinate the picture in the 

text and the words on the blackboard and respond.
e. The things mentioned by the student is recorded on the

. blackboard in case it is not already recorded.
f. If it is already recorded their attention is drawn 

towards it.
Execution

Duration of the period: 40 minutes 
Step 1

Exchange of preliminary courtesies and feedback for 
copy-writing.

5 minutes
Step 2

* Teacher to students: Turn to page number xvii of your 
text. Do you see a picture there ? What are the things you 
see there ? (The list of things are put on the blackboard. 
The students are allowed to give mother tongue substitutes. 
But only the English version is recorded on the blackboard.) 
Where is/are the woman/the man/the girl/the boy/the birds 
... (In this manner use of prepositions is mooted.)

> 10 minutes
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Step 3
En-mass question-answer drill with teacher giving the 

question que.
5 minutes

Step 4

The class is divided into two groups. For the first 
five minutes group A asks questions and group E answers and
vice-versa.

10 minutes

Step 5
Students are divided into pairs. They question each

other and answer each other.
10 minutes

Step 6

If time permits they take down the words recorded on 
the blackboard. If not it is done as a re-captulation 
exercise the next day.

*
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LESSON-2

Obj ect ives

1. Giving information when sought in terms of single word 
responses on a given topic.

2. Listening to things spoken to them and to indicate that 
they have followed or understood it by responding orally.

3. Reading aloud sentences in meaningful units to comprehend
the information.

4. Copying the information collected on the blackboard in 
their note-books. While doing so they read, recall and 
write in meaningful units.

5. Presenting the information in the form of a paragraph. 
Strategy

Putting wh- and non-wh questions to students and 
recording the information gathered on the blackboard.
Content

Lesson 3: Our School of Brindavan English Reader-I
Execution

Time - Two periods of forty minutes duration spread 
over two days.
Day 1

Step 1

Preliminary courtesies and feedback to copy writing.
5 minutes

Step 2

The students are asked the following questions. 
Relevant responses are recorded on the blackboard.

15 minutes
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Are you at school or at home ? Expected response: At school 
What is the name of your school ?
Is it a big school or a small school ?
About how many students are there in your school ?
How many teachers are there in your school ?
Who is your Headmaster/Headmistress ?
Who are the ethers working in your school ?
How many classes are there in your school ?
Do the classes have sections ? If so how many sections per
class ?
How many classrooms are there in your school ?
Is there a staff room/an office room/a room for the
headmaster ?
Are there toilets in your school ?
Is there a playground in your school ?
What is the uniform of your school ?
What do the boys and girls wear ?
Note: The responses are recorded on the blackboard in the

form of small simple sentences.
Step 3

The students read the sentences recorded on the
blackboard aloud by repeating it after the teacher.

8 minutes
Step 4

The students copy the sentences in their notebooks. 
The teacher supervises their copying and guides them to copy 
in meaningful units.

12 minutes
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►
Day 2

Step 1

Preliminary courtesies and feedback to copy writing.
5 minutes

Step 2

The students recall the information they have gathered
about their school and the same is recorded on the
blackboard. Information regarding when the school starts and 
closes, how many periods are there per day and what is the 
duration of each period is also gathered and put on the
blackboard.

10 minutes
Step 3

your
form
way

gives
them

Teacher to students: If you want to write to 
friend about your school, can you write about it in the 
of a list of sentences ? The students say no. In this 
she introduces the idea of a paragraph to them. She 
them tips about the layout of a paragraph. She shows 
how a paragraph begins.

5 minutes
Step 4

She makes them divide the information into three
groups based on the common pattern/nature of the 
information. They are asked to take down the information in 
the form of three paragraphs.

10 minutes
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Step 5

They are made to read these paragraphs aloud to their
classmates.

15 minutes
Note: If the teacher wants to use this material for

practising reading aloud, she could spend one more 
period on the same. She must ensure that each student 
in the class reads it aloud.

-4
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Content

Lesson 7: The 3icycle of Brindavan English Reader-I 
Obj ect ives
1. Listen to things spoken to them and respond suitably to 

indicate that they have understood the speaker.
2. Recall the parts of the bicycle to be recorded on the 

blackboard and identify the written word with the object.
3. Read the list of words which are parts of the bicycle 

along with the relevant adjectives, prepositions and 
adverbs which describe them or indicate their position.

4. Write down the words which they have read in their note 
books and learn their spellings for a dictation.

5. Silent reading followed by reading aloud for the purpose 
of comprehension.

6. Attempt exercises at the end of the lesson and participate
in the discussion of the answers and do self correction
in the class itself.

Strategy

Students are shown a real bicycle parked in their 
school premises. They are asked questions to identify the 
parts and are also asked how the parts feel that is are they 
rough, smooth and shining, etc. They ar^ also asked, the 
relative position of the parts. They record the information 
so gathered and recall them in the class.
Blackboard work: Recaptulation on the blackboard
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Name of the parts Adj ectives Prepositions 
or Adverbs

wheel shining centre
tyre rough front
tube soft/smooth back
hub •black/red in/on
rim coarse left/right
spokes proud either side
brakes round off, away
handle-bar one side
seat, pedal, chain straight

Note: If need be, a list of verbs could also be presented on 
the blackboard. Example: holding, riding. Please do 
not write or use the grammatical names like noun, 
adjectives, etc.

EXECUTION

Time - Five periods of forty minutes duration spread 
over five days. 4^

Day 1

Step 1

Preliminary courtesies and feedback to copy-writing.
5 minutes

Step 2

Students are told that they would know about a bicycle 
and are taken to the place where it is parked. Using wh- and 
non-wh questions they are asked to identify various parts of 
the bicycle. They are allowed to sparingly use their mother
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tongue especially when they need to use adjectives and 
prepositions. But the teacher should immediately provide the 
English substitute. They take down the names of the parts of 
the bicycle. The teacher provides them the spellings of the 
words. They return to their class after this to attend the
next class .

35 minutes
Day 2

Step 1

Preliminary courtesies and feedback to copy-writing.
5 minutes

Step 2

Recapitulation of the information collected the 
previous day by putting questions to the students. The same
is recorded on the blackboard as shown under blackboard
work.

15 minutes
Step 3

They are given an oral mass drill of the words on the 
blackboard to be able to recognise them along with meaning, 
spelling and pronunciation.

10 minutes
Step 4

The board is cleaned and they are given a duration of 
ten words they had learnt just then. They themselves correct 
the words when the teacher recalls the right spelling.

10 minutes
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Day 3

Step 1

Preliminary courtesies and feedback to copy-writing.
5 minutes

Step 2

Students silently go through the lesson and underline 
the words they are not able to read with a pencil. The 
teacher lists those words on the blackboard and gives them 
an oral drill of the same for the purpose of recognising
them.

10 minutes
Step 3

The teacher reads the lesson aloud to them and they
listen to it with their books shut.

2 minutes
Step 4

The first paragraph of the lesson is written on the 
board and slashes are marked to divide the sentences in it 
into meaningful units. Drawing the attention of the students 
towards reading in meaningful units, she reads aloud in 
meaningful units. When read the second time they repeat
after her.

8 minutes

Step 5

The students themselves mark the slashes for the 
second paragraph after listening to the teacher who pauses
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►
at every point where a slash has to be marked. The 
done with the remaining paragraph.

same is

6 minutes

Step 6

The students are given mass practice in reading aloud 
in meaningful units.

9 minutes
Step 7

They practise reading aloud in meaningful units back
at home.

Day 4

Step 1
P..33Q1

Preliminary courtesies and feedback to copy-writing.
5 minutes

♦

>

Step 2

The students are asked to read aloud two to three
sentences each by turn. As each student reads the others 
listen to the person with the books open. This is done 
assuming that the class strength is sixty.

30 minutes
Step 3

The teacher goes through the instructions of the 
exercises at the end of the lesson and explains them to the 
students. They attempt the exercises as home work.

5 minutes
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Day 5

Step 1

Preliminary courtesies and feedback to copy-writing.
5 minutes

Step 2

The answers to the exercises done as home work are
discussed. The students themselves correct their answers.
The once who have written wrong answers re-write the ±
answers.

25 minutes
Step 3

Introduction to the next lesson.
10 minutes

Content: The poem 'Pussy cat, Pussy cat' on page 51 of 
Brindavan English Reader-I of Class V.

RHYME

'Pussy cat, 'pussy cat,
'Where have you been ?'
I've 'been to 'London 
To 'look at the 'Queen.
'Pussy cat, 'Pussy cat,
'what did you 'there ?
I 'frightened a 'little mouse 
Under her 'chair.

Obj ect ives

1. Listen and comprehend the rhythmic intonation in reciting 
a rhyme.

2. Familiarise the sounds of English language using rhyme^as
a medium.
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3. Appreciate and enjoy reciting a rhyme.
4. Memorising a rhyme to train the tongue to pronounce the 

words correctly.
Strategy

Listening to the teacher recite the poem with the 
books shut. This is followed by reciting after the teacher. 
Mass oral drill to recite the poem.

Execution

Time - 50 minutes in all, that is, 10 minutes of the 
previous period followed by 40 minutes of the next period. 
Day 1: Last ten minutes of the class.
Step 1

The teacher recites the poem. Students listen with the 
books shut. Then she asks them what is the poem about ? The 
question is written on the blackboard. She listens to a few 
responses and acknowledges the relevant ones by recording

♦
then on the blackboard.

3 minutes
Step 2

The teacher recites the poem again. The students are 
asked to mention the persons mentioned in the poem.

3 minutes
Step 3

The teacher again recites the poem with the students 
repeating after her line by line. Their attention is drawn 
towards the rhythemic sense in the poem.
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4
Day 2
Step 1

Preliminary courtesies and feedback to copy writing.
5 minutes

Step 2
The teacher recites the poem and the students follow 

her with the books open.
2 minutes

Step 3
Students silently go the poem and underline the words 

they are not able to read and the teacher helps them out
with an oral drill of the same.

5 minutes
Step 4

They recite the poem en-mass after the teacher. If 
felt convenient they would do so simultaneously following 
the poem in the book. This is repeated thrice.

13 minutes

Step 5
They are given practice for reciting the poem in 

smaller groups and towards the end individually too, if 
required in a few cases.

8 minutes

Step 6

The students recite the poem by turn.
7 minutes
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►
Content

1. The story 'The Ass and the Salt Merchant'
2. Lesson 14: The Ass and the Wolf of Brindavan

English Reader-I of Class V
Obj ect ives

1. To equip students with the ability of comprehending a 
text they have listened to by attempting a few exercises.

2 . Speak out their responses when sought in the form of
questions put to them.

3 . Participate in a discussion and do self correction of the
answers that they have written.

4 . Reading aloud words in word web and recognising them with
meaning and pronunciation.

5. Read silently for comprehension.
6. Write by copying the relevant sentences in the right 

order to form a paragraph. Make students use the right 
layout sense while writing.

7. Reading aloud the composition they have written with the 
right intonations and pauses.
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Plan 1: The following blackboard work with reference to
A. The story: The Ass and the Salt Merchant
lazy plan/idea find out/discovered
clever thought
foolish fooled

taught a lesson
2. Fill up the blanks after listening to the story with the

help of the following words.
Beating Monday wantedly pond drink clever lesson sacks 
lazy
i. The donkey belonging to the salt merchant was _______ .
ii. The merchants went to the market every ______ .

iii. They stopped by the pond to _________  water.
iv. At first the donkey fell into the ________ by mistake.
v. The donkey _________ fell into the pond for the second

and third time.
vi. The proud donkey felt that he was ____________ to the

donkey.
vii. The merchant wanted to teach a ______________ to the

donkey.
viii. The donkey didn't know that there were dirty _________

on its back this time.
ix. The poor foolish donkey got a good ____________ from

its master.
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B. Lesson 14: The Ass and the Wolf
people clever loads pretended lifted fellow

stupid thought bear hungry carefully broke

true wise anyone limp surprised kicked
everyone teased quietly field ashamed surely
thought carries grazing thorn tricked laugh
2. The text of the story The; Ass and the Salt Merchant t

with the teacher.
The Ass and the Salt Merchant

A salt merchant had a donkey who was lazy. Every 
Monday the merchant loaded the donkey's back with bags of 
salt and took it to the market. On the way, he stopped by a 
pond to drink water. One Monday while drinking water the 
donkey slipped and fell into the pond along with its load of 
salt. When it came out, it felt light. The salt was gone. 
The merchant returned home with the donkey.

The donkey was happy with its discovery. The next 
Monday he wantedly fell into the pond. He was glad and proud 
that he got rid of the burden. The merchant thought that his 
too was by mistake. But when the donkey did it for the third 
time, he discovered that it was a trick of the lazy donkey 
to get rid of its burden. He decided to teach the donkey a
lesson.

The next Monday he loaded the donkey with dirty sacks 
to be washed in the pond. The foolish donkey did not know 
what was on its back. This time also it fell into the pond.
But when he got up his load grew very heavy. He was finding
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it difficult to move out of the water. His master gave him a 
good beating and dragged him out of the water with the heavy 
load of wet sacks. The poor foolish donkey never tried its 
trick again.
Strategy: As elaborated under EXECUTION.
Execution: Time: Four periods of forty minutes duration each 
spread over four days.
Day 1
Step 1: Preliminary courtesies and feedback to copy writing.

5 minutes
Step 2 : The word web under A of plan is put on the 
blackboard. The teacher narrates the story The Ass and the 
Salt Merchant to the students. If need be she could simplify 
the story further by using more familiar words or making the 
narrative shorter. But please note that the exercises must 
be accordingly modified along with the word web presented.

5 minutes
Step 3 : The students take down the fill up the blanks 
exercise put on the blackboard. The teacher goes round 
supervising them as they take it down from the blackboard. 
After they finish writing the teacher reads the exercise 
aloud to them so that they are not burdened with the 
obstacle of not being able to read them.

10 minutes
Step 4 : The students are instructed to go through the 
exercises and clarify their doubts with reference to 
understanding the exercise.

3 minutes
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►
Step 5: The teacher narrates the story two more times ano 
the students listen to it attentively. She narrates it in a

*

slow and expressive manner. If need be it is repeated for
the third time.

9 minutes
Step 6: The students attempt the exercise.

5 minutes
Step 7: Discussion of answers and feedback.

3 minutes
Day 2
Step 1: Preliminary courtesies and feedback to copy writing.

5 minutes

*

Step 2: The teacher asks if the ass in the story they had 
listened to the previous day was clever or foolish. Based on 
their response she introduces them to the Lesson: The Ass
and the Wolf.

2 minutes
Step 3: With their books shut they listen to the story read
aloud to them.

5 minutes
Step 4: The teacher reads the first two paragraphs aloud and 
asks the students the following questions. They respond 
orally in single word or simple sentences. Whom did the ass
fool ?
The ass lived near a _____________ .
Everybody called the ass ___________ .
Name the animals which teased him.

4 minutes
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Step 5: She reads the third para aloud
a) What did the ass carry on its back ?
b) Does he say anything when he carries the load ?
c) Did the ass get angry when people called him stupid ?
d) How did he work ?

6 minutes
Step 6: Para four and five are read aloud and they attempt 
the following. The paragraphs are read aloud twice if need

w
be.
A. Who saw the donkey while grazing near the forest ?
B. What did the wolf want to do with him ?
C. The wolf thought that the donkey will not run away

because he was ___________ .
D. Did the ass see the wolf coming ?
E. Who pretended to be lame ?
F. What got stuck in the hoof of the donkey ?
G. The donkey wanted the wolf to ____________ the thorn

before he ________ him.
H. What would prick the wolf's mouth if he didn't help the 

donkey ?
18 minutes

Day 3

Step 1: Preliminary courtesies and feedback to copy writing.
5 minutes

Step 2: Paragraphs 6 and 7 of the story are read aloud twice 
and the students attempt the following.
a. Why did the wolf lift the ass' foot ?
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►
b. What did the ass do while the wolf was locking at toe

hoof ?
c. What happened to the teeth of the wolf ?
d. What did the donkey do after kicking the wolf ?
e. Who tricked the wolf ?
f. Why was the wolf ashamed of himself ?
g. Now was the donkey stupid ?

12 minutes
Step 3: The words listed under '3' of the plan are presented 
on the blackboard. Students are asked to locate them in the
lesson and underline them with a pencil.

10 minutes
Step 4: The students are given a mass drill to pronounce 
these words by looking at them on the blackboard and 
listening to the teacher.

5 minutes
Step 5: The students silently read the story and attempt the 
exercise of I main in the lesson on page 96.

8 minutes
Day 4

Step 1: Preliminary courtesies and feedback to copy writing.
5 minutesI

Step 2: Students work out the exercises from II main to IV 
main of pages 97 to 99. The answers are discussed right 
there. It can be given as pair work.

10 minutes
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Step 3 : The V main is first discussed orally and che right 
sequencing is presented on the blackboard. The board is
rubbed. The students are asked to work it out on their own
in their note books. They then read aloud their paragraphs 
to their class mates by turn.

25 minutes

v
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CLASSROOM INTERACTION IN ENGLISH

MS. H.N. GURUNANJAMMA
Lecturer, DIET, Mysore

The main objective of teaching a language is to 
develop communicative ability among the learners. Speaking 
skill is developed only after listening. Listening is the 
mother of all the remaining three basic skills cf the 
language. Exposure to the language is very much needed to 
learn a language.

Each language has its own structures/patterns. This 
can be caught only by listening and speaking. Speaking 
English in an English classroom is a must. It creates proper 
atmosphere for learning English language. If teachers do not 
speak English even in the English classroom, then there is 
no opportunity for the students to listen to English and to 
speak English. The formulas given here will help the 
teachers to carry on their classroom interaction in English.
Classroom Interaction

Obj ectives

After reading this module the teacher will be able to
- use simple English in the English classroom for interaction
- develop communicative skill of the English language.
- provides opportunity for the pupils to listen to English.
- build-up confidence in speaking English.
- know how to react/respond in different situations.
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Formulas Content
1. Greeting Good Morning/Aftemoon/Evening/Night 

Happy birthday to you
Happy Deepavali/Pongal/Yugadi/Merry 
Christmas/Happy New Year/Id

2. Leave taking Bye/Goodbye/See you
3. Expressing & 

answering 
thanks

Thank you/Thank you very much/
Thanks a lot/Not at all/Welcome

4. Enquiry A. How are you ?
B. Fine, Thank you. How are you ?

5. Commands & 
instructions

Stand up/Sit down
Come here/Go to your seat
Hold up your hand/pen/pencil
Bring your pen/pencil/book/slate
Show me your hand/pen/book
Say "Thank you"/"Good morning"/
"How are you"
Say it aloud/louder/again/to me/ 
to him/to her
Say the rhyme/"Twinkle, Twinkle
Little Star"
Say it after me.
Go to the blackboard/door/window
Give me/Ravi/Mary/him/her your pen, 
rubber, book
Look at me/Gopal/the blackboard, my 
hands/this picture
Pickup your book/bag/a piece of chalk
Put down your book/pencil/bag
Pickup your book, draw a fish, put it 
down, walk, run, jump, skip, sleep 
(mime)
sing a song, eat the biscuit, drink the 
water
Draw a cat/flower/circle/square/a bird 
Colour it red/green/blue/black
Jai and John come here.
Raju pick your bag and bring it here. 
Open the window/shut the door, 
put the bell into the box. Open the tin 
Give the marbles to me/to your friend/ 
to Ravi.
Count the flowers,pick up the red ball. 
Throw it to Swamy. Ring the bell.
Don't talk/push. Stand in a row.
Clean the blackboard,write the date/ 
roll number on the blackboard.
Put it in the cup board. Lock the 
cupboard.
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Formulas Content

6. Making 
requests

Please come here.
Please held up your slate.
Please don't holdup your bag.
Please give me a flower/a ball/a cup of 
water
Please show me the picture.

7. Identifying
things/persons 
and colours

This is a banana/a cow/an apple/a boy 
That is a cow/a horse/the moon/an 
elephant.
This is Joseph/Govind/Rahim/Latha
That is Rosy, Rani, Rehana.
This is blue, green, big/small.
That is red, white, yellow.

8. Describing 
actions/ 
states

This is Vasudev. He is standing
That is Leela. She is reading
He/she/it is walking/writing/sleeping/ 
eating.

9. Describing 
things

This is a ball. That is an umbrella.

10. Asking and 
answering 
simple 
questions

A. What's your name ?
B. Ahmed/John/Jaya/Janaki/Jothi
C. What's that ? A ball/it is a ball.
D. What's that ? A bird/it's a bird.
E. Who is that ? That's Revathi.
F. Where is that ball ? It's on/under

the table.
11. Counting 

from 1-100
How many/people/marbles/pens are there? 
There are eleven/fifteen leaves/seeds/ 
lines, stones/matches.

12. Expressing 
regret

I'm sorry, I'm late. I'm sorry, I don't 
understand it. I'm sorry, I broke the 
pot/glass.I'm sorry I lost your pencil.

13. Asking for 
permission

May I come in/go out sir ?
Can I write on the blackboard/answer 
the question

14. Suggesting Let's sing a song/play a game.
Shall we say a rhyme ?

15. Expressing 
satisfaction 
and appre
ciation

Good/very good/well done/That's nice/ 
fine/quite right.
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MODULE 4

LISTENING SKILLS

Ms. S.K. SHAMALA
PGT, Demonstration School, Mysore

r

♦

INTRODUCTION

An English teacher has to plan for developing the 
following skills - Listening, Speaking, Reading and Writing. 
Of these, listening and reading are passive skills. 
Listening is usually never given prominence in the learning 
of the language, it is usually taken for granted. A teacher 
presumes that the child listens to all that is spoken and 
this skill need not be practised or developed. This is 
because, by the time children come to school, they would 
have heard the mother tongue during all their waking hours 
and their understanding of the spoken word would have been 
developed. This 'oral-approach' to learning of the mother 
tongue is so naturally done that the children are ready to 
acquire the skills of Reading and Writing in mother tongue 
when they come to school.

But this natural 'oral approach' is missing when 
children have to learn English. Children are not familiar 
with English Alphabet, words and sentences. When they are 
given English textbooks as soon as they come to school, they 
face two problems at the same time - strange sounds and 
strange symbols. Most textbooks, try to teach children to 
read English before they are ripe for reading. They try to
squeeze into a short school year a process which needs a
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much longer time in the mother tongue. The results can be 
hardly satisfactory. The early and premature use of a 
textbook tends to create an impression that English is a 
book language and not a means of oral communication. Thus 
they lose the ear-training which is essential to the 
development of the first 'skill' - understanding the spoken

word.
It is not possible to laydown the exact length of time 

which is needed for an oral introduction of the language. It 
depends on the learners, teacher and the activities. The 
preparatory oral lessons have to be based on these three 
broad principles.
1. Pupils should HEAR the language before they SEE it. The 

focus should be on listening.
2. HEARING should be followed by SPEAKING. Speaking is a 

creative, active process, more difficult than to 
understand English by ear or by eye which are receptive.

3. The first words and sentences that students see in 
printed or written form should be those they have already 
heard and understood.

Listening practice or ear training is an unconscious 
process going oi> in almost every minute of the class. The 
letters, words an sentences must be chosen with a purpose. 
Teachers can prepare material to build listening practice 
slowly and surely. Lessons should be used to give a variety 
of experiences. For example, a short listening practice, 
then work on one or two structures adding a new word or so

4

♦

and then an action exercise.
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OBJECTIVES

After reading this module the teachers will be able to
i. understand the importance of developing listening skill

in the students.
ii. list the different types of listening skills, from 

simple to the complex, that are to be developed in the
student.

iii. devise classroom activities that nurture listening 
skills in the students.

iv. classify the sounds and words presented in the textbook 
that can be used in these activities.

v. plan evaluation strategies to test the listening skills 
of the students.

CONTENT

Teachers should decide how many 'hearing' lessons will 
have to be given before the language is introduced. The
words that are introduced in the lessons should be listed.
The structures and the language items to be taught also can 
be used to form the content of the hearing practice. Action 
exercises that are simple, can be performed in the class 
also are listed. These exercises provide ear training and 
speech practice. They allow some variety in these lessons, 
when the lesson-content is necessarily so small that there 
is danger of a loss of interest. The best benefit from these 
exercises is that young pupils derive a lot of pleasure and 
learn joyfully.
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METHODOLOGY

Ear-training is an unconscious process going on in 
almost every minute of the lesson, but it needs a more 
conscious addition wherein the sentences are chosen for a 
purpose. Teachers should compile material according to the 
need of the class.

The words chosen and classified according to the 
demands of ear-training should be used to develop these

wskills.
1. Listening for Repetition

The sounds of the language, the words to be introduced 
are enunciated by the teacher and the students listen 
carefully and then reproduce it. The vowel sounds and 
consonant sounds are introduced and pronounced by the 
teacher. Then the students repeat the sounds and words 
properly.
Eg: Sounds of letters, animals, birds, vehicles, words, etc.
2 . Listening for Recognition 4

The sounds and words introduced and repeated are 
recognised by the students, even when they are presented in 
a group. The ability to recognise the letter, sound or word 
spoken by the teacher or a student by listening to it is 
developed by this strategy.
Eg: Teacher pronounces the letter 'b', sound 'ba' or the 

word 'bat'. The student recognises it from the letters 
d, b, p and g or; the sounds pa, ba, da and ta; the 
words pat, bat, mat and sat.
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3. Listening for Recall

This listening strategy nurtures the ability to listen 
attentively and retain the sound or the word spoken. The 
sound or the word is recalled whenever needed.
Eg: After singing a rhyme, the teacher ensures repetition, 
singing, individual singing and choral singing. Whenever a 
word is deleted from the rhyme, children recall it and 
supply it. Jack and Jill went up a _________ .
4. Listening for Discrimination

This listening practice is to be developed to 
distinguish between sounds and words. The pairs of such 
sounds and words are spoken by the teacher and the students 
learn to identify the specified sound or word.

For eg: sit/seat 
sheep/ship

box/books
pin/pen

bear/bare
pair/pear

price/prize
pain/pine

5. Listening for Instruction/Direction

Instructions like - stand up, sit down, come here, 
open the door - along with appropriate gestures by the 
teacher help in listening practice. Later the teacher 
instructs or directs. If the students act accordingly, their 
listening is appropriate. The basic, joyful activity can be 
- show your nose, touch your right ear, close your eyes, 
hold your stomach, etc.
6. Listening for Information/Understanding

Story telling, riddles, jokes, narration of incidents, 
reading out news headlines - are some of the activities that
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a teacher should employ to develop listening for information 
and understanding. Asking simple questions, written assign
ments that include gap filling,sentence completion and close 
test can ascertain the development of this skill.
ACTIVITIES

Some activities based on the textbook material are

given below.
1. Listening for Repetition

The teacher pronounces the letters individually or in 
combination. Students repeat them. Repetition can be 
individual, benchwise or groupwise and can be done in a 
sequence or at random. If there is a mistake, it is 
immediately corrected.
a. Sounds and letters of English alphabet
b. Names of things in a classroom
c. Names of family members
d. Names of the parts of the body
e. Names of fruits, flowers and vegetables

The initial practice can be sounds or words, later the 
repetition is in the form of a sentence.
Eg: This is ______________ . That is_________________

These are ____________. Those are ____________ __
f. Rhymes with gestures, actions and tune.

2. Listening for Recognition

Visual and verbal clues are given so that the students 
recognise the word spoken by the teacher. V

Students are shown a chart with pictures of flowers.
The teacher names each one of them, students repeat. Then
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the teacher points out at rose and speaks four alternatives 
- Lotus, Lily, Rose, Dahlia. The student has to recognise 
the right name.
3. Listening for recall

Here, no alternatives are given, but the students 
recall the sound, word or the rhyme as the response to a 
visual or verbal cue. The verbal cues can be questions, 
incomplete sentences or words.
For eg: Exercise of Lesson 3 wherein questions, incomplete

sentences and words are used to elicit oral
responses.

4. Listening for discrimination

Long vowel Short vowel /s/ sound /z/ sound

seat sit books words
sheep ship parents friends
wheel will minutes teachers
leave live caps eyes
peacock pick
bead big Homonyms
school full
reach rich stare - stair
been bin bare - bear
beat bit pair - pear

a sound o sound
far four
car core
cart court
part port
bar bore

After listening to these pairs, giving practice to the
ear to discriminate between the words, the students are

y
asked to choose the right word for the given context. It can 
be conducted as a quiz.
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5. Listening for Instruction/Direction

The classroom provides ample opportunities to develop 
and improve listening for instruction. Listening can be 
evaluated as and when the directions are given.
6. Listening for Information/Understanding

The language teaching lessons are replete with chances 
to improve listening skills. This is dealt in detail in 
coming module - Conversational Skills.

4
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MODULE 5
CONVERSATIONAL SKILLS
MS . RAMA RANGANATHAN 

Regional Coordinator, Scholastic Club
DR. SUDHAKAR JAMES 

Lecturer, RIMSE, Mysore
MS. K.S. CHANDRIKA
PROF. L. ADINARAYAN

Retd. Principal, Sri Venkateswara University

r

Introduction

This module has been prepared to empower and enable 
upper primary school teachers in equipping the students of 
standard V with the basic and essential vocabulary and 
skills required for participating in meaningful conversation 
during the course of their classroom interactions.

This effort will enhance the teaching ability of the 
facilitators as the content has been planned keeping the 
context and the background of the students in mind. This has 
been done with a well focussed intent of enabling the 
student to co-ordinate his/her motor and emotional abilities 
and give them verbal expression.
Obj ectives

1. To initiate and develop spoken English communication and 
conversation skills among students.

2. To enable the students to identify words in a picture.
3. To enable the students to speak these words correctly.
4. To enable the students to use the words in the right

context.
5. To enable the students to make meaningful sentences.
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Message to Teachers

Language teaching involves a lot of interaction between 
the teacher and the student and also between groups of 
students. It is thus suggested that during the course of 
initiating some of the skills through activities the teacher 
may deal with an individual student or a small group of
students at a time.

Every child uses certain common English words with the 
knowledge that these are English words. He/She associates .
these words with actions, items or expressions on the basis
of sound. So while introducing a new set of words the
teacher may use these known words as previous knowledge and
select the new words from the same environment. There is
then a relation-ship thar the child attaches between the new
words and his/her familiar one.

'ALWAYS GO FROM KNOWN TO UNKNOWN'

Language is the skill used for decoding different 
sounds for meaningful verbal communication. Hence there 4
is need for regular practice of the correct sounds. The
students will follow the teacher's pronunciation.

The teacher must use the Drill Method to ensure that
every child pronounces every word correctly. Drill could be
individual or collective. Using the Picture Talk method on
a daily basis the teacher can practise drill exercises on a
set of new words. This will help to strengthen his/her
recognition and comprehension ability. V

Simple Question and answer sessions will help the 
child to recall and reproduce the correct word. This could
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be done through a dialogue session between the teacher and 
the student or between two students.

Storv is a very exciting tool. Every child likes 
stories. Telling the students short and simple stories and 
then making them enact the same using simple single 
sentences will enhance his/her verbal expression. Word and 
action put together with the correct facial expression and 
body language will further strengthen his/her ability to use
the correct word. This is in effect DRAMA.
Teacher-Child Interview, Part 1

Name Date:

I'd like to know more about you. Tell me:

* about your family

* what you like to play

* what hobbies or collections you have

* who you like to spend time with

* where you like to go

* about your pets

* what you would like to learn more about

* who you would like to learn it with
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MY WORD BANK

People
Boy
Girl
Man
Woman
Family/Home

Father
Mother
Brother
Sister
Grand mother 
Grand father 
Uncle 
Aunt

Door
Window
Wall clock - watch - alarm
Dining table - bowls, plates, cups, spoon, 

knife, fork
Cot
Chair
Cup board
Fridge
Gas stove

School
Teacher
Headmaster
Student
Peon

Classroom
Bench
Bag
Books
Desk
Table
Chalk
Box
Blackboard
Duster
Basket/Dust bin
Bell
Flag
Song

4

Subj ects

Mathematics

Arithmetic Algebra Geometry

Languages

Kannada English
Hindi

Social Science 
General Science
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Animals

Domestic
Dog
Cat
Cow
Donkey
Horse
Goat
Ass
Sheep
Hen
Chicken

Wild
Tiger
Lion
Elephant
Zebra
Camel
Bear
Monkey

Vegetables Fruits Food
Carrots Apple Curry
Beans Grapes Rice
Leafy vegetables Bananas Wheat
Cabbage Mango Maize

Papaya Milk
Coconut Meat

Fish
Eggs
Cereals
Honey
Peanuts

Colours
Red
Green
Yellow
Orange
Blue
Violet
Saffron
White
Black
Flowers
Rose
Sunflower
Lotus
Lily
Dahlia
Violet



91

4Clothes Material
Pant Cotton
Saree Wool
Shirt Silk
Blouse Nylon
Skirt Linen
Trouser Leather -
Shorts
Rain coats
Numbers
1. One to hundred
2. Fractions and parts

Time

Hours (60 mins) 
Minutes (60 secs) 
Seconds

Year - 365 days 
Months - 30/31 days 
Weeks - 7 days 
Days - 24 hours

Morning
Afternoon
Night

W

N

4^
> E 4

s
Professions

Driver
Postman
Conductor
Sweeper
Dhobi
Teacher
Tailor
Doctor
Farmer
Cook ---

North
South
East
West

do not take ’er
Coach
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Verbs
stand come pretend
sit go limp
eat send kick
read get prick
drink give kill
sleep move shake
cook change
drive drop
walk draw
run look
help check
teach greet
sing sort
work grow
play reply
deliver want
order like
open put
close quarrel
write cry
choose seal
sell
Pronouns

Us

>

I - You - We - They
You
He
She
They
His
Her
Their
Them
My
Your
Ours
We
My - Yours 
It

- Their

Prepositions
front beside
back across
up over
down wear
in
out
on
under
with

among

They Them
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Adj ectives Questioning
words

Demonstrative 
adj ectives

small angry Who This
bright happy What That
dark stupid Where Those
thin hungry
fat foolish
black
white
short
tall
clever
good
bad
best

When
How
Why

These

Transportation Parts

Bus
Railways
Car
Lorry
Cycle

Wheel
Hub
Tyre
Rim
Handle bar
Brakes
Spokes
Pedals
Seat
Chair

Polite Words
Please
Thank you 
Kindly
Sorry
Okay
Welcome
Lands/People
India
China
England
Japan
Spain
Germany

Indian
Chinese
English
Japanese
Spanish
Germans
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LESSON 1

MY HOME

Unit 1: Picture showing a family.
Activity: Teacher and student conversation.
1. What is your name ?
A. (My name is) _______________
2. What is your father's name ?

Y A.
3. What is your mother's name ?
A.
4. What is your sister's name ?
A.
5. What is your brother's name ?
A.
Picture: Father, mother, sister, brother and you - Teacher 

points to the picture. This is your family. 
Children repeat 'FAMILY'.

Q. Where do you all live ?
A. House/Home.
Teacher may ask children "Who else lives with you ?" to 
introduce the concept of a grand parent/grand parents, 
uncle/aunt.
Q. Do you like your family ?
A. Yes.
Q. Do you like your home ?
A. Yes.
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Picture: Teacher points to the dog/cat and asks What is
this/that.

A. Dog/Cat
Teacher:
1. Do you like animals ?
A.
2. Do you like dogs/cats ?
A.
Point to the dog/cat and say the dog/cat also live with us 
at home. This is a pet aog/that is a pet cat.
Teacher + Student Activity: Draw a picture of your family/ 
bring a photograph of your family.
Q. How many of you are there in your family.
A. _______________________________ .
Teacher tells the students about Ramesh's family.
Quick memory activity:
Q. What is Ramesh's mother's name ?
A. Kamala Rao.
Q. Who is pussy ?
A. Pet cat.
Unit 2

Divide the class into groups.
Teacher gives each group a coloured card.
The group has to collect all similar coloured cards from 
the basket. These cards have pictures of dress items in 
different colours. They are all clothes.
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Q. What dress are you wearing ?
A.

Q. What is the colour of my saree ?
A.
Activity: Nature walk for colour tests.
Unit 3
Show pictures of a hut and a house, and explain the 
difference.
Ask questions:
Q. What is the roof made of.
A.

■ Introduce words like roof, leaves, hay, ; u ,. h.uJ.ok, mud, 
village, city, cart, bus.
Picture of a City House
Tell the students that the city house ha-n many rooms. Ask 
them to count the rooms in the picture. Tel’S them where the 
different activities are done. Take the children to the 
garden/ground and play the House Game/Family Game. Move from 
room to room. Introduce words like cook, sleep, bathe, eat, 
table, chair, spoon, bowl, refrigerator, gas stove. Do a 
memory assessment by jumbling up the rooms and activities 
and ask the students to match them through picture matching 
activity.
Rhymes

*
Take a chart of animals and ask the students to identify 
them. Give them the English names. Also ask the students the
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sounds these animals make. This activity will help the
teacher to ascertain the previous knowledge of the students.
Let the students tell you which of these animals are helpful
to us, which animals live in the jungle. Sing the rhyme to
the students with expression and action.
Assessment/Memory check: Make a sound and ask 'Who am I ? '
A new song: The song old McDonald . . . can be sung as

Old Vaman Rao had a farm
la la la la la
and on that farm he had some cows
la la lala la
A moo moo here and a moo moo there
Here a moo there a moo
Old Vaman Rao had a farm
la la la la la

4

r
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LESSON 2

OUR GARDEN

Introduce the possessive my, your, our, their, his,her, etc. 
A new poem introducing the garden, flowers, like, help, etc.
My Garden
In front of my house
I love to see
A garden of flowers

V' and fruit trees there
Red roses are my mother's own 
My father likes the sunflowers grown 
My sister loves the dahlias pink
I like the lotus/lilies in the pond ... I think.

Show the picture of a garden and pond and ask the
students to find familiar words. Prepare a word bank/word 
wall. Introduce words like walk, swim, play, grow, bloom, 
fish, ducks. Introduce different fruits.

Recapitulates the colour concept with this picture
activity of fruits + garden.
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Suggested Activity for the Classroom Teacher as per

Contents of V Standard Textbook from Lesson 3 onwards

1. Go round the school showing the various rooms, teachers, 
Headmaster, school bell, blackboard and pupils. Ask the
children to count the rooms and also make a list of all
the items the children identify.

2. Make a model of a wall clock with moving long and short 
hands to show time indicating the hours.

3. Make a picture of an elephant and name its parts. Make a
model - use action words-mix, bring, take, ask, clean,
wash as well as polite words like - please help, thank
you.

4. Differentiate between work and deed. Find out what the
child would have done before reaching school. If the 
child has helped an old man to carry his basket, 
appreciate this action of the child and tell the pupils 
that this action of the child was a good deed of the day.
Bring out more examples of the word 'deed' from the other 
students using words like cook, grind, clean, read, 
drive, deliver, help and save. Then explain the meaning
of the word 'brave 1.

5. Show a bicycle. Make the child sit on it and explain its
parts.

6. Ask a child to lift a notebook. Then keep a pile of books 
and ask the child to lift it. The child will find this 
difficult. Then tell the students that if they are united 
or together their strength is greater.
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7. Ask the students what they eat at home. Prepare a list of
►

all the food items spoken by children. Give them list of 
fruits, vegetables, cereals, etc.

8. Invite the local postman to meet the children and tell 
them about his work. Conduct an activity with the 
students to describe the postman and his work through 
simple sentences in English - ORAL WORK.

9 . Ask the children to write their own names on the
blackboard. Tell them to count how many letters make
their names. Tell the students to pick the longest name
and the shortest name.

10 . Ask how many students have travelled by bus. Ask them
who all help in their journey. Tell them all about the
services that they encounter - sweeper, vendor, driver,
conductor.

11. Prepare a chart of clothes from all the states of India 
or countries of the world. Clothes and language chart/
list to be used.

12. Tell stories of the weak or foolish helping the strong
or wise from the Panchatantra Tales to the students in
English. Help them to dramatise with simple sentences.

Evaluation

Assessment of what the student has been able to
comprehend, recall and reproduce should be done after every 
unit before proceeding ahead.

It may be a good idea to form the student groups on 
the basis of their previous knowledge to determine the pace
and content of the next unit or lesson.
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For effective evaluation a scale of 20 is suggested to 
ascertain how much of the content has been absorbed by the 
child and transferred into effective verbal expression.

-4

Some effective exercises have been presented as models 
to facilitate the teachers in preparation of new exercises
for further evaluation.
Exercise 1: RECALL AND RECOGNITION

<

.J
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The teacher points out to the items in the picture and the 
child has to verbally express what he sees.

A
B
C

7. G

8. H
9. I

10 . J
Exercise 2: RECOLLECTION

1. During Indian festivals flowers are used. Name different 
flowers and give their colours.

2. What fruits do you like to eat ? Name any five.
Exercise 3: REPRODUCTION THROUGH RECALL

This is an exercise where the student matches similar
sounds to complete the rhymes.
There was a weather cock
Sitting on the grand father clock
When the clock struck three
I looked up at the tree 
The tree was very tall 
So I climbed up the ___ m
From the wall I had to dive 
To reach the big Bee ______
The Bee hive has honey
I can sell it for
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Exercise 4: COMPREHENSION, RECALL, REPRODUCTION

Help the students to say a simple story. Use words to 
provide skeletal help along with simple sketches.

Old

Kind

All

Fell j,

Picked

Note: The teacher must ensure that all the exercises bring
out student responses ONLY IN VERBAL EXPRESSION.

4
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►
PRONUNCIATION

PROF. L. ADINARAYAN
Retd. Principal, Sri Venkateswara University

1. The following English speech sounds are introduced
lesson-wise
(a) Pure Vowels

>
/i:/ as in eat

/i/ as in it
/e/ as in bed
/x/ as in bad

/A/ as in come
/a:/ as in calm
/i/ as in cock

/□:/ as in cork
/u/ as in book
/u:/ as in cool

(b) Dipthongs

/e | / as in date

Ml / as in buv

/=>! / as in oil
Mu/ as in old
/au/ as in out
/ |-»/ as in ear

2. Without mentioning the words syllable and accent, a few 
disyllabic words are introduced. Practice is given to say 
the two parts separately and then to combine them and say
with some force on either of them.
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PRONUNCIATION

Lesson 1
(a) Say the following words

eat
beat
heat
deep
feel
leave

(b) Each of the following words has two parrs. Say them 
separately. Then combine them and say, putting some 
force on the first part.

'ac.tion
'al.most
'al.ways 
'ap.pie

(c) Each of the following words has two parts. Say them 
separately. Then combine them and say, putting some 
force on the second part.

1

a.'bout
a. '' bove
ac..'count
ad.,'dress

Lesson 2

(a) Say the following words
it
bit
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hit
dip
live
fill

(b) Each of the following words has two parts. Say 
separately. Then combine them and say, putting 
force on the first part.

' a . ny
Vr 'bet.ter

'bo.dy
1bro.ther

(c) Each of the following words has two parts. Say 
separately. Then combine them and say, putting 
force on the second part.
ad.'mit
a.'gain
al.'low
a.'lone

Lesson 3

(a) Say the following pairs of words
eat - it
beat-bit
heat-hit
deep-dip
leave-live

them
some

them
some

feel-fill
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(b) Each of the following words has two parts. Say them 
separately. Then combine them and say, putting some 
force on the first part.

' ci.ty
' co.lour
' coun.try
'doc.tor

(c) Each of the following words has two parts. Say them
V

separately. Then combine them and say, putting some 
force on the second part.
a.'long 
a.'mong
a.'mount
ap.'pear

Lesson 4

(a) Say the following words
bed
head
said
lend
send
men

(b) Each of the following words has two parts. Say them 
separately. Then combine them and say, putting some 
force on the first part.

Eng.lish 
fi.gure
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1fol.low
1 gar.den

(c) Each of the following words has two parts. Say 
separately. Then combine them and say, putting 
force on the second part.
a.'rise
a.'round
ar.'range
at.'tack

Lesson 5

(a) Say the following words
bad
had
sad
land
sand
man

(b) Each of the following words has two parts. Say 
separately. Then combine them and say, putting 
force on the first part.

'gol.den 
'heal.thy
'ho.nest
1hu.man

(c) Each of the following words has two parts. Say 
separately. Then combine them and say, putting 
force on the second part.

them
some

them
some

them
some

at.'tend
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a.'way
be.'cause
be.'come

Lesson 1

(a) Say the following pairs of words
bed-bad
head-had
said-sad
lend-land
send-sand
men-man

(b) Each of the following words has two parts. Say them 
separately. Then combine them and sayz putting some 
force on the first part.

1hus.band
'in.sect
'in.to
' j our.ney

(c) Each of the following words has two parts. Say them 
separately. Then combine them and say, putting some 
force on the second part.
be. 1 fore
be. ' gin
be. ' low
be.'tween
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Lesson 7

(a) Say the following words
come
hut
cut
duck
luck
much

(b) Each of the following words has two parts. Say 
separately. Then combine them and say, putting 
force on the first part.

'king.dom 
'kno.ledge 
'la-dy
'let.ter

(c) Each of the following words has two parts. Say 
separately. Then combine them and say, putting 
force on the second part.
col. 'lect
com. 'plete
con. 'trol
de.'cide

Lesson 8

(a) Say the following words
calm
cart

them
some

them
some

dark
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heart
lark
march

(b) Each of the following words has two parts. Say them 
separately. Then combine them and say, putting some 
force on the first part.

'ma.ny
'mo.ment
'na.tion
'na.ture

(c) Each of the following words has two parts. Say them 
separately. Then combine them and say, putting some 
force on the second part.
de. ' lay
de. ' mand
de. ' pend
de. 'scribe

Lesson 9

(a) Say the following pairs of words
come-calm
cut-cart
duck-dark
hut-heart
luck-lark
much-march
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(b) Each of the following words has two parts. Say 
separately. Then combine them and say, putting 
force on the first part.

them
some

'ne.ver
'num.ber
' o. pen
' o. ther

Each of the following words has two parts. Say
separately. Then combine them and say, putting
force on the second oart.
de. ' sire
di. ' rect
di. 'sease
di. 1 vide

them
some

Lesson 10

(a) Say the following pairs of words
cock-cork
cot-caught
pot-port
shot-short
spot-sport

(b) Each of the following words has two parts. Say 
separately. Then combine them and say, putting 
force on the first part.

1 pa.per 
'peo.pie 
'per.son 
1 pub.lie

them
some
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4(c) Each of the following words has two parts. Say them 
separately. Then combine them and say, putting some 
force on the second part.

e . 1 lect
em. ' ploy
en. ' gage
en. 'joy

Lesson 11

(a) Say the following words
i) book ii) cool

cook fool
look pool
pull school
push stool
put tool

zW
(b) Each of the following words has two parts. Say them 

separately. Then combine them and say, putting some 
force on the first part.

'ac.tion
'al.most
'al.ways 
'ap.pie

<
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> (c Each of the following words has two parts. Say 
separately. Then combine them and say, putting 
force on the second part.

'ques.tion
'rea.son
'ri.ver
'se.cond

>

them
some

Lesson 12

(a) Say the following words
i) date 

gate 
main 
pain 
sale 
taste

i i) buy 
cry 
dry 
fly 
sky 
try

*

(b) Each of the following words has two parts. Say 
separately. Then combine them and say, putting 
force on the first part.

'sto.ry
'ta.ble
1 tic.ket
'un.der

(c) Each of the following words has two parts. Say 
separately. Then combine them and say, putting 
force on the second part.
ma.'chine
mis.'take
o.'bey 
per.'haps

them
some

them
some
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Lesson 13

(a) Say the following words
oil ii) old
boil know

coil show
soil slow

spoil though
toil throw

(b)

(c)

Each of the following words has 
separately. Then combine them 
force on the first part.

'use.fnl
've.ry
1wa.ter
'wel.come

Each of the following words has 
separately. Then combine them 
force on the second part. 
pre.'pare
re.'ceive
re.'fuse
re.'main

themtwo parrs. 1
, 4-1- i no someand say, put-1 -

two parrs. Say them 
and say, putting some

Lesson 14

(a) Say the following words
i) out 

scout 
shout 
without 
doubt 
stout

ii) ear 
clear 
fear 
near 
dear 
tear

<
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(b) Each of the following words has two parts. Say 
separately. Then combine them and say, putting 
force on the first part.

' win.dow
' wis.dom
' wo.man
' yel.low

(c) Each of the following words has two parts. Say 
separately. Then combine them and say, puttino 
force on the second part.

them
some

them
some

re. ' peat
re. 'ply
re. ' port
re. ' suit
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> MODULE 6

READING SKILLS

Ms. PREETI MENON
Teacher, Demonstration School, Mysore

INTRODUCTION

I. What do we mean by language in the interactive 

approach

In childhood language plays a very formative role in 
developing the personality and abilities of the child. 
Every child in the world is special and unique in the sense 
that he/she has his/her own experiences of family, immediate 
surroundings and his/her own opinions and views about 
people, objects and the world. Yet adults have created their 
own value judgements with the perspective that what is good 
for the goose need not necessarily mean good for the gander. 
What I mean is that we have to take into account strong 
individual differences among children with regard to their 
upbringing, growth, environment and nature of thoughts and 
feelings. Children have to be respected for what they are. 
Language acts as a subtle, strong force shaping the child's 
perception of the world, interests, capabilities, values and
attitudes.
b. Classroom Interaction

The noted Indian Scientist Vikram Sarabhai often 
quoted the old Chinese proverb "I hear and I forget; I see* and I remember; I do and I understand". The child finds 
useful what objects it comes into contact with in its nature

•
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and background and context where the child is involved in an 
action. The teacher can help to provide a wide range of 
experiences and wide range of stimuli by linking language 
with life experiences and objects. When the child becomes 
involved with the available language while participating in 
actions and experiences planned and provided by the teacher, 
they find the language useful and meaningful in future and 
acquire in a short time, mastery of the basic skills in the 
language. Children enjoy the processes of observation and 
inquiry, analysing and interpreting, exploring and 
experimenting, understanding and associating with pleasure, 
actions that represent life. Language becomes a flexibler 
medium which helps in constructing images, adjusting to 
situations and building human relationships.
C. Handling English as Second/Third Language

The teacher studies each child's personality and plays
multiple roles of curriculum planner, organiser, researcher, 
friend, guide, monitor and co-ordinator in the classroom/ 
school environment, (s)he makes significant contributions 
towards the growth of every child to think independently, 
express freely and communicate effectively. Teacher's 
behaviour and response to each child creates a positive 
ethos and constructive freedom. The child is encouraged, 
recognised and trained to own the language by enriching his 
own perceptions and dimensions by talking and being heard, 
by reading and responding, by writing and projecting his 
view points, attitudes and personality.
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that the teacher can
A sensitive teacher who
to learn and know can
in the small childs'bring about miraculous changes in the small

interactions with the world. The teacher can introduce
his/her own innovations to colleagues, adding something new 
each time. Visits/field trips, guessing-games, group 
explorations, doing what is said, comparing objects, origamy 
and handicrafts, collective activities, narrating stories, 
introductions, giving directions to reach a place, etc. 
expand scope of thinking, imagination, originality, 
creativity and spontaneity. These opportunities becomes 
bases for every child to connect words with vivid and 
abstract symbols and indirectly move on from simple to 
complex skills.
II. Reading as a Receptive Skill

Obj ectives

To enable the child to:
i) read letters (alphabets) in capital and small letters 

and match them with corresponding sounds (phonemes).
ii) read words ranging from small to big, simple to 

complex by looking at syllables, morphemes, suffixes- 
prefixes, synonyms-antonyms, etc.

iii) do skimming/scanning to look for information and 
understand meanings. (diary, telephone directory, 
notices, etc.)

iv) read silently with varying speeds depending on the 
purpose of reading.
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v) adopt different reading strategies for different types 
of materials, eg. read carefully (instructions), read 
for pleasure (simple stories), read for specific 
information (news item, small article), etc.

vi) recognise the organisation of a text,
vii) identify the main points of a text.

viii) understand the relations between different parts of a 
text through lexical and grammatical devices.

ix) deduce the meanings of unfamiliar words in a given
context.

x) consult a dictionary to find meanings of words
xi) to transcode information from verbal to diagrammatic/

visual form and vice-versa(sound-sight correspondence)
xii) interpret texts by relating to own experience and

knowledge.
xiii) read extensively for pleasure,
xiv) synthesize information from a range of materials other

than the text.
After reading this module, the teacher will realise 

that challenge of introducing children to reading is the 
most difficult and also the most exciting. It is the most 
difficult because reading is a combination of many skills 
and cognitive abilities and the most exciting because the 
child depends on reading so much in life and once (s)he is 
introduced to reading and books in a successful manner, 
there is no end to what each child can accomplish. Poor 
teaching of reading can lead to enormous rates of failures
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and explains for lack of or little comprehension of reading 
materials, in millions of children who join or pass out of 
schools every year.
III. Content

Introduction

In this module we are trying to develop sound reading 
skills that enable the children to associate meanings with 
the written or printed language of the V, VI and VII 
standard second/third language English Reader texts brought 
out by Directorate of Texts, Government of Karnataka. We 
hope that children like the activities given and they feel 
excited about receiving immediate pay offs.

We need to use new methods in new perspectives because 
old methods as has yielded results were not working well. 
The teacher can collect his/her own set of stories, songs, 
poems, rhymes, idioms and build his/her own games for 
reading activities.
Statement of Aims

In communicative language techniques (CLT) of teaching 
reading skills in English, meaning is given more importance 
than form; the process or "how" is emphasised more than the 
product or what/why of skills. In conventional methods, the 
child's tendency is to breakdown each word into smaller 
units overloading the minds' capacity of processing 
information. This allowed slow and limited data available in 
the text. In CLT approach, reading is not an isolated 
behaviour, it is the simultaneous process of relating to
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phonemes shapes of letters and sounds), syntax (word order 
eg. determiners and nouns or S+V+O) and semantics (or 
meanings of words) . This helps in predicting and making 
intelligent guesses in their speedy journey in the world of 
printed symbols, that is here, the text.
Development

If the child listens at least three times a week to
lessons being read aloud, the child begins to talk about the 
ideas that are familiar to the pictures and the story or 
matter the teacher is reading. They begin to anticipate loud 
reading sessions rendered by the teacher and be led to read 
the book by themselves. They will know already all the 
things in the book and establish all kinds of associations 
with the printed word. Students learn to relate many levels 
of meanings.

Reading poems aloud to children enables the children 
to acquire basic patterns of the language. Poem evokes mood 
or scene and gives the feel of day-to-day language.

While developing reading materials, the teacher must 
remember that all children cannot start reading at the same 
time or progress at the same pace. Reading is a challenging 
task. The special difficulties that children are facing in 
the reading task can be recorded and necessary steps taken 
for making them accomplish the tasks. Interest in the 
lesson/story/poem can be generated by a picture, a new word, 
idea linked to the previous lesson or the title. Once the 
students are motivated, they learn to recognise the letters
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in the alphabet. When they get more opportunities the 
teacher has given to read sizeable number of words (ranging 
from 3-6 words per minute to 10-15 words per minute), the 
visual familiarity and visual memory build self-confidence 
and motivation to read further a simple text on their own.

The tasks given in the module have been specifically 
divided into pre-reading (before reading), while reading 
(during reading) and post reading (after reading) strategies 
along with the schedule of time and elements of working in a
group.

Components in the reading task include strategies such 
as loud reading, silent reading, shadow reading (repeat 
reading what is read loudly), jigsaw reading (matching of 
passages by groups through question-answers or summarising) , 
paired reading or group reading (while reading dialogues/ 
conversations or introducing a narrator).

The teaching/testing items given in the post-reading 
* activity can help the child reflect on their involvement in

reading and difficulties in reading independently. The 
following testing items can be given to check and research
upon the students' performances in reading.
1. Identifying and inferring ideas/concepts/words of 

association, single sentence, answers, etc.
2 . Sequencing statements
3. Tabulating information>
4. Completing the sentences
5. True-false answers
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6. Multiple choice answers
7. Opposites

A few reading difficulties that as teachers we notice 
in beginning readers are skipping lines/words, random guess, 
matching letters and sounds, left - to-right directionality, 
recalling information, reading independently or relating to 
life experiences. Remedial teaching steps can be provided 
intermittently by the teacher by individualising his/her 
approach recognising the reality and background of the
child.
ACTIVITIES

English Reader (Second/Third Language)
V Standard

Lesson 1: My Home

Obj ectives

i. To learn the spelling of their own names.
ii. To learn the names of students and relatives or family 

members.
iii. To learn the tune and sing with rhyme.

Time: 3x40 minutes
-120 minutes

V

Period-I

Pre-reading Task

1. Teacher shows pictures and tells them words that 
represent the pictures.

hut, cottage, house, palace
(6 minutes - teacher activity)
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V

2. The teacher gives them names and class in identity cards.
Teacher then writes ten names on the blackboard. She
selects two students to face the class and tell the names
of the family.

(5 minutes - pupil activity) 
3 . She draws two family trees on the blackboard to write the 

names of their relatives. She asks the pupil to draw the 
family tree in their notebooks and write the names of
parents, sisters and brothers.

(10 minutes - group work)

*

>

4 . The teacher shows pictures and asks them how many of them 
rear cats and dogs at home. (S)he requests a boy/girl to 
demonstrate petting a cat/dog and feeding it and other 
miming the sounds of the animals. Let the teacher be 
careful and polite that no student is offended by the 
task given, to be carried out by them.

(5 minutes - pair work)
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While reading task

5. The teacher familiarises the students to the lesson by 
showing the picture on page 1 and introduces the students 
to the family members by telling them their names. (S)he 
gives a loud reading of Lesson-1, My Home, Page-1, 
students listen carefully.

(5 minutes - teacher activity)
Post-reading task

Teacher draws another family tree and the students label 
the names of Ramesh and his family members on the
blackboard.

(4 minutes - whole class activity)

6. Teacher sings the tune or plays the cassette on the 
recorder. (S)he writes key words of the song on the 
blackboard. Students repeat lines after the teacher.

(4 minutes - whole class activity) 
I, 'Bow, 'Wow 'says the 'dog,
'Meow, 'meow 'says the 'cat 
'Grunt, 'grunt 'says the 'pig 
'Squeak, 'squeak 'says the 'rat

Period 2

Obj ectives

i. To identify colours and their spellings,
ii. To associate colours with different objects.

iii. To match the pictures of words and types of clothes,
iv. To move in order according to rhythm and music.
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Pre-reading task
1. The teacher shows the objects and helps them to identify 

the objects along with their colours. Next she sings the 
song and requests two students to make an arch near her, 
while the teacher sings and students listen, those who 
are sitting in the centre-row near the aisle march in a 
file and pass through the arch.

(10 minutes - teacher activity)
2. The students are asked to wear trousers, blouse-skirt, 

blouse-saree. She exchanges the clothes and thus wrong 
outfit creates fun and laughter. They wear the correct 
dresses again. Let the three or four students who wear 
the dresses be told beforehand to expect laughter and 
applause and be cheerful that they are the focus of 
attention for dress and style that day.

(10 minutes - group work)
While reading task

3. The teacher reads aloud page 2 of lesson 1, "My Home".
"Look ... pink saree", students listen carefully. Then
s(he) repeats the lines and students repeat after him/
her, she points to a colour posture of a family and
explains the colours and type of clothes worn.

(10 minutes - teacher activity)
Post-reading task

4. The teacher shows the picture of a tailor at work on his 
machine. (S)he calls a group of students to her table. 
(S)he gives them coloured paper, scissors and gum/glue.
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Students cut shapes of clothes and paste them on figures 
of men, women,children (clippings cut from advertisements 
on magazines/newspapers).

(10 minutes - Groupwork)
Homework

Students have to stitch small sized clothes for dolls 
or cut papers and paste the cut papers on cardboard figures. 
They label the names of dresses, teacher helps to put up a 
chart made by students for wall display showing normal 
dresses, ethnic costumes of different states of India and
the countries of the world.
Period 3

Obj ectives
i. To learn the words that relate to objects in the dining

room and kitchen.
ii. To understand the meaning of help/happy as qualities for 

the family well-being.
Pre-reading task

1. The teacher shows the objects and writes the names on the
blackboard. Then she reads the words on the blackboard
and asks individual students to pick out the objects and 
show it to the class. (The objects here are plastic/wooden 
toy sets of dining room furniture) and kitchen gadgets/
utensils.

(5 minutes - teacher activity)
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While reading task

2. The teacher reads the lesson "This is ... happy home" on 
page 2 and 3. On second reading, the student repeats the 
sentences as (s)he reads by looking at the text.

(10 minutes - whole class activity)
Post-reading task

3. (S)he writes the caption "Happy Home" on the blackboard. 
Then she asks four students to pretend to be father, 
mother, brother, sister, (s)he ties labels as headband on
their heads. Then teacher asks the students to tell the 
qualities of each member of the family and writes the 
columns on the blackboard. One group copies them on to
small flash cards.

(20 minutes - group work)

*
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Father Mother Brother Sister

1 . head 1 . cooks food 1. plays with 1 plays
2 . caring 2 . washes me with me
3 . loving clothes quarrels 2 quarrels
4 . brings 3 . cleans the with me with me

toys, house 3 . fights 3 f ights
books 4 . plays with with me with me
(generous) us 4 . sings 4 sings
(kind) 5 . tells with me with me

5 . plays with stories 5 . comes to 5 comes to
me (warm 6 . sings school school
and good songs with me with me
companion) 7 . sends us 6 . helps in 6 helps

6 . tells to school doing in doing
stories 8 . helps in home work homework

7 . sends us extra work 7 . takes 7 takes
to school to earn care of care of

8 . earns and money me me
saves 9 . teaches us
money good manners/

behaviour

4. Teacher garlands the students with the written flash 
cards prepared by the group and tied together with twine, 
students clap.

Note: Teachers must make a note that qualities of a "good 
human being" are considered and no separate division 
is made for religions, communities or caste. This 
helps them learn the language of the heart, the 
-language of humanity and be members of one order, feel
the oneness of mankind.
Activities and exercises in the texts are done by the 

students by the help and guidance given by teachers in or
outside the classroom conveniently.
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Rhymes

The teacher has to sing or recite small four line 
verses of the rhymes twice or thrice every day whenever 
possible so that the students pick up familiarity with the 
tune, tone, sound, rhyme and rhythm of the poem. The rhymes
that link to the theme of the lessons can be linked to
the lessons as they are dealt with. This builds easy
associations and quicker pace of learning and comprehension.

T I "Bow Wow ..."
2 (for first stanza) + 2 (for second stanza) periods

1- The teacher shows the class pictures of animals phoning 
and telling the names and students say "But I speak" 
intermittently every 4/5 lines after the teacher pauses.

(10 minutes - whole class activity)
2. A group of students are made to wear masks of animals 

and each pupil makes the sound of animals. On second 
recitation by the group the students complete the lines

* says the ________________ (name of the animal) .
(10 minutes - groupwork-whole class activity)

3 - Teacher makes batches of students wear the masks and
recite the rhyme. The best group who does the recitation 
with gestures and actions present the rhyme in the 
morning assembly of the school in front of all students.

(10 minutes - groupwork)
II. Jack and Jill

4_ The teacher sings the rhyme showing action and students 
repeat the second time with actions. Teacher calls one
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*group to show the actions and be models for reciting che 
rhyme for the rest of the class.

(10 minutes - groupwork)
(S)he can even introduce tongue - twisters conveniently.

i) How much wood would a woodchuck chuck if a wood 
chuck could chuck wood ?
As much wood would a wood chuck chuck if a wood 
chuck could chuck wood.

ii) Betty Batter bought some butter 
but the butter was bitter
So Betty Batter bought some better butter *
to make the bitter butter better.

iii) She sells sea shells on the seashore.
The teacher says it clearly with pauses the first time

and with considerable speed and ease the second time. Then 
the students follow what (s)he says. Watching the lip 
movements aid in grasping the right accent, intonation and 
pronunciation.

A
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LESSON 1

MY HOME

*

*

Teaching Aids
1. Pictures of types of houses.
2. Identity cards with names for pinning up.
3. Pictures of big family/small family.
4. Family photographs.
5. Cassette recorder and cassette.
6. Colourful objects - leaves, shoeflower, wood, lemon, 

cotton, grey beads, blue ink in bottle.
7. Picture of tailor and machine.
8. Kite paper/scissors, gum/glue/kg cardboard models or 

paper clippings of advertisements with models for
dresses .

9. Wall chart of costumes of India/countries of the world.
10. Head bands with Father, Mother, Brother, Sister written

on them.
11. Garlands using coloured chart paper cutouts 2"/2" and 

punches to make holes, twines to thread them.
12. Paper/wooden toy models of dining table/chairs and 

plastic/toy models of kitchen gadgets/utensils.
Rhyme: First poem.
1. Pictures of animals phoning.
2. Animal masks - dog, cat, pig, rat, owl, crow, duck, cow.
3. Charts with tongue-twisters written inside bubbles.>
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English Reader - Standard VI

LESSON 5
THE WATER AND AIR AROUND

Obj ectives
i) Listen to the text and understand the topic and main 

points.
ii) Listen for specific information,

iii) Distinguish main points from supporting details.
iv) Recognise text organisation,
v) Anticipate and predict ideas.

vi) Analyse, interpret, infer,
vii) Adopt strategy suitable to convey ideas.

viii) Respond suitably to short questions framed by the
teacher.

ix) Consult a dictionary (teacher helps to locate the

words in the dictionary).
x) Read the names of diseases, medicines.

No. of periods : 3 Time : 40x3 - 120 mnts

Period-I
Obj ectives
i) Students become aware of the difference between <dirty

and clean water.
ii) Students understand the difference between normal body 

temperature (98.4°F) and high temperature with the help

of a thermometer.
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iii) Students listen to the text and understand the topic 

and main points.
iv) Listen for specific information,
v) Identify and infer causes of diseases.

vi) Read the names of diseases linked to water, air and
noise pollution.

Pre-reading task

1. The teacher shows the pupils syrup bottles like crocin, 
benadryl, also vix and vix vaporub and asks the pupils to 
identify the medicines and reason out for what purpose 
they are given (crocin - fever, benadryl - cough, vix - 
congestion, etc.) . Then (s)he shows the thermometer and
demonstrates with a child how the thermometer shows
normal temperature and fever. The teacher points to the 
differences in the water content of two glasses - one 
dirty, the other clean. (S)he writes the words jaundice, 
typhoid, fever, cough, deafness on the blackboard and 
makes the students read the words after him/her. She 
circles the diseases and labels the reasons/causes for 
those diseases against the names of diseases. Eg. 
jaundice, typhoid --> water pollution/dirty water 
cough --> dirty air
deafness --> loud noise, sound of machines

(Teacher activity - 10 mnts)
2. While-reading task

> The teacher reads page 24/page 25 (upper half) about 
water pollution and its effects. (S)he selects two students



136

to come to the front to read as Ramesh and Kumar, and trains 
them to do pair-reading as if they are talking to each other 
for a dialogue.

(Pupil activity - 10 mnts)
3. Post-reading task

The teacher writes on the blackboard a flow chart and
asks the students to listen to her, read the words silently
and write them down in the note book.
Eg. Sources (places) of impure water

Broken pipes, lakes, streams, rivers

Causes (reason) of water pollution

Washing clothes, cleaning vessels, bathing cattle, 
mixing of clean and dirty water

Source (places) of water for use by humans

Taps

Diseases - fever, jaundice, typhoid, dysentery, diarrhoea 
how to prevent

Boiling and cooling the water for 
drinking, using filtered water.

The teacher goes round the class checking and monitoring 
reading and writing. The teacher consults group secretaries 
to check if they all followed the writing on the flow chart.

4(group work - 10 mins)
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Supplementary Material
The teacher writes the names of diseases and medicines. 

S(he) gives the meaning of the word on the blackboard. The 
teacher also tells pupils a few anecdotes like Louis 
Pasteur, Edward Jenner, etc. to inform how medicines were 
invented through discovery.

(Teacher activity - 10 mins)
Teaching Aids
1. Pictures of crowded city and clean spacious city with

greenery.
2. Thermometer
3. Medicine bottles (2-3 nos.)
4. Pure water and impure water (2 bottles)
Period-II
Obj ectives

To enable students to
a. anticipate and predict ideas
b. analyse, interpret and infer ideas
c. adopt strategies suitable to convey ideas
d. respond suitably to short questions posed by the teacher 
Pre-reading task

The teacher shows the pupils of the class two packets of
beedi and cigarettes. Students identify* th*e name of
objects/contents in the pocket. (S)he 'asks them why
people smoke cigarettes or beedies . Pupils may give the

reasons as poverty, for enj oyment, for keeping company,
etc. S(he) asks them where else they see smoke - students

>
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give the replies as trains, factories, fire in any place, 
etc. Then she explains that due to smoke, the lungs get 
affected and therefore the air must be kept clean.

(Teacher activity - 10 mins)

While-reading task

2. Pair of pupils are trained to read the next half of the 
lesson relate to air pollution and sound pollution. This 
time, (s)he includes one more student, the narrator to 
read the lines in brackets. The pupils read aloud and the 
students follow what they read in their own texts.

(Group work - 15 mins)
Post-reading task

3a. The students are told to play the game telephone or 
"gossip". The first pupil sitting on the first bench at 
the entrance thinks of a word or phrase (group of words) 
and whispers it to the next pupil near the ear till all 
the pupils have passed the word. The last pupil to get 
the word tells it loudly.

(Whole class - 10 mins) 
b. Teacher requests some soft-voiced and loud-voiced pupils 

to sing a line in front of the class. The pupils infer 
that those who sing too loud is creating noise
pollution. ‘ *

» (Group activity - 5 mins)
Home Assignment ’ (individual work - one week)
Supplementary Material

The students are asked to write one line to support 
"clean the earth" campaign by writing what they will do to

4
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preserve nature and environment. The teacher helps pupils to 
make a poster/collage on a chart paper for wall-display. 
Pupils bring individual pictures/charts also and hang it up 
or tape it on the wall.
Teaching Aids: Packet of beedi/cigarettes 

Chart - Paper - Poster
Period-III

Obj ectives

Pupils learn to
i. work the tape recorder by reading the words on it and 

listen keenly,
ii. associate pictures with corresponding words and read 

them.
I. Teacher requests the pupils to come to the blackboard one 

by one and draw the sketch or figure that (s)he tells 
them. As they do it, (s)he labels the parts or writes the 
name and another set of students are selected at random 
to come near the blackboard and read the words.

*
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Ill

Next the pupils listen to a song with a good catchy 
tune. The teacher demonstrates how to use the tape 
recorder especially with reference to high volume and 
low volume. The students interpret that noise is 
uncomfortable and volume has to be adjusted suitably 
connected to the surroundings.

(Whole class activity - 10 minutes 
The students are asked to form groups of 3-4 members 
according to their benches and make a list of 10 sofc 
and loud sounds in their houses, nature and village 
surroundings/neighbourhood.

(Group activity - 10 mnts)

Loud

Washing clothes 
People talking

Eg. Home
Soft

Sweeping/swabbing
Fan _________
Cooking
Gardening

Nature

Soft Loud

Blowing of wind Thunder
Waves of the sea Water falls

Neighbourhood

Soft Loud

Cycles Mooing of cows
Bullock carts Bleating of sheep

Orchestra
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A
The group secretaries must be allocated beforehand the 

task of reading out the answers aloud for the benefit of the 
whole class.

(Individual - 5 mins)
Teaching Aids

Tape recorder/radio (two-in-one)
Cassette with song on "environment protection"

>
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English Reader - Standard VI
POETRY

In the treatment of poems, the teacher has to encourage 
the students to give their personal responses rather than 
focus on a fixed answer. If the students are encouraged to 
react personally to experiences, views and emotions, their 
imagination and multiple intelligences are given wider scope 
and range. The poems in the text are intended to be read 
aloud by the teacher or groups of students while, the rest 
of the class listen carefully. In this way, the effect 
remains striking and long-lasting. The teacher reads the 
poem aloud expressively and sensitively to generate interest 
and kindle enthusiasm to sharpen the students' senses and 
the students listen keenly with their books closed. When the 
teacher and the students take turns to read the same poem 
aloud repeatedly twice or thrice, the students search for 
meanings at various levels and feel the richness of words 
used specifically in the poem. The associated activities and 
lead questions written by the teacher on the blackboard 
direct the students to arrive at their own understanding, 
appreciation and enjoyment. The pupils learn to read 
silently/loudly express their own views or speak in English 
’with confidence and courage.

4
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4 Poem 1: Five Little Monkeys

Time: 43+40 minutes (2 periods)
Period-I

\
1. Warm-up activity

The teacher requests five students to initiate various 
movements and actions of monkeys simultaneously. The teacher 
explains or comments on the funny actions of the monkeys 
using key words such as - "run, walk, climb, tumble, cry, 
get stuck, ..., etc." selected from the poem. Eg. snakes 
hiss, elephant trumpets, Monkeys chatter.

(group work - 5 minutes)
2. Pre-Reading Task

The teacher requests the students to open page 11 and 
see the pictures and asks them to read the expression on 
their faces. The teacher helps them to interpret the nature 
and behaviour of monkeys. The teacher shows some more 
actions or expressions and the students enjoy watching their 
teacher. Then the title of the poem has to be written on the 
blackboard by the teacher.

(Teacher activity - 10 minutes)
3. While-Reading Task

a. The teacher gives a loud reading of the poem stressing•
on the rhyme, rhythm and alliterations - 'f', 't', 's' 
sounds in the words. The students follow the reading 
in their own textbooks listening keenly. Meanings of a
few words are written on the blackboard.

(i) shore - land near the sea
(ii) tumble - to fall/roll
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(iii) glue - gum
(iv) stuck - got fixed
(v) currants - dry grapes

(Teacher activity - 5 mnts) 
b. Next the teacher calls to the front a few students who 

represent the number of monkeys in each stanza - 
5-4-3-2-1 in number. They are helped to tie up the 
masks on their faces and tuck the brown cords/ropes to 
their skirts or trousers to make the tails for
monkeys. As the first stanza is read aloud by the 
teacher, two boys/girls -.one holding the paper boat 
and another showing the action of steering the stern 
come to the front and lead one monkey away to the 
midst of the pupils. While the second stanza is being 
read aloud, one big sized pupil has to come to the 
front of the class holding twigs in both hands to 
represent a tree and let a monkey (pupil) climb on his 
shoulders and jump down while, three others hold his 
hands and pretend to climb up. The monkey which has 
jumped down, tumbles on the floor and sits with other 
pupils. When the third stanza is being read aloud, 
three monkeys put their hands into a pot kept on the 
table or ground and only two monkeys pull their hands 
out. Next, the fourth stanza is read aloud and a 
student from the audience calls a monkey and gives 
away a bun. The monkey pretends to run away by going
out of the classroom door. When the last stanza is

-i
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being reed out aloud, the fifth monkey rubs his/her
eyes and pretends tc cry. So two students from t ne
audience come to the front, hold him/her and take him
close to the aeroplane held out by another pupil who

>

>

heads on straight to the moon, another pupil standing 
at the back of the class holding aloft the silver orb 
representing the moon.

(Group work - 15 minutes)
The teacher has to give sufficient pauses between the 
stanzas to give pupils enough time to let the actions 
corresponding the words in the poem seep in. The 
students are then asked if they enjoyed the poem.

4. Post-Reading Task

The teacher divides the class into 2/3/4 groups and 
makes them take turns in reciting the poem with actions/ 
gestures with hands.

(Whole class activity - 5 minutes)

Period-I: Teaching Aids

i) Masks for monkeys (5 nos.)
ii) Brown cords/ropes (12"-25" in length)

iii) Two twigs of a tree with leaves and flowers or fruits
iv) A paper boat (big in size)
v) An aeroplane made of paper (big in size)

vi) A small pot
vii) A currant bun

viii) A big disc (12" diameter) covered with silver-colour
paper
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Period-II

1. The teacher recites the poem as an action song and the 
students repeat the lines one by one, after her/him. The 
students enjoy reciting the poem with actions.

(Whole class activity - 10 mins)
2. The teacher writes the rhyming words on the blackboard 

and makes the students read the words after him/her.
Shore - four, tree - three, glue - two, bun - one, 
afternoon - moon. Next, (s)he encourages pairs of pupils 
to repeat a few rhymes added to those given on the
blackboard.

(Whole class/team activity - 5 mins)
Eg. more - pour, free - bee, queue - do, fun - sun,

soon - cartoon, etc.
(Pair work - 5 minutes)

3. The teacher lists down action-words (verbs) and writes
present tense and past tense of the 'action-words" in 
columns on the blackboard. The students read after the
teacher and write the same words in their notebooks. The 
teacher: "Look at the following words: walk - walked, 
climb - climbed, cry - cried, send - sent, tumble - 
tumbled, put - put.
Eg. go - went, stick - stuck, run - ran, is - was, are - 
were. A few prefixes also can be given on the blackboard 
afternoon, anti-social, under play, over-energetic 
improper, etc.).

(Group work - 10 mnts)
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(S)’ne asks one member of each of the groups (3-4) in -a

crout to read cut the words from tne ncteccok and m.axe

the pupils say it after him/her. This activity goes on

simultaneously while the teacher ooes round the class to

monitor, guide and check spelling errors, noise-level,

pronunciation, etc .
(Group work - 10 minutes)

4. Global Questions

The teacher gives home-assignment. (S)he tells the 
pupils to watch the monkeys and also ask the members of the 
family more about monkeys. She writes the questions on the 
blackboard and the ouoils note them down in their notebooks. 
They can cake a week's time to observe monkeys, discuss with
elders and so on.

Answer the following questions in one word or a few
words.
1. Wheat else could happen when the monkeys walk along the

shore ?
(expected answer - roll in the sand, dig tunnels)

2. What else could happen when they climb trees ?
(expected answer - pluck fruits, chase squirrels)

3. What else could happen when they find a pot of glue ? 
(expected answer - pour it down, put the pot on a plant)

4 . What else could happen when they found a currant bun ? 
(expected answer - break it into pieces and eat them,
play catch and throw with it)
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5. What else could happen if one monkey was left out and it
cried ?
(expected answer - some one can adopt it)

Supplementary Material

The teacher gets pictures of different types of monkeys 
- langoor, chimpanzees, baboons, mandrill, gorilla, apes, 
etc. and putting them up on a chart-paper, uses the chart 
for wal1-display. This is done after four or five days so

4that students collect a lot of information and exchange
information in the class.

A few questions can be asked to get feedback from the 
students and allow them- to recapitulate the poem.

i) Do you like this poem ?
ii) Which lines do you like ?

iii) Which lines do you not like ? Why ?
iv) Do you know any poem of this type in your mother-

tongue?
v) Can you try to learn a poem in Kannada about monkeys/ 

crocodile from your elders at home or friends or 
neighbours ?
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4
English Reader

STANDARD VII

Lesson 5: Robots

Obj ect ives

Students learn to
i) find out the meanings of unfamiliar words

ii) identify the main points
iii) recognise the organisation of a text
iv) transcode information from picture/diagram to verbal

form
v) analyse, interpret, infer, evaluate

vi) recognise the organisation of a text
vii) select and extract specific information

viii) read aloud with clarity and voice modulation
ix) read silently for understanding
x) skim and scan

xi) use the dictionary skills for recognising words and 
understand the meanings

xii) to pronounce the words appropriately.
No. of periods: 3 Time: 40x3-120 mnts
Period-I

1. Pre-Reading Task

The teacher draws the attention of the students to the
pictures and helps the students identify the robots and 
their functions. Teacher reads out the parts of the robot
and students read after her. S(he) makes one of the students
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come to the front of the class and makes him/her talk like a
robot.
Eg: "Yon are staring at me. I am Rudra, the Roboc come to 

make friends with you. I can walk, I can talk, I can 
think, I can wink, I can gobble, I can juggle for you, 
I can skip, I can turn like you". The robot is made to

>

speak in a plain monotone. The pupil shakes hands with
those sitting in thfe front bench.

(Teacher activity - 5 mnt s)
While-reading task

i) The teacher reads aloud the paragraphs - 1, 2 and 3

4

and the pupils follow and read silently in their own
textbooks.

(Teacher activity - 10 mnts) 
ii) Next the pupils write down the meanings of key words 

from the lesson - Pocket dictionaries can be kept by
the school and distributed when necessary in the
classroom to check spellings and find meanings of
words.
robot = a machine made to do work by 

commands
taking

machine = any tool/device for applying 
power, motion

force,

reality = a real thing, actual fact
react = to act back
intersection = the point or line where one 

crosses another
thing

compare = to find out how persons or things 
alike or different

are

instant = urgent, a moment of time

4
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4 The most effective way to learn vocabulary is to 
learn meanings with the help of contextual clues. A 
few of the pupils are asked to read the words and 
meanings aloud from the blackboard.

(Whole class activity - 10 mnts) 
iii) The pupils read silently in their texts while the 

teacher writes cue-questions for understanding and
information.

(Whole class activity - 5 mnts)
3. Post-Reading Task

Teacher asks the questions and the pupils give short
one-word or one sentence answers.
a. What does a robot do ?

(expected answer - does the work of a man)
b. Who used the word "robot" first ?

(expected answer - Czech writer Karel Capek in his play 
about Robots in 1920s)

c. How does a man react ?
(expected answer - a man thinks and decides what to do 
after a happening or event, eg. a man stops his bicycle 
at a crossroad, when he sees a car coming)

d. How can a robot react ?
(expected answer - picks up information from outside, 
compares with what it knows and decides what it wants to 
do. eq. nurse takes the tray, puts the medicines on it>
and walks to the ward with the tray. OR The teacher can 
draw a spider diagram on the blackboard to show the
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functions and uses of robots and lead the students to 
give answers: traffic signals, aircrafts, assembling, 
packaging, painting, cash-register, etc.)

(Individual/Whole class activity - 10 minutes)
4. Teacher helps the pupils to answer confidently, without 

being afraid of making mistakes. The teacher has to make 
a special note that too much interference may induce 
shyness m the child, so (s)he has to give enough freedom 
to express frankly. (S)he can direct the class and help
pupils to be alert.

A

4

4

4
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>

>

Period-II
1. Pre-Reading Task

Teacher brings pictures and books of computers and 
shows them to the students. (S)he makes them read out the 
parts and explains the functions of computers.

(Teacher activity - 10 mnts)
2. While-Reading Task

Teacher tells them to open the books and reads aloud 
the 4th paragraph ... drive a car home. Word-meanings are 
written by using contextual clues on the blackboard for the 
students to write down - automatic to move or act by itself; 
instruments - a thing used to do something.

(Teacher activity - 5 mnts)
The students read silently.

(Whole class activity - 5 mnts)
3. Post-Reading Task

The pupils are asked to make a list of objects/ 
machines/situations where computers are used. Groups of 4-5

>
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pupils sit together facing each other on the benches and
write down a few examples.

(Group work - 10 mnts)
Teacher goes round to monitor the groups and writes

the situations where computers are used (on the blackboard) .
Eg.: 1. Bill/Account machines

2. Counting machines/calculators
3 . Telephone exchange
4 . Post-office
5. Telegraph office 
6 . Aeroplanes
7. Cars

8. Railway ticket counters
9. Hospitals
The students can mime in groups, the scenes in each 

place and the teacher gives the commentary for the groups.
(Whole class - 10 mnts)

4 . Home Assignment

The teacher requests the pupils to draw sketches of
robots and write one word to indicate what the robots are
doing. (S)he asks for the feedback and revises their work
after a week.

(Individual activity - 5 mnts)
Period-3

1. Pre-Reading Task

The teacher shows the pictures of astronauts and asks 
the pupils what the astronauts do in a space station. She
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explains the work of space centres like ISRO, NASA and
Soviet astronauts. She shows pictures of rockets and
explains how rockets take off to space from launching
stations and what the ground scientists learn about space
through satellites and computers.

(Teacher activity - 10 mnts)

2. While-Reading Skills

The teacher reads the rest of the text material aloud 
and the pupils follow the matter of the text silently.

(Teacher activity - 10 mnts)
The teacher writes the meanings of the key words using 

>- contextual clues, students puzzle out the meanings of words.
substitute = a thing used instead of another
systematically = according to a plan or method 
outlet = way out, a place for getting out

As the students read, they note down or underline the 
applications of robots for jobs in the modern world.

(Whole class activity - 5 mnts)
3. Post-Reading Task

The teacher writes various areas of study and research 
where computers are used - motor car design, aeroplane 
design, clothes design, medical laboratories, satellites, 
telecommunications, etc. or in groups, children become 
magicians and they create fantasy objects in a fantasy world 
- Aladdin's lamp, Alibaba's magic word to the cave door, 
etc.

(Teacher activity - 5 mnts)
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The pupils read the words and write them down.
Groups of students build up dialogues as robots and 

computers conversing with humans and do the role-play.
(Group work - 10 mnts)

Cues = robots - two
(First:sweeps and swabs the floor, cleans windows and doors) 
Second: greets children, shakes hands and talks to them)

Computers - shows the different cities of India and speaks a 
line or two about each city - Delhi, Mumbai, Calcutta, 
Bangalore, Chennai.

Another computer shows and explains major geographical 
regions in India - Himalayas, Thar desert, Gangetic valley, 
Deccan plateau, coastal plains.
Teaching Aids
1. Pictures/Model of a robot or toy robot
2. Pictures/books about computers
3. Pictures of rockets/astronauts
THE BOY ACTOR - Noel Coward

Time: 3 periods x 40 mnts = 120 minutes
Period I

Pre-reading Task

The teacher asks the children if they have watched 
leather-puppet shows or dramas - A class discussion goes on 
about the dramas which they watched. The teacher tells them 
about activities that go on for the production of a play - 
Producer, Director - Script Writer - Selection and Screening 
of actors - Stage setting - Costume designing - Rehearsals.

(Whole class discussion: 10 minutes)
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While Reading Task
As the teacher reads after writing the title and name 

of the poet, the pupils are asked to imagine the months, the 
season and the atmosphere, the usually popular dramas 
produced and staged by theatre companies and the preferences 
of the narrator during childhood. The teacher gives two loud 
readings of the poem.

(Teacher-Pupil Activity - 10 minutes)
Post-Reading Task

The pupils fill up the columns drawn by the teacher on 
the blackboard.

Months of 
the year

Seasons Favourite 
games of 
children

Happy
times

March, April Spring Gilli-Dandu
Cricket

Festivals
Cooking

May, June Summer Football
Shuttlecock

special
meals

July, August Monsoon Badminton 
Tenniquoit

Gardening
Making

September Autumn Puppets/Dolls things
October Making clay 

utensils
with leaves 
and twigs

November Making dolls Travelling
December Winter Dramatising Visiting
January Creating friends
February rangoli

designs
and
relatives

(Whole class activity - 15 minutes)
Individual students read the poem loudly and others in

the class listen.>
(Individual Activity - 5 mnts)
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>
Period-II

1. The teacher asks groups of 3-4 to read the poem loudly 
giving the right pause, in the right tone, mood, 
pronunciation, accent, rhyme and rhythm.

(Group work - 10 minutes)

2. The pupils are asked to say the rhyming words while two 
students alternatively write them on the board.

(Whole class activity - 10 minutes)
3. The teacher writes a few situations on the blackboard as

to when the children take guidance and help of their 
parents. The pupils are asked to discuss in groups how 
the parents help them.
Eg.: a. Joining a school/new school

b. Preparing the fields for sowing seeds
c. Going shopping or selling the crop/farm products
m the market

d. Going to a clinic
e. Participating in a drama/show

(Group work - 15 minutes)
4. The pupils read the poem in pairs in front of the class.

(Pair work - 5 minutes)
Period-III

1. The students are selected in groups by the teacher to 
dramatise any lesson of their choice from the text.

(Teacher activity - 10 minutes)
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►

2. Groups of students are given 10 minutes time to think of 
how they can present the lesson of their choice as a play 
and suitable costumes, stage-setting, etc.

(Group work - 10 minutes)
3. The teacher allots the rest of the time for group 

presentations of their plays.
(Group work - 20 minutes)

The best plays are produced during assembly/talents 
day. The question answers in the text are discussed 
conveniently and written as home work.
V. EVALUATION

The testing items are incorporated into the activities
of the lessons to ensure that we test what we teach. The
testing items should be valid, reliable and objective. You 
can refer back to content and development on page 6 for 
verification of the testing items. If plenty of choices are 
provided to the learners during input and learning process, 
the student learns to think and reflect, and use the 
available information for bettering their output. Teachers
must be tactful not to interfere and allow them to feel
confident in spite of making mistakes - peer-correction is 
the best way to correct themselves. Teacher can provide 
support as and when needed.

>
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VI. EXEMPLAR MATERIALS >
Coding-decoding visual stimulus

1. Observe the pictures given, develop a story from the 
clues noticed in the pictures and analyse your thoughts 
or give a different set of names and story ending to the 
story given.

2. Soot the word: Which word comes first in the dictionary ? 
apple, ambitious, axe, always

3. Which word comes last in the dictionary ? 
belong, bless, bag, butcher

4. Word-building
Make out as many words as you can from the word
'beautiful' Do not use a letter more than once.

5. Sentence formation
Make a sensible sentence by choosing one word 
following:

1 2 3 4
All men
swim
wings
(Answer: Birds
Reasoning

animal birds
fly sit
feet snout
can fly because they have wings

from the

can
because
they have
)

■4

6
Learn the meanings of the following proverbs.
a. Make hay while the sun shines.
b. Strike while the iron is hot.
c. Large streams from little fountains flow.
d. Sail when the wind blows.
e. No grass grows on a beaten road.
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* 7 . Analogy
Put on the missing word in the sentences.
a . As dog is to barking, sc is cat to
£> As sky is to blue, so is grass to
c . As cold is to winter, so is heat to
d. As food is to eating, so is newspaper to

*

>

S. Jumbled words
Rearrange the letters to make a word

i) GLOMAIRD (name of a flower) (ans: Marigold)
ii) EORAPELNA (means of transport) (ans: Aeroplane)

iii) DILAKSHA (name of a Sanskrit poet) (ans: Kalidasa)
9. Soot the Stranger

shirt, coat, trousers, socks
orange, apple, banana, wheat

10. Synonyms/antonyms (one word substitution)
Pick out the correct word in the bracket which
corresponds to the one outside it.
information (news, fact, knowledge, detail) - synonym 
success (hard work, laziness, failure, help) - antonym

11. THE SPELL OF MUSIC (speed reading practice)
Pan was a half-boy and half-goat. He had curly hair 

with goats' horns sticking out on each side, hairy legs and 
two goat hooves.

>

The shepherds in the land loved him because he took
care of them and their flock of sheep. He could play some
of the sweetest music on his reed pipe. Everyone liked to
listen to Pan's music. Soon Pan grew proud of himself.



The great Lord of the Sun was a wonderful harp-player 
and was very angry, seeing Pan's pride. He requested King 
Midas to judge Pan's and his music. The music played by the 
Lord of the Sun cast King Midas under a magic spell. Music 
of the pipes played by Pan made him forget all sad and 
unhappy things .

King Midas, seated on a golden throne in his palace 
praised Pan for his music. The Lord of the Sun became angry 
again and cursed King Midas to have a pair of ass's ears, 
King Midas had to hide his head with a tall cap. The royal
barber alone knew of this fact.

One night, the barber unable to control himself stole 
into the palace garden. He dug a deep hole and kneeling 
down, whispered into the hole, "King Midas has got ass's 
ears". The barber felt much better after he unloaded his
mind.

As a bunch of reeds grew where the hole had been, they 
swayed and whispered all day long, "King Midas has got ass's
ears".

Everyone knew about the king's ears and laughed about 
it. All this happened because the king did not praise the 
Lord of the Sun. He only judged Pan's pipe music as the
best.
(The teacher corrects pronunciation, lip movements, accent 
and eye sweep during loud-reading practice)
12. NEWS FLASH

The Thinking Robot (reading for reference - specific
information)

Now meet "P-2", the humanoid robot, which has been 
developed by that famous Japanese firm, Honda. "He" is 6

>

■i

-4

4
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ft. tall, weighs 210 kg, and looks almost like a man wearing 
a spacesuit. He can walk on his two feet, forward and 
backward, on flat surface or on an incline, turn around, and 
if he were to reach a staircase, he will easily climb the 
steps. Try to knock him down; he will balance himself and 
avoid a fall. Of course, he can use his two hands, too, as
the situation demands. His "creators" are Prof. Susumu 
Tochi, of the Department of Robotics, Tokyo University, and

►

>

13. The Story of Mr. Sen (complete the story)

Scene: One well-dressed youth is talking to a group of
people under the shade of a tree.
(Give the characters names and say what happened in the 
story.)
Begin like this: Tejas was a doctor. He went to the village 
every week and spoke to the villagers about healthcare ...



Illustration Picture No. 1



165

Scene: Four young boysz dressed in some uniform ar« 
standing under the shade of a tree. There is a stove with a 
kettle on it. Nearby there are a few cups and saucers. One 
of the boys is facing the right, with both hands raised to 
his face. Guess what he is doing and explain the actions of 
the boys, giving them names.

PROTECTION OF FORESTS

The Tahsildar of Dinpur village wishes to plan a 
programme of action to protect t-he area covered by forests 
and the big river from destruction and pollution. He 
explains the map to a few government officials to show the 
location of three villages and the forest with the temple 
and the river. As the Tahsildar note down the plan of action
for the officials.
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MODULE 7

WRITING SKILLS
* Ms. S.K. SHAMALA

PGT, Demonstration School, Mysore
Mr. H. KUMARA SWAMY 

Headmaster, Government High School, DK
PROF. L. ADINARAYAN

Retd. Principal, Sri Venkateswara University

Introduction

Writing Skill occupies a very important place in the 
learning of a language. It follows the listening, speaking 
and reading skills to be exact and natural. It cannot be 
learnt or practised in the absence of these three skills. 
In the classroom, most of the time is used learn, practise 
and perfect this skill. Yet, neither the parents nor the 
teachers are happy with the performance of the students. 
Students are also not happy as they do not enjoy writing. 
This is natural because writing work is often given as an 
assignment, punishment or evaluation. Can it be made 
exiting, meaningful and joyful ? Can it be freed from 
monotony, repetition and regimentation ? When the classroom
environment becomes interactive, student oriented and 
activity based, writing can be joyful.
Obj ectives

After reading this module, the teacher will be able to
- train the students to write the letters with proper shape, 

size, stroke, sequence and style.
- introduce joyful, playway method of learning spellings.
- motivate the students to write words, phrases, sentences 
and paragraphs with the help of cues - both visual and 
verbal.

- help the students to write simple and correct sentences in 
English using link words.
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Content
The writing tasks in the classrooms are usually 

repetitive or reproductive. The writing down of the words 
written on the blackboard by the teacher, is done 
mechanically by most of the students. Writing the answers 
for the questions to test the comprehension of the content 
is reduced to locating the needed sentence in the textbook 
and copying it. The teacher has to device ways and means to 
make this dull task interesting and constructive to the
students.

The basic step is to introduce the right way to write 
the letters. This is discussed in the section A.
HANDWRITING PRACTICE - Mr. H. Kumara Swamy
Obj ect ives

After undergoing training in this module the teachers
will be able to
1. develop a legible style of writing both on paper and on

blackboard.
2. implement the handwriting programme in their respective

classes for the benefit of their students whose 
handwriting is illegible.

Tools for achieving these objectives

Demonstration and discussion of italic writing.
Students practise writing along with the demonstration.
Motivation - talk to them about the need to have 

a good hand. Discuss the different styles of writing. 
Introduce them to italic writing.

-I
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Give the following instructions.
* Now I am going to show you how the letters of the alphabet

are written.
* I take one letter at a time. When I am writing on the 
board, just observe how I write it.

* Do not start writing immediately. Start writing only after 
the explanations are over.

* Write slowly but accurately.
* You already know the letters of the alphabet. Learning 

letters is not the focus here. Learning how exactly to 
write is the focus. So concentrate on the shape of the
letters.

* Clarify all your doubts before you start practising.
Once all the letters are introduced, ask the students 

to write their names in the new style. Discuss the changes 
in their writing styles.

Now give them instructions for practising. They can 
write words and sentences. Insist on writing slowly till 
they perfect the style of writing.

Ask them to write some sentences everyday and go 
through their books for five minutes whenever you go to 
the class in the remaining days. It is advised that the 
handwriting class is done right in the beginning of the 
course so that the students get enough time to practise 
under the guidance of the teacher.
The Issue of Handwriting

A legible hand is always an asset to a student. It is 
observed that students who come to secondary schools are
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still to pick up a legible style of writing. Teachers are in 
a dilemma whether to start from handwriting once again or 
assume their handwriting will improve over a period of time 
and continue with the lessons. All teachers hope for a crash 
course that can improve the handwriting of their students 
with immediate effect. It is for want of time that many a 
time they are not able to take the issue of handwriting 
seriously. It is to solve this problem that this module has 
been thought of. Here is a crash course that will improve 
the handwriting of the students in about ten days time. The 
following is a suggested methodology. You may change it 
depending on your situation. But ensure that you do not go

A
out of the objective of the task.
1. Identify those students whose handwriting is illegible.
2. Talk to these students about the need for improving their 

hand. You can make them sit in a separate group in the 
classroom. Let the other children do revisions (you can 
give them some tasks). Counselling is a very important 
step at this stage as no effort would be rewarding if the 
students do not take the tasks seriously. Do not threaten 
them with another copy writing chore. Tell them that you 
would help them achieve whatever they had not achieved 
over a period of five years. Assure them that you would 
be working with them at every stage. It will not take 
more than a week. Ask each of them to get a four-line 
copy book the next day. If they are not able to get 
books, you can ask them to draw four lines in their note
books and use the same.
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3. In the next period,introduce the letters of the alphabet, 
both small and capital, one by one. Do not introduce all 
the letters at a time. Remember, they know the letters. 
What they do not know is how exactly to write them. So 
quality is aimed at. This activity can be done in the 
following way.

Write 'a' and 'A' on the blackboard on four lines.
Explain how the letters are formed, how exactly they are 
written. You can write a blown up version of these letters 
on the board so than the students get a clear idea how 
exactly they are written.

Now ask the students to practise these two letmers - 
just two. Ask them to write slowly and aim at perfection. 
While they are practising, go round the group helping and 
correcting them. Do not lose your temper. Always encourage
them. Show them how to write in their books if they are not
able to get the correct form.

Once yet are sure that the group has mastered the
letters, move on to the next letter - b and B. Introduce
them similarly. Thus introduce all the letters one by one. 
Go to the text letter only when you are sure that the group 
has mastered the letter that is being practised.

This method might take two to three periods to complete 
all the letters of the English alphabet for a class of about 
thirty. It might take a little longer if the group is 
larger. But you will notice that by the time you end, the
students would have learnt how to form letters properly.
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Once they learn how to write the letters, they have to 
pick up speed. I would like to draw your attention here to a 
small seemingly insignificant fact. The students we are 
working with are low achievers. Writing speed is of no 
consequence to them as their problem is that they do not 
know what to write. So the amount of writing that they do 
even in examinations is not going to be voluminous. As a 
result of our training, if they are able to produce some 
writing in a legible way, that itself is something. We 
should help them develop the ability to write continuously. 
This needs some practice.

Ask the students to copy the sentences from a prose 
lesson. They can continue using the four-line book till it 
is over and then switch over to a single line book. Advise 
them not to increase the speed till they are confident of 
writing neatly and legibly. Make it a point to go through 
each of their books and guide them. If they have not been 
able to write at home, give them time to write in your 
remedial class. It is important to note that we should be 
able to show them some positive development in them, however
small it is. This will instil confidence in them and
motivate them to learn better. Nothing works like 
confidence. The practice that these students have while 
writing short answers is good enough for consolidating the 
change in their writing style. Do it regularly, at least for
a month.

This methodology holds good for any age group. The 
success here depends on how best we are able to convince
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the students on the need to develop a legible hand; on how 
positive we are in out approach to the problems the children 
have in writing; on how constructive we are in our comments 
and suggestions. Avoid comments like 'Oh! You don't even 
know this!' Instead say 'Good, you know sc much!'

The playway method to introduce and reinforce the 
learning of spellings is outlined in Section B.

The words found lessonwise from class V text are used
to outline a few activities to strengthen the spelling 
ability. Teachers can devise their own activities in line
with these activities.
Section B: SPELLINGS - Prof. L. Adinarayan

Lesson 1

Separate these words and put them in the right box. 
family, home, at, sister, our, plates, are, shirt one, is,
gas, on.

Words beginning with 
a consonant

Words beginning with 
a vowel
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Lesson 2

Underline the vowels in the following words.

garden roses fish mango

Lesson 3
Search for words ending in y in Lesson 3 and put them 

in the right boxes. Do not repeat a word.

y

y

y

y

y

y

y

y

4

4
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Lesson 4

Add the missing letters.

c o c

m n t e s

g r d n

p i t r

w a h

q a t r

Lesson 5

Here are some words with letters in jumbled order. 
Rearrange the letters in each word to get the names of some 
animals.

gdo sumoe owe knymoe

tea tnhpeeal kesan

>
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Lesson 6

Using the following letters, make as many words as you 
can. Each letter may be used only once in each word.

b b
o

d d

n

h

i

a
n

h

d n

d n

4
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Lesson 7
Take each word, make it plural and put it in the right 

box monkey, house, lily, story, mango, school, wheel, box, 
tyre, baby, bus, wolf, dish, country, class, hoof, ass, fox.

foot

Lesson 8
Add -ing to the following verbs and write the new word 

in the space shown against it.

►

Verb | _ in9 1
1

write + ing writing

stop + ing

shine + ing

sit + ing

quarrel + ing

argue + ing

come + ing

graze + ing

give + ing

put + ing
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7
Lesson 9

Write the past tense from each of the following verbs.

Verb: Present tense Past tense

say said

go

bring

come

break

eat

throw

give

become

grow

drink

keep

write

see

*

■4

4
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*

Lesson 10
1. One who reoairs is a
2 . One who writes is a
3 . One who reads is a
/I One who teaches is a
5 . One who visits is a
6 . One who soeaks is a
7 . One who producer is a
8 . One who i okes is a
9 . One who waits is a

10 . One who acts is an
Lesson 11

Use dis - or un- before the following words and write
them in the correct box.

obedient, kind, happy, order, appear, lucky 
able, wanted, honest, miss, believe, fair

>

>
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Lesson 12

Add -ish or - lv to the following words and write them 
in the correct box.

fool, ouietz calm, self, child, book, clear, easv, 
fever, slow, red, beautiful

Lesson 13
In the word thought, the letters gh are silent letters. 

Write five words having gh as silent letters.
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Lesson 14

Read the following passage carefully. Watch for wrong 
spelling of words. Make the necessary corrections. When the 
wolf was about to kill him, he thot of a plan. He pritended

to be lame and began to limp 
you limping ? Are you lame ? 
thru a feild and a thorn got 
out before you eat me, or it

The wolfe asked him, ' Why are
The ass repleid, 'No, I walked
stuk
will

in my noof. Please
prik your mouth'.

put it
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SECTION C

This section deals with writing of words, phrases and 
sentences in a sequential, activity oriented and joyful way.

Teachers should ascertain the following before the 
writing task is given.
1. The content words/phrases/sentences to be practised are

to be identified.
2. The activity has to be planned to the minutest detail.

*
3. Individual work or group work can be given based on the 

task. If group work has to be given, groups have to be 
made prior to the task.

4. Clear instructions should be given so that the children 
can do the writing work as expected.

5. Each group should be heterogeneous in nature. That is, of 
5-8 students in a group, some should be gifted students, 
some should be average students and some should be slow
learners.

-46. Activity sheet based on lessons of the English reader 
have to be prepared.

7. Activities that involve drawing and painting, model and 
chart making role play and singing will help in making 
the writing.

8. Keep these three rules in mind while introducing new 
words and making the students write. Proceed from

a. simple to complex tasks
b. known to unknown language items
c. concrete to abstract ideas

4
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4r
9. Always use the textual words, phrases and sentences to 

teach writing. Use them as a base to introduce unfamiliar 
words. Foster the writing tasks by giving visual and 
verbal clues so that students write guided composition in 
the beginning. Plan worksheets based on words and phrases 
that are familiar, exist in the immediate environment and 
experience of the child. Refer Exemplar material given.

10. Give clear instructions before the start of writing
> work. Supervise the work of the students while they are 

writing. Allow them to work in groups so that they 
write, discuss, correct, and then present the finalised
work.

Evaluation of writing becomes easier as they edit and 
correct their written work. Display the well executed
written tasks on a notice board. This boosts their morale.
They enjoy perfecting their written work.

>

A
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>
EXEMPLAR MATERIAL

Introduction: Words I Can Write

1. Parts of My Body

Look at this picture.

Complete the words by adding one letter from these.

4

4



185

4T
Write all these 14 words here again.

* Look at the pictures given below and read the words. 
Write what these parts of body can do.

1. My eyes can _____________________

2. My nose can _____________________

3. My mouth can _____________________

4 . My ears can _____________________

5. My hands can _____________________

6. My legs can

Run

Wr ite
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>
2. My Family Members

Look at this diagram and read the words.

SON
*

SON DAUGHTER

DAUGHTER

SON DAUGHTER

SISTER -0

4
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Reader these sentences carefully.
My Grand father and Grand mother are husband and wife. 
They have two children.
One son, that is my father.
One daughter, that is my aunt.
My father and aunt are brother and sister.
My father and mother are husband and wife.
They have two children. My brother and myself.

> My uncle and aunt are husband and wife.
They have two children, one son and one daughter.
My aunt's children are cousins to my brother and myself.

Now write the names of your family members

1. Grand father 6. Sister
2 . Grand mother 7 . Uncle
3 . Father 8 . Aunt
4 . Mother 9 . Cousin

5 . Brother 10 .
(boy)
Cousin
(girl)



188

>3 . Things in My Home
Look at these pictures.
Write the names of things you see.

Use the words given in the box below.

Window Sofa Towel Mirror
Door Carpet Spoon Kettle
Cot Brush Television Table
Tap Mug Lamp Stool
Knife Vegetables Cupboard Pillows
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1. Bedroom
a.

Bathroom
a.

c.
d.

c
d

3. Kitchen
a.

Drawing room
a.

c
d

c
d

e.

;<
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>4. Things I Take to School

Look at these pictures.
Write their names in the boxes.

4
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J*

Write them here again.

1
2
3

4 .

_______________ 5. _______________
_______________ 6 . _______________

7 . ____________
8. ____________
9. ____________

5. This is My Classroom

A

Look at the things in my classroom.

Complete the sentences' using the words from the box 
given below.

This is my classroom.
1. There is a _______________________
2. There is a

X
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3 . There is a
4. There is a
5. There is a
6. There is a
7. There are
8. There are
9. There is a on the table.

10. There are on the table.

Door Window Table Desks Blackboard

Chair Chart Benches Duster Chalkpieces

6. Animals I Know
Look at pictures of the animals.
Read the names given in the box. Collect the pictures of
animals
Write the name of the animal below its picture

Bear Deer Fox Horse Sheep
Buffalo Dog Giraffe Lion Snake
Camel Donkey Goat Monkey Tiger
Cat Elephant Frog Mouse Wol f
Cow Fish Rabbit Pig Zebra

4
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1. 2 . 3 . 4 .

7 . 8 . 9 . 10 .

11 . 12 13 . 14 15 .

16 . 17 18. 19. 20

21. 22 23 . 24 25
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7. Birds I Know

Collect the pictures of the birds. 
Complete the names of the birds.

kC C r e C r

E _ g _ ekDD e

10 Pa o t P c c k

Take help from these words

Peacock
Duck
Crane

Crow
Dove
Owl

Parrot
Eagle
Cock
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8. Vegetables I Eat

Paste the 
Match the 
Write the

pictures of vegetables in the boxes, 
names of vegetables with their picture, 
name next to the picture.

A. Pictures B. Names
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>

B. Names

Onion Peas Potato Radish

Tomato Binj ol Cabbage Cauliflower

Cucumber Pumpkin Lady's finger Beans
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9. Fruits I Eat

Collect the pictures of fruits given below. 
Rearrange the letters given and write their names.

*

-- > elppa

-- > nbaana

-- > srpeag

-- > gmnoa

-- > eraong

-- > elppaenip

-- > gavua

-- > apypaa
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10. Vehicles >
Paste the pictures of some vehicles. 
Do you know the names of these ? 
Write them in the box given.

*

4
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UNIT 1

ABOUT ME

Leela came to our class yesterday.
She is a new student.
She told about herself.

My name is Leela.
I am a girl.
I am five years old.
I live in Kanakapura.
I study in Class I.
I go to Sadvidya School.
I have a sister and a brother.
I like to dance and sing.
I don't like to fight.

>

Now complete these sentences about Leela.

1. is a girl.
2 . She is old.

3 . She lives in
4 . Her school 1 s name is
5 . She is in class.

6 . She has a and a
7 . She wants to and

8 . She does not want to
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>
In the same way, write about yourself.

1. My name i s __ ________________ .
2 . I am a___________________ .
3. I live in ______________________ .
4 . I go to _________________ school.
5. I study in ________________ ____ .
6 . I have_________ ______________ •
7. I want to
8. I do not like ___________________.

MY DAY

Read how Sanju spends a day.

Sanju gets up at Six O'clock 
in the morning.

1

i

He brushes his teeth and 
takes bath.

1

He eats his breakfast.
1
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He goes to school at 9 O'clock.

He learns to read, write and 
play in the school -

He does his home work and 
watches television in the 
evening.

He goes to sleep at 10 O'clock

Now write five sentences about How you spend a day
Start like this.
I get up
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WHAT I LIKE/DO NOT LIKE
>

Read the words in the boxes.

Cartoons
Dances
People
Cricket match

Football 
Hide and seek 
Kho Khc 
Carrom 4

Fruits
Icecream
Cakes
Sweets

Write five sentences using these words

1. I like _________________________________
2. I like _________________________________
3. I like _________________________________
4. I like _________________________________
5. I like _________

>

1. I don' t like
2 . I don 1 t like
3 . I don 1 t like
4 . I don'' t like
5 . I don 1' t like

4
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*

a

*

What I Wear

1. I wear when I go to school.
2 . I wear when I go to play.
3 . I wear 

party.
when I go for a

4 . I wear when I go to sleep.
5. I wear when it is cold.
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My Friends

study with me.

Write their names in the boxes.

4
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My Best Friend

Read about Indu.

Indu has many friends.
But she likes Manish very much.
She like Manish because -
He is very helpful
He is very kind.
He is very clever.
Manish is her best friend.

Now write about your best friend.

I am very fond of my best friend.
His /Her name is __________________________________ .
1 like my best friend because -
1. ____________________________________________________
2 . ____________________________________________________
3 .

5 . ____________________________________________________

Here paste the photo of your best friend.
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>
What I Do With My Friends

do so many tnings with my frienos. Look at the pictures 
and read the words in the box.
Complete the sentences suitably.

1. We to school. __X-—

2 . We together.

-
3 . We in the park.

A
4 . We j okes. 1

5. We together.

4
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My New Friends

Read and Write

One day, I was playing with my brother.
The doorbell rang.
I opened the door.
I saw two boys and a girl .
One boy said, "Hello, I am Ramesh" .
I said, "Hello, I am Deepak".
Ramesh said, "Meet my friends.
She is Ameesha and He is Amit".
I said, "Hello Ameesha, hello Amit".
Amit and Ameesha said, "Hello, Deepak".
I said, "Come in, please".
Ramesh, Ameesha and Amit came in.
They sat on the sofa.
My mother gave them milk and biscuits. A

They became my new friends.
I said, "Please eat the biscuits, drink the milk".

-i
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Write what they said in the bubbles.

Hello,
I am Ramesh

3

Please eat ______
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Choose the right word to complete the sentences

Look at the pictures for the clues.

1. My grand mother and I are

Playing Watching

playing watching

2 . My father and grand father 
are

the

3. My brother and mother are

stitching changing

the

changing
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4. My sister and myself are

5. My grand father and grand 
mother are
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My Home

These are the different rooms in my home. We use it for 
different work.

<

>

1. Bed room
2. Bathroom
3. Kitchen
4. Dining room
5. Study
6. Drawing room

a room for sleeping.
a room in home for a wash, shower, etc. 
a room in which breakfast, lunch and 
dinner are prepared
a room in which meals are eaten.
a room used by children to read and write, 
etc.
a room in which guests are received and 
people watch television.

Answer the following questions

1. Where do you eat your meals ?
2. Where do you sleep at night ? _________________________
3. Where are meals prepared ? _________________________
4. Where do you sit for studying? _________________________
5. Where do you take shower ? _________________________
6. Where do you seat your friends? _________________________

4
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>

*

My School

This is my school.
It's name is Bal Vikas School.
It has a big building with 20 rooms.
It has a play ground.
It has two school buses.
It has a lovely park.
It has classes from I to X standards.
It has 25 teachers and one principal.
It has 300 students.
It is near my home.
Now fill in the blanks with proper words.
My school's name is ________________________ _______________ .
It is near ___________________ . It has ______ rooms in a
__________________  and ________________ work in this school.
_____________ _ study in this school. They come to school by
________________. The students play in ___________________ .
The school has a lovely ________ ____ .
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Rules c

look at this chart.

f My School

You must - You must not -

- wear the school uniform - write on the desk
- be on time - throw paper around
- be regular in home work - talk in the class
- be clean and tidy - be rude to your classmates
- wish teachers - miss your class
- help your classmates - come late
- bring the books - fight with others

A new boy Veeren has joined my class. I tell him the rules 
of our school. The important 10 rules are -

1.

2 .

3 .

4 .

6 .

7 .

8 .

9 .

10 .
4
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My Class Teacher
>

Compute these sentences, using the missing words from the 
box.

4

blackboard kind blouse English
students like loving Social Studies
piece of chalk stories saree class teacher

1
2
3
4
5
6
7
8

»-

Miss Renu is our ____________________
We are her ___________________.
She teaches us _________________ and
She uses a ____________  to write on
She tells us ___________________ .
She wears _______________  and _____
She is ______________ _ and __________
All of us her a lot.

everyday.
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Things in My Classroom

Complete the sentences
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Months, days and the dates

A. What's the date ?

MAY
8

Tues,988

1. It is Tuesday, the eighth of May 1988

AUG
20
Mon
1989

2 .

3 .

B. Fill in the missing words.

1. January is the first month.
is the last month.

July is the

is the fifth month.
is the tenth month.

month.
February is the
November

third month.
Answer the questions

1. What comes after Sunday ?
2 . What comes before Thursday ?
3 . What comes before Friday ?
4 . What comes after Monday ?
5 . What comes after Saturday ?
6 . What comes before Saturday ?
7 . What comes before Sunday ?
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UNIT 7

PEOPLE AROUND ME

Collect the pictures of people who help us. 
Write their names and write what they do.

4
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Who Are They ?
Read the clues to find out what these people are. Write your 
answers in the spaces given.

7. He paints pictures.

8 . He makes wooden 
furniture. A

9. She types in an 
office.

10. He sings very well.

11. She is incharge of a 
Bank.

typist manager Principal singer carpenter

nurse teacher artist gardener doctor
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Match the following

What they do
Their names

A B

1. I write books. News reader

2 . I take care of Filmstar
people's teeth.

3 . I act in films. Veternary
doctor

4 . I fly the plane. Farmer
5 . I sing and cut Librarian

albums.
6 . I read news on TV Pilot
7 . I grow crops. Dentist
8 . I paint pictures. Pop singer
9 . I write poems. Clown

10 . I take care of Poet
sick animals.

11 . I work in a library. Artist
12 . I entertain people Author

at a circus.

I want to become ___________________________________________
when I grow up because ___________________________ _ _______ .

►
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Read this poem
Bus driver,
Train driver,
Taxi driver 
They take us out 
and bring us back 
Safe and sound.
Bus conductor,
Ticket collector, 
Train guard too,
They look after us, 
Tell us what to do. 
For all you do for us

I Thank You All

WE THANK YOU.
Match the following occupations with the pc

the correct letter within the brackets.

a. bus driver ( b) sells tickets

b. conductor ( ) mends water pipes

c. carpenter ( ) makes furniture

d. plumber ( ) sells medicines

e. doctor ( ) teaches students

f. chemist ( ) sells things in a

g- butcher ( ) cures ill people

h. teacher ( ) sells meat

i . shopkeeper ( ) drives a bus

Put

A

4
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UNIT 9

IN THE MARKET

I go with my mother to the market. I make a list of 
things to buy. Read my list and write down where should I go 
to buy them.

Name of things to buy Which shop to go

1. Bananas -- - - >

2 . Medicine -- — >

3 . Rice and Sugar -- — >

4 . Cricket bat and ball -- — >

5 . Notebooks and pens -- — >

6 . Carrot, peas and cabbage -- — >

7 . Jeans and saree -- — >

8 . Shoes and socks -- — >

Write the names of shops other than the above.
1.  
2.  
3 . ________________________________
4 . ________________________________
5
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Dialogue with Shopkeeper

I went with my 
shopkeeper. 
Shopkeeper :
Mother :
Shopkeeper :
Mother :

Shopkeeper :

Mother :
Shopkeeper :

Mother :
Shopkeeper :

Mother :
Plan some more

mother to shop. Mother talked to the

Good morning Madam. What do you want ?
Good morning. I need groceries.
Please tell me what items you want.
I need 5 kg rice, 2 kg dahl and 2 kg sugar. 
How much will they cost ?
Madam, rice is Rs. 15/- a kilo

dahl is Rs. 40/- a kilo and 
sugar is Rs. 16/- a kilo

Alright, give them. How much should I pay ?
Rice Rs.75/-, dahl Rs.80/- and sugar Rs.32/- 
Total is Rs. 187/- please.
Take Rs. 2 00/-, give me the change.
Thank you. Here is the change of Rs. 13/-.
Come again Madam.
Thank you.
dialogues with people who help us.
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>

4

I1lnesses

1. Answer the following questions.
(a) Who has a broken arm ? (a)
(b) Who has a headache ? (b)
(c) Who has a cut on his knee ? (c)
(d) Who has a fever ? (d)
(e) Who has a bad cough ? (e)
(f) Who has toothache ? (f)
(g) Who has a cold ? (g)
(h) Who has a broken leg ? (h)
(i) Who has a pain in the stomach ? (i)
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Look at page
2. Answer the following questions, 

e.g. What is wrong with Peter ?

(a) What is the matter with Mary ?

(b) What is wrong with Ann ?
>

(c) What is the matter with Jane ?

(d) Why cannot Tom write ?

(e) Why cannot Bob eat any food ?

(f) What is wrong with Paul ?

•*

(g) What is the matter with Sam ?

(h) What is the matter with John ?
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MODULE 8

LANGUAGE ITEMS

Ms. S. SUDHA
Teacher, Atomic Energy School, Mysore

Introduction

'Language items' are the words of a sentence and 
structure of sentences that have to be learnt and used by 
the students. This ensures the correct and clear expression 
of the language both oral and written. These were taught as 
'GRAMMAR' in separate classes. The right way to teach them 
is to use them while teaching any skill. Students listen to 
the correct language, speak the correct language, read the
correct language and write the correct language in the
English classes. Correct usage of the language should become 
a form of a habit. Teaching the students the rules of the 
grammar, giving them the list of the examples does not 
ensure correct usage. Students should be exposed to the 
correct usage, allowed to manipulate the language, use it in 
situations familiar to them through activities. Then, the 
students can learn the way the language is to be used 
through pupil centered, joyful activities. Learning grammar 
becomes interesting and exciting.
Obj ectives

This help material will facilitate the teacher to
- understand the need for language items in the development 

of language.
teach language items in a playway method.
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- reach the language to the students in an easy manner.
- evaluate/test the students practically with real life 
examples.

Dear Teachers,
Here's some help material in the form of activities to 

help you deal with the 'language items' teaching. All these 
are classroom tested activities and hence you need not worry 
about their application in the class. They work well and 
give good results too. One thing I must tell you is, you 
have to be friendly and easy going with the children if you 
want total success. If you remain very rigid and unfriendly, 
you may feel disappointed with the results. Take these 
activities as games, and the children will enjoy them. In 
the beginning you might face a few difficulties, don't be 
disheartened, because language develops only with people and
t ime .

To execute these activities/games in the classroom, 
you may have to prepare few charts, picture boards and other 
things. But they will be of a great help to you in the 
classroom year after year.

A

-4
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Activity 1: Oral
Put this up on the display board. This is helpful 

teaching structure, number and describing words.
Lessons: 1 and 2
Structure

1. This is a

in

1. I have a pair of shoes
2 . I have a toy car
3 . I have a mango in my bag
4 . I have a dog at home
5. I have a flower here
Structure

1. These are
2 .
3 .
4 .
5 .

1. We have two pairs of shoes
2 . We have toy cars
3 . We have mangoes in our bags
4 . We have dogs at home
5 . We have flowers here
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Here are some singular and plural forms which might help 
you.

Singular Plural

leaf leaves
watch watches
pony ponies
witch witches
calf calves
half halves
lady ladies
patch patches
thief thieves
knife knives
city cities
monkey monkeys
arch arches

This can be done with two other children for 'what are
these ?'; 'These are Repeat with the others too.
Exemplar Material: Scrap Book

Lesson: 2 -'r

Ex. V - Can be a good scrap book activity.
The teacher can make a scrap book where pictures can

be pasted and the eight basic structures can be written. If 
this can be displayed on the board, the students who are
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keen, can do it too. This helps a lot in getting 
done in a very nice way.
Activity 2: Pronouns and Possessives

Enact the fillings from Chapter 1 Ex. V and VI

Characters

Padma, Ramesh - children
Tommy, Pussy - pets
Mr. Vamana Rao and Mrs. Kamala Rao - parents __

Introduce each character to the children in 
as in Ex. V. Bring out the relationship as in the 
the characters say

the work

--  FAMILY

the class
text. Let

"WE ARE A HAPPY FAMILY"
"A SMALL FAMILY - HAPPY FAMILY"

A
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Activity 3: Prepositions
The materials available in the classroom car. be kept 

on the table or any place as the need arises. You can ask 
the children where those things are placed. Correct them if

needed.
Put up a picture on the display board and ask the 

students to tell you and his/her friends where the things in 
the picture are.
Exemplar Material

Complete the gaps using these prepositions 
on/next to/infront of/opposite/in/under

WHERE IS THE CAT ?

A

h’s_______ the chaii
A
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Activity 4: Adjectives and Opposites

Make cards with pictures of opposites. Show 
by one. Ask the students to observe carefully and 
they have seen. Write them on the board.

4r

them one
say what

white black

You can make similar cards.
Give one describing word and ask the opposite and write 

it or make a card with the word and insert (put it in) just
beside it.
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Activity 5

Lesson 3: Ex. VI (1 and 2)
Write down the names of students in the ABC order. Put

up on the display board and ask the students where their 
names are, what alphabet it begins with and similarly ask 
them to try out Ex. VI 1 and 2, and make their list and 
compare it with the list you have made.

Ask the students to make their friends' list in the
ABC order.

You can even tell them that all the words in
dictionaries are arranged in the same manner.
Lessons: 3, 5 and 9

The general way: Using 'a' and 'an'.
These are the general determiners. They are used to

talk about things or people in an indefinite way. You can
put ' a ' or 'an' in front of the singular form of a count
noun (nouns which can be counted and uncountables are those
which can't be counted like water, milk, . . .) .

You use 'a' when the following word begins with a
consonant sound.

'a piece1 'a good teacher' 'a language class'
This includes some words that begin with a vowel in

their written form, because the first sound a 'y' sound.
a University ... a European language
You use 'an' when the following word begins with a

vowel sound.
an example an art exhibition an early train
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This includes some words that begin with the letter 
'h' in their written form because 'h' is not pronounced.

an honest man quarter of an hour
'The' is the specific determiner: It is sometimes

called the 'definite article'.
You use 'the' definite names of rivers, mountains, 

definite common nouns, specific group of people or things 
... like,
The Pacific, The Universitv, the car infront of the bakery,
The Shah, The Pyramids, The Sun, The Moon, . . .
The Ganga,
Islands, The

The Himalayas, ...
West Indies ...

The Andaman and Nicobar

Activity 6
Get some of the words that need a, an, the on the

board and ask the students to add the needed article. Don't
give them any rules. Only correct them when they go wrong.
For example:

cat bowl banana
table egg key
owl spoon hundred
plate elephant

Activity 7: Punctuation
Lesson: 11

capitals 
full stop 
apostrophe 
question mark
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Write some sentences on the blackboard and read them.
Let them listen carefully and know that there is nothing
wrong in its making. But, when they look at it, it doesn't, 

he is riding a bicycle
i am a teacher he is not

ask them what doesn't look right and help them with capitals
and full stops. Don't hesitate tell them what happens if
they don't use capitals and full stops. Tell them where to
use them. Put up such sentences (corrected ones) on a sheet A

and display it.
Apostrophe

Write two sentences on the board,
I did not eat my breakfast today.
I didn't eat my breakfast today.

ask them about the change in the second sentence and give
all the shortened forms in your text.
Activity for Apostrophe

Example: Get all the short forms in the text written in the A

following manner, i.e. one correct and other two incorrect.
did not didn't di 'nt did ' nt

we will we'ill we 'll w 1 11

He is H's H' es He ' s

You can prepare a similar exercise and ask the students 
to come and encircle the correct shortened form. Don't A

forget to give them marks. This will make them happy.
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He is - He's we are - we're has not

we had - we'd have not - haven't she is

They will - They'll who i s - who's They are
Activity for question mark '?'

hasn1t
she' s
They're

Be very informal and ask a few questions for which you 
are sure of getting answers. But when you put up these 
questions do not put the question mark. Wait for the 
students' reaction, if they do not come out with what you 
want them to. Tell them, clarify and make it clear that they
need the '?' mark.
What is your name ? 
When will you eat ? 
Where is your house ?

Which is your bag ?
How did you come to school ?
Why have not you brought your 
lunch box today ?

Activity 8: Parson's Cat (Adjectives and Opposites)
Here is an activity to get adjective + noun easily.

Draw a big cat and hang it (any other animal/thing) and say 
these sentences aloud . . . and get them to say using 
different adjectives, even opposites would do ...
like

black - white
big - small 
stupid - wise
tall - short
clever - foolish 
good - naughty/bad

1
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clean - dirty
fat - thin
strong - weak many others like this ....

Activity: Describing Word + Noun
Ask the students to read the following words separately,

A

and later join one with the other (that which go
together) and say them aloud.

Answers
1. loud log loud noise
2. heavy drink heavy log
3. clever stone clever boy
4. hard tail hard stone
5. cool rose cool drink
6. pink noise pink rose
7. long boy long tail

This makes a good practice for adjective + noun.
Activity 9: Verbs and their Forms

A

Narrate (with expression and action) a story that 
they are familiar with let it be a very short one. While 
narrating, put up the action words (verbs) one below the
other on the blackboard in bold letters and underline them.
Ask them what is common that get the answer (can be in 
mother tongue) . The action words you have put up will be in 
the past form. Tell them about the other form and write them 
opposite the words put up on the board. Help them say aloud. 
Do not give rules, just give the words.

*
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Here are some verb forms to help you.

Present Past Past participle

Examples
The boys are playing a cricket match.
I am writing a letter now.
Rahul is practising on the sitar.

The Past Participle form. This is the form which the verb 
takes after the auxiliary has, have or had, in order to 
express the "Present Perfect" and "Past Perfect" tenses. 
Examples

Raju has taken away my bicycle.
The bell had rung five minutes earlier.
The boys have drawn some nice pictures.

In addition to the four forms above, verbs also take the
form to+verb. This form is known as the Infinitive form.

It does not express any tense, but is used to convey various 
meanings. Here are a few examples of its use:

I want to buy a good dictionary.
He got up to ask a question.
Give me something to drink.
They are ready to start.

We shall study the uses of the infinitive in a later section
of this book.

In the case of most verbs in English the past tense 
and past participle forms are got by adding /d/ or /ed/ to 
the bare form. These verbs are known as "Regular" verbs.
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Examples

Pare form (Present) Past Past Pri.
act acted acted
boil boiled boiled
1 ive lived lived
hope hoped hoped

In the case of the other verbs in English, the past 
tense and past participle forms are got, not in the regular 
way mentioned above (i.e. by adding /d/ or /ed/) , but in 
various other ways. These verbs are called "Irregular" 
verbs. There are no simple rules by which their different
forms can be learnt. In order to be able to use verbs in
their correct tense forms, one should memorise the Past 
Tense and Past Participle forms of irregular verbs. Here is 
a list of some commonly known irregular verbs with three of 
their forms, for ready reference. For the forms of the other 
irregular verbs, you should consult the dictionary.
Present Tense Past Past Participle
am was been
are were been
arise arose arisen
awake awoke awoke, awaked
bear bore borne
beat beat beaten
become became become
begin began begun
bend bent bent
bind bound bound
bite bit bitten
blow blew blown
break broke broken
bring brought brought
build built built
burn burned, burnt burned, burnt
burst burst burst
buy bought bought
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catch caught caught
choose chose chosen
come came come
cost cost cost
creep crept crept
cut cut cut

dig dug dug
do did done
draw drew drawn
dream dreamt, dreamed dreamt, dreamed
drink drank drunk
drive drove driven

eat ate eaten

fall fell fallen
feed fed fed
feel felt felt
fight fought fought
find found found
fling flung flung
fly flew flown
forget forgot forgotten
freeze froze frozen
get got got
give gave given
go went gone
grow grew grown
hang hanged, hung hanged, hung
have had had
hear heard heard
hide hid hidden
hit hit hit
hold held held
hurt hurt hurt

is was been

keep kept kept
kneel knelt knelt
know knew known

lay laid laid
lead led led
leap leapt leapt
learn learned, learnt learned, learnt
leave left left
lend lent lent
let let let
lie lay lain
light lit, lighted lit, lighted
lose lost lost
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4
make make made
meet met met
put put put
read read read
ride rode ridden
ring rang rung
rise rose risen
run ran run
see saw seen
sell sold sold
send sent sent
set set set
sew sewed sewen
shake shook shaken
shine shone, shined shone, shined
shoot shot shot
sing sang sung
sink sank sunk
sit sat sat
sleep slept slept
smell smelt smelt
sow sowed sown
speak spoke spoken
spell spelt, spelled spelt, spelled
spend spent spent
spin span, spun spun
split split split
spread spread spread
spring sprang sprung
stand stood stood
steal stole stolen
stick stuck stuck
sting stung stung
strike struck struck,stricken
swear swore sworn
sweep swept swept
swim swam swum
swing swung swung
take took taken
teach taught taught
tear tore torn
tell told told
think thought thought
throw threw thrown
thrust thrust thrust
understand understood understood
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wake woke, waked woke, waked, 
woken

wear wore worn
weave wove woven
weep wept wept
win won won
wind wound wound
withdraw withdrew withdrawn
wring wrung wrung
write wrote written
Activity 9

Take a few verb forms verv simple ones (from the

text) like eating, going to school or any others that you
tell comfortable with. Make chits in which these are
written. If the child is not able to understand the word -
use mother tongue. Ask the child to enact the word and get
it from his friends. You can demonstrate the first time.
Encourage by giving points to both - one who enacts and the 
student who get the word right. Do this once a week and put 
up the marks/points on a sheet and display it.
Activity 10: He-She words - Gender

Call a few students near the table. Ask them their
friends' names, their favourite movie actor/actress, cricket 
player and others. List them on the board. Tell them to put 
them under He/She columns. The people/members in their house 
can be also put up on the board and read aloud both by the
teacher and the students.
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He She

Activity:

Read

This can be done towards 
Std. V academic year

the end of

them in

the

these words aloud and group the right
boxes. (You can add many more words.)

kind rice read run near fat
paper big bag eat... short write
jump large book ri ch sit sweet

table long cut thin board clock
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Naming word Action word Describing word

rice read kind
paper run near
bag eat fat
book write big
table j ump short
board sit large
clock cut rich

sweet
thin

Note: Classroom teacher can do t’ _s after every lesson 
keeping only those words four ; in the lessons taught.
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Activity: Articles (a, an)

Display this picture. Ask the children to observe 
carefully and try to fill in the blanks in the paragraph.

x

*

Mr. Bora was a strange man. He lived in ______  house.
His house was full of animals and birds! He loved them. He 
had ______ monkey, ______  rabbit, _____ frog, some mice

eagle with bald head, parrot,
large lizard, deer and goat. He even had
elephant. Now he also has __
but it has ______ angry face
Answers

alligator. It is baby,

a house a large lizard
a monkey a deer
a rabbit a goat
a frog an elephant
an eagle an alligator
a bald a baby
a parrot an angry face

*
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Activity: Articles - indefinite and definite/prepositions 

Here's a picture through which 'a', 'an' and 'the' can
be taught easily. While you teach these even 'prepositions' 
can be taught.

4

an eagle f : 
the basket’1 ’ • ■ 'ii- ■• ’•*?> ■ hr;

Uni

•fln ^3 is in the
basket-

a frog ; ; . 
thehat. •

elephant 
cupboard
alligator
pond

■'rri hi rk’.l

.A is o' i the

cupboard.

pond.

parrot 
cage '
monkey 
chair ■v'■ •

- uriiuift cage.

i
<o

*
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Activity: Adjective
Here is an activity with pictures to get the 

adjective+noun easily.
Read following and write them in the places provided. 

Write only where they belong.
a long snake a large hen
a thin rat a naughty monkey

b c

fat cat
tall giraffe

b. c.

d e f

d. _______________ e . f .

Many such exercises can be made and hanged in the 
class, so that adjectives with nouns became a part of their 
daily speaking.
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Activity: Adjective (Oral Written)
Read the following phrases aloud. Ask the students

where they belong. Next time ask the students to read what's 
in help box loudly and find where they belong.

Help Box

wet shirt sick boy
old scooter new chair
cold drink tired girl
lazy boy hot coffee

a
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Activity 1: Using My, Our 
Me, Your 
Her, Him

Ask the students to keep their things on the table.
Mix them. Call the students to the table. Ask them to sort 
the things and while doing so ask them to use

my, our, me, your, her, him
Ex.
This is her basket.
That is mv pencil.
These are our boxes.
Is this vour lunch box ?
This must be her ribbon.
I'm sure this pen belongs to him.

You can make more sentences like this using pictures
as below. This activity helps 
possessive pronouns with ease

the students to use these

His puppy 
Its bone 
Her shoes

Her crayons 
My kittens 
His tooth

tooth

A
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Activity 2: Using "How many ... ?"

Use your own school building for this activity. Give 
statements like this.

There are ten classrooms in our school. How many
classrooms are there in your school ? There are eight
teachers in our school. How many teachers are there in your
school ? Ask them to ask questions using 1 How many 1 . Don' t
forget to tell them to change
there are into are there.
How many + naming word + are there + .............. ?
Guessing Game

Keep some items in covered bags. Lay them in a line on 
the table. Ask a child to stand behind the table and ask 
questions like:
How many items are there in this bag ?
How many kilos does this bag weigh ?
How many bags are there on this table?
You can get many more like this.
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4
Activity: Using 'be' verbs

is - was 'am' is also
was - were   a 'be' verb.

'is' is the present tense singular of the 'be’ verb.
'are' is the present tense plural of the 'be' verb.
'was' is the past tense singular of the 'be' verb.
'were' is the past tense plural of the 'be' verb.

This can be best brought out while telling about an
item or a place.

like: a table
les in our school.This is a table. There are many sue:h tab

This table was bought last year.
school were polished last week.

All the tables in our

This is a park. There are many trees and plants here. This

park
many

was opened to the public last
big stones in this place.

year. Before there were

school, bus stand, temple and others.

*

*
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Activity: Pronouns

Pronouns are always used in place of nouns when 
mentioned the second time; like

Ravi is a student. He goes to school every day. All
teachers like him.

Shama is a student too. She walks to school every day.
Her mother loves her a lot.

Such exercises can be done with ease asking a student 
to tell about another in the class. Later put up these 
pronouns on the board and tell why and how they are used.

Look at the pictures below and the usage of pronouns. 
When you get the students repeat such conversation the work 
becomes easy.

< I am John.
Sam is my friend. 
I like him.
He likes me.

Sam has a sister. 
She is Victoria. 
We go to church 
together.

Mala has a brother. 
He is Raj.
We go to the 
temple together.

The priest 
blesses us 
every Sunday. 
We respect him

A

lam'Anita.
Mala is my friend. 
I like her.
She likes me.

The temple priest 
gives us flowers 
and coconuts 
every Friday.
We • esoect him.

I
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Activity: Using was + verb + ing

This is the progressive form of the verb in the past
like I was going; It was raining, Teacher was teaching and

others.

First thing you can do is get a few verbs and get all
the forms written on a sheet of paper and let it hang in the

class .
Eg: go going went gone

rain raining rained rained
teach teaching taught taught

Get a picture where some work is going on and ask them

to explain it using was + verb + ing , like:
MY SCHOOL PICNIC PHOTO
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1. Some boys were swimmincr in the lake.

(plural of was is were)
2. The girls were skipping.
3. some boys were climbing trees.
4. Our teacher was sitting under a tree.
5. Raju was cutting a few dry branches of trees.
6. Rama and Shama were slipping from the tree.

4
Oral

Give a situation like: The teacher was not there
the class. After sometime when the teacher arrives, 
leader gives a list of things done by the students.

in
the

was singing.

was laughing.

was fighting.

was pulling all the desks

was talking.

was jumping on the benches.
(You can get it done in mother tongue and ask them to 
out in English.)

try

1
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Activity: Using Do ..... ?

Does ....  ?
Guessing Through Questions

An item is held in a child's hand and he/she does not 
face the speaker. The one who asks questions is the speaker. 
The speaker keeps on asking questions to get clues to guess
the answer .... like this ....
1. Do we use it everyday ?
2. Does it cost much ?
3. Does it help in writing ?
4. Does it come in bottle ?
5. Do we buy it from shops ?

Such questions lead to the answer item.
When students go wrong with Do/Does with the subject - 

it/we correct them. Tell them whenever they are using 
singular - 'Does' to be used and whenever they are using 
plural 'Do' to be used.

There questions that begin with helping verbs are 
called 'Yes' or 'No' questions as the answers we get will be
either 'Yes' or 'No'.
Asking Questions

'Rep Game'

Ask a child to become a representative and introduce 
the item he wishes to sell. Let him place it on the table 
and explain it. Later the customers (the other students) ask 
questions to gather more information on the item. It can 
begin with 'Yes' or 'No' questions and can even reach 'Wh' 
questions.
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MODULE 9

EVALUATION

MS. S.K. SHAMALA
PGT, Demonstration School, Mysore

Introduction

Language plays a very important role in the life of 
people. It is learnt by interacting with one another. It

> reflects the culture and social heritage of the region.
It changes, develops and improves from time to time. So, 
learning a language is a continuous process.

Learning a language means using all the skills of the 
language - Listening to the language, speaking the language, 
reading the language, writing the language and using che 
correct language. Learning a language involves learning all 
these skills. So, language is a comprehensive process.

Therefore, when we evaluate language ability, we
should evaluate continuously and comprehensively. That
means, when a child is learning a language, it should be 
tested often, at regular intervals (continuously) and in all 
the skills of the language (comprehensively). Hence, the 
Evaluation process involves collecting evidence of behaviour 
modifications to assess the progress of the child. 
Evaluation should be done to find out the strength and 
weakness of the child in learning the language. The weakness

1 should be corrected and the strength appreciated.
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Obj ectives
After reading this module, the teacher will be able to

- understand that continuous evaluation is needed to assess
the language learning purposefully.

- select suitable techniques of evaluation and use them in 
the assessment process.

- plan a scheme of continuous, comprehensive evaluation for 
language learning.

- plan tests to evaluate skills in isolation or in an 
integrated manner.

Content
The evaluation in language is not a test of memory or 

endurance. It is an assessment of the listening, speaking, 
reading, writing skills and functional grammar along with 
the given textual material.
Evaluation of reading readiness and listening skill

Evaluating the reading readiness, listening, speaking, 
reading and writing skills of pupils at the very beginning 
of the term gives the teacher a very clear picture of 
the language ability of the pupils. To test the reading 
readiness and listening skill a teacher has to plan items to
test them.

Reading readiness has been defined as 'a state of 
general maturity which allows a child to read without much 
difficulty. When planning a readiness programme, it is 
important to fit the programme to the child rather than the
child to the programme. The following growth areas can be
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EVALUATION SCHEDULE FOR THE YEAR

Test I Test II Mid-term Test III Test IV Final Exam.

Marks
alio ted 10 10 40

259

0 - Oral; R - Reading; W - Writing; L - Language items; T

Reading involves silent reading and reading aloud,
Oral - speaking, listening

- Textual matter; G - Grammar

recitation, conversation
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evaluated. Some can be tested on entry to school, and others 
during the first few months at school (adopted from Reading 
by Dondrummood and Ednawignell).
1. Social and Emotional Readiness

- Is the child secure with the teacher and class mates ?
- Is the child willing to take part and cooperate in group
activities ?
Does the child use his/her initiative in classroom <
activities?

- Is the child responsible and independent in taking out, 
using and putting back the materials.

2. Experiential Background

- Has the child a different language background ?
- Has the child attended pre-primary school ? How long ?
- Has contact with books, people, places ?
- If both parents work, what provision is made for the 
child's supervision at home ?

3. Language Development

- Does the child speak fluently and clearly ?
- Can the child express herself/himself in correct sentences?
4 . Health and Physical Development

- Does the child enjoy good general health ?
- Are hearing and vision normal ?
- Is attendance regular ?
- Is eye-hand coordination properly developed ?
5. Laterality, Directionality and Body Image

- Is the child, right or left handed ?
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. - Can the child draw a line on the board from right to left,
up and down ?

6. Interest in Print and Books

- Can the child recognise his/her own, name in print ?
- Can the child handle books ?
- Does the child love to 'read' picture books ?
- Does the child enjoy listening to stories ?
7. Following Directions

J - Does the child follow the instructions given by the
teacher ?

- Can the child remember, recall and retell stories ?
8. Visual Perception and Concept Development

- Can the child differentiate - objects, colours, pictures, 
shapes and sizes ?

- Can the child classify objects into categories ?
- Can the child make comparisons ?
9. Tactile Equivalence

- Can the child identify common objects in a covered box by 
touch only ?

- Can the child identify a shape in a covered box by 
recognising the shape on the table ?

10. Auditory Perception

- Can the child discriminate between sounds in everyday
life ?

- Can the child respond to music ?
- Can the child recognise rhyming sounds ?
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Oral Communication

It can be tested both formally and informally. A few 
samples are given under.

(Formal)
During tests

(Informal)
Classroom situation

a. Poem - recitation 
(poems given in the 
text and taught by 
the teacher)

a. Reaction and responses 
to simple instructions 
like - show me right 
hand. Pick up the paper

b. Answering questions 
like
1. What is your name ?
2. Which book is your ?
3 . When did you

go to the zoo ?
4. Where is your house ?

b. Repeats simple 
sentences spoken by 
the teacher.

a. Narrate simple stories a. Understands a 
conversation between 
the teacher and a 
student in the 
classroom situation.

b. Pronounces all sounds 
of language (reading 
of a given text)

b. and reports it in 
own sentences.

a. Shows an object/model 
or picture and 
describes it.

a. Describes familiar 
obj ects.

b. Takes part in a 
dialogue with a 
fellow student.

b. Takes part in 
classroom discussion.

a. Answers questions with 
cause/effect basis 
like
i. It is not because < 

ii. I was absent as

a. Understands 
instructions for 
group work.

b. Takes part in pick 
and speak/elocution

b. Discusses/interacts/ 
speaks in the group.

a. Takes part in debate - 
with fellow students

a. Describes situation 
and events.
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Evaluation of Reading Skill

The main purpose of teaching reading is for
understanding. Emphasis should be laid on correct 
pronunciation, intonation and pause. As the child develops 
the reading skill, it will be able to do silent reading and 
understand. In the lower classes evaluation of reading aloud 
should be planned. A lot of repetition should be done, so

>
that the child gets ample opportunity to listen and react.

I II

1. Recognise common letters 
of alphabet in combination 
and singly.

1. Recognise new 
letters and 
consonant clusters

2 . Read large print and 
handwriting on blackboard 
flash cards, etc.

2. Read large and 
small prints.

3 . Read aloud simple known 
words.

3. Read aloud rhymes, 
poems, songs and 
simple stories.

4 . Be able to acquire reading 
comprehension vocabulary 
of approximately 1500 words.

4. Be able to acquire 
reading 
comprehension 
vocabulary of 
approximately
2000 words.

The evaluation of reading should be able to assess how
much a student has understood of the unfamiliar passages. If 
the student is able to read the correct answer, be it a 
word, a phrase or a sentence it shows that the child has
understood the given passage. The reading material has to be
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selected according to the ability, age group and interest of 
the students. The different questions are given below.
1. Gap filling
2. Sentence completion
3. Table completion and diagram completion.

Read the following passage and follow the instructions 
given under Pelican.

The pelican is essentially a bird of the water of the 
six living species, the brown pelican is a coastal bird. It 
catches fish. It has a big pouch attached to its lower beak. 
On an average a pelican eats about three kilos of fish a 
day. Its beak can hold more than its belly can. Once its 
belly is full, it floats on water or walks to a dry spot.

Pelicans are usually found in hot areas. You can find 
the spotted billed pelican in Ranganathittoo in Karnataka
and Kolleru in Andhra Pradesh.
1. Gap Filling

The pelican is a bird of __________• There are _______
living species. The pelican eats about _______  of fish a
day. When its belly is full it_________on water or ________
to a dry spot. The two states where we find pelicans are 
_________ and _________ .
2. Sentence Completion

a. The brown pelican ____________________ •
b. It has a big pouch____________________ •
c. Pelicans are usually ____________ _______ •
d. We find spotted billed__________________ •
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> 3. Table completion and diagram completion

1 2
The pelican is essentially It has a big pouch
a bird of water.

3 4
On an average it eats Its beak can hold

5 6
When its belly is full You can find spotted

Evaluation of Writing Skills

It is extremely important for the students to learn
how to write effectively. They will write in a better way if 
their writing has a purpose and a direction. To test the 
writing skill, the following tasks are used.
a. Linguistically controlled task

This gives ample guidance to the students in building 
up a short composition.

b. Verbal clues

This provides a situation in written form, which leads 
the students to the writing task.
c. Visual clues

This provides a visual clue in the form of a picture,
graph, diagram or map to set a writing task.
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d. Evaluation of Grammar

The grammar section of the paper tests the students 
ability to produce accurate and appropriate language. 
Learning and testing grammar becomes meaningful and 
interesting when there is a context or situation is 
provided. Example:

Testing the ability to write plurals.
Eg. This is a book. These are books.
1. This is a table. These are _________ .
2. This is a pen. These are _________ .
e. Evaluation of textual comprehension

The textual material evaluation can be done through 
spoken tasks or written tasks. Written responses to textual 
material in the form of sentences, paragraphs, letters, 
poems or stories form the basis for these tasks. Care should 
be taken so that undue emphasis on memory is not needed 
while answering test items.
f. Integrated evaluation

The four skills of listening, speaking, reading and 
writing can be tested in an integrated manner by planning 
test items in each skills area based on a single written
text material.
Example: A fable or a fairy tale is selected which suits 

their age level.
1. Listening is tested after the teacher narrates the story 

with appropriate gestures and tone.
£
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2 . Speaking is tested by asking the children to present the

story as a skit.
3 . Reading - Evaluation of reading skill by planning the

items to test the reading skills •
4 . Writing - Evaluation of writing skill by planning the

items to test the writing skills •
A resourceful and innovative teacher can improve upon

the given suggestions and directions, and plan an effective,
integrated,continuous and comprehensive evaluation programme
for different class levels.
Criteria for Evaluation (Skillwise)

Class I

Listening

* Listen with understanding to simple, familiar and popular 
rhymes, poems and tales.

* Understand conversation and dialogues in familiar
situations.

* Understand oral requests and simple instructions in
familiar situations.

* Recall simple information given in a short spoken text.
* After listening be able to answer questions of who, when
and where.

Speaking

* Repeat simple sentences correctly.
* Recite simple rhymes, poems and songs in a group with 
gestures and actions.

* Answer simple questions requiring yes/no answers.
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* Ask questions.
* Speak politely.
Reading
* Recognise common letters of alphabet in combination and 
singly.

* Read large print and hand writing on blackboards, flash
cards, etc.

* Read aloud simple known words (not more than three
<syllables).

* Be able to acquire reading comprehension vocabulary of 
approximately 300-500 words.

Writing

* Copy the letters of the alphabet with correct stroke, 
shape, size and sequence.

* Write (from dictation) the letters of the alphabet.
* Complete simple familiar words by supplying missing
letters.

&

* Complete the familiar sentences by supplying the missing
words.

* Write words and sentences in response to the visual and 
verbal clues provided.

Class II

Listening

* Listen with understanding to simple but unfamiliar poems, 
songs and stories.

* Listen with understanding to narration, descriptions, word 
play and riddles.
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* Understand conversation and dialogue in familiar and
unfamiliar situations.

* Understand oral requests, commands, questions and 
instructions to carry out simple activities.

* Recall sequence of events in a short spoken text.
* Locate main ideas in a spoken text.
* After listening be able to answer questions.
Speaking

* Pronounce all sounds of the language.
* Speak with correct pronunciation.
* Narrate simple known stories with proper modulation and
action.

* Answer simple questions requiring full answers.
* Describe familiar things and objects.
* Seek information about familiar things.
* Take part in a dialogue.
* Speak politely in a group.
Reading

* Read signs, hoardings, notices (simple).
* Read large and small prints.
* Read handwriting of other children.
* Read rhymes, poems, songs and simple stories.
* Read simple story books.
* Identify sequence of events and locate the main idea in a
written text.

* After reading a simple text be able to answer questions of 
who, when, where and what.
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Writing
* Copy words and sentences.
* Make distinctions of correct shape, sequence, spacing of 
letters and words.

* Take dictation of words of 3-5 lecters (known).
* Take dictation of unfamiliar words (3-5 letters).
* Write guided descriptive sentences.
* Become aware of meaningful relationship between words of a
sentence (syntax). \

Class III

Listening

* Listen with understanding to simple speeches in familiar
situations.

* Listen with understanding to recitation,plays and debates.
* Understand series of oral instructions for performing an 
activity individual or group.

* Make inferences from the informations given in a spoken
text.

* Recognise simple cause and effect relationships between 
ideas and events in a spoken text.

* After listening be able to answer questions using because
and since.

Speaking

* Speak fluently, naturally with proper intonation and 
rhythm.

* Speak on simple known themes.
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* Describe unfamiliar things and objects, situations and
events.

* Take part in classroom discussions, announcements.
* Learn about difference between formal and informal
language.

Reading
* Read simple figures, charts and maps.
* Read handwritten letters and print freely, 

j
* Read newspaper and other printed material.
* Recognise simple cause and effect relationship between
ideas and events in a written text.

* After reading a text, able to answer questions of how and 
why.

* Answer questions using because, since, if, after reading a
written text.

Writing

* Write neatly and legibly.
* Write with correct format, spacing, etc.
* Take dictation with simple punctuation marks.
* Write guided composition using paragraphs and punctuation.
* Write short and free composition including simple informal 
letters and dialogues.

Use the criteria given as objectives and frame the 
evaluation format. The skills can be tested individually or
in combination.
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MODULE 10

BLACKBOARD SKILL

Mr. K.N. KRISHNAPRASAD
Teacher, Sadvidya High School, Mysore

INTRODUCTION

Blackboard is one of the most useful of all visual
aids. It is always available and can be used without any 
special preparation.

Blackboard is used by a language teacher for the 
following purposes.
a. Presenting new words
b. Showing spelling
c. Giving a model of handwriting
d. Writing prompts for practice

Opr aim in using blackboard should be to make things 
clearer to the class and help to focus the students 
attention. So in order to use the blackboard effectively, it 
is important to develop good basic techniques of handwriting 
on the blackboard and organising the layout of what we
write.
OBJECTIVES

1. To improve basic techniques in using the blackboard.
2. To show teaches ways of using the blackboard as an aid in 

presentation and practice of language items.
3. To shows teachers how to do simple drawings on the

blackboard.
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WRITING ON THE BLACKBOARD
1. Drawings A B-
1
In these drawings there are two different teachers 

using the blackboard in their own style. Both these teachers 
are presenting language on blackboard. Which teacher's 
technique is more effective and why ?

Teacher 'A' is hiding the board and he Is not involving 
the students in any way. He has his back to the class. He 
cannot control what they are doing.

Teacher 'B' is keeping 'eye contact' with the class as 
she writes, she is allowing the class to see what she is 
writing, and she is keeping their attention by saying the
words as she writes them.
The teacher should therefore keep the following ideas 

while using the blackboard

1. Write clearly

The writing should be large enough, t^ be read from the 
back of the class. . -
2. Write in a straight line

This is easy if teachers write across a section of the
z

board only, not across the whole board.
3. Stand in a way that does not hide the board

The teacher should stand sideways, half facing the 
board, and half facing the class, with the arm fully
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extended. In this way, the students can see what the teacher>
is writing and the teacher can see the students.
4. Talk as you write

Teachers should say aloud what they are writing phrase
by phrase. To check total involvement of the class they
could sometimes ask students what to write.
Ex: What is the next word ?

How do I spell that ?

ORGANISING THE BLACKBOARD

Ulysseus and his Adventure

giant
inhabitants

adventure
encounter

island

Verbs 
with prep, 
adverbs are

(I gave 
the idea

used of getting
Phrasal
verbs

to get a variety 
of incoming 
combination gives

) Secret

a meaning Suitors

gave up 
set out Explorers

a
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In the given layout, the lesson is about 'Ulysseus 
and his Adventure1, The teacher has introduced the new 
vocabulary of the lesson. The teacher has also introduced 
the long item - phrasal verbs, how they give meaning in a
sentence.
Examples are also written.
What are the observations of this blackboard work ?

The blackboard work is too crowded. Some items could
have been introduced orally or written on the blackboard and 
then erased. The most important language item is the example 
of phrasal verbs. It would have been clearer if it were 
written in the centre of the board. Key vocabulary items
should be written down the side of the board.

A possible layout might be -

New words: Note : Phrasal verbs
giant Phrasal verb is a set out
inhabitants combination of two give up
adventure words which gives make out
encounter one independent put on
suitors meaning.
explorers

Ex:
1. I can't make out

the address; he 
has written so 

CAVE badly
2. My parents set out 

to B'lore this 
morning.

Use different coloured chalk pieces.
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I

A

Remember

1. The blackboard should help the children to learn. It 
should never make learning more difficult. If the 
blackboard work is well organised the pupils work is 
likely to be well organised too.

2 . Keep the bottom right hand corner for home work tasks and
reminders.

3 . Make sure that you do not mix up all language items and
tasks on the board.

4. Try to fit all substitution tables on one side.
5. Plan your work before the lesson,but if you do a mistake,

rub it out. Don't cross it out.
Effective Management of Blackboard Examples

In a language class the blackboard can be used to show 
how structures are formed and to highlight differences
between the structures.

Write these examples on the blackboard.
She likes Music.
Does she like music ?

1. The teacher should talk as he writes the words aloud. He
should stop and explain she likes music. Let's make a 
question - Does she like music ?

2. The teacher should underline the important changes 
especially the verb patterns.

She likes music:
Does she like music ?
Different coloured chalk may be used for specific

changes. The board looks attractive.
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Using Substitution Tables

A good way of showing the different forms a structure 
together is by means of substitution table.

Substitution Table

1. I am eating breakfast
You are preparing lunch
He is
She is
We are
They are

dinner

2. How much Sugar
Rice need ?

dwe want ?
How many Potatoes have ?

Tomatoes

3. I have been living here for a year
He has a week
She has learning since
The have Sanskrit April

Monday

The above substitution tables can be used to meet the
following purposes.
1. To hold the attention of the class. Students may be asked

to suggest what to write in each column.
2 . To make the students write. Pupils can copy from

blackboard as the teacher writes
A
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?
THE DOCTOR

Examines Uses Wants to know

a. eyes torch i) any infections ? 
ii) eye sight ok ?

b. weight (scales) too light/too heavy
c. chest stethoscope are heart and lungs working
d. ear torch too much wax ?
e. mouth - throat swollen ?
f . wrist/

pulse
finger 
(+ watch)

is blood flowing normally ?

g- feet - athletes foot ? verucca ?

Controlled writing activities
A.

Gap-filling : Listen to the teacher, 
complete sentences.

then write out the

Paper wood. It the
Chinese in

B.

Re-ordering words. Write the sentences correctly.
We/six 0'clock/and/tea/drink/get up/at.
Then/the patients/wake/go/and/thd wards/we round. 
Sometimes/medicines/injections/them/we/or/give .
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3. If the table is too long better to write it in advance
and cover it. Roller blackboard can be used or it can be
written over a drawing sheet prior to lesson.

Blackboard for Oral Practice
Simple prompts on the blackboard as basis for practice.
Write the table on the board, line by line. As you 

write, talk and ask questions, to make it clear what the 
table is supposed to show. Z

Routine of Mr. Rao

5.30 am Get up, wash, walking

7.00 Bath

7.30 Prayer

8.00 Newspaper reading

9.00 Bus, work

12.00 Lunch

4.00 Home

6.00 Tennis

8.00 Evening prayer

8.30 Lunch

9.30 Sleep
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The result of this above practice table is
a. students make sentences from the table.
b. students ask and answer questions based on the table. 
Drawing of prompts for practice

Before the lesson teachers should bear these points in
mind.
a. The possibilities of writing new words on the board 

(where ?) .
b. Where to place examples of structure and tables.
c. Where to write prompts for practice (words or pictures), 

pictures to show the meaning of words, pictures to show 
the complete situations.

d. The teacher should decide what he would say and what the 
class would do while he is writing on the board.

The above points are also a kind of self-evaluation
for teachers.
Faces

4 Heads should be large enough to be seen from the back 
of the class. By changing the shape of the mouth you can 
change the expression.
1.

Happy Sad Laughing Crying
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2 . <

4 .

To indicate sex or age you have to draw the hair.
Prompts for Practice

Here are three examples of prompts written on the 
blackboard. What language could each of them be used to <
practise ?
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)
A.

Swim Speak 
(Hindi)

Dance

Ravi
Nisha
Raghu
Salim
You

B.

How many ?
doctors rooms
nurses blankets
patients beds

C.

8 O'clock - got up - breakfast - bust stop - bus - empty 
- surprised - school - closed - remembered - holiday.
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USING BLACKBOARD DRAWINGS

What do these drawings show ?

1. Choose one of the drawings. Think of a simple story based 
on it. Think of a series of blackboard drawings which you 
can use to tell a story.

2. Practice drawing the picture and telling the story.
Stick Figures

Basic male and female stick figures. The body should 
be twice as long as the head; the arms are the same length 
as the body; the legs are slightly longer.
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)

)

3. Places
5C HOOA

□□on 300 \z
□□neo .srpmotf

A A A

To show how to indicate, buildings, towns, and directions by 
combination of pictures and words.

s'.
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c., ___ _ ?
r------------- - , ,—-—1 -

1 1 /
—' k:

<

(Draw a school)
What do you think this is ? Yes - its a school.

Look, there is a boy. He's running. Why is he 
(students suggest possible reasons).

running ?
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/

Well, he's running because he's late for school. (rub out 
the boy, and draw him again by the school). There - he's 
arrived at school. What do you think will happen ? (students 
make suggestions).

(draw boy with head teacher)
Well, look - where is he now ? Who is he talking to ? 
(students answer)
Yes, the head teacher. What will he say ?
(students make suggestions)
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A
Blackboard Related Language Activities

Adjectives and Nouns

Position of adjective before noun; vocabulary.
Procedure

Students suggest adjective-noun phrases, for examples,
'a black cat', 'an expert doctor'. Contribute some yourself.
As the phrases are suggested, write the adjectives in a 
column down the left-hand side of the board, and the nouns c
on the right-hand side, so you get something like this:

a black cat
an expert doctor
a brilliant student
a tidy room
a rainy day
a difficult problem

Then they volunteer ideas for different combinations, 
for example 'a black doctor', and you draw a line to join 
the two words. See how many the class can make. If someone 
suggests an unusual or strange combination, then have to 
justify it. Can you justify 'an expert cat', for example ? 
Ambiguous Picture
Procedure: Draw a small part of picture. Ask the students 
what it is going to be. Encourage different opinions. Do not 
confirm or reject their ideas. Add a little more to the 
drawing and ask the question again. Build your picture up in
about four stages.
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1 2 3 4 5

a /\f\ cHs) e^)

Brainstorm Round a Word

Procedure: Take a word the class has recently learnt, and 
ask the students to suggest all the words, they associate 
with it. Write each suggestion on the board with a line 
jointing it to the original word, in a circle, so that you 
get a 'sunray' effect. If the original word was 'decision',
for example, you might get:
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SOCKS SKIRT

Expanding the text

Procedure: Write a simple verb in the centre of the board. 
Invite students to add one, two or three words to it.

Students will add only one word to what is already
written.
Start with

Go
Go to bed ...
'Go to bed' said Thy mother.
'Go to bed' said my mother angrily.
Draw a Word

Procedure: Whisper, to one student or write down on a slip 
of paper, a word or a phrase that the classes has recently 
learnt. The student draws the representation of it on the 
board: this can be a drawing, a symbol, or hint, clarified 
through mime. The rest of the class has to guess the item.
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Family Tree
Procedure: Explain what a family tree diagram is. Write the 
family tree of a popular person if possible or take any 
example.

Dasharatha
Dasharatha = Kousalya = Sumitra = Kaikeyi

Rama Lakshmana Bharatha Shatrugna
Sita

Lawa Kusha
•-
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Invention Technique: Reversing

Procedure

Write the name of a manufactured product on the board.
Ex: A book. Ask the students to list the characteristics of

a book.
For ex:
- it has words in it which tell you something.
- it has pages.
- it has pictures.

it is made of paper, 
you will get it shops.

Now ask the students to reverse it. Students should
try to imagine complete opposite of all the above character
istics of the object.
Ex: It has no words, etc.

Ask the students if they can design a new object by 
choosing some of these opposites.
Jumbled Sentences A

Pick a sentence from your text and write it up on the
board with words in jumbled order.

of beauty was Ganga by the Santanu attracted
Jumbled words

of do, Sumoe, owe, Kuymoe
Procedure same as the above.
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7
My Neighbour’s Dog

Draw a dog on the board.

Introduce the dog. neighbour.
Say.

My neighbour's dog is an awful dog ! Write all the 
letters of the alphabets under 'a' of awful. Say what other 
things can you say about your neighbours dog.
Ex: awful, amazing, angry, African 

b - bad, beautiful
c - cold, clever
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SELF EVALUATION SHEET

Ponder over these questions.
1. Think of each student in your class in turn. Could they 

all read what you wrote on the board ? How do you know ?
2. If you wrote vocabulary on the board:

- Were the words new to the whole class or only some
students 9

- Were all the words you wrote necessary ? How did they
help the lesson ?

- What did the students do ? (read the words ? write them
down ? repeat them ?)

I f you wrote examples or tables on the board:
- Think of one good student and one weak student in your 

class. What were they doing while you were writing on
the board ?

- How did you use the examples (eg. for practice) ?
A- Was it necessary to write the examples on the board ?

How did it help the lesson ?
4. If you drew pictures on the board:

- How much time did you take to draw them ?
- What did the students do while you drew the pictures ?
- Could all the students recognise what the pictures
meant ?

- How did you use the pictures ?
- Do you think the pictures helped your lesson ? If so,

in what way ?
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ASSESSMENT AND DIAGNOSIS OF READING AND WRITING 
DISABILITIES IN ENGLISH

PREMA RAGHAVAN
Reader, Regional Institute of Education, Mysore-570 006

Introduction

In a highly literate society it is crucial that a 
child learns to read, write, spell and generally to 
manipulate language in order to communicate effectively. To 
do so is no small achievement for a number of complex skills 
which are both independent and interrelated have to be 
mastered. It is fortunate that a majority of children become 
proficient users of language - both written and oral, with 
only the minimum of supervision. Unfortunately there remains 
a significant proportion of those who experience specific 
difficulties with various aspects of language learning.
Overview

The purpose of this paper is to describe various 
aspects of reading and writing disorders leading to a fuller 
recognition of children who are dyslexics. An attempt has 
been made to discuss what constitutes normal language 
development in children studying English at the primary 
level. This will provide a framework within which we can 
consider children who differ significantly in the 
development of oral and written skills. It may be noted that
early detection of dyslexia (before reading failure), would 
become possible with proper diagnosis and assessment, making
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possible timely intervention and sometimes even the 
prevention of the difficulties.
Verbal Deficits in Dyslexia

Normal children have a remarkable propensity for 
accurately reproducing rhythmic sounds even when the meaning 
of these sound is not clearly established. We see some three 
and four year olds mouth jingles from advertisements though 
it may be in a language with which these children are not 
conversant. It has also been established that children long 
before they begin to read can detect rhyme and alliteration 
and even reproduce them. They are particularly receptive to 
the rhythmic movement of lines caused by the rhyming words 
such as those in a nursery rhyme.

Most children come with no knowledge whatsoever of
English. This is true even in schools where English is the
medium of instruction. However, when nursery rhymes are
taught to the accompaniment of gestures and some pictures
which explain the meaning of key-words, children envisage
interest and enjoy clapping and keeping time with the
movement of the rhyme. They are also able after some drill
and practice to repeat the nursery rhyme almost verbatim.
However, children who lack auditory organisation as well
as 'auditory memory' are characterised even at this stage
by their inability to participate effectively in such 

✓
activities. They are unable it discriminate the sounds in a 
word and therefore unable to detect the rhyme with which
each word ends. Problems are arise because the unfamiliar
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words of English have to be processed and segmented, a task 
which is particularly difficult for dyslexic children. A 
child who cannot say a word correctly will have difficulty 
segmenting it at the phonemic level. Moreover many learning 
disabled children have limited short-term verbal memory and 
therefore their capacity to reproduce rhymes is also
limited. For the same reason such children fail at the task
of following simple instruction even when they are repeated 
through the rest of the class goes ahead.

The ability to segment the sound stream into phonemic 
units at an early age is highly predictive of later reading 
achievement and disabled readers are consistently found 
to be worse than normal readers on tests of phoneme 
segmentation. A phoneme is a unit of sound in a language 
that cannot be analysed into small linear units and it 
ser/es to distinguish one word from another for example /p/ 
and /b/ in English words like pat and bat.

Tests can be devised by the language teacher and 
carried out with individual students to test whether they 
have difficulty recognising the various phonemes which 
constitute a word. The words are read out slowly by the 
teacher and the students have to respond to the sounds of 
the words by picking out words which rhyme. Words such as 
the following c.ajj be presented.
a. cat, hat; man, fat
b. sing, ring, wing, pick
c .v* boat, fish, note, vote
d. song, wrong, poke, gong
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he produced with 'correct'. The remaining letters of the 
alphabet are the most confusing of all. These are those 
letters which when transformed becomes other letters. Thus 
if 'M' is rotated 180 degree it become ' W' and vice versa. 
If 'Z' is rotated 90 degree, it become 'N', u rotated 180 
degree become 'n'; W longitudinally inverted becomes m. The 
worse problems comes however with the letters b, p, P, d and 
possibly g and q since, by inverting or rotating any one 
of this family may become one of the others. Though most 
children learn the characteristics which define a given
letter the LD child however cannot make this deduction. Thus 
despite a number of repetitions children with SLD will have 
persistent confusion. They are unable to copy the letters 
from the blackboard. Writing of letters is accompanied by 
many reversal and the letters are badly formed.
Difficulty with Spontaneous Speech

A task administered in the primary classes to most
young children is to describe familiar things and objects 
like a pet, one's friend, one's family, etc. Sometimes 
children are asked to speak on simple known themes or 
describe situations and vents. While normal children when 
encouraged by the teacher embark on these tasks with much 
gusto, the dyslexic child once again becomes conspicuous by 
the inability to do so. The speech of dyslexic children

z
shows that they may face difficulties and retardations in 
three areas. They may face difficulties with the production 
of sounds of letters and later words, i.e. articulation
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words of English have to be processed and segmented, a task 
which is particularly difficult for dyslexic children. A 
child who cannot say a word correctly will have difficulty 
segmenting it at the phonemic level. Moreover many learning 
disabled children have limited short-term verbal memory and 
therefore their capacity to reproduce rhymes is also 
limited. For the same reason such children fail at the task
of following simple instruction even when they are repeated 
through the rest of the class goes ahead.

The ability to segment the sound stream into phonemic 
units at an early age is highly predictive of later reading 
achievement and disabled readers are consistently found 
to be worse than normal readers on tests of phoneme 
segmentation. A phoneme is a unit of sound in a language 
that cannot be analysed into small linear units and it 
serves to distinguish one word from another for example /p/ 
and /b/ in English words like pat and bat.

Tests can be devised by the language teacher and 
carried out with individual students to test whether they 
have difficulty recognising the various phonemes which 
constitute a word. The words are read out slowly by the 
teacher and the students have to respond to the sounds of 
the words by picking out words which rhyme. Words such as 
the following cajjj be presented.
a. cat, hat; man, fat
b. sing, ring, wing, pick
c. boat, fish, note, vote

’■ir
d. song, wrong, poke, gong
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<
A similar task can be constructed using words which 

begin with the same sound. Children have to respond by
saying same or different
a . sun, suck, sum, see
b. bat, bang, bus, bare
c . pit, put, pick, pill
d. fill, fell, fig, fit

Other tasks useful in assessing segmentation skills 
include getting children to tap out the individual sounds in 
syllables (b+a+t); adding or subtracting phonemes (they can 
be asked to add s to lip = slip, take n from bank = back); 
find the odd one out of four auditory presented words (shoe, 
show, shell, tell); blend sounds together to give word 
(c+a+t = cat) and exchange initial sounds between two words 
to make a spoonerism (pick pocket - pock pocket).
Letter Reversal in Learning the English Alphabet

When letters of the English Alphabet are introduced 
the method normally followed is 'Look and Say' or che
'Phonic Method'. This is done in order to build a link
between the shape of the letter seen and its sound. While 
both these methods have proved effective in teaching che 
letters of the alphabet to normal children they are 
inappropriate for children who do not remember shapes or
sounds well. As such a' child does not have the basic
processing skills he cannot recognise or recall shapes and 
apply a sound to a particular shape. Such a child's progress 
in recognising and reading letters will be slow and hesitant

c

4
i

A.

6
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and if attempts are made to force his/her pace, the child 
will become increasingly hostile to the printed page. 
Writing of letters is accompanied by many reversals and the 
letters are badly formed. The reason why this happens may be 
because when children learn a new skill involving the 
manipulation of a symbol, they characteristically over
generalise. Thus a child learning to talk calls all women 
'mommy' and all four legged animals 'dog'. A child who moves 
alphabets in an unacceptable way (rotating and inverting 
letters) likewise over generalises. The child realises that 
the letter cannot be changed but he thinks that it may be 
moved around in any fashion. If we examine the alphabet we 
find that inverting or rotating letters do not produce
consistent results. There are some letters that cannot be
transformed in any way without producing the response from

the teacher of incorrect. They are F, G, S, L, Q, R, a, e,
f, h, j, k, r and y. However, there are some letters that

f* can be transformed in some fashion and still appear to be
correct. These letters, when rotated or inverted look just 
the same. Thus,T, V, Y, i, t and v can be laterally inverted 
(i.e. flipped over appearing as reflected from a mirror - F 
appears as Q) and still seem correct. In the same way 3, C, 
D, E, H, K and C can be longitudinally inverted F written as 
t); S and s can be rotated; A, I, X, 0, 1, o and x can be
both rotated and inverted. In all these cases the child

Z
makes a mental mistake, that is, he can think of them as
rotated or inverted while the teacher will respond to what
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he produced with 'correct'. The remaining letters of the 
alphabet are the most confusing of all. These are those
letters which when transformed becomes other letters. Thus
if 'M' is rotated 180 degree it become ' W' and vice versa. 
If 'Z' is rotated 90 degree, it become 'N', u rotated 180 
degree become 'n'; W longitudinally inverted becomes m. The 
worse problems comes however with the letters b, p, P, d and 
possibly g and q since, by inverting or rotating any one 
of this family may become one of the others. Though most 
children learn the characteristics which define a given
letter the LD child however cannot make this deduction. Thus
despite a number of repetitions children with SLD will have 
persistent confusion. They are unable to copy the letters 
from the blackboard. Writing of letters is accompanied by 
many reversal and the letters are badly formed.
Difficulty with Spontaneous Speech

A task administered in the primary classes to most
young children is to describe familiar things and objects 
like a pet, one's friend, one's family, etc. Sometimes 
children are asked to speak on simple known themes or
describe situations and vents. While normal children when
encouraged by the teacher embark on these tasks with much
gusto, the dyslexic child once again becomes conspicuous by
the inability to do so. The speech of dyslexic children 

✓
shows that they may face difficulties and retardations in 
three areas. They may face difficulties with the production 
of sounds of letters and later words, i.e. articulation

(

A

A
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errors. Confusion may exist with regard to initial sound 
in words - pat may be spoken of as tap. Later on the same 
difficulties will persist in the sequencing of longer 
multisyllabic words. A word such as 'car part' may appear 
as 'part car'. More significantly some dyslexic children 
experience serious difficulty in expressing ideas coherently 
in an appropriate or correct sentence. For example when 
shown a picture and asked to identify the missing item (a 
dog without ears) a dyslexic child may recognise the missing 
item instantly. His/her visual problem solving may be fast 
and precise when asked however to express the idea in words 
the efficiency with which the task s carried out is low. 
Instead of replying that 'the ears of the dog are missing' 
he may reply 'its that thing there on top of the dog's head, 
you know which he hears with. These children thus experience 
some difficulty in defining words exactly. They may be
familiar with the ideas and know what the word means but
they cannot express the idea effectively in spoken language 
for others. This inability to express ideas coherently is a 
serious restriction in the child's development on entering 
the talk oriented background of the pre-primary and primary. 
If a child cannot say it, he will not read it, writing it or 
spell it.
Development of Reading Difficulty in Oral Reading

The reading aloud of stories or short passages is a
much favoured activity in the English language classroom.
Children love to hear the sound of their own voices. If
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reading aloud is conducted after children have had 
sufficient practice in the pronunciation of specific words 
and intonation patterns, it can be successfully carried out 
by most children in the class.

Infact the enthusiasm with which children enter into
the spirit of reading aloud is an exhilarating experience
for both the teacher and the students.

The learning disabled can be recognised by the manner 
in which they approach the task of reading aloud. In 
contrast with the rest of the class reading is hesitant and 
laboured. This comes from their inability to blend words 
together. They often miss out on words or add extra words. 
Even though they may have met and discussed a word many 
times before i.e. they are familiar with a word, they fail 
to recognise it. Often such children either skip lines or 
read the lines over and over again. The teacher has often to 
come to their aid because they repeatedly lose their place. 
There is a total disregard for punctuation. While reading, 
confusion arises between similar looking words, e.g. on/no, 
for of/off/from, ever/even/every. Difficulty also occurs in 
breaking down long words into syllables and putting the 
syllables back.into the correct order. Often syllables are 
missed out altogether,e.g. fend for friend, song for strong. 
There is also attendance to make anagrams of words, e.g. 
'tired' for 'tried', 'wives' for 'views', 'breaded' for
bearded'.
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J Reading a page from the classroom reader, a 12-year 
old boy made the following errors.
a. won for now - complete reversal
b. on for no - complete reversal
c. brown for down - reversal of b/d and addition of the

letter r
d. back for black - omission of second letter of initial

blend
e. every for very - confusion of similar looking and similar 

sounding words
f. concert for contest - confusion of similar looking words
g. three for there - visual sequencing error or confusion of 

similar looking words.
For beginning readers the following test could be 

administered to assess their skill at recognising and 
reading the given words with correct pronunciation.
Reading for Comprehension

At the primary level children need to comprehend only 
at two levels-1iteral and inferential. Literal comprehension 
(reading the lines) consists of the recall or recognition 
of main ideas, details, sequence of events, comparisons, 
character traits and the cause and effect relationships 
explicitly stated in a story. The passage below illustrates 
the meaning of literal comprehension.

A little black dog ran away from home. He played with 
two big dogs. They ray away from him. It began to rain. He
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went under a tree. He wanted to go home, but he did not know
the way. He was a boy he knew. The boy took him home.
1 . Who ran away from home ?
2. How many other dogs did he play with ?
3. Why did the dog go under the tree ?
4 . What did the dog want then ?
5. Whom did he see ?
6. How did he get home ?

Each of the questions for this passage asks the child 
to recall literal information. Questions 1 and 2 could 
probably be answered by recalling phonological elements from 
the passage Question 6 is highly related to question 5. A
correct answer to number 5 increases the likelihood of
getting question 6 correct.

Diagnosis of comprehension abilities beyond the 
literal, i.e. inferential abilities or reading between the 
lines requires more questions like the following to be

A
answered.
1. Does this animal like to get wet ? How do you know ?
2. How do you think this animal recognised the boy ?
3. What kind of person do you think this boy is ?

The child's response to these questions provides 
information about the understanding of ideas rather than 
just remembering facts.

Children with learning disability normally read at a fS

rate much slower than their peers. Their independent reading 
level (the level at which they can comprehend without the
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teachers help) is much lower than the rest of the class. 
This arises due to lack of basic sight vocabulary; poor 
use of contextual clues to get word meanings. Even with 
questions of the literal type because of inadequate basic 
sight vocabulary, the inability to use contextual clues and 
because their silent reading is slow and laboured they lose 
track of the meaning and are unable to demonstrate adequate 
comprehension through recall or recognition of answers.

Since they are unable to read for main ideas, character 
traits or sequence of events they fail at answering 
questions of the inferential type as well. However when 
stories are presented in the visual form and dyslexic 
children are coaxed through questions which are repeated and 
rephrased with several references made to the pictures which 
tell the story, they indicate through gestures or short 
broken sentences comprehension of the main parts of the 
story.
Writing and Spelling

Dyslexic children will exhibit poor standard of written 
work in comparison with oral ability. The work will be messy 
with many crossing outs and words tried several times, e.g. 
sense, wrong choice of letters due to failure in auditory 
discrimination particularly between the short vowel sounds a
as in ant; ae as in egg; i as in ink; o as in oranges; u as
in up. Confusion also

z
exists between similar sounding

consonant sounds, e.g. t and d, p and b, m and n, etc.
Similar sounding words are confused, e.g. accept' and
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'except', 'our' and 'are', 'one' and 'won' (homonyms).
Confusion between letter names and sounds results in
mistakes such as 'ne' for 'any', 'not' for 'and', 'fit' for 
'felt'. A word may also be spelt in several different ways 
in one place of writing, e.g. campping, cammping, camping, 
kamping.

Not only is the written work badly set out but is 
demonstrates a marked inability to stay close to the margin 
poor hand writing usually deliberately done to disguise 
poor spelling. Often the children lose the point of the 
story being written. There is an indiscriminate use of 
punctuation. Children also manifest difficulty in writing 
the date, e.g. 21 June 1984 (21.6.84) writing as 6.12.48.

The assessment of spelling strategies is based upon 
error analysis. It is important to examine errors made in 
free writing as well as in dictation. Many children can 
spell reasonably well when all their attention is devoted to 
the task. However, what will be important in their school 
experience will be to spell while also thinking, planning 
and developing ideas. In this situation many more spelling 
errors are likely to occur and these must be examined during 
a comprehensive assessment.

The speller can be asked to attempt a series of one, 
two, three and possibly four syllable words. The importance 
of increasing syllable length is that this imposes a 
gradually increasing memory lead. Some dyslexic children can 
succeed i spelling one or two syllable words, but, when they
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need to hold three or four syllables in mind during the 
transcription process, are prone to error.

One syllable Two syllable Three syllable

pet apple membership

lip puppy cigarette
cap packet catalogue
fish trumpet September
sack kitten adventure
tent traffic contented
trap callar refreshment
bump tutip instructed
nest polish umbrella
bank finger understanding

Example of errors made by dyslexic children with two
and three syllabic words.

Poleas for polish 
thinger for finger 
trupic for trumpet 
tyup for tutip
kinetern for kitten
enstructed for instructed
mebership for membership
cotelect for contented
sigret for cigarette 
membship for membership
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Testing of Children with Dyslexia

Children who fail consistently to perform tasks which 
are easily performed by normal children muse be tested 
further to discover the nature of their learning 
difficulties.
1. Test of verbal deficit - A picture series for example the 

story of a thirty crow could be shown to ehe children 
using a flannelograph. Children are encouraged to express 
what they see in words. Teacher observes the child's 
posture, voice, tone and the use of inappropriate 
language or in coherence in expression.

2. Test of loud reading - one, two or three syllabic words
can be included. Children can be asked to read aloud the
following words
That, tan, ball, reading, these, if, in, it on, of away.

Teacher Observation should Include the Following

Finger tracing,spelling aloud before blending,omission
or substitution of a word, mispronunciation, the ignoring of 
punctuation or intonation, loudness of voice and the speed 
of which the child reads - too fast or too slow, etc.

Test in reading comprehension - A simple passage like 
the following can be used.

One day a dog found a bone. With the bone in his 
mouth, the dog was crossing a bridge. When he looked down at 
the water he saw himself. He thought it was another dog with 
a bone so he began to bark. The bone fell into the water and
was lost forever.
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„ Children are asked questions on the passage like -
j-

1. What did the dog find ?
2. What did the dog see in the water ?
3. What did he do when he saw himself ?
4. What happened when he barked ?

Teacher observation includes whether - the question 
has to be repeated once, twice, 3-5 times; questions need to 
be translated to mother tongue; refusal to answer or the 
repetition of the question by the student, etc.

Dr. Jayanti Narayan (Assistant Professor of Special 
Education, NIMH) has developed Grade Level Assessment Tool 
for Children with Learning Problems in Schools. Teachers can 
use or adopt these tests for testing children who fail 
consistently in one or more subjects. The GLAD as the device 
is called issued to help a primary school teacher to test 
her this student while systematically making observation of 
the processing pattern in a child.
Conclusion

. While tests may help a teacher to spot the probable
dyslexics in the language classroom further assessment of 
specific areas of difficulty need to be carried out either 
by reference to specialists in the area of Special Education 
or through the battery of standardised tests specifically 
meant for the testing of children with SLD. The timely
discovery of specific learning disability helps early

✓
- intervention thereby increasing the chances of successful

remediation through help and support through and beyond the 
school years.
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Table showing the responses in percentage of the respondents to 
the various modules in the traininq oackaae

Modules Intere
sting

Useful
in

class
room

Diffe
rent 
from 
what 
we do

Need
more

inform
ation

Too
long

Nothing
new

Lot of 
inform
ation

Boring Too
short

Useless
in

class
room

1. Introduction to English 
teaching

64 68 23 32

2. 36-Day Plan to Teach 
English

91 100 50 18

3. Lesson Plan 55 87 36 23 5 5

4. Listening Skill 
Pronunciation

68 82 27 40 9

5. Conversation Skills 77 87 32 23 5

6. Reading Skills 68 95 36 23

7. Spelling 68 100 36 18 9 9

8. Writing Skills 73 95 40 27 5 5

9. Handwriting 95 95 50 9 5

10. Language Items 77 82 40 36 5 5


