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CHAPTER - I

INTRODUCTION

1.0 Introduction

Early in our history, the education of the retarded child was the 

function of the home or of an instruction. Today it is commonly accepted 

as being a function of a school. After the compulsory education laws 

were passed in the latter part of the nineteenth century, the schools 

found more and more mentally retarded children in attendance. Since

4 many of these children were so retarded that they could receive little

benefit from the regular school curriculum, teachers, administrators and 

others associated with public school education realised that some type of 

special facilities would have been provided to meet this problem. Since 

the mentally retarded could not benefit sufficiently from the instruction 

they received in the regular classes, some type of adopted instructions 

became a necessity. As a result, special classes were organised for 

retarded children with special curriculum. Educating retarded children 

by appropriate procedures has been shown to be of value to the 

individual and to society. Through an educational programme adopted 

to their needs and capacities they are able to satisfy their special needs,
>

to develop a better understanding of their own problems and make a 

better adjustment to become more socially adequate and to achieve 

greater economic independence

National policy of education (1986) stressed on the education of the 

disabled. The different institutes which were set up for children with 

various difficulties are:

> i) National Institute for the Mentally Handicapped (NIMH)
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ii) Regional institute for Personal Training and Service Research

iii) National Institute of Mental Health and Neuroscience, Bangalore
(NIMHANS).

iv) All India Institute of Speech and Hearing, Mysore (AIISH)

1.1 Definition of Mental retardation

Mental retardation is defined as sufficiently subaverage general 

intellectual functioning resulting in or associated with concurrent 

impairments in adaptive behaviour and manifested during the 

developmental period.

Thus, all individuals with mental retardation must, by definition, 

demonstrate some degree of impaired mental abilities, most often 

reflected in an intelligence quotient (IQ) significantly below average, 

which necessarily relates to a mental age (MA) appreciably lower than the 

individual’s chronological age. In addition these individuals would 

necessarily demonstrate less mature adaptive skills such as social 

behaviour or functional academic skills, when compared their same age 

peers.

There are three concepts which are central to the above definition 

proposed by AAMD. They are intellectual functioning, adaptive behaviour 

and the developmental period.

Intellectual functioning is intended as a broad summation of 

cognitive abilities such as the capacity to learn, solve problems, 

accumulate knowledge, adapt to new situations and think abstractly. A 

individual’s adaptive behaviour represents the degree to which the 

individual meets the standards of maturation, learning, personal 

independence and social responsibility that are expected for his/her age

3



level and cultural group. Particularly important to the concept of 

adaptive behaviour arc the skills necessary to function independently in 

a range of situations and to maintain responsible social relationships. 

The third concept, developmental period is typically defined as the period 

of time between conception and 18 year of age. Below average 

intellectual functioning and disabilities in adaptive behaviour must 

appear during this period in order for an individual to be considered 

mentally retarded.

1.2 Classification of Mentally Retarded

Mental retardation is classified as mild, moderate, severe and 

profound mental retardation, which are summative judgements based on 

both intelligence ad adaptive behaviour assessments. Terms such as 

educable and trainable reflect on alternative system that has been used 

in school environment. These terms remain in use today in many places. 

It is uncommon to hear students referred to as EMR (educable mentally 

retarded) and TMR (trainable mentally retarded). The terms correspond 

somewhat to AAMR system’s terms mild and moderate/ 

severe retardation respectively. However these terms are inherently 

stereotypical and prejudicial and consequently have often been criticised, 

thus leading to decreased use.

One alternative has been to classify mental retardation according 

to only two levels of functioning (i.e., mild and severe) and to avoid 

reliance or IQ scored in considerations of level of severity. Consideration 

of level of adaptive skills would thus be used as a yardstick for 

determining level of retardation, resulting in a more meaningful, broad 

based system of classification.
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The current groupings for educational purposes are based on 

functional level of the child in line with regular school groups namely 

pre-primary (Children with mental age below 5 yrs), primary (children 

with mental age of 5-7 yrs), secondary level children with mental age of 

7-9 yrs) prevocational level, vocational level etc.

1.3 Need for educating the mentally retarded children

i) They should be educated to get along with their fellow men

ii) They should learn to participate in work for the purpose of earning

their living.

iii) They should develop emotional security and independence in the

school and in the home through a good mental hygienic 

programme.

iv) They should develop habits of health and sanitation through a 

good programme of health education

v) They should learn the minimum essentials of the tool 

subjects, even-though their academic limits are third to fifth grade

vi) They should learn to occupy themselves in wholesome leisure time 

activities through an educational programme that teaches them to 

enjoy recreational and leisure time activities.

vii) They should learn to become adequate members of a family and 

home through an educational programme that emphasises home 

relationship as a function of the curriculum

5



viii) They should learn to become adequate members of a community 

through a school programme that emphasises community 

participation.

1.4 Problems faced by mentally retarded children

i) Incidental learning through limitation which is easy for normal 

children to learn skill such as bathing, combing or brushing will be 

difficult because of mental retardation.

ii) Cognition which is needed to understand the tasks is at lower 

level.

iii) As they are poor in generalisation it is difficult for them to transfer 

the learning at one situation to another

iv) As brain is affected they will be poor in memory.

v) As they find problem in recognition and recalling they find problem 

in academics reading.

vi) The writing and arithmetic are affected because of poor hand eye 

co-ordination which in turn results in poor writing and arithmetic 

abilities.

vii) As it is difficult for them to learn activities in a complex task on a 

continuous process, they need small systematic steps.

viii) Their understanding of the language will be poor which will have 

an effect in expressive language also.

ix) They will be poor in socialisation because it is difficult for them to 

understand the socially accepted behaviour.
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x) They indulge in attention seeking behaviour.

xi) Mental retardation posses a problem in acquiring fine motor skills 

also.

1.5 Curriculum for mentally retarded children

Teaching a retarded child in a class room does not directly result 

in generalisation of what is learnt. Therefore the child needs to be taught 

in the natural setting, thus minimising the transfer of learning. It is 

necessary to structure the curriculum in such a way that he is taught 

just what will be of use to him in day to day living and appropriate to his 

age. This leads to acquisition of suitable adaptive behaviour (Jayanthi 

Narayan and Menson, 1989).

The curriculum for the mentally retarded should include the 

following comprehensive goals:

i) Self help, basic readiness and independent living skills 

development

ii) Communication, language and cognitive development

iii) Socialisation and personality development

iv) Vocational, recreational and leisure skills development

1.6 Objectives of curriculum

The objectives of curriculum for mentally retarded children are 

productive employment, independence and self-sufficiency, life skill 

competence and opportunity to participate successfully within the 

schools and the community. These should guide the educational 

programme for these students
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The terms of employment, teachers should build students career

► awareness and help them see how academic content relates to applied 

situations; at the secondary level this should include training in specific 

job skills. This concern should be the planning focus of vocational 

educators who work with these students

The term of independence and self sufficiency, young adults with 

mild mental retardation to become as responsible as possible for 

themselves. The inclusion of life skills in the curriculum focusses on the 

importance of competence in everyday activities. This area includes but 

it is not limited to, use of community skills, health and safety skills, use 

of leisure time and participation in the community as a citizen.

A critical concern relative to school and community inclusion and 

to life adjustment is the acquisition of social skills. Successful 

community involvement requires that students experience inclusive 

environments. Students with mild mental retardation can learn to 

participate in school and community activities.

1.7 Principles of curriculum

The mentally handicapped child though handicapped by mental 

deficit is sufficiently educable to be able to learn to conduct his daily 

affairs without undue supervision. He can profit from a particular type 

of educational procedure or educational organization. He can become 

socially competent that is he can get along in our society hold a job, and 

become totally or partially economically sufficient. Without this 

specialised training he and many like him may, instead, become 

custodial cases. It should be noted that the definition of mentally 

handicapped children includes the characteristics of both the children

> and the situation in which they are placed. This is predicted on the
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belief that many mentally handicapped children without the proper 

environment and the proper educational opportunity may become mental 

deficient custodial cases.

The point of view underlying the education of the mentally 

handicapped assume that, in the philosophy of democracy is the doctrine 

that all children are entitled to education according to the limit of their, 

capacities, and the main task is to determine how best to educate the 

mentally handicapped child.

1.8 Content and the need of the study

This study is intended to know the curriculum for mentally 

retarded children in schools of Thiruvananthapurm Taluk. The main 

intention of the investigator was to know whether there is any 

distinguishable characteristics between curriculum of mentally retarded 

schools and ordinary schools, whether all mentally retarded schools are 

following a universal curriculum or following a curriculum of their own. 

And also to know about the content, curricular objectives, curricular and 

co-curricular activities, teaching strategies and behavioural problems of 

mentally retarded children and its management etc.

1.9 Statement of the problem

The problem under study is research aims at study of curriculum 

for mentally retarded children in schools of Thiruvananthapuram Taluk, 

Kerala.

1.9.1 Nature and scope of the study

This study is descriptive in nature. This study helps to know about 

the teaching techniques, the infrastructure and the facilities available for

9



V
teachers and students in schools of the mentally retarded children. It 

also gives us sufficient knowledge for planning strategics in future for 

further improvement of those schools and also to improve the levels of 

learnability in mentally retarded children

1.9.2 Objectives of the study

i) To analyse the facilities available in schools for mentally retarded 

children in Thiruvananthapuram Taluk, Kerala with respect to

a) Physical facilities

b) Training and qualification of teaching and non-teaching staff

ii) To analyse the admission and evaluation procedures employed in 

the schools for mentally retarded children in Thiruvananthapuram 

Taluk, Kerala

iii) To know the socio-economic status of children studying in schools 

for mentally retarded children in Thiruvananthapuram Taluk, 

Kerala

iv) To understand the philosophy behind the functioning of schools for 

mentally retarded children in Thiruvananthapuram Taluk, Kerala

v) To find out the type of curriculum used for mentally retarded 

children of different levels and age groups with reference to the 

following

a) Curricular objective

b) Content of the curriculum

c) Curricular activities

d) Instructional materials and methodology

10



vi) To study the types of techniques adopted for management of

V behaviour problems among mentally retarded students

vii) To study the future plans of the schools for mentally retarded in 

Thiruvananthapuram Taluk for improving their functioning

1.9.3 Research Questions

In the present study; the investigator intended to find out the 

following -

i) Are there proper facilities available in schools for mentally retarded 

children in Thiruvananthapuram Taluk, Kerala with respect to -

a) Physical facilities

b) Training and qualification of teaching and non-teaching staff

ii) What are the procedures of admission and evaluation in schools 

for mentally retarded children in Thiruvananthapuram Taluk, 

Kerala ?

iii) What is the socio-economic status of children studying in schools 

for mentally retarded children in Thiruvananthapuram Taluk, 

Kerala ?

iv) What is the philosophy behind the functioning of school for 

mentally retarded children in Thiruvananthapuram Taluk, Kerala ?

v) What type of curriculum is used for mentally retarded children of 

different levels and age group with reference to the following -

a) Curricular objectives

b) Content of the curriculum
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c) Curricular activities

d) Instructional materials and methodology

vi) What are the techniques adopted for management of behavioural

problems in schools for mentally retarded children in

Thiruvananthapuram Taluk, Kerala ?

vii) What future plans the mentally retarded schools in

Thiruvananthapuram Taluk, Kerala, have for improving their 

functioning ?

1.9.4 Limitation of the study

Since the study has taken all the aspects of curriculum employed 

in school for mentally retarded children, the investigator could not 

analyse each and every factors deeply.

Definition of key terms

Curriculum

i) Curriculum is a plan for learner (Taba 1963)

ii) All the experience a learner has under the guidance of school 

(Foshay - 1969)

Mentally Retarded:

The mentally retarded child is defined as one who is diagnosed as 

having low intelligence who is unable to profit sufficiently from the 

curriculum of the public schools, but who can be educated to become 

socially adequate and occupationally competent, provided special 

educational facilities are furnished.

12
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CHAPTER - II
>

REVIEW OF RELATED LITERATURE

2.0 Introduction

Review of related literature is a very significant aspect of the 

research process. It has helped the investigator in the intelligent 

understanding of the problem under study. It has been of special 

relevance in the formation of the hypothesis construction of apt tools, 

drawing up of a suitable methodology and in arriving at general

-A conclusions

Mouly observe, that “the time spent* in such a survey invariably is 

a wise investment. It provides the researcher an understanding and 

insight of what has been already did in this area. It is a for runner for 

the research worker and shows the way through which the newcomer 

should proceed. The related literature shows that the evidence already 

available solves the problem adequately without further investigation and 

this avoid the risk of duplication. It also suggests methods of research 

appropriate to the problem and locates comparative data useful for the 

interpretation of results.

>
2.1 Researches In mental retardation

2.1.1 Researches on behavioural problems of mentally retarded 

children

Ramaa, Ashok and Balachandra (1997) have done a study of physical 

health, learning, emotional and behavioural problems among primary 

school children in Mandya district.

>
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They found that the performance on Raven’s coloured progressive

> matrices reveals 5.49% children in Mandya Taluk (urban) arc and 8.31% 

of children in Srirangapatna Taluk (rural) are intellectually defective 

(Below 5th percentile). This suggests that in rural area percentage of 

children with intellecttural retardation is more in comparison with that of 

urban area. One of the interesting finding is that the percentage of 

children who are intellectually defective are more in higher grades of 

primary school than in lower grades.

Savithri (1986) made an investigation on personality characteristics and 

behavioural dimensions of the educable mentally retarded children 

studying in Bangalore city. This study basically dealt with personality 

and behavioural characteristics in relation to their sex, chronological age, 

birth order type of family, size of family and their socio-economical 

status.

Canter (1958) investigated that the range of behavioural variability has 

narrow for the institutional mangoloids and that the stereotype of docile, 

complaint, will behaved individuals did not hold up among the 

mangoloids in the community special day classes. This study also seems 

to question seriously their reputed skill rhythmic activities.

> Johnson (1950) in his study of “the social position of the mentally 

handicapped children in the regular grades” focussed that placement of 

children in special classes had detrimental effects on them.

Philips (1976) had done a study on severely educationally handicapped 

children. The background are

>•
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i) Aetiological and clinical characteristics of the sample

ii) A study of the families with a severely educationally 

handicapped children

iii) Psychological investigation of the children's conceptual and 

linguistic development and the educational implications.

2.1.2 Researches on Developing motor skills

Bucher and Johnson (1970, studied about the importance of physical 

education. They found that physical education is an integral part of 

educational process, a Field of endevour which has its aim the 

development of physically, mentally, emotionally and socially fit citizens 

through the medium of physical activities which have been selected with 

a view to realise these outcomes

Francis (1960, conducted a study of obtaining information on the gross 

motor abilities of MRC. Part of their sample were 23 institutionalised 

severely retarded children (As 7-12 years IQ 15-50) who were given 5 

motor performance text.

2.1.3 Researches on Developing Listening skills

Durzell and Sullevan (1958, found listening comprehension to be the 

best channel for learning among retarded children. Primary level 

retarded children had listening comprehension scores averaging 14 

months higher than mental age, 16 months higher than reading level. 

Intermediate level retardates demonstrated listening comprehension 

scores eight months higher than mental age and 27 months age and 27 

months higher than readiness.

16



2.1.4 Researches on Developing Speaking skills

Drews (1963| in his study found that slow learners demonstrate a level 

of oral language development which is superior to that of both reading 

and writing and she suggests that class discussion is particularly an 

appropriate mode through which the slow learners could learn and 

participate in the activities of the class room.

2.1.5 Researches on Developing Reading skills

Merrill Benet (1951) in his study found that the whole mentally 

handicapped children learn to read up to their mental age reading grade 

expectancy as do children of normal and superior intelligence. Although 

the mental age is not a perfect indicator of reading capacity it is probably 

the most important single factor.

Mill (1955) in his study investigated the phonic method to be the least 

effective method developing sight vocabulary in children of low 

intelligence. On the other hand although the kinesthetic method proved 

to be that in a number of cases, it was not significantly better than the 

visual and combination method.

2.1.6 Researches on Developing Spelling skills

Herald (1943, according to a study conducted by Herald, a systematic 

method of teaching spelling should be as follows.

i) The word to be learnt should be written on the black board or 

paper by the teacher.

ii) The teacher should pronounce the word very clearly and distinctly

iii) Time should be allowed for each child to study the word.
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iv) When each child is sure of word, the word should be erased or

r covered and the children should write it from the memory.

v) Natural opportunities should be made available for the child do 

make frequent use, in his written expression of the word he has 

learned.

vi) Finally it. is necessary that the child be allowed to get the correct 

form of the word at any line when he is doubtful of its spelling.

2.1.7 Researches on Developing Writing skills

> Kirk (1934) found that practices in writing can be given as an aid to

reading and spelling. As memory and perception of words is deficient in 

mentally handicapped children, word recognition and recall may be aided 

by practise in writing from memory.

2.1.8 Researches on Developing Numerical skills

Cruick shank (1964) in his study compared retarded and average 

children on a variety of psychological process and arithmetical problem 

solving abilities. This study focussed upon an analysis of arithmetic 

vocabulary and the results showed mentally retarded boys to be 

significantly inferior in ability to define or utilise the appropriate 

technology related to the arithmetic process.

Krick and Johnson (1951) list the development, understanding and use 

of arithmetic vocabulary as their first objective of the arithmetic 

programme for the retarded.

Kalumeir and Check (1962) evaluated retention and transfer of learning 

in arithmetic. Three levels of problems were developed one for each

* group. The IQ group dealt with the compilation of specific amount of
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money will) the fewest number of coin, while the other two samples were 
required to use a larger number of coins to equal a certain amount. 

Average and above average children used paper and pencil to arrive at a 

solution. Children in the low IQ group manipulated coins. Subjects were 

assisted in the problem solving experiences for a period of 15 min. Two 

samples of 60 subjects each, 20 from each IQ group were assigned 

retention and transfer treatments

2.1.9 Researches on cognitive and social development of mentally 

retarded children

* Venkatesan and Vepuri (1995) they found that in the present

conditions 1905 research titles arc related to the field of mental 

retardation and among these topics area wise distributions analysis was 

carried out on seven distinctly identified areas like medial, psychological, 

psycho - educational policy issues, psycho-social down syndrome and 

early intervention services.

Janak Varma (1988) intellectual assessment of mentally retarded and 

educational profession for him. This study deals with the cognitive 

development of a mentally retarded and how education helps him in it

Johnson (1962) in is study, indicates that retardates in regular classes 

do better in the academics than do the retardates in special classes.

Macmillan, Jones and Aloja (1974) have reviewed the available 

research concerning the effects of a special versus regular class 

placement of retarded pupils and have concluded that children placed in 

special classes generally have a better social adjustment than the others 

of the retarded pupils arc offered additional help as needed, with 

consulting and helping teachers, and in other specialised services and if
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the main stream in school is provided special educational placement may 

* be most effective.

Heloor (1959) reported that the degree to which a subject enters into a 

learning situation is depending upon the mcaningfulness of the incentive 

to that individual. This is in essence similar to the findings of Leaman 

and House (1963)

Leaman and House (1963) postulated that before youngsters are moved 

to perform or learn their attending mechanism has to be directed to the 

task. This impulses making the task, one which engenders attention. It 

appears that, once the childs attending mechanism is focussed upon the 

task then, and only then, can the motivating elements within the task 

begin the work.

Samuel (1960) conducted a study to explore the differences in teacher 

rating of the functioning of 59 matched mangoloids and brain injured 

trainable retarded children in community day school classes. The 17 

trained rated children in the areas of self help and social motor, 

academic and vocational skills. The investigator found that the skills of 

mangoloid and brain injured children were related to mental capacity 

and chronological ages than to their medical diagnosis.

>
Coin and Levin's (1961) stated "In contrast with regular school 

programme, there is depth of information on the development of 

trainable retarded children which can be utilised as a basis for school 

planning. The relevance of the goals for a trainable child to the goals of 

general education has not been explicitly formulated". Therefore the little 

knowledge and the diverse experiences must suffix as a beginning.
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Hudson (1965) stated with reason that "one of the problems in 

education of the severely retarded child is that while curriculum 

materials are beginning to be published, there is no theoretical frame 

work to tie the whole together". Time has passed in classes for these 

children have increased, but still there is no established philosophy 

concerning their training to which goals and objectives can be related 

and no form programme earlier against which to evaluate programme 

effectiveness.

Haiss and Klschio (1972) has identified three instructional activities 

which are widely used in teaching the retarded children inspired with the 

potentialities of mentally defective children and devoted his whole life to 

their training and treatment.

, Sharma (1978) conducted a study on language retardation among 

mentally retarded children.

The main objective was to find out the nature of language 

retardation in mentally retarded children with reference to all aspects of 

language.

Major findings of the study were

i) The phonology in MR was largely normal

ii) Frequent sentential modulations formed an important aspect 

of LR in MR, positive and negative approximation being more 

frequent.

iii) The basic vocabulary in MR was conceptually limited as 

compared to normal.

iv) MR led to retardation in colour deficiency
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Ankolvi (1980) conducted a survey of education of mentally retarded in

* the state of Maharashtra. The important findings of the study were

i) The standards of education in special schools was found to 

be satisfactory

ii) Education was found to have a positive effect on mentally 

retarded children

The survey was limited only to school going children.

Kramer (1988) in their investigation - cognitive and social development

> of mildly retarded children, says that within the cognitive domain the 

focus was on the processing differences that exist between mildly 

retarded and normal children, while in the social area the development of 

social competence and social cognition in mildly retarded children were 

emphasised. The implication of these research efforts for educational 

practices were examined. They also provide a review and synthesis of 

recent research related to cognitive and social development of mildly 

retarded children.

Sublimal Dev (1987, had done an investigation on the cognitive 

acquisition of three categories of mentally retardates to cutaneous,

> gustatory and visual faculties. This work was conducted by following, 

Pfaffiman's method within a group of 30 mild, moderate and severely 

retarded. The aim was to understand the perceptual nature of gustatory 

discrimination like sour, sweet, saline and bitter. Four normal solutions 

were prepared with tamarind, sugar, salt and neem. In order to develop 

these senses all subjects were trained with a compound solution for 12 

weeks. The results showed that the mildly retarded, after the training 

period could distinguish the compound solution; only 10% of the
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moderately retarded improved after training and severely did not show 

any improvement. In the same way he had done experiments for big and 

small, light and heavy length and height, vertical and horizontal 

discriminations on 67 subjects.

2.1.10Researches on parental attitude on mentally retarded children

Nagpal (1987) had done an investigation in the effectiveness of 

punishment procedure in the discrimination learning process of mentally 

retardates and the relation to some personality aspects. The objective of 

the study was to know the effect of punishment procedure in the

> discrimination process of the retarded, 30 mentally retarded children 

were taken as a sample and test had been performed with various tools 

and gives the findings that punishment has effect on the mentally 

handicapped.

Madhumita and Arun (1987, had done an investigation on parental 

attitude scale; construction and application. As a first step they 

constructed a questionnaire with 50 items and then those items were 

graded by specialists in the field. Thirdly they did the experimental 

tryout and then based on the chi-square test, made the final scale with 

26 items. This scale was administered under repeated conditions to the

> same set of parents after an interval of three weeks to ascertain the 

reliability of the test. The co-efficient of three weeks to ascertain the 

reliability of the test. It was used on 260 parents of mentally retarded 

children and normative data was given.

Narayana (1978, had done an explanatory study on the impact of 

mentally retarded children on their families. The aim was to explore the 

nature and type of problems experienced by the parents and siblings of

> mentally retarded children in their day to day living.
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Biswas (1980| had done mentally retarded and normal children a 

comparative study of their family conditions. The main aim of the work 

was to find out the family condition of mentally retarded children. Cases 

of mentally retarded children, reported by child Guidance Clinic, the 

project for mentally retarded children and school for mentally retarded 

children, Varanasi had been taken up for the study. The study was done
z

on purposive quota sampling. The total for each group was 75. Data 

collection was done by case history records. Two schedules were used. 

And the study revealed that many homes in the mentally retarded group 

were characterised by adverse physical and social conditions. The 

intellectual as well as general status was very low in these families. Poor 

socio-econmic conditions corresponded with mental retardation.

2.2 Conclusion

It may be concluded from the aforesaid studies that the mental 

retardation is an important area of research. My attempt of research in 

this area is also not sufficient. The research works reviewed above has 

opened up a new avenue. The present study “STUDY OF CURRICULUM 

FOR MENTALLY RETARDED CHILDREN IN SCHOOLS OF 

THIRUVANANTHAPURAM TALUK, KERALA” is another piece of work 

which adds to the galaxy of research studies In the field of mental 

retardation.
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CHAPTER - III

* METHODOLOGY

3.1 Introduction

3.2 Sampling

3.3 Tools

3.4 Procedure Adopted For Collecting Data

3.5 Techniques Of Analysis

>

25



3.0 Introduction
A

Methodology is an important part of research in education. It is 

the procedure or technique adopted in research study. Success of any 

educational research depends upon the suitability of the methods 

adopted for carrying out the research.

This chapter deals with the methodology employed in order to 

achieve different objectives. It deals with the sampling procedures, 

procedure and for collecting data and tools used for the study. This 

investigation is concerned with the curriculum in schools of mentally 

retarded children in Thiruvananthapuram Taluk, Kerala

3.1 Sampling

There are eight schools of mentally retarded children in 

Thiruvananthapuram Taluk. Eventhough investigator wanted to take all 

these schools, the permission was granted only from six schools. So the 

data was collected only from those six schools. As it was not possible to 

collect data from the mentally retarded students, the data was collected 

from the teachers.

Among the six schools, only one was Government, the rest were 

> private schools.
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Table - 3.1: List and types of schools taken for the study

SI.
No

School
code Name of the Institution Type of institution (Govt/Pvt)

1 A State Institute for the Mentally
Ilandicapped, Pangappara 
(SIMM)

Govt.

2 B Shalom, Vattapara Pvt. (Christian Management)

3 C Rotary Institute for Children in 
need of special care, 
Vazhuthacaud

Pvt. (Rotary Club)

4 D Institute for communicative 
and cognitive neurosciences

Pvt. (Society of rehabilitation of 
cognitive and communicative 

disorder)

5 E St. Peter’s MRC School, 
Thiruvananthapuram

Pvt (Christian Management)

6 F Sahajeevan, Kazhakkoottam Pvt. (Focus forth - Voluntary 
agency)

Most of the children in the schools were mildly retarded although 

there were moderately and severely retarded children in small 

numbers. The total number of children in each school, their age groups 

and levels of retardation are given in the table 3.2.
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Table - 3.2: Description of the sample

SI.
No

School
code

Age
group

Number 
of boys

Number 
of girls

Levels of retardation

1 A 3-16 70 10 Mild, moderate, severe

2 B 3-18 95 57 Mild

3 C 3-13 80 86 Mild, severe

4 D 3-15 14 6 Mild

5 E 4-27 8 2 Mild, moderate

6 F 3-38 27 8 Mild, moderate, severe

3.2 Tools

The investigator used questionnaire and interview schedule to 

teachers as well as the head of the institutions. The tools were prepared 

on the basis of Behavioural Assessment for Indian Children with Mental 

Retardation (BASIC-MR) and Functional Assessment Checklist for 

Programming (FACP). The validity of the tools were established in 

consultation with a few experts. The details of the tools are give 

below:

> Questionnaire:

Quest ionnaires were prepared separately for each level 

pre-primary, primary - I, primary -II, secondary and pre-vocational. 

Each questionnaire involves the personal, social, academic, occupational 

and recreational skills to be checked. Under each skills 5-10 activities 

were given. Questionnaires were mainly prepared to know the content 

of the curriculum.
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Interview Schedule

Interview schedule was mainly intended to know the methodology, 

teaching strategies, co-curricular activities, facilities of the school, 

management of behavioural problems, future plans of the school etc.

Checklist

Checklist was mainly intended to know the behavioural problems 

shown by the mentally retarded children.

Observation Schedule

Observation schedule was prepared to know the physical facilities 

available in the schools for mentally retarded children.

Schedule for collecting data from records

This was used by the investigator to know the strength of students, 

teaching and non-teaching staffs in each school.

3.2.1 Description of tools

The tools were prepared on the basis of Behavioural Assessment 

Scales of Indian Children with Mental Retardation (BASIC-MR) and 

Functional Assessment Checklist for Programming - FACP. These tools 

assess the concepts and skills obtained by mentally retarded children at 

different age and ability level. Thus they provide the basis for curriculum 

expected to be used in special schools

BASIC - MR

Behavioural Assessment scales for Indian Children with Mental 

Retardation- BASIC - MR- is developed by Reeta Peshawaria and
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S. Venkatesan of National Institute for the Mentally Handicapped, 

Secunderabad in the year, 1992. BASIC- MR has been designed to elicit 

systematic information on the current level of behaviours in school going 

children with mental handicap. The scales are relevant for behavioural 

assessment and can also be used as a curriculum guide for programme 

planning and training based on the individual needs of each child.

BASIC - MR has been developed in two parts:

a) Part A: The items included in part A of the scale helps to assess the 

current level of skill behaviours of the child.

>
b) Part B: The items included in part B of the scale helps to assess the 

current level of problem behaviours in the child.

Functional Assessment Checklist for Programming - FACP

This checklist is developed by National Institute for Mentally 

Handicapped, Secunderabad. The items listed in the tools were

1. Easy to understand

2. Activities necessary for daily living

> 3. Easily observable

4. Age appropriate afyar as possible

5. Ultimately contribute to living competently in the society.

Grouping of students is done based on the ability and 

chronological age into different levels such as pre primary, primary-I, 

primary-II, secondary, pre-vocational-I, prevocational-II and care group. 

The areas to be trained ar e grouped under the following domains
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a) Personal

b) Social

c) Academic

d) Occupational and

e) Recreational

All the items listed are activity based so that setting teaching goals 

and evaluation are easy.

Some of the items that is repeated with slight or less modifications 

r are eliminated by the investigator. They ask for minute information of the

previous items. If the questionnaire is too long, that will create a 

boredom in teachers in answering. That may affect the reliability of the

data. Therefore they are clubbed together by investigator.

For eg: (i) Wear clothes

(ii) Unfasten clothes

(iii) Fasten clothes

Instead of all these questions the investigator used:

Wear clothes (fastens or unfastens)

3.3 Procedure adopted for collecting data

For collecting data investigator used a questionnaire and interview 

schedule, observation schedule, checklist and a schedule for collecting 

data from records. The tools were administered on teachers of the 

concerned schools. The interview schedule was applied on the 

administrators of the institutions also.
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Among six schools, five tools were far away from the place of the 

investigator. For each schools she took more than three clays for 

collecting data. First she met the Head of the Institutions and sought 

permission for collecting data. According to their convenience, 

investigator went and administered the tools and collected information.

The teachers and Head of Institutions were so co-operative with the 

investigator. In schools investigator got the opportunity to visit classes. 

Thus investigator became able to observe the classes and to spend time 

with children. This helped her to observe various methods used for 

teaching the children, some of the behavioural problems showed by 

children and also its management techniques

In school D, E and F there were no separate levels such as 

pre-primary, primaiy-I, primary-II etc as they are following their own 

curriculum. Here the investigator couldn't apply the questionnaire as 

such. Here the investigator mostly made use of interview schedule. D is 

mainly meant for the management of behavioural problems rather than 

reaching skills. Here investigator got the opportunity to collect 

information from clinical psychologists as well as speech therapists. This 

helped her a lot in her study. In school F also the investigator got 

opportunity to meet the above said concerned persons.
>

Thus the data collected by the investigator was mostly from the 

teachers and additional information was given by Head of institution, 

clinical psychologists, speech therapists, nurses etc.

3.4 Techniques of analysis

The study is descriptive in nature. Therefore qualitative analysis 

techniques is used for analysis of data.
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3.5 Conclusion

This chapter was on the methodology of study, gives an idea about 

the preparation of tools, methods of data collection, sampling etc., and 

the next chapter analyses the data obtained.

>•

-4
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CHAPTER - IV

ANALYSIS AND INTERPRETATION OF THE DATA

4.0 Introduction

In the preceding chapters, a theoretical framework of the present 

study, review of the related literature and the methodology of the study 

conducted were discussed. This chapter deals with analysis of the date 

by keep in view the objectives and research questions of this study.

Here the data collected is analyzed according to the following

aspects.

1. Facilities of the school

2. Admission and evaluation procedures

3. Socio-economic status of children

4. Principle/philosophy of schools

5. Curricular objectives

6. Content of the curriculum

7. Co-curricular activities

8. Teaching strategies

9. Techniques adopted for the management of behaviour

10.

problems of mentally retarded children

Parent-teachers meeting

11. Future-plans.
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4.1 Facilities in the school:

4.1.1 Infra structure - physical facilities

Table 4.1: Showing the type of schools

Type of schools No. Of schools

Residential 3

Non residential 3

Table 4.2: Showing building facilities

Building facility No of schools

Own 3

Rented 3

Table 4.3: Showing the number of classrooms in each school

School code No of classrooms

A 7

B 16

C 10

D 5

E 1

E 1

In two schools there was one class room each. Although in the 

schools all students were taught together individual attention was given 

to each and every student.
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Table 4.4: Showing the furniture facilities:

Facilities of furniture No of school

Sufficient 5

Poor 1

Table 4.5: Showing electric facilities:

Electric facility No. of school

Sufficient 6

Poor -

Table 4.6: Showing library facility:

Building facility No. of schools

Well equipped 1

No Library facility 5

Table 4.7: Showing play ground and other recreational facilities

Play ground and other 
recreational facilities

No. of schools

Sufficient 4

No facility 2
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4.1.2 Teaching and non-teaching staff:

The number of teaching and non-teaching staffs are given below in 

the table.

Table - 4.8: List of teaching and non teaching staffs in the schools.

SI.
No

School
code

No. of 
teachers

No. of doctors 
(Full time)

No. of
nurses

(Full time)

No. of
psychologists 

(Full time)

No. of speech 
therapists 
(Full time)

No. of
physiotherapists 

(Full time)

1 A 8 None - - -

2 B 20 None 1 - - -

3 C 22 None - - - -

4 D 5 3 1 1 7 1

5 E 7 None 1 1 1 1

6 F 3 - - - -

Table 4.9: Qualification of teachers in each school

SI. No School code No. of teachers with DMR No. of teachers with B.Ed.
(for normal children)

1 A 4 4

2 B 19 1

3 C 22 -

4 D 5 -

5 E 7 -

6 F 3 -

The basic qualification of teachers in mentally retarded schools is 

Diploma in Special Education in Mental Retardation (DMR). Since some 

13.Ed. teachers were teaching in the schools, investigator felt it
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inappropriate because those who known the techniques of teaching and 

dealing with mentally retarded children can become an effective teacher 

than others.

In one school there were doctors with in the school itself. In other 

schools if some problem arises, the child will be taken to the near by 

hospital. By considering the availability of doctors nurse, psychologists, 

speech therapists and physiotherapists two schools were found to be self 

sufficient.

In four schools there were clerks, ayas, sweepers, cleaners etc. 

But in two schools, the investigator found that the teachers themselves 

were doing all those work done by them as a social work.

4.2 Admission and Evaluation Procedures

Among six schools in two schools were admitting children after 

thorough examination by special educators, doctors and psychologists. 

They must be kept under observation for a period of three months. Those 

children who showed excessive behaviour, which was uncontrollable, 

were sent back. In other schools there were no limits in the admission.

In all schools except one the evaluation of students was based on 

Functional Analysis Checklist for Programming (FACP) and BASIC-MR. In 

x four schools, if the child achieved 80% in a particular level then he was

promoted to the next level. But in one school the child should achieve

90% to get promotion.

4.3. Socio economic status of children

4.3.1 Government schools

In this school most of the children come from middle or lower socio 

± economic background. This school is not collecting fee from students
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4.3.2 Private schools

In three schools, the children from three socioeconomic group were 

studying. In one school the children from only upper class were studying 

while in one, children were mostly from poor socioeconomic background.

Fees remitted by each schools

Table 4.10: Showing the details of fee collected by different schools

School code Fees remitted monthly

A No fees

B Rs. 800/-

C No fees

D Rs. 1200/-

E Rs. 100/-

F No fees

4.4 Principle / philosophy of schools:

Investigator found that all the school under study are following 

almost the same principle. They mainly wanted their children to develop 

self-care skills and to some extend social skills. All were giving less 

importance to academics when compared to personal and social skill. 

One school reported that they were running the school as a social work. 

In this school all the teaching and non-teaching staffs were working 

without expecting any returns.

All the schools aimed at preparing the child to develop the skills 

that are necessary for earning their livelihood.
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4.5 Curricular Objectives

Table 4.11: Showing the number of schools following curricular 
objectives

Curricular objectives No. of schools following 
curricular objectives

Productive employment 4

Independence and self- sufficiency 6

Life skill competence 6

Opportunity to participate successfully 
with in schools and the community

4

►

4.6 Content of the Curriculum

Among six schools, three were following the same content based on 

Functional Assessment Checklist for Programming and Behavioral 

Assessment Scales for Indian Children with Mental Retardation. In the 

schools the classes were divided into five levels- pre-primary, primary-I, 

primary-II, secondary, pre-vocational etc. In each level five types of skills 

are taught - personal, social, and academic, occupational and 

recreational. Some of the activities taught under each skill under each 

level are as follows.

4.6.1 personal

Pre- primary

i) To chew and swallow solid food when placed in his mouth.

ii) To hold and drink water or milk or juice from a cup

iii) To brush either with tooth brush or with finger using tooth
paste or tooth powder

iv) To wear slippers
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Primary - I

i) To walk by himself a distance of 10 feet to fetch an object

ii) To climb up and down the stairs placing both feet on each 

step without support

iii) To wear clothes

iv) To fasten and unfasten clothes

Primary - II

i) To hold and drink liquid from a glass or cup

ii) To eat by himself with fingers when food is mixed and given

iii) To wash face with soap and water.

Secondary

i) To clean his own tiffin box, plate, glass and spoon after 
eating

ii) To inform the family members the arrival of a visitor

iii) To choose clothes appropriate to the weather conditions

Pre-vocational

i) To wash hair with soap or shampoo

ii) To wash his/her clothes with soap

iii) To apply ointment on a cut and bandages if necessary

In schools for those student who were day scholars most of the 

personal skills were taught by parents themselves. To those children 

staying in the hostel these skills were taught by teachers/ayas in the 

hostel itself.
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4.6.2 8ocial

Pre-primary

i) To play with other children cooperatively

ii) To tell his/her name when asked

iii) To use words such as ‘mama’, ‘papa’ etc

Primary - I

i) To ask for permission to use a toy or other material which 

does not belong to him.

ii) To participate in a group game in which 4 or 5 children are 

involved

iii) To ask for help (verbally or gesturally) for personal needs

Primary II

i) To go to a familiar person when asked to come near him

ii) To greet teachers or elders in school or at home

iii) To ask for desired objects using gesture vocalization

Secondary

i) To ask politely to pass on the dishes he wants while having a 
meal

ii) To introduce himself to new people who come to his house

iii) To express ideas to other people or narrates incidents

Pre-vocational

i) To use bicycle or walks independently for simple errands at 

request with in 1 km periphery around the house
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ii) To receive telephone calls and responds or passes on 

information when told so.

iii) To assist in moving heavy furniture in the house or work 

place

Although all schools gave importance to the development of social 

skills, investigator found that effective development of social skills was 

achieved by students of only one school when compared with the others. 

Eventhough this school was not following the curriculum based on 

Functional Assessment Checklist for Programming and BASIC-MR, they 

developed the social skills by allowing the children to mingle with the 

community effectively and by allowing the children to take part in 

community activity and social gatherings. Here social interaction was 

found to be greater.

4.6.3 Academic

Preprimary

i) To colour with a crayon within a given diagram

ii) To count and give objects upto 5 when not asked sequentially

iii) To point alphabets (English/regional /language) on a chart not 

asked sequentially

iv) To identify a clock or wrist watch

v) to identify the various means of transport (cycle, auto, bus, car, 

lorry, aeroplane, train etc)
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Primary - I

i) To read alphabets (English or any other languages) when shown a 
chart/book?

ii) To write his/her name

iii) To tell functions of sense organs

iv) To do simple addition with in 10 with objects (without paper)

v) To tell time in hours seeing a clock/wrist watch.

Primary - II

i) To point body parts (head, nose, eyes, ears, hands etc) when 
requested.

ii) To point out the objects which are big and small

iii) To tell the names of week days in a logical order

iv) To point/name atleast five pictures of animals when asked.

Secondary

i) To read names of months

ii) To write names of atleast five vegetables, fruits, clothes ingredients, 
pulses etc

iii) To tell time when long hand is at 3,6,9,12

iv) To count one rupee coin and notes upto Rs. 10

v) To identify/name 1 litre/ 1kg measuring jars/ weighing stone.

Pre-vocational

i) To read simple sentences

ii) To do two digit addition and subtraction

iii) To buy things upto the value of 10 rupees

iv) To identify 2kg, 5kg, 10kg weighing stones
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v) To tell the name of prime minister/chief minister/ governor/ 

president of India

The investigator found that the children of four schools had 

developed the time concepts number concept, money concept, etc., more 

effectively than the children of other two. One school mainly 

concentrated on creative activities to improve fine motor coordination, 

listening capacity, concentration, etc., rather than teaching different 

concepts. Investigator also found that secondary level of one school had 

been preparing students for the final exams of std I to std IV so that they 

can be transferred into normal schools. Most of the teachers told that 

they were taking more time to teach academic skills rather than teaching 

other skills. All schools were using pictures charts, flashcards, number 

cards etc to teach the academic skills.

4.6.4 Occupational

Pre - primary

i) To dust with a duster the furniture in the classroom and home

ii) To wash glasses and plates before and after meals

iii) To fold small clothes (such as hand towel/panties)

Primary - I

i) To sort out vegetables and places them in respective container/ 

basket in a fridge.

ii) To wash plates and glasses after eating food/snacks

iii) To help mother in kitchen in bringing cooking items such as 

vegetables/ingredients, measuring water for making coffee when 

told.
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Primary - II

i) To sweep floor with a broom stick

ii) To clean rice and other pulses

iii) To prepare coffee/tea/ juice

Secondary

i) To take phone messages

ii) To go to the market to buy provisions

iii) To buy ticket or show bus pass to the conductor

Prevocational

i) To prepare rice and curries

ii) To fetch vegetables and other house hold items from a 

nearby shop

iii) To fill in personal information in an application form (i.e. 

name, age, date of birth, address, father’s name, sex, 

language spoken)

The occupational skills were taught by the school so as to help 

them to earn their livelihood. Investigator found one school which didnot 

teach the occupational skills.

4.6.5 Recreational

Pre-primary

i) To dance/clap/tap with rhythm of music in radio or TV

ii) To play hide and seek game/passing the parcel/musical chairs etc

iii) To swing on a swing
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Primary - I

>

>

i) To draw simple figures and colour (hem

ii) To water plants

iii) To play by passing/throwing and catching the ball.

Primary - I

i) To build block to copy a given model

ii) To look through picture books or comics

iii) To collect stamps/stickers

Secondary

i) To play a musical instrument or to sing

ii) To dance/clap/tap with tune when music is played (or shows 

signs of enjoying music)

iii) To involve in plant care and gardening

Pre-vocational

i) To play carrom, card games (clearance, donkey), scrabble, 

Chinese checkers

ii) To participate in decorating the house for festivals or parties 

or special social occasions

iii To make dolls, greeting cards or any other craft activity
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It was found that in all the schools except one recreational 

activities were taught. Teacher reported that recreational activities play 

an important role in increasing motor coordination.

4.7 Co-curricular activities

Among the schools under study one school was concentrating in 

the behavioral assessment and management of behavioral problems of 

mentally retarded children. So this school was not giving importance to 

co-curricular activities. Sport festivals were conducted in every schools 

and those children who showed excellence in sports and game were 

allowed to participate in Special Olympics. The children were also given 

training in music, dance, painting, drawing, craft, and other art forms

4.8 Teaching Strategies

The objectives of curriculum for mentally retarded children are: 

productive employment, independence and self sufficiency, life skills 

competence and opportunity to participate successfully within the 

schools and the community. In order to attain these objectives the 

following teaching strategies were found adopted for the children in 

schools of mentally retarded children.
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Strategies adopted for developing self - care skills

Table 4.11 (^ Showing the teaching strategies for developing self care 

skills in different schools.

SI. No Teaching strategies No of schools following 
the teaching strategics

1 Training for personal grooming 6

2 Training for dressing and
understanding

6

3 Toilet training 6

4 Training table etiquette 6

5 Responsibility training 6

Strategies adopted for developing physical fitness

Table 4.12: Showing the teaching strategies for developing physical 

fitness adopted by different schools

SI.
No Teaching strategies No. of schools following 

teaching strategies

1 Physical drill 6

2 Sports and games 6

3 Yoga 6

4 Skipping 6
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For developing language ability

Table 4.13: Showing the teaching strategies adopted by different 
schools to develop language skills

SI. No Teaching strategies No of 
schools

1 Oral drilling supplemented by visual aid 6

2 Conditioned response method 6

3 Singing nursery songs and rhymes 6

4 Books and pictures as visual aids 6

5 Developing language through touching objects 
(rough, smooth)

6

6 Acting out words [jump, clap etc) 6

7 Relating their immediate experiences through free 
expressions

4

8 Stoiy telling method 4

9 Outings and excursion 4

10 Training through verbal directions 4

11 Stoiy from picture charts 1

12 Playing tape recorder 2
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For developing speaking skills

Table 4.14: Showing the teaching strategies to develop speaking 

skills.

SI. No Teaching strategies No of schools

1 Singing songs and nursery rhymes 6

2 Free talking 6

3 Blowing through tubes and empty refills for 
speech correction 3

4 Use hearing aids. 1

For developing reading skills

Table 4.15: Showing the teaching strategies to develop reading skills

SI. No Teaching strategies No of 
schools

1 Picture-word-association technique 6

2 Picture-form- story charts 4

For developing writing skills

Table 4.16: Showing the teaching strategies to develop reading 

writing skills

SI. No Teaching strategies No of schools

1 Imitating the teachers script 6

2 Dictation 4

3 Manuscript writing (English) 2
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For developing social skills

Table 4.17: Showing the teaching strategies to develop social skills

SI. No Teaching strategies No of 
schools

1 Utilising free-play period for 
social interaction

5

2 Dining table interaction 5

3 Extra curricular activities 5

4 Outing and excursions 6

5 Celebrating parents day,
mothers day, community day 
etc

1

6 Allowing to watch television 1

For developing numerical ability

Table 4.18: Showing the teaching strategies to develop numerical 
ability

SI. No Teaching strategies No of schools

1
Oral drilling supplemented by 
visual aids (e.g. beads, pencils, 
counting of fingers etc)

6

2
Problem solving (a) Addition

(b) Substraction
6

3 Money value 6

4 Time concept 6
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For developing artistic skills

Table 4.19: Showing the teaching strategies to develop skills

SI. No Teaching strategies No of schools

1 Drawing 6

2 Painting 6

3 Music 4

4 Dance 4

5 Playing musical instrument 2

>
4.3.1: Instructional materials:

All schools were provided with instructional materials such as 

black boards, flash cards, picture cards., Montessori equipments, 

recreational materials etc. In private schools, the management provides 

the instructional materials. In one school, it was found that the 

instructional materials like picture cards, memory cards, charts etc. are 

prepared by teachers itself.

4.10 Techniques adopted for the management of behavior problems 

of mentally retarded children:
>

Among the six schools under study only one school was giving 

more importance to the management of behavioral problems than 

teaching. This school was meant is for the assessment and management 

of behavioral problems of mentally retarded children.
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►

The different behavioural problems shown by the children are the 

following.

1. Violet and destructive behaviours

2. Temper tantrums

3. Misbehavior with others

4. Self injurious behaviour

5. Repetitive behaviours such as rocking body, nodding head etc

6. Odd behaviours such as talk to self, laugh Io self etc

7. Hyperactivity

8. Rebellious behaviours

9. Antisocial behaviours and

10. Fears

Investigator came to know that various techniques were used for 

the management of behaviour problems. The various techniques found 

adopted by the teachers are the following

1. Ignoring or extinction

2. Restructuring the environment

3. Time out

4. Conveying displeasure

5. Token economy

6. Restitution over correction

7. Aversion

It was found that school L) was very effective in managing the 

behavioural problems of children.
<
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4.11 Parent teachers meeting

In school A, PTA meeting was held once in a month usually in 

second Saturdays. PTA meeting is organised by the guidance and 

counselling bureau of this school. This guidance and counselling bureau 

often conducted classes for parents. In school B, PTA meeting is 

conducted twice in a year, while in C and E it was conducted only once 

in an year. In D, it was conducted thrice in a year. At that time 

psychologists used to take classes for parents with the help from health 

and education department. In school E, PTA meetings were often 

conducted by the administrators. It was an institution which was 

functioning with the active participation of both parents and 

administrators of the school.

4.12 Future plans

School A wanted to appoint doctors, nurse and clinical 

psychologists with in the school. They were also planning to set up a 

vocational institute which was under construction and aimed at mentally 

retarded children above 16 years. They were also planning to start a 

training institute for special educators. School B wanted to improve the 

facilities of the school. A properly functioning community based 

rehabilitation unit was the dream of school C. Since three schools D, E 

and F have no buildings of their own they wanted to construct buildings 

of their own. D wanted to set up an inpatient unit also for providing more 

medical service.

4.13 Major findings of the study

The following arc the major findings envisaged from the study.

1. Majority of the institutions for mentally retarded children in 

Thiruvananthapuram taluk were run by private management,
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particularly the Christian missionaries. The government institution for 

mentally retarded were too limited (i.c. one). There was only one 

institution run by the government in Thiruvananthapuram. They 

serve more as a centre for food, clothing and shelter for mentally 

retarded than for teaching.

2. Only 3 schools were residential

3. Only 3 schools had their own building

4. On the basis of physical facilities majority of the schools were found 

to be self-sufficient.

5. In two schools only a few teachers were found to have B.Ed and they 

have no DMR. It was also found that in one school where B.Ed 

teachers were working permanently, teachers with DMR were working 

in contract basis.

6. In majority of the schools doctors, nurses, psychologists, etc were not 

there with in the school.

7. All schools were found to use instructional materials such as 

flashcards, picture cards, mernoiy cards, charts, Montessori 

eqipments, recreational materials etc. In one school picture cards, 

memory cards, charts etc were prepared by teachers themselves. But 

in other schools, they were supplied by government or respective 

managements.

8. Two schools admitted children after thorough examination by special 

educators, doctors and psychologists. In other schools, there was no 

limits for admission.

9. In majority of schools, the evaluation was based on Functional 

Assessment Checklist for Programming and BASIC-MR
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10. In half of the schools children from upper, middle and lower 

socio-economic background were studying. In one school children 

were mostly from upper class and, in another children were mostly 

from lower socio economic background.

11. All schools were found to follow the curricular objectives like 

independence and self sufficiency and life skills competence. But only 

for schools were found to follow objective of productive employment 

and opportunity to participate successfully with in the school and the 

community.

12. Mainly the schools wanted their children to develop self were skills 

and aim at preparing the children to develop the skills that are 

necessary for earning their livelihood.

13. Half of the schools follow the same content based curriculum based 

on Functional Assessment Checklist for Programming and BASIC-MR. 

Other schools follow the curriculum of their own.

14. All the schools both in government and private sector made some 

attempts to teach the mentally retarded children, the various essential 

skills for living. But there was vast difference in the quality and 

quantity of the work done by these two sector.

15. All the institutions for the mentally retarded under study were found 

to give prime importance for developing self care skills in children.

16. The following were the major categories adopted for developing self- 

care skills.

a) Teaching for dressing and understanding

b) Teaching for personal grooming

c) Toilet training
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d) Training table etiquette

e) Responsibility teaching

17. The major strategies adopted for developing physical fitness by all

schools under study were physical drill and sports and games, the 

other strategics used for developing physical fitness were yoga and 

skipping.

18. Among the strategies adopted for developing languages ability, the

following strategies were found to be used by all institutions.

a) Oral drilling supplemented by visual aid.

b) Conditioned response method.

c) Singing nursery songs and rhymes.

d) Books and pictures as visual aid.

e) Developing language through touching object (rough, smooth)

f) Acting out words (jump, clap, etc.)

19. The other strategies adopted for developing language ability were:

a) Relating their immediate experiences through free expressions,

b) Stoiy telling method and

c) Outing and excursions.

20. Schools were found to adopt strategies such as training through 

verbal directions, story from picture charts, and playing tape- 

recorders.

21. For developing correct speaking skills, all the schools used "singing 

songs" and "nursery rhymes" and "free talking" as major strategies. 

Two schools had speech therapists there and the others schools had
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trained regular teachers who could handle children with speech 

defects. Three schools were found to use the method "blowing through 

tubes and empty refills" for speech correction, and only one school 

used hearing aids.

22. To develop reading skills, the general method adopted by all the 

schools understudy were the picture-form-stoiy charts as an effective 

aid for developing reading skills.

23. The most popular method adopted by all the schools to develop 

writing skills were:

a) Imitating the teachers script and

b) Dictations

24. In two schools English was taught and manuscript writing was 

adopted for legibility and accuracy.

25. The general methods adopted by all the institutions except one for 

developing social skills were:

a) Utilising free-play period for social interaction,

b) Dining table interaction,

c) Extra curricular activities, etc.

26. Majority of the institutions found the "outings and excursions" 

contribute to better social interaction and social development of 

children. One school gave more importance to social skills than any 

other school skills. They celebrate parents day, mothers' day, 

community day etc. where the social interaction with members of the 

community must be greater. The children here were found to be more 

social than children in any other schools. One school allow the
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children to watch movies on television as they found it to be a 

rewarding experience for developing social skills in children.

27. For developing numerical ability all the institutions under study used 

the following strategies:

a) Oral drilling supplemented by visual aids (eg: beads, pencils, 
counting of fingers, etc.)

b) Problem solving.(addition, subtraction)

c) Money value

d) Time concept.

> 28. it should be pointed out that though attempts were made by some of

the schools to teach multiplication and division, only very few children 

could learn these skills.

29. The most popular strategies adopted by all the institutions for 

developing artistic skills in children were: drawing, music, painting, 

and dance.

30. Though some of the institutions offer opportunities for playing 

instruments very few children were found to have the aptitude for 

learning musical instruments.

> 31. The strategies adopted for developing home management skills were

the following:

a) Washing clothes and vessels

b) Training for lying beds

c) Training for sweeping and mopping

d) Training for cooking

e) Training for toilet tidiness

61



f) Training for laying the table and serving

32. Home management skills were taught in hostel rather than in 

schools.

33. The strategies adopted by the institutions for developing vocational 

skills were the following:

a) Hand stitching,

b) Training to make paper bags

c) Training for chalk making,

d) Training for screen printing,

c) Training to make greeting cards,

f) Training for gardening and farming,

g) Training for book binding,

h) Training carpentry

34. One school was found to give less importance to vocational training, 

but they have a future plan to star t a vocational training unit.

35. The head of the one school showed his preference of non residential 

day centres because according to him such centres offer the children 

more opportunities for social interaction and the children would be 

more exposed to outside environments rather than limit their 

interaction with in the four walls of the institutions, but the heads of 

other institutions preferred residential schools.

36. The private institutions, undoubtedly were found to offer better 

opportunities for developing the various skills such as self care skills, 

physical fitness, language ability, social skills, numerical ability, 

artistic skills, home management skills and vocational skills.
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37. One school was found to use effective strategies for teaching the 

mentally retarded children and they were more committed to the task.

38. One school was found to give more importance to the management of 

behavioral problems of children than other schools.

39 Investigator came to know that various techniques found adopted for 

the management of behavioral problems of mentally retarded by the 

teachers were:

A) Ignoring or Extinction

B) Restructuring the Environment

C) Time out

D) Conveying Displeasure

E) Token Economy
Sk -m

F) Restitution over Correction

G) Aversion

40. One school was found functioning with the active participation of both 

parents and administrators of the schools

41. Another revealing finding brought out by the study was that almost all 

the institutions for the mentally retarded children were handled by 

lady teachers.
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CHAPTER - V

SUMMARY AND CONCLUSIONS

5.0 Introduction

This chapter presents a brief summary of the various aspects 

pertaining to the present study - significance of the study, statement of 

the problem, objectives of the study research questions formulated for 

testing. The methodology adopted is also described in brief. Also this 

chapter presents conclusions and limitations of the study. Based on the 

limitations some suggestions have been proposed by the investigator for 

further research in this area of study.

5.1 Significance of the study

This study helps to study the teaching techniques, the 

infrastructure, the facilities available for teachers and students in 

schools of the mentally retarded children. It also gives us sufficient 

knowledge for planning strategies in future for further improvement of 

those schools and also to improve the levels of learnability in mentally 

retarded children.

5.2 Statement of the problem

The study is entitled as:

"Study of curriculum for mentally retarded children in schools of 

Thiruvananthapuram Taluk, Kerala"
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5.3 Objectives of the Study

i) To analyse the facilities available in schools for mentally retarded 

children in Thiruvananthapuram Taluk, Kerala with respect to

a) Physical facilities

b) Training and qualification of teaching and non-teaching staff

ii) To analyse the admission and evaluation procedures employed in 

the schools for mentally retarded children in Thiruvananthapuram 

taluk, Kerala

iii) To know the socio-economic status of children studying in schools 

for mentally retarded children in Thiruvananthapuram taluk, 

Kerala

iv) To understand the philosophy behind the functioning of schools for 

mentally retarded children in Thiruvananthapuram taluk, Kerala

v) To find out the type of curriculum used for mentally retarded 

children of different levels and age groups with reference to the 

following

a) Curricular objective

b) Content of the curriculum

c) Curricular activities

d) Instructional materials and methodology

vi) To study the types of techniques adopted for management of 

behaviour problems among mentally retarded students

vii) To study the future plans of the schools for mentally retarded in 

Thiruvananthapuram Taluk for improving their functioning
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1.9.2 Research Questions

In the present study; the investigator intended to find out the 

following -

i) Are there proper facilities available in schools for mentally retarded 

children in Thiruvananthapuram Taluk, Kerala with respect to -

a) Physical facilities

b) Training and qualification of teaching and non-teaching staff

ii) What arc the procedures of admission and evaluation in schools 

for mentally retarded children in Thiruvananthapuram Taluk, 

Kerala ?

iii) What is the socio-economic status of children studying in schools 

for mentally retarded children in Thiruvananthapuram Taluk, 

Kerala ?

iv) What is the philosophy behind the functioning of school for 

mentally retarded children in Thiruvananthapuram Taluk, Kerala ?

v) What type of curriculum is used for mentally retarded children of 

different levels and age group with reference to the following -

>
a) Curricular objectives

b) Content of the curriculum

c) Curricular activities

d) Instructional materials and methodology

vi) What are the techniques adopted for management of behavioural 

problems in schools for mentally retarded children in 

Thiruvananthapuram Taluk, Kerala ?
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vii) What future plans the mentally retarded schools in 

Thiruvananthapuram Taluk, Kerala, have for improving their 

functioning ?

5.5 Tools used for collectionA

The investigator used questionnaire, observation schedule, 

checklist and schedule for collecting data from records interview 

schedule, to teachers as well as the head of the institutions. The tools 

were prepared on the basis of Behavioral Assessment Scale for Indian 

Children with Mental Retardation (BASIC-MR) and Functional 

Assessment Checklist for Programming (FACP).

5.6 Technique of analysis

The study was descriptive in nature. Therefore qualitative analysis 
technique was used for analysing data.

5.7 Limitation of the study

Since the study has taken all the aspects of curriculum employed 

in schools for mentally retarded children, the investigator could not 

analyse each and every factors deeply.

5.8 Major findings

1. Majority of institutions for mentally retarded children in 

Thiruvananthapuram taluk were run by the private management, 

particularly the Christian missionaries. The government institution 

for mentally retarded were too limited (i.e., one). There was only one 

institutions run by the government in Thiruvananthapuram. They 

serve more as a centre for food, clothing and shelter for mentally 

retarded than for teaching.
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2. Almost all institution for mentally handicapped were handled by lady 

teachers.

3. In schools, four teachers were found to have B.Ed and no DMR. It 

was also found that in one school where B.Ed. Teachers were 

working permanently, teachers with DMR were working in contract 

basis.

4. In majority of schools, evaluation was based on Functional 

Assessment Checklist for Programming and BASIC-MR.

5. Mainly the schools wanted their children to develop self-care skills

> and aim at preparing the children to develop the skills that are

necessary for earning their livelihood.

6. All the schools both in management and private sector made some 

attempts to teach the mentally retarded children the various 

essential skills for living. But there was a vast difference in the 

quality and quantity of the work done by the two sectors.

7. The private institutions, undoubtedly were found to offer better 

opportunities for developing the various skills such as self care 

skills, physical fitness, language ability, social skills, numerical 

ability, artistic skills, home management skills and vocational skills.

5.9 Educational implications of the study

a) This study helps the administrators at to identify the various facilities 

required in schools for mentally retarded children

b) The study helps identify various strategies that are suitable for 

teaching mentally retarded children. The teachers should be given

x training (both pre-service and in-service) in adopting various teaching

strategies.

69



c) This study helps to known about the curricular objectives, content of 

the curriculum, curricular activities and instructional materials for 

teaching mentally retarded children.

d) This study helps to know the type of techniques adopted for the 

management of behavioural problems among the mentally retarded 

children.

e) It emphasises the importance of community participation in regular 

functioning of school for mentally retarded children.

5.10 Suggestions for further research

The investigator felt that much researches have to be done in

Kerala (especially in Thiruvananthapuram) relating to the various aspects 

of the mentally retarded children. The following are some of the major 

areas to be taken up for further research.

1. A comparative study of the learning abilities of the residential and 

non-residential children in the institutions for the mentally retarded 

can be made.

2. Studies can be made to compare the teaching learning strategies 

adopted in the government and private institutions for the mentally 

retarded.

3. Sex differences in the learning abilities of the mentally retarded can 

be made the topic of another study.

4. The effectiveness of the various strategies adopted for teaching the 

mentally retarded may be studied in relation to factors such as age 

precedence educational qualifications etc., of teachers concerned.

5. The study can be repeated with a large sample so as to yield more 

generalisable results.
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APPENDIX - I

QUESTIONNAIRE TO KNOW THE CONTENT OF THE 

CURRICULUM

PRE - PRIMARY

SI.
No Do you teach the following

Who will 
teach a 

(Parents/ 
teachers)

To what age 
group it will 
be taught?

How much 
time it requires 
to complete the

activities?

Where it will be 
time it requires 
to complete the 

activities?

How it is 
taught?

PERSONAL

1 To chew and swallow solid food when 
placed in his mouth

2 To hold and drink water or milk 
or juice from a cup

3 To eat by self with fingers when 
food is mixed and given

4 To sit on the potty or squats to pass 
urine or stools

5 To indicate verbally or through 
gestures the need to go to toilet

6 To brush teeth, either with tooth 
brush or with finger using tooth 
paste or tooth powder

7 To co-operate while being 
bathed-extending hands or legs 
when told

8 To wash hands before eating 
snacks or food or after using 
toilet or when hands are clarity

9 To peel off fruits such as orange 
and banana before eating

10 To wear slippers
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SOCIAL

11. To respond to his name by stopping an activity

12. To play with other children c-opprcssivcly

13. To identify teacher by her name

14. To great teachers or elders in school or at home

15. To use vocal sounds/gestures/actions to call a person or to get 

attention of others

16. To tell his / her name when asked

17. To use words such as ‘mama’, ‘papa’ etc

18. To go to a familiar person when asked to come near him.

19. To stop momentarily an activity when said ‘no’

20. To ask for desired objects using gestures/along with vocalizations

ACADEMIC

21. To hold pencil and scribbles

22. To color with a crayon within a given diagram

23. To point the objects which are big and small/long and short up on 

request

24. To name common colours

25. to count and give objects upto 5 when not asked sequentially

26. To write numerals upto 5 in a sequence

27. To point alphabets (English/regional language) on a chart not 

asked sequentially

28. To differentiate money from other objects

29. To group Rs. 1,2.5 rupee notes when given

30. To name atleast 5 animals/fruits when shown pictures

31. To identify a clock or wrist watch

32. To follow ‘now’, ‘later’, ‘hurry’, ‘wait’etc

33. To tell correctly if it is day or night
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34. To identify the various means of transport (cycle, auto, bus, car, 

lorry, aeroplane, train etc)

OCCUPATIONAL

35. To dust with a duster the furniture in the classroom and home.

36. To wash glasses and plates before and after meals.

37. To wipe glasses and plates with a cloth after washing.

38. To fold small clothes (such as hand towel/panties)

RECREATIONAL

fc 39. To watch T.V advertisement.

40. To dance/clap/tap with rhythm of music in radio or T.V.

41. To play with block-assembling and dismantling.

42. To play with ball.

43. To play hide and seek game/passing the parcel/musical chairs etc.

44. To swing on a swing.

45. To enjoy going for a ride on cycle, scooter, bus or car.

PRIMARY -1

DO YOU TEACH THE FOLLOWING

‘ PERSONAL

1. To walk by himself a distance of 10 feet to fetch an object

2. To climb up and down the stairs placing both feet on each step 

without support.

3. To turn/remove a door knob/latch/bolt and opens the door.

4. To wear clothes.

5. To fasten and unfasten clothes.

6. To eat by self a complete meal without spilling.

78



7. To take water from the pot/tap to drink when he/shc is thirsty.

8. To wash hands before eating snacks or food or after using toilet or 

when hands are dirty.

9. To apply soap on the body while bathing

10. To comb/brush hair and puts rubber band after removing tangled 

hair (in case of girls).

SOCIAL

11. To perform the activity requested by teachers and parents

12. To ask for permission to use toy or other material which does not 

belong to him.

13. To participate in a group game in which 4 or 5 children are 

involved.

14. To share play material during group games

15. To define or seek assistance when teased by others or when injured

16. To ask for help (verbally or gesturally) for personal needs

17. To name members of the family like brother, sister, aunt, uncle

18. To use correct gender term when asked. Are you (or pointed 

person) a boy or a girl?

19. To say plural forms of names eg: chairs, pencils, books

20. To follow instructions of a task without visual clues or gestures
>

ACADEMIC

21. To read alphabets (English or any other language) when shown a 

chart/book

22. To read words (vegetables, fruits, furniture, animals) seeing a picture

23. To read 2-3 letter words without a clue (picture)

24. To read his name

25. To write his name
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26. To tell functions of sense organs

27. To write numerals upto 10 when given dictation randomly

28. To do simple addition with in a 10 with objects (without paper)

29. To write numerals upto 20 when given dictation.

30. To count in tens upto 100 (10,20,30.... 100)

31. To indicate the date on the calendar

32. To tell time in hours seeing a clock/wrist watch

33. To identify coins (1 rupee, 50p, 25p,10p, 5p)

34. To tell his parents/ family members when he feels sick

35. To get in and gets down from the desired bus when bus stops in

* the bus stop

OCCUPATIONAL

36. To dust with a duster cloth the furniture and the other items in the 

house.

37. To sort out vegetables and places them in respective 

container/baskets in a fridge.

38. To wash plates and glasses after eating food/snacks

39. To carry water in a small bucket from the tap or when required or 

asked by family members]

40. To help mother in kitchen in bringing cooking items such as vegetables/
* ingredients, measuring water for making coffee when told

RECREATIONAL

41. To draw simple figures and colour them

42. To water plants

43. To play by passing/throwing and catching the ball

44. To build blocks to copy a given model

45. To play common games like snakes and ladder.
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PRIMARY - II

DO YOU TEACH THE FOLLOWING

PERSONAL

1. To wnlk by himself a distance of 20 feet to fetch an object

2. To climb up and down the stairs placing both feet on each step 

without support.

3. To hold and drink liquid from a glass or cup

4. To take water from the pot to drink when he is thirsty

5. To eat by himself with fingers when food is mixed and given

6. To sit on potty or squats to pass urine or stools

7. To brush teeth with tooth brush/with a finger using tooth 

paste/tooth powder

8. To wash face with soap and water

9. To apply soap on the body while bathing

10. To comb/brush hair

SOCIAL

11. To respond to his name looking at the person when called

12. To go to a familiar person when asked to come near him

13. To play with two other children cooperatively

14. To share his/ her things (books, pencils etc) when requested by his 

classmates or others

15. To great teachers or elders in school or at home

16. To share play material during group games

17. To ask for assistance when injured by others.

18. To use words such as ‘papa’, ‘mama’ etc

19. To ask for help (verbally or gesturaly) for personal needs

< 20. To ask for desired objects gesture vocalization
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ACADEMIC

21. To point to body parts (head, nose, eyes, cars, hands etc) when 

requested

22. To color with a crayon within a given diagram

23. To join dots to form pictures

24. To point out the objects which are big and small

25. To differentiate money from other objects

26. To tell the names of week days in a logical order

27. To point/names atleast five pictures of animals when asked

28. To read his name

29. To write his name

30. To associate time with daily activities

OCCUPATIONAL

31. To dust with a duster cloth the furniture and the other items in the 

house

32. To wash glasses and plates before and after meals

33. To sweep floor with a broom stick

34. To water plants using a water can/hose pipe

35. To clean rice and other pulses

36. To prepare coffee/tea/juice

37. To cut vegetables into small pieces

38. To peal potatoes, cucumber and other vegetables when required

RECREATIONAL

39. To build block to copy a given model

40. To draw simple figures and colours them

41. To look through picture books or comics

42. To collect stamps/stickers
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43. To water plants

44. To play games like police and thief, land and sea etc.

45. To play by passing/throwing and catching the ball

SECONDARY

DO YOU TEACH THE FOLLOWING

PERSONAL

1. To fold paper to fit into an envelop and seals it

2. Uses toilet on his/her own when necessary without any body’s 

assistance

3. To take bath (including, soaping, washing and wiping with a towel) 

closing the door for primary by himself

4. To comb hair

5. To plait hair and puts a rubber band

6. To wear clean clothes

7. To clean his own tiff box, plate, glass and spoon after eating

8. To inform the family members the arrival of a visitor

9. To choose clothes appropriate to the weather conditions

10. To dress and groom suitably to go out

SOCIAL

11. To ask politely to pass on the dishes he wants while having a meal

12. To introduce himself to new people who come to his house

13. To greet and ask relatives or family friends to be seated when they 

come to their house

14. To read the price labels on items (Rs 10.25, Rs 11.15)

15. To buy correct postage from the post office when told

16. To follow verbal directions to move from place to place within a 

building
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17. To express ideas to other people or narrates incidents

18. To use past, present and future tenses of verbs in sentences 

appropriately

19. To ask relevant questions during conversation

20. To point out/tells items of his choice in the restaurant

ACADEMIC

21. To read names of week days

22. To read names of months

23. To do simple addition and subtraction

24. To write name of atleast five vegetables, fruits, clothes, ingredients, 

pulses

25. To write date, month and year in his note book/black board

26. To tell/ gesture what day is today

27. To tell time when long hand is at 3.6.9.12

28. To count one rupee coin and notes upto Rs. 10

29. To group coins (20p, lOp, 5p) to make change such as 35p, 45p, 

65p

30. To identify/name 1 litre/lkg measuring jars/weighing stone

OCCUPATIONAL

31. To climb a ladder to clean or dust the house or paint wall

32. To sweep floor with a broom stick

33. To take phone messages

34. To go to the market to buy provisions

35. To light gas stove/kerosene on her own

36. To clean table after eating food

37. To wash utensils and puts them in respective places

38. To buy ticket or shows bus pass to the conductor
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39. To make bed on his own

40. To wash rice or vegetables when requested

RECREATIONAL

41. To play games like snakes and ladders

42. To play a musical instrument or to sing

43. To play tennis/cricket/other rule governed games with ball

44. To involve in plant care and gardening

45. To dance/clap/tap with tune when music is played (or shows signs 

of enjoying music)

PRE - VOCATIONAL

DO YOU TEACH THE FOLLOWING

PERSONAL

1. To stitch buttons

2. To carry a medium size bucket with water when needed

3. To wash hair with soap or shampoo

4. To shave beard to present himself neat (male)

5. To manage herself during menstruation (female)

6. To wash his/her clothes with soap

7. To iron his own clothes

8. To apply ointment on a cut and bandages if necessary

9. To use public telephone when needed

10. To present self neatly and suitably for varied occasions

SOCIAL

11. To use bicycle or walks independently for simple errands at request 

within 1 km periphery around the house

12. To order item of his choice in a restaurant or a hotel
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13. To stand in queue (for getting into bus, buying tickets, or buying 

rations from a ration shop)

14. To tell time upon request

15. To receive telephone calls and responds or passes on information 

when told so.

16. To define self when teased/exploited by others

17. To tell the name of the city/district/town/village where he is living

18. To express distress when in trouble and seeks help

19. To assist in moving heavy furniture in the house or work place

ACADEMIC

20. To read simple sentences

21. To do two digit addition and subtraction

22. To write simple sentences when required

23. To write a letter

24. To set time on watch

25. To buy thing upto the value of 10 rupees

26. To identify 2 kg, 5 kg, 10 kg weighing stones

27. To measure cloth in meters

28. To add the prices on a receipt up to Rs. 10

29. To tell the name of Prime Ministcr/Chief Minister/ Governor/ 

President of India

30. To name ones own country

31. To tell/indicate different sources of water

32. To describe in very simple terms the functions of lungs, heart, 

kidneys and blood vessels
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OCCUPATIONAL

33. To wipe floor with a wet cloth

34. To cut vegetables appropriately to prepare different dishes

35. To prepare tea/coffee/juice

36. To prepare rice and curries

37. To wash clothes with soap/surf

38. To fetch vegetables and other household items from a nearby shop

39. To fill in personal information in an application from (i.c name, 

age, date of birth, address, father’s name, sex, language spoken)

40. To do simple first aid (fixing band aid, applying pain balm)

RECREATIONAL

41. To play carom, card games (clearance, donkey), scrabble, Chinese 

checkers)

42. To participate in decorating the house for festivals or parties or 

special social occasions

43. To make dolls, greeting cards, or any other craft activity

44. To tend plants - gardening

45. To play request games or rule governed ball games
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APPENDIX - II

INTERVIEW SCHEDULE FOR 
HEAD OF THE INSTITUTIONS

Name of Institution

Type of Institution (Govt/Pvt.) :

Type of management :

Name of respondent :

1. Is the school residential or non residential?

2. When did the school start?

3. What is the principle/philosophy in running the school?

4. Which are the levels of retardation found in children studying here?

5. Which are the classes in which the children are studying?

6. What is the minimum age limit of children of attending the class?

7. What is the maximum age limit of children for attending the class?

8. What is the procedure of admitting of children in this school?

9. What is the procedure of evaluating the children in each class?

10.Is the education given free of cost? (Yes/No)

11. If No, What is the fee collected from the children?

12. What is the salary given to teachers?

13. What is the socio - economic status of children studying in the school

14. How PTA meetings arc organized?

15. Is there any guidance or counseling given to parents by the 

institution?

16. Who are helping in running of the school?

17. What are the future plans of the institutions?
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APPENDIX - III

INTERVIEW SCHEDULE FOR TEACHERS

Name of Institution :

Type of Institution (Govt/Pvt) :

Type of management :

Name of respondent :

Age :

Sex :

Educational qualification :

Special training received if any:

Teaching experience:

1. What according to you are the basic skills to be developed in the 

mentally retarded children for making him/her a self sufficient 

human being?

2. Of the skills mentioned which do you think should be given prime 

importance?

3. Do you think that physical fitness of the children is necessary for 

any learning? What method do you adopt to develop physical fitness 

in these retarded children?

4. How do you react to the statement that the mentally retarded 

children are deficient in language ability and have communication 

problems?

5. What are the strategies that you adopt for covering the language 

deficiency of such children?
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6. How do you handle children with special defects and what are the 

methods you adopt for developing correct speaking skills?

7. What are the strategies that you adopt for developing reading skills 

in the educable mentally retarded?

8. Do you think that these children can be taught writing ? If \es’ , 

what technique do you adopt for developing writing skill?

9. Can the mentally retarded children be trained for social interaction? 

What techniques can be employed for developing social skills?

10. How far can numerical ability be developed in the mentally retarded 

and what are the major strategies employed for developing the

1 same?

11. How do you develop the concept of money in children?

12. How for can artistic skills be developed and what are the 

opportunities that you offer for developing these skills?

13. Do you think the mentally retarded children can be given training 

in home management skills? What are the areas in which they ca 

be trained?

14. Can the mentally retarded be trained for vocational skills? What 

facilities do you provide for vocational training?

15. Which of the two - Residential / Non Residential day centers - do 

you think which is more beneficial for the over all development of 

mentally retarded children ? Give reason for your answers

16. What is the criteria for evaluating the children in each level?

17. What are the instructional materials used for teaching mentally 

retarded children?

18. Are the instructional materials provided by the management or 

prepared by the teachers themselves

19. What are the co-curricular activity ? Provided for the children ?
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20. What are the behavioural problems showed by the mentally retarded 

students?

21. What are techniques adopted for the management of behaviour 

problems?

V

I
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APPENDIX - IV

CHECKLIST FOR IDENTIFYING THE BEHAVIORAL 
PROBLEMS OF MENTALLY RETARDED CHILDREN

ITEMS

Violent and Destructive Behaviors

1. Kicks others

2. Pushes others

3. Pinches others

4. Pulls hair, car, body parts of others

5. Slaps others

6. Hits others

7. Spits on others

8. Bangs objects

9. Slams doors

10. Bites others

11. Attacks or pokes others with weapon (blade, stick, pencil)

12. Throws objects at others

13. Tears/pulls thread from own or others clothing

14. Breaks objects/glass/toys

15. Damages furniture

Temper Tantrums

16. Cries excessively

17. Screams

18. Stamps feet

19. Rolls on floor
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Misbehaves with others

20. Pulls objects from others

21. Interrupts in between when others are talking

22. Makes loud noise when others are working or reading

23. Makes face to tease others

24. Uses abusive/vulgar language

25.. Takes others possession without their permission openly

26. Tells others what to do and wants his/her way (bossy)

Self injurious behaviors

27. Bangs head

28. Bites self

29. Cuts or mutilates self

30. Pulls own hair

31. Scratches self

32. Hits self

33. Puts objects into eyes/nose/ear

34. Eats inedible things

35. Peel skin/wounds

36. Bites nails

Repetitive behaviors

37. Rocks body

38. Nods head

39. Sucks thumb

40. Makes peculiar sounds

41. Bites ends of pen/pencil

42. Shakes parts of the body repeatedly

43. Grinds teeth
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44. Swings round and round
Odd holmvlora

40. Laughs Io self

47. Laughs inappropriately

48. Talks to self

49. Hoards unwanted objects (sticks, thread, pieces of old clothes)

50. Picks nose

51. Plays with unwanted objects like chappel, strings, faeces and dirt 

excessively

52. Kisses, hugs, and licks people unnecessarily 
A

53. Smells objects

Hyperactivity

57. Refuses to obey commands

58. Does opposite of what is requested

59. Takes very long time intentionally to complete a task

60. Wanders outside school

61. Runs away from school

62. Argues without purpose

Antisocial behaviours

63. Lies or twists the truth to his own advantage or blames others

64. Cheats in games or no sense of fair play

65. Steals

66. Makes obscene gestures

67. Exposes body parts inappropriately

68. Makes sexual advances towards members of opposite sex

69. Touches own private parts in public

1
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70. Touches others private parts in public 

7 1. Gambles

Fears

72. Fear of objects

73. Fear of animals

74. Fear of places

75. Fear of persons

1
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APPENDIX - V

OBSERVATION SCHEDULE - REGARDING PHYSICAL FACILITIES 
AVAILABLE IN THE SCHOOL

1. Name of the school:

2. Type of school (Residential/ Non residential):

3. Building facility (Own/Rented):

4. Class room:

a. No. of classrooms:

b. No. of classes in the school:

c. No. of classroom is: (adequate/inadequate)

5. Furniture facilities (Adequate/Inadequate):

6. Lighting:

a. Are the classrooms properly lighted (Natural light) Yes/No

b. Are the classrooms are provided with electric light Yes/No

7. Libraiy:

Have a libraiy or not

8. Water facilities (adequate/ inadequate):

9. Play ground and other recreational facilities:

a. Does the school have play ground:

b. Are the recreational materials provided to the students?
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APPENDIX - VI
I

SCHEDULE FOR COLLECTING DATA FROM RECORDS

1. Name of school:

2. No. of teaching and non teaching staff in the school

No. of teachers No. of clinical 
psychologists

No. of speech 
therapists

No. of 
doctors

No. of
nurse

Male Female

3. Strength of students:

Sex No. of children

Boys

Girls
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