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Foreword from the Principal

National Conference on ‘Emerging Themes and Trends in Teaching of English in Schools' 

has unarguably evolved into a febrile intellectual landscape characterised by ardent and 

passionate discussions and debates on the art and craft of different perspectives and dimensions 

of English Language Teaching. It is remarkable that the Conference provided avenues and forums 

wherein the academicians and scholars could interact with leading luminaries of ELT like 

Dr.N.S.Prabhu, Prof.Paul Gunasekhar, Prof.Amy Lightfoot and Prof. Rajagopal. The spirited zest of 

the academicians and scholars for the unexplored and avant-garde in English pedagogy grew 

visible during the Conference. Instead of perusing the stereotypical, done-to-death traditional 

methods and strategies, there was a discernible refreshing quest for experimentation, which 

perhaps could be the ideational attainment of a Conference. Rather than coming to an end with 

the ritual valedictory ceremony, this Conference has to provoke an endless series of debates 

wherein major outcomes and premises should be subjected to excruciating experiments in reality 

of the classrooms, which ultimately has to judge the stated claims of this Conference."

Prof.Y.Sreekanth

Principal
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Preface

Teaching a language in the classroom can be an unusually complex process at times, 

since it is replete with histories, cultural conflicts and imponderable metaphors and dark 

dimensions of civilisation. It is almost impossible to contemplate an ahistorical, apolitical 

approach to language and language teaching. The teacher of language has to encounter a certain 

resistance and rebellion from the discerning pupil along with intense passions and longings. The 

teacher here should be prepared to venture out into the unchartered tenements of the 

consciousness and device strategies that may not be having precedents in the stereotypical 

versions of the academic pedagogy. His journey could be replete with disasters and mercilessly 

doomed. His Oedipal, Orestian energies leading him to the altar of an unforgiving blind god. The 

facade of pedagogical canons and theories are now beginning to disown him. He finds himself 

disastrously wavering along the borderlines of academicism and maverick experimentation, a 

journey of never ceasing evolutions and involutions. Sometimes in the typical Zen masterly 

fashion, he leaves the things to their own natural course, preferring not to disrupt the harmonies 

of existence. A language class is beginning.....

‘National Conference on Emerging Themes and Trends in Teaching of English in Schools' 

is born out of this central paradox of teaching a language- the multitudinousness of methods and 

strategies which every zealous teacher is likely to harp upon. The enormous volume of papers the 

organisers received is perhaps the most vociferous testimonial of this principle, where every 

teacher could evolve into a theorist and practitioner. Many of them unarguably bore the sparks of 

daring insights and revelations. Their ebullience and authenticity demanded an academic platform 

which is capable of generating a intricate dialectics of the stated hypothesis. "

The Conference aimed at getting insight into the current status, practices and researches 

in English language teaching in India with specific focus on:"

* ICT based language teaching"

* Folklore, mythical and cultural streams that influence language learning"
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* Current practices, trends, innovations and researches in Language teaching in Schools "

* The coordinated e ff orts in English language teaching in Schools with various stake holders for 

better implementation."

Specific Objectives of the Conference were:"

1. To review the status of English teaching in the schools of all the states and UTs of India."

2. To provide a platform for sharing the experience of the teachers, academicians and teacher 

educators"

3. To learn from each other the current practices, trends, innovations and researches in ELT in 

schools"

4. To plan for a coordinated effort in the field of English language teaching with various stake 

holders for better implementation."

Sub-Themes of the Conference included:"

1. Diverse strategies for diverse learners: the need for pragmatism in the English classroom"

2. Teaching English for sustainable development"

3. Integrating sustainability into ELT"

4. Using online corpora for ELT"

5. Reviving bilingual method"

6. Effective teaching strategies for Constructive classroom"

7. Learning English through online communication"

8. Using smart phones for ELT"

9. Blended learning for schools"

10. English teacher as techno pedagogue"

11. Flipped ELT classroom"

12. Innovations in ELT"

13. Assessment practices in the digital era"

14. Continuous professional development of English teachers"

15. Networking among teachers of English"

16. Culture based pedagogy"

17. Differentiated teaching"

18. ELT for learners with disabilities"

19. ELT and counselling, Remediation and Therapy"
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The Conference could achieve most of these stated objectives.

The three day National Conference was inaugurated by Prof.C.Basavaraju, Vice

Chancellor, University of Mysore, on 4.12.2018 in the AV Hall of the Institute in function steeped in 

grandeur and beauty. Prof. Y.Sreekanth, Principal, RIE delivered the Presidential address. Prof. 

C.G.Venkatesh Murthy made the welcome speech. Illustrious academicians and ELT experts like 

Dr.N.S.Prabhu and Prof.Paul Gunasekhar spoke on the occasion. "

Prof.Paul Gunasekhar delivered the keynote address on the topic ‘Enabling Teachers to 

Grow and Flourish'. Prof.Prema Raghavan chaired the session. In the afternoon, there were four 

parallel sessions for paper presentations in which 32 papers were presented. Prof.Meera 

Jayaprakash of Calicut University, Dr. Jessa of Ferook Training College, Prof.Rajagopal and 

Prof.Malli Gandhi chaired the sessions."

Second day of the Conference began with the keynote speech by Dr.N.S.Prabhu on the 

topic ‘ Rethinking Language Pedagogy'. The session was chaired by Prof.Rajagopal. After the 

tea-break, the Panel Discussion was held on the topic, ‘ Teaching of English in India'. The 

panelists were Prof.Sandhya Sahoo and Dr.Vardha Nikalje from NCERT, NewDelhi, Smt. Gayathri 

Devi from RIE, Bengaluru and Prof.Prema Raghavan. Karunakaran B Shaji, chaired the session.

In the afternoon there were four parallel sessions with 33 paper presenters. Prof.Venkatesh 

Murthy, Prof.Prema Raghavan, Dr.C.Praveen and Dr.Paramitha Sastry chaired the sessions."

One of the most remarkable events of the Conference was the Cultural showcasing by RIE 

students in the evening at Assembly Hall, which included among other things staging of 

Shakespere's Othello, Titus Andronicus, Yakshagana performance and a Carnatic music recital. 

The evening got over with the common dinner."

The final day began with Poster presentation session. The major event of the day was the 

key-note lecture by Prof.Amy Lightfoot from British Council whose paper was titled ‘ Teaching of 

English in a Multilingual World - Risks and Responsibilities'. Prof. Y.Sreekanth, Principal chaired 

the session. After the tea-break three parallel paper presentation sessions held. Dr.Rajagopal, 

Prof.Sandhya Sahoo and Dr.Vardha Nikalje chaired the sessions."

Valedictory function was held from 3 PM onwards. Dr.R.Balasubramaniam, Founder 

Director of Swami Vivekananda Youth Movement and Visiting Professor of Cornell University, USA
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had been Chief Guest of the function, presided over by Prof.Y.Sreekanth, Principal RIEM. 

K.B.Shaji presented the report of the Conference. Prof.Ramaa, Dean of Instruction spoke on the 

occasion. "

The function came to an end with the National Anthem.

On the sidelines of the Conference, a book exhibition was held under the supervision of 

Sh.S.Nagaraj, Librarian of the Institute. Prominent publishers put up their stalls at the Exhibition 

which included, Macmillan, Oxford University Press, Routeledge among others."

In all the ways, the National Conference immensely succeeded in inaugurating a discourse 

on the multitudinous themes and ways of English Language Teaching in Indian Schools. With 

three key-note speeches, a panel discussion and 86 paper presentations from Universities, 

colleges, teacher education institutes and schools, the Conference had been an enriching 

experience. The proceedings of the Conference would be published so as to make it available to 

everyone who has evinced a keen interest in the teaching of English language."

Karunakaran B Shaji" 

Conference Convener
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Keynote Speech by N.S.Prabhu

The traditional discrete item approach usually results in the students going home with a few notes in 
their books, usually things that the teacher has written on the board. These might be well-organised 
notes with information on meaning, form and pronunciation accompanied by diagrams and 
examples, or they might be barely legible scribblings that were splashed up on the board 
haphazardly and copied even more haphazardly. Headings for such notes are usually the date on 
which they were taken or the teacher's name rather than something more readily accessible such as 
'Using past tenses in narrative'. The notes students make usually reflect not just the content of the 
lesson, but also the approach taken by the teacher.
An alternative is to start planning a lesson by thinking about what the students will take home as a 
result of it. This could be a set of useful notes as described above or it could be something the 
student has produced such as a quiz, a tourist guide pamphlet to the local area or a video of a play 
written by the students (these last two will take longer than one lesson of course). This approach 
used to be called Project Based Learning; it is associated with Content Teaching or Content and 
Language Integrated Learning (CLIL) as it tends to be called at this time.
The approach is quite simple:

• Give a model eg: a quiz about penguins
• Get the students to analyse it in some way
• Get them to parallel the model eg: write their own quiz, integrating the language features 

they noticed during the analysis stage
Alternatively there might not be a model, and therefore no analysis stage; the students simply get 
started on their 'product' eg: the quiz, and the teacher helps out reactively via correction. This 
approach requires a sufficient level of ability in the foreign language for the student to make a 
reasonable attempt with his or her current interlanguage level.
Rationale
1. Motivation
Most people who work in the field of education would probably agree that a student's motivation is 
one key to their successful learning. One way to enhance motivation is to provide a sense of 
purpose, achievement and direction. Taking home a 'product' that the student has created can 
provide these and enhance motivation.
2. Natural language use
Language is used for doing things, for getting things done. A list of irregular past tense verbs, or a 
conjugation table of the verb to be, for example, are abstract and not representative of natural 
language use; it is not necessarily the case that the student will, as a result, use these in any 
meaningful, communicative way. Creating a product is a purpose in itself: it represents a thing done, 
using language to do it.
3. Autonomy
Students can select topics according to their interests. They can work at home as well as in the 
classroom.
4. Flexibility
Projects can be very short term and achievable in one class period, or they can be spread over a 
much longer time span perhaps devoting just a part of each class to the project.
Types of project/product

• News articles about local or world events
• Crosswords
• Reviews of books, films or music
• Biographies

#20



• Quizzes about history, geography, penguins, learning English, sports etc
• Surveys and interviews with tourists, other teachers, other English speakers (these can all be 

put together as a magazine)
• Write a sketch and perform/video it
• Overdub a documentary or narrative on an existing video

The following comment appeared in a trainee's diary on the first day of a CTEFLA course at our 
centre in Spain. It was written in response to the question "What are your expectations of this 
course?"
"At present I anticipate that the course will challenge one's stamina and commitment due to the 
intensity and concentration on grammar."
While at first this statement suggests a somewhat skewed view of the course, it is not so surprising 
when you consider the contact the trainee had had with the centre to date. The message conveyed by 
a lot of the course documentation is that grammar rules. For example, on applying for a place on the 
course, the first piece of documentation a candidate receives, along with an application form, is a 
pre-interview task. This consists largely of questions that relate to language systems. Assuming an 
applicant is accepted for interview, it is these same questions, again, that become an important focus 
of the interview.
Interviewees who are accepted on to the course are then given a "Pre-Course Task". Again, the bulk 
of this task is concerned with questions of language (as opposed to either learning or teaching). And 
when, on Day One of the course, the timetable is handed out, regular grammar (or "Language 
Analysis") sessions - on such topics as "The Present Simple", "The Futures", and "Modals" - form 
an important strand of the course.
In addition, some centres, at the outset, provide their trainees with a list of the criteria according to 
which their success on the course will be judged. One centre I assessed had prioritised the 
following: "the ability to analyze accurately and present clearly the meaning, form and use of 
grammar structures". There was no reference, however, to anything along the lines of "the ability to 
provide opportunities for authentic language use".
This heavy emphasis on grammar, and the teaching of grammar, re-surfaces frequently in course 
documentation - in the teaching practice points, TP lesson plan rubrics, TP "crit sheet" rubrics, mid
course tutorial forms, etc etc, forming a not-so-hidden agenda. The overriding message that comes 
through again and again is that the language teacher's main job is not so much to create conditions 
for authentic language use, but to teach specific linguistic forms.
Grammar teaching vs...
The net effect of this agenda in the teaching practice classes I have observed, both in our own centre 
and when assessing, is that very often TP students are subjected to lengthy explications of often 
quite subtle points of grammar mediated through overprolonged sequences of display questions, in 
which they seldom produce much language beyond the word or phrase level, and rarely engage with 
the topics or the material. And, at higher levels, where the same old structures have already been 
presented time and time again, learners are often severely underchallenged.
Tutors, wittingly or unwittingly, are often party to this grammar-driven view of teaching, by 
focusing, in TP feedback, less on what the students did (and said) than on what the trainees did (and 
said). The model or metaphor of learning that is being promoted is the "transmission" one: the 
teacher is the conduit conveying discrete items of knowledge to the (supposedly grateful but totally 
passive) learners.
This is a view of language learning that, unsurprisingly perhaps, persists beyond the course itself 
and forms the covert theory of many practising teachers, judging by those candidates who return 
two or three years later to do the DTEFLA. In fact, it sometimes seems as if the "communicative" 
revolution had never happened. The whole profession (and publishers must bear some
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responsibility) seems bent on maintaining the fiction (I will argue it is a fiction) that language 
teaching involves nothing more than simply teaching the language.
Even academics are implicated, trumpeting, for example, the "return of grammar to the centre stage 
of language teaching and learning" (Tonkyn 1994: 12). For many, it seems, the recognition that a 
"focus on form" is a necessary condition for language "restructuring", vindicates "a return to 
teaching discrete decontextualised grammar points, plus or minus overt grammar explanations", as 
Larsen-Freeman and Long (1991) put it. They add: "Clearly, we want to avoid an unwarranted 
inference of that kind". (Larsen-Freeman and Long 1991: 322).
Faint hope! The prevailing winds are grammar driven: language teaching is grammar teaching. And 
it follows that teacher training is training teachers to teach grammar. (The only thing that seems to 
have changed is the amount of grammar to be taught: as linguists scramble to describe it, the more 
there is to teach: not just conditionals 1, 2 and 3, but mixed conditionals; not just words but lexical 
chunks and collocations; not just written grammar but ellipsis, left-dislocation and tails).
... language learning
But to what extent does a grammar-driven view of teaching accord with what is known about how 
languages are in fact learned? Very little. As Rutherford (1987) observed: "Theories of grammar ... 
are not theories of language acquisition". In fact, there is still no conclusive evidence that formal 
instruction in the grammar is a necessary condition for the learning of a language, even in 
classrooms. Ellis (1994) sums up the evidence: "There is little, if any, support for the claim that 
classroom learners must have formal instruction in order to learn the L2". (Ellis 1994: 657; 
emphasis added). The same scepticism for the value of head-on grammar teaching is taken up in a 
number of recent publications. Two examples:
We may need to accept that information about the different meanings certain grammatical items can 
carry may be of more interest and use to grammarians than it is to learners... It is our view that a 
fundamental implication of all current language acquisition research is that teachers would be wise 
to remain sceptical of the long-term effects of any kind of formal instruction on the grammatical 
development of their learners. [Beaumont & Gallaway: 1994: 173]
The nature of our knowledge of language and of language-learning processes is such that...notions 
of optimally accurate and/or effective rules are neither realistic nor desirable in a learning/teaching 
situation... It is much more relevant to the learner's needs that a teacher can provide typical 
language data and monitor learner production effectively (whether for accuracy or for fluency) than 
the most watertight, static formulations of language data be aimed at. [Westney 1994: 93]
(It's important to underscore the point that none of these writers is suggesting that teachers don't 
need to "know the rules". Only that they shouldn't try to make these rules the content of their 
instruction).
So, if grammar teaching doesn't cause language learning, what does? Ellis (1994) goes on to 
observe:
It is possible, however, that there are certain linguistic properties that cannot be acquired by L2 
learners (especially adults), unless they receive instruction in them. ... It is not yet clear which kind 
of instruction works best but there is evidence to suggest that focusing learners' attention on forms, 
and the meaning they realize in the context of communicative activities, results in successful 
language learning. (op. cit. 657-9)
The evidence that he cites comes from researchers like Patsy Lightbown (who co-authored a book 
called How Languages Are Learned, (OUP 1993) which should be compulsory reading for teacher 
trainers at all levels). Lightbown found that learning appeared to be optimal in "those situations in 
which the students knew what they wanted to say and the teacher's interventions made clear to them 
that there was a particular way to say it" (1991:209), quoted in Ellis 1994: 640). That is, there was
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feedback "under real operating conditions" (Johnson 1988). Lightbown calls this a "get-it-right-in- 
the-end" methodology.
Good teachers talk
This suggests an approach that is well captured in statements elementary students made at my 
centre, when questioned about the qualities of the good teacher:
A good teacher:

• Does exercises in which the content (which in principle is not the most important part of an 
English class) is interesting because then the students want to express themselves and speak

• Makes the students talk and corrects them
• When the students want to say something and you can't get it out, they help you because 

when this happens and you end up not being able to say what you wanted you get 
disheartened

• Talks to the students 
Life after grammar
How might such an approach be promoted at the pre-service level? What follows are some 
suggestions organised according to the increasing degree of likely change they might entail:
A greater emphasis should be placed on the fourth P - personalisation - within the PPP paradigm. 
For example, an input session could be devoted to this area alone; and coursebook activities could 
be critiqued with a view to the opportunities for personalisation that they offer. It should be made 
clear that personalisation is not an optional extra tagged on to the model, but is the component 
without which the other components are meaningless - literally.
The enrolment procedures and course documentation should be reviewed to ensure that the agenda 
conveyed to candidates is not one that prioritises language over learning. At the interview stage, for 
example, apart from questions about grammar, candidates could be asked about previous learning 
and teaching experiences: "When did you last teach somebody something? How did you go about 
it?" Success criteria should be drafted to ensure that "the provision of classroom opportunities for 
authentic use" is foregrounded.
The notions of "student-centredness" and "communicativeness" should be expanded to mean not 
simply that students participate and interact. Student-centredness should mean that the lesson 
content should be, where possible, student initiated and student driven. Communicativeness should 
be defined qualitatively - e.g. as Puchta and Schratz (1993:3) define it: "If the participants are being 
both frank and considerate, independent yet cooperative, and are speaking willingly and 
comprehensibly to particular listeners about things that matter to them both, then the quality of 
communication is high". The terms STT (student-talking-time) and TTT (teacher-talking-time), 
traditionally used to measure the degree of "student-centredness" should be scrapped, as they create 
a false distinction. Teacher talk is as valuable as student talk, if it provides learners with authentic 
input.
A tendency to want to increase the "language" component of pre-service courses, at the possible 
expense of "learning" components, should be resisted at all costs. If CLT is to become more 
communicative it must be supported by an understanding of how language is learned, not described. 
Rather than the traditional, product-oriented, training syllabus of discrete language items ("Perfect 
aspect", "Modals", "Narrative tenses" etc), the language component should perhaps be designed in 
process terms, for example: "Lesson planning: anticipating problems"; "Using reference sources"; 
"Investigating language transfer" (Kerr 1994). In other words, language awareness should be 
viewed as "awareness of when linguistic knowledge is what is needed, and the ability to locate, 
interpret and apply that knowledge. In this sense, linguistics in the content of TEFL training should 
be regarded less as a content area than as a skill area." (Edge 1988, emphasis added).
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The programme could be re-designed so as to position fluency-type activities (or authentic use 
activities [Scrivener 1995]) sooner in the course, and to postpone the introduction of presentation 
techniques, on the assumption that (a) this may serve to attach greater importance to authentic use; 
and (b) presentation techniques, involving as they do a minimal degree of language analysis skill, 
are relatively late acquired.
Offering an alternative to the (grammar-driven) PPP model and developing the requisite
management skills that would realise it. Consistent with Lightbown's finding, the essential skills for 
a "get-it-right-in-the-end" methodology are a) setting tasks that produce learner output; and b) 
providing feedback on this output. A brief taxonomy of such skills might include the following:

• Task-setting skills for output
• Asking questions; "real" questions vs display questions; nominated vs open questions
• Eliciting: words, phrases, full sentences
• Student-initiated questions
• Setting up teacher->student and student->teacher exchanges
• Setting up open and closed pairs work
• Dialogue building
• Setting up group work and report-back
• Setting up survey/questionnaire (milling) type activities + report
• Setting short communicative writing tasks
• Setting up extended speaking activities, e.g. "show and tell", simulations and role plays 

Feedback skills
• feedback on content
• feedback on form: negative feedback
• clarification requests
• rephrasing/reformulating
• error analysis
• instruction and explanation (including rule formulation)

These, then, are the skills that could be foregrounded in initial teacher training. (I am aware that 
many courses do in fact emphasise the importance of these skills - but often only as "practice" 
techniques within the presentation-practice paradigm).
Note that feedback skills 1 - 4 make no requirement of analysis; feedback skills 2 - 4 require, 
however, that the teacher can recognise what is "correct" or not, or, more specifically, what is a) 
intelligible; b) accurate; c) appropriate. I suggest that some of the time traditionally taken up on 
initial training courses with "language analysis" could usefully be spent on "error analysis" instead, 
including "grammaticality judgement tests": for example, playing trainees recordings of learner 
output and asking them to indicate when they hear an error. This could be followed up with more 
detailed analysis of transcripts of the recordings.
Notice, also, that "instruction and explanation" is a "late-acquired skill", in that it assumes the 
ability not only to analyse learners' mistakes but to provide corrective "rules" - or, more usefully, 
"rules of thumb" (see Swan 1994). At this stage learners could be introduced to "presentation" 
techniques that - in more traditional courses - are dealt with much earlier in the programme. 
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Keynote Speech by Prof.Amy Lightfeet, British Council

Teacher Talking Time (TTT) was considered a bad thing when I first trained to be a teacher more 
than twenty years ago. I had a 'problem' with my TTT in as much as there was too much of it 
according to my tutors. However, we all learned our first language partly by listening to it and 
making sense, eventually, of what we heard. Most of what we heard was our parents speaking to us 
ie: Parent Talking Time (PTT).
Clearly there are many other factors involved in first language acquisition, and many more in 
second language learning by adults, than just making sense of what we hear, but, that which we hear 
and make sense of remains a singularly powerful learning and teaching factor; perhaps a very 
underated teaching tool.
TTT may be divided into two main types: asking questions and saying things ie: making statements. 
The following is an account of helping teachers in training aware of their TTT as a teaching tool; a 
contributing factor in their learners' understanding and learning of a second language.
Teachers and question types
Background
In 1994 a candidate on what is now the Cambridge DELTA course, and on which I was course tutor, 
conducted an experiment in which he recorded himself teaching and analysed his TTT according to 
criteria defined by Michael Long (1983) and further developed by David Nunnan (1987). These 
criteria related to question types, which were: 'Display' questions, in which the teacher asks students 
to 'display' their knowledge of language eg: asking: 'What colour is my shirt?' in order to ascertain 
whether or not the student knows the appropriate vocabulary item, and 'Reference' questions to 
which the teacher does not know the answer eg: 'What did you do at the weekend?'.
The Diploma candidate added two other criteria to his analysis which were:
1. Purpose
In other words why was the question asked in the first place?
2. Linguistic Demand
In other words how much did the student have to say in order to answer the question? eg: a 'Yes/No' 
question requires very little in terms of language production from the student, whereas a question 
such as 'What did you do this weekend?' might demand much more (although I have worked with 
some students who are adept at giving a minimalist answer to this question eg: 'I sleep'!).
The 'Purpose' analysis was intended to see to what extent the use of questioning was procedural ie: 
pertaining to the management of the class and lesson, and to what extent it was 'communicative' ie: 
using questioning to discover something not already known by the questioner. The 'Linguistic 
Demand' analysis was intended to see to what extent the students were invited to take long, as 
opposed to short, turns. In other words how much they were invited to contribute linguistically 
during the lesson; how much time they were given to practise speaking English. (This following 
Nunnan's suggestion (1987) that longer turn taking contributes to greater proficiency in second 
language usage.)
The results of this analysis were: the students were predominantly asked display questions, (which 
seemed to have little or no purpose), and the majority of the questions required little more than a 
nod or shake of the head by way of answer.
Following this analysis the candidate, for reasons of his own, resolved to eliminate all display 
questions and all questions which required a short turn response from his teaching.
A continuing experiment
As well as asking many teachers in training to record and evaluate their TTT as described above I 
have asked them to further their analysis by introducing other criteria for inclusion. These include:
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'Waiting Time' ie: the length of time the teacher waits for a response having asked a question; 
'Authenticity' ie: a question may be 'procedural' in as much as it is an aspect of classroom 
management eg: giving instructions/checking understanding/etc. or it may be genuine piece of 
communication eg: 'What did you think of the new Harry Potter film?'
This differentiation may seem very similar to that between 'display' and 'reference' questions. 
However, the distinction I intend here is that between classroom management (procedural) issues 
and those which the students may understand as 'real' (or 'Reference') questions. For example 'Could 
you open your books at page 17?' is unlikely to be seen by anyone as anything other than a 
procedural question.
Waiting time
Typically the teacher asks a question, waits for a second or two, feels undermined by the lack of an 
answer, then asks another question or gives the answer him/herself. I asked the participants on an 
INSET training programme to ask a question then wait, however long it took for an answer from the 
students. One teacher I observed asked the question: 'What is the difference in meaning between 
'walk' and 'run'. Seventeen seconds later a student offered an answer. Meanwhile the teacher sat 
silently. The other students in the room did not agree with the answer ('running is quicker than 
walking') and eventually decided that when walking one foot is always on the ground, whereas 
when running both feet are off the ground at times - a series of leaps.
The interesting thing was that the teacher waited, he knew the answer to his question, but he knew 
that thinking time was involved and that rehearsal time was involved as well: thinking time to come 
up with an answer; rehearsal time to work out how to give the answer in a foreign language. Wisely 
perhaps, he waited: it is easy to answer questions such as 'How are you?' 'Fine', or 'Do you smoke?', 
but many questions which require longer turn-taking also require thinking and rehearsal time. This 
waiting time became an integral part of the continuing experiment. It also gave rise to the issue of 
the 'right to silence', in which students are not required to say anything until they want to do so, 
which is commented on later in this article.
Authenticity: Initiation Response Feedback (IRF)
IRF is a well known phenomenon: the teacher asks a seemingly genuine question eg: 'What did you 
do last night?', the student responds eg: 'I went to the cinema.' then the teacher comments on their 
langauge display eg: 'Good!' (meaning: Good, you got the grammar etc right), the student then says: 
'No'. What is going on here in the student's mind is not a comment on his/her language display but a 
genuine peice of communication, obviously the intended meaning was: 'No, it wasn't a good film.'.
A variant on this might be:
T: What did you do last night?
S: I've been to cinema.
T: Is that right?
S: Yes.
Again the teacher's response has been to question the correctness of the student's grammar etc., but 
this is not what the student has understood: the student is still communicating at the level of one 
human being to another. Clearly teachers need to help students say what they want to say correctly 
(phonologically, grammatically, lexically etc) but the above IRF sequences beg the issue of when it 
might be most appropriate to comment on language display and when it might be better to remain a 
human being engaging in conversation (and storing up the language display issue for later lessons?). 
As part of the continuing experiment I have asked candidates on teacher training programmes to 
note incidences of IRF, and to comment to themselves on the appropriacy,or not, of comment on 
language display to students at different points within a lesson.
The right to silence
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The issue of waiting time, particularly, leads to the issue of whether or not a student may be ready 
to contribute in class, and to the issue of whether or not a teacher should require a student to 
contribute. Clearly some students contribute even before invited (or welcome!?) to do so, others are 
more reticent. Krashen (1981) suggested that contributions by students are only indications of what 
language they have acquired, rather than indications of what language they are acquiring.
The issue in the continuing experiment was to what extend might a teacher ask/require a student to 
contribute and to what extent did contributions by students indicate their ability with the foreign 
language. After all, many people are very quiet in their own languages though they have an expert 
mastery of it.
The continuing experiment, therefore, asked participants not to nominate individuals, but wait until 
any individual appeared to want to contribute. (An aside: I once watched a horrific lesson in which 
the teacher continually asked a particular student to contribute when she was not ready to do so: she 
found the pronunciation of the language point impossible. Rather than helping her, the teacher 
relied on showing her that all the other students, of different language backgrounds, could do it, 
therefore, so could she. She finished the lesson in tears.)
Part two: making statements
In the seventeenth century Nicholas Clennard gathered together a 'motley group' of learners and 
'caused their ears to be assailed by Latin and nothing but Latin'. He claimed that 'after a month, each 
of them babbled it fluently after their fashion'. He described his methodology in these terms: 'whilst 
I stood by and made the thing more apparent by gesticulation'. (Howatt 199...) An example of 
highly refined teacher talk (TTT)? Perhaps based on the obvious parallel of parent talk (PTT)?
Some centuries later Sauveur published his account of learning through physical response (TPR), 
(see also Asher, Krashen and Terrell). The human voice had an acknowledged role in second 
language learning many years before the present. In fact documentation on 'Natural Approaches', in 
which the prime source of 'input' is the teacher's voice abounds. The human voice was 'out' when I 
was a teacher in training, hopefully it can come 'in' again. The secret is merely to be aware of what 
you are saying: the words you use; the way you pronounce connected speech, and the extent to 
which you help your learners become aware of these factors.
A short story for you:
What do the following mean?
splink; fuitzkerlick; blanetch; splean; bloimp; tront; plimp
No doubt you have no idea at all (as I have just made these words up), but in the following story, 
which could be a bit of teacher talk, I am sure all will be clear.
The story:
Dick and Dora were splinking along the highway in their brand new fuitzkerlick when a twenty ton 
blanetch coming in the opposite direction went out of splean and skidded into their lane. The 
blanetch boimped into their fiztkerlick with a sickening crunch. Fortunately Dick and Dora were not 
tronted, only plimped.
The meaning of the 'new' words in this story have not been made clear by 'gesticulations', as in 
Clennard's methodology, but I am sure that they have been made clear. Obviously there is nothing 
new in using context to help students understand meaning. But the point of the continuing 
experiment was to make teachers in training aware of how they could use their TTT in creating a 
PTT type environment: how they might use their speech to help with understanding and, to an 
extent, create an environment of 'comprehensible input'.
In this continuing experiment I ask teachers in training to record themselves teaching, analyse what 
they say according to the criteria above, and to consider ways in which, by talking, they can make 
language comprehensible to their students. Just making language comprehensible is not enough to
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enable students to use it. But, learners will never be able to use that which is incomprehensible to 
them.
Try this exercise:
How many sentences can you make with the following elements, in any order, adding grammatical 
words only (e.g. articles, prepositions, auxiliaries, relative pronouns etc)?:
Kim/ dog/ run over/ bus
Answer: There are at least four possibilities:
a. Kim's dog was run over by a bus.
b. The bus ran over Kim's dog.
c. It was Kim's dog that had been run over by a bus.
d. It was a bus that ran over Kim's dog.
This is an exercise in "grammaticisation" - in adding grammar to basic semantic propositions in 
order, for example, to make the subject-object relations clear (through the use of the passive, for 
example); to show the relationship between nouns (through the use of 's, for example); and to 
clarify time relations (through the use of tense markers). (Note that examples a) to d) by no means 
exhaust the possibilities - we can of course change definite articles to indefinite; use future, present, 
present perfect, or past perfect etc instead of past).
This exercise is only partially interesting, however, since it doesn't tell us why we should want to 
perform any of these operations in preference to any other. This is why we need to look at contexts: 
Which of the above four sentences fits best into each of these "mini-contexts"? That is, which 
sentence fits into the missing sentence slot?

1. Two vehicles came round the corner at great speed, a lorry and a bus.
2..........
3. Miraculously, the animal was unhurt.
4. Kim's family has had bad luck with animals. His sister's cat was poisoned.
5............
6. And the goldfish died of starvation.
7. I was wrong in thinking that Jane's cat had been run over by a bus.
8............
9. Jane's cat is still alive and well.
10. For years they blamed the animal's death on the rubbish truck. They were wrong.
11........
12. One day the bus-driver confessed.

The best answers here are probably: 1. (b); 2. (a); 3. (c); 4 (d).
This is an attempt to show that the choice of what "grammar" to add to the basic propositions 
depends on context. The context dictates the order in which these propositions are to be presented. 
The grammar (the articles, tenses, use of passive vs active etc) is then "added" to make it clear what 
the internal relationships are in the sentence. "Grammar", then, is less something that simply is than 
something we do - a process, in other words. Hence the term "grammaticisation" (Rutherford 1987). 
Grammaticisation takes place at the interface between words and context.
It is also thought that "grammaticisation" is a useful way of describing the way language develops. 
Both first and second language development is a process of "adding grammar". A child's language 
goes through stages in which propositions are represented lexically, that is, without any 
grammaticisation, as in these examples:
Daddy shoe
Mummy work
It is only later that these become "grammaticised" to
That's Daddy's shoe.
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Mummy's working.
Second language acquisition seems to follow a similar route. We are all familiar with "de- 
grammaticised" utterances of this type:
No do homework.
Close window - too much noisy
It is only at a later stage that these "lexicalised" utterances are "syntaticalised" (to use Skehan's 
terms: Skehan 1994). In other words, the direction of both first and second language development is 
words > grammar
This developmental direction is not, however, reflected in most teaching materials. Traditional 
grammar practice tasks usually involve learners mapping new words on to an existing structure:
"We start out with a target grammatical structure and we require our learners to manipulate this 
structure by changing the lexical items in some way" (Batstone 1994). That is:
grammar > words
"Why not, then, simply reverse the pattern? Instead of giving learners fully formed grammatical 
items, give them words instead, and get them to do the grammaticizing for themselves." (Batstone, 
ibid.)
What sort of activities are consistent with a "words-to-grammar" model?
"Propositional clusters"
That is, activities in which students have to add grammar to basic semantic propositions, as in the 
first exercise in this paper. Newspaper headlines are good for this, since they are, essentially, de- 
grammaticised sentences:
PM MEETS QUEEN = The Prime Minister has met the Queen.
BREAD STRIKE TALKS CALLED OFF = The talks about the bread strike have been called off. 
Reconstruction tasks
That is, "adding the grammar" to whole texts that have been reduced to their basic propositions. For 
example:
1. Expand this headline into a full sentence. Can you predict the story?
ALLERGY KILLED WOMAN HOURS AFTER BITE OF NUT
2. Now, use the words (in the order given) to complete the text. There are three sentences. 
woman died acute allergic reaction two hours
biting nut Indian take-away meal
Mrs Louise S. knew allergic
some nuts went straight hospital
realising bitten one
She admitted 10pm died 11.45pm
acute anaphylaxis allergic reaction
can cause choking
[See Appendix, below, for the complete text]
Picture stories
This is not a new technique but it seems to have fallen from favour: students use a series of pictures 
with accompanying word prompts to tell a story - as in 
fox see crow tree eat piece cheese.... etc
Dictations
These are a form of reconstruction activity, since students have to "add the grammar" to the 
meaning carrying words that they pick out of the stream of speech. One form of dictation is siply to 
dictate the meaning-carrying words, as in a telegram:
SORRY CAN'T COME THURSDAY TOO BUSY PHONE ME WEDNESDAY INSTEAD 
MOLLY
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The students have to recast this as a fully formulated message.
"Word poems"
Many poems (especially twentieth century ones) are "de-grammaticised". For example: 
the sun
a field of wheat
two butterflies
gold on gold
on gold
a memory
that August
you and me
walking on gold
[Ruth Norby]
Ask students to recast the poem as a piece of prose. Alternatively, get them to turn a prose 
decription into "poetry" by taking out the grammar.
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Keynote Speech by Prof.Paul Gunasekhar

A theme that has emerged conspicuously in this conference is the distinction between, on the one 
hand, "method-based", and, on the other hand, "people-based", teaching (see Bax, this volume). In 
one guise or another this distinction underlies a frustration frequently expressed at the conference, 
to wit: that DTEFLA candidates typically "play safe", stick to conventional PPP-type lessons, fail to 
engage their learners either cognitively or affectively, fail to provide opportunities for authentic 
language use, fail, in short, to show anything but the most superficial allegiance to a truly 
communicative approach.
Part of the blame can, of course, be attributed to the demands of the scheme itself - the washback 
effect of the evaluated lesson, and the security that attaches to having a seamless, unproblematic, 
but totally constraining lesson plan. The dogged adherence to presentation models of teaching may 
also be due to the persistent effects of initial training, which, rightly or wrongly, encourages a 
simplistic cause-effect view of learning and hence a transmission model of teaching. And, maybe, 
more worryingly, the kind of mechanistic teaching so in evidence is symptomatic of a much more 
pervasive condition: what I call "new methodism" (in contradistinction to the postmethodism being 
trumpeted from some quarters - see, for example, Kumaravadivelu 1994). New methodism is the 
belief - either overt or covert - that language learning is simply learning language, i.e. the conscious 
mastery of the formal linguistic systems (see Thornbury 1996) - a belief, incidentally, that 
permeates the design of most current published materials. One could be forgiven for wondering, on 
the evidence of many assessed DTEFLA lessons, if the Communicative Approach had ever 
happened at all.
Faced with this methodological intransigence on the part of our DTEFLA candidates, at our centre 
we have had recource to a programme we call, not without reason, "grammar de-tox". Basically, it 
is two-pronged. On the one hand we adopt a top-down approach, attempting to subvert the 
grammar-driven, accuracy-to-fluency model of lesson design, by encouraging experimentation with 
models that foreground fluency, while still allowing space (albeit a small space) for a focus on form. 
The bottom-up approach, which is the subject of this paper, involves the critical analysis, by 
trainees, of their own teacher talk, on the assumption that it is not so much the presence or absence 
of so-called "communicative activities" as the quality of interaction in the classroom that 
determines the degree of authenticity of the language learning process. To borrow a metaphor used 
by Peter Maingay in his paper: teaching needs to be seen as a kind of conversation; or, as Roger 
Hunt put it, the teacher needs to develop "the ability to work with the people in the room."
This requires the introduction of a very simple (and by no means exhaustive) taxonomy of teacher- 
talk features. These include:

• IRF sequences (initiate-respond-follow up)
• Feedback on content vs feedback on form
• Display vs referential questions
• Wait time
• Student-initiated questions
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IRF sequences, especially where the F consists of feedback on form rather than on content - i.e. the 
standard "eliciting" technique - have been blamed for constraining the development of authentic 
discourse in classrooms:

"At times...the IRF structure makes it unattractive and unmotivating for students to participate in 
classroom interaction, since their responses may be evaluated or examined publicly, rather than 
accepted and appreciated as part of a joint conversation" (van Lier 1996: 151)
Note that van Lier is wisely cautious ("at times"): the fact is, for many teachers, eliciting is heavily 
ritualised, and virtually the only way they know how to talk to learners.
With regard to display vs referential questions, Nunan suggests that "it is not inconceivable that the 
effort involved in answering referential questions prompts a greater effort and depth of processing 
on the part of the learner" (Nunan 1989: 30). I would go further, and argue that the effort involved 
in asking referential questions prompts a greater effort and depth of processing on the part of the 
teacher.
As for wait time, Nunan, again, quotes studies that show that, when teachers are trained to wait 3 or 
4 seconds, instead of the customary one, there is not only a decrease in the failure of students to 
respond, but there is an increase in average length of students' responses. Moreover, the proportion 
of student initiated questioning increases. All of these adjustments would seem to be worthy 
objectives in a communicative classroom.
Finally, the class where students ask at least some of the questions - unsolicited - would seem to be 
a healthy class, not only in terms of the "balance of power", but also on the grounds that, if it is true 
that language is learned through interaction and the negotiation of meaning, it would seem 
encumbent on teachers to encourage as much interaction as possible, from all directions, and 
involving all parties.
Once having introduced trainees to these features, (through, for example, the analysis of short video 
extracts), and in order to sensistize them to their own use (or abuse) of them, we ask them "to 
confront their own teaching" (to use Alex Teasdale's expression - see his paper in this volume). 
Trainees are set an assignment which involves first audio-recording a short section of teacher- 
fronted classroom interaction in one of their own classes (it often takes two or three attempts before 
they find a piece that is exploitable). They are then asked to transcribe the segment, and subject it to 
"discourse analysis" - focusing in particular on the kinds of questions asked - and to evaluate it in 
terms of its "communicativeness". (As background reading we recommend Nunan 1987, 
Kumaravadivelu 1993, and Burns 1990).
The transcription and its analysis is then submitted as an assignment and assessed according to both 
the degree of command of the issues, and the depth of critical reflection it demonstrates.
More importantly, however, (and more elusively) is the extent to which this raised awareness is 
translated into classroom practice. Entrenched patterns of interaction are neither easily accessible 
nor painlessly changed. Teachers feel uncomfortable once stripped of their dependence on eliciting, 
for example. However, in combination with radical adjustments to lesson design, qualitative 
improvements in teachers' interactions do occur, supporting the claim (and the theme of this 
conference) that reflection can trigger change.
Paying lip service to CLT
Scott Thornbury
The article on this page was first published in EA (Elicos Association) Journal, Winter 1996. 
Abstract
The failure of many self-styled "communicative" teachers to engage their learners in truly 
communicative language use may have its roots in the messages - either explicit or implicit - they
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received in their initial training. This article examines some of those messages and suggests ways in 
which language use, as opposed to usage, could be prioritised in training.
Two stories
I was observing teaching practice on a pre-service course where the students were a mixed bag of 
nationalities, including Japanese and Armenians. The teacher had set an intermediate class a text on 
earthquakes. At no point in the lesson, either before they read the text or afterwards, did the teacher 
ask the students if any of them had experienced an earthquake, or whether it worried them that the 
city in which the class was taking place happened to be on a major fault line.
In another class of beginners, the trainee teacher was teaching comparative adjectives. He used a 
board full of stick figures to teach "taller than..." and "older than..." In an hour's lesson the students 
were never invited to use this language to talk about themselves - and this despite the fact that one 
of the students was a good half head taller than anyone else in the class!
These experiences are by no means rare - nor perhaps surprising, given the pressure trainees are 
often under to "perform" (more on this later). What was particularly surprising was the fact that, 
during feedback on these lessons, in neither case did the tutors pick up on the failure of the trainee 
teachers to exploit opportunities for real language use. It did not seem to be high in their list of 
priorities, despite frequent references during input sessions to the "communicative" nature of the 
methodology being promoted.
A discrepancy
The failure of self-styled "communicative" teachers to provide their learners with opportunities for 
authentic language use is well documented. Nunan, for example, noted a basic discrepancy between 
what teachers say they do, and what they in fact do: "There is growing evidence that, in 
communicative classes, interactions may, in fact, not be very communicative" (Nunan 1987: 144). 
Legutke and Thomas (1991) are less circumspect:
In spite of trendy jargon in textbooks and teacher's manuals, very little is actually communicated in 
the L2 classroom. The way it is structured does not seem to stimulate the wish of learners to say 
something, nor does it tap what they might have to say. ... Learners do not find room to speak as 
themselves, to use language in communicative encounters, to create text, to stimulate responses 
from fellow learners, or to find solutions to relevant problems. [Legutke and Thomas 1991: 8-9]
The condition is by no means restricted to trainee or novice teachers: the evidence from the 
observation of teachers on in-service courses suggests that the kind of teaching Legutke and 
Thomas describe is persistent and widespread. There have been few attempts, however, to identify a 
cause (or causes). I want to argue that an area worth investigating might be the messages that 
teachers receive - either implicitly or explicitly - during their initial training. As both a tutor and an 
assessor under the RSA/Cambridge CTEFLA scheme, I have a growing suspicion that the 
methodology that is generally being promoted by the scheme is fundamentally at odds with the 
view of learning that supposedly underpins it. Lip-service is being paid to CLT: the practice is 
somewhere else entirely.
Grammar rules, OK?
The following comment appeared in a trainee's diary at the outset of a pre-service course at our 
centre in Spain. It was written in response to the question "What are your expectations of this 
course?"
"At present I anticipate that the course will challenge one's stamina and commitment due to the 
intensity and concentration on grammar."
Where did the trainee get the idea that there would be such a heavy emphasis on grammar? Partly, 
no doubt, from the folk wisdom that the teaching of a language involves little more than imparting 
the rules of its grammar. But if so, this was an expectation reinforced at every stage of the process 
leading up to an including the first day of the course.
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For example, the application form for the course is sent out along with an "Applicant Test". This 
consists largely of questions that relate to language systems such as:
I. Which is the "odd one out" in each group, and why?
1. The plane was hi-jacked by a woman.
2. The tourists were attacked by a gang.
3. The soldier was hit by a bullet.
4. The trains collided by a river.
5. Three hundred people were killed by the earthquake.
(...)
II. Can you think of any exceptions to the following "rules"?
A. "the" is not used with names of people.
B. The past form of the verb is used to describe finished events or states.

(...)
III. Identify any incorrect sentences in this list, explain the error and supply the corrected version:
A. What did you say was your name?
B. I've been to China last year. (...)
Assuming an applicant is accepted for interview, it is these same questions that become an 
important focus of the interview.
Interviewees who are accepted on to the course are then given a "Pre-Course Task". Again, the bulk 
of this task is concerned with questions of language (as opposed to either learning or teaching). And 
when, on Day One of the course, the timetable is handed out, regular grammar (or "Language 
Analysis") sessions, on such topics as "The Present Simple", "The Futures", and "Modals", form an 
important core of the course. In addition, some centres, at the outset, provide their trainees with a 
list of the criteria according to which their success on the course will be judged. One centre had 
prioritised the following: "the ability to analyze accurately and present clearly the meaning, form 
and use of grammar structures".
It is hardly surprising, therefore, that trainees expect "intensity and concentration on grammar." The 
agenda of the course, on the evidence of all the documentation they receive in advance, seems to be 
entirely grammar-driven.
A hidden agenda
Subsequent documentation often serves to confirm this initial impression. For example, one centre 
invites trainees to assess themselves in advance of a mid-course tutorial, and asks them, among 
other things, to consider their "ability to analyze language items" and their "use of basic drilling and 
correction techniques". There is no mention of "provision of opportunities for authentic use", for 
example. At another centre the checklist of items to be evaluated in the tutorial starts with:

• highlighting form
• structure
• stress
• sounds
• intonation
• concept checking
• controlled practice/accuracy practice - e.g. drilling
• etc.

The only mention of "communication" comes as a sub-heading under "Productive Skills" - 
"communicative tasks". Again, no mention is made of real language use. And guidelines for 
teaching practice - so-called "TP points" - seldom include reference to authentic use either. On the 
contrary, a large proportion of practicum time is devoted to the presentation and practice of discrete

#35



linguistic items, where students are treated as if they had nothing more to contribute to the lesson 
than to answer questions about grammar.
At most, trainees might be invited to "personalise" the targeted grammatical item once presented 
and practised. It is hardly surprising that this "personalisation" stage is often squeezed into the last 
few minutes of the class, if it is included at all.
The overriding message that comes through again and again is that the language teacher's main job 
is not so much to create conditions for authentic language use, but to teach specific linguistic forms, 
forms that are always pre-selected, often only minimally contextualised, and rarely personalised. 
The net effect in the teaching practice classes is that students seldom produce much language 
beyond the word or phrase level; they are rarely engaged with the topics or the material; and, at 
higher levels, they are often severely underchallenged.
Performance and risk
Allowance should be made, of course, to the peculiar conditions under which teaching practice 
takes place. The performance nature of the practicum has a distorting effect on even the best 
intentions. And it is well documented that novice teachers are so fixated on their own behaviours 
that they ignore the needs of their students:
Their inadequate knowledge of classroom procedures ... appears to prevent novice teachers from 
focusing on what pupils are learning from academic tasks. Instead, working memory is devoted to 
monitoring their own behaviour as they attempt to imitate or invent workable procedures. (Kagan 
1992:145)
This is a tendency that tutors themselves are in danger of reinforcing, through a pre- and post-lesson 
focus on procedures - "You did this... you didn't do that ... you could do this ..." - at the expense of 
what it is that the students were doing or saying (or not saying). Often, in fact, trainees are very 
good at engaging with their learners in the earlier part of the course, but the pressure on "product- 
type" lessons - the well-crafted, technically fluent lesson - and the final long lessons in particular, 
diverts the attention of everyone, tutors and trainees alike, away from the "processes" of teaching 
and learning.
And, in defence of the two trainees whose lessons I described at the start of this paper, personalising 
material always runs the risk of unsettling learners, of stirring latent anxieties. Both trainees, when 
questioned, felt that both to open a discussion about earthquakes and to ask students to make 
comparisons about each other was potentially threatening. In response, all I can say is that all 
human communication is potentially threatening; we need to be sensitive to this fact, and authentic 
in our response to learner discomfort; but if we shy away from any potentially risky interaction, 
then the purposes for which language is designed will never be properly tapped.
Nevertheless, lack of experience or fear of discomforting learners does not explain the hidden 
grammar agenda that surfaces in the pre-course documentation, in the course programme, and in 
assessment criteria of many current pre-service courses. In fact, this agenda is not always that 
covert. Many trainers, despite their lip-service to a communicative approach, seem to be explicity 
endorsing a "present and drill"-type methodology, suggesting that there is, indeed, a much-touted 
"return of grammar to the centre stage of language teaching and learning". (Tonkyn 1994: 12)
A fallacy
I have argued elswehere (Thornbury 1995) that this grammar revival is based on a misguided view 
of how languages are learned: a condition that Skehan (1994: 181) calls the "linguistic fallacy":
"that there is a straightforward relationship between how grammatical systems are described, and 
how they should be used practically." Or, for that matter, how they should be taught. Even some 
academic grammarians have come round to the view that a wide gulf may separate the describable 
and the teachable:
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We may need to accept that information about the different meanings certain grammatical items can 
carry may be of more interest and use to grammarians than it is to learners... It is our view that a 
fundamental implication of all current language acquisition research is that teachers would be wise 
to remain sceptical of the long-term effects of any kind of formal instruction on the grammatical 
development of their learners. (Beaumont and Gallaway 1994: 172-3)
This scepticism does not seem to be shared by a number of training centres, however. This would 
not in itself be worthy of comment if the centres concerned did not openly subscribe to a 
"communicative" methodology. Yet, wherever there is an explicit statement of approach, it is 
invariably in communicative terms, albeit qualified, quite often, as "eclectic" or "balanced".
Small-c communication
What is meant by this use of the term "communicative"? I suspect that many centres simply mean 
by this that students are encouraged to interact, that pair and group work are valued, and that certain 
techniques, such as "information gap" activities, are promoted. This I would call small-c 
communication - communication as a medium, irrespective of message. It is on a par with small-s 
student-centredness, which usually means nothing more than that students are encouraged to talk, 
and that the teacher should not.
Both communicativeness and student-centredness, defined in these weak terms, are compatible with 
a grammar-driven presentation-practice-production methodology. The communicativeness and the 
student-centredness come into operation as a way of structuring practice and production activities. 
But a grammar-driven PPP methodology is not CLT.
Meaning vs form-driven teaching
CLT is predicated on the belief that "the importance of structure is not denied but it is thought that it 
is the need to express meanings that drives language development forward." (Skehan 1993: 17). In 
other words, CLT is not grammar-driven, it is meaning-driven. It is fundamentally at odds with the 
ruling PPP paradigm, predicated as it is on a syllabus of forms which are first presented to learners 
before they are encouraged to enlist them to make meanings. As Willis (1990) has convincingly 
shown, there is a basic contradiction in a methodology that, on one hand, is organised around a 
syllabus of pre-selected discrete grammatical items, and, on the other, purports to be driven by the 
meanings the learners wish to express. Sooner or later, these two agendas are going to part 
company. It is simply inconsistent to say to learners, on the one hand, "Say whatever you mean" 
and, on the other hand, "Use the third conditional."
Nevertheless, proponents of a traditional, form-focused, presentation methodology have taken heart, 
recently, in a re-appraisal of the role of grammar, partly in the light of fossilization studies (e.g. 
Higgs and Clifford 1982). Researchers have concluded that "there seems to be a positive effect (i.e. 
higher accuracy) for an increased focus on form in the communicative classroom in 
general" (Williams 1995: 15). Hence, the claim that "grammar is back". (Tonkyn, op.cit). What is 
often overlooked, however, is that those who are arguing for a focus on form are not arguing for a 
form-driven pedagogy - a focus on forms (Long and Crookes 1992). The form focus is not the 
starting point of instruction as in the PPP paradigm: it is provided in response to the learner's 
attempt to make meanings. That is, it is a reactive focus, not a proactive one. It is most likely to be 
effective, according to studies undertaken mostly on Canadian immersion programmes, "at the 
moment when learners know what they want to say, indeed are trying to say something and the 
means to say it more correctly is offered to them" (Lightbown 1992: 192, emphasis in original). 
Williams (1995: 13) adds: "it is vital to underscore that none of the studies ... points to a return to 
syllabi or methods that use isolated linguistic forms as an organizing principle".
But this is exactly what seems to be happening, judging by the evidence of the pre-service training 
courses I have been describing. The linguistic tail is wagging the communicative dog.
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I suspect, in fact, that, for many experienced teachers, and even some teacher trainers, there never 
was a capital-c Communicative approach. Nurtured in the late-audiolingual years, they adapted to 
the communicative revolution and its push towards a greater role for fluency, simply by extending 
the repertoire of "production" activities to include jigsaw-listenings, "info gaps", and so on, and by 
adopting courses whose grammatical syllabuses were thinly disguised behind functional labels. The 
PPP model was never actually interred. The first signs of a crack in the theoretical edifice 
supporting CLT, such as Swan's (1990) critique, were widely trumpeted, while the extraordinary 
success of the Headway series (Soars and Soars 1986 etc.), overtly grammatical in its organisation, 
suggests that nothing, at heart, had changed. And now the revival of interest in a focus on form 
seems to have vindicated these closet practices.
Restoring the balance
Nothing is going to change ingrained practices overnight. Nevertheless, I would like to suggest 
some possible strategies for pre-service training that might each go some way towards restoring the 
balance from an obsessive concern with grammar ("teaching language") to, at least, some 
acknowledgement of the principles underlying true CLT ("language learning"). All these 
suggestions, I believe, are compatible with existing pre-service training models, although some will 
require greater adjustments to course design than others. Accordingly, I have ordered them in terms 
of the increasing degree of likely change they might entail:
A greater emphasis should be placed on the fourth P - personalisation - within the PPP paradigm. 
For example, an input session could be devoted to this area alone; and coursebook activities could 
be critiqued with a view to the opportunities for personalisation that they offer. It should be made 
clear that personalisation is not an optional extra tagged on to the model, but is the component 
without which the other components are meaningless - literally.
The enrolment procedures and course documentation should be reviewed to ensure that the agenda 
conveyed to candidates is not one that prioritises language over learning. At the interview stage, for 
example, apart from questions about grammar, candidates could be asked about previous learning 
and teaching experiences: "When did you last teach somebody something? How did you go about 
it?" Success criteria should be drafted to ensure that "the provision of classroom opportunities for 
authentic use" is foregrounded.
The notions of "student-centredness" and "communicativeness" should be expanded to mean not 
simply that students participate and interact. Student-centredness should mean that the lesson 
content should be, where possible, student initiated and student driven. Communicativeness should 
be defined qualitatively - e.g. as Puchta and Schratz (1993:3) define it: "If the participants are being 
both frank and considerate, independent yet cooperative, and are speaking willingly and 
comprehensibly to particular listeners about things that matter to them both, then the quality of 
communication is high". The terms STT (student-talking-time) and TTT (teacher-talking-time), 
traditionally used to measure the degree of "student-centredness" should be scrapped, as they create 
a false distinction. Teacher talk is as valuable as student talk, if it provides learners with authentic 
input.
A tendency to want to increase the "language" component of pre-service courses, at the possible 
expense of "learning" components, should be resisted at all costs. Contrary to appeals (often by 
academics) that the study of language should be a prime focus of training (e.g. "If CLT is to become 
more 'communicative' it must be supported by more explicit linguistic awareness' [Burns 1990:
36]), trainers need to be reminded that "theories of grammar, though highly important to language 
pedagogy for other reasons, are not theories of language acquisition" (Rutherford 1987: 17). This 
applies as much to a functional grammar as to any other grammar. If CLT is to become more 
communicative it must be supported by an understanding of how language is learned, not described. 
Rather than the traditional, product-oriented, training syllabus of discrete language items ("Perfect
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aspect", "Modals", "Narrative tenses" etc), the language component should perhaps be designed in 
process terms, for example: "Lesson planning: anticipating problems"; "Using reference sources"; 
"Investigating language transfer" (Kerr 1994). In other words, language awareness should be 
viewed as "awareness of when linguistic knowledge is what is needed, and the ability to locate, 
interpret and apply that knowledge. In this sense, linguistics in the content of TEFL training should 
be regarded less as a content area than as a skill area." (Edge 1988, emphasis added).
The programme could be re-designed so as to position fluency-type activities (or authentic use 
activities [Scrivener 1995]) sooner in the course, and to postpone the introduction of presentation 
techniques, on the assumption that (a) this may serve to attach greater importance to authentic use; 
and (b) presentation techniques, involving as they do a minimal degree of language analysis skill, 
are relatively late acquired.
An alternative model to the accuracy -> fluency model (i.e. the PPP model, or the "get-it-right-at- 
the-start" model [Lightbown and Spada 1993]) should be offered. An obvious candidate would be a 
fluency -> accuracy model (or "get-it-right-at-the-end" [Lightbown and Spada op.cit]). Both models 
could be evaluated in terms of the principles they embody and the problems and challenges they 
present. Trainees should be encouraged to try both approaches and assess their effectiveness, 
particulary in terms of the authentic use opportunities they provide. One example of a fluency -> 
accuracy model is the task-based approach. Another is the methodology of Community Language 
Learning. A third is simply to provide learners opportunities for talk and to give immediate 
feedback on their errors (see Thornbury 1995).
None of the above suggestions, even if implemented, will have any real effect if teacher trainers are 
not committed to a view of language learning that assigns a central role to the learner's meanings - a 
commitment to what Candlin (1994) has called "empowering the learners to make meanings for 
themselves". Short of such a commitment, earthquakes will happen only in the world of the 
students' coursebooks. The earth will not move for them.
Notes
Kerr (1994: 4) reports, having surveyed 30 CTEFLA courses, that "the loosely-used term 'LA' boils 
down, in practice, to the analysis of the verb phrase in the context of a P-P-P lesson".
"A presentation methodology is based on the belief that out of accuracy comes fluency. A task- 
based methodology is based on the belief that out of fluency comes accuracy, and that learning is 
prompted and refined by the need to communicate" (Willis 1990: 128).
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Panel Discussion

Prof. Sandhya Sahoo

English Next India: The Future 
of English in India
English Next India is a sequel to English Next (Graddol 2006), which in turn was a continuation of 
The Future of English? (Graddol 1997), all commissioned and published by the British Council. 
Like the earlier books, the present one is a combination of research and extrapolations into the role 
and nature of English as a global language vis-a-vis its future developments. It attempts to examine 
the complex nature of English in the context of demographic, economic, social, and educational 
factors at local, national, and global levels and sets out an agenda for debate. More specifically, it is 
intended to be ‘part of a wider programme of work by the British Council in India that aims to 
contribute to the development of English language teaching and learning in India' (British Council, 
India 2010).
That English had become the world's dominant language was discussed by Phillipson (1992) and 
Crystal (1997) although their analysis of the power of English was different. Phillipson located 
power within the notion of linguistic imperialism while Crystal attributed it to the power of various 
types, such as political, military, economic, and cultural, among others. A decade into this debate, 
this volume, which sits as part of a wider discussion of the future of English in the world, tries to 
locate English in India, the ‘most complex society in the world', not because of its size, ‘but 
because complexity is in its DNA' (p. 9) and presents a local as well as a national picture, and a still 
bigger picture created by the emergence of English as a global language. Although ‘not to have 
English is to be marginalized and excluded' (p. 10, author's emphasis), when it does become the 
language of the world, it will lose its competitive edge; the book tries to address this English irony. 
The book is divided into three parts: ‘India in transition' focuses on India's economy, 
communications, languages and linguistic diversity, and the status and spread of English in India; 
the second part, ‘Learning English in India', examines the role English plays and is likely to play in 
future, in Indian schools—both public and private—and other institutions of higher education. The 
last part draws conclusions and discusses policy implications for the emerging role of English in 
India using the views expressed by some of the participants in the conference on ‘English for 
progress: third policy dialogue' held in November 2009 in Delhi.
The introduction to the first part sums up the trajectory of change India is experiencing, more than 
ever before, and the complex matrix Indians find themselves in due to its religion, language, caste, 
age, gender, education, and employment vis-a-vis their relationship with English. The transition 
from tradition to change, Graddol says, is slow but unstoppable, with each segment of society 
experiencing change at different speeds. It seems that access to English is a major determinant of 
the divide between the rich and the poor: the more unequal access, the bigger the gap. On the other 
hand, the role of Hindi and other regional languages will diminish unless mother tongues are taught 
first and then English; moreover, a multilingual approach to English would have to be adopted, as 
Mohanty (p. 119) asserts, given the numerous regional as well as minority languages. This then is a 
real challenge for India.
That said, Graddol acknowledges that the story of English in India is still unfolding from the British 
days, through being a developing country to becoming a superpower. He feels that it should not take 
too long for India to realize its aspiration of making English a language of the masses from being
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the language of the elite. Although it seems that democratization of English is the only option to 
ensure inclusive development, he adds a caveat: . English may be a vital ingredient in India's 
continued progress, but the final goal must be beyond English' (p. 11, reviewers' emphasis). A part 
of the answer, according to him, is in building on the extraordinary human resource offered by 
India's linguistic and cultural diversity and he admits this is not easy because there are no simple 
solutions to complicated problems. Detailed ethnographic and case studies into classroom practices 
along with studies of the trends in demographic and economic factors would be necessary to 
understand the journey India is traversing.
The first section tries to spread the canvas wide, if a bit too thin, focusing on some of the 
background factors that shape the educational scene, especially the changing role of English. The 
five sections, each with four to six subsections, lay out trends and issues on various themes that 
influence the future of English in India and vice versa. Of particular interest are the following: India 
is one of the ‘most multilingual' (p. 50) and has the largest education system (p. 77) in the world; its 
young population can be turned into a ‘demographic dividend', i.e. a stronger, larger workforce if 
we can respond to the situation by creating jobs in the organized sector, which will need English; 
developments in transport and communication, urgently needed for India's progress, demand 
English; the rising use of English has not been at the expense of Hindi; the demand for English is 
now coming from the masses; and the rate of improvement in English language skills is slower than 
in other countries. These would have to be worked on if India needs to progress, whether English is 
a burden or a liberation. This, as Graddol acknowledges, is not the complete picture. He does not 
touch upon issues that are quite serious but defy informed debate let alone any action and have 
become a part of the Indian psyche: widespread corruption percolating from leaders to those at 
lower rungs, inaction at the top affecting policy implementations and programmes, and complete 
disregard for research and work on the ground when making policy changes. For example, English 
is being taught from Class 1 when (1) research indicates otherwise (references to this work are too 
numerous to mention) and (2) English-proficient teachers are in short supply. Therefore, it seems 
that what Graddol presents is a weak version of the complex story, not just an incomplete one.
The second part deals with learning English. A major issue that confronts Indian education is that of 
the medium of education: English versus the vernacular. Many state governments have given into 
public pressure and introduced English from Class 1 or switched to English medium; and there is a 
significant increase in parents sending their children to private schools which offer English-medium 
education, with the result, all children going to school are now learning English. Since SSA1 (Sarva 
Shiksha Abhiyan, The ‘Education for All' Movement) and now RTE2 (The Right to Education Act) 
have ensured that enrolment has improved considerably, will English make a difference to the 
attendance and dropout rates? More importantly, will children learn (English)? How do we take care 
of the insufficient number of English-proficient teachers in schools? For higher education, however, 
English seems to be more important because of globalization of knowledge and because the 
medium of education is increasingly English, given the surge in private institutions. English is 
becoming the lingua franca, since people must communicate across the world as in culturally and 
linguistically diverse Europe, a view contested by Phillipson (personal conversation). Some of the 
important issues that we need to attend to beyond school include expansion, inclusion, and quality 
in higher education, ensuring employability of those pursuing vocational courses and focusing on 
speaking rather than other skills of language. This section addresses these questions more 
systematically and coherently than the first. It also clearly points to the next steps we need to take to 
address these issues.
The last section is predictable, given the detailed analysis preceding the section. Improving 
education is suggested as a key to development, poverty alleviation, health and social welfare, and 
population. Given the challenges, the need for the following is highlighted: huge investment in
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education at all levels, political will, especially about language choice and informed public debate, 
and qualified and competent teachers particularly in rural areas.
There are a few issues that are of concern. Graddol seems to argue, if obliquely, for the cause of 
English, much more than for attaining bi/multilingual competence. There are many references to the 
need to preserve the rich linguistic and cultural diversity of India making it an important cultural 
and economic resource, to bring minority languages to the mainstream while enjoying the benefits 
of English. But he does not discuss in any detail the goals and purpose of learning the vernacular 
and how they affect a nation's development. How will an educated bilingual stand to gain in the 
(local and) global market that values English and English alone? In fact, he explores those of 
English quite comprehensively, including, for example how it is a key to Dalit emancipation, 
because it allows one to escape from the traditional clutches of caste, and in areas such as 
employment and urbanization, if people learn to speak it, they will definitely benefit. The scales on 
the whole tip towards English.
Further, given the recent discourse on multilingualism and the need to preserve and promote 
indigenous languages, and in keeping with the British Council's wider programme of making 
English accessible to the masses, Graddol is successfully and consistently developing a discourse in 
favour of English which, despite its global status and ever-rising number of speakers, is seen as the 
language of the colonizer or a tool for maintaining hegemony. Through this, he has tried to create a 
sense of urgency for India to pursue the agenda of making English a global language especially in 
the context of other powerful contenders for the lingua franca status such as Arabic, Mandarin, etc., 
as he argues elsewhere (Graddol undated).
The book is replete with various statistics from established sources as well as quotes from 
conversations with people in the field that provide evidence to support the basic ideas and concepts 
expressed. May we caution the readers that statistics in India in particular, given the magnitude of 
the situation and the not-so-informed status of respondents, could be suspect. One problem that 
made reading strenuous was the dull, elusive print on a glossy page forcing the reader to hold the 
book at a particular angle.
The numerous photographs and graphs provide a visual treat and add value to the story. However, 
one wonders why the story is not continuous; each subsection is presented in two pages and ends 
rather abruptly. The book therefore looks more like an extended PowerPoint presentation rather than 
an academic discourse. This is not to undermine the value of the book: it is very attractive and 
readable and allows one to directly get to the section that one wishes to read. The book has flagged 
some important issues that help us to understand the complexity of English in India and it points to 
the challenges that lie ahead. We recommend the book to anyone interested in the growth of 
English, an objective well served by the book.
In sum, the book is not a case of a jigsaw puzzle with some pieces missing; India is a different ball 
game, more complicated than the one Graddol presents. But just as the slim book has triggered a 
discussion in this review, many more debates will help to understand the English in India puzzle 
better and help to develop ways to solve it.

Prof.Prema Raghavan

English Language Teaching in India: The Shifting Paradigms by S. P. 
Dhanavel, Professor, Department of English, Anna University,
Chennai, is a collection of research papers, written over two decades.
Its objective is to record the developments in ELT in India from a
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practicing teacher's viewpoint. It traces the trajectory of English from 
literature-based teaching to soft skills teaching.
The book, which consists of 19 chapters on various topics like language 
skills, grammar, vocabulary, the link between ELT and soft skills, 
English for Science and Technology, and literature, examines the 
current status of English in India with an insight into the colonial 
legacy and the postcolonial double bind. It highlights the everyday 
problems in the Indian classroom and offers useful solutions for 
practitioners of ELT in India and abroad, specially neighboring 
countries.
One of the major reasons for the failure of ELT in India is its lack of 
direction for the learners. The first chapter addresses the development 
of English as a world language and prepares the readers, primarily 
teachers at the tertiary level, for empowering English learners. The 
second chapter is an appeal to the policy makers and administrators to 
formulate a consistently strong language policy so that the efforts of 
teachers of English would give the desired results. Chapters three and 
four describe the impact of globalization and information technology 
on English and urges teachers of English to adopt Computer-Assisted 
Language Learning (CALL) judiciously in order to be more competitive 
in the global market. The best solution, in the author's view, for 
mastering English is by tapping into the intrinsic motivation of both 
learners and teachers, which is addressed in Chapter 6.
An innovative aspect of this book is a record of the experiments the 
author conducted at Anna University, Chennai. It shows that any 
teacher can conduct similar activities anywhere to ensure the 
successful learning of English. While discussing technology-enabled 
language learning in Chapter 4, Dhanavel reveals how Anna University 
students were encouraged to explore various forms of technology, 
especially blog writing as a part of learning English. In Chapter 5, the 
author investigates content related to engineering and technology in 
teaching English to first year undergraduate engineering students. He 
analyses how a simple question from a student regarding the word 
‘crux' enabled him to discover the potential of technical content 
simulating present real-life situations in the classroom. In Chapter 13, 
he proposes a new approach tried with first year engineering students 
at Anna University. The students were predominantly from Tamil 
medium background. The interesting finding of the research is that 
students learned to write sentences and discovered new meanings at 
the same time.
Historically, the Key English Language Teaching (KELT) project 
undertaken by the Department of English of the university in 1988 and
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its outcome in the syllabus of Technical English I and II, which relies 
on English for Specific Purposes (ESP), is important for teachers of 
English in India and elsewhere. He questions the experimental results 
and suggests a way forward for multipurpose English teaching 
programs in Chapter 18.
The strength of the book lies in chapters 7, 8, and 13. The 5S approach 
to vocabulary teaching in chapter 7 is quite interesting as it involves 
Sight, Sound, Source, Sense, and Syntax of a word in question. 
Generally, grammar and composition are considered difficult by 
students and dull by teachers but the author perceives them exciting in 
Chapter 8 and offers new techniques through a number of acronyms to 
teach them. For example, VANPAPCI stands for the eight parts of 
speech and DEAN stands for four modes of discourse: Description, 
Exposition, Argumentation, and Narration. The integrated approach to 
teaching writing proposed in Chapter 13 discusses three levels of 
writing. Thus, through these thought-provoking and practical 
techniques, the author has opened new grounds for English teaching.
A current trend in ELT is the teaching of soft skills, also called people 
skills, which are needed for one's professional success. Dhanavel 
discusses them in Chapter 14 and has a separate textbook on English 
and Soft Skills (2010). Undoubtedly, the author's focus on thinking as 
an integral part of communication skills in Chapter 15 will urge 
teachers to relate thinking with all four language skills. Further, he has 
included non-verbal communication skills in Chapter 16. His use of 
proverbs in teaching and learning English and soft skills in Chapter 17 
draws sustenance from the wisdom of the ages for successful learning 
and teaching.
Though the book has achieved its objectives of documenting the 
shifting paradigms of ELT in India and suggesting innovative 
techniques for teaching and learning English, it is specific to the 
experience of an English teacher from a technical university in 
Tamilnadu. The attempt to explain the pronunciation of the letter ‘x’ in 
Chapter 10 seems inadequate. Knowing the pronunciation of “x” alone 
may not help everybody to speak English well. However, English 
Language Teaching in India: The Shifting Paradigms will remain a 
perennial source of inspiration and innovation not only for teachers of 
English in India but also for teachers in other countries.

Smt. Sreedevi
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Innovative ways of English 
language teaching in rural 
India through Technology
We live in a global world where our existence depends solely on our 
felicity of using English most often. Thus, getting well versed in 
English has become quite mandatory. While this does not pose a 
problem in metropolitan cities and towns, people in rural areas lack 
the skills to converse in English. There is still a major chunk of 
civilization devoid of the developments in terms of language and 
technology. English teachers teaching in rural areas often face the non
availability of required technical support and relevant atmosphere to 
teach English effectively. It is here that the role of innovative teachers 
becomes quite essential. An effective teacher, despite having limited 
resources, can prove himself as a tool. The present paper examines 
various resources and tools that can prove beneficial in teaching 
English as a foreign language. It will also throw light on the advantages 
and disadvantages of using teaching aids and will discover ways of how 
our pedagogical styles may work wonders at times. It has to be realized 
that despite all cacophony, it is ultimately the man who has to master 
the machines. Teaching is not only about the introduction of 
innovative technology but is also the desire to be created amongst our 
students. This desire ultimately converted into action can prompt an 
effective teacher to play a pivotal role in the entire process. The mere 
mention of teacher in a rural area reminds us of the teacher in Oliver 
Goldsmith's poem “The Village Schoolmaster” whose ‘one small head 
could carry all he knew'. Things have changed today with the advances 
of science and the expectations of the global world. Today we need to 
have specialist teachers in every subject even in rural areas. This is 
because of the increased level of competition and the anxiety to survive 
and sustain in a fast changing world. Knowledge of English today has 
become a sine-qua non for getting a coveted job and hence the 
importance of English teaching and learning has become manifold. As 
regards English teachers, their roles are not confined now to a hard 
task master but they are expected to be facilitator, a trainer, a 
counselor, a manager and a supervisor. There has been a 
transformation from ‘talk and chalk' and teachers today have moved 
from BALL to CALL and now to MALL.
Key words: Technology, teaching, facilitation, rural India, learners.
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Are we bored watching a boring movie': Teaching participial adjectives in an Applied 
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Abstract: With the advances in L2 acquisition research, grammar teaching has again found its place

in the current pedagogic practices. However, the challenge has always been to provide meaningful

explanations for many areas of grammar and integrate form focus into a task-based framework. This
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paper argues that Cognitive Semantics, a functional theory of language, can address many issues

related to grammar teaching in the communicative framework. Many principles of the theory of

Cognitive Semantics are compatible with pedagogic practices recommended in the communicative

framework: both accord highest significance to meaning and not structure; and both focus on actual

instances of language use in real life. This paper illustrates how form-and-meaning focused tasks

can be created drawing on principles of Cognitive Semantics and Ellis' (1997, 2003) form-focused

tasks. The target elements chosen to illustrate this possibility are present and past participial

adjectives.

Keywords: TBLT, grammar teaching, Cognitive semantics, participial adjectives

1. Introduction

Teaching of grammar in ESL contexts has been a subject of several debates and theories. In the

Structural approaches, there was explicit focus on grammar and largely a deductive method -

presenting rules/ definitions first and then examples and exceptions, if any - was followed. Once

teacher ‘presents' rules, learners are then asked to ‘practice' the target element. Practice activities

(e.g. gap filling, matching or MCQs) were discrete exercises. Traditionally, grammar taught in ESL

contexts is based largely on structural approaches to language. In this traditional view, categories

(e.g. parts of speech) and structures (e.g. tenses) are defined and their ‘correct uses' are prescribed.

The views presented in ‘standard grammar books' and ‘standard dictionaries' are strictly adhered to

and any deviations are considered as ‘errors'. However, traditional grammar is inadequate: many

aspects of grammar (e.g. prepositions) are considered ‘idiosyncratic' and no meaning-based

explanation is given.
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With the advent of CLT, the views towards grammar teaching changed. In stronger versions of CLT

(e.g. Krashen & Terrel, 1983) - inspired by L1 acquisition research - explicit teaching of grammar

has no or very little role. It is argued that learners need not be taught grammar explicitly; they just

need to be ‘exposed' to the target language and in due course they will acquire linguistic forms just

as children do regarding their L1. Here the focus is on ‘meaningful communication'. However,

several studies have shown that mere focus on communication may not lead to accuracy in language

use (see Ellis, 1997 ch 2 for a detailed review). Also, teaching grammar explicitly may lead learners

to ‘notice' specific linguistic forms and also notice ‘gap' in their linguistic knowledge. This, in turn,

may lead to acquisition of implicit knowledge in the long run when they are developmentally

‘ready' (see Ellis & Shintani, 2014 among others). As a result, there have been several attempts to

integrate meaning focus and form focus in the ESL contexts. Loschky & Bley-Vroman (1990)

propose ‘structure-based communication tasks' in which learners have to necessarily negotiate with

specific language forms to complete the task. Ellis (1997, 2003) proposes two kinds of form

focused tasks viz., interpretation and consciousness-raising tasks. Such tasks attempt to explain

grammatical elements drawing on generative grammar and functional approaches to language.

However, the scope of such tasks is limited since many elements of grammar are traditionally

thought of as ‘meaningless' and generative grammar based explanations are largely syntactic and

sometimes complex for ESL teachers and learners.

In this paper, I propose a framework to teach grammar meaningfully in communicative approaches

by drawing on principles of Cognitive Semantics (CS), a theory of language based on usage, and

Ellis' form-focused tasks (1997, 2003). The target elements are present and past participial

adjectives. The paper is organized thus: Section 2 presents a brief analysis of form-focused tasks;

Section 3 discusses CS and its applications for ESL pedagogy; Section 4 includes a sample CS
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analysis of participial adjectives and some sample tasks to teach them; and finally Section 5

indicates some possible challenges in implementing the CS based framework and also provides

suggestions for future research.

2. Form-focused tasks

Ellis (1997, 2003) proposes two kinds of form-focused activities - interpretation tasks and

Consciousness-raising (CR) tasks. In these tasks the focus on grammar is explicit but the approach

followed is inductive. Learners are presented with data and are encouraged to detect patterns and

hypothesize about usage of specific elements. In an interpretation task, as the name itself suggests,

the focus is on interpretation or ‘understanding' rather than production. Learners are presented with

an oral or a written text for comprehension and then they do one or more tasks which involve no or

very little language production. The desired responses are non-verbal such as drawing pictures or

ticking a box or saying true/ false. Such tasks help build implicit knowledge of the target elements.

A sample interpretation task from Ellis (2003) - on psychological verbs - is given in Table 1 below:
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A. Answer the 
following 
questions.

1. Do tall 
people 
frighten 
you?

2. Do people 
who cook 
impress 
you?

3. Do 
smartly 
dressed 
people 
attract 
you?

4. Do 
argumenta 
tive people 
annoy 
you?

5. Are you 
interested 
in
physically
attractive
people?

6. Are you 
bored by 
self
important 
people?

7. Are you 
irritated by 
fat people?

8. Are you 
confused 
by clever 
people?

B. On the basis of 
your responses in 
A, make a list of 
the qualities 
whom

1. you like
2. you dislike

(E11:„ 2003: 160)
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Table 1: A sample interpretation task

In CR tasks, learners are given a text (mostly an authentic written text) and are asked to ‘notice' 

certain structure and then hypothesize about the usage of that target element. Once the learners form

hypotheses, they may be presented with additional data to verify the hypotheses to confirm or

discard them. The goal here is to build explicit knowledge about the target elements.

A sample CR task from Ellis (2003) - on dative alternation - is given in Table 2 below:

Table 2: A sample CR task

While designing these tasks teachers may, however, face some issues. Such tasks appear too

technical and less communicative. As a result, the general perception has been that they are more

suitable at advanced levels. A related issue has been how to integrate such tasks into a regular task

sequence (e.g. Nunan, 2004) as they seem to stand out in their present format. The range of

elements covered is also limited because traditional grammar upon which these tasks are based

simply does not have explanations for many grammatical phenomena and even when available such

explanations may be too complex and inaccessible for teachers and second language learners. In

such a scenario, CS can offer meaning based explanations and help design more effective form-

focused tasks.

3. Cognitive Semantics
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Cognitive Semantics (see Langacker, 2008a among others) is a functional linguistic theory based on

the premise that language is part of general cognition. In this aspect it contrasts with Generative

theories which argue that language faculty is separate and distinct. Several principles of CS are

highly compatible with the principles of task-based language teaching. The three most relevant

claims of CS for pedagogy are identified by Langacker (2008b): meaning and not structure is

paramount in language; grammatical categories and structures are just as meaningful as vocabulary

items are; and meaning is in the form conceptualisation associated with every element in language

drawn on the basis of its uses. Since the claim that ‘grammar is meaningful' is crucial for this paper,

let's look at it in detail. For illustrative purposes, I have chosen the English preposition on. We 

witness a large number of situations in our everyday life. For instance, a monkey sitting on a tree, a 

toy car on a table, or clothes on a rope — all these are instances of situations involving support 

relationship between a smaller object and a larger object. When we observe these situations, we

conceptualize the entire spatial scene. However, these conceptualizations are not exact replicas of

the physical world. These are results of several cognitive processes. When we look at a spatial

scene, we select a few things to focus on (Croft & Cruse 2004). Then we abstract only those

components, which we think are salient from the scene and neglect the rest of the details. Over a

period of time, after witnessing many spatial situations with similar configuration an image formed

out of a single spatial scene loses its specificity, and it becomes an abstract generalized

representation called schema (Croft & Cruse 2004). This schema and the image are encoded in the

English preposition on. Based on perceived similarities and differences among situations, we form

categories.

For instance, in English, the category ON includes the following:

(1) a. A knob on the door

b. A bandage on the leg
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c. A ring on the finger

d. A balloon on a stick

e. An apple on a skewer

f. An apple on a plate

These principles imply that grammar teaching could be as meaningful as vocabulary teaching and

that grammar needs to be explained in context. Several studies have attempted to apply CS into

pedagogy. Some of them are briefly reviewed in the next section.

3.1 Pedagogic applications

There have been several descriptive accounts of English grammar based on these principles (e.g.

Radden & Dirven, 2007; Lindstromberg, 2010). An area that has been extensively studied is

prepositions. Lindstromberg (1996) proposes a framework to teach the preposition on combing

explanations from CS and adopting Total Physical Response method. The methodology consists of

using pictures which are schematic representations of spatial relations between objects; starting with

core meaning and then explaining extensions from it; and comparing and contrasting uses of closely

related prepositions to highlight differences in conceptualization. Other areas include partitive

particles (Achard, 2008), modal verbs (Tyler, 2008), metaphor awareness (Boers, 2004; Boers &

Demecheleer, 1998), polysemy of verbs/ phrasal verbs (Csabi, 2004), and polysemy of prepositions

(Tyler & Evans, 2004) among others.

Extending on these studies, this paper is an attempt to bring together task-based language teaching

and CS. In the next section, I argue that form-focused tasks as proposed in Ellis (1997, 2003) could

be made meaning-focused as well drawing in CS thus leading to form-and-meaning focused tasks.

The target elements chosen are present and past participial adjectives.
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4. Form-and-meaning focused tasks: A way to integrate to TBLT and CS

The first subsection presents a CS account of participials; the second subsection lists some general

principles for task design and the third subsection includes some sample tasks for illustrative

purposes.

4.1 Present and past participle

The target elements are past and past participials. The question is - why to choose both of them at

the same time? CS, as mentioned earlier, is a functional account of language based on actual uses of

elements. Therefore, in order to understand where a particular element occurs and what

conceptualisation is behind it, we need to compare and contrast it with other elements occurring in

similar contexts. So, in CS accounts elements occurring in similar environments (e.g. prepositions

in, on and at) are discussed concurrently. Also, multiple uses of a particular element are explained

as connected with one another.

For instance, in English present and past participials occur in a variety of contexts as shown below

in (2) and (3) respectively and they are explained as motivated extensions:

2. (a) Do you know three interesting facts about coffee? (attributive adjective)

(b) I found the movie quite interesting but my wife did not. (predicative adjective)
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(c) The old man was walking up and down the stairs in the middle of the night. (continuous

tense)

(d) Walking along the pavement, I bumped into an old friend of mine. (subordinate clause

conjunction)

3. (a) The court may order interested parties summoned. (attributive adjective)

(b) The former captain is not interested in the position of team coach. (predicative adjective)

(c) The new tax law has robbed NGOs in the country of millions of dollars. (perfect tense)

(d) The bank was robbed last night (passive)

For the purposes of space and time constraints, the focus of this paper is limited to adjectival uses of

participles. See Sudharshana (2017) for details about other uses.

The adjectival uses of these participials are sometimes problematic for ESL learners who confuse

between present and past participial forms and use them interchangeably. For instance, the

following examples from Williams & Evans, (1998, p.140) clearly indicate that learners have issues

with these forms:

(4) a. I am so boring in school.

b. My trip to Niagara Falls was really excited.

c. I think computers are really fascinate.

Pedagogic grammar for participial adjectives
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The participials are derived from verbs. CS has a clear explanation for them. Langacker (2008a)

observes that while a verb “profiles a complex relationship scanned sequentially through conceived

time” (p.122), a participial abandons such a sequential scanning and takes up a “holistic construal of

the verbal process” (p.120). The present participial focuses on an “internal portion of a longer

process” with “limited immediate scope” or an “onstage region” (p.120). Therefore, the initial

participant is more active. On the other hand, the past participial takes a “posterior vantage point”, it

means it looks at an action from the past. It highlights “the end of the verbal process” or “the final

participant or the final state” (p.121).

Since these details are complex for learners, teachers can use the pedagogic version given in Table

3:

Present
participial
adjective

Past participial 
adjective

Usually ‘-ing' 
form

Usually ‘-ed' 
form; irregular 
verbs as well

Derived from
verbs

Derived from
verbs

Focuses on the 
continuation of an 
action (therefore 
used in
continuous tenses)

Focuses on the 
completeness of 
an action 
(therefore used in 
perfect tenses)

Focus is on the 
object/ person 
initiating the 
action

Focus is on the 
object/ person 
acted upon 
(therefore used in 
passive voice)
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As an adjective, 
attributes a 
quality to others 
influencing the 
object/ person in

As an adjective, the subject
attributes a position; the
quality to the effect is on the
object/ person in object/ person in
the subject the subject
position; the position.
effect is on others e.g. The people 

are bored of
e.g. The movie is watching daily
boring. soaps.
Here the object in This is similar to
focus is ‘the the passive voice.
movie'. It is ‘The people' are
generating in the subject
boredom and position but
directing it meaning-wise
towards the they are not
implicit object actively initiating
‘the audience'. an action; instead, 

they are at the 
receiving end of 
boredom 
generated by ‘the 
daily soaps'.

Table 3. Pedagogic grammar for participial adjectives

Now, the tasks teachers design need to facilitate understanding of these aspects in the uses of

participles. Before the sample tasks, I present some general principles teachers can follow to design

tasks.

4.2 Designing form-and-meaning focused tasks

Recall here features of form-focused tasks as discussed in Section 2 earlier. In continuation of them,

teachers can design form-and-meaning focused tasks following the steps listed in 4 below:
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(4) a. Identify target elements. Note here that closely related elements (e.g. present and past

participial adjectives) are chosen together.

b. Identify contexts from real life for the uses of the target elements

c. Choose a context/ a set of contexts which you think is relevant, interesting and challenging

enough for your learners

d. Collect texts (oral and/ or written) where the target elements occur naturally

e. Design both interpretation and CR tasks. The former focus on comprehension while the latter

focus on both comprehension and production.

f. Focus on tasks which encourage learners to process/use the target elements in receptive

(listening and reading) and productive (speaking and writing) skills.

4.3 Sample tasks2

In this section I will discuss form-and-meaning focused tasks. These tasks are designed for learners

at the intermediate level of proficiency.
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Task 1

H e re i s a
questionnaire. Read 
the questions 
carefully and put a 
tick mark under one 
of the three options 
for each question.

Always
Sometimes
Never

1. I get tired 
after a long 
drive in the 
city traffic.

2. I am interested 
in working 
for an MNC.

3. I am inspired 
by the work 
of s pa c e 
scientists.

4. I am puzzled 
by mysteries 
of natural 
world.

5. I get confused 
about my 
career 
options.

Task 2
Make a list of 5 jobs 
each which you find 
- exciting
- boring 
- rewarding 
- challenging 
- thrilling
- depressing 

Task 3

Listen carefully to a 
conversation 
between two friends.
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Table 4: Sample form-and-meaning focused tasks

Task 1 is a warm-up task. This questionnaire aims to explore personality of learners. In the class,

teachers can ask learners to work individually first and then discuss in pairs. As it is evident,

learners need to process past participials to answer the questions. Teachers can help with the

understanding of past participles by drawing learners' attention to verbs they are derived from. As

an alternative, teachers could make learners interview each other in pairs. This task could lead to

identifying personality types of learners and discussing about their ambitions in life. In Task 2 the

focus is on present participials. Teachers can ask learners to discuss in pairs and come up with their

answers. Task 3 is a listening exercise. Teachers can read out the text and ask learners to listen to it

carefully. If facilities are available, the text can be recorded and played on a computer/ recorder. The

closely related options should engage learners into deep processing and rule formation. This is

strengthened in Tasks 4 and 5. A discussion after the task could lead to tentative hypotheses about

the distribution of two types of participial adjectives. Teachers may follow it up with additional

texts - written or spoken - and help learners confirm their hypotheses or modify them.

5. Concluding remarks

Designing form-and-meaning focused tasks using Cognitive Semantics principles has several

advantages. This approach de-emphasizes rote learning of grammar and makes way for meaningful

teaching of several grammatical phenomena which are not dealt with in traditional grammar. This

also should address the issue of how one can integrate teaching grammar into communicative

framework.
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However, there are some issues which still need further exploration. An important task is to

translate CS explanations into pedagogic grammar which is easily accessible to learners. Also, some

empirical studies need to throw light on the efficacy of this approach over the traditional methods.
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Effectiveness of an Integrated Instructional Approach on the ability to 

use Tenses among the Students of Standard IX.
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Abstract

We all know that English language has got a special place in the school curriculum where it

is being taught as a second language. As English is a foreign language, it is known to the teachers,

parents and also to the students that it is very difficult to master the skills of this language (i.e.,

listening, speaking, reading and writing). It is only because of the fact, as the research studies also

support, that somewhere we are going wrong with our approaches and methods of teaching English,

and more particularly in our method of teaching grammar which has many drawbacks. Grammar is

being taught using a traditional method, in a separate grammar class, using the deductive method.

We attempt to make the students learn English by teaching the rules and principles of grammar

which are ineffective to learn a language. Grammar should not be taught consciously by teaching

rules or definition of grammatical aspects, instead it can be taught naturally by integrating with the

lessons. In the present study an attempt is made to present the methodology, result and implications

of a study done by using an Integrated Instructional approach to teach tenses to the students of 

Standard IX.

Introduction:

The use of English in our country has been a unifying factor. From educational point of

view, English plays a prominent role. Before Independence, it was the major medium of instruction

both in the schools and colleges. Higher education and advanced studies in many areas in science

like medicine, engineering, technology etc, is not possible without English.
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If we decide to give up English language, it is almost like cutting ourselves off form the

living stream of ever growing knowledge. All correspondence of industrial and commercial life of

our country is done mainly in English. Radhakrshhan-led University Education Commission (1948)

remarked, “lt is a language which is rich in literature, humanistic, scientific and technical

informaion. If we neglect English, our standards of scholarship would fast deteriorate and our

participation in the world movements would become negligible. English is the only means of

preventing our isolation from the world. English plays an equally important role in the social,

religious, cultural lives...”.

English plays an equally important role in the social life of Indian people. It is the means of

social and intellectual communication in the highly educated sections of society. It has also been the

official language in our country for more than 150 years. Almost at every level of administration we

find English as the official language. The Radhakrishnan Commission (1948) also emphasized,

“English is the means of preventing our isolation from the world and we will act unwisely if we

allow ourselves to be enveloped in the folds of a dark curtain of ignorance”. A sense of oneness of

the world is in the making and control over a medium of languages. It is also true that advanced

knowledge and excellent literature of the world lie in the books which are written in English. The

study of English books gives us ample information about the degree of advancement that has taken

place in the world in different fields. Our scholars by the study of English books can acquaint

themselves fully with the subject matter and think of going ahead or a new era of researches may be

found out by them. Thus Kothari Education commission (1964-66) has said that it is rather

advisable to make it a Library Language, by which we mean that the learners must study that much

English which should help them to understand the subject matter contained in the library books.

Thus, we find that English plays quiet an important role in our national life. Almost from every

angle, it is significant for us. English is therefore an important language and must be studied.
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English language has a special place in Indian school curriculum. Its impact and utility has

left an indelible mark in the history of Indian Education for the past four hundred years. It was in

1950 that the language controversy got intense. With the commencement of our constitution on 26th

January 1950, it was unanimously decided that English should continue as the official language for

fifteen years. Article 343 (Clause 2) of the constitution stated, “for a period of 15 years from the

commencement of the constitution, the English language shall continue to be used for all purposes

of the union for which it was being used before such commencement”. The Official Languages

commission's Report(1955) stated “English is one of the foremost languages in the world today. In

international bodies and conferences, English has in the last ten years shot ahead of other languages.

English is unquestionably the foremost medium of international communication. We, in India

happen to have already a considerable measure of linguistic competence in the English language

developed over the period of a couple of centuries of British rule, and it would be foolish to throw

away this language.”

At present, in India, English is the widely taught second language at practically all levels of

education. All the Indian universities, graduate colleges and junior colleges have separate

departments for the teaching of English. But unfortunately in these departments a majority of

students got no serious exposure to English as a language. The teachers are not trained at all in the

basic methodology of teaching language or in teaching the structure of English and this has created

a serious pedagogical and educational problem. Teaching of English in India faces many problems.

There are many good teachers of this subject in the schools but it is sad to note that there is

something wrong with the teaching of English in Indian schools. Pupils are taught English for about

six periods a week for six years. But they hardly have the ability to speak and write in English with

minimum cross. They do not know how to use the most common structures of English. The

standard of English is fast deteriorating. The conditions under which English is being taught in

schools are far from satisfactory.
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There are serious confusions and conflicts all over the country towards the teaching of

English grammar. Yet, the teaching grammar seems to find favor with teachers, examiners and

educational theorists each for its own reason. The main argument in favor of teaching grammar is

that it is a good discipline and has intellectual appeal, apart from protocol benefits. P. Gurrey (1971)

sums up “What is learnt in a grammar class in not applied with sufficient point and frequency

grammatical rules may be thoroughly understood and learnt by student and yet not applied in

practice”.

The role of grammar in the school curriculum has been subjected to a lot of controversy in

recent years. The traditional approach of teaching English over emphasized grammar in which

could be learnt by learning its rules. The other view against this was that a language is learnt not by

learning its rules but by actually using it. In this confusion of different approaches, debates and

discussions on the teaching of grammar, one thing is clear that a language teacher cannot do without

grammar. Grammaris essential to language learning whether it is one's own regional language or the

foreign language. As Wilkins (1976) observes “the acquisition of the grammatical systems of a

language remains a most important element in language learning. The grammar is the means

through which linguistic creativity is ultimately achieved and an inadequate knowledge of the

grammar would lead to serious limitations on the creativity for communication. A notional syllabus,

no less than a grammatical syllabus must seek to ensure that the grammatical system is properly

assimilated by the learners.” Hence it was opined that language should be taught without knowledge

of the grammar of the language. Conscious learning of grammar is slowly converted into an

automatic process.

Most of the teachers teach grammar but the amount and the thoroughness depend largely on

the personal conviction of the teachers as to its value. The condition of English in the schools where

the medium of instruction is the regional language is chaotic. Many English teachers insist that the

rudiments should be taught in the junior level. But in some junior level schools, there is no grammar
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teaching. Some teachers think that the ground work should be covered in the first two years of

schooling; others think that it should be special over the first four years. There are conflicting

opinions even among teachers of English as to the value of grammar. It is maintained that training

in grammar is helpful to the pupils to acquire English language; that it affords a sound discipline in

logical thinking. A sound knowledge of grammatical rules is essential at least to speak and write

correctly.

It is in this background that the idea of teaching grammar through an Integrated Approach

was conceived and it was decided to try out an experiment on the students of standard IX over a

period of 3 months to find out the effect of the same. The author has done an experimental Study on

IX standard students using the Integrated Instructional Approach to teach Tenses and presented the

implications of the study.

Integrated Instructional Approach:

Integrated language and content instruction has become a popular alternative to traditional

methods of instruction. Integrated language refers to the inclusion of language learning exercises

within the content, so that the learners learn the language un consciously without giving much

emphasis to the grammar to the language. The teaching of languages will not be separated from the

content teaching as it was done in the conventional teaching methods. The aim of integrated

Approach is the desire to help our second Language learners to learn language effectively in a better

way than before. Integrated instructional Approach is the integration of grammar in the lesson itself.

The integrated Approach connotes two meanings, one refers to the inclusion of grammar learning

within the content, the other suggests the teaching of grammar using any combination of approaches

or methods to ensure the effective learning of grammar. In the integration of grammar with the

lessons, grammar is integrated in the content itself. Among these general models of content Based

Language Instruction or integrated Approach (Theme based, Adjunct, and Sheltered), the theme
#68



based model is selected in the present study. The Theme based model integrates the language skills

into the study of a theme. The theme must be very interesting to students and must allow a wide

variety of language skills to be practiced, always in the service of communicating about the theme.

This is the most useful and widespread from of content based instruction today and it is found in

many of the second language textbooks.

The term integrated Approach is deliberately used to indicate that, there are many ways of teaching

grammar, and different methods and techniques can be integrated to ensure the effective learning.

This approach is basically the integration of many approaches and methods like Situational,

Communicative and Learner Centric Approaches, and also the Grammar translation method,

Activity based method, and Biligual methods can be used to ensure effective learning. It demands

the Integration of exercises and activities with the lessons in order to teach grammar, so that the

learners can use the language freely and confidently in day to day conversation. The Instructional

material Prepared based on the Integrated Approach can be used to teach grammar while teaching

any lesson irrespective of the lesson prescribed. Though the textbooks got revised the Instructional

material can be used as and when it is required by the teachers.

Statement of the Problem: Effectiveness of an Integrated Instructional Approach on the ability to 

use Tenses among the Students of Standard IX.

Objectives of the Study: The study sought to know the effectiveness of an Integrated Instructional

Approach on the Ability to use Tenses among the students of Standard IX.

Hypothesis 1: The students of EG exhibit higher ability to use verb forms than the CG students

after the treatment is given.

Hypothesis : The students of EG exhibit higher ability to use verb forms than the CG students after

the treatment is given.
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Methodology of the Study:

1. Developmental phase: The Investigator developed the Instructional Material to teach

Tenses based on Integrated Approach.

2. Experimental Phase:

Design: In order to study the Effectiveness of the Integrated Approach on the ability of the students

to use Tenses, the instructional material based on Integrated Instructional Approach was developed

and was subjected to experimentation in which the participants are randomly assigned to

experimental and control groups.The Randomized post test only design was employed.

Sample for the study: The sample for the study was drawn through purposive sampling technique

as the study was experimental in nature. Two sections of IX standard from a Government School in

Mysore City were selected for the study.A Section was considered as Experimental group and B

section remained the Controlled group.

Tools Used in the Study: A test on Tenses was used as a tool to test the effectiveness of the

Integrated Instructional Approach on the ability to use Tenses among the students of Standard IX.

Variables: Ability to use Tenses was the dependent variable and the Treatment given to the students

using Integrated Instructional Material was the Independent variable in the Study.

Statistical Techniques used in the Study: Student ‘t' test was used to find the significant

difference between the post means of the students.

Analysis and Interpretation of the data
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In order to meet the objective of the study, i.e to study the effectiveness of the Integrated

Approach on the ability to use Tenses among the students of standard IX, the following directional

hypothesis was formulated.

Hypothesis 1: The students of EG exhibit higher ability to use verb forms than the CG students

after the treatment is given.

In order to test the above mentioned research hypothesis, the statistical hypothesis “There is no

significant difference between the post-means of EG and CG on Test of Tenses” was formulated and

tested using the ‘t’ test. The details of the ‘t’ test are given in the table given below.

Table : Details of the ‘t' test of the hypothesis

Group N Mean S.D. Df t’ value

1 Experiment 
al group 40 48.56 20.32 76 11.482**

2 Control
Group

38 28.78 12.29

“significant at 0.01 level

As it is shown in the table , the obtained ‘t’ value for the post -means of EG and CG on Tenses

(11.482) is significant at 0.01 level. So the directional hypothesis is accepted and it is concluded that

there is a significant difference between EG and CG in the ability to use Tenses and it is also

implied that the EG exhibited the higher ability to use verb forms than CG as the post-mean of EG

(48.56) is significantly higher than CG (28.78). The same details are presented in the graph

presented below.

The study implies that the use of a variety of approaches in teaching a foreign language is

not only possible but also more desirable than the use of any one approach in the English 
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classrooms. The procedure used in this approach may also be used within any approach to reinforce

learning or to create interest. There is nothing to prevent the teacher from using any of the

approaches in their classrooms. The teachers can use this approach for practicing language during

the development of the lesson. It is implied by the study that, the examples,exercises and activities

are really helpful for developing language abilities among students. It is implied that, the exposure

to language and its grammar certainly make the learners to be aware of the grammatical aspects of

any language and it also creates interest in learning the language. The exposure to the language

enables the child to internalize the grammar of the language. But the precaution should be taken

here is that the internalization of grammar should be natural unhampered by any distractions and

should not be deliberated and determined. The level of language aptitude is one of the contributing

factors which determine one's language agility. So proper exposure and opportunities should be

given to the learners to learn the language according to their capacity of learning a language.

The study has valuable implications the role of the teacher also as the teacher is a variable

factor in the scheme of teaching a second language. Teacher's attitude and personality are

instrumental in creating the necessary conditions for relining. The teacher should be proficient in

the language, his knowledge and expertise in methods and techniques of language teaching should

be of reasonably high standard. The study also has implications to the role of the government.

Facilities which are inevitable for learning English language as Language laboratories, good books

and English newspapers in the library, teaching aids, should be appointed to teach English. The

number of periods devoted to teach English may be increased with the possible adjustments. The

Education departments should take imitative to organize workshops, in service programmes for

English teachers to refresh their methods of teachings. The new innovative ideas of teaching

English for the disadvantaged learners should be encouraged and they should be implemented to

bring Positive results in this field.
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The study has implications to teacher education institutes also as the present study indicates

that the process of learning a language is very important than the product. If the process is

meaningful, the product will be fruitful. So, care should be taken from the teacher education centres

while training the English teachers. They should prepare the teachers with commitment, having

Positive attitudes towards Profession, students as well as towards the language they teach. The

teachers should be trained in such a way as to promote English language learning. They should be

able to implement some innovative ideas, new techniques and methods of teaching in their

classrooms. Not only that as the success of any programme depends upon the teachers, they should

have a good philosophy of teaching and the psychology of learning the second language should be

made clear to them at the training period.

Conclusion:

The study provides new avenues for exploring the role of integrated instruction. At present,

research on grammar instruction cannot offer detailed answers to the questions arise in the minds of

the readers about the accuracy and feasibility of the novel approach tried out in the present study,

and also of how grammar can most profitability be taught and when further research will be taken

up on the effect of an integrated instructional approach, we may find more appropriate role of the

teaching of grammar integrated with the lessons.
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Abstract

The present study is an experimental study in which the investigator has attempted to study

the effect of Self-Directed Learning on Achievement in English. The investigator used ‘One Group

Pre Test Post Test' design to study the effect of the specially designed Instructional Material based

on Self-Directed Learning Skills. The study showed that Self-Directed Learning has significant

effect on the Achievement in English among Kannada Medium Pupils studying in Rural Secondary

Schools.

Introduction

Language forms the core of learning, as it is the sole entity which makes communication

possible. English language has an important position in language learning in India as it is not a

native language and it encompasses futuristic value. English Language learning among the students

studying in the rural set-up is nothing less than a challenge because their exposure to the language is

minimum. Hence an English teacher in a rural school has to put extra efforts to acquaint the student

with the language and then proceed with the teaching. A method which takes the focus away from

the teacher and motivates the students to learn the language through self motivation is the need of

the day. It is not just enough if a student is self-motivated, he/she will need a regulated set of skills 
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which will enable him to learn the language effectively and also let him/her know his progress and

the outcome. This regulated learning comes to be known as Self-Directed Learning.

Objectives

1. To study the effect of Self Directed Learning on the Achievement in English among the

pupils of Standard Eighth studying in Kannada Medium of Rural Secondary Schools of

K.R.Pet Taluk.

2. To study the effect of Self Directed Learning on the Achievement in English among the

Boys of Standard Eighth of studying in Kannada Medium of Rural Secondary Schools of

K.R.Pet Taluk.

3. To study the effect of Self Directed Learning on the Achievement in English among the

Girls of Standard Eighth studying in Kannada Medium of Rural Secondary Schools of

K.R.Pet Taluk.

Methods and Procedures

The present Study is an Experimental Study in which the investigator used the One group

Pre test Post test research design.

The procedure of the study included three stages.

Table 1 : Showing the Stages of the Experimental Study
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Stage 1 Pretest

Achievement Test

constructed by the

investigator was

administered and

evaluated.

Stage 2 Treatment

The pupils were

treated using the

specially designed

Instructional

Material based on

Self Directed

Learning.

Stage 3 Post-test

Achievement Test

constructed by the

investigator was

administered and

evaluated.

Analysis of the Objectives and Result

In order to find out the extent of relationship the data has been analyzed and interpreted

using the t-value. The Level of significance for the results obtained was fixed at 0.01. The Mean,

Standard Deviation, Degrees of freedom, Theoretical value and ‘t' value of the scores of Pretest and

Post-test of Pupils, Boys and Girls on Achievement in English are given in Table 2
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Table 2: Showing the Number (N), Mean (M), Standard Deviation (SD), Degrees of freedom 

(df) Theoretical Value and ‘t' value of Pre-test and Post-test scores of Rural Secondary School

Pupils, Boys and Girls

Pupils Tests N Mean SD Df t value

Theoret

ical

Value

Result

All

pupils
Pre Test 30 1.36 1.47 29 16.26 2.76

Signific

ant

at 0.01

level
Post Test 16.93 5.03

Boys Pre Test 15 0.93 1.22 14 11.08 2.98

Signific

ant

at 0.01

level
Post Test 14.66 4.63

Girls Pre Test 15 1.8 1.61 14 25.36 2.98

Signific

ant

at 0.01

level
Post Test 19.2 4.45

Result :There is a significant difference between the means of scores of Pre-test and Post-test of 

Boys, Girls and Pupils studying in Kannada Medium of Rural Secondary School of K.R.Pet Taluk

on Achievement in English.

Discussion
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The Self Directed Learning Instructional Material was prepared based on the Self Directed

Learning Skills derived from the definition of Self Directed Learning given by Knowles. The Skills

included 1) Skill of identification of need for learning. 2. Skill of formulation of goal for learning 3.

Skill of identification of activities leading to learning. 4. Skill of identification of resources for

learning 5. Skill of planning the learning process. 6. Skill of managing the learning process. 7. Skill

of evaluation. These Skills formed the phases of each lesson where the pupils on their own

identified the need, goal, learning process, management criteria and evaluation criteria for their

learning and the teacher was only the facilitator during the whole process who guided their learning.

Five such lessons were taught for a period of 5 hours distributed during a week. The Pre Test and

Post Test were conducted on the content which they learnt. During the whole process the pupils

were totally responsible and completely involved in their learning process and as a result their

achievement scores showed a satisfactory increase.

1.11 Implications of the Study

1. Schools should incorporate Self Directed Learning methods in their schools.

2. The teachers should be trained in teaching using Self Directed Learning Instructional

Method.

3. Self Directed Skills should be developed among school pupils in order to enhance their

achievement.

4. Pupils should be trained to set a goal for their learning

5. Pupils should be guided to use different resources of information.

6. Pupils should be encouraged to make an evaluation after every learning.

1.12 Conclusion

From the present study it could be concluded that Self Directed Learning is effective in

enhancing the Achievement in English among Pupils of Rural Secondary Schools. A learning in 
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which the pupils are completely involved in planning their learning process and are aware of the

usefulness of their learning will find their learning purposeful and as a result the learning outcome

will be satisfactory. Hence it is the need of the hour to adopt Self Directed Learning as an

instructional method in order to prepare pupils for effective and life-long learning.
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Abstract :

This paper focuses on teacher capacity building for vocabulary and grammar instructions in 

English language classrooms. Though the suggested pedagogical practices here are not entirely 

original, it presents a few ideas that reflect teacher industriousness. In large classrooms and in 

heterogeneous classrooms, it is almost entirely not possible to completely cater to all learner needs
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and learning abilities. However, introducing creative pedagogy would help the teachers bridge the 

gap. Teachers may use inexpensive material in the classroom for vocabulary and grammar

instructions. This paper would list the use of materials like Popsicle, stationery, colours, 

miscellaneous objects, letter magnets, and many such day to day objects to facilitate classroom 

instructions. The paper would also highlight how teachers may adapt or improvise on tasks to suit 

their learners. Teacher resourcefulness can be developed through such constant exposures. Though 

individual ability of a teacher may vary, there is definitely scope for an active involvement of the 

teachers in such capacity building procedures which will result in better classroom activities.

Key words: creative pedagogy, vocabulary and grammar instructions, teacher development

Introduction

Even after decades of introduction to the English Language Teaching methods and its

subsequent changes, teacher resourcefulness and industriousness is still an untapped area in India.

Teachers still depend on online and offline resources of other countries. While the argument about

notional-functional syllabus and context embedded teaching still continues,

we see that learners in India find themselves disconnected from the language if they are

disconnected from the culture. The teachers therefore, need to bridge the gap by helping the learners

associate their culture to the target language. The question is not about the culture alone, it is about

the language which is unfamiliar to the learners. While the urban populace has reached the comfort

level with the English language, the rural population is still facing some challenges. It is necessary

for teachers to identify the existing gaps among their learners and use methods suitable to cater to

their needs. This paper mainly focuses on non- use of technology for classroom activities.

Teacher capacity building through suggested pedagogical practices would help refine the

teaching-learning process. In an ever changing world, the learner is constantly in contact with newer
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material to learn from. The teacher needs to negotiate between the classroom environment and the

external sources of inputs that their learner is receiving and make the engagement more fruitful. In

order for this to materialise, teacher innovativeness and industriousness is highly expected in

today's world.

Teacher training programmes most often tend to fail to see the need for developing

appropriate language skills. The language or the style of the language the teacher uses in the

classroom is absolutely different from the routine life situation. A special delivery of language

makes a lot of difference in the classroom. The three language functions that Sinclair and Coulthard

(1975) talk about, helps one understand the different purpose for which we use language. The

learner though might be exposed to an academic language, definitely gains lexical and semantical

cues from certain usage that they are exposed to. Though content and language have been integrated

in many classroom experiments, we notice the limitation of pedagogical technique used and the

need to establish suitable ones.

When seen through the lens of pedagogical practice, we notice that the challenge is faced

both by the learner and the instructor. Locating the need in both ways is the primary concern of this

study. Both the learners and the instructors are expected to identify the mutual needs. Often the

perceived needs of the learners by the instructor may not be the actual needs. From the following

tasks presented, a teacher could take cues for developing nuanced pedagogies to suit various

classroom requirements.

Objectives

To help teachers use innovative but simple tools to teach English language

To help learners involve in the process of learning

To help teachers think and act as per the class dynamic

To help learners adapt to multiple possibilities of classroom instruction
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Methods and procedure

Task one

Level: Middle school

Vocabulary teaching in most schools is based on texts prescribed for literature. Words that are part

of the story, essay or poetry is what is discussed as word list. In addition, there might be related

words or other synonyms that might be discussed and used. In order to help learners get sufficient

exposure to a range of vocabulary, it is important to integrate words from the various subjects that

the learners are studying. This not only enriches vocabulary but also ensures that the learners

understand a word in its multiple contexts.

Materials required

Pencil, scale, eraser for the learners

Different coloured chalks for the teacher

Procedure

Let us assume the following are some of the words from different subjects that the learners are

going to be trained to use. The teacher can list them on the board. The learners may be asked to

write any one list in a sheet of paper. They could be asked to explain what the word means and

write it in the paper. The other related meanings could be written in a scattered manner on the

board. The learners can then be asked to pick the other meanings of the words in their list. For

example, Tangent - a completely different line of thought or abrupt change of course;

Inertia - remain unchanged, stagnant, idle, immobile, passive, and the like.

When learners are allowed to guess the meanings, it would register better. Every word is learnt

holistically and not in disconnected manner.

Mathematics Science Social Studies
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Tangent
Crusades

Probability Predator
Inflation

Axiom Fossil
Subsistence

Matrix Inertia
Jeopardy

Outlier

Task two

Level: Primary school

Materials required

Popsicle, colour pens

Procedure

Depending on the class and the level of the learners, the teacher may write words and sentence

connectors in coloured popsicle sticks. While substitution table is not anything new in the language

teaching field, teachers may be able to notice that adding colour and variety to a task makes a lot of

difference to the learning. Each stick may carry a noun, a pronoun, a verb, an adjective, or just

conjunctions, interjections, etc. the number of sticks would depend on the class size. The teacher

may distribute one stick per student. The students may then be allowed to find any combinations to

make a sentence. For example, a student having a stick with the word ‘she', may try to find any

verb to continue his/ her sentence. So he/ she may find another student with the word ‘ eats'; then

the two students together may look for another word to continue the sentence, like ‘apple', then the

sentence would be ‘she eats apple'. The teacher can inform the students if the sentences should

have three words or five words or more. They can then display their sentence sticks to the class. If

the size of the class is large and the possibility of noise is high, the teacher can provide each student

with a bunch of posicles and ask them to make any number of sentence combinations. The teacher

#85



can also take the help of the students to colour and write the words on the sticks. This could help

them in practising the spelling of the words.

Task three

Level - middle and high school

Materials required

Learners may be asked to bring any small objects or trinkets of their choice to class. You might

want to caution them that objects of sentimental value to them maybe avoided as you cannot take

any responsibility for loss or damage. This activity could be done for both vocabulary and grammar

units. The teacher may collect all the objects and lay them on the table. This activity can be done in

any of the following ways

A few objects may be grouped together and the teacher may ask the students to provide adjectives

that are common to all those kept on the table. The teacher may either already write a few adjectives

on the board or ask the learners to choose from the list or let them use by themselves. The learners

may make short sentences using the adjectives and the objects that are displayed.

Kindergarten word learning

Materials required

Letter magnets about five or six sets

Procedure

The teachers may scatter the letter magnets on the table. This activity can be done to help learners

with three or four letter word spellings. If the class is given phonetic instruction, then this activity

would be extremely easy. New words can be introduced through this activity. Children can be asked

to pick the letters from the pile to make simple but new and unfamiliar words. The teachers may
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orally utter the word and ask the students to spell it out using the letter magnets. The classroom can

have an iron panle where the learners could fix their letter magnets as they guess the spelling.

Example: words like pond, ship, plant, snow, and more

Task four

Level: primary

Procedure

This task is to teach prepositions. The teacher could plan a treasure hunt activity within the class.

The teacher would have to prepare small chits to write instructions using prepositions. The tables

and desks in the class would also have to be rearranged. The students might have to away from the

furniture for this task. The chits might have to be stuck in and around the furniture. The instructions

should be simple and clear. One object could be hid within the classroom. The first chit could be

given by the teacher to the first student and then there could be turn taking.

The statements could be as follows

Your first clue in under the desk that is fourth from the left.

To find your next clue you must pass through the entrance of the classroom.

Your next clue is hidden between where I stand and where you sit.

The list of clues could continue with as many clues included as possible with appropriate

prepositions.

Task five

Level: Primary school

Materials required: cardboard, small bits of magnets, double tape, small fishing rod with an iron

bait.
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The card board can be shaped into fishes of different sizes and colours. A word maybe written on

each of the fish and using the double tape on the other side, the magnet may be attached. The

teacher may ask the learners to use the fishing rod to pick out a fish and then read the word.

Alternately the teacher may utter a word and ask the learner to spot that fish and pick it out. This

activity can again be done to introduce learners to new lexical items. They can be allowed to

explore and guess words that are pronounced by the teachers and spot the fish that carries the word.

Conclusion and implication

Teachers need to find creative ways to execute tasks that maybe found in language teaching books.

Most of the books are written by foreign authors and may not suit large Indian classrooms. Teacher

resourcefulness can be enhanced when teachers are exposed to such varieties of tasks. The tasks

given above can be customised to suit different learner groups. The reason for using tasks that

involve the learners as a whole is to increase the engagement with the learning.
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ABSTRACT:

Man is the only animal to be blessed with the power of speech and thus he created a

powerful tool of interlinking each other i.e., Language. He uses various speech organs actively viz.

lips, teeth, tongue, vocal chords, lungs and other organs to produce sounds. Man is able to generate

various elements of the language. Linguistics is the scientific study of human natural language.

The etymological meaning of the word “linguistics” is ‘the scientific study of language'.

‘Lingua' in Latin means ‘tongue' and ‘istics' means ‘science'. Linguistic is the systematic study of

the nature, structure and variation of language major sub-fields of linguistics includes phonetics,

phonology, morphology, syntax, semantic, pragmatics and discourse analysis. Linguistic is one of

Gardener's nine Multiple Intelligences, which involves a strong ability to understand and use

spoken and written language. Linguistic intelligence enables the students to evoke specific types of

thinking such as hypothesizing, questioning, citing evidence, making assumptions, validating,

evaluating and using schema through co-operative learning.
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According to NCF 2005, knowledge needed for a complex task can reside in a group situation.

In this context collaborative learning provides room for negotiation of meaning, sharing of multiple

views and the internal representation of the external reality.

The present investigation is undertaken with a view that the findings will help to stress the

importance of co-operative learning in the classroom, especially in developing linguistic

intelligence. Here the Jigsaw method of co-operative learning is used in developing linguistic

intelligence. The study is quasi-experimental where non -randomized pre test - post test design was

used. The intact classes of eighth standard as a whole were considered as experimental and control

group for the study. The tools that were used in the study are vocabulary through word games,

listening material through songs and linguistic intelligence test. The findings are that the learning

together model of the cooperative learning method in the experimental group is significant in

comparison to regular teaching. This is evident from the t-values calculated for the pretest and post

test scores of experimental and control groups. And the method is found to be equally effective for

both boys and girls in improving their achievement.

INTRODUCTION

“Language is the expression of ideas by means of which speech sounds are combined into

words, words are combined into sentences and combination of sentences gives shape to ideas and

thoughts”- Dr. Sweet. Linguistic Intelligence, as one of Gardener's nine Multiple Intelliligences,

involves a strong ability to understand and use spoken and written language.

Co-operative learning is an approach to organize classroom activities into academic and social

learning experiences. It differs from group work, and it has been described as “structuring positive

interdependence”.
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Linguistic intelligence, in this context, enables the students to evoke specific types of

thinking such as hypothesizing, questioning, citing evidence, making assumptions, validatory

hypothesis, evaluating and using schema through co-operative learning

According to NCF 2005, knowledge needed for a complex task can reside in a group

situation. In this context, again, collaborative learning provides room for negotiation of meaning,

sharing of multiple views and the internal representation of the external reality. Group learning

tasks, taking responsibility and contributing to a task at hand are all important facets of acquiring

knowledge.The present investigation is undertaken with a view that the findings will help to stress

the importance of co-operative learning in the classroom, especially in developing linguistic

intelligence.

OBJECTIVES OF THE STUDY

1. To study the performance of the student in Linguistic Intelligence through co-operative

learning,

2. To study the influence of co-operative learning technique in developing Linguistic

Intelligence.

3. To study the gender difference in the level of students in developing Linguistic Intelligence

through cooperative learning.

4. To study the attitude of students towards Linguistic Intelligence through cooperative method.

HYPOTHESES OF THE STUDY

1. There is no significance difference between the control group and the experimental group in

developing Linguistic Intelligence.

2. There is no significance difference in gender level of students in developing Linguistic
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Intelligence through cooperative learning.

3. There is no significance difference in the performance level of Linguistic Intelligence

between control group and experimental group.

DESIGN OF THE STUDY

The study is of quasi-experimental in nature, wherein a control and experimental groups are

employed. A non -randomized pre test - post test design was used. The intact classes of eighth

standard as a whole were considered as experimental and control group for the study.

SAMPLE OF THE STUDY: The subject of the study were the students of class VIII of Kollegal,

Chamarajanagara District, Karnataka.

TOOLS USED IN THE STUDY: Lesson plan on cooperative learning method of teaching, the

Linguistic Intelligence test.

STUDIES RELATED TO CO-OPERATIVE LEARNING AND ENGLISH.

Kagan (1995) has said that language acquisition is determined by a complex interaction of a critical

input, output and context variables. An examination of these critical variables reveals that co

operative learning has a dramatic positive impact on almost all of the variables critical to language

acquisition.

CALDERON (1999) The co-operative learning model selected was Co-operative Integrated

Reading and Composition (CIRC). Findings show that CIRC is an effective classroom management

tool for bilingual and English as second language content instruction.

Bibi (2002) studies the comparative effectiveness of teaching English grammar with the help of text 

book and by using group work activities. It was found that the teaching of English grammar through

group work activities played a positive role in improving the academic achievement of the students

studying English at the elementary as well as secondary stage.
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Liang (2004) investigated the Chinese immigrant high school student's perceptions of co-operative 

learning and their interactions during study presented a complex picture of co-operative learning in

the ESL classroom.

Gomleksiz (2007) compared the effects of the Co-operative Jigsaw II method and traditional

teacher-centered teaching method on improving vocabulary knowledge and active-passive voice in

English students attitudes towards learning English. The attitude scale results showed that the co

operative learning experiment had a significant position effect on English student's attitudes

towards learning English. The attitude scale results also showed that the co-operative learning

experiment had a significant position effect on English student's attitudes towards learning English.

STATISTICAL TECHNIQUES EMPLOYED:Both descriptive and inferential statistics were

employed

MAJOR FINDINGS OF THE STUDY: The analysis and interpretation of data revealed

significant results of which have been consolidated and presented in the form of major findings. The

learning together model of the cooperative learning method in the experimental group is significant

from the regular teaching. This is evident from the t values calculated for the pretest and post test

scores of experimental and control groups (-2.882 and -3.035). Cooperative learning method has

been found to be equally effective for both boys and girls in improving their achievement.

EDUCATIONAL IMPLICATIONS OF THE STUDY

1. Cooperative learning method was found to have an equal effect on both the sexes. It shows that

heterogeneous groups can be made for group activities including both boys and girls.

2. This has been encouraged in the classroom since they enhance interpersonal relationships and

skills of communication among students.

94



3. Linguistic intelligence through cooperative method has to give importance especially in the 

second language classroom since it enhances students' ability to communicate in the language

4. since the method provides children an opportunity to explore and discover things on their own

and enhances the independent nature of the learner in developing linguistic intelligence.

LIMITATIONS OF THE STUDY:.The study was limited only to two variables; achievement and

attitude, and limited to only class VIII. It was also limited to analyzing only factors related to

Linguistic Intelligence.

References:

Bassano, S., and Christison (1988)., Cooperative Learning in the ESL classroom, TESSOL

Newsletter, 22(2), 1-9.

Chapman, C.(1993). If the shoes fit: How to Develop Multiple Intelligence in the Classroom.

Palatine. Il/IRI:Skylight.

Gardener, H. (1983).Frames of Mind: The theory of Multiple Intelligence. New York: Basic Books.

Gardener, H. (1993).Frames of Mind: The theory in Practice. New York: Basic Books.

Goodman, K. (1986) What is the whole in whole Language? Portsmouth, N. H. Heinemann.

95



Translating Trainings into Classroom Practices: A Process of Continuous Professional 

Development for Teachers Teaching English in Schools

Hitesh C Bhakat

Lecturer,

Regional Institute of English,

South India, Jnanabharathi Campus, Bangalore 560056

E-mail: hitesh_elti@yahoo.co.in

Mobile: 7022836247

Abstract :

The paper is based on a research study conducted to assess the effectiveness of

training on writing skills. The main objectives were to study the effectiveness of

training programme on classroom transaction, examine transmission status, get

feedback from beneficiaries and offer suggestions for future planning.

The data were collected from trainers, teachers, parents and students. The reflection was

recorded on the mode of training, content, practices and the level of understanding of the trends in

tune with the curricular demands, student needs within the limits of prescribed content.

The tools used were interview schedule, questionnaires, classroom observation schedule,

student response sheets, video recording on training and classroom process, evaluation of modules

and samples of student writing. The study covered 320 primary schools comprising 3142 students,

354 teachers and 2021 parents in 8 districts.

The influence of the training continued to be at a low level. The response sheets were found

to be unfamiliar by the students which were prepared based on the training module. Learner

performance did not reveal impact of training. A very little impact was recorded in teachers'
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classroom transaction and the learner performance. It reflected teacher's inability to translate

training knowledge into classroom practice although a total of 93.79% teachers found the training

effective in understanding the concept and process.

Key words: Training, translation, practice, Learner, performance.

Introduction

Indian education system has undergone a meaningful change over the years due to

technological development and globalization. National and state governments stress the quality of

teaching at school level, considering the needs of learning English in the changed contexts.

Introduction of English in curriculum at the first standard indicates transformation in educational

practices in recent years. Improving quality of learning English has posed various challenges owing

to limited experiences of teaching English at this level. Realizing the needs, Sarva Shiksha Abhijan,

Karnataka entrusted the responsibility to the British Council to improve teachers' proficiency and

pedagogic skills. Concurrently the Regional Institute of English, South India, was assigned to

conduct a survey, to assess the impact of the said training. The study, although recorded success of

training, transferring gained knowledge into practice remained a challenge. The survey covered

eight districts, 354 teachers, 46 master trainers, 2,021 parents and 3,142 students. The study adopted

observation of training session, semi-structured interview, questionnaires and written test as tools

for the survey. The paper highlights objectives of the study, methods and procedure, results and

implication of the study.

Objectives

The main objectives of the study were to study the effectiveness of training

programme on teachers' professional development and improvement of classroom

transaction. It was further expected to examine the quality of training content and
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trainers' manual in the light of specified content outline. The study was to assess

gender, social class, rural-urban and other regional differentials to get first hand

feedback to offer suggestions for the professional development of in-service teachers

teaching English.

Methods and procedure

The data were collected from trainers, teachers, parents and students. The reflection was

recorded on the mode of training, content, practices and the level of understanding of the trends in

tune with the curricular demands and needs of students within the limits of prescribed content. The

training programme had used training packages and modules prepared by experts in the field in

accordance with the syllabus requirements for a period of 5 days for the master trainers and 3 days

during cascading the same. Every phase of master training included 35 - 40 master trainers at

district level and cascading training had a group of 40-50 teachers participating in each batch at the

block level. The methods and procedures followed in the study were observation of training session,

semi-structured interview, questionnaires and written test.

Results and discussion

The basic purpose of learning a second language is to develop communication skills.

It involves integration of a set of sub-skills. Deftness of expressing ideas coherently in writing

involves a set of stages, steps and processes. Learners are required to generate and organize ideas

and transfer thought onto paper in a correct sequence using appropriate vocabulary, correct spelling

and accurate sentences in the form of well-organized paragraphs.

Sokolik argues, “Helping students in understanding the process of writing by guiding them through

the steps of invention, drafting, review, revision, and evaluation will help demystify writing and

make it an important part of their learning of English” (106). Process writing comprises diverse
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stages. According to Seow, the major stages are planning, drafting, revising and editing.

Responding, evaluating and refining are other steps imposed externally to students (316). Learning

a second language promotes anxiety, too. Raimes notes that “There is even more anxiety when

writing is involved” (306). Cultural background and learning contexts pose further challenges in

second language learning. Understanding the rationale of written communication is critical in

reducing such concerns. Richard and Renandya maintain, “A genre-based approach ... provides

students with ample opportunities to become aware of the different purposes of written

communication” (304). Emphasis on grammatical accuracy is critical in developing writing skills

in non-native contexts. Ferris asserts, “A lack of grammatical accuracy in ESL student writing may

impede students' progress in the university at large” (328). A set of theoretical principles makes

writing less intimidating. Prabhu suggests that the approaches and principles should provide

teachers a scope for understanding skills, elements, and activities in developing teacher's “sense of

plausibility about teaching” (172), to develop what Shulman calls “the wisdom of practice” (11).

The analysis of training framework, materials and training tools of the British Council training

showed a deliberate endeavour to make teachers comfortable in developing writing skills using a

process based approach.

The training on writing skills had a significant impact on teachers. First hand observation

and interaction recorded the seriousness and enthusiasm of teacher participants in the training. The

survey showed three hundred thirty-two (332) teachers out of three hundred fifty-four (354)

surveyed, found training on writing skills very effective. The survey confirmed that a total of

93.79% teachers benefitted from the training. Teachers gained new insights on the methods, types of

activities, and areas of focus in teaching the skills. Content demonstrated activities and techniques

to develop learners' psychomotor skills; for instance, holding pencils, movement of hands and

handwriting, sense of and proper spacing. The confusion about the basic difference between

handwriting and writing skills prior to the training was resolved during the micro-teaching sessions
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in the training. The step by step teaching followed in the training provided opportunities to grasp

the notion of writing skills. It was observed that the training had focussed on writing at the word

level, sentence level, paragraph level and other mechanics of writing such as the use of punctuation,

spelling, etc., stressing their focus on both the micro and macro levels writing skills.

Dexterity of master trainers in handling training programme was noteworthy. Master trainers

expected at least 40% of the teachers would teach using gained knowledge. While most of the

master trainers were happy about their own growth in the journey of professional development, a

vast number of them were concerned about the implementation of the trainings. Many of them

echoed some anxiety of teacher participants that the number of students in the classroom would

determine the effectiveness of some of the activities practiced in the training programme.

Language proficiency determines success of implementation. The monitoring team

expressed the practical difficulties of teachers. There had been a positive change in the attitude and

methods of teaching. Many teachers had started transacting lessons involving students in some

activities. Such change in attitude and practices indicates that teachers would change process of

teaching writing in classroom practices. In the case of any difficulty, the monitoring team would

resolve issues and help to implement trainings on writing skills during regular school visits.

Learning English as a second language demands systematic and meticulous approach to the

language. Clear understanding of aspects of the language to capture and to sustain the very process

of learning are crucial in second language learning. It is imperative that a teacher prepares learners

in three aspects. Nunan suggests those areas as “exploring skills, exploring language and supporting

learning process” (v). While investigating skills for language learning and the best way to help is to

familiarize learners with the meta-cognitive strategies of probing the skill itself.

Despite such an attempt in the training on writing skills, the process and ability to convert

the gained knowledge into classroom application on the part of the teachers invalidated the success

of the training. The test results of learner achievement provided an indication that received
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trainings remained unutilized in classroom practices. The test results unlocked three aspects which

required special attention—grasping the transferring process of acquired awareness, translating

language command, and practicing gained knowledge. The test conducted to assess the students'

existing status could act as a baseline for additional study to assess teachers' abilities to employ the

gained knowledge to enhance learner performance on writing skills.

Conclusion and implications of the study

Learning from experience is crucial in academic progress. The study observed that most of the

teachers were found to be a little less proficient in language use. Considering this aspect of

difficulty, three important pieces of decisions become crucial, namely, planning a programme,

preparation of training materials and the process of transaction. Teachers' existing experience of

language use remains vital ::

- The range of proficiency levels of teachers entails assessment of teachers' needs.

- Decisions on materials and training tasks necessitate a reconsideration.

- The training tasks using the text lessons increase familiarity.

- Tasks activating theory of language development and activities that support language learning

are useful for training teachers.

- Active participation in simple language activities as the process of training transaction is

important.

- Engaging teachers in tasks, trainers need to withdraw as early as possible.

Trainers may consider demonstrating certain activities that involve teachers, and then follow the

task up by debriefing. Engaging in micro-teaching enables teachers comprehend concepts and

develop efficiency in transacting the tasks. Peer group assessment is equally important in handling

certain activities. Once teachers' efficiency is assessed in the training sessions, a sense of
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achievement prevails, which, in turn, encourages teachers to perform the learned classroom

practices in their own instructional context.

A pre-training survey is essential to assess teacher's language proficiency. Text-based training tasks

prove effective considering the proficiency of teachers in adapting new activities.

A participatory mode of training by supporting activities with micro-teaching tasks followed by

feedback could be rewarding. It would be advantageous to prepare a training programme and pilot it

before conducting a programme for the whole State. Such preparation would prove fruitful in

enhancing training quality and pedagogic skills of the teachers in translating training into classroom

practices as part of the process of continuous professional development....
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Abstract

English language teaching in India has undergone tremendous changes over the past six decades.

Task-based language teaching is increasingly used in Indian ESL school curricula. The Central

Board of Secondary Education (CBSE) adopts a ‘multi-skilled, learner-centred, activity-based'

approach in teaching English. While the nature of textbooks and teaching styles is dramatically

transformed, language assessment has largely remained unchanged. Discreet item tests to

individually assess different language abilities continue to be used in assessment. Thus teaching and

assessment fall out of alignment, disadvantaging both the realms. This paper argues for the adoption

of task-based language assessment (TBLA) in formative and summative assessments with a

balanced approach to all four language skills, namely listening, speaking, reading and writing.

TBLA's integrated tests provide ample opportunities for teachers and examiners to sample learner

performances and assess them in formative and summative assessments. This paper proposes a

scheme for task-based assessment, drawing on the theoretical foundations of the CBSE language

curriculum, text books, assessment pattern and question papers. The projected benefits of using
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TBLA for language assessment are high levels of validity, reliability and authenticity, and alignment

of teaching and assessment ensuring positive washback effect.

Introduction

English language is unquestionably one of the most widely used languages used in

academics, business, and communication in the 21st century multilingual India. Indian schools teach

English as a Second Language (ESL) so that our students can be part of global society, academia

and economics. Over the years, people accepted the necessity of English for communication as

reflected in NCERT's Position Paper on teaching of English: “The level of introduction of English

is now a matter of political response to people's aspirations rather than an academic or feasibility

issue” (NCERT 7).

Objectives

The global transformation in pedagogy led to the widespread use of task-based method and

textbooks in classrooms. Task-based language teaching (TBLT) is an ‘approach based on the use of

tasks as the core unit of planning and instruction in language teaching' (Richards & Rodgers, 223).

It follows the principles of primacy of meaning, closeness to real-world tasks, priority of task-

completion, assessment based on task outcome, communication as goal, freedom to create one's

meaning, spontaneous, and contextual language use, and authentic materials (Skehan 95). Use of

TBLT caters to language acquisition by promoting negotiation of meaning and focus on

communication (Ellis).

Task-Based Language Assessment (TBLA) emerged out of the need to align assessment

with TBLT. The earlier assessment models were either decontextualized or were discreet point tests.

TBLA evaluates meaningful communicative performances elicited using goal-directed, meaning-

focused language tasks (Brindley) which require simultaneous use of linguistic and non-linguistic
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resources. It promotes validity (Ellis), favourable washback, integrates assessment into learning,

and provides useful diagnostic feedback. Tasks are the central constructs here. Therefore, task-

selection is of prime importance as suggested and illustrated by Pica, Kanagy and Falodun and

Willis and Willis. In Ellis' (285) words, TBLA ‘utilizes holistic tasks involving real-world

behaviour [...] or the kinds of language processing found in real-world activities'. Task is

considered indispensable for formative assessment to be a medium of learning (Norris). Everyday

language tasks used in the method helps elicitation of test-takers' best performance.

Methods and Procedures

This paper analyses Central Board of Secondary Education's (CBSE) assessment, and

proposes a more skill-balanced and task-based one. CBSE's English language curriculum is skill-

based, activity-based and learner-centred (CBSE, Secondary) aiming at language development for

acquisition of knowledge. Interact in English- CBSE's task-based three-textbook-package for class

X aims at improving learners' communicative competence to promote language skills for

professional, social and academic needs.

An analysis of the sample question papers of CBSE Class X summative assessment (http://

cbse.nic.in/newsite/examination.html) brings up two questions. The first concerns the weightage

given to various language skills in assessment. The curriculum document (CBSE, Secondary 23)

uses 18 descriptive points to specify teaching/testing objectives for listening and speaking skills but

is assessed only for five marks, while reading and writing gets 80 marks. In the long run, this

mismatch between curriculum directives and assessment practice results in the failure of Indian

learners to develop these skills. Giving fairer representation to these skills in assessment will lead to

positive washback effect. Including oral and aural assessment in summative assessment may not

always be feasible due to logistical, financial and human resource-related issues. But it is possible

to assess listening and speaking skills as part of continuous assessment giving an optimum share of

marks to ensure validity and reliability. A balanced approach to skills-assessment using authentic,
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practical and efficient assessment tasks is necessary for the overall language development of

learners. The proposal made here is that a more appropriate weightage be given to listening and

speaking skills assessment using a judicious combination of internal and summative assessments.

One option is to emphasise these skills in internal assessment in classes IX and XI when

there is no board examination. Another is to start assessing these skills at class V or VI so that by

the time students leave school, they become proficient. Problems in implementation at the level of

schools and individual assessors might hinder such steps. But for language assessment to attain its

potential, such best practices must be strictly implemented.

The second question concerns the alignment of teaching and assessment. Though language

teaching has adapted task-based methodology, assessment has largely remained unchanged.

Brindley (73) insists that by integrating assessment with learning, language is better used as a tool

for communication. Charlhoub-Deville (211) states that the increased use of tasks in assessment

literature and practice is due to the need to align teaching and testing. Mislevy, Steinberg and

Almond (477) claim that such alignment of assessment and instruction is one of the driving forces

behind the interest in TBLA since it directly contributes to validity. Nunan (138) states that not

using tasks in assessment will be a violation of the key curriculum principle that assessment should

reflect what has been taught. Above all, when teaching and assessment are aligned, positive

washback is promoted.

Results and Discussion

Ellis' (283-285) general framework to classify language assessment tests has two

intersecting continua- system-referenced and performance-referenced tests, and direct and indirect

tests (Table 1).
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Mode System-
referenced

Performance-
referenced

Direct

Sample of oral or 
written language 

via interview and/ 
or composition

Communicative 
simulation of 

target tasks, e.g. 
library skills, 
reading test

Indirect
Grammar and 

reading multiple- 
choice tests

Breakdown of 
simulation into 

sub-tasks for 
multipe-choice 

formats

Table 1: Framework for language assessment (Nunan, 2004)

System-referenced tests require the test-takers to know phonological, lexical and

grammatical systems while performance-referenced tests require them to demonstrate the ability to

use language (Nunan). Direct tests directly elicit criterion performance while indirect tests attempt

to measure the underlying ability/skill of a certain performance. While designing assessment it is

wise to have a judicious mix of different types of tests. Direct system-referenced tests (ex:

composition writing and information-gap tasks) and indirect performance-referenced tests (ex:

identifying paragraph structure) are task-based. A few proposals to this effect are made below.

Assessing Speaking

Speaking is the most difficult skill to assess in terms of practical considerations. Earlier,

highlighting the importance of listening and speaking skills, CBSE's circular 63 (CBSE, Guidelines

1) had allotted 20 marks for these two skills as part of summative assessment. Unfortunately, this

was revoked later. Current pattern allots only five marks for both the skills. Considering the

constraints of speaking assessment, it will be wiser to assess it as part of internal assessment using

individual, pair and group tasks. Brown's (142-143) outline of basic types of speaking, and micro

and macro speaking skills is a very useful checklist in designing oral assessment tasks. Looking at

speaking tasks from the perspectives of purpose, context of use and speaker-roles is also helpful.
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Useful descriptions of accuracy, fluency and complexity to assess test-taker language are available

in Nitta & Nakatsuhara (170).

Assessing Listening

Listening skill is the ability to understand and process spoken language, and take part in oral

interactions. It is as important as speaking skill for communication, and transactional and

interactional discourse. However, as a receptive skill it can only be assessed using inferences made

from observation of productive skills. Brown (119-122) classifies listening into four basic types and

lists 17 micro- and macro skills. Sen (101-102) lists six types of listening tests. These two sources

are useful aids in designing listening assessment. Listening tasks could integrate speaking as in

listening to and transferring a telephone message orally to another. However, one must make sure

that test-takers are familiar with such activities to avoid non-representative test-performances which

invalidate the assessment.

Assessing Reading and Writing

CBSE's current model assesses reading for 20 marks and writing with grammar for 30

marks in both Communicative English and Language and Literature papers. Out of the 26 teaching/

testing objectives, many are not met by the model question paper. For example, reading

comprehension questions assess only ‘reading for specific information'. Structural knowledge is

assessed through re-ordering words/phrases, finding meaning of vocabulary items, subject-verb

agreement and matching prepositions. Global and inferential comprehension can be assessed with

various tools like titling a reading passage. Identification of textual and rhetoric structures, synthesis

skills, etc. can be assessed using many short texts, tabular data and diagrammatic information.

Likewise, assessing writing must include more subskills than letter and story-writing which carry

18 marks in the current model.

Another way of organising writing assessment is to provide more number of writing tasks

that require grammatical accuracy and sociolinguistic appropriacy, use of cohesive devices,
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organisation of many ideas, structuring and linking paragraphs, and introducing and concluding

conventions (Krishnan). This is beneficial for content and predictive validity as well. Ability to

convey culture specific meanings using audience-specific strategies, giving and soliciting feedback,

etc. (Brown) could be assessed, as these skills are necessary in today's social and professional

environments. A sample task is given below3.

A writing task - Advertisement

You have received a new bicycle as a birthday gift. Therefore, you want to sell

your old blue bicycle which is in good condition. You recently got it serviced,

and replaced both the tyres. Write an advertisement for your school notice

board in about 40 words.

Conclusion and Implications of the Study

Use of any particular test-type alone could lead to practical problems in design and

implementation. Important assessments like CBSE examination must find a sensible and

pedagogically acceptable balance of test-task types, various skills and internal-external assessment.

This will ensure that the assessment is valid, reliable and authentic. Use of more assessment tasks in

classrooms with or without explicit directives from curriculum will benefit both teaching and

assessment with beneficial wash-back effect.
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Abstract:

To acknowledge the heterogeneity of learners in the realm of English language acquisition is the 

foremost concern of a pragmatic ELT professional. The task of designing effective ways to 

characteristic groups of language learners for better language acquisition is essential..

113

mailto:gs_jyotsna%40blr.amrita.edu
mailto:rekhasumedha%40gmail.com


Observations and experiences in classroom teaching provide instances and records to make ELT 

more productive. Inclusion of pragmatic ways proves fruitful in India whose people speak many 

languages and dialects. Methods to survey on the efficacy of a pragmatic approach go a long way 

in testifying its strength in achieving the purpose of language learning. Select groups are tested in 

their skills of listening, speaking, reading and writing during which their comprehension, 

understanding, expression and appreciation are exposed. Novel and activity based pragmatism in 

the English language classroom leads to natural learning. Pragmatism highlights deixis, 

conversational implicature, presupposition, speech act and conversational structure. A pre test of 

basics of language expected of the group is done. After adopting pragmatic ways, a post test is done 

to look for changes in language skills.

Objectives..... 1 to 8 ??????

1. To take account of the lacunae in language skills in the select groups, since heterogeneity is

a reality, and hence planning to formulate the plan of action for best suited strategies

2. To check how pragmatism can contribute to catering to diverse learners using diverse

strategies in the realm of ELT in India.

Introduction

Pragmatics in the English classroom includes verbal and nonverbal elements. Pragmatics varies

according to the context, to the relationship between learners, also to many other social factors.

English can be regarded as the common focus of all English speakers who do not share a language

or a culture. As a matter of fact, English is spoken in different settings and levels of

intercommunication. As a result, speakers must know many pragmatic elements in order to avoid

inaccuracies and misunderstandings during communication. Such a great usage of English language

requires a pragmatic competence which will help all those who speak or learn English as a second
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language. Thomas defined pragmatic competence as “. the ability to analyze language in a

conscious manner.”(cited in Holmes and Brown, 2007, p 524)

Pragmatic competence refers to the ability to comprehend, construct utterances which are accurate

and appropriate to the social and cultural circumstances where the communication occurs.

Pragmatic competence should be a leading goal for all those who teach English as a second

language, which simultaneously represents a challenging task as well. A shift from a conventional to

a pragmatic environment in the ELT classroom could bring a learning experience near to the ease of

mother tongue acquisition.

Deixis refers to pronouns, demonstratives and tense. Conversational implicature is an indirect or

implicit speech act: what is meant by a speaker's utterance that is not part of what is explicitly

said."What a speaker intends to communicate, "says L.R. Horn, "is characteristically far richer than

what she directly expresses; linguistic meaning radically underdetermines the message conveyed 

and understood" (The Handbook of Pragmatics, 2005). In the branch of linguistics known as 

pragmatics, a presupposition (or PSP) is an implicit assumption about the world or background

belief relating to an utterance whose truth is taken for granted in discourse. A speech act is an act

that a speaker performs when making an utterance, including specific words, making references

with particular intentions.

The above mentioned elements are inherent in acquisition of native language;

however, a conscious effort has to be made in the process of teaching/learning a new

language. The different boards of Education in India have English language being

taught at different levels of simplicity or complexity. English being a foreign

language, its acquisition among the Indian school student population spread over a

wide variety of socio cultural ethnic spectrum gives us diverse sets of students to be
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given diverse strategies for further effective ELT. The prevalent English language

classrooms typically follow a system of completing the prescribed prose and poetry

in the stipulated academic time schedule in an effort to achieve the objectives of

acquiring skills of comprehension, understanding, critical analysis and appreciation.

This happens with a text book that has been designed considering the essentials of

syllabus formulation by experts. The goal of instruction in pragmatics is not to insist

on conformity to a particular target-language norm, but rather to help learners

become familiar with the range of pragmatic devices and practices in the target

language. With such instruction learners can maintain their own cultural identities

(Kondo) and participate more fully in target language communication with more

control over both intended force and outcome of their contributions.

Method: A class of 35 students (first year undergraduates) are tested, by way of

involving them in activities like self introduction, asking other members of the group

a few questions, asking them what their parents tell them when they speak to them on

the phone (most of the students are hostellers), asking them to give their review on a

movie they saw recently. Areas of language skills that need to be addressed are

recorded for necessary action. The group is further divided into 2 or 3 teams.

Customized classroom activities can address the needs of the specific group. Based

on this pre-test a plan of action incorporating a pragmatic approach to the specific

group that witnessed the following activities: The elements to be fundamentally

addressed seemed to be persons, tenses, position of the verb in questions, use of

articles, choice of words and most importantly the need to raise confidence levels in

learners. To reassure the correct use of tenses, practical known scenarios are chosen

to elicit sentences from students. Activities devised to incorporate pragmatic
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elements in the English classroom would require: role plays with a variety of 

contexts; narration of a story, an incident, an experience; fictitious and original

situations that interest the select group; reading and listening exercises that expose

students to different cultural environments; creative writing; describing a place;

describing a person; newspaper reading; group discussion on a variety of topics;

audio visual clippings of different conversations, dialogues, speeches, drama,

presentations, panel discussions etc.

Teachers' plans for classroom activities are to be related to the themes and

content of text book in order to enrich learning outcomes envisaged by the

course program.

Examples of activities:
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Using the given 

words speak 

about hobbies of 

people you know 

Art, painting, 

dance, reading, 

playing cricket/ 

football, music, 

playing the guitar, 

singing, watching 

movies, drama, 

gardening, 

travelling, 

collecting stamps, 

writing poems, 

driving, indoor 

games

( learners tend to 

practice correct 

use of nouns, 

pronouns, tenses 

of verbs in their 

effort to speak)
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After a text piece 

is introduced the 

teacher puts up 

key words on the 

board and elicits a 

summary of the 

story in a 

particular 

way( descriptive/ 

narrative), 

depending on the 

content

The visual 

availability of 

words eases the

task of

communication 

either spoken or 

written.
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Students being asked to write a paragraph or an essay on a festival or celebration in their 

hometown will encourage them to express themselves since they have a lot of information; this 

will help them come up with sentences more easily; in the process they learn the intricacies of 

English language.

The same in speaking version will draw the attention of the rest of the group leading to 

discussion!

Students are asked to narrate incidents/ experiences that have remained for long in 

their memory:

Meeting interesting people; an accident they witnessed; a place they visited sometime; 

an event; a dream;

Some strange/ funny experience ; a movie; a journey; how they want their country to 

be etc.

Results and discussion: Two months of implementing methods in the pragmatic 

approach, saw a remarkable change both in terms quantity and quality. The

conventional ways of teaching may not ignite the young minds to grasp language as

effectively as the pragmatic approach can do. Two hours of such classroom work in

the midst of curricular schedules results in better language acquisition. Catering to

the language requirements of specific groups does the job of resulting in tangible

learning outcome. Pragmatic competence will develop good levels of grammatical

and functional competencies as well. Learners will react fluently, coherently and

accurately. Using English or even learning the language becomes an ordeal if it has

to be done in isolation of the learners' own experiences. Pragmatic-Competence2
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Conclusion and implication of the study

Pragmatism in the English language classroom proves to be useful and fruitful. Application of a

variety of teaching and learning activities helps students become more effective, fluent and

successive communicators in the target language. As Harlow (1990:348) states, . . most

importantly, both teachers and textbooks alike need to emphasize to the learner that language is

composed of not just linguistic and lexical elements; rather, language reflects also the social

context, taking into account situational and social factors in the act of communication.” Students

will be able to act different communicative patterns, they will find themselves active and involved

in concrete acts in the classroom. Pragmatic competence will develop good levels of grammatical

and functional competencies as well. They will react fluently, coherently and accurately. What is

more, pragmatic competence will urge their critical thinking. Pragmatic_competence is ‘the ability

to use language appropriately in a social context' (Taguchi, 2009). It is the key to effective

communication in a second language. While communicative competence and grammatical

competence are explicitly taught and developed in the ELT classroom, developing pragmatic

competence is often overlooked.

Employing pragmatic methods in the English classroom for a period of 3 months has helped attain a

good level of communicative competence in students. The fact that classroom activities rich in

pragmatism in a short span have proved a good rate of success makes it suggestive that English

language classrooms need to be loaded with more pragmatism in the real sense.
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This paper describes how the higher secondary English teacher practices Whole Language

Approach in the higher secondary level. Dissatisfied with traditional language learning practices

employed up to the higher secondary level in Kerala, KCF 2007 and many recent studies proposed

to implement whole language approach in the school curriculum. As there is no methodological

awareness materials / classes provided to the teachers, they are all now in a crux to execute a proper

methodology in the classes. The data collected from 50 higher secondary English teachers from

Kannur district, Kerala. Perception scale, focus group discussion with teachers and interview

schedule were used as a tool to collect data. The study sought to analyse teachers' perception and

awareness towards whole language approach. The result indicated that the Higher Secondary

English Language teachers have only a vague idea about whole language approach and its practices;

since teachers are practiced traditional ways of learning, they are reluctant to follow new trends and

practice; misconceptions about the term Whole Language among the teachers were also found. The

study concludes recommending various content enrichment programs for the teachers at various
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levels. Pre- service programs as well as in service programs would be enriched by providing equal

importance to all the language skills.

INTRODUCTION:

The Whole language Approach in recent years becomes a popular trend in language learning

which challenges traditional language learning practices. It represents a complex change in

perception about the classroom, switching from the traditional skills- related approach to an active

meaningful and student centred educational movement. Recent researches in the western countries

and some of the Asian countries had recommended Whole language approaches in the school

curriculum. Based on the recommendations of NCF 2005, KCF 2007 Kerala government

recommended implementing whole language approach up to higher secondary level in the schools.

This research paper seeks to investigate the awareness and perception of teachers who practises

whole language approach in the higher secondary English classes.

Whole Language Approach (WLA) - A Conceptual Background

The term “Whole Language” was coined by Dr. K. S. Goodman, a psycholinguist of the

University of Arizona in the early 1980's. It is an educational philosophy in its own way. It is a

philosophy of language learning instruction based on the concept that learners need to experience

language as an integrated whole. It is not just a method of teaching or a textbook, or a set of pre

packaged activities available for purchase by teachers. It can be described as a philosophy, a theory,

or a set of principles that allows teachers to view learning in a particular manner. The classroom

becomes whole language, only when the teacher has beliefs in the principles of whole language. In

whole language, learning is based on real experience and the existing knowledge of the learner.

Whole language has not prescribed any uniform steps of practices. So that each classroom will be

different depends upon the teachers.
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WLA is applicable for higher secondary students as well. WL philosophy

suggests that the learners learn best when they have need for that learning. Recognizing

that what they are learning will solve a problem or help to achieve a goal motivates the

child or adult to work harder. The concept of relevancy also implies that the reading and

writing activities must be purposeful and authentic, rather than artificial and isolated.

Advocates of whole language stress the importance of the learner's past experiences.

Higher secondary students have acquired wide experience from living than the lower

class students. They bring these experiences to any learning situation. These experiences

enable them to relate to and contribute to new learning. As per the recommendations of

NCF (2005) and KCF (2007), the English textbook at higher secondary level has been

revised accordingly.

Many research studies have been conducted in this area over the years. Recent studies done

by Chen, L.C, Cheng, J. C & Chou, M. J (2016), Erlina, D, Mayuni, I & Akhadiah, S (2016),

Huang, L. Y. (2014), Liu, P. L. (2013), Alhaddad (2014), Moghadam, J. N & Adel, S.M.R (2011),

Wang, P (2011), Huang, Y. J (2009), LeDoux, A (2007), Li, L. C (2006) and Sangmin, L. (2006)

found that Whole Language Approach is effective in teaching language meaningfully. The studies

also suggested providing awareness training programs for the teachers. Many comparative studies

also were done in this area to find the comparative effect of WLA over traditional method. It is

noted that there is no single study found in the area of higher secondary level in India. So the

practice of WLA at higher secondary level needs to be explored.

OBJECTIVES OF THE STUDY.......... 1 and 2 ..??

1. To analyze the implementation of Whole Language Approach by English

language teachers in higher secondary classes.
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2. To bring out the teacher's reflections on implementing Whole Language

Approach.

METHODS AND PROCEDURE:

The study adopted a combination of qualitative and quantitative method. 50 questionnaires and

perception scale were distributed to higher secondary English teachers of Kannur District, Kerala.

27 open ended questionnaire were returned and more some of them are incomplete. Focus group

discussion was conducted with 5 experienced English Language teachers to get a thorough

understanding about the implementation of whole language approach at higher secondary classes.

Teachers' perception scale consists of five points which were aimed at receiving the perception

towards the principles and practice of Whole Language Approach. 15 questions were included in

the scale which are categorised as in the given table. Open ended questionnaire consists of 10

questions provides ample space for the teachers to write their reflections freely. Focus group

discussion is an extension of questionnaire seeks to get the teachers reflection more accurately.

RESULT AND DISCUSSION

The results were analysed using both qualitative and quantitative method.

SI NO

TEACHE
RS'

PERCEP

TION

PERCENTAGE (%)

1 2 3 4 5

1

Teachers

perception

and

awareness

on WLA

4 28 26 42 0
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2

U s e o f

resources,

real

materials

and

assessmen

t

procedure

i n t h e

classroom

0 4 16 68 12

3

Effect of

teacher

training

programm

e o n

implement

i n g a n

effective

method in

the

classroom.

0 2 18 46 5

(1) Strongly Disagree, 2- Disagree, 3- No Opinion, 4- Agree, 5- Strongly Agree)

1) Teachers perception and awareness on WLA

As per the data, 42% of the teachers have heard of whole language approach and its

practices. 28 % of the teachers haven't got any awareness about WLA, and other 4% have no idea

about WLA. As per the reflections in the questionnaire and focus group discussion, it is clear that

most of the teachers have only a vague idea about WLA. Misunderstanding about WLA also found

in the study as some of them had stated that WLA is same as Whole word approach. One of the

teachers explained as “WLA is an approach to spelling that encourages a lot of reading aloud to the
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child”. These misconceptions can only be rectified through providing proper training. Moreover

merely 90% believed that it is something which is related to constructivism and states that WLA is

something where students create their own knowledge.

2) Use of resources, real materials and CCE in the classroom

Only 4% of the teachers disagree with the use of authentic material and CCE in the classroom.

68% of the teachers accept the use of authentic material and believes in CCE. Self and peer

assessment are rarely adopted in the classroom. As the activities are not properly implemented in

the classroom, the CCE is not possible in its desired way. The teachers do not have proper idea to

document all the activities done in the classroom as well. Moreover they did not get proper

resources and guidelines to implement it in the classroom. One of the experienced teachers

commended as “The Whole language Approach recommends many activities in and outside

classroom which are time consuming and cannot be actively implemented as the size of the

classroom so large and should be limited to 30-40”.

3) Effect of teacher training programme on implementing an effective method in the

classroom:

Here the teachers were asked to respond their reflections on teacher training programme and

its effect. Only 2% of the teachers have opined that teacher training practices are effective; 80% of

the teachers on the view that teacher training programmes need to be reframed. The teachers opined

that there is no awareness programs conducted on the methodological awareness programmes. The

current training session were only focused on some of the activities, question paper preparation and

content analyses. Teachers were under confusion whether to follow a constructivist, progressive

pedagogy or to go back to the old traditional method. One of the teacher opined as “WLA is highly
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beneficial but proper training and modules must be provided to make the teacher talented to handle

children”.

The teachers took up many activities proposed by Whole Language Approach but they

couldn't keep their classroom democratic most of the time. As the activities in a large classroom

takes time and become noisy many of the teachers do not provide required time for activities. They

report that they teach with a blend of methods and techniques drawn from both approaches.

CONCLUSION AND IMPLICATION OF THE STUDY

This research indicates that most of the higher secondary English teachers have only a vague

idea about whole language approach and its practices. The wholeness of the language is not being

taken into consideration in most of the classes. The teachers do believe in student centeredness and

activity centeredness but they couldn't implement the pedagogy in such a way as there are many

obstacles which led them back to traditional method. Furthermore CCE is not properly takes place

in the classroom as the teachers do not have proper understanding about the documentation of

activities in the classroom. In a nutshell most of the teachers believed that whole language or any

other progressive approaches are a burden for the teachers too.

Teacher training program should be empowered with enough resource material and

awareness material. It is suggested that in-service and pre- service education programmes must be

arranged in such a way to empower the teacher with enough conceptual awareness and resources.

The study also suggested restructuring the classroom and its ambiance, the size of the classroom

must be limited to 30 and the time allotted for each class need to be changed.
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Abstract

Language is not only a component of culture but also a carrier of culture :: a smooth transition from

home language to school language in terms of discourse can be ensured if the mother tongue is the

medium of instruction. Language is not only a rule-governed system of communication but also a

phenomenon that to a great extent structures our thought and defines our social relationship in terms

of both power and equality. In our country, most children arrive in schools with multilingual

competence and begin to drop out of the school system because, in addition to several other reasons,

the language of the school fails to relate to the language of their homes and neighborhood. Most

children leave school with dismal level of languages proficiency reading comprehension and writing

skills even in their own native language. In addition to a variety of socio-political reasons that are

primarily responsible for these low levels of proficiency include lack of any understanding about the

nature and structure of language and process of language teaching learning, multilingual context.

The attitudes of motivation of learners often play an important role in languages similarly the

attitude of the teachers and parental encouragement may contribute to successful language teaching

learning in the classroom. The present paper explores the effective teaching of English to the second

language learners of India through the use of indigenous English literature. The paper focuses on
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how the common socio cultural background of the learner and that of the text contributes to the

teaching learning process by making it an effective mode of instruction.

Key words: - learner, linguistic, cultural pedagogy, literature, familiar content

Introduction

language is not only a component of culture but also a carrier of culture a smooth transition from

home language to school language in terms of discourse can be ensured in the mother tongue is the

medium of instruction.

Language is not only ruled governed system of communication but

also a phenomenon that to a great extent structures our thought and defines our social relationship in

terms of both power and equality.

In our country like India most children arrive in schools with multi

lingual competence and be in to drop out of the school system because in addition to several other

reasons, the language of their homes and neighborhood. Most children leave the schools with

decimal levels of language proficiency in reading comprehension and writing skills even their own

native language. In addition to a variety of socio political reasons that are primarily responsible for

these low level of proficiency included lack of any understanding about the nature and structure of

language particularly in multi lingual culture context.

The attitude and motivation of learners often

play an important role in all languages similarly the attitude of teachers and parental encouragement

may contribute to successful language teaching learning in the classroom.

Objective of language teaching pedagogy
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Since most children arrive in school_with full balloon linguistic system, the teaching of languages

must have very specific objective in school curriculum. One of the major objectives of language 

teaching is equip with ability to become literate and read and write with understanding. Our effort is

to sustained and enhances the degree of bilingualism and multi linguistic awareness that children

have, would also like to equip learners with such politeness strategies and powers of persuasion that

they are able to negotiate all communicative encounters with tolerance and dignity. In language

class teaching approaches adapted and the tasks undertaken should be such that they lead a child to

go through the whole scientific process of collecting data and observing data.

1. The competence to understands that she or he hears

A learner must be able to employ various non verbal cues coming from the speakers for

understanding what has been said, she should also be skilled a listening and understanding

in non learner fashion by making connection and drawing inferences.

1. Ability to read with comprehension and not merely decoded.

He or she should develop the habit of reading non linear manner using various syntactic,

semiotic and gopher phonemic cues. She must also develop the confidence of reading
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1. Creativity

In language classroom a student should get ample space to develop his/her imagination and

relativity. Classroom ethos and the teacher student relationship built confidence in the latter

to use his/her creativity in text transaction and activities uninhibitedly.

1. Sensitivity

Language classroom can be an excellent reference point of familiarizing students with our

rich culture and heritage as well as aspects of our contemporary life. Language classroom

and text have a lot of scope to make student sensitive towards their surrounding their

neighbors and their nations.

1. Some pedagogical proposals

A contemporary research on language acquisition has put the learner at the centre of

language learning. It suggests that a learner will be able to construct the grammar of

language effortlessly if he/she is provided with comprehensible in anxiety force for

situations. As Krashen (1985) has suggested input is likely to become intake only if the

effective filter is low i.e. the attitudes are positive and motivation is strong.
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1. Language teaching pedagogy

The number of methods that linguistics and the leaning theories have produced over a period

of time irrespective of whether we are taking of first, second or foreign language is teaching

is indeed very large, indeed most of these method have been developed in the context of

second language acquisition. We are with the teaching of not just first but also second and

third language as well as classical and foreign in variety of different context. The methods

range from the traditional grammar, traditional method, and direct method audio-lingual

approach, communicative approach, computer added language teaching (CALT) community

language learning.

Each of methods mentioned above has its own merits

and demerits. What we need to underline is that each one is developed in specific historical

context theory and practice and in respond to specific needs and in response to specific

needs. The grammar translation method for example: - eventually located in behaviorist

psychology and structural linguistic as well as the need of the colonial government.

However it did show as how a literary language would be learnt fairly effectively when the

focus is on centre and holistic text. Even if we decide to adapt the grammar translation

method to our contemporary needs, we will not only need to modify it in variety of ways but

we'll also need to turn to some lesson learnt from the direct audio-lingual at the

communicative approach to take care of the spoken component of the language being, learnt

method such as the silent way suggestopedia the total physical response (TPR). Where

targeted at very specific needs research has shown that the (TPR) method may prove to buy

highly successful in the initial stage of the language learning by breaking down in

habitations of the learner.
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Hence we will try to explain in some detail

some of the basic principles that should inform our language teaching method needless to

say teacher will involve his/her own specific method depending on a variety of social

psychological linguistic and classroom variables the new dispensation must empower the

teacher to use his/her space in the classroom more effective and innovatively some of the 

basic principle includes as follows:-

1. Learner: - whatever be the method used in the classroom the learner should never be treated 

as an empty receptacle. He/she should be at the centre of the teaching learning process. The

teacher will gradually need to explore the cognitive potential and interest of the learner in

order to adjust his/her own language methodology.

2. Attitude: - it is only when the teacher is positively inclined towards all people irrespective

of their caste, color, creed or gender that they will tend to become positively motivated to be

involved in teaching learning process, teachers positive attitude will also go a long way in

lowering the anxiety levels of learners which are known to abstract the learning process

3. Input: - following krishen (1981-82) he suggest that the input should be reach interesting at

the challenging and should be woven around topic that encourage peer group learning. The

teacher will gradually need to explore the cognitive potential and interest of the learner in

order to adjust his/her own language teaching methodology.

4. Multiplicity: - language teaching methods can suitable sides for utilizing the multiplicity of

languages available in the classroom. A sensitive analyze of the multi linguality obtaining in

the classroom in collaboration with children will help in creating multi linguistic among the

teachers and thought. Translation may prove to be a very powerful tool in this context

#137



5. Issue of gender and environment: - it is necessary that modern language teaching methods 

create awareness about gender and environmental issues among children. It should be

possible to address these issues implicitly and effectively through careful and sensitive

language teaching method.

6. Assessment: - every possible effort should make assessment a part of the teaching learning

process. Whenever we break the normal classroom process for a test of examination we

manage to raise the anxiety levels of the learners disrupting the learning process in a

significant way.

A new teacher presumes with sensitize the teacher to nature,

structure and functions of language acquisition and language change and equip. the fact that

the development of language also help in the development of other language leads are to

expect that the development of even some of the languages could provide a marked inputs

to the rest of the language.

In the case teaching other language as

subjects and using them as a medium of instruction. We need to emphasize that the greater

the degree of distancing the nature of the language from linguistic variety that the learner's

community actually uses the greater will be the problem that the learners are likely to be

faced. This is particularly true in the case of sanskritization of different languages including

Hindi and Urdu very often the artificial style that is used in language textbook makes them

almost. In comparison to an ordinary leaner one of the most effective pedagogical practices

in the context is to move from the known to the unknown. Unfortunately we tend to move

from the ancient to the modern.
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Language learning process comes with exposure and

use of language in meaningful context. The learner needs to notice and use language in

society outside the classroom in order to become a proficient user of language; English

language is taught and learnt as a second language in varied context and resources for

teaching learning in terms of the English language.

Conclusion

Language teaching is meaningful when it is connected with the immediate environment of

the children. The activities task in the textbook and the task carried out by the teacher needs

to take into consideration their lived in experiences of the learner. The English language

teaching outcomes are intended to achieve by every child so as to enable them to be

proficient users of language in real life situations. The teacher should have flexibility and

consider the peace of learning of the children as well as their opportunities of teaching

learning at home and the school.
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Learning a language is much more complex process than acquiring because the learners are not

exposed to the target language on a regular basis and are also not able to practice the language in

real life situation. Teaching any language as a second or foreign language comprises major

challenges for the teacher of that language. Using Theatre in teaching, particularly in teaching

English as a second language, provides a number of advantages. Theatre can be integrated into

language classrooms effectively to achieve communicative purpose by integrating the four basic

language skills (LSRW).

Theatre in language learning has a clear pedagogical aim concentrating on the personal and social

developments of the learners. It encourages learners to imagine, indulge, act and learn. Theatre can

assist, facilitate and foster language skills, namely, reading, writing, speaking and listening and

their integrated linguistic competence by making a suitable meaningful context. Moreover, it is a

powerful tool that indulges learners to be interactive throughout the class period. It also enables

learners to connect emotion and cognition as it enables them to make the connection between

thought and action. Teaching English as a second language naturally involves a balance between
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receptive and productive skills; here theatre techniques in pedagogy effectively deals with this 

requirement. Theatre is vital in enhancing learner's confidence, creativity, motivation in learning.

This paper aims to explore how Theatre can be used effectively, interactively to encourage learners

to learn English as a second language and what are the major issues and challenges in the real

classroom situation that the teacher has to face. It also aims to understand how English can be

taught with the help of theatre techniques in the classroom to develop the learner's knowledge of 

the language. 

Key Words: Theatre, ESL, Pedagogy, Theatre Techniques, Receptive Skills, Productive Skills 

Introduction: On many occasion it has been observed that the teaching of English language falls 

short of fulfilling its goals. Even after years of English teaching, the learners do not gain the

confidence in using the language in and outside the class. Real communication involves sharing of

ideas, emotions and feelings with appropriateness and adaptability. The conventional English class

hardly gives the learners an opportunity to use language in this manner and develop fluency. Thus,

the main purpose of the language teaching course, i.e. developing skills in communication, is

unfortunately, neglected.

An attractive alternative is teaching language through theatre because it gives a context for

listening and meaningful language production, forcing the learners to use their language resources

and thus, enhancing their linguistic abilities. It provides situations for listening, speaking, reading

and writing. It is very useful in teaching literary texts as it helps in analyzing plot, character and
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style. It also involves learners more positively and actively in the text. As Wilga Rivers (1983) 

states, "the theatre approach enables learners to use what they are learning with pragmatic intent,

something that is most difficult to learn through explanation."

By using theatre techniques to teach English, the monotony of a conventional English class can be

broken and the syllabus can be transformed into one which prepares learners to face their immediate

world better as competent users of the English language because they get an opportunity to use the

language in operation. Using theatre techniques also fulfills socio-affective requirements of the

learners. Moreover, this learner centered approach makes the syllabus personally fulfilling.

Language does not exist independently. Through language, people can share their opinions, cultures

and worldviews. Bas (2008) claimed that theatre activities can help students to learn language well.

It offers great opportunities for students to communicate with others even when they have limited

vocabulary. They can use their body languages and gestures to express their purposes. In a study by

Schiller (2008) about the function of using theatre for at-risk students, he claims that some at-risk

students are low level learners. How to motivate them to be engaged in learning? Theatre and drama

games or activities encourage them to communicate with others and express themselves bravely.

Although audiotapes and computers are practical tools to help students learn some routine phrases

and common words, students need to experience a real language environment.

Gaudart (1990) found that theatre is also used for introducing or concluding the class, and it

stimulates students' interests and creates their enthusiasm for English learning :: “Through the

theatre and drama work, we will develop student's imagination. It can make our learning process

meaningful.” (Guida, 1995). Theatre also helps students to process new words or expressions in an

appropriate context. Wagner (2002) gave us an example: a teacher asked students to write about the

way to remedy a cough. One of his students wrote, “a spoonful of Joshanda,” but one of other

students didn't know the meaning of Joshanda. It is a good example to prove that theatre gives
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students a good chance to realize how to use a word according to different culture. Chauhan (2004)

claimed that using theatre in English as Second Language classes reverse our conventional English

education, and it explores students' potential to learn and also improves their linguistic

performance. According to Schiller (2008), most theatre leads young people to learn about social

life actively, and it also fosters their conflict-resolution abilities and improves human relations.

Theatre facilitates students to deeply understand themselves and others. They will compare the

characters in the theatre and their own life in reality, thus theatre has the potential to change

students' thinking to deal with interpersonal relationships. Gaudart (1990) claimed that theatre

makes students inevitably immersed in a social milieu and create more experience for students

learning how to get along with other people. Theatre stimulates students to come up with ideas and

put them together. They work together to create the scenario with new characters. Thus, the value of

theatre lies in the creative process and its effective opportunity for working with others.

Although theatre exclusively depends on dialogues, it is a very potent tool to teach language. Earlier

theatre was given an emphasis, and it has held a special position in the literature. The oldest

literature are available in the form of theatre, like Kalidasa's Abhigyana Shakuntalam , Meghadutam

and the poetics of theatre by Bharata Muni .

Using theatre enables students to use English appropriately in real conversations, expressing

emotions and ideas and listening to the feelings and ideas of their peers. In other words, English is

taught in the context in which it will be used, which is far removed from lists of vocabulary and

work-sheets and which makes students aware of the language first and foremost as a means of

communication. This conversational use of language promotes fluency. While reheaarsing or

reading a play, students are encouraged to listen to, read and then repeat their lines over a period of

time. By repeating the words and phrases they become familiar with them and are able to say them

with increasing fluency. Finally, theatre is an appropriate method for teaching students with

different learning styles and at different levels of understanding. No one learns in exactly the same
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way, we all have different methods of processing information. By actively involving him in his own

learning process, drama allows each student to absorb the language in his own way. Similarly,

learners whose language skills are still very limited are given the opportunity to communicate using

nonverbal cues such as body movements and facial expression.

Using theatre in the ESL classroom is not a new concept. Theatre provides an excellent platform

for exploring theoretical and practical aspects of the English language (Whiteson, 1996). The

improvisation aspect of theatre gives students opportunities for developing their communicative

skills in authentic and dynamic situations. By using theatre in the English classroom, we can use

English with our students in intriguing and useful ways. The language can be used in context and

makes it come to life. Theatre has the potential of making the learning experience fun for the

students and even memorable because it is interactive and visual.

There are many studies about using theatre to learn English. Wan Yee Sam talks about the

communicative approach, theatre techniques, value of theatre in education, advantages and

disadvantages (Sam,1990). Alan Maley and Alan Duff are classic sources for understnding the

benefits of using theatre techniques - how they help to learn new vocabulary, build confidence,

motivate the students and help shift the focus from the teacher to the students (Maley, 1982).

Theatre is a special communication situation which makes considerable demands on the flexibility

and skills of the teacher (Kao, 1998). We have Morrow (1981) who gives some guiding principles

behind the use of the communicative activities. Susan Holden (1981) adds some definitions as to

what theatre is and how it provides opportunities for a person to express themselves. The personal

nature of improvisation provides many outlets for self-expression. We even hear that student need to

play as an important developmental process.
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Theatre is a powerful language teaching tool that involves all the learners interactively. It can also

provide connection among learners' emotions as it enables students to take risk with language and

experience, the connection between thought and action, and also encourages student's motivation,

by providing an atmosphere which is full of fun and entertainment, besides, of course, as stated

earlier, fostering the learning of language skills such as LSRW by creating a suitable context.

Theatre is capable of engaging students actively with the English learning process. Using theatre

techniques also fosters their integrated linguistic competence by setting meaningful contexts.

Through an extensive literature review, it is apparent that theatre is valuable in improving students'

confidence, creativity and motivation in learning. Furthermore, some researchers think that theatre

can teach young people how to manage interpersonal relationships. For students in English as a

second language classes, theatre offers chances for students to use language effectively.

The research on theatre also shows that theatre plays a significant role in language teaching. Some

researchers claim that theatre techniques in teaching process become more and more useful.

Researchers have explored a variety of theatre activities in language teaching. Theatre has great

benefit for increasing students' enthusiasm for learning. However, organizing the activities and

designing the activities meaningfully are important for the teachers. Researchers have also found

that some English teachers have difficulty controlling the class and some students complain that

theatre activities only bring them fun instead of knowledge. As a result, teaching techniques are

critical for using theatre.

This literature review explores how theatre affects self-esteem, student motivation, and success.

Conducting theatre activities is skillful technique for teaching English Teachers should be aware of

the appropriate methods and techniques for using theatre. It is the responsibility of the teacher to

guide the language learning process effectively.
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Finally, using theatre in teaching especially in ESL/EFL classrooms provides countless advantages.

Theatre is necessary for developing students' variety of abilities: communication skills, physical

development, and emotional intelligence. If teachers can have a good command over theatre

techniques, they will implement theatre activities more effectively and efficiently (Royka, 2002).

Theatre techniques help teachers to organize the class well as well as to engage all the students

more actively in the English learning process (Gaudart, 1990).

Objectives of the Study: This inculcation of theatre and drama in ESL classroom proposes to

attain the real life situation in English classrooms which is the primary focus of Communicative

Language teaching. Improvising theatre and drama in ESL classroom doesn't mean to encourage

parrot like repetition in its exercises. But rather on using the text as a stimulus to generate fresh

thought. Moreover, the prime focus of the study is to enable learners to produce natural language in

different mode or settings through different ingredients of drama and techniques of theatre. The

study focuses to analyze the ways in order to encourage the learners to learn English language

through theatre and drama as well as to improvise the incorporation of theatre by developing

activities for the effective use of Drama and theatre in Language teaching. Finally it foregrounds

how techniques of drama and theatre are used in language teaching.

Method and Procedure: Putting plays in front of the learners is not what we meant by using or

improvising Theatre and Drama in language classroom. The focus is not to teach acting and

performance skills. The focus is to teach core curricular areas using theatre and drama.

Betty Jane Wagner states that there are many ways in which theatre and drama can be integrated

into ESL classrooms. The real life situation seems to be the best way to inculcate and illustrate how

theatre and drama can be improvised or used in English classrooms. There should be some activities

through which teacher can assess the learner's potential to learn language.
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The activities described below provide a practical application of some of the ideas how it can be

used in classroom. They show how a simple idea can be built up through individual mime,

questioning, role play and group discussion. These exercises are best thought of as opportunities for

the students to try out the language they have already learnt and test its appropriacy to a variety of

permutations of place, mood, character and relationships. Many of exercises can be adapted to suit

particular classes, and can be used as the basis for further exercises which the teacher can devise. It

is hoped that the themes chosen will be of interest to students from a wide variety of learner's

background and age groups. It has been pointed out that one danger of role playing exercises is that

students experience considerable difficulty in imagining their roles and enacting them, which is in

direct opposition to sitting in a classroom. Each of activities starts with one activity in which the

student work alone. From there, they progress to working in pairs or threes and then, possibly in

larger groups. The problems of interacting in a large group should not be underestimated: the larger

the group, the larger and more diffused the number of relationships. It is advisable for the pairs and

groups to work together, and after some time teacher should reshuffle them.

Activity: Divide the students into pairs. Each pair should be given one of the role cue cards below.

Tell the students to ‘rehearse' a short role-play using the role cards. After a few minutes they will be

asked to ‘perform' this role play for the other students in the class. The focus is to improve the

power of imagination of the learners and to improve the pronunciation of the learners. Estimated

time will be 20 minutes, and listening and speaking skills will be focused on. After the activity, the

teacher can ask sthe tudents to write mini-dialogues using the instructions on the role cards as a

variation of the activity.

Activity: Students are asked to complete the following texts about Mr. X and I.
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1. X and I are.......................................................

2. They live..........................................................

3. I is....................................................................

4. X..........................................................................

5. One day..............................................................

1. So......................................................................

Verbal inputs and sheets will be distributed among students and after completing this ask them to

come and read aloud. It will develop the writing skills as well as imaginative power. Reading and

writing skills will thus be covered in this exercise.

A teacher can use and improvise these kind of activities to teach the components of the syllabus.

The activities have been used as an experiment in undergraduate and the result was quite 

interesting. Unfortunately, I do not have any classroom-based data to present here because I had
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taken the interviews of a few of the teachers who are teaching at undergraduate level and they were

very much satisfied with the improved performances of the students after completing some of the

activities.

Issues and challenges: Some of the very significant issues, among others, is time management. 

Teachers don't have much time to incorporate the activities in the actual classroom as the size of

class is very large and the burden is to complete the syllabus within the time limit. So management

should take care of time and allot few specific classes for the implications of these activities.

Secondly the group is heterogeneous and so the teacher has to take care of each of the students that

is possible through pair work and pair share and so on. Finally the challenge for the teacher is to

include the whole class in the process and take the response of students.

Conclusion: Drama which is used to convey feelings and emotions has become a popular tool for

learning language, especially in the teaching of English as a Second Language classes. There are a

variety of activities using drama, including: miming, role play, simulation, and improvisation.

Drama and theatre is a valid technique which fosters students' interest and motivation by providing

a relaxed and vivid environment and it also engages students' feelings and attention through

experiencing the connection between action and thoughts. Drama encourages students to develop

their creativity, strengthen their confidences, as well as improve the ability to cooperate with others.

Teaching English as a second language involves balancing input and output, drama is an effective

tool to deal with this issue. Students have their own stage to express their thoughts and show their

initiative. In drama class, the students' role becomes the center of the class. The teaching curriculum

and all the activities are planned to satisfy the students' needs and interests. Drama is considered a

student centered and meaning based strategy. Some teachers confuse how to organize the activities,
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some teachers are afraid of losing their control over the class, and some teachers worry about how

to design the activities. Drama techniques offer innovative approaches to teachers and help them to

be successful. How to use drama technique in English as a Second Language classes becomes a

considerable problem for teachers. Research shows that it is meaningful for teachers to have a

command over drama techniques since these interesting techniques help students to be involved in

the class actively and make the learning process vivid.
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Abstract :

This research paper undertakes to explore the efficacy of applying LAC with special focus 

on mathematics via ‘Language Immersion Programme' in our classrooms. It is a hidebound 

conception that learners from mathematics background are less fluent and not as much confident in 

linguistic reflections. In order to help mathematics' learners master English language effortlessly a 

mathematics module has been designed, validated and tried out in IX th classrooms of Kerala. By 

immersion it is meant that something is to dip/submerge/plunge in water or something in liquid 

form. Here the connotation is that the target language is immersed or plunged into the discipline/ 

content to be learned. Resultantly, the learner while he learns the rigid theories of mathematics, he 

circuitously comes in touch with certain bricks and blocks of language. The figurative meaning of 

immerse is also quit relevant. It means ‘involve some one deeply in a particular venture'. Instead of

introducing a grammar-ridden package, which culminates in neuro-psycho disorders among

learners, this immersion programme helps better materialize the idea of LAC in an easier and

interesting way. The lesson on ‘circle' was selected and English language items ranging from 

proper spelling, vocabulary enrichment, introducing high standard structures, correct
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pronunciation to developing figurative and creative writing were included. The study reveals that 

the package is highly useful and effective. After going through ten sessions of the package 

mathematics students are reported to be highly confident in using affluent language with aesthetic 

touch and texture. Teachers and learners unanimously promulgate the practical easiness of the 

package. Learners who underwent this method use vivid and colourful language in their writing as 

well as oral interactions as a whole. Creativity level of those students is also reported to be at a 

towering track.

Key Words: Immersion, Mathematics, English Language

Introduction

Language Across Curriculum can be made practical through myriads of ways and modes

among which a very pivotal one is language immersion programme. Despite the fact that, it was

started for immigrant communities, Immersion programme has been practiced globally these days

for teaching second language in a swifter and easier way and has brought about large-scale results.

Immersion can be done with any content item like physics, geography, history, mathematics,

anthropology and even statistics. Here the content of mathematics has been selected. Mathematics

being a Shylockian discipline with regard to the language use, immersion programme helps open

new horizons of wide and wild linguistic exposures which learners of mathematics in customary

mode are deprived of. Even though the dry theories and hard principles of Mathematics remained

adamant to get infused with the flowery and lovely aspects of language, slowly but surely

Mathematics easily became viable and flexible. Wherever a mathematics item appeared it is easy to

relate it with English language either linking to spelling, grammar, pronunciation, figures of speech
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or anything of that sort. No doubt, by going through ten classes of this English-Mathematics

immersed ambience a science student will become more fluent and confident in language both in

speaking and writing. In this paper, the lesson of gravitation has been selected to prepare immersion

module.

Objectives

1 To prepare a module of Mathematics based on Immersion programme to promote LAC

2 To validate the module prepared based on Immersion Programme with the help of expert

opinion

3 To try out the programme in IX std of Kerala

4 To find out the t-values of the pre test-post test scores of the sample and sub samples

5 To find out the benefit of this programme on the basis of statistical analysis

6 To collect feedback of this programme from the stakeholders based on focused interviews

7 To put forward suggestions for applying LAC via immersion programme.

Methods and procedure

Preparation and validation of module

In order to prepare the investigator approached teachers and professors of

Mathematics along with referring some authentic text books, hand books and e-resources.

After learning and framing primary lay out of the lesson, he was going through the English
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Text books of the IX standard so that he can get an overall idea about their language level. 

For serving the same he scrutinized the texts books of

1) SCERT

2) NCERT

3) CBSE

4) ICSE

Finding out some of the language items which are related to mathematics was the

next Herculian task. The assumption of immersion is that while learning some content parts

of Mathematics the learner can imbibe some of the crucial aspects of language so that the

immersion program will be highly competent in subjects and fairly proficient in English

tongue. For the purpose of preparing this research paper the investigator selected the lesson 

of ‘circle'.

It is apparent that as the investigator is from the background of language and literature, his

ways and views are habituated to fictions and imaginations whereas mathematics holds

abreast regimental rigidity in its in judgments. Math's has to get at any rate the military

answer of two if one is added to one whereas in literature it can be either a big one or ‘more

than two'.

So it was, to be blunt open, irritable to interact once again with the theories of

mathematics. As the investigator has his connection with mathematics years back, he has to

relearn everything. The second one is the texts related to mathematics found to be very

miserly in using words. What all the thing they have to tell, they put in the briefest wording,

so that learners of mathematics are also assimilated to a state of using very minimum

language.
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When the investigator discussed with the concerned high school math's teachers he

found ‘circle' is the area which he has to select, a fairly simple one. As a first step he went

through the Mathematics texts books of

0 SCERT Text book

0 CBSE Text book

0 ICSE Text book

After collecting sufficient knowledge about circle, its features and prospects the investigator

was undergoing the most difficult venture of incorporating language items to maths' content.

As it is known maths uses a very limited vocabulary most of which are technical

terminology. After very long meditation the investigator was really disappointed as he

couldn't chalk out proper items. Later on, he has to drag some far-off and really inaccessible

items which are not closely related to mathematics content but some usages and expressions

extracted from the prefatory phraseologies of the investigator himself. As, he is not

contented with the output, he had undergo laborious searches and researches again and

again.

In this turn the investigator added some more explanations from which he could

extract some typical items. The first one was the definitions if radius, diameter, and the

circumference. Here, radius is long, diameter is longer and circumference is the longest. As

anybody can imagine that this is the best chance to introduce ‘degrees of comparison' with

examples. He supplies a little more expansions and explanations related to degrees of

comparison.

Again there was another golden turn for the investigator. It was the explanation of the

relation of radius with diameter in terms of length. Diameter is equal to two times the radius.

If we can say so why don't we be a little bit divergent so as to state the same as: - the radius

is half the diameter! Here not only the word is changed but the angle of view is also altered, 
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a better way towards boosting creativity up. The investigator provided plenty of examples in

this regard by reading which learners themselves can produce more sentences confidently.

The next part was related to ‘arc' of circles. After explaining ‘arc', the investigator

has to explain a confusion of the cemented similarity between ‘are' and ‘arch' both being

curved shape of a circle. Again, though both are same in singular form they take different

shapes when joining in the group i.e taking plural forms. When ‘arc' simply becomes plural

receiving the suffix an ‘s' ‘arch' has to be given ‘es'.

Likewise, when the discussion moved to the interior and exterior of circle the

investigator caught on ‘prefix'. Here by changing a prefix a word becomes its opposite

word, like internal and external, inhale and exhale etc. By introducing this investigator

wants to inculcate among learners a habit of scrupulously observing each word and its

changes when added something.

When introducing ‘segment' of circle the investigator deliberately used the word

‘radii'. The word was really of greater importance as there are no much words ending in ‘ii'.

So the investigator provided a number of such words telling them to find out meaning.

Secondly, the word had a wonderful pronunciation, disproportionate to the vowel sound. It

was/reidei/. Again, it is a verb having double plural forms. With thus he could introduce a

list of such words.

We normally use ‘via and ‘etc'. But most of us don't know more on it. Students

sometime pronounce as exetra, eksetra. So, special explanation is given. ‘Hence' is used

widely but children use it rarely. So it has been properly introduced. A plenty of examples

have been given so that learners become bold to create more sentences. In maths the use of

‘hence' is much. In writing and speaking learners exceedingly use the word ‘likewise;

sometimes they are fed up with this, so the investigator supplied ample synonyms for

‘likewise'.
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Going through examples alone may help learners to guess something but it lacks

accuracy and surety. So in-depth knowledge is necessary with regard to grammar item. The

best example is gerund and participle. Especially, in appearance both are identical and the

point of difference is very minute. Taking examples from the text itself, the investigator

listed several examples, for both. He prepared a humorous dialogue between ‘Gerund' and

‘Participle'. When the learners go through this conversation, they can easily understand the

similarities and dissimilarities of both. Here, the investigator joined two adjectives which

contain the core the difference i.e

Participle is ‘verbish'

General is ‘nounish'.

Using correct tense is very confusing for many students. Learners use present perfect

where they should use simple past and vice versa. This is because that they are not aware of

time words or tense indicators. Present perfect can be best identified with the help of time

words like never, ever, before, yet, already, so far etc. In teacher text all the time words

related to each tense form were clearly described. With the introduction of ‘nutshell' the

module came to conclusion.

Implementation

Two classes of IX std were selected of which one is experimental group and the

other is control group. Pretest were conducted based ‘content and language' and creativity.

Then classes were conducted based on immersion module. After that post tests were done

and the data was subjected to statistical analysis.

Results and discussion

The statistical analysis indicates that the programme is highly effective. The sample

and sub sample shows a higher rate of effectiveness with regard to content, language and

creativity. The focused interview done by the investigator with selected students and 
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teachers of the school gave very positive opinion. Handbooks exclusively made for teachers 

with elaborate language items were reported to be highly useful so that teachers also availed

the programme a great much.

Conclusion and implications of the study

As the immersion programme having been proven to be highly effective, its wider

attention has to be given from the educational experts of our country. If content experts and

language monarchs work together in the presence of illuminated men of letters, no wonder,

we can make wonders in the field of second language education. As our country is rich with

knowledgeable giants and we lack transnational hegemony only because of language 

proficiency, this immersion programme can be a better alternative!
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Abstract :

This paper explores the possibility of using a multilingual pedagogy with reference to the NCERT

English textbooks currently being used across the country at the primary level. It is assumed that

for a multilingual pedagogy for India at the primary level, the artificial barriers between languages

like English and the school language should be removed from the class routine of the primary

schools and an English teacher using a multilingual pedagogy in her classroom should be aware of

the fact that L1 and L2 do not reside in two separate compartments in the mind of the bilingual

child when she is exposed to a second language.

L1 and L2 are interwoven in the L2 user's mind in vocabulary, in syntax, in phonology and in

pragmatics and the use L2 along with the child's L1 reinforces a child's repertoire in both the

languages.

This paper, therefore, examines the NCERT English and Hindi textbooks for classes I, Marigold 

and Rimjhim respectively, explores the linguistic and the cognitive challenges faced by the learners
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in using the materials presented in these two textbooks and highlights the suitability of using both

the Hindi and English textbooks for teaching English from the point of view of a multilingual

pedagogy. The study concludes that the resources of both the English and the MIL textbooks can be

used by the same teacher to enhance the bi-literacy of the pupils in two languages in the same class.

Introduction

The Position Paper on English Language Teaching published by NCERT in 2006 points out that

English can occur in tandem with the first languages(s) of the learners at the lower primary stage,

or at least in class I to III, and that the learning activities should be designed to create language

awareness of the children exposed to English for the first time. Propagating a multilingual 

pedagogy, the said Position Paper remarks, “Materials need to be designed to promote such 

multilingual activity, and clear methodological guidelines need to be worked out in cooperation

with teachers to see how more than one language can be naturally used. Linguistic purism, whether

of English or the Indian languages, must yield to a tolerance of code-switching and code-mixing if

necessary” (12).

In spite of the profound suggestions made in the NCF Position Paper on English Language

Teaching, the English textbooks used at the primary level in India often ignore the existing

cognitive and linguistic abilities of the learners who are exposed to English along with their mother

tongue or the school language and consequently, the English textbooks alienate the young learners

who fail to make a connection between the new language and their mental world. The basic truth

that children use languages for meaning making and making sense of the world around them is

often ignored in presenting materials in the English textbooks. The textbooks used for teaching the

mother tongue or the school language, on the other hand, use the materials very carefully to prompt
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the learners to make a spontaneous connection between the language and their mental world. This 

double standard of preparing textbooks in English and the mother tongue creates a discordant note

in the minds of the very young learners for whom learning English tends to be a mechanical

exercise. An English teacher using a multilingual pedagogy in the classroom should be aware of the

fact that L1 and L2 do not reside in two separate compartments in the mind of the bilingual child

when she is exposed to a second language. L1 and L2 are interwoven in the L2 user's mind in

vocabulary, in syntax, in phonology and in pragmatics. As Cook puts it rhetorically, ‘learning an L2

is not just adding rooms to your house by building an extension at the back, it is the rebuilding of all

internal walls' ( 407). Using L2 along with the child's L1 reinforces a child's repertoire in both the

languages and therefore, a multilingual pedagogy is likely to be a double blessing for an Indian

child learning English along with her mother tongue or the school language. By providing space for

exploring two or more languages together and prompting the children to examine the resources of

their home languages in the English class room, the English teacher becomes instrumental in

developing the multilingual awareness of the children.

1. Objectives

Keeping in view the desirability of using multilingualism as a classroom resource for teaching

English in India, this study examines and explores the suitability of using the resources of the

Hindi textbook, Rimjhim along with the English textbook Marigold used in class I. The study

examines the linguistic and cognitive challenges faced by the learners in using the materials

presented in Marigold and highlights the suitability of using selected materials from Rimjhim

along with the materials presented in the English textbook.

1. Methods and procedure
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The study is done in two parts: First, the two textbooks are evaluated using some of the established

criteria of material evaluation put forward by Tomlinson (15-36) and next, the possibility of

preparing a revised version of Marigold with the help of the materials presented in Rimjhim is

explored from the point of view of a multilingual pedagogy.

The study uses following criteria for evaluating the two textbooks. (a) Do the materials connect

between the learning experience of the children in the classroom and the life outside the

classroom? (b) Do the textbooks relate the new to the earlier knowledge of the child? (c) Are the

language items presented in the books age appropriate? (d) Do the materials prompt the children to

use the target language creatively? (e) Are the visuals cognitively demanding for the young

learners? (f) Are the activities child-centric or teacher driven? (g) How authentic are the materials?

(h) Do the materials presented in the textbooks adhere to local conditions and cultures so that the

children can relate them to their familiar world? (i) Is there a scope for experiential learning,

complete with activities and clear instructions and opportunities?

1. Results and discussion

Thematic units, as pointed out by Curtain and Dahlberg, help the learners to ‘interpret new language

and new information on the basis of their background knowledge'(150) and it is gratifying to note

that in both the English and Hindi textbooks for class1, the units are designed thematically. While

the Unit 1 of Marigold is about the theme ‘home', the Unit 1 of Rimjhim is about the ‘school and

the life around the school'. In Unit 1 of Marigold, words like girl, boy, grandfather, grandmother,

father, mother, sister and brother are introduced while in the Unit 1 of Rimjhim words like school,

teacher, park, courtyard, garden, swing are introduced. Though both the Units are theme based, the

presentation of the lexical items in Rimjhim is more context embedded than those used in 

Mariglod.
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The theme of the Unit 3 of Marigold and the Unit 9 of Rimjhim is the animal world. In Unit 3 of 

Marigold, the children are asked to look at the pictures of kitten, cat, butterfly, rat, fish, seal,

seagull, eel, elephant, flea, bee, lizard, alligator, whale and donkey and underline them in the

poem. Words like cat, cow, sheep and monkey are, of course, introduced in the first unit of

Marigold. In Unit 9 of Rimjhim, the pictures of cow, cat, rat, dog, rabbit, camel, lion, monkey,

donkey and the elephant are introduced along with the Hindi words. If supplementary materials

for the Unit 3 of Marigold are prepared taking the resources of the Unit 9 of Rimjhim, it would be

quite interesting and useful for the children both cognitively as well as linguistically.

The theme of Unit 5 of the Hindi textbook is Transport. Words like car, truck, bus, scooter, cycle,

auto-rickshaw, rail, guard and driver are used in this Unit in a highly context embedded manner.

Showing the picture of a bus, the teacher tells the children about the passengers, the driver and

other related facts. The theme of the Unit 10 of Marigold is primarily transport but the theme is not

exploited in a comprehensive and creative manner. Pictures of a sailor, an astronaut, a pilot are

given along with the pictures of a dentist, a farmer, a postman and a teacher and the children are

asked “What shall I be when I grow up?” Match the following: “A person who sails a ship”, “A

person who flies a spaceship,” A person who flies an aeroplane.” While the lesson of the Hindi

textbook takes into account the child's previous knowledge and creativity, the English lesson

ignores them and makes it a meaningless exercise. The Unit 5 of Rimjhim can be used for

scaffolding the language activities of the Unit 10 of Marigold.

The materials presented in Marigold often fail to connect between the learning experience of the

children in the classroom and the life outside the classroom. The activities given in Marigold are

teacher driven and betray the perspectives of the teacher or the textbook writer. The child's voice

and the child's perspectives are missing in a number of activities given in the book. In unit 10 of

Marigold, for example, the child is asked to share her experience of an imaginary journey by a

plane. The task is as follows: “Let's pretend you are a pilot flying an aeroplane. (a) What will you
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see outside your aeroplane (i) during the day? (ii) at night? (b) What will you see inside your 

aeroplane?” How can a child imagine what a pilot sees inside the cockpit while flying a plane in the

sky? Again, what kind of experiential learning can take place when after reading the poem, The

Flying-Man, the child is given the following task? “Choose your answer: The Flying-man is

Superman. The Flying-man is a pilot. The Flying-man is an astronaut. The Flying-man is Batman.”

One wonders how a rural Indian child of class 1 will respond to the fictional superhero of American 

comic books. The poem Rosoighar (Kitchen) given in Unit 7 of Rimjhim can replace the poem The 

Flying-Man. The true/false tasks given towards the end of Unit 7 of Rimjhim are more child

friendly and culture sensitive than the tasks given in Unit 10 of Marigold.

The visuals presented in Marigold are not cognitively demanding for the young learners, they are

often contrived and do not take into account the child's natural instinct to use language for self

expression and meaning making. In Unit 1, the pictures of a boy and a girl are given and the child is

asked to match the words with the pictures: Draw a line and say “I am a boy” and “I am a girl”.

Why should a normal girl child say “I am a girl” pointing out at the picture of a girl? On the other

hand, on page 24 of Rimjhim, there is a picture of a girl along with a question in Hindi, “What is

the girl carrying on her head? Draw a picture”. This task is more authentic and child friendly than

the artificial utterances given in Marigold.

The Unit 7 of Marigold and the Unit 11 of Rimjhim have the same title, A kite. Both the textbooks 

have poems telling the child how a kite flies and how a child feels when she sees the kite flying,

and, therefore, the lessons can supplement one another from the point of view of a multilingual

pedagogy.

1. Conclusion and implications of the study
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On the basis of the discussion done so far, we may surmise that the resources available in the

textbook used for teaching the mother tongue can be used judiciously, creatively and effectively for

teaching English at the primary level from the point of view of a multilingual pedagogy. Be it

English or any other language, the same cognitive and linguistic process is set in motion when a

child encounters a language textbook for decoding and meaning making. Therefore, teachers

teaching English should not be allergic to the use of the materials available in the textbook used for

teaching the mother tongue of the children. The present study implies that English textbook writers

and the writers of other Indian language textbooks should develop textbooks in a collaborative

manner instead of working in silos.
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ABSTRACT

This paper examines the recent and popular innovations in ELT that have been used practically and

have enabled us to make the classroom more interactive and enjoyable. Most of the innovations

today have come up with the advent of technology especially internet and gadgets whose horizons

have entered the classrooms as well .All innovations are not practically effective by our focus lies

on the reflective practice of teachers handling students of secondary level using innovations

effectively . The usage of digital platform for learning has become remarkable .This extensive

platform provides simple tools for users and is growing all the time .The online CPD ( continous

professional development ) has allowed English teachers from all over to form an online community

that can act like a global staffroom. Using ICT tools like interactive white boards or gadgets like

mobile phones is no led than a boon to English language teaching.ICT in English language teaching

is the need of the hour for all. The dogma language teaching approach can be galvanizing with the

emerging new innovations of modern times. This paper aims at bringing into light the practical

innovations in support with ICT in emerging modern times .

Key words: Reflective practice, digital platform, continuous professional development , dogme,

ICT in ELT

INTRODUCTION
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In this ever changing world when everything is witnessing a change it is inevitable that our teaching

methods and practices change . Technology in education has made it possible for students , teachers,

specialists and researchers to collaborate with each other in different ways and bring innovations in

their fields . ICT has been substantial in widening the scope for innovation in teaching methods of

all subjects including English language . As language teachers it becomes inevitable for us to make

use of the existing technology and also use it in innovative and creative ways to cater to the needs

of students . When successfully used this has the potential to break the monotony and avoid

boredom in the classroom and it can transform the classroom into an interactive classroom full of

visual and communicative experiences .

Technology can become the wings that will allow the educational world to fly farther and faster

than ever before only if we allow it to . ICT today has the potential to cater to the students needs

creatively while preparing them for the challenges of the future .

OBJECTIVES

To probe into the recent innovations in ICT that have been used in English language teaching .

To observe the changes that using ICT has brought in the traditional classroom .

To discover the endless possibilities that ICT has brought to connect the teachers of the world

through continuing professional development .

ICT AS AN EFFECTIVE TOOL IN ENGLISH LANGUAGE CLASSROOM

English language teaching is evolving , particularly with the advancements in technology .ICT has

immense use in teaching and learning in the English language classroom that can cater to the needs

of students from all walks of life . It provides opportunity for teachers and students to create a

learner friendly environment . It is crucial that it has to be used in a pedagogically sound way , that

correspond to the individual needs of the learner .It is also important that the use of ICT is 
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introduced and supported in a sustainable way in a range of pedagogical approaches the promote

life long learning .

Internet is one of the best invention that technology has provided us with . It has given students

and teachers an exposure to the happenings of their contemporaries around the world.

Materials which used to be the privilege of some ,has now opened its doors to provide access to all

with the advent of internet . Internet has now provided a platform for people to express their views

and share their knowledge which can be effectively used by teachers and students to their advantage

. This has given opportunity to students to go beyond their textbooks and explore more without any

hindrance . Students and teachers can avail this in the form of e-books , audios, videos, text

materials etc . With the same content being available in many forms , students can use the content in

a form that they are most comfortable in . Teachers can use this extensive information on the

internet to cater to the needs of the students by compressing and modulating it according to the

abilities of the learners . Social networking sites are also playing an important role in this regard as

they allow for transaction of information in the forms of opinion , views, facts , experiences ,

anecdotes or even a query. It also possesses scope for online discussions among people around the

world.

ICT has effectively directed learning towards students , by resting the power to

decide for himself/herself regarding the pace , level, form of learning . ICT has provided the

opportunity for students to become autonomous learners . It has also widened the approaches that

the teacher can make use to teach the designated content .There are several innovative methods that

a teacher can make use of like creating custom made dictionary for particular classes . The teacher

can use applications like MS excel, Note++ to create a collection of unique words . The teacher can

organize these words in a hierarchical manner according to difficulty to enable children with

various abilities to approach and use these dictionaries with ease . Today when many students have
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access to internet the teacher can create a blog and design it with respect to curriculum and also

beyond curriculum to enable students to have a holistic learning experience .

ICT has proved to be instrumental in bringing inclusiveness in English language classroom . ICT

has paved a way for teaches to provide specially abled children with simulations and virtual

experiences .Different tools have been used to successfully create real life like learning

experiences . For example a blind child can be made to feel the sounds of nature in a poem about

nature like the poem “ on the grasshopper and the cricket ” by ‘John Keats' in class 8 of NCERT

textbook . While child with hearing impairment can be shown videos related tom the content with

subtitles .

Along with providing quality learning experiences to students ICT can be also used as a assessment

tool . Computer aided assessment assists in formative assessment at all levels with immediate

feedback which will help the students reflect upon their learning practices and improve upon them .

CONTINUOUS PROFESSIONAL DEVELOPMENT

ICT not just provides a platform for student teacher interaction , but also help in creating a

community of English teachers where they can discuss , share experiences and learn from each

other . It can also prove to be a platform for reflective practice among teachers where they can

compare and contrast their experiences to that of others and thereby a global staffroom could be

created . Teachers can effectively evolve and develop professionally .

CHALLENGES

As in any other tool , even in ICT we may face some challenges in using it . Some of them are lack

if computer literacy , failure on the part of students and teachers to use it appropriately , lack of

access to internet , lack of awareness , unavailability of gadgets , and inability to use certain aspects

in classroom . It may also hinder imagination and creativity among learners.

RESULTS AND IMPLICATIONS IN CLASSROOM .
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ICT allows for improvement in specific areas of skills essential for language learning like listening , 

speaking , reading and writing . Tools can be used in a way that it requires usage of only that skill

that the child needs to improve . It also allows for collaborated learning of all skills to enable

students to use these skills in their day to day life . It also improves communication skills among

students with their active involvement in group discussion, online discussion forums sharing

information in social network, receiving and sending mails etc .

Specific aspects of language learning like vocabulary , sentence structuring, grammar rules and

structure , usage can be enriched by using tools that are designed specially according to the needs of

the child .

It also provides provisions to students to learn in the medium that they are most comfortable in,

that is different types of learners like audio learners , visual learners, experiential learners can be

provided with suitable learning experiences .

CONCLUSION

ICT increases the scope of learning . along with providing quality learning experiences it also builds

autonomous learners . Along with academic excellence it also emphasizes on the skill development

of learners especially communication skills which are the need of the hour . ICT can be employed

effectively in teaching all aspects of language at all levels . At the heart of effective technology

integration, technology offers opportunities to be more actively involved in the learning

experience .
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Now-a-days English has gained an indispensable status in Indian context. It plays key role on

administration, communication and pursuit of knowledge. Further, it is popular in each and every

aspect of international relations. Moreover, this paper, tries to trace the area of problems in teaching

and learning English as second language at secondary level schools of Agra with an analytical

approach in particular. An evaluation has been made for theassessment of the current status of the

teaching English language in this region and of course the problems faced by the learners.

Teaching of English language in Agra, Uttar Pradesh, where Hindi, Urdu and Braj or Braj

influenced Hindi (Braj Bhasha, which is a rural dialect of Hindi, predominant in the nebulous Braj

region centred on Mathura and Agra in Uttar

Pradesh and Dholpur & Bharatpur in Rajasthan. It is the predominant language in the central stretch

of the Ganges-Yamuna Doab) are spoken pre-dominantly. However, several governmental

initiatives have failed to gain the interest of the students at secondary schools.

Although, the city is situated in a place where English native speakers come to visit the Taj Mahal

but the people of the city especially teachers or students hardly take any interest to interact and

communicate with them. It has been observed that the lack of the availability of adequate and well

trained teachers, socio-economic backwardness of the population etc. Are hindering the effective

teaching of English language in this region. The existing policies, both of the state government and

the central government fail to increase the interest of the students in learning the language.

Keywords: English Language Teaching, Secondary School, Language , Second Language

Teaching.Objective :

The main objective of the study is to highlight the present scenario of English learning as a second

language or third language in the secondary schools of the Agra region of Uttar Pradesh. The article
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also replicates the situation of English Literature classes as well as the English language classes in

various private schools, missionary private schools and government schools in the entire region of

Agra. How the private schools giving the work loads to the teachers at the same time, pressurizing

to complete the syllabus within the stipulated period of time, which hinders the students to learn

English communication. Sometimes, even the teachers do not get sufficient time to take language

classes separately so, they merge the literature and language classes in a single class. It can be one

of the reason behind the students weakness in learning English language.

Introduction:

Now-a-days, English serves two purposes. First, it provides a linguistic tool for the administrative

cohesiveness of the country, causing people who speak different languages to become united.

Secondly, it serves as a language of wider communication, including a large variety of different

people covering a vast area. In present scenario, it became the world's widely spoken language.

Today, in India English education is often expensive and difficult to access. In most government- 

funded schools, which account for about 70% of school

education, the medium of instruction is Hindi or the local languages. No wonder poor parents

willingly opted for it as because it is not so cheap to go for private schools education, even after

knowing the importance of English, the Indian students have no inclination towards learning

English or studying in English medium schools. There are less than 25% students studying in

English medium schools in Uttar Pradesh, Bihar and West Bengal along with north -mid India 

whereas, this data is 75% in South India.

Agra, a place where the main focus of the government is towards developing tourism and

hospitality as an emerging tool to penetrate the rural poverty. To promote the image of the place,

state needs to advertise on national and international platforms which are only possible through

spread of English among skilled persons of this sector. English is the states language of two states

in eastern India, Meghalaya and Nagaland. It is the main medium of instruction at the postgraduate
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level, and it is taught as a second language at every stage of education inIndia. In the Agra region of 

Uttar Pradesh, English is no more the medium of instruction except a few private or convent

schools. In higher education, English is taught as optional subject, regarding its position in lower

secondary stage, there is no constant policy. In Higher Secondary Education, English is being taught

as compulsory subject. Recently, thegovernment has taken a policy to teach English at primary

levels as compulsory subject.

Methods and procedure:

The method is an overall plan for the orderly presentation of language materials. The queries

regarding what should be taught and how should it be taught are related in an intimate manner, for

implementing better methods of teaching. If we wish to gain better results, we must devise and

embrace better methods. We must reckon those methods that assist us in achieving the desired aims.

However, methods are never ends in themselves and no method is good or bad in itself. Students

studying in Hindi medium schools especially the Agra region of U. P. find easier to learn English

through grammar-translation method and it is predominant since decades. Apart from Hindi

medium schools, some missionaries schools, following communicative language teaching method

which seems comparatively better. The teachers imparting English literature along with language

(grammar) in their classes in Agra, but it is found during the survey that except missionaries schools

communicative approach is somewhat missing in other English medium schools.

Results and discussion:

The results and discussions are on basis of questionnaire that we have circulated among 40 students

of the secondary schools of Agra, Uttar Pradesh, India. Their response is cited here in the form of

percentage. The results can be seen according to their response in different methods and

perspectives, 69% of the students in secondary schools feels that they are weak in their
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pronunciations. We have seen that even the teachers do have the problems in pronunciation and

directing the learners with a wrong concept. The study shows that 83 % of the students found

themselves that their vocabulary is too weak which becomes a hindrance to expose and

communicate in English language. But here, teachers have that much amount of vocabulary to teach

at that standard, unfortunately they are having lack of orientation or training program for the

teachers. Regarding the identification of the Parts of Speech, 57 % students unable to identify the

parts of speech marker and while identifying POS the students are good in identifying nouns ,

average in identifying verbs , and below average inidentifying adjectives and adverbs. The results

prospects that 89% of the learners believes that the Audi-visual aids will help them understanding

and learning English as a second language in a better way. According to our observation Audi-visual

materials are available in most of the English medium schools but we find least use of it in

missionary private schools in the entire region of Agra. We asked regarding the use of English in the

classroom by the teachers, and the response we have collected is 40 % only . Interestingly, some

students seem that they are scared about their teachers and gave positive response. We talked to

other teachers regarding the same and the result is that almost all the English teachers are bilingual

in their respective classes. Thus, somehow they are not successful to develop and inculcate English

communication skills among the students, and communicative approach is missing in the classes.

They emphasize on Hindi even in their English language or English literature classes. It is found

that students from the locality of Agra regions are interested in taking selfie with the foreigners but

there is hardly any healthy communication between them. Their communication starts with 'please a

selfie' and ends up with 'Thank you'. In response the foreigners have many things to know but

students are some how fail to convey the right messages. There is a positive thing that they students

have at least listening the native English but the folks feel themselves the English from the native 

speakers mouth which is so smooth and fluent are beyond their capacity of understanding.

Conclusion and implications of the Study:
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The motive and objective of teaching English is to enable the students to acquire or grasp an ability

to use English effectively. In order to achieve this aim, it needs some changes which can be

inculcated with the systems viz; syllabi, methodologies of language teaching, materials including

audio and video materials. So, teaching English as a second language in the Agra region of Uttar 

Pradesh is not a set of easy steps that can be adopted in a quick.

The teachers of English must always be conscious of the ways of their teaching and try to find out

the most efficient and proper methods in their own teaching practice. The teaching of English as

second language in secondary schools classroom in the Agra region of Uttar Pradesh has become

complex due to multiple reasons (some of them are already mentioned in results anddiscussions).

So, no single method or approach can be applicable to the whole class. It can be suggested to all

those who are associated with teaching English especially in Secondary schools can follow the three

steps: first, know the ways that the students are passionate to learn by asking questions. Secondly,

catch in your consideration regarding the differentpurposes of their learning English. Thirdly, be

vigilant and keep a look into the presence of the different learners in the classes.
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Abstract

Bachman (1990) defined language proficiency as language ability or ability in language 

use. The teachers of present class rooms follow grammar centric methods which are not holding 

the interest of the children. It is recommended that teachers need to follow the literary centric 

methods by relating language teaching to life and day to day engagement. In this study, an 

attempt is made to provide an alternative method to teach English language using 

autobiographies and biographies of great people as an intervention for the purpose of developing 

English language proficiency skills among secondary school children. The main objective of this 

study is to understand English language proficiency skills before and after the intervention. The 

present study is a quasi experimental study, a sample of 40 students from class VIII are selected 

through random sampling technique, out of which 20 are girls and 20 are boys. It is found that 

there is a significant improvement of children in their language and linguistic skills after the 

intervention. These findings clearly indicate that using autobiographies and biographies of great 

people teacher can enhance proficiency skills of secondary school children in English language.

It is also found in this study that girls' performance is relatively high compared to the boys before

and after the intervention. (Norma Constanza Duran Narvaez, Sandra Patricia Lastra Ramirez

and Adriana Maria Morales Vasco ,2013).
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1. INTRODUCTION

Majority of English language teachers and teacher educators across the countries are

adopting conventional methods and context independent strategies to empower learners in English

language classrooms. The results of such unrealistic, lifeless and mechanistic teaching practices are

too apparent and disturbing. Such dominant ELT approach construes English language as a set of

hierarchically organised rules of grammer and proficiency in English in terms of a set of skills .

The institutionalization of this narrow approch has been absolutely unconducive for the

inculcation of in children of those values and qualities of mind the exemplification of which has

made English language as one of the most facinating human systems of communication.

Understanding English language as rule bound and skill centric enterprise largely influenced the

teachers and inscribed them in narrow mindset. This led to the design and implementation of

unexciting and unrealistic pedagogical practices in ELT. Such impractical and automated ELT

practices could not create adequate space for the development of proficiency in English language

among children, including English language skills. Hence search for alternative approaches in

English language teaching (ELT). An attempt is made in this study to enhance English language

proficiency of students through teaching biographies and autobiographies of great personalities.

( Phillipson,1992;Gebhard 1999; Canagarajah 2006)

English language has become a dominant international language of communication across

the neo-liberal globalised societies (Singh,Kell and Pandean 2002). Today English is one of the

major languages of communication not only in the field of education but also in industry and other

fields.(Phillipson 1992) The changing economies and sociocultural life styles are increasingly

creating very high demand for persons with effective communication abilities in English language 

and highly proficient persons with basic skills in English language(Pennycook 1994).
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Language proficiency refers to a person's ability to use a language for a variety of purposes, 

including speaking, listening, reading, and writing. Proficiency is commonly measured with

standardized language proficiency tests. English Language Proficiency is the ability of students to

use the English language to make and communicate meaning in spoken and written

contexts.Generally the word proficiency is attributed to a second language or any number of

languages that are learned by the speakers. Thus, native speakers of a language can be fluent

without being considered proficient.

Language proficiency is the ability of an individual to speak or perform in an acquired language.

It constitutes fluency and language competence. As for Farhady (1983), proficiency is to assess

ability in a specific area of competency so as to determine the degree an individual can operate in a

real language use situation. English language is very important to students to learn successfully in

classrooms where the language of instruction is English. Hence development of four basic skills of

English, the receptive skills listening and reading and productive skills speaking and writing are to

be developed in holistic manner is very essential.Teaching methodologists have suggested that

autobiographies and biographies support language learning in fair central skills: reading and

writing, listening and speaking and thus learning to communicate in the foreign languages by

becoming engaged in all these communicative actions, children participate and may improve their

functional language skills.Children have to be provided with communicational environment to

facilitate language learning. Teaching, work-outs and assignments on autobiographies and

biographies of great people is one of the ways, wherethe four basic skills of English language

proficiency skills can be enhanced. While doing so they also employ their grammatical knowledge,

their mental lexicon and their knowledge of intonation, pronunciation and orthography. As a result

they are likely to develop the dimensions of their functional language competence to a greater

extent. Autobiographies and biographies share important narrative structures, expressive modes and
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themes with traditional literary works and other prose texts and lists literacy competence among the

goals of the foreign language education.

2. OBJECTIVES OF THE STUDY

1. To design and implement the intervention “English Language Proficiency Through

Autobiographies and Biographies” in class VIII for the purpose of enhancing the proficiency

levels of children in English language.

2. To study secondary school children's proficiency in English language before and after the

intervention.

3. To study the difference in proficiency in English language between girls and boys before

and after the intervention.

3.RESEARCH METHODS AND PROCEDURES

Children of Class VIII studying in the secondary schools of Hyderabad city are considered as the

population of the study.In this study purposive sampling technique has been adopted for the

selection of the school. After a thorough investigation and negotiation the researcher selected

Hymavathi High School located at Amberpet-Ramanthapur in Hyderabad Telangana State.Thus

the selection of the school is based on purposive sampling technique and sample selection is a non

probability sampling technique.And for the selection of the respondents(children) stratified random

sampling is adopted and a total of 40 students (girls and boys) are selected as sample for the study.

This research study is based on single group pre and post test design. The proficiency levels of

the participants before the intervention are compared with proficiency levels after the intervention.

The entire design has three stages Pre-intervention Stage, Intervention Stage and Post -

intervention Stage.
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In Pre-intervention Stage, the researcher studied children's proficiency in English Language by 

designing and administering a pre-test. This test is constructed to examine the skills of reading

comprehension, vocabulary, grammar and writing abilities of children. During Intervention stage, 

the researcher designed an intervention programme of 8 months entitled English Language 

Proficiency through Autobiographies and Biographies and administered it in class VIII and 

studied its impact on the proficiency levels of children in English language. The researcher in

consultation with a team of experts, identified two autobiographies The Story of My Life by Helen

Keller and My Experiments with Truth by M.K.Gandhi. and also two biographies Mother

Teresa by Naveen Chawla and Dr.B.R.Ambedker by Vinod Tiwari and taught them in class VIII

for a period of eight months.

The researcher adopted eclectic approach to teach and designed different types of pedagogical

strategies for the transaction of selected autobiographies and biographies during the intervention

stage. Discourse Centred Pedagogy, Critical Pedagogy and Communicative Language teaching

principles etc., are adopted for the effective transaction.Discourse centred Pedagogy is a verbal

artistic and playful way which creates, recreates, focuses, modifies and transmits both culture and

language and their intersection in students.To enhance the habits of thought, reading, writing, and

speaking critical pedagogical approaches are adopted. The selection of the topics that provide a

framework around which language skills, vocabulary and grammar can be developed in parallel, the

researcher adopted a set of principles of communicative language teaching. Children are engaged in

learning activities, such as reading, writing, discussion, or problem solving that promote analysis,

synthesis, and evaluation of class content through active learning.

Along with various activities on listening, speaking, reading and writing the researcher adopted

different techniques which help in expansion of grammar and vocabulary in the class room. An oral

and written discussion technique between student-student, student-teacher, debatefor active

participation of children in learning is implemented. Videos/ Films of Gandhi, Ambedker, Hellen
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Keller and Mother Teresa are shown, along with oral as well as written review session by children.

Role play of Gandhi by children in various contexts enacted, mock presentations methods used to

create a situation resemble to a real situation as closely as possible and provide experiences for the

children.Study Skills, note-taking, note- making, time-management; reading, writing, test taking

skills etc., are taught. Use of dictionaries, internet and borrowing books from libraries are

encouraged to do project work. Finally in Post Intervention Stage the impact of intervention is

studied with respect to the proficiency in English Language among children by conducting a post

test.

The design of the test is adopted from C.B.S.E board and it is slightly revised and

contextualised. This test is text independent and not based on any prescribed syllabus. It covers key

aspects of language such as reading skills, involving language knowledge as well as ability to

process meanings through inference, analysis, comparison and evaluation; knowledge of grammar

and vocabulary to the extent that is required for general communicative tasks. To establish

reliability of the proficiency test, the test and retest method was adopted.After intervention, the

same test is conducted as a post test on the same group.The opinions of the experts were considered

to ensure construct validity and face validity.

4. RESULTS AND DISCUSSION

The researcher used descriptive and inferential statistical techniques to test the hypotheses.The

standardised proficiency tool was administered on the sample children before and after the

intervention. The performance of the respondents is presented below.

Proficiency in English language- distribution of children

Proficienc 
y in 

English

Before
interventi

on
Total

After
interventi

on
Total

Poor Fair Good Very
Good

20
(100) Poor Fair Good Very

Good
20

(100%)

Reading Girls 0
(0%)

14
(70%)

6
(30%)

0
(0%)

20
(100%)

0
(0%)

11
(55%)

8 1 20
(40%) 1 (100%)
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BOYS 0 14 6 0 20 0 8 12 0 20
(0%) (70%) (30%) (0%) (100%) (0%) (40%) (60%) (0%) (100%)

TOTAL 0 28 12 0 40 0 19 20 40
(0%) (70%) (30%) (0%) (100%) (0%) (47.5) (50%) (2.5%) (100%)

Vocabular
y Girls 5

(25%)
13

(65%)
2

(10%)
0

(0%)
20

(100%)
0

(0%) 2 (10%) 12
(60%)

6
(30%)

20
(IOO%)

BOYS 2 18 0 0 20 0 2 15 3 20
(10%) (90%) (0%) (0%) (100%) (0%) (10%) (75%) (15%) (100%)

TOTAL
7

(17.5%)
31

(77.5%)
2

(5%)
0

(0%)
40

(100%)
0

(0%)
4

(10%)
27

(67.5%)
9

(22.5%)
40

(100%)

Grammar Girls 0 10 10 0 20 0 6 11 3 20
(0%) (50%) (50%) (0%) (100%) (0%) (30%) (55%) (15%) (100%)

BOYS 0 9 11 0 20 0 2 15 3 20
(0%) (45%) (55%) (0%) (100%) (0%) (10%) (75%) (15%) (100%)

TOTAL 0 19 21 0 40 0 8 26 6 40
(0%) (47.5%) (52.5%) (0%) (100%) (0%) (22.5%) (65%) (15%) (100%)

Writing Girls 0
(0%) 9 (45%) 11

(55%)
2

(10%)
20

(100%)
0

(0%)
5

(25%)
10

(50%)
5

(25%)
20

(100%)

BOYS 0 7 10 3 20 0 3 14 3 20
(0%) (35%) (50%) (15%) (100%) (0%) (15%) (70%) (15%) (100%)

TOTAL 0 16 21 5 40 0 8 24 8 40
(0%) (40%) (52.5%) (12.5%) (100%) (0%) (20%) (60%) (20%) (100%)

Total
proficienc

y
In English

Girls 0
(0%)

17
(85%)

3
(15%)

0
(0%)

20
(100%)

0
(0%)

5
(25%)

14
(70%)

1
(5%)

20
(100%)

BOYS 0 16 4 0 20 0 2 12 6 20
(0%) (80%) (20%) (0%) (100%)s (0%) (10%) ((60%) (30%) (100%)

TOTAL 0
(0%)

33
(82.5%)

7
(17.5%)

0
(0%)

40
(100%)

0
(0%)

7
(17.5%)

32
(80%) (2.5%)

40
(100%)

Table 1. Distribution of children's proficiency skills in English language before and after the intervention.

Children's proficiency skills in English language before and after the intervention.

Fig. 1.

Proficiency skills in girls and boys before the intervention

Fig. 2.

Proficiency skills in girls and boys after the intervention

Fig. 3.

The above table and graphs represent English language proficiency of children of class VIII

with respect to four elements- reading comprehension, vocabulary, grammar and writing prior to

intervention and after intervention. It is observed that before the intervention children were

distributed in ‘fair' (82.5%) and ‘good' (17.5%) categories. By and large same pattern is observed in

boys and girls. No single child was found in ‘poor' and ‘very good' categories.
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After the intervention the children's performance is distributed in three categories: Fair (17.5%), 

Good (80%) and Very Good (17.5%). These figures clearly indicate that after the intervention

majority of children scored better and moved into better grades. To realise the objectives formulated

the hypotheses were translated into null form and appropriate t- statistical technique was adopted

and the results are furnished below.

Before 
and after 
interventi

on

Before
Interventi

on

After
Interventi

on

Differenc
es t-Values Significance

Mean S.D Mean S.D Mean S.D

Reading 2.3000 0.46410 2.5500 0.55238 1.7500 0.59431 2.1916 0.0315

Vocabular
y

1.8750 0.46340 2.1250 0.56330 0.25000 0.63043 2.1677 0.0333

Grammar 2.5250 0.50574 2.9500 0.59700 0.42500 0.71208 3.4354 0.001

Writing
Proficienc 

y in 
English

2.5750 0.65974 3.000 0.64051 0.5225 0.65974 2.9232 0.0045

2.31875 0.523245 2.65625 0.58829 0.67500 0.4743 2.7112 0.0083

Table. 2. Children's Proficiency in English before and after the intervention.

From the above table it is inferred that the mean difference of children's performance before and

after the intervention is significant at 0.05 level of significance and at 38 degrees of freedom (the

probability value is 0.0083). The calculated t- value is 2.7112 ishigher than the standard table value.

Hence the null hypothesis is tilted towards rejection. This result indicates that there is a positive

impact of the intervention on the proficiency levels of children. Hence from these results it is

inferred that children differ significantly with respect to proficiency skills in English language

before and after the intervention.

Before
Intervention Girls Boys t-Value Significance

Mean S.D Mean S.D
Reading

Comprehensi
on

2.8000 0.47016 2.3000 0.62921 2.8468 0.0073

Vocabulary 2.6900 0.23921 1.3000 0.57016 10.0537 0.0001

Grammar 2.7900 0.23000 1.9000 0.56016 6.573 0.0001
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Writing
Proficiency In 

English

2.6000 0.33000 2.2000 0.66345 2.4141 0.0207

2.7200 0.31734 1.9250 0.605745 5.1992 0.0001

Table. 3. Proficiency in English Language of Girls and Boys before the Intervention 

The above table indicates that the mean and the standard deviation values of girls and boys

before intervention are 2.7200, 0.31734 and 1.9250, 0.605745 respectively. The obtained t-value is

5.1992 (two tailed) at 0.0001 level of significance. Hence it is not significant at 0.05 level of

significance.Therefore, the null hypothesisis rejected. From these results it is inferred that before the

intervention boys and girls differ significantly with respect to their proficiency skills in English

language.

After
intervention

Girls Boys t-Value Significance

Mean S.D Mean S.D
Reading

Comprehensi
on

3.0000 0.26345 2.6000 0.6300 2.6196 0.0146

ditiVocabular
y

2.9750 0.16255 2.2340 0.6543 4.9153 0.0001

Grammar 2.6000 0.33345 2.0800 0.66000 3.1449 0.0039

Writing 
Proficiency in
English

2.8000 0.47016 2.3200 0.62921 2.7329 0.0098

2.84375 0.307452 2.3085 0.64337 3.3567 0.0023

Table. 4. Proficiency in English Language of Girls and Boys after the Intervention

The above table indicates that the mean and the standard deviation values of girls and boys after

intervention are 2.84375, .307452 and 2.3085, 0.64337 respectively. The obtained t-value is 3.3567

(two tailed) at 0.0023 level of significance. Hence it is not significant at 0.05level.Therefore the null

hypothesis is rejected.From these results it is inferred that after the intervention boys and girls

differed significantly with respect to their proficiency skills in English language. And it is found 

that girls' performance is relatively high compared to their counterparts.
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5. CONCLUSIONS AND IMPLICATIONS

This research study revealed that prior to the introduction of the intervention,

majority of them were found in the fair category.The findings of this study clearly

indicated that there are differences in children with respect to their proficiency

skills in English language before and after the intervention. The positive impact of

the intervention may be due to the prolonged engagement with the children that

include the rigorous language learning experiences and activities centred around

autobiographies and biograhies. Individualised and group learning strategies that

were stressed during the intervention programme and active learning spaces that

were created through multiple pedagogical styles to practice the skills with interest

and involvement while transacting the stories of autobiographies and biographies

have contributed significantly for the improvement of proficiency in language

skills. Literature provides children with a wide range of language varieties like

socio-dialects, regional dialects, jargon, idiolects, etc. It is important to incorporate

literature into a second language teaching program as a powerful source for

reflecting and creating spaces for imagination and creative thinking.The proficiency

in English language among children in schools need to be developed in a gradual

and successive steps from primary to middle and high school levels. The approach

of teaching and learning English through autobiographies and biographies need to

be introduced from primary and middle school through a variety of strategies,

including storytelling, narrative writing etc. Autobiography and biography teaching

through genre based pedagogy as a special focus provides opportunities to students

to learn language skills like reading, writing, vocabulary, grammar and listening.
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Abstract :

Blended learning is a formal education program in which a teacher trainee learns at least in part 

through online learning, with some element of control over time, place, path and/or pace, at least in 

part in a supervised brick-and-mortar location away from home. The objectives for the study is to 

explore current challenges in implementing Blended Learning Model. Explore the possibility of 

implementing Blended learning in English language teaching. Measure the effectiveness of
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implementing Station Rotation Model. The urban schools in Bangalore was taken as the case to

assess the effective of implementing the blended learning model in English Language teaching. The

sample size was 10 pre-service teacher trainees undergoing an intensive 03 months programme 

Finishing School for Teachers (FST) in Bangalore urban. It was observed that teacher trainees 

learnt the phonics and phonic rules in English language Teaching effectively through station

rotation model. The paper also explores the preparedness of EL teachers and infrastructure support

to implement the Blended Learning.

Keywords-Blended learning, Indian context, Station rotation Model

Introduction:

Blended learning is a formal education program in which a teacher trainee learns at least in part

through online learning, with some element of control over time, place, path and/or pace, at least in

part in a supervised brick-and-mortar location away from home. And the modalities along each

teacher trainee ‘s learning path within in a course or subject are connected to provide an integrated

learning experience. Elements included in blended learning are: -

0 Time: Teacher trainee can learn on their own time and are not confined by the schedule of

the school day or school year.

0 Pace: Teacher trainees work at their own speed taking more time when they needed and 

advancing more quickly when appropriate.

0 Place: Teacher trainee inside brick-and-mortar school but may also have opportunities to 

work offsite, for example at home or at a community library.

0 Path: Teacher trainees learn using a variety of ‘modalities' or instructional approaches'.

This may include large group instruction small group collaboration or individual instruction

using in-person or online tools and instructional techniques.
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Objectives of the study:

The objectives for the study is to

S Appreciating high quality blended learning.

0 Reflect on the three different models of blended learning

S Explore current challenges in implementing Blended Learning Model.

S Explore the possibility of implementing Blended learning in English language teaching.

0 Measure the effectiveness of implementing Station Rotation Model.

Quality Blended Learning. Theoretical perspective

Personalized. It is personalized for each learner in the sense it goes after the needs . the gaps of

every teacher trainee.

Mastery -Based. It means teacher trainees receive credit only after they master the core concept.

They demonstrate mastery of the concept.

High Expectations. Each teacher trainee will be explained rigorous standards. It prepares them for

success in college and career.

Teacher trainee Ownership. It means teacher trainees are that teacher trainees are empowered with

skills information and skills they need to manage their own learning.

Types of Blended Learning

Station Rotation Model

Station rotation is also called Classroom rotation or in- class rotation. Teacher trainees rotate at

fixed points in time-between learning stations. One learning station is at least on-line learning

station. Other stations include Instruction, Group projects, Individual tutoring. Pencil paper

assignments.
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Lab Rotation Model

Teacher trainees rotate through all the stations. Teacher trainees rotate between classroom and

computer lab. Teacher trainees rotate at fixed points in time on a fixed schedule or at teacher's

discretion. Classroom is generally reserved for other learning activities. Teacher trainee spend one

period in a subject in an online learning lab for concept introduction. One period in a subject with

the teacher to understand deeper and apply concepts. Teacher trainees work individually in lab on

their own. Teacher trainees rotate on a fixed schedule.

Flex model

Face-to -face teacher guided practice or projects in class. Online delivery of content and instruction.

What has been done traditionally in classroom is now done at home. What has been done

traditionally for homework is now done at the classroom.

Role of the teacher in Blended learning.

0 Teacher need to be creative.

0 Take some risks around how learner can have more agency in learning.

0 How to differentiate for each teacher trainee's needs?

Blended learning believes in end user in mind and in a school the end user is a teacher trainee.

While creating ideal blended learning environment teacher need to consider teacher trainee

ownership, personalized education, Mastery based and deep relationships.

Implementation of Station Rotation Model

Topic: Phonics and Phonic rules Theory and Practice
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Target group- 10 Pre service Teacher trainees of Finishing School for Teachers (FST) 

undergoing intensive teacher training for three months.

Method and procedure:

The topic phonics and phonic rules was made available to the teachers through online where they

watched video clip on water cycle song in which they watched how different phonic sounds in the

words like condensation ,precipitation are pronounced. In addition they were facilitated with videos

about English Alphabet, Rhymes and stories . Trainees participated in Small group to practice the

Phonics Through Readers theatre Collaborative activity.Same thing has been video recorded and the

trainees reflected on it, pointed out at the phonic sounds and corrected the peer where ever

necessary. Individual attention (personalisation) was given to those teacher trainees who had

concerns in the articulation of phonic sounds.

I have chosen station rotation model in order to facilitate my teacher trainees in acquiring

competency in phonics and phonic rules. I have chosen station Rotation model because the content

is delivered through online learning station which help them in mastery of content.Icould work in

amall groups for the acquisition of specific rules of phonics which the suudents were struggling

hard to learn. This has given opportunity for personalisation.In addition individual tutoring was also

done to know how the teacher trainees have been learning the rules of phonics. This caters to the

major component that is teacher trainee agency.Station Rotation Model has allowed the teacher

trainees to read the theory of phonics on the computer and practice the phonic rules. This inturn has

helped them both personalisation and mastery of content

Result and Discussion

rules. The different styles of learners Visual, Auditary, Read and Write were catered with

appropriate learning experiences as mentioned in the method and procedure. The pronunciation of
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the teacher trainees is fairly good after implementing this model.They reflected that the activities

involved for the practice of phonics has helped to learn and teach phonics confidently.

Conclusion and implications of the study

The trainees reflected that Phonics and phonic rules topic would not have been learnt effectively if 

it would have been taught through traditional chalk and talk method. Since all the teacher trainees

were second language learners of english they had their own concerns in learning phonics and

phonic rules The major concern is interlanguage interference. Teacher trainees have been contiously

practicing and executing their lesson fairly well in their internship.This model can be extended in

teaching social science , science and other languages also. Hence Blended learning is better than

traditional chalk and talk method.It cater very much with differentiated instruction.

Blended learning believes in the end user in mind, and in teacher training the end user is a teacher

trainee. While creating ideal blended learning environment teacher needs to look into teacher

trainees' ownership, personalised instruction, Mastery based and deep relationships.
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There is a 
growing trend 
towards providing 
the best global 
practices and 
innovations 
available to cope 
with decreasing 
q u a l i t y o f 
education in 
government 
schools. 
Government 
schools are now 
one of the major 
concerns of state 
level 
functionaries. 
Government of 
Chhattisgarh in 
collaboration with 
Sampark 
foundation has 
s t a r t e d t h e 
implementation of 
‘Sampark Smart 
Class Programme' 
in over 33,000 
government 
primary schools 
in Chhattisgarh.

The aim of the 
present mixed 
method study was 
to assess some of 
the language 
learning skills of 
the L2 learners 
and at the same 
time investigate 
teachers' opinion 
towards this 
package.
The objectives of 
this broad study 
were in the form 
of three questions. 
First, does the
S a ....... a r k
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Introduction

Quality in elementary education is very much affected by the ongoing classroom activities and 

methodology which is adapted by the teacher. The indicators like learner's achievement,

curriculum, textbooks, basic infrastructures, quality of teachers, educational resources etc. represent

the overall efficacy of the system in place. Education has been perceived as an important agent for

change in terms of national development, and is considered a fundamental right for all Indian

citizens. Rapid changes in educational outlook, researches and trainings not only motivate the

teachers but also inculcate a sense of innovative practices among them.

Interaction between students and, between students and teachers can be observed along with

collaborative learning, creating meaningful and purposeful interactions, negotiation of teaching and

learning (as the learner and his/her interlocutor arrive at mutual understanding), and L2 learning

through attending to the feedback the learner gets while learning etc.; can also be studied in detail.

We are well aware that the teachers are primarily concerned with and committed to classroom

teaching, and not the philosophical and theoretical questions about it. The crucial factors in the

language learning process are the teacher, the learner and some key aspects of learning including

curriculum, materials, approach, methods and teaching techniques.

Sampark Smart Class Programme

Sampark Foundation undertook several research projects on the best practices all over the world and

developed a Sampark kit to provide smart classes keeping the Indian scenario in mind. The main

focus was that the availability of computers is not feasible in all government schools. Thus, in the

form of Sampark didi a low cost audio device came into existence. It is cost effective, and provides

a joyful teaching learning experience. The whole course is divided into 120 lessons.
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The smart Class Program for Maths and English is a first of its kind intervention that uses three new

innovations -

1. Audio device to assist the teacher in teaching English and Maths .

2. 240 Audio lessons with music and songs combined with stories and games.

3. 3D teaching learning aids to make learning fun. This approach not only helps in creating

excitement around learning but has also found worldwide acceptance.

EGRA-EARLY GRADE READING ASSESSMENT TOOL

EGRA is one of the best-known current examples of reading assessment in developing countries

(Wagner, 2011). In this study the tool is adapted on the basis of EGRA. This reading assessment

tool was developed by the Department of Education, Republic of South Africa to understand how

the children learn to read. It includes, letter recognition; lower and upper case, sound out letters,

reading aloud a short story and comprehesive questions based on all of these. All tools are designed

time based and valued on accuracy.

206



PA: Phonemic 
Awareness 1998: 
Learning First 
Alliance “One of
t h e b e s t
foundations for
early reading
success is
familiarity with 
the letters of the 
alphabet.
Children can
learn alphabet
songs,match 
pictures or 
objects with
initial letters, 
play games with 
letters and
sounds and so
on...” (p. 11 )

Phonemic 
awareness is 
s u b s e t o f
phonological 
awareness. It is 
the ability to 
notice, think 
about, and work 
with the 
individual 
sounds in spoken 
words. Before 
children learn to 
read print, they 
need to become 
aware of how the 
sounds in words 
work. They must 
understand that 
words are made 
up of speech 
s o u n d s , o r 
phonemes. Some 
correlational 
studies have 
shown phonemic 
awareness to be
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Objectives of the study

1 To study the impact of Sampark smart classes on rural students.

2 Investigate teachers' opinion on the efficacy of this package.

RESEARCH QUESTIONS

1. Does the Sampark material and approach help students to thrive within the world of knowledge?

2. What are the identifiable language skills inculcated through this support?

3. Do teachers use these practices on a regular basis?

Methodology

Sample

The sample consists of 150 students of Class 3rd, where Sampark kit is being used as an

instructional material. 20 teachers from the same schools were selected in Pendra and Marwahi

Blocks under the District Bilaspur (C.G.).sampling were as on purposive random sample basis to

provide their viewpoints on the kit.

Tools and Techniques

For collecting the data, EGRA tools were adapted on local basis and a questionnaire was developed

by the investigator. To know the achievement on reading sub-skills, the scores were collected and

Mean and SD were calculated and compared with EGR international standards for reaching to a

conclusion.

Data Analysis

Table 1

Particulars Minimum Maximum Mean SD

PA 0 20 14.3 3.8033
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RUCL 0 20 13.52 4.0231

RLCL 0 20 13.84 4.3925

WR 0 50 23.72 6.4954
Theme based 
questions

0 10 5.3 1.4426

Findings : The table shows that phonemic awareness test is very satisfactory where mean score is 

14.3, but the results for the test regarding the Upper and lower case letters are not satisfactory,

indicating the need for remedial practices. When compared with EGRA result summary, per minute

letter naming is 85.69 ( source USAID by RTI,2013,P.2), the word reading average is 23.72, and

when compared with USAID is 70.42, which is considerably low. Here, the teachers needs to reflect

on the process of reading. Theme based questions which were orally asked have very positive

results,with mean score being 5.3. USAID score for the same is not available, but the mean reading

comprehensive data is 3.25 out of 5.

Findings from questionaire -

Teacher's opinion towards Sampark Kit

Sixteen out of twenty teachers said that they teach the target class between 2-4 hours, and four out

of twenty teachers reported teaching the target class between 5-7 hours. When asked about how

SAMPARK KIT is taught to the target class, all twenty teachers responded that it is taught as a

separate subject in itself. Three out of twenty teachers said that they spend more than 75% of the

time using SAMPARK KIT in class, thirteen out of twenty said that they use between 60 to 75% of

the time with the kit and three out of thirteen agreed that they use between 50-60% of the time using

SAMPARK KIT.

All the twenty teachers agreed that the following positive impacts were observed while using

SAMPARK KIT:-

0 Students concentrated more on learning.and developed better understandings.
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0 SAMPARK KIT improved the class environment.

All of the twenty teachers agreed with the following statements about the use of SAMPARK KIT at

school:-

0 Students did the exercises and practiced them joyfully.

0 Students worked in a collaborative way using kit.

0 Students learnt in an autonomous way exploring the kit.

0 The use of SAMPARK KIT in teaching and learning positively impacts the students.

0 SAMPARK KIT is designed appropriately for the students.

Limitations of the study

The small size of 150 students and 20 teachers restricts the generalisation of the findings.it was

focused only on reading skills,the nature of the study required to cover more dimentions to conclude

better findings.

Conclusion and implication of the study

The purpose of the study is to convey to the audience like project staff, education department, and

academics to undertake the necessary measures for improvements. In multilingual environments,

consideration must be given to building connections between the home language, the language of

the instruction, and written language

Therefore; the teachers need to provide opportunities for storytelling, focus on listening

comprehension, developing speaking ability (in mother tongue), shared reading with books,

conversation, narration of incidents and stories by children, rhymes, action songs, dedicated student

talk time, to the pupil. Shared reading is a very important strategy at this stage. Through shared

reading teachers can introduce books (this will also help to develop the concept to print) and
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reading to the children while encouraging them to talk about what is being read. In order to develop

the concept of print the following established activities must be adopted in the classroom on regular

basis

1. Availability of books and, print materials. The print materials can be of different forms like

charts, posters, community information, pictures, labelling of the objects, and display of

children work.

2. Shared Reading

3. Reading Aloud

4. Writing names, children's sentences, key words on blackboard

5. Picture-word cards

6. Word Walls

Some Suggestions for improving reading skills.

0 Frequent revision and consolidation: Frequent revision, and opportunities to practice newly

learnt skills is absolutely essential to ensure that students master reading skills. This should

ideally be built in to the curriculum and textbooks where there should be adequate scope to

carry out revision activities after every few lessons.

0 Involvement of all students during the teaching process: For example, giving a chance to all

students to read; asking questions to different students on a regular basis; monitoring of

individual or group work etc.

0 Frequent assessment of reading skills: This would help the teacher identify students who are

lagging far behind for some remedial instruction. This can be done through observations,

simple class tests, practice and evaluation worksheets, individual or group reading tasks etc.

0 Some differentiated instruction: Differentiated instruction helps provide different learning 

experiences to students who are at different learning levels. This can be done while teaching the
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same content (lesson) to the whole class by differentiating the tasks (e.g. reading and writing tasks) 

assigned to different groups, while there is a common entry point (e.g. reading aloud to the whole 

class and some oral discussion) for the whole class.

0 Periodic remedial instruction: This kind of bridging or catch-up programme can be carried 

out 3-4 times during the school session after a formal assessment (e.g. term tests). Students

could be divided in 2-3 groups and the focus would be on revision of basic reading skills

with the weaker students, while the more advanced students could be given reading and

writing tasks. This requires a clear bridging strategy and classd reading materials and extra

worksheets. Teachers would require training and regular support in addition to materials to 

carry out this remedial instruction for 1-2 weeks a few times a year.

0 Scaffolded instruction helps students slowly reach a stage when they can independently practice

and apply new skills. Providing enough ‘scaffolding' to students while working on a new skill is a

part of good instructional practice. This would benefit the weaker students more. As an example,

when introducing a new text, the teacher should first read it aloud a number of times. Then s/he

should engage in whole class choral reading. This would be followed by reading in groups where a

small group reads a part of the passage in chorus. Following this there would be reading in pairs.

By this time all children would become familiar with the text.

0 Some strategies need to be adopted to moderate the problem of ‘holiday loss' in reading 

skills, especially for the weaker students. An intensive phase of revision for a few weeks

after a long holiday, when important competencies and skills of the previous term are

revised, is very useful. A school library that remains open during the holidays with

community support could also help, though it is important to have some guided reading

support.
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Abstract.

The paper will propose the necessity of considering the students as a cultural entity. Based on that

argument, a proposal is made to alter the pedagogy based on this culture. With the advent of new

media and the increased role of the internet in day to day life, from teaching-learning process to the
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basic meaning-making of the world, the number of years in determining generation gap is 

decreasing. There is no doubt about the fact that the teachers, however recent they are to the other

side of the classroom (the performer-audience alignment needs to be challenged as well), remain

digital immigrants to the world of students who are the digital natives. After establishing the

argument about every new generation being a cultural identity and the presence of gulf between

teachers and students in terms of meaning-making of the world, the paper will further explore

theprobabilities of bridging that gap. The necessity of teacher connecting to students remains

unchallenged and the paper will try to propose a few methods to achieve this feat. The inclusion of

various elements of the “in things” like memes or lyrics of various viral songs or popular songs in

English learning classroom as addition and sometimes, I dare say, substitution for existing

“language through literature” practice can bear fruits. The fact also remains that by the time the

paper is presented, the examples would already be an outdated element, which talks about the speed

in which the world changes. In short, the paper will look forward to arguing for a cultural based

pedagogy where the culture itself would be redefined as a generation of learners represented by

students of every classroom.

Introduction.

Children have always been considered as the miniature adults throughout the history and when they

are grown into students in a school system they are reduced to mere consumers of information.

They sometimes remain as a miniature adult even within the institutional space of school. The

graduation ceremonies mimicked upon completing kindergarten is an example of how little children

are displayed and treated as miniature adults. Clothes are one of the most powerful tools in this

process. Even in history, children dressed in miniature versions of their parents' clothes proves how

conditioning individuals to fulfil certain roles and expectations from society. Ross W. Beales, Jr. In 

his article, “In Search of the Historical Child: Miniature Adulthood and Youth in Colonial New
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England”, establish the presence of these trends as back as the colonial America. According to

Arthur M. Schlesinger, "the older generation as late as Independence still displayed its basic

assumption that children were miniature adults by continuing to dress the young like little

grownups..”. Toys given to students at various levels of their growth also results in similar impacts.

Roland Barthes, in his book Mythology, wrote a chapter called 'toys' and he calls children's world as

the microcosm of the adult world. He says that the toys become the reduced copies of

humanobjects. As we consider the child as a smaller man(humanoid) the toys become the object of

his size. These prepare the children to accept things that the adults do not find unusual like war, gun,

hierarchy or gender roles.

In his road to adulthood, an individual wouldn't only loose milk teeth by many of these given toys.

By the time puberty hits him hard, he would have a new set of toys with him. From toys that needed

the imagination to give place in his world to tools that would challenge the boundaries of that very

imagination. Internet-enabled smartphones and computer-based devices open up possibilities of

access to information. Through the looking glass of an adult, a child has always been someone who

lacks something to be an adult, someone who is 'becoming', a stage to improve to reach the

perfection of adulthood. The rhetorics of dependency, imperfection and immaturity surrounds in

definition and approach to childhood. Sultana Ali Norozi, in her journal, Childhood as a Social 

Construction, argues how childhood is a socially constructed idea and goes on to say, “children are

viewed as those who are physically weaker, less well-developed, weigh less than adults. Children

are considered those who need to get the developmental stages of secondary sexual features in order

to be called an adult. Children tend to have less cognitive skills, intellectual abilities, less

knowledge, less ability for reasoning. Children are deliberated as those who have a less emotional

maturity and less socially skilled. Children are contemplated as those with less competence in terms

of life-skills and less expressive. Children are perceived as relatively in powerless position in

relation to adults. From such distinguishing traits and attributes of adults, both as biological and
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social aspects, children are defined as children and adults are willfully calculated as grown-ups”. 

Through the article, she establishes the theory that childhood is a socially constructed idea. The

arguments remain unchallenged when we observe that childhood is not universal. There is no

chronological age where an individual ceases to be a child. It's high time we acknowledge the

individuality and uniqueness of a child and a student if not his independence. Other than the

obvious sexual maturity, if cognitive development is considered as criteria to consider somebody as

an adult, we really need to check our vantage point of looking down at a student. At various aspects,

a student or a child can outsmart an adult. Information technology and related skills are one such

area. This paper will further investigate the widening gulf between generations (a teacher and

students being opposite banks) and realise how every generation can be considered as unique

cultural identities.

Objectives

To establish the existence of generation gap between teachers and students.

To reiterate the relevance of 'Digital Native'and 'Digital Immigrant' theory.

To put forth sample suggestions of methodology to build the above-mentioned gap. Methods and

procedure The author, a full-time teacher for the past two years and being involved in camps

conducted by NGO's and part-time teaching earlier, arrived at the hypothesis that every new

generation of students qualifies to be called a cultural entity. He has used the method Direct

Observation and reflective teaching over a period of time in order to back the arguments. Same

experience (though limited) is used to suggest a few methods to minimise the gap between the

learner and facilitator. Surveying documents and records was another method of study used for the

paper to produce the theoretical base for the hypothesis. The prominent terms of 'Digital Natives' vs

'Digital Immigrants' and some of the theories around the subject by a few authors are used to

support the hypothesis.

Results and discussion.
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Culture can be defined as learned or shared beliefs, values, practices, behaviours, symbols, 

languages, ideas, objects, and attitudes that are characteristic of a particular group of people.

Though stalwarts in anthropology and sociology have defined and redefined the concept of culture

over centuries and deconstruction of the idea has been very prevalent, qualities like "substantive

agreement on value" and "sufficient intellectual homogeneity" (Taylor) continues to be associated to

the theme. The most common argument is the argument of coherence. With acknowledgement of

the existence of multiple dimensions of the definition of culture, the paper would consider the

traditional definition that relies on coherence, collectiveness of individuals with a certain degree of

uniformity among them. The existence of the feeling of the “other”, sometimes even feeling

threatened by the same, is common to many cultural identities we acknowledge existing. In short, a

cultural entity deeply depends on the unique identity of its members. They would share similar

outlook of the world with their own beliefs, values, practices, behaviours, symbols, languages,

ideas, objects, attitudes and anything and everything they can identify themselves with within the

collective. As the paper places a generation of students within a relatively independent cultural

identity the possibility of being a member of more than one cultural identity is very much

acknowledged.

To maintain a focused approach, the paper would limit discussing on students as a cultural entity

and compare and contrast them with the teaching community (the other) unless doing otherwise is

necessary.

A student can consider the teacher as “the other” at many parts of his societal existence. Strictly

talking from a learning process, a teacher's role is very questionable. If a teacher focuses more on

transferring information, he is nothing but an outdated browser that works on a Windows Vista OS.

We are talking about an age where libraries remain empty because the information that it provides

iseither not quick or diverse. As a matter of fact a student can access any of the information

provided by the teacher with way lesser effort than the teacher himself, assuming other factors

being fixed. The very language of students and teachers are different these days. Though a student
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can understand everything (obvious exception of jargons) a teacher say, the slangs and urban

dictionary terms of students remain foreign to many teachers. It's more like taking idioms in the

literal sense.

There would be a handful of English teachers who would not know the pronunciation, let alone the

meaning, of the word 'meme' unless he is an active member of social media. Terms like 'bae', 'salt

bae', 'dank' or 'brah' would infuriate a teacher if found on a student's notebook even if it is a creative

writing task.

The fads of the time is another area of disagreement between teachers and students. Most schools in 

the last six months witnessed the teachers confiscating fidget spinners from the students. We failed

to realise and remember the fact that we were a generation grew up playing with tops and most of

us who possessed one carried it to the school. As the mater of fact, a top is even more a dangerous

toy with its sharp edge, throwing action and a string as a supporting tool. It is interesting to notice

that carrying fiction to school must have been considered as against the expected behaviours 20

years ago but today it's a sign of being a 'good' student. The teachers would find it very difficult to

appreciate the learning practices of today's generation.

Mere sharing of notes over WhatsApp is looked down upon. Parents nor teachers would allow the

use of a smartphone as a tool for learning. The recent trends of booming learing apps and their

success say adifferent story.

The most obvious contrast between students of a particular generation and teachers of a previous

generation is in their ability to use the latest internet-based skills. Using the internet as a tool, and

even a way of life is very defferent between the two. The argument is not new as similar discussion

started with the suddenly blooming IT sector and the ideas “Digital Natives” and “Digital

Immigrants” arose. The discussions on the terms 'digital natives' and 'digital immigrants' started as

early as the late 1990s. It underwent a lot of debates and interpretation and found it's most

relevantapplication when it was associated with the learning process. The interesting fact is that
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many of the present teachers, who would be considered as digital immigrants today would have

been considered as digital natives 20 years ago. According to Prensky, one of the more radical

consequences of this technology-rich environment is a hypothesised change in the brain structure

that means young people think and process information in fundamentally different ways compared

to older generations. He explains, ‘Digital Natives are used to receiving information really fast.

They like to parallel process and multi-task. They prefer their graphics before their text rather than 

the opposite. They prefer random access (like hypertext).

They function best when networked. They thrive on instant gratification and frequent rewards.

Theyprefer games to ‘serious' work' (2001a, p. 1). Prensky defines this younger generation as the

digital natives as they are all, ‘native speakers of the digital language of computers, video games 

and the Internet' Conclusion and implications of the study.

Solution to any problem begins with acknowledgement of its existence. It is important to feel

incomplete and inadequate to push oneself further to get to the zone of personal development with

self-made scaffolding. That's exactly the teachers need to do. To acknowledge our inability to think

like the students and work on it. Every individual in his lifetime tries to fit into the society around.

The outdated and the rebels alone choose to take a path differently. And many at a time the rebels

win the race and many starts to follow them to make rebellion as the standardised. If we, as

teachers, can not fit in, we can at least try to empathise with the students and their likes.

Other than the widely researched and established ICT tools, PPTs and Project makers, a few

suggestions are made to achieve the acceptance by students into their world. It's fascinating to

notice that many of these suggestions would be already outdated by the time there is another

discussion on it. It shows how fast the world is moving and how minimal is the generation gap

unless one tries hard to 'fit in'. Use of the lyrics of popular songs has been in trend in ELT for a long

time. Its the wider scope of it we need to discuss. Most important fact is about knowing what your

students are listening to these
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days. Request for a few song suggestion or passing by a few humming students with a keen ear 

would let you get there. We can use them in grammar lessons, as examples of figures of speech or

even it's time we substitute our textbook with some of them. Language through literature has been

in ELT for quite a while. Why not popular songs? We are talking about a time where Bob Dylan was

awarded the Nobel Prize for literature and an existing debate as to if Chris Martin of Coldplay is 

modern day Shakespeare.

Stand up comedies should be studied. Some of them best portray the regional differences of English

language. The use of incorrect English or butler English for the sake of humour isn't new. They

could be used to identify the common errors in everyday language. If anyone finds it overstretched

imagination, what better function did Nissim Ezekiel's “Goodbye Party to Miss Pushpa TS” did?

The poem found it's way to textbooks even at the high school section. Some teachers approaching it

like any other poem is another dimension of the reality. Memes have overpowered the social

networking sites for the past one year or two. Other than dark humour and plain joke, sometimes,

they elevate to being satire and political tool. Cartoons have been serving that purpose so was the

lengthy novels or George Orval or Jonathan Swift. A Facebook page called “Troll MA English”

comes up with brilliant memes that they could be used as

resource materials for classroom interaction. At school levels, they could be used as plain jokes,

asubject for writing task or if possible as tools to talk about subject knowledge. Fads should be

treated the same way too. Fidget spinner could make a great writing task topic so are the songs

PPAP or Brucoli. They, if used smartly, can function as brilliant engaging tools/ activities. Other

than offended by a book cover “things that teachers usually say”, “Type of Teachers” by Jordindian

or stand up comedies on teachers, we should use them to reflect on our techniques and some time a

deliberate use of any such would bring in laughter. And there is no disagreement that humour in a

classroom is a great tool.
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In short, though the suggested methods are extremely limited and time-bound, these make us realise

about the possibilities to be closer to the students in our thought process. The acknowledgement of

the gulf between us and our students in terms of knowing the world, learning, trying to build the

gap would enable us to give right scaffolding to achieve the zone of proximal development or we

would end up building a concrete pillar for support where could have used a coin. It's also important

to be not desperate and obvious in our attempts and do more harm than good. Because we are what

we are and most of our students are gracious enough accept us as we are.
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ABSTRACT

Several innovative practices are being followed in teaching of English at schools in Kerala

over the years. The current curriculum is learned-centred, process oriented and activity-based with

an emphasis on the learning outcomes. It is based on the philosophy of constructivism. Appropriate

strategies have been developed to assess the learning outcomes. Ensuring the mastery over the skills

is the desired output of a method in language learning. However, it seems slightly strange that

though the classroom transaction is carried out giving space for the development of the basic skills,

it gets constrained to writing while evaluation. Constructing discourses is one of the thrust areas

during the evaluation process. This paper is an attempt to check the effectiveness of discourse

oriented pedagogy in writing skill acquisition of the learners. The study is carried out using

linguistic analysis of various discourses by the learners in high school. The sample is taken from the

students of high school from both rural and urban areas.

Key words: Discourse, Pedagogy, Constructivism, Skills
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The latest findings and practical experiences in pedagogy and educational psychology have enabled

the development of learning materials and the transaction of learning experiences in a better way.

The Readers in English for standards in the schools of Kerala are prepared based on the objectives

and principles of education envisioned in Kerala School Curriculum. Critical pedagogy explores the

social dimension of a constructivist, learner-centred, and process oriented classroom. Themes

related to our society are discussed in the units. Each unit gives ample scope for creative expression

of language as well as its application in real life contexts. Various skills of language are integrated

and the scope for constructing different discourses is inbuilt in the classroom process of the

material. A discourse may be defined as any unit of connected speech or writing longer than a

sentence. Editing and language activities have been attempted in all the units to help the learners to

acquire the sense of accuracy in language use. After introducing the discourse based learning

strategy, it's a matter of absolute importance to check the effectiveness of the skill development and

writing is focused in the present study.

OBJECTIVES

0 The study aims at finding out the nature of writing skill development among the students of

class 9

0 It also focuses to check the significance of discourse based pedagogy in writing skill

acquisition

METHODS AND PROCEDURE

The method involved in the study is primarily discourse analysis. The learners of class 9 are asked

to prepare two discourses on the basis of their suggested chunk of text. The discourses thus

prepared are collected and analysed based on the linguistic components and cohesive devices.

Errors are identified, classified and common errors are grouped. Samples are taken from 140

learners in class 9. Samples are drawn from both English and Malayalam media. The learners are
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selected from the schools in both the government and the aided sectors, rural and urban. The final

findings of the study are prepared after the interaction with the experts in the field of ELT.

RESULTS AND DISCUSSION

The suggested discourses for preparation are diary and conversation. Two kinds of language serve

as potential objects of inquiry.

1. An abstract one in order to teach a language or literacy, or to study how the rules of language

work.

2. Another kind of language that is used to communicate something and has coherence.

It's possible to take a sentence from a discourse and subject it to grammatical analysis. It's also

possible to take a sentence from a language textbook and say it to someone in a suitable occasion.

Therefore both these approaches are not mutually exclusive. In natural situation people acquire

language not by practising discrete sentences but through experiencing discourses. A discourse

emerging in communicative situations consist of not only of grammatically well-formed sentences

but also of meaningful, incomplete ungrammatical sentences as well. Majority of the students were

able to do the discourses more or less in the expected level.

Appropriateness of the words: Most of the students are able to use the appropriate words in the

right contexts. They could communicate the expressions through suitable words. As the diary is a

first person narrative, most of the students could convey the emotions and feelings of the writer.

Only very few recorded the routine activities.

Level of the language: Certain students made use of the relevant expressions and broken sentences.

Even though those sentences were grammatically incomplete, the sense conveyed was absolutely

appropriate to the context and thus the functional aspect of the language was served. A few of them

used satisfactory expressions which were linguistically brilliant.

Nature of errors: Most of the errors were syntactic and lexical. Grammatical errors were mainly of

tense and concord. A few students were not aware of the necessity of using simple past and instead 
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of that they used either simple present or present progressive. Some of the students had no idea of

the concord between the subject and the verb while using the auxiliary verbs.

Grammatical accuracy: When the students were asked to prepare the conversation, they could

easily do the same. The questions and the answers were appropriate to the context. But many of

them faced difficulty in adding suitable tag questions at the right contexts in order to get

confirmation. A few had confusion about the format of the question.

Rubrics of Conversation: The rubrics of conversation includes good beginning, proper initiation,

usage of contracted forms, usage of tag questions, questions at the right contexts, variety of

sentence patterns and proper conclusion. Variety of sentences had certain constraints due to the lack

of proper practice but the other things were systematically followed.

Self Assessment: Checklists for self assessment based on learning outcomes are provided at the end

of each unit to help the learners assess themselves. The teacher had prepared separate checklist for

the above mentioned discourses alone and was provided after completing the activity. So to a

certain extent, they could rectify certain errors by themselves.

Editing: The syntactic and morphological errors and the errors of spelling and punctuation that the

learners make are taken up and rectified through the process of editing. But quite often, the so

called process does not happen in the classroom. On the other hand, some other teachers take up the

structural approach of dictating the rules and regulations of the language explicitly. Hence, the

students who were treated with such rules and regulations explicitly are seen more or less

comfortable with the grammar.

CONCLUSION AND IMPLICATIONS OF THE STUDY

The new textbooks in English in the Kerala School Curriculum give ample slots for constructing

various discourses like diary, letter, speech, conversation, character sketch, notice, news report,

narrative, CV etc. The study which has been carried out shows that the discourse oriented pedagogy

is highly beneficial for the learners to develop their writing skill in English. If more chances are
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given for the learners to enable them rectify their errors in grammar, spelling and punctuation, they

will definitely improve much more in the writing skill. Working and playing in small groups

promote interaction, togetherness and team spirit among learners. The learners are much creative in

using the language correctly and appropriately based on the context which can be termed as the

essence of constructivism. The area in which they lack is the grammatical accuracy and the same

may be improved by giving them chances for better practice. Worksheets may be prepared to

enhance the writing fluency. The errors committed by the learners can easily be identified and

corrected by themselves if such an attempt is done.

Area of further study: An extensive study can be initiated comparing the level of language usage

in constructing various discourses. The problematic areas can be spotted out and the appropriate

remediation can be given for the structural accuracy.
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Vocabulary through Play Way

Abstract :

Spelling is “caught” rather than “taught”, says W.S. Tomkinson in the “Teaching of English 

Spelling.” The spelling, no doubt is an element of language to be mastered at school level itself.

Memorizing words is one of the keys to learn English and also the most boring task for many
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school children especially in rural pockets of any region This, study intend to help students to

realize its greater influence in uplifting their writing situations. In order to alleviate the situation the

author of this paper applies a simple play way method for teaching vocabulary, which helps the

students to effectively memorize English words. Also, the author brings to realize that these

methods will increase students' enthusiasm, competence and comprehensive capacity of

memorizing words. This paper also aims at bringing the merits of vocabulary teaching in the

classroom. This study may be extended on the use of Compound words, Homophones, Prefixes and

Suffixes. This study also paves the ways to inculcate the habit of writing correct spelling replacing

the habit of incorrect spelling.

Key words: Play way Method, Vocabulary-Enrichment, Homophones.
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Vocabulary Enrichment through Play Way Methods

Introduction

Spelling is “caught” rather than “taught”, says W.S. Tomkinson in his book “The Teaching

of English Spelling.” Therefore, it is needless to say that the vocabulary- learning is mostly a self

activity. Government school children face lot of problems in spelling and pronunciation as they

have a very limited exposure to English. A successful teacher will always facilitate his/her children

towards self-activity in selecting and mastering the vocabularies. The aim of this paper is to make

children master the vocabularies themselves through play way methods. If the roads are dark, it is

our duty to show the light.

Unlike our Indian vernaculars, the English language is highly unphonetic. There are lot of

discrepancies between spelling and pronunciation. The main reason is that the English is the
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amalgamation of many languages. Many times, many words similar in pronunciation are differently 

spelt. For example, to, two and too; their and there; seas, cease and seize; dear and deer; 

stationery and stationary; are differently spelt though their pronunciation is very much the same. 

On the other hand, cut and put; come and home; bound and wound; great and cheat; removed 

and beloved; created and defeated; are differently pronounced though they are quite similar in 

spelling.

Again many letters are unnecessarily added to words, whose pronunciation they do not at all 

contribute. Why should we have the “gh” in night, right, might and fight? Why should we have an 

“e” at the end of write, gate, house and college? Why should ‘cry' be changed into ‘cries' when 

play is changed into plays? These anomalies cause enough futility of any attempt at formulating

any rules regarding English Spelling. It is quite obvious how the Government School children

following the state board syllabus of Tamilnadu toil in mastering these words and its spelling.

Statement of the Problem

In India, almost all vernacular languages are phonetic. Their words are spelt, as how they are

pronounced. The children usually well pronounce each letter or letters for every articulated sound

and carrying this habit into the spelling of English words. Hence they play havoc with them. An 

increasing number of children in Government schools are found spelling ‘coming' as ‘comming'; 

‘rough copy' as ‘ ruf coffee'; ‘two' as ‘tow'; ‘there' as ‘their'; ‘turn left' as ‘tun lift'; ‘turn right' 

as ‘tun rite'; ‘go straight' as ‘go strite'; ‘asked' as ‘asket' and so on.

Vocabulary through Play Way

Objectives
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1. Exploring the possibilities of creating familiarity through varied experiences with words in 

reading, writing and conversation.

2. Strengthening the correct English spelling and pronunciation practices through oral, motor

and visual drilling.

3. Inculcating the habit of referring dictionary.

4. Sharing the innovative practices with our teaching communities.

Methods and Procedures

The present study is based on secondary sources like books, journals, articles, expert opinion

and website addresses. Therefore the method used for this study is descriptive-analytic. Word games

are introduced to change the mechanical boredom of spelling in a lesson. A few games with detailed

illustrations are mentioned below:-

1. According to Celce-Murcia (2001) vocabulary enrichment can be gained and represented

either implicitly or explicitly and both contribute to language learning. The teacher may

write the word 'TEACHER’ on the blackboard. A table is created with three columns, using

as many rows as possible. The same has to be copied down by the students in their

respective notebooks. Now, the teacher may ask the children to write down three letter

words in the first column, four letter words in the second column and five letter words in the

third column. If necessary, one example may be written in the first row by the teacher. The

longest list given by one of my students is annexed in table.1.

2. This individual game may be replaced by group games by classifying the children into

groups of four or five so that they may co-operate with each other in building up their lists.

The former aims at a comparison of ability between individuals while the latter helps to 

inculcate a spirit of mutual friendship and cooperation. The word ‘relations’ gives as many
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as seventy words, ‘rheumatic' gives more than eighty and ‘indigestion' gives more than 

seventy words.

3. Another interesting game is connected with the dictionary. Young children should be

persuaded to use the dictionary more often. Three or four words may be uttered by the

teacher and the students asked to find their spelling in the dictionary and transcribe them in

their notebooks in as short a time as possible. He/she who does so first stands up and treated

as winners.

Vocabulary through Play Way

1. The teacher may write previously learnt words on the blackboard in a different order of

letters and call students at random to form words by setting the letters in their right order, as

follows. The children enjoy these anagrams very interesting and find it a substitute for

indoor games. Students' group activity is given in the table. 2.

2. The teacher may write a word ‘actor' on the board and call the students to find out more

words ending with ‘-or'. It is each one has to contribute at least one word. Soon they will

have a list of words. The collections of the words so obtained may be shared among the
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students for better in-depth knowledge and understandings. Students' trial list is annexed in

the table. 3.

Results and discussions

Read (2000) emphasized that it is worth noting the distinction between productive and

receptive vocabulary for the teaching purposes. On the basis of the present innovative classroom

practices, the following findings have been drawn.

(1) Students of class XI enjoyed these games awfully.

(2) Word-games helped to sharpen the curiosity among the students in the class.

(3) Greater individual and peer-group learning achieved.

These activities made the children interesting and learner centered. It is a well-known fact

that we are able to remember things better if they are presented in such way those appeals to our

interest. The following table was the longest list given by a student in one of my classes. Many

students were surprised to discover that as many as forty words could be formed out of it. Self-help

was the best help. To conclude the present study shows the following results.

Table.1

TEACHER

ERE ACHE TRACE TEA EACH TEACH

CAR RACE CHEAT ART CARE REACH

EAR CHAT CHEER CAT HEAR EARTH

THE ACRE REACT RAT CART CHART

ACT ARCH ERECT ARC TEAR HEART

HER RATE RETCH EAT HATE THERE

ERE CHAR - HAT HART -

Vocabulary through Play Way

Table.2
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RETETL LETTER HEESP SHEEP USEOM MOUSE

AALSWY ALWAYS PSRCO CORPS DENTUST STUDENT

CEELLGO COLLEGE SENIW SWINE GONMA MANGO

THEIG EIGHT TOOF FOOT LEEPOP PEOPLE

Table.3

TRAITOR AUTHOR PALLOR SAILOR MOTOR WARRIOR

LIQUOR TAILOR PROTECTOR MAJOR BACHELOR MINOR

SUITOR MONITOR TRANSLATOR HORROR SPECTATOR EQUATOR

Conclusion and Implications

The word games are restricted with three points in mind. The first one is using the text book

vocabularies of authentic materials are beneficial to students at their grade level. The second point

is that these vocabulary games are designed to create a friendly learning environment in which

students collaborate in pairs or small groups. Last but not the least is that these activities provide an 

opportunity for each learner to compare his /her written work with a peer's work.

Research is an attitude of inquiry and of willingness. Therefore, it is highly desirable that

even in a restricted field like the teaching of vocabulary, some efforts should be made to experiment

and investigate. Broadly speaking such investigations can be made in two directions, firstly to

determine the content of the spelling curriculum and secondly to discover the most effective and

economical methods of teaching vocabulary.

Similar study may be conducted on the use of British English and American English words,

Compound words, Homophones, Plural forms of words, Prefixes and suffixes, Abbreviations and

238



Acronyms and so on. The expansion of vocabulary activities is a process of increasing the amount

of words learned, day by day. It becomes an endless process of our English learning communities.

Finally, practice is the core aim of spelling. It is not enough just to check your spelling when you

happen to be writing something. By practicing spelling every day students will learn better in

Written Expression. Therefore in spelling, as in so many other skills, practice does make perfection.

Vocabulary through Play Way
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Abstract:

The hegemonic trait tacit in the official school syllabi often gets unnoticed by the otherwise vigilant

educational researcher. Content taught during the initial learning years are predominantly

responsible for shaping a child as a standardized human product. Hence, critical reading of

textbooks prescribed by Governments at the primary level holds profound significance. This paper

intends to undertake a critical reading of selected English rhymes prescribed by the Government of

West Bengal, in the English textbook of Class-III, to unveil covert messages and propaganda used

for the sustenance of the status quo of society. The research method adopted for the study is

qualitative. Latent analysis, under the broader purview of content analysis, is used as the primary

research procedure for unravelling the complicated interests at play within a digitized textbook for

teaching of English as a second language, at the Primary level. The first five rhymes, in sequence,

are selected for the purpose of analysis. The tacit themes made palpable post analysis of the official

digital content comprise of hegemony, homogenization of the child as a standardized socio-political

product, hierarchy, supremacy of nature, and contextualization. If the present Primary education
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system promotes and nurtures the underlying concepts highlighted in the findings of this paper, then

the implications are serious. The innocent, young minds are then gradually instructed to become

conforming, unquestioning mechanical products of a society where the individual critical

consciousness is surreptitiously suppressed. In-depth study of these English rhymes further suggests

that teaching of such content promotes and sustains cultural hegemony.

Keywords: Critical Reading, Hegemony, Hierarchy, Homogenization

Introduction

The textbook prescribed in the school curriculum is not one that promotes “neutral

knowledge” (Apple 1992, p.4). The prescribed content which acts as legitimate knowledge is the

product of complex struggles, power relations and negotiations among contextual variables like

race, class, gender, and ethnic groups. Texts are designed, conceived and produced by real people

with actual interests. Major conceptual and empirical studies have been conducted in the last few

decades in resolving what official knowledge transacted in schools gets social approval. However,

less interest has been shown to the one aspect which plays a key role in defining the culture that is

taught - the textbook. In this paper, ways of understanding an English Language textbook as

embodiment of a wider process of cultural politics has been discussed. Critical reading of texts must

focus upon the “complex power relationships involved in their production, contexts, use, and

reading” (Apple 1992, p.4). However, Apple cautions against arriving at overtly narrow

perspectives and points to the significance of innovative forms of textual analysis that stress on the

politics of how students actually create meanings around texts and the same rationale has been the

adopted in this critical reading too. Finally, after arriving at probable latent meanings that have been

substantiated with textual examples from the selected rhymes, the paper exposes deeper

implications of such content in nurturing children as homogenized products of a society in order to
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maintain the socio-cultural status quo and suppressing the critical consciousness of individuals

(Freire, 2000) while preserving the dominating cultural consciousness of the society.

Research Questions

The important research questions posed and addressed in the present study are:

1. What are the hidden discourses at play behind the narratives of the selected rhymes?

2. Are these rhymes contextually relevant to the lived experiences of the students?

Methods and Procedure of the Study

The qualitative method of research is adopted for this study. The first five rhymes of the

textbook Butterfly for Class III, prescribed for Government and Government-Aided schools of West

Bengal is selected for the purpose of critical reading. The rhymes have been analyzed with the

procedure of latent analysis under the broader tenet of content analysis. Subsequent to an in-depth

search for the possible suppressed meanings within the text which have been quoted as examples,

certain codes have been formulated. These codes have further contributed towards developing the

major themes that have aided in addressing the questions posed in the study.

Results and Discussion

The latent analysis of the rhymes through the qualitative research procedure discussed above has

yielded the following major themes which have sought to address the major questions posed in the

study.
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Themes and Text

In order to address the first research question posed in the study, the latent analysis of the

text revealed discourses of hegemony, in terms of both cultural and socio-political domains. Besides

this, themes of hierarchy, homogenization of the child as a standard social product, supremacy of

nature and gender neutrality have emerged as other predominant themes concealed within the

rhymes.

Hegemony, Hierarchy and Text

Antonio Gramsci had coined the notion of hegemony in Prison Writings. Hegemony, to 

Gramsci, is the moral, cultural, and ideological control of a section over similar and subaltern

groups. It is based on the equilibrium between consent and coercion. The basic premise of

hegemony is that man is ruled not only by force, but also, by a set of ideas which form the basis of a

culture (Hoare and Smith 2005). The following evidences from the textbook Butterfly for Class-III

elucidate this dominant hegemonic discourse. The first rhyme begins with the lines: “Eight little

fingers standing up tall, / Two little ears to hear mummy call”. Here, it is suggestive that the ears are

meant to blindly listen to only mummy call, ignoring multiple opinions. It implies an unquestioning

obedience towards a singular voice of authority. The voice of the mother is figuratively perceived as

the omnipresent and omniscient dictator- the ultimate disciplinary force. These lines reinforce the

themes of hegemony and hierarchy imposed upon a child through the primary agency of

socialization: the family. The hegemony is further tacit in the line “Ten little toes all in a row”. This

mandates a perfect fitting into social expectations of a homogenous physique with an overriding

sense of discipline as can be perceived in a school assembly where little children are instructed to

stand in an orderly fashion. In contrast, is a counter discourse posed in the same rhyme, in the lines:
#244



“One little nose that I can blow ...Oh, what fun just to be me!” In these lines, the child enjoys the 

autonomy to act as it feels and hence the spontaneous joy of having control over its actions is

evident. The tacit themes at conflict in this rhyme are: autonomy versus hegemony, democratic

child-rearing versus authoritative nurturing: a cultural contestation between moral regulation and

democracy stimulated by a single text (Apple 1993).

Themes of hierarchy and hegemony resurface again in the fourth poem. In it, human

beings are represented as superior and powerful organisms controlling the lives of weaker species.

This is manifested in the lines: “Bird in the cage/ Bird in the cage/ I will break your bars, / And

we'll fly to the stars!” The politics involved in capturing free birds and taking pseudo-pride in

liberating them is figuratively suggestive of the clash of the proletariat and the bourgeoisie in

human society. The theme of hegemony is evoked through the power-play for maintaining the status

quo and instilling such ideas within the future workforce through an unquestioning obedience to set

rules.

Lines from the fifth rhyme that reflect this theme of hegemony are: ‘"We must be in time," 

said they/ "First we study, then we play/ That is how we keep the rule/ When we froggies go to

school."' Language and culture are inseparable entities in the words of Jiang (2000) who uses the

metaphor of the iceberg to demonstrate that the visible part of the iceberg is language with a small

part of culture and beneath the surface of language, the vast and invisible aspect of culture is

hidden. Cultural hegemony lies hidden beneath the surface of such usage of language in the rhymes

which are analyzed. The teacher-student relationship is perceived in the light of a master-slave

hierarchic relation wherein teaching to strive, leap and dive is in a manner which makes all these 

hardships seem very ‘gentle' and noble. This indeed is an instance of social hegemony. Bourdieu 

rightly argues that language can express power relations and reflect different positions in the social

hierarchy. This has been further reflected in the lines from this fifth rhyme which reads: “Master

Bullfrog, brave and stern, / Called the classes in their turn; / Taught them how to nobly strive, / Also
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how to leap and dive”. The themes of hegemony and hierarchy surfacing through these lines are

further heightened in the last stanza: “Twenty froggies grew up fast / Bullfrogs they became at last. /

Polished in a high degree, /As each froggie ought to be, / Now they sit on other logs/ Teaching other

little frogs”. The hierarchy suggested through these lines also reflect that the culture of knowledge

transmission goes on as a mechanical process from one generation to the other to sustain the status

quo of society. Probing further into the fifth rhyme, it is perceived that the hegemonic discourse

interestingly perceives any anti-establishment threat in a more powerful form. So the ones who

follow the rule are represented as frogs, but the ones who break the rules are portrayed as humans.

Hence the “bad boys” are the anti-socials who are revolting against the established system and

therefore termed ‘bad'. They are pitted against those who blindly succumb to the hegemony- the

good, unquestioning masses or “froggies”. This theme is further substantiated through the lines:

“Taught them how to dodge a blow/ From the stick that bad boys throw.”

Homogenization and Text

The notion that every child should fit into its role as a standardized human product of the

society, to the extent of neglecting any possible unique characteristic, is evident in the first poem of

the selection. This broader theme of homogenization of the child's physical characteristics is

explicit in the lines: “Two short thumbs that wriggle up and down, / Two little feet to stand on the

ground. / Hands to clap and eyes to see”. Any aberration or disability is seemingly uncalled for and

unacceptable by the society and promotions of such notions through textbooks compel children to

conform to societal expectations, ignoring facts regarding individual differences. The theme of

homogenization is reiterated in the next poem in sequence as well. Each animal or bird is associated

with a specific utterance, and any deviation from normality is not encouraged as suggested by the

lines: “Bow, Wow, says the dog, / Mew, mew, says the cat,” and so on and so forth. The fifth rhyme
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in the series by George Cooper is very evocative and loaded with meanings. The rhyme reads:

“Twenty froggies went to school/ Down beside a rushing pool/ Twenty little coats of green, /

Twenty vests all white and clean.” Animal substitute is used to reinforce the image of kids going to

school wearing same set of uniform, reinforcing the theme of homogenization of children as

standard societal products.

Supremacy of Nature

The third poem in the selection “Incy Wincy Spider” is an exception which highlights a

different theme; that of the supremacy of nature and the importance of maintaining harmony with

the forces of nature. Nature is sometimes a creator and sometimes a destroyer. It is best to reckon

with natural forces and human efforts should be directed towards environmental sustainability

instead of trying to achieve something against the natural flow. This theme is reinforced if the spider

in the rhyme is taken to be a metaphor for a human being relentlessly striving to achieve success

sometimes failing and sometimes gaining. De Castell et. al. (1989) argues that textual knowledge

can be differently constructed and re-constructed in the context of institutional use and hence

teaching of such themes through an in-depth reading of the text holds significance. Teachers at the

primary level may therefore be expected to deliver such covert messages through a detailed

discussion and understanding of these rhymes.

Gender Neutrality and Text
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Another tacit theme that comes up post analysis is the question of gender neutrality that

should ideally be propagated through curricular content. Contrary to this, the fifth rhyme in the

selection may affect the minds of young girls towards the perception of the opposite sex. These

lines from the poem are deeply evocative and suggestive of gender sensitive content: “From the

stick that bad boys throw”. Primary school children possess relatively transparent minds and gender

sensitive imprints such as these may impose potential threats to the vision of a society aiming at

gender neutrality through education. De Castell et.al. (1989) advocates the identification of sexist,

racial and social class bias in textbooks and hence gender neutrality in the present study, emerges as

a challenge that needs to be addressed with care by the teachers, while transacting such lines from a

rhyme taught at the primary level.

Context and Text

Cazden (1989) dubiously presents a view of textbooks as if they are explicit and

autonomous statements of how some slice of the world actually is and the context within which

language is taught determines meanings for texts. Hence contextual relevance of texts holds prime

significance in teaching a foreign language like English at a basic level. The second part of this

paper deals with the second research question of analyzing the contextual relevance of the rhymes

by pitting them against the lived experiences of the local students. On critical scrutiny, the

following findings have emerged. In the second rhyme of this selection “Bow,Wow,says the dog”,

the last line of the rhyme in other versions of the same poem reads: “And what the peacock says, 

you know!” (Bow, Wow, says the dog. : Nursery Rhymes : LKG : UKG ). However, the version of 

the rhyme in this textbook says, “And what the sparrow says, you know!” The replacement of the

national bird in the last line with a local and commonly spotted bird in West Bengal is concluded to

be purposive- in order to provide a commonly lived experience to the young learners to motivate
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them to learn the language contextually. Children in West Bengal have traditionally been fed at 

home counting sparrows, locally called ‘chawrai' and hence this instance reiterates the theme of

contextualization.

The fourth poem of the selection reads: “Bird in the cage/ Bird in the cage/ Will you fly

away/ On a warm sunny day?” Are birds conventionally found in cages and not in natural

environments? This, in a sense is a de-contextual content which leads to a confusion among readers:

birds representing a symbolic imprisonment contrary to birds being natural emblems of unrestricted

flight and freedom. Hence, it is typically confusing for little learners and further can end up

providing a dubious message about birds in general.

The threatening separation of learning from play is reiterated in the fifth rhyme through the

lines- “First we study, then we play”. The onus of studying before playing, though against the

popular educational concept of joyful learning, is contextual in the purview of Bengali culture with 

familiar proverbs like “Porashona kore je, gari ghora chawrey shey” (literally translating as the one 

who studies, becomes capable of riding cars and horses) which was later bashed by Satyajit Ray in 

his cult film on hegemony and hierarchy- Hirok Rajar Deshe where, this old proverb is mocked 

through the dialogue “Lekha pora kore je (he who studies), onahare mawre shey (dies of 

starvation)” (Youtube 2017).

Other lines from this rhyme: “Taught them how to dodge a blow/ From the stick that bad

boys throw.” may nurture ideals among children to escape problematic situations instead of facing

challenges and learning in turn to overcome them. If one compares this content to Tagore's song

“Bipade more rokkha karo e nohe mor praartharna- /Bipade aami naa jeno kori bhoy.” (Anjan

Ganguly, Debasis Biswas, and geetabitan.com contributors) in Geetanjali, composed in 1906,

literally translated as “I do not pray so that you save me from danger-/ Instead, I entreat you to

make me grow unafraid.”, then the rhyme under study evokes a sense of de-contextualized ideals in

the context of Bengal's literature and cultural ethos. De Castell et. al. (1989, p. vii) argues with
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respect to context and the text stating that school textbooks hold a unique social function- to

represent “an officially sanctioned, authorized version of human knowledge and culture”. However,

in the context of post-industrial cultures, “textbooks form shared cultural experiences”- sometimes

“memorable and edifying” while at other times, “eminently forgettable and uneducational”. This is

also true of the rhymes analysed in the present study with respect to their contextual relevance.

While some of the textual selections really provide a contextual setting for learners to better grasp

the linguistic experience, some others are seen to provide a de-contextual learning experience which

should not be promoted in the long run.

Conclusion

The theme of the textbook analyzed and as mentioned in the Foreword is ‘Life around us' 

and it is intended to “cater to various type of learners” and be “appreciated by all sections of the

society”. It has also been mentioned that the book is guided by the vision of Tagore who himself

rejected uninspiring and preaching content. However, this democratic principle behind the text

taught at the primary level in West Bengal is challenged by some of the implications emerging out

of the present study. The purpose of the study has been sufficiently served in posing several

contradictory discourses alongside supporting the claims of the text in providing contextual

experiences to learners as its major theme. The contesting themes that emerge out of the study are:

social hierarchy, socio-cultural hegemony, gender neutrality and homogenization of children into a

standard socio-cultural product. This implies that through the text, the young students are subjected

to comply with the norms of the spaces that produce such discourses. Students thus transform into

unquestioning and conforming, mechanical products of the society with suppressed critical

consciousness. The importance of such a critical reading of textual content is not only to enable a

deeper understanding of the dialectics involved in the choice of content to be taught at a level, but
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also to inform educators and experts engaged in textbook preparation, about the need “to know the 

author's intent, to understand the socio-cultural influences, and... to comprehend with a critical

edge” (McLaughlin, M. & G. DeVoogd, 2004). This in turn, can contribute significantly, in

enhancing the critical consciousness of the primary students whose thoughts are radically shaped by

contents, and associated meanings projected and latent, in language textbooks.
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Abstract

“No one can describe reality. You must experience it, see it, feel the whole atmosphere of it.”,

“When you are young you are curious to know all about everything, why the sun shines, what the

stars are, all about the moon and world around us.” - Jiddu Krishnamurti. According to experts,

Primary school stage is the best time to learn languages. This study was framed to provide real time
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English speaking experience as well as exposure to Post Office, Bank and Fire station to Primary

students. 40 Tamil speaking students from V Std, studying through English medium in CBSE

Pattern were involved in the study. In the beginning of the study, they were taken to Post Office,

Bank and Fire station and were let to observe and interact freely with the officials concerned in

English. A Pre-test was conducted to assess what the children had learned from the first visit and

also video graphed the first visit. Later, children were introduced and trained with words and

sentences related to those places in classroom in a planned and phased manner. With every 10 days

interval, students were again taken to Post office, Bank and Fire station respectively, one place for

every 10 days. They were let to interact with those officials in English. They were also given

chance to fill applications and forms in bank and post office and hands on experience in operating

Fire extinguisher at Fire station. A post test was conducted and reviewed. Consecutive visits also

video graphed. Opinions of the Officials concerned were collected on the speaking skills of students

during these visits. This study showed enhancement of speaking skills of students and also

improvement in their confidence level. They became self dependant in stepping inside these utility

centres and getting the services rendered by them.

Key words: Educational visit, real-time experience, enhancement, speaking skills.

Enhancement of English speaking skills through Educational Visits

Introduction

“No one can describe reality. You must experience it, see it, feel the whole atmosphere of

it.”, “When you are young you are curious to know all about everything, why the sun shines, what

the stars are, all about the moon and world around us.” - Jiddu Krishnamurti. According to experts,
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Primary school stage is the best time to learn languages. This study was framed to provide real time

English speaking experience to students studying in V Standard through English Medium in CBSE

Pattern. These students have Tamil as Mother Tongue. Students feel difficult in starting a discussion

in unfamiliar situations. Better learning can be achieved by involving organs like hands, eyes, ears,

mouth and nose in the learning process. Students always feel eager to go away from classroom to

visit places. English can be better learnt by Proficiency of the Teacher and the English Environment.

This study gives exposure to speak in English and also gives chance to explore Post office, Bank

and Fire station.

Objectives

1. To learn new words related to particular places

2. To motivate the students to listen to English speech

3. To encourage the students to speak in English

4. Facilitate the students to come out of fear while speaking in English.

5. To have a positive attitude towards speaking English.

6. To make the students to encounter real time situations without hesitation

Reasons for choosing the project

1. Students hesitating to interact in English in public places.

2. Real time experience will boost the confidence

Strategies developed for the project
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1. Learning words and syntax

2. Learning to respond to questions in a particular situation and learning to start a conversation.

3. Improving the listening skills using Audio.

4. Increasing visual perception by Audio Visual aids.

5. Encouraging the students to speak on their own on watching video in mute mode.

6. Recording the speeches of students for evaluation and reinforcement.

Project site

Government Primary School, Meenatchipet, Zone-II, Puducherry, is selected for the study. It

is an urban school situated in Oulgaret Municipality, Puducherry.

Sample Size: 40 students from V Std.

Methods and Procedure

Students were taken to Post Office, Bank and Fire Station after getting prior permission

from the officials concerned. These places are in close proximity to school and student's residence.

Students were let to observe and interact freely with the officials concerned in English. A Pre test

was conducted to assess what the children had learned from the first visit and this first visit was

videographed.

Later, children were introduced and trained with words and sentences related to those places

in classroom in a planned and phased manner.

(a) Words related to those places were introduced to the students.
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Post Office - Post Man, Post Card, Inland letter, Registered post, Speed post, Post Master,

Money Order, Postal Savings Account, Stamp, writing, address, sender, receiver.

Bank-Savings Account, Cash, Cheque, Teller, Manager, Demand Draft, Queue, Pass Book,

Loan, ATM, opening, saving, maturity, interest, principal.

Fire Station: Fire fighters, fire extinguisher, Fire engine, emergency numbers, safety, rescue,

disaster.

(b) Picture recognition: Researcher showed pictures related to those places. Children

explained the picture. Students practised model conversations in the classroom like one student as

Teller and another one as a new customer wanting to open a savings bank account. This type model

conversation was practised for all three places viz. Post office, Bank and Fire station.

The Practice of words and sentences related to those places will help them gather confidence

for starting and responding to the conversation.

(c) Students were also trained to speak English in general context. Listening is

complementary for Speaking. In order to improve the listening skill, audio with different accent is

played. The audio includes the speech of Dr. A.P.J. Abdul Kalam, Barrack Obama, Malala,

Australian Cricket player Ricky Ponting, audio version of DD National news and BBC. After

listening, questions were raised to evaluate the depth of listening. Some audios were repeated twice

and thrice for better understanding.

(d) The researcher showed a video of Fire fighters fighting to put off the fire. Later on, the

same video was shown without narration. Students are given freedom to speak whatever they think

on the video. The narrations of the students were recorded individually.
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With every 10 days interval, students were again taken to Post office, Bank and Fire station

respectively, one place for every 10 days. They were let to interact with those officials in English.

They were also given chance to fill applications and forms in bank and post office and hands on

experience in operating Fire extinguisher at Fire station. A post test was conducted and reviewed.

Consecutive visits also video graphed. Opinions of the Officials concerned were collected on the

speaking skills of students in general, during the first and second visit separately.

Results and discussion

The Students responded well and witnessed improvement in their confidence level to speak

in English. Students who were often passive listeners in classroom also actively taken part in the

Educational visit. This study aroused the interest of students to visit important places and to interact

with peoples in English in uncontrolled situation. As they got real time experience and spent time in

those places, they are aware of many services provided in those places.

Conclusion and Implications of the study

Learning words and syntax related to particular places before visiting those places helps the

children to speak in English with ease when compared with speaking English without knowing

those words and syntax. Moreover, visiting such places encourages the children to learn about the

functions and services of those places. They became self dependant in stepping inside these utility

centres and getting the services rendered by them. This practical experience aroused the curiosity of

the children to speak in English and showed ample improvement in speaking skills of the Students.

Final constructive suggestions and ideas

1. Prior knowledge of words and syntax is useful in speaking English with confidence.
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2. Real time experience enhances better speaking skills in children.

3. Similar study may be conducted by taking the children to Science Exhibition, Museum, 

Historical places and other places of educational importance.
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Abstract:

The acquisition of L2 lexical knowledge primarily follows two approaches in L2 teaching-learning

contexts: explicit or intentional and incidental vocabulary acquisition. However, acquisition of

vocabulary from contexts such as reading significantly contributes to one''s lexical development in

L2 in contrast to the explicit isolated nature of vocabulary learning.

Research in second language vocabulary acquisition (SLVA) has often defined lexical acquisition

from reading as incidental acquisition when learners" focus is on the message of the text rather than

the individual target words. In addition, researchers argue that such acquisition is made possible

when learners experience the target words multiple times in reading texts. Hence the present study

was conducted to investigate the effects of frequency of occurrence (1x3x7) on acquisition of six

aspects of target word knowledge from reading by 60 sixteen year old Odia speaking learners of

English at the higher secondary level. The research was carried out in the quantitative paradigm and

followed an experimental design which included several tools such as the 3000 word level

Vocabulary Levels Test (VLT), Academic Vocabulary List (AVL), seven reading texts, diagnostic

test, questionnaire on reading texts and vocabulary exercises, and the immediate post-test. The

study was conducted in two different stages: stage 1 (preparation of tools and the pilot study) and

stage 2 (the main study). Sixty learners were equally divided into three groups (Exposure 1,

Exposure 3, and Exposure 7) based on their performance on the 3000 level VLT and were provided

a specified number of reading texts followed by the immediate post-test. The t-test analysis of the
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data revealed that there was no significant difference between one exposure and three exposures in 

terms of acquisition of the six aspects of lexical knowledge.

However, seven exposures to target words could result in significant lexical gain. The findings can

inform practitioners in ELT to promote autonomous vocabulary development among learners by

exposing learners to L2 target vocabulary multiple times in reading.

Key words: lexical knowledge, incidental vocabulary acquisition, reading, exposure frequency

Introduction

The importance of vocabulary in language learning cannot be overemphasized since the knowledge

of it highly correlates with the language proficiency of learners in second/foreign language contexts.

The concerns towards teaching-learning of vocabulary in ESL/EFL contexts were developed after

Richard''s (1976) introduction of the term „lexical competence", who highlighted the multi

dimensional nature of a „word". Subsequently, the notion of „lexical competence" came to be

perceived from different perspectives: applied linguistics, sociolinguistics, psycholinguistic; and

paved way for research on several issues: strategy 2

instruction, approaches and techniques to teach vocabulary, role of memory in vocabulary learning,

and sources of acquisition and their effectiveness. In contexts where real life exposure to English is

limited, teachers rely on different sources such as books, newspapers, and the like to enable learners

experience the language.

The effectiveness of reading in second language lexical development has been a major area of

interest in research and pedagogy. Reading in second language largely contributes to the lexical

knowledge base of learners and often remains one of the chief sources of acquisition. Ooi and Lee 

Kim-Seoh (1996) have stated that, “vocabulary taught through reading would give the
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learner more opportunities to process the language at a deeper level and to develop semantic

networks and other kinds of associative links...” (p.57). The incremental nature of lexical

development in second language learning primarily follows to principal approaches to learning:

explicit or intentional and incidental vocabulary acquisition. The former has been defined as 

language focused and the latter as message focused (Schmitt, 2000; Nation, 2001, 2011).

However, compared to the decontextualized isolated nature of learning followed in intentional or

explicit approach, the incidental vocabulary acquisition approach is believed to have long term

benefits in terms of retention and enhanced strategies. And acquisition of vocabulary from reading

has often been termed as incidental with regard to the contextual and message focused nature of

learning. Incidental acquisition of vocabulary from reading is facilitated by several factors such as

context, task type, and repeated encounters with target words. However, repeated exposure to target

lexical items is considered to have significant effect on lexical gain in

incidental vocabulary acquisition from reading (Chen and Truscott, 2010; Heidari-Shahreza &

Tavakoli, 2012).

Objectives

In ESL contexts reading remains conducive for incidental vocabulary acquisition facilitated by

multiple exposures to target words in different contexts. However, the acquisition of a word is not

an all or nothing phenomenon. Each time a learner encounters a word he/she might acquire some of

the aspects involved in the particular word. More exposures or encounters enable learners build

associations with the target words at different levels of linguistic knowledge i.e. orthography,

phonology, morphology, syntax, semantic, and discourse. Hence the present study aimed to

investigate how varying numbers of exposure(s) (1x3x7) to target words could impact acquisition

of selected aspects of lexical knowledge and have any effect on the pattern of acquisition.

3 Methods and procedure
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The study was carried out in the quantitative paradigm and followed an experimental design. It

included several tools: a) 3000 word level Vocabulary Levels Test (VLT) to select sample, b)

Academic Vocabulary List (Gardener and Davies 305-27) to select target words, c) seven reading 

texts to contextualize the target words and control their frequency of occurrence,

d) diagnostic test in order to ensure that the target words were within learners" proficiency level in

vocabulary use, e) questionnaire on reading texts and vocabulary exercises to know whether they

posed any difficulty to the learners in terms of length, complexity, motivation, and the vocabulary

exercises in terms of clarity of instruction, format familiarity, task familiarity, and f) the immediate

post-test. It was conducted in two different stages: stage 1 (preparation of tools and the pilot study)

and stage 2 (the main study).

Sample

The participants involved in the study were sixty Odia speaking ESL learners from class XI aged

sixteen. Prior to the study it was ensured that they had at least eight years of exposure to English

which indicated that they had knowledge of the first 2000 most frequent words in English. It was

assumed that the participants were from the same proficiency level and could read texts on their

own. They all belonged to the same region and shared a common socialbackground.

Procedure

Twenty words were selected as potential target words from the Academic Vocabulary List which

contained 3000 core academic words having high ecological validity (table 1). Later, as part of the

pilot study with 20 learners, they were used in sentences with enough clues to help the learners

guess the meaning of the target words as part of the diagnostic test. The learners

were supposed to match the meanings of the target words with their corresponding meanings on a

matching type task. Ten words were selected as target words (table 2) on which seventy percent of

the learners scored correctly. This was followed by preparation of seven reading texts with each
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having all the ten target words. The texts were around 200 words each with 80% of the words being 

from the first 2000 words. Next, six sub-tests were prepared (table 3) each representing one of the

six aspects as part of the immediate post- test. The reading texts and the immediate post-test were

administered to the learners of the pilot study assumed to be parallel with the sample of the main

study. From their response to the questionnaire it was found that 4 they did not have any difficulty

in terms of the above factors related to the texts and exercises. Hence they were retained for the

main study. In the main study ninety learners were administered the 3000 word level VLT and based

on their performance sixty learners were selected as the main sample who scored 27.5 or higher out

of 30. This was significant as it indicated that the learners could operate at the 3000 word

level in English. Later they were randomly divided into three groups (Exposure 1, Exposure 3, and

Exposure 7) and read a specified number of texts followed by the unannounced immediate post-test.

The data were analyzed using the statistical measure independent sample t-test.

Table 1 Diagnostic test

Verb Noun Adjective

implement abandon dilemma fragment apparent

constitute advocate instance perspective subsequent

attribute comprise prejudice precision strategic

endeavor manipulate dichotomy constraint substantial

Table 2 Target words

Verb Noun Adjective

implement endeavor dilemma precision strategic

constitute manipulate prejudice perspective substantial

Table 3 Lexical knowledge measured

#265



Order Word knowledge Item type

1 Productive knowledge of spelling (PS) Dictation

2 Receptive knowledge of spelling (RS) Objective

3 Receptive knowledge of parts of speech (RP) Objective

4 Receptive knowledge of meaning (RM) Matching

5 Receptive knowledge of association (RA) Objective

6 Productive knowledge of parts of speech (PP) Sentence formation

Results and discussion

The performance (mean scores) of each group on the six sub-tests were compared with other two 

groups using independent samples t-test. The t-statistic was significant at the .05

critical alpha level (p = 0.05). The analysis indicates that there was no statistical significant

difference between one exposure and three exposures in terms of acquisition of the selected

aspects. However, learners who received seven exposures performed better than the two groups

(Exposure 1 and Exposure 3) on PS, RS, RM and RA. The findings suggest that even a single

exposure to target words leads to significant amount of lexical acquisition; and acquisition of the

semantic properties of the target words strengthens only after three exposures. In addition, the 5

knowledge of the parts of speech (both receptive and productive) remains least affected regardless

of the number of exposures.

Table 4 t-test analysis of the mean scores

Order Word knowledge E1 vs. E3 E1 vs.E7 E3 vs. E7

1 Productive knowledge of spelling (PS) .154 .000*

.091
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2 Receptive knowledge of spelling (RS) .615 .001*

.002*

3 Receptive knowledge of parts of speech (RP) .894 .850 .735

4 Receptive knowledge of meaning (RM) .885 .000*

.000*

5 Receptive knowledge of association (RA) .384 .001*

.026*

6 Productive knowledge of parts of speech (PP) .940 .230 .229

Note: *p < .05

Conclusion and implications of the study

The findings favour the argument that increased exposure could lead to successful

acquisition of different aspects of word knowledge and shed light on the argument that frequency

of occurrence at varying levels can give rise to a pattern of lexical acquisition. The strength of

exposure varies for acquisition of different aspects of lexical knowledge. While the acquisition of

the syntactic knowledge involved in the target words is possible with a single exposure and

acquisition of the semantic aspects require more than three exposures. In light of the arguments

made in this study, teachers can adopt this approach to provide space for autonomous vocabulary

development and help learners experience the target vocabulary frequently so as to add the target

vocabulary to their productive knowledge base. s
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Literature plays a vital role in ELT. “Literature speaks the language of the imagination, and the

study of literature is supposed to train and improve the imagination. Imagination is not just for

writers. It's for everyone, the fundamental job of the imagination in life is to produce, a vision of

the society we want to live in. And there's no better way to train that vital part of us than through

literature” (Frye). Literature inspires to learn a language to express our thoughts and ideas.

Literature is very relevant to the life experiences, emotions, or dreams of learners. Literature

encourages interaction, language awareness; enhance listening skills, the acquisition of vocabulary,

and enhancement of literary competence in learners.

The most important role of the teacher is to be a good organizer. The teacher can use famous and

significant quotes from the literary texts to stimulate in students to record their thoughts in writing.

Hence the study of literature can be seen as practical intellectual discipline. It develops verbal skills

and efficiency in better communication in English language. Reading literature allows us to explore

our strengths, to discover our potential, to be most creative. Literature evokes wit and wisdom when

we learn with an openness of mind.
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The subject matter of literature needs to be relevant, interesting and enjoyable for the learners. The

theme, structure and the cultural content should be carefully graded. The content, wherever

possible, should foster in the learners a positive attitude to their culture.

Literature embodies knowledge and wisdom. Francis Bacon's essays explore the values of study,

books, reading, travel, etc.

1. “Studies serve for delight, for ornament, and for ability. Their chief use for delight is in

privateness and retiring; for ornament, is in discourse; and for ability, is in the judgment and

disposition of business”.

2. “Some books are to be tasted, others to be swallowed, and some few to be chewed and digested.”

3. “Reading maketh a full man, conference a ready man, and writing an exact man.”

4. “Travel, in the younger sort, is a part of education; in the elder, a part of experience.”

By illustrating the values of these famous quotes, a teacher can inculcate the habits of reading good

literary texts in the learners.

Further the beauty and insightfulness of Shakespeare's finest portrayal is Miranda in Tempest, she is

gentle, empathetic, and kind. The values of human life are captured in the words of Miranda in

Tempest by William Shakespeare.

“Oh, I have suffered

With those that I saw suffer. A brave vessel

Who had, no doubt, some noble creature in her

Dashed all to pieces. Oh, the cry did knock

Against my very heart! Poor souls, they perished.

Had I been any god of power, I would

Have sunk the sea within the earth or ere

It should the good ship so have swallowed and

The fraughting souls within her”.
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The same experience we confront in mundane life and attribute our emotions. Here literature

develops emphatic knowledge to feel the pain of others, which is the highest manifestation of

human life. “Art is implicitly liberal; it encourages us towards openness and generosity, it seeks to

unlock doors”. One of the great speeches in Shakespeare and is made by Portia. Shakespeare

presented mercy as a quality which is most valuable in life.

The values of human life are captured in the words of Portia in William Shakespeare's The 

Merchant of Venice Act 4, Scene 1 

“The quality of mercy is not strain'd,

It droppeth as the gentle rain from heaven

Upon the place beneath: it is twice blest;

It blesseth him that gives and him that takes:

'Tis mightiest in the mightiest”.

Here literature celebrates quality of mercy, kindness and forgiveness which are the highest

manifestation of human life.

Listening skills develops auditory memory in the learners and reading poems develops vocabulary.

Perception precedes comprehension, which is the ability to understand and make meanings from the

sounds that are received. The children can read and listen to the rhythm of the poem. Examples for

Reading and Listening.

A hawk can't talk,

A fox can't box,

A calf can't laugh,

But a dog can jog.

A fly can't cry,

A bug can't hug,
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A pig can't wear a wig,

But a girl can whirl.

A sheep can't weep,

A cow can't bow,

Nor a flea drink tea,

But a bee can see.

Can see, can see,

Even you and me.

Another example. Henry Wadsworth Longfellow's “How beautiful is the rain!” which captures

serene beauty of nature.

How beautiful is the rain!

After the dust and heat,

In the broad and fiery street,

In the narrow lane,

How beautiful is the rain!  

How it clatters along the roofs,

Like the tramp of hoofs!

How it gushes and struggles out
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From the throat of the overflowing spout!

Across the window-pane  

It pours and pours;

And swift and wide,

With a muddy tide,

Like a river down the gutter roars

The rain, the welcome rain!

Reading and listening are the receptive or assimilative language skills. In reading the

individual determines to evaluate ideas, to organize thoughts. The integration of the language skills

such as listening, reading, writing and speaking in a language classroom encourage students to read

more literary texts, doing sufficient number of comprehension exercises in the class will enhance

language skills. The phenomenon of innovations in the teaching of English language is not new,

innovation is an intrinsic part of life. Extensive reading of literary texts is an excellent way of

improving English. Apparently excerpts from literary texts, passages, essays, stories and poems

enhance the ability in gaining knowledge and understanding of the ideas surely and more

importantly the pupil in School level perhaps Class VIII, IX, and X.
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Abstract- The purpose of language teaching is not just limited to the transmission of communicative

competence, it encompasses several social, psychological, cognitive and informational goals. The

emergence of innovative strategies of teaching language have rendered these goals within reach, yet

their implementation is still wanting; Reasons include lack of practical know how and deficit

evaluative research regarding execution of new strategies. Imparting Life Skills through language

education is one such aim that has attracted much attention in the past few decades on both National

and International levels.

The objective of the present study was to analyse new and alternative strategies of teaching

English in middle school and examine their effects on the enhancement of life skills of the learners.

Sample included students and teachers from a private and a government school in Delhi. Data was

collected through non-participatory class observation and recorded in Observation Schedule made 

for the purpose, substantiated by a diary record of the observations. A Questionnaire was used to
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gather responses of the learners. It had separate sections for prose, poetry and drama teaching, while

Semi-structured interviews were taken with the English language teachers of the sample classes to

help triangulate the data.

The data analysis revealed a detailed pattern of development of specific life skills through

specific strategies of teaching. The findings will prove to be useful for better implementation of

existing strategies of English teaching and guide towards development of future ones, it can also be

utilized for targeted instruction.

Introduction

The larger framework of the study deals with examining the attempts to integrate theoretical

knowledge imparted through education with its practised form in a learner's life. These are often

seen as divorced from each other and various efforts have been made to bridge the chasm between

the two. Imparting life-skills through alternative strategies of teaching literature is a small part of

this effort, which aims at the collaboration of theory and practice to help in the construction of

wholistic knowledge.

One of the basic purposes of Education has been to prepare one for life, by developing skills

which assist us in facing the challenges and struggles of daily existence. "Education must enable a

man to become more efficient, to achieve with increasing facility the legitimate goals of his

life" (King, 1947). Life skills have been defined by WHO as "abilities for adaptive and positive

behavior that enable individuals to deal effectively with the demands and challenges of everyday

life" (WHO, 1999). They are the skills necessary for successful living and management of personal

affairs. Education makes it possible for an individual to learn and acquire these skills.

The purpose of language teaching is not just limited to the transmission of communicative

competence, it encompasses several social, psychological, cognitive and informational goals. The

emergence of innovative strategies of teaching language have rendered these goals within reach, yet

their implementation is still wanting; Reasons include lack of practical know how and deficit
#276



evaluative research regarding execution of new strategies. Imparting Life Skills through language 

education is one such aim that has attracted much attention in the past few decades. Literature

teaching offers space for an all-round development of social and personal skills. "Nobody denies

that literature is the best means for providing training in critical sensibility and scholarly analysis

and for fostering moral and aesthetic values" (Sood 88). Literature, in any case, is difficult to

approach through explanations, there is a need to provide space for the learner to develop his/her

own understanding and meaning out of it. In recent times there have been changes in the

methodology of teaching literature in schools, several new and creative alternatives have emerged.

Such strategies link the classroom teaching of literature with the stated aims of incorporating life

skills into school syllabus. The study is undertaken to examine the effectiveness of such alternative

strategies in the enhancement of life skills of the learners.

Objectives of the Study

1. To study the alternative strategies used for teaching of English in middle school.

2. To examine if, how and to what extent these alternative strategies of teaching English help in the

development of life skills in the learners.

Method and Procedure

Three research tools were developed and validated by experts. An observation schedule for

the purpose of non-participatory observation; separate schedules were developed for the genres of

prose, poetry and drama. 14 skills were chosen for the purpose of study, on the basis of the 

psychological life-skills enlisted in the CBSE CCE Manual 2010 for teachers of classes 6th to 8th 

and the linguistic life skills extracted from the Position Paper on Teaching of English NCF 2005. 

The order of the psychological life-skills was altered as the skills had to be categorised into

personal, social and literary skills; each was further divided into 3 sub-items developed by the

researcher. A diary entry of the classes observed was maintained to fill in any gaps left in the

observations. A learners' questionnaire was developed, which had the same 14 life skills and 3 sub-
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items for each life skill as the observation schedule. Answers to each item were recorded in ‘Yes', 

‘No' and ‘Sometimes'. A semi-structured interview was developed for the English teachers of the

classes being observed. It consisted of 15 items, based on the same life skills chosen for observation

schedule and learners' questionnaire and helped in the triangulation of data. A pilot study was

undertaken and the tools were honed according to the analysis of the data recorded through the pilot

study.

Sample of the study comprised of 35 learners of Class 8th of a government school and 31

learners of Class 8th of a private school, along with their respective teachers. Data was collected for

12 class periods of 35 minutes each, with equal number of periods in each school. Observations

were recorded two days per week in both the schools. At the beginning of each session the

researcher recorded the details of the class, followed by the strategies used to teach literature as well

as the skills that were brought out by the same, in the observation schedule. In all, 11 strategies

were recorded for poetry, 16 for prose, and as the subject curriculum followed at the schools did not

have drama part in the on-going semester, only 2 strategies could be recorded for drama, after

requesting the subject teacher to take a class on drama. Learners were asked to fill in the

questionnaire for the genres of prose, poetry and drama after the completion of observations for

each. In all 166 questionnaires were collected, 54 for poetry, 57 for prose and 55 for drama. Subject

teachers of both the classes were interviewed, and the interviews audio recorded and transcribed for

analysis.

Results and Discussion

The analysis revealed detailed pattern of development of specific life skills through specific

strategies of teaching. Poetry teaching strategies of ‘Quiz based on the poem' and ‘Discussing the

metaphoric meaning of words and phrases' brought out maximum number of skills in the learners.

These strategies brought out the skills of ‘Managing feelings and Emotions', ‘Interpersonal
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relationships', ‘Effective Communication', and ‘Listening Skills' the most, while the skills of ‘Self

Awareness' and ‘Problem Solving' were hardly affected through them.

The analysis of the teaching strategies used to teach prose show that the skills of ‘Managing

feelings and Emotions' was affected the most, apart from the skills of ‘Interpersonal relationship',

‘Effective Communication' and ‘Listening skills'. While the skill of ‘Self-Awareness' was affected

the least. Prose teaching strategies of ‘creative paragraph writing' and ‘discussion based on the

chapter' brought out the maximum number of skills while ‘writing the summary of story from

character's viewpoint' brought out the least.

The teaching strategies observed for Drama show that ‘Managing feelings and emotions',

‘listening skills' and ‘interpersonal relationships' were affected the most through the drama teaching

strategies, while ‘Self-Awareness' and ‘Creative Writing' were affected the least. The drama

teaching strategy of ‘enactment of scenes by the learners in groups' was able to bring out the

maximum number of skills in the learners.

The analysis of the learner's questionnaire shows that according to the learners, the skills of

‘Managing feelings and emotions', ‘Interpersonal relationships', ‘Empathy' and ‘Listening Skills'

were enhanced the most, closely followed by the skills of ‘Effective Communication', ‘Dealing

with stress', ‘Public Speaking', and ‘Creative thinking'. The skills that were least affected,

according to the learners were ‘Self Awareness' and ‘Reading skills'.

The analysis of the semi-structured interviews show that according to the teachers the skills of

‘Managing feelings and emotions', ‘Interpersonal relationships', ‘Effective Communication' and

‘Listening skills' are brought out the most by the strategies. The skill of ‘Critical thinking' becomes

evident in group tasks according to the subject teachers. They also pointed out towards some of the

reasons due to which some skills did not develop in the learners. They revealed that the learners do

not get enough practice in the skills of ‘Public speaking' and ‘Reading skills', which is why they

lack in them; due to poor language skills the learners also lack in ‘Creative writing skills'. The
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skills of ‘Self-Awareness' and ‘Decision making' were least evident according to the teachers. A

teacher also shared that the relationship between the teacher and the learners is an important factor

in deciding whether the learners will respond to a teaching strategy used or not.

An overview of the analysis of all the three tools used for the purpose of data collection for

the study, shows that the skills of ‘Managing feelings and emotions', ‘Interpersonal relationships',

‘Listening skills' and ‘Empathy' were affected the most. While in the opinion of the subject teachers

and the learners, and according to the observations recorded by the researcher the skills of ‘Self

Awareness' and ‘Problem Solving' and ‘Decision making' were least effected.

As described, specific strategies used to teach the three genres were able to bring out specific set of

skills in the learners. Overall, the teaching of literature through alternative strategies helps in the

enhancement of life skills in the learners to a considerable extent as shown by the analysis of the

data.

Conclusion and Implications

The study provides an insight on the impacts of English literature teaching strategies on the

life skills of the learners. The analysis of the data revealed that the alternative strategies of teaching

English literature used in middle school, did help in the enhancement of life skills of the learners.

This proves that working within the specified framework of the school curriculum, theoretical

knowledge can be integrated with practical aspects of knowledge which helps in the betterment of

the learners' life. In the same way the teaching pedagogies of other subjects can be improvised and

developed upon to serve the goals of creating a wholistic knowledge base, one where theory and

practice combine to give shape to a comprehensive education.

The findings of this study would also help in better implementation of present strategies of teaching

English and further development of new ones. Moreover, as observed, some of the teaching

strategies helped in bringing out some of the life skills more than the others, in the learners. The
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detailed study therefore can also be used to target certain skill whose enhancement is desired, and

thus help in targeted instruction as well.
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ABSTRACT

It is observed that student teachers in their internship and teaching practice face challenges

in teaching English. They feel difficult to interact in English with children. It is mostly because of

their questioning inability. Student teachers most often ask questions that are given in the textbooks.

But they are struggling to frame and pose questions on their own. Well-framed questions generate

thinking and explorative skills.They should know how to frame lower order questions as well as
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higher-order, divergent questions that promote deep thinking, requiring students to analyze and

evaluate concepts.The ability to frame alternative or supplementary questions is also very essential

on the part of the student teacher along with balancing of close end and open end questions in

English class.

Hence they are provided opportunities to frame and pose variety of questions focusing on

question words, purpose and utility of a question, tense of the verb, changing a statement into a

question, underlining a part of a statement and framing a question to get the underlined part as an

answer, preparing questions to organise the class, to check the comprehension, questions to elicit

vocabulary, questions to elicit ideas depicted in a picture, preparing questions for a variety of texts,

preparing questions for authentic materials. For this, 10 pictures which have more potential to elicit

vocabulary and ideas are taken and given practice of questioning for 20 days before the internship

starts. 5 short stories are also taken and made them prepare questions of both fixed response as well

as free response. The student teachers are equipped with the ability of asking simple, straight,

connective and logical way of asking questions in order to improve their classroom interaction

PAPER :

Introduction:

Practice teaching is the crux of any teacher training programme apart from getting the

pedagogical knowledge, understanding the subject matter, understanding the child etc. To undertake

the teaching practice planning is very essential. Planning in the mind, planning on the paper is also

essential. Procuring relevant material is also one of the important items before taking up teaching

practice. In Andhra Pradesh the D.Ed curriculum is revised on par with the guidelines suggested by

NCTE and the recommendations based on the NCFTE 2010. Now the course is called as D.El.Ed
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which focuses on 3 stages i.e. lower primary ( classes 1 & 2), middle primary(classes 3, 4 & 5) and 

upper primary( classes 6, 7 & 8). The student teachers have to take up teaching practice in all

curricular areas that includes work & Education, Value Education & life skills, Health & physical

Education apart from pedagogy of Mother tongue, Pedagogy of Mathematics, pedagogy of

Environmental Science, work & Education, Value Education & life skills, Health & physical

Education because they feel ease to interact with the children in mother tongue. But when coming

to the teaching of English at any stage the student teachers are struggling a lot for effective

transaction. The student teachers enter the D.El.Ed course after their +2. Nearly 70 % of the student

teachers pursued their +2 course in mother tongue medium. They have studied English as a

language only. That too they have studied English more in the examination orientation rather than

communicative purpose. Those who have studied in English medium are a little bit better in their

communicative abilities compared to others. It is observed that many of the student teachers have

struggled in interacting with the children in English, just because of not having enough

communicative competency as well as questioning ability. They are struggling in framing and

posing relevant questions. They are having the problems of the knowledge of the basic structure of

a question apart from asking meaningful question. It became much harder to tackle class 5 students

during their teaching practice compared with class 1 students. Since the amount of teacher talk

increases if the class advances. For lower classes they can depend more on tasks rather than more

interaction. But for higher classes even to conduct the tasks the teacher talk is very essential. Hence

preparation on the part of the student teacher is very crucial. Hemce the issue is taken up to study.

Research tells us that preservice teachers are given inadequate training in developing

questioning strategies and, indeed, that some receive no training at all. What happens when teachers

participate in training designed to help them improve their questioning skills? Research indicates

that: Training teachers in asking higher cognitive questions is positively related to the achievement
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of students above the primary grades. Training teachers in increased wait-time is positively related

to student achievement. Training teachers to vary their questioning behaviors and to use approaches

other than questioning during classroom discussions (e.g., silence, making statements) are

positively related to student achievement. Guidelines for Classroom Questioning Based on the

foregoing findings from the research on classroom questioning, the following recommendations are

offered: Incorporate questioning into classroom teaching/learning practices.

The basic mode of interaction in the English classroom should be questioning, using both

convergent and divergent questions i.e. fixed correct responses to free correct responses. But the

latter is more preferred as it encourages inquiry and acts as a means to engage young minds to probe

unsuspected possibilities. A question can have more than one function (for example, to find out

what pupils are doing and to make them think about it) and because it takes on special meanings in

the life of a particular class. But the key point is that the distinction between form and function is

important for analysing and evaluating teacher-pupil dialogue.Throughout the lesson, questions play

an important role in classroom management, including general questions (‘Is the chart visible?',

‘Have you got your notebooks ready?') and questions for checking progress ‘Ready?', Have you

finished?'. Questions designed to check instructions are vital in order to avoid interrupting a task in

order to reinstruct or clarify the task. These questions should be kept simple (‘Are you working

alone or in pairs?', ‘Who's in group B?', ‘Are you going to write anything?') and spread around the

class.

There are many types of question. According to Bloom there are 6 levels of questioning: 

Knowledge, Comprehension, Application, Analysis, Synthesis, and Evaluation. While according to

Brown (1975, p. 103) there are two types of question: lower order cognitive questions and higher

order cognitive questions.Many student teachers find it difficult to estimate the amount of time

needed for a student to respond to a question, often due to pressure of time, impatience or fear of
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silence. Rushing learners may result in mistakes and frustration. Sufficient ‘wait-time' is needed for 

learners to comprehend the question, formulate an answer, process language and respond. Wait-time

before nominating and after the initial response encourages longer answers, questions from the

learners, self-correction and level of student involvement.

Lower cognitive questions are those which ask the student merely to recall verbatim or in

his/her own words material previously read or taught by the teacher. Lower cognitive questions are

also referred to in the literature as fact, closed, direct, recall, and knowledge questions. Higher

cognitive questions are defined as those which ask the student to mentally manipulate bits of

information previously learned to create an answer or to support an answer with logically reasoned

evidence. Higher cognitive questions are also called open-ended, interpretive, evaluative, inquiry,

inferential, and synthesis questions.

Objectives of the study:

1. To ascertain the status of questioning ability of the student teachers in English class.

2. To provide tasks for improving their questioning ability.

3. To equip them with the art of questioning for effective classroom interaction.

Population: 96 2nd D.El.Ed student teachers of D.I.E.T., Bhimunipatnam, Visakhapatnam District,

A.P.

Sample: 75 student teachers.

Tools: pre test, task sheets, post test.

Methods and Proceedure of the study:
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A pre test is conducted for 20 marks. The paper contained 2 pictures and 2 texts. 10 marks 

are allotted for answering the questions based on a picture and a text. 10 marks are allotted for

framing 5 questions each to a picture and a text. The pictures are taken from class 3 text books of

A.P. syllabus. The texts are taken from class 5 textbooks. The text contained 6 to 7 sentences.

The pre test is conducted to 96 student teachers. Nearly 30 students scored more than 10

marks. 66 student teachers have scored less than 10 marks. Hence they are taken as sample. But a

few more shown interest to learn more. Hence the sample is around 75. An action plan is prepared

for a month ( 20 to 22 working days). Taking a picture and a text a day and preparing as many

questions of different levels as possible. The pictures and texts are taken from textbooks from

classes 1 to 5. While preparing questions focus is given first on the question words, order of the

other words, tense of the question to know the purpose of the question. Further identifying key

words from a picture and framing a question to get the word as answer. In the beginning focus is

given only on preparing factual questions. Apart from framing a question student teachers are also

encouraged to prepare task of fill in the blanks, multiple choice questions in order to comprehend

the given text. Nearly 20 pictures and 20 variety of texts which includes a passage from a story, a

rhyme, a stanza of a poem, an advertisement, a notice, class time table, a whattsapp message, an

invitation card, a bank deposit form etc.

Result and discussion:

No. of Student teachers taken for study: 75

No. of Marks for pre-test and post tests are conducted: 20.

The result of pre- test:

(1) No. of student teachers got more than 15 marks: 06

(2) No. of student teachers got in the range 11-15 marks: 20

(3) No. of student teachers got between 5 and 10 marks: 15
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(4) No. of student teachers got below 5 marks: 34

The result of post-test:

1. No. of student teachers got more than 15 marks: 16

2. No. of student teachers got in the range 11-15 marks: 49

3. No. of student teachers got between 5 and 10 marks: 10

4. No. of student teachers got below 5 marks: nil

A drastic improvement is observed in the student teachers questioning ability. Student

teachers gradually improved their sense of using question words appropriately, order of the words in

a question as well as meaning of a question. They have also improved their ability in framing lower

order questions as well as higher order questions. Apart from this the student teachers are alo given

opprtumities to interact among themselves orally by using a variety of questions. They have

performed well and nearly 50 student teachers have scored more than 15 marks out of 20 in the post

test. No student teacher has scored less than 10 in their post test. It has improved their interactional

ability, self confidence and passion towards English language.

Conclusion and implications of the study:

The results and findings of the study says that Pupil response is enhanced where

1. there is a classroom climate in which pupils feel safe and know they will

not be criticised or ridiculed if they give a wrong answer;

2. prompts are provided to give pupils confidence to try an answer;

3. there is a ‘no-hands' approach to answering, where you choose the

respondent rather than have them volunteer;
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4. ‘wait time' is provided before an answer is required. The research suggests 

that 3 seconds is about right for most questions, with the proviso that more

complex questions may need a longer wait time.
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The key to all literacy is reading development. Epistemologically, the challenges of

education are the same across stages; the nature of the challenges, however, would

differ from stage to stage. Yet, the common perception remains fixated on Classes

X & XII, and grudgingly on Class V Paradoxically, Classes I & II, which are

educationally extremely important since they introduce literacy to children, do not

receive proportionate attention and funds. The consequences of this mind-set are

particularly dismal for schools in rural and interior areas. In the light of these and 

related aspects, the document Padhe Bharat Badhe Bharat launched by the
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Government of India on August 26, 2014, is of enormous significance, as it 

officially gives belated academic recognition to learning in Classes I & II.

The objectives of PBBB for early reading and writing with comprehension are:

0 To enable children to become motivated, independent and engaged readers and

writers with comprehension, possessing sustainable and lasting skills and achieve

learning levels appropriate to the class of study

0 To associate reading and writing with the experience of joy and real life

situation

0 To recognize social perspective of home-school transition and role of children's

literature in the process of reading and writing with comprehension.

The National Curriculum Framework (2005) states that, the pre-school child

already knows the meaning of several words in his/her mother tongue, and is able

to use them correctly and appropriately; with proper syntax and social context. In

other words, all children, including those whose parents are illiterate, have a

‘linguistic foundation' set in place. If schools use this foundation as a pedagogical

base, every child would be able to begin to read in a few months. But this is not the

case. We are all familiar with the dismal reality that most children who are enrolled

in school do not become readers. It is sad to see a Class V child for instance, stuck

on letter-recognition, and struggling to read.

Post-2005, in India, there has been a fresh perspective on school education in

general and reading in particular. If a child is unable to read even after five years of

schooling, it reflects the failure of the school and not of the child. It is now believed

that “if we give space to children's own knowledge and experiences in the class
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while teaching them how to read, then they will learn to read as easily as they learn

to speak at home.”

One of the pedagogic tools which will help children to classes I and II in learning to

read, is supplementary reading material, i.e. apart from the prescribed textbook.

Arunachal Pradesh has been the first state to work on a series of folk tales of

various tribes for children of Grades I and II. Although still in the draft stage, and

awaiting funds from MHRD for printing, nevertheless it represents a significant

landmark safeguarding the cultural heritage of the region and securing the roots of

tribal communities of the region.

The proposed series is spread across three levels, with ten stories at each level. The

number of sentences and the complexity of the plots in the stories increase as one

moves upwards across the levels.

Level I: There are ten stories at this level. Each story has ten sentences. The story is

presented in ten pages; there would be only one sentence at the lower part of the

page, with a large illustration above it.

Level II: There are ten stories at this level too. There are illustrations on every page,

with two sentences below each illustration. The number of words obviously is

more, accompanied by variation in syntax.

Level III: At this level too, there are ten stories, again with an illustration on every

page. Each page has three sentences.

As stated earlier, these books will be placed in reading corners within the classroom

to be browsed by children, during lunch break or between classes. Even if the child

is holding the book upside down, or apparently only looking at the illustrations, it

nevertheless indicates the first step to reading.
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In this context, instead of exposing the child to books published abroad, it was felt

that literature that child could relate to, and identify with, would help create an

interest in reading.

Young children grow up listening to stories. Usually narrated in the mother tongue,

the stories would be myths, legends and folktales lovingly told by grandparents or

elders. Such traditional oral narratives are an important facet of tribal identity, and

children particularly would enjoy the trickster tales or animal stories, and

unconsciously imbibe the morals and values embedded in them.

The project reflects collaboration of both State and Centre levels. A five day

workshop was organized from 17-21 November 2014, by the Sarva Shiksha

Abhiyan ( SSA) Arunachal Pradesh, at Naharlagun, for the development of the

series. My role, as a resource person from the National Council of Education

Research and Training (NCERT), was to provide critical academic support for the

initiative. This involved creating an awareness of the importance of familiarizing

children with tribal identity and culture, followed by sessions on the parameters of

selection for children's literature. Representatives from the major tribes of

Arunachal Pradesh were invited by SSA for this purpose. Each of them were asked

to write at least three stories suitable for young children prior to the workshop, and

bring them along for discussion. Representatives from thirteen major tribes finally

made it to the workshop.

During the presentation of folktales made by the representatives, and the sharing of

narratives across tribes, the realization that the roots of India's literacy tradition can

be traced to the rich oral literatures of the tribes was once again reinforced. The

folk tales were expressions of the close contact between the world of nature and the
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world of human existence. It was with a sense of increasing humility that I listened 

to the immense Variety of the tribal folktales.

Since folktales are generally passed down from one generation to another living in

an unchanging locale, they relate to the time and place in which they are told. For

instance, a Nyishi folktale titled ‘Assam and Arunachal' speaks of why Assam has

plains while Arunachal is hilly. When the Creator made the earth, he also created a

Superman Chidubo and a Superwoman Chutne. He gave them a task—clear the

land and make it plain. Due to the mischief played by Pinchi the bat, Chidubo lost

his cool, resulting in hilly Arunachal Pradesh, while Chutne worked patiently to

make Assam plain and flat.

“The telling of stories appears to be a cultural universal, common to basic and

complex societies alike.” Some folk tales have a moral perspective, such as the Adi

tale titled ‘Do not tell a lie'. It narrates how a young boy Taro, bored with taking a

herd of mithun to on the villagers. He calls out loudly ‘Help! Help! A lion has

attacked my mithun! The villagers come running with their daos and spears, and

the boy laughs at them. But the next day, when a lion really attacks the mithun, no

one comes to the rescue. This story of course has parallels in other cultures as well.

(It is interesting to note that sometimes the narrator may not even be aware of such

parallels or precedents.) The original purpose of the story would have been to

caution against the telling of lies, especially those which relate to a common

danger. ‘Folktales have universal themes' is a phrase that has become trivialized

through overuse. Some folktales do share similarities, but a deeper reflection would

reveal that the tale has a parallel because it aims at telling people how to live in a

tightly-knit group, which is important for all groups, across cultures.
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Another Adi tale, titled ‘The Dove's Cry' has tragic overtones. The story revolves

round a dove, who is the caretaker of Mother Sun's baby. One day when Mother

Sun takes the baby and moves upward, the baby's clothes and ga-le rope fall dawn

in a valley. The dove stops to retrieve them, but when she came up, it is dark, far

mother sun has gone. That is why, every sunrise and sunset the dove wails kik-kik-

kik, for she misses the baby. Similar is the tale of ‘Aahu the deer, a Longchang folk

tale, where a boy loses his uncle in a hunt. When he calls out for his uncle, only a

barking deer responds. Such tales help the members of a group to cope with sudden

death in times of war, disease, predators, famine and so on.

There are also stories that are humorous. As in all tribal societies, the humour can

be extremely boisterous, and sometimes crude, mainly involving practical jokes, or

tricking someone. The Nyishi tale ‘Why Monkeys live on Trees' is one such

example. The main character is Abotani, a legendary folk hero, who tricks the

monkeys to do his fishing for him. Furthermore, he heats stones on a fire and later

places them on the ground for the monkeys to sit on. The monkeys do so, and leap 

up in the air. “That is why,” concludes the tale, “monkeys live on trees.”

It was tempting to get lost in the sea of stories. However, the work at hand was the

development of a series in English for classes I and II. Therefore, certain

parameters of Early Reading and Writing with comprehension as enunciated in 

Padhe Bharat Badhe Bharat needed to be taken into consideration.

Illustrations, for instance, are very significant for classes I and II. As mentioned

earlier, each page of the series has a large size illustration. A special effort has been

made to ensure that the dress, weapon, jewellery etc. are closely linked with tribal

identity.

295



The themes in some of the stories were not found very appropriate for children of

classes I and II. Those stories which had events of great violence, war, or ‘toilet

humour' were avoided. Themes such as celebration of nature, waiting with

patience, innocence, friendship etc. were selected. Most importantly, the language

of the stories was modified and edited to make it age-appropriate and child-friendly.

For instance, ‘grabbed' was replaced by ‘took'; ‘devoured' was replaced by ‘ate'

and so on.

Complex sentence were cut into two or three simple sentences. All modifications

were carried out after a great deal of discussion. No change was made without the

consent of the representatives. Since the stories have been re-told in English,

naturally there is some loss of the original flavor-but that is the problem with any

translation. Every effort has been made to retain the spirit of the original narrative.

The National Curriculum Framework (2005) recommends that the classroom needs

to provide a print-rich environment in addition to teaching. The new series is at

present in draft form, and funds for printing costs are awaited from MHRD. The

series is the first of its kind in India, as children in classes I and II will have access

to the folk tales of thirteen different tribes of Arunachal Pradesh.

The preservation of tribal identity, culture and values remains a point of concern in 

today's world, and the series hopes to address this issue and in its own small way.
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Abstract

This paper presents the results from a qualitative research study that explores the

experiences of high school teachers with some of teaching techniques and approaches in critical

pedagogy. The study considers teachers who may not have explicitly learned about or applied

critical pedagogy in teaching English. It investigates how feasible and desirable they find the

techniques and approaches in critical pedagogy to be based on their teaching experiences.

The objectives of this study are to find out how these teachers work in school with largely upper -

middle class students and the issue of applying or non implementation of critical pedagogy in the

classroom transaction adds a dimension of interest to this study ie low achievement of English

language learners. It was generally expected that school teachers would be implementing several

teaching approaches relating to critical pedagogy prescribed in NCF-2005 but these pedagogies

were found only partially implemented by them at Elementary stage in Manipur. Probably this

could be one of the main reasons that the problem of low achievement in English persisted in some

schools and English language learners did not attain the proficiency of languages kills required at
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the end of the Elementary stage in Manipur. Therefore, there is need to address this issue because it

may not help future careers of the children.

Methodology and sample of this study is that after the identification of this problem, ten schools (5

Private English medium schools and 5 Government schools) were selected for our study. Among

these 5 Private schools, 2 of them were convent schools. Of the 5 Government schools, one is a

model school where relatively more facility has been created by the Government.

Tools are that In order to carry out the investigation, questionnaires were administered to the

English teacher, who are working in these ten schools and their responses were analyzed. In

addition, the Heads/Principals were also consulted by the investigator in relation to teaching/

learning process, evaluation systems and their administration.

Results and discussions of the study: We found some discrepancies in methods, approaches and

techniques adopted by teachers.

Conclusion : Due to discrepancies in methodology, techniques and non implementation of critical

pedagogy in classroom transaction, low achievement in four skills of English occurs.

Implication of the study: Based on these discrepancies in methods and critical approaches of

teaching, suggestions are made.

Key words: Critical pedagogy, NCF-2005, Elementary schools, Listening skill, Speaking,

Reading and Writing skill , teaching methodology, teaching English.

Introduction:

The term “Pedagogical Approaches” was attached to the work of Brazilian Literacy educator and

curriculum specialist Paulo Freire. Pedagogical Approaches or Critical pedagogy brings a new

socio-political view of linguistics and language teaching that is beginning to influence the teaching

of English to speakers of other languages field. In short, critical pedagogy was started out of the

need of reforming education in a way that it would acknowledge the influence of the social and
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political elements existent in each and every educational context. Teacher and student engagement

is critical in the classroom because it has the power to define whose knowledge will become a part

of school-related knowledge and whose voices will shape it. Students are not just young people for

whom adults should devise solutions. They are critical observers of their own conditions and needs,

and should be participants in discussions and problem solving related to their education future

opportunities. Hence children need to be aware that their experiences and perceptions are important

and they should be encouraged to develop the mental skills needed to think and reason

independently and have the courage to dissent. Participatory learning and teaching emotion and

experience need to have a definite and valued place in the classroom. While classroom participation

is a powerful strategy it becomes an instrument to enable teachers to meet their own ends. True

participation starts from the experiences of both students and teachers.

Angelil Carter (1997) states that “ research in SLA has been dominated by questions regarding the

psychological process of language learning with less concern for the wider social context, the

power relations within the context, and their effect on psychological variables( p. 263) . Therefore,

critical pedagogy followers advocate that the field of TESOL should not focus on Linguistics, but

also look into the field of education for inspiration and change.

Pennycook (1999) has stated that “ critical work in TESOL is an attempt to locate aspects of

teaching English to speakers of other languages within a board, critical view of social and political

relations”(p 332). Crookes and Lehner (2000) have explained that “ Critical pedagogy in ES/FL),

then, takes as joint goals the simultaneous development of English communicative abilities together

with the ability to apply them to developing a critical. Awareness of the world and the ability to act

on it was to improve matters (p 1).

Several studies had been conducted to find out the teaching/learning process of English in Manipur.

Singh (2002) explored the problem, prospect and status of English in Manipur in his research “A
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Critical Scrutiny of the Position, Problems and Prospects of English in Manipur”. Devi (2006) 

explored the difference between the sentence structures in English and Manipuri language in her

research “ Sentence structure in English and Manipuri Language', A contrastive study. Sujeta

Beishamayum (2010) explored linguistic problems in learning English language in her research

“communication and linguistic problems faced by Meiteiron speakers in learning English

language.“ However, there is no study available with regard to the teaching learning process of

school teachers at the elementary stage in Manipur. Before we begin the analysis of the problem it is

important that we need to understand the methodologies and approaches in the teaching/learning

process of English which were recommended in NCF 2005. Since we have not seen much

improvement in learning English in schools in Manipur, we will make an attempt to examine the

attitude and competency of the school teachers towards teaching English in Manipur.

One of the probable reasons for this incompetency of school teachers could be that teachers

have not fully understood or they were not aware of the critical pedagogy recommended in

NCF-2005, even though Government imparted training to Government school teachers through

SSA, School Education Department and SCERT, Government of Manipur. It was also found that

there were no teachers specifically appointed for teaching English in the Primary and Upper

Primary Government schools (Elementary schools). For example, teachers of Mathematics and

Science were found teaching English in the Government schools. We could see an adhoc policy in

teaching English that head teachers/Principals deputed the teachers of Mathematics and Science to

attend the training programmes in English.

In the light of the above background, we will investigate critical pedagogy adopted by

school teachers with reference to low achievement of language learners at elementary stage in

Manipur. The identification of this problem not only help the teachers to develop their professional

careers, but it also could be of use to students too. The findings of this study may be useful to

teachers and teacher educators in choosing relevant methods and approaches at the lower and upper

Primary stages in Manipur.
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The Structure of the Paper:

In section 1.1, we will discuss the methodology adopted in the study while section 1.2 deals

with the responses of questionnaire from the teachers are examined. In the next section 1.3,

analysis of language ability tests: listening skill, Speaking skill, Reading skill and Writing skill.

This is followed by section 1.4, where we discuss the findings of the study conducted. In the section

1.5, we conclude with some of remedial measures in order to enhance the competency of the

teachers in teaching English.

1.1. Methodology

For this research, firstly, we take 3 teachers from each school and the total number of

teachers we took from ten schools is 30. The questionnaires consisting of 100 questions were

administered to the teachers who were teaching English subjects in the respective schools. The

responses of the teachers were analyzed. Among 100 questions in the questionnaires, we focused

only on 30 main teaching points. Secondly, we planned to take up 400 students of VIII standard,

taking 40 students from each school for collection of data. But we could not get the number of

students we had stipulated earlier for our study since there was less number of enrollment in some

Government schools. The total number of students was 290. It was surprisingly found while

collecting data that out of the 5 Government schools we approached, only one school in the serial

number 10 has got more than 40 students. This school is a model school to which more attention is

given by the Government to create facilities, etc. These 290 students will be given a language

ability test consisting of 8 test items ie Listening skill, Speaking skill, Reading skill and Writing

skill. These test items did not cover Phonetic aspect of Listening skill. The proficiency of the

students is assessed on the four grade points. If the school attains 85% to 100 % the school is rated

as “Excellent”, while the school secures 75% to 84% it is graded “ Very good”. It is followed by
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next grade ie “Good” if the school attains 60% to 74%. Finally, the school which have 40% to 59%

is rated as ‘Weak'.

Serial numbers 1 - 5 are Private English medium schools, Number of students in the serial numbers

in 1- 5 = 200

Serial numbers 6 - 10 are Government schools, Number of students in the serial numbers in 6-10 = 

90

Table A

Sl. No. Name of the 
schools

Medium of 
instruction Number of the teachers selected

Males Females

1
Nirmalabas High 
school (
Imphal West)

English 40

2
St. George High 
School
( Imphal East)

English 20 20

3 IPS
( Imphal West) English 20 20

4
Ever Green High 
School
(Thoual district)

English 20 20

5
Paradise High 
School (Thoual 
district)

English 20 20

6
Ngasi Rastrapili 
Girl High School 
(Imphal West)

Manipuri 10

7
Kwakeithel Girls 
High School 
( Imphal West)

Manipuri 16

8

Thangmeiban 
Lilasingkhongna 
ngkhong High 
School
( Imphal East)

Manipuri 14

9
Meitei Mayek 
high School 
(Imphal West)

Manipuri 10

10
Wangkhei High 
School 
(Imphal East)

English 40
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Total no. of
students 80 210

Table B

Sl. No. Name of the 
schools

Medium of 
instruction Qualification Number of the teachers 

selected
Males Females

1

Nirmalabas
High school 
( Imphal
West)

English
M.A.
(English),
B.Ed.

1 2

2
St. George 
High School 
( Imphal East)

English
M.A.
(English),
B.Ed.

1 2

3
IPS
( Imphal
West)

English
M.A.
(English),
B.Ed.

2 1

4
Ever Green 
High School 
(Thoubal 
district)

English
M.A.
(English)

3 0

5
Paradise High 
School 
(Thoual 
district)

English
M.A.
(English)

3 0

6

Ngasi
Rastrapili Girl 
High
School(Impha
l West)

Manipuri
B.A.(Political
Science) 2 1

7

Kwakeithel 
Girls High 
School 
( Imphal
West)

Manipuri
B.A.
(English) 2 1

8

Thangmeiban 
Lilasingkhon 
gnangkhong 
High School 
( Imphal East)

Manipuri B. A. 2 1

9
Meitei Mayek
high School 
(Imphal West)

Manipuri B.A. 2 1

10
Wangkhei
High School 
(Imphal East)

English
B.A. (Home 
Science) 2 1
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Total no. of
teachers 20 10

Table 1

Sl. No. Name of the
schools

Medium of
instruction Number of the students selected

Boys Girls

1
Nirmalabas High 
school (
Imphal West)

English 40

2
St. George High 
School
( Imphal East)

English 20 20

3
IPS
( Imphal West) English 20 20

4
Ever Green High 
School
(Thoual district)

English 20 20

5
Paradise High 
School (Thoual 
district)

English 20 20

6
Ngasi Rastrapili 
Girl High School 
(Imphal West)

Manipuri 10

7
Kwakeithel Girls 
High School 
( Imphal West)

Manipuri 16

8

Thangmeiban 
Lilasingkhongna 
ngkhong High 
School
( Imphal East)

Manipuri 14

9
Meitei Mayek 
high School 
(Imphal West)

Manipuri 10

10
Wangkhei High 
School 
(Imphal East)

English 40

Total no. of
students

80 210

Grand

total = 80+210 = 290
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1.2: Analysis of Questionnaires Administered to Teachers:

The questionnaires containing 100 questions were administered to teachers of ten schools in

order to find out whether they were following and implementing the guidelines of NCF 2005 and

MLL based teaching in the respective schools and whether they have positive attitude towards

teaching English in these schools. Among these 100 questions, we focused only 30 important

teaching points in view of NCF 2005 and MLL based teaching in the ten schools. The data collected

were used to notice which items were followed by the teachers in the class-room transaction.

Based on these 10 teaching point in pedagogy, schools were grouped into three

categories: A, B and C; the schools following 10 teaching points mentioned in the Table 9 as

A (Fully implementing NCF-2005) , the schools following 10 teaching points mentioned in

the Table 10 as B (Partially implementing NCF-2005 and the schools following 10 teaching

points mentioned in the Table 11 as C (Non implementing critical pedagogy in NCF-2005) .

Table 2
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10 questions in

relation to
pedagogy of
NCF-2005.

1. Problem

Analysis

2. Higher

level of

questionin

g.

3.

Competen 

cy Based 

Teaching

Learning.
4.

Constructi

vist

approach

to teaching
5. Teaching

all the four

skill

through

Innovative

techniques

6.

Collaborat

ive

teaching.

7. Activity

based

teaching.
8. Interactive
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Table 3

10 questions in relation to partial pedagogy of NCF-2005.

1. Activity based teaching.

2. Answer Question.

3. Higher level of Questioning.

4. Teaching content based teaching.

5. Remedial teaching

6. School based test and assessment.

7. Objective of teaching

8. Question design

9. Blue print

10. CCE (Continuous And Comprehensive Evaluation)

Table 4

#309



10 questions in 

relation to 

traditional 

methods

implemented in

the class-room.

1.

Introducti

on

2. Teaching 

aids

3. Lower

level of 

questionin

g
4. School 

based

evaluation

5. Reading 

aloud and 

asking 

questions.
6.

Explanatio

n

7. Content

based

teaching

8. Lecturer 

method

9. Grammar 

teaching

10.

Vocabular
y teaching
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Based on the 10 question each in relation to teaching points in Table 2, 3 and 4, teachers 

were categorized into three group A (Fully implementing pedagogical approaches in

NCF-2005) , B (Partially implementing pedagogy in NCF-2005) and C (Non implementing

pedagogy in NCF-2005) as shown in Table 5. 18 school teachers were in group B (Partially

implementing pedagogical approaches in NCF-2005) and 12 school teachers were in the group C

(Non implementing pedagogical approaches in NCF-2005). Not a single teacher was in the group

A (Fully implementing critical pedagogy in NCF-2005 ).The Private school teachers in the serial

numbers 1-5 were found partially implementing critical pedagogy in NCF-2005 in the schools .

Whereas Government school teachers in the serial numbers 6 to 9 were in the group C (Non

implementing critical pedagogy in NCF-2005) . Only 3 Government school teacher in the serial

number 10 were partially implementing critical pedagogy in NCF-2005 and it had better

performance than the rest of Government school teachers in the serial numbers 6-9.

3 Categories of Teachers Based on the 10 pedagogical approaches of teaching Points in

NCF-2005:

Group A = Teachers who fully Implements pedagogical approaches of teaching point in

NCF-2005.

Group B = Teachers who partially Implements pedagogical approaches in NCF-2005.

Group C = Teachers who do not Implement pedagogical approaches according to NCF-2005.

Table 5

Sl. no Teachers in the
schools

Group A Group B Group C

1
Nirmalabas High 
School, Imphal 
West

Partially 
Implementing 
pedagogical 
approaches in
NCF-2005.

#311



2

St. George High 
School

Impal East

Partially 
Implementing 
pedagogical 
approaches in
NCF 2005

3 IPS Imphal West

Partially 
Implementing 
pedagogical 
approaches in
NCF 2005

4
Ever Green
Flower High 
School, Thoubal

Partially 
Implementing 
pedagogical 
approaches in
NCF 2005

5 Paradise High 
School, Thoubal

Partially
Implementing 
pedagogical 
approaches in
NCF 2005

6
Ngasi Rastralipi 
High School,

Imphal West

Non
Implementing 
pedagogical 
approaches in 
NCF-2005.

7

Kwakeithel
Girls' High
School, Imphal
West

Non
Implementing 
pedagogical 
approaches in 
NCF-2005.

8
Meitei Mayak
High School,

Imphal East

Non
Implementing 
pedagogical 
approaches in 
NCF-2005.

9

Lilashing 
Khongnangkhon 
g High School,
Imphal East

Non
Implementing 
pedagogical 
approaches in 
NCF-2005.
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10
Wangkhei Girl 
High School, 
Imphal East.

Partially 
Implementing 
pedagogical 
approaches in
NCF 2005

1.3: Test items of Listening skill, Speaking skill, Reading skill and Writing skill 

of students in ten schools given in table 1:

Table 6.

Sl. No. Name of the
skills Test Items Purpose

1 Listening skill Colouring Boxes
Inferring the
speech based
information.

2 Speaking skill Colouring boxes
Inferring the
speech based
information.

3 Reading skill Passage 1 Comprehension.

4

Writing skill Pricies writing Precies writing 
skil.

#313



Result of Listening skill, Speaking skill, Reading skill and Writing skill tests

displayed in the following tables (7 to 10):

Result of Listening skill tests displayed in the following tables (7 ):

In the first test item of Listening skill, “Colouring boxes” as shown in the table 7 below,

40% to 55% of Private English medium school students responded correctly and 45% to 60 % of

Private school students gave incorrect responses. All the students have not faired well scoring

only weak grade. Even the reputed school in 1st serial could score only 55% of the students correct.

Similar result have been obtained by Wangkhei High school serial in 10th serial number in the table,

followed by St. George school High school securing 50% of the students' correct and the lowest

being the school in 6th serial number while the remaining schools are in between the scores of 20%

and 40% . Here in this test surprisingly the performance is very low as none of schools could secure

even “good “grade.

Table 7.

Sl.
no.

Name 
of the 
schools

No. of 
the
student
s

Given
text
(Passag
e)

Mode of
questio
ning
(choosi
ng the
right
option)

No of
correct
respons
es

No of
Incorre
ct
respons
es

Performance in 
percentage (%)

Correct
respons Incorrect responses
es
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1

Nirmala
bas
High
School

40 22 18 55% 45%

2

St.Geor
ge High 
School,I 
mphal 
West

40 16 24 40% 60%

3
IPS,
Imphal
West

40 16 24 40% 60%

4
Ever
Green
School,
Thoubal

40 14 26 35% 65%

5
Paradise
High
School,
Thoubal

40 14 26 35% 65%

6

Ngasi
Rastrapi
li High
School,
Imphal
West

10 2 8 20% 80%

7

Kwakeit
hel
Girl's
High
School,
Imphal
West

16 4 12 25% 75%

8

Meitei
Mayak
High
School,
Imphal
East

10 3 7 30% 70%

9

Lilashin
g
Khongn
angkhon
g High
School,
Imphal
West

14 4 10 29% 71%
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10

Wangkh 
ei High 
School, 
Imphal 
East.

40 16 24 50% 50%

In the 2nd test item of Listening skill, “Family Tree” in the Table 7 of tracing relationship, 

it is observed that the comprehensive response given by the students of the Private schools ranged

from 35% to 50% while 15% to 50% of the Private school students gave their incorrect response

The performance of Government schools except the one in the serial number 10 has extremely low

ranging from 20% to 29%. What we can see from the test of tracing relationship is, even though

some individual students have performed well however, the overall performance of the school is

very poor and categorized in the weak grade as the maximum performance given by the school

(Nirmalabas High School) in the serial number 1 is only 55% achievement with regard to this list.

The Government school (Wangkhei Girl's High School) in the serial number 10 though it comes

under the weak grade, has followed the school ( Nirmalabas High School ) in the serial number 1.

Result of Speaking skill tests displayed in the following tables (8):

In the first test item of Speaking skill, “Colouring boxes” as shown in the table 8 below,

40% to 55% of Private English medium school students responded correctly and 45% to 60 % of

Private school students gave incorrect responses. All the students have not faired well scoring

only weak grade. Even the reputed school in 1st serial could score only 55% of the students correct .

Similar result have been obtained by Wangkhei High school serial in 10th serial number in the table,

followed by St. George school High school securing 50% the school correct and the lowest being

the school in 6th serial number while the remaining schools are in between the scores of 20% and

40% . Here in this test surprisingly the performance is very low as none of schools could secure

even a good grade.
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Table 8.

Sl.
no.

Name of 
the
schools

No. of 
the
students

Given
text
(Passage
)

Mode of 
question 
ing
(choosin 
g the 
right 
option)

No of
correct
response
s

No of
Incorrec
t
response
s

Performance in 
percentage (%)

Correct
response
s

Incorrect responses

1

Nirmala
bas
High
School

40 22 18 55% 45%

2

St.Geor
ge High 
School,I 
mphal 
West

40 16 24 40% 60%

3
IPS,
Imphal
West

40 16 24 40% 60%

4
Ever
Green
School,
Thoubal

40 14 26 35% 65%

5
Paradise
High
School,
Thoubal

40 14 26 35% 65%

6

Ngasi
Rastrapi
li High
School,
Imphal
West

10 2 8 20% 80%

7

Kwakeit
hel
Girl's
High
School,
Imphal
West

16 4 12 25% 75%
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8

Meitei
Mayak
High
School,
Imphal
East

10 3 7 30% 70%

9

Lilashin
g
Khongn
angkhon
g High
School,
Imphal
West

14 4 10 29% 71%

10

Wangkh 
ei High 
School, 
Imphal 
East.

40 16 24 50% 50%

Result of Reading skill tests displayed in the following tables (9).

In the first test item “Passage 1” as shown in the table 9 below, 65% to 80% of Private

English medium school students responded correctly and 20% to 35 % of Private school students

provided incorrect responses. The school in the serial number 1 secured the highest number of

correct responses among the Private schools, that is, 80%, and the school in the serial number 5

secured the lowest number of correct response, i.e., 65% among the Private schools. 40% to 75% of

Government school students responded correctly and 25% to 60% of Government school students

responded incorrectly. The school in the serial number 10 secured the highest number of correct

responses among the Government schools, that is, 75%, and the schools in the serial number 6 and

8 secured the lowest number of correct responses, i.e., 40% among Government schools. The

school in the serial number 1 secured the highest number of correct responses among ten schools.

The school in the serial number 6 secured the lowest number among ten schools. None of schools

secured “Excellent” grade. Number of students who secured “Very good” grade was 62. Number of
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students who secured “good” grade was 110. Number of students who secured “Weak” grade was

118.

Table 9

Sl. no.
Name of 
the
schools

No. of 
the
students

Given
text
(Passage
)

Mode of 
question 
ing
(choosin 
g the 
right 
option)

No of 

correct 
response 
s

No of

Incorrec
t
response
s

Performance in 
percentage (%)

Correct
response
s

Incorrect responses

1

Nirmala
bas
High

School,
I mphal 
West

40 32 8 80% 20%

2

St.Geor
ge High 
School, 
Imphal 
East

40 28 12 70% 30%

3
IPS,

Imphal
West

40 28 12 70% 30%

4
Ever
Green
School,
Thoubal

40 28 12 70% 30%

5
Paradise
High

School,
Thoubal

40 26 15 65% 35%

6

Ngasi
Rastrapi
li High 

School, 
Imphal 
West

10 4 6 40% 60%
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7

Kwakeit
hel
Girls'

High
School,
Imphal
West

16 8 8 50% 50%

8

Meitei
Mayak
High
School,
Imphal
East

10 4 6 40% 60%

9

Lilashin
g
Khongn
angkhon
g High
School,
Imphal
East

14 6 8 43% 57%

10

Wangkh
ei Girl
High
School,
Imphal
East.

40 30 8 75% 25%

Result of Writing skill tests displayed in the following tables (10):

The result of first question of Test item 1 “Precies Writing” as shown in the table 10

indicates that Nirmalabas High School attaining 78% correct ranked the best performer in this test

while St. George High School, IPS, Evergreen High School and Wangkhei High School are in the

same grade “Good”. The schools securing only 40% correct answers in the serial numbers 6 and 8

in the table above are the weakest..

Table 10
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Sl.
no.

Name 
of the 
schools

Number 
of the 
student 
s

No of
“Excell
ent”
perfor
mance
X1

No of
“Good”
perfor
mance
X2

No of “
Poor”
perfor
mance
X3

Performance in percentage 
(%)

X1 X2 X3

1
Nirmala
bas
High
School

40 0 31 9 0 78% 22%

2

St.Geor
ge High 
School,I 
mphal
West

40 0 30 10 0 75% 25%

3
IPS,
Imphal
West

40 0 30 10 0 75% 25%

4
Ever
Green
School,
Thoubal

40 0 30 10 0 75% 25%

5
Paradise
High
School,
Thoubal

40 0 28 12 0 70% 30%

6

Ngasi
Rastrapi
li High
School,
Imphal
West

10 0 4 6 0 40 60%

7

Kwakeit
hel
Girl's
High
School,
Imphal
West

16 0 8 8 0 50% 50%

8

Meitei
Mayak
High
School,
Imphal
East

10 0 4 6 0 40% 40%
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9

Lilashin
g
Khongn
angkhon
g High
School,
Imphal
West

14 0 8 6 0 57% 43%

10

Wangkh 
ei High 
School, 
Imphal 
East.

40 0 30 10 0 75% 25%

Discussion :

Based on the 10 questions each in relation to teaching points in Table 2, 3, 4 and 5, ten

school teachers were categorized into three group A (Fully implementing NCF-2005 and MLL

based teaching) , B (Partially implementing NCF-2005 and MLL based teaching) and C (Not

implementing NCF-2005 and MLL based teaching) as shown in Table 12. 18 teachers are in

group B; they are partially implementing NCF 2005 in schools and 12 teachers are in group C.

None of the teachers in the schools are totally implementing NCF 2005.

According to the results displayed in the Tables 6 to 10, performances of students varied

from individual to individual and from school to school in different test items. None of the schools

could get ‘Excellent' ‘Very Good' and ‘Good' in listening skill”, speaking skill, Reading skill and

Writing skill. The school in the serial number 1 secured the highest number in all the tests among

ten schools. The school in the serial number 6 secured the lowest number in almost all the tests

among ten schools. We can now come to conclusion that overall the students of Private schools had

higher level of proficiency than that of Government schools except one Government school which is

model school. It is apparent that the Private schools take well care of the students, even though the
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teachers did not follow and implement the guidelines of NCF-2005 and MLL bases teaching. This 

Government school in the serial number 10 had higher level of proficiency than the rest of

Government schools. It may be because Government gives more facility and attention to the school.

Conclusion

Knowing all these facts, some remedial measures may be taken up to improve critical

pedagogy of the teachers in class room transaction. To enhance competency of the teachers towards

critical pedagogy, the following remedies will be suggested. Government should appoint teachers of

English from the candidates who have completed B.A. English honours at least. The teachers

should be to sensitize participatory approach of teaching English . They need to be trained how to

transact English class in terms of skill based teaching; apart from that, they should be oriented

trained frequently about the ways of teaching English. In activity based method wherein full

participation of students should take place. Further, They should be motivated very often by higher

authority to take up innovative practice based on participation students. Books on innovative

methods and techniques of teaching English should be provided in the library.

Abbreviations

L1: First language.

L2: Second language.

CP: Critical Pedagogy.

LT: Language teaching

ELT: English language teaching.

LSRW: Listening, Speaking, Reading, Writing.

CBTL: Competency Based Teaching Learning.

MLL: Minimal level of learning.

NCERT: National council of Education and Research and Training.

MHRD: Ministry of Human Resource Development.

ELT: English language teaching.
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NCF: National Curriculum Framework.

MHRD: Ministry of Human Resource Development.

CCE: Continuous And Comprehensive Evaluation.

SSA: Sarva Shiksa Avhiyan

SCERT: State Council Of Educational Research and Training.

NCF: National curriculum Framework.
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Abstract

In the era of globalization, acquisition of English is not simply an occasion for the

development of linguistic knowledge; it is child's initiation into the life of a global

individual. English language teachers in multicultural Indian classrooms, come across

students with varying degrees of competence and performance in the foreign Language. 

Although learning language is to be a natural process, learners of English as Second

#326

mailto:reshmaananami%40gmail.com
mailto:jesasajeev%40gmail.com


Language have to put in colossal efforts. Despite their sincere efforts they face challenges

regarding various elements of language. In the case of English Language Teaching in India,

very many methods have been experimented to cater the needs of the learners. Still, a pool

of effective pedagogic styles based on socio-psychological and linguistic theories to better

the performance of the learners is a mirage. The need of the hour is to weave pedagogic

strategies replacing the stereotypes. The objective of the study was to make an analysis of

the pedagogy and methodology of teaching English in Indian classrooms, latest attempts in

India as well as foreign countries. The survey cum document analysis focused on the aspects

like nature of the studies, the year and place of study, the language aspects, and the level of

the target group, design and duration. The research article provides a critical discussion on

recent developments in Kerala under the initiative of SCERT. The paper is a report based on

the research being conducted on Principled Eclectic Approach. The researchers administered

an interview schedule to expert teachers of English in Kerala. The research paper posits a

collection of innovative strategies with the real time context, which can be incorporated in

our teaching learning process in the heterogeneous classrooms successfully.

Key terms: English as Second language, pedagogic strategies and styles, real time context based

strategies

Introduction

The emerging post-industrial, socio-economic, political, linguistic network of globalization adds

impetus to English in multiple domains of human development such as media, information

technology, travel, knowledge explosion, administration and much more. To become an effective

communicator in English, a second language learner must be proficient not only with respect to the

micro skills but the macro skills as well. At this juncture, English teaching in India requires an

immediate revamp both in objectives and the adopted methodologies in order to reach the

objectives.
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English teaching has tried out many methodologies for imparting better language learning and

thereby attaining the objectives. We started with Grammar Translation method and at present we are

in task based methods. In spite of all these, confidence level of most of the Indian students as well

as teachers still recedes.

. English language teachers in multicultural Indian classrooms, come across students with

varying degrees of competence and performance in the foreign Language. We have to be sensitive

to the plurality in the classroom situation and relate (the methodology) to the varied language, caste,

and class backgrounds that the students come from. (Mohanty, S, 2012). The need of the hour is a

method that is fit to the learner; never fit the learner to the method. We have to tailor our own

pedagogy based on macro strategic framework of ‘particularity',' practicality', and ‘possibility'.

(Kumaravadivelu, 2006). We have to move from method-based pedagogy to post- method pedagogy

and design a ‘pluralistic' and principled eclectic approach. (Loren, F, 2000)

Objectives

1. To critically analyze the pedagogy and methodology of English language teaching in Kerala.

2. To find out the recent developments in Kerala in the field of ELT under the initiative of 

SCERT

3. To find out the .strategies adopted by English language teachers in Kerala

4. To find out the difficulties in implementing the proposed strategies in ELT in Kerala

5. To collect details of innovative strategies implemented by English language teachers in

Kerala

6. To find out language learning techniques that can be adapted in Kerala

Methodology

Method
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The study has set out six objectives. The researchers adopted survey and interview to pursue the

objectives.

Tool & Technique

The researchers administered an interview schedule to collect data. The researchers adopted

document analysis to collect information on methodology and pedagogy implemented in Kerala and

recent developments in ELT under the initiative of SCERT.

Sample

The sample of the study included 5 state level resource persons in English and 25 Secondary school

English teachers in Kerala.

Procedure

The researchers administered a structured interview schedule to 5 members of state resource group

in Kerala and 25 secondary school teachers in English. Sample was selected randomly who covers 5

districts in Kerala. The researchers surveyed the innovative pedagogic interventions in ELT both in

India and abroad by analyzing articles, journals, dissertations, and theses.

Findings

A critical overview of the methodological interventions in ELT in Kerala

Grammar -Translation Method: - This method was adopted in Kerala during the second half of

20th century. As learning of English was recognized as the need of the hour, focus was given to

grammar and vocabulary. Language learning was happened mainly through translation and rote

learning.

Communicative Language Teaching: - At the end of 20th century, CLT was introduced to English

language teaching in Kerala. At the beginning, CLT was treated as an extension of Grammar-

Translation Method. Communicative tasks were very less in textbooks and couldn't help the

learners reach the heights with regard to language learning.

#329



Process -oriented activity based approach: - Since 1997-98, a total transformation has taken

place in content, methodology and evaluation. Textbooks were re-designed and it included

comprehensive units with integrated activities. It has certain limitations with regard to teacher

training, proper monitoring, insufficient supporting system, content load and less scope for self

learning in the textbooks.

Issue based discourse oriented critical pedagogy :-This method was implemented followed by

NCF 2005 and KCF 2007. Contents were selected based on identified social issues in Kerala and

discourses are to be prepared based on these issues. Lack of proper in- service training, lack of

time, content load and lack of exposure badly affected the success of this method.

Recent developments in Kerala under the initiative of SCERT

Navaprabha: - RMSA jointly with SCERT introduced Navaprabha program last year. It aims at

academic improvement of students, gives academic support to class9 students who are lagging

behind in studies owing to social, financial, and other reasons so that they can come on par with

other students. The students who are faring poorly in academics are identified through pre-test and

on the basis of the result, selected for the program.

Sradha: - It lays stress on academic empowerment to class5 and class 9 students who lag behind in

fundamentals. Teacher training and module preparation are on its verge. It's an additional program

to enhance the performance of low achievers.

It is said that SCERT is not thinking of any changes in the existing methodology as the curriculum

has been reformed recently. Regarding Eclectic approach the experts shared the view that it is not

implemented yet but what the teachers are practicing now in their classrooms can be termed as

eclecticism. They couldn't give a proper vision on improvising current classroom strategies in

Kerala.

Strategies adopted by the teachers in Kerala
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The analysis of the data reveal that majority of teachers in Kerala adopt discourse- oriented

pedagogy in their classrooms. A few adopts eclectic approach and there are teachers who practice

traditional method, issue based pedagogy and process oriented method to make the learners achieve

the objectives.

Constraints in helping the learners achieve the objectives

The constraints that were pointed out can be labeled in the following heads:

1. Curriculum related factors: - Cent percentage of teachers feel class room strength, content

load and lack of time as main constraints in meeting the heterogeneity in the classroom.

2. Learner related factors: - Lack of motivation from the part of learners and the socio

economic background hurdle the performance of learners in English.

3. Methodology related factors: - It is seen that factors like lack of contextualization of the

adopted methods and exam oriented coaching badly affects the performance of majority of

students in the classroom. Lack of proper need analysis and proper guidance in in-service

training too make the teachers helpless in addressing the heterogeneity. Majority of the

teachers shared the view that the entire system focuses on those students who have already

mastered the fundamentals and they are very less in number compared to the whole strength. 

The existing methodology does not give stress on the four skills, LSRW.

Innovative strategies adopted in the classroom.

The study showed that no English teachers in Kerala experiment innovative strategies in their

classrooms. Everyone is looking forward to the impending High Tech classrooms and they believe

the new venture can bring certain changes in the way content is transacted.

Principled Innovative techniques and strategies to meet the needs of the learners.
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In the technological era, we cannot keep away technology integrated techniques from our

classrooms. An analysis of the recent studies in abroad and India puts forth a handful of techniques 

to help the learners enhance their performance in English.

Trans media Teaching Framework: - It focuses on developing reading skill and is based on

multiple Intelligence Theory along with elements of Project Based learning and Content Based

Instruction.

Just-in Time Teaching Technique: - It is used for developing both writing and reading skill in

English and it supplies remediation and encouragement to the weaker students along with the

enrichment of the stronger ones.

Trans cultural Comparative Literature method:-This method gives emphasize to grammar,

vocabulary and limited translation exercises where traditional techniques are connected with

relevant and engaging cultural activities that inspire students to communicate ideas

Padlet: - It provides a space for collaborative language learning. It inculcates reading habit. It gives

opportunity for the learners to enhance their listening skill too.

Flipped Classroom: - It provides instructional content online outside of the classroom. Content

may be delivered in variety of forms; it includes video lessons prepared by the teacher, online

collaborative discussions, digital research and text readings.

Implications

An overview of the series of theories, approaches, strategies and techniques in ELT in Kerala point

towards the need for establishing the appropriateness of such adopted methodologies. The

curriculum and pedagogy need to be adapted through contextualization.

The constraints in the acquisition of English at the secondary level , as revealed in the study , have

to be overcome by reducing the number of students in ELT classroom, differentiated instructional 

strategies and also through initiative like ‘Navaprabha' and ‘Sradha'.
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An eclectic approach has been under the consideration of SCERT expert group and the principled 

strategies and techniques put forward by the researchers in the present study may prove meaningful 

and effective in Secondary classrooms of Kerala.

Conclusion

Focus group discussions, workshops, research feedback all put together will be the appropriate

strategy to design an eclectic approach, adaptive curriculum and teacher made contextualized 

strategies for ELT in Kerala context.
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ABSTRACT:

English is an indispensable subject in the secondary school curriculum.It is central to the learning of

other subjects as well.English is important not only in its own capacity but it is also a language

across the curriculum.How the students learn english depends on the classroom transactions and

the methodology adopted by the teacher.More than the students the teacher is the pivotal point in

the english subject classroom.The teacher should have the competencies and interest in teaching the

subject.The classrooms and the schools should be conducive to teaching and learning of

english.They should be self contained with the minimum essentials for the learning of english.But

the plight of english in the secondary schools of Mysore city is pathetic.The schools are of two

categories the government schools and the private schools.The private schools run by the 
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missionaries are much better off in all aspects of teaching and learning of the subject.In the other

schools though the teachers are trained they do not follow the prescribed methodology.Oral work is

not given any importance ,this hinders the students in developing the oral language which is very

basic to cope in this changing times.The teachers use erroneous language which makes the

evaluation of the students to fall behind.Remedial teaching though followed is not on the proper

lines.If students do not develop the fundamental skills of english language namely

listening,speaking,reading and writing their growth in the academics will be hampered.Though

english was introduced long before the independence of our country still there is need to revisit the

teaching-learning process ,the training and professional development of teachers,knowledge and the

skill development of this foreign language in the students.Based on these observations a brief

survey was taken up to bring to light the present scenario of english in the secondary schools of

Mysore city.

Key Words:English teaching,curriculum,secondary.

Introduction

Every language is the pride of the people who use it.No doubt english is the language of the english 

people .The fact is that this language is used in almost all the countries of the world.In India it

occupies an important place.In every sphere of life whether

soicial,political,academic,cultural,economic it holds significant value.Pt.Nehru rightly said"English 

language is our's by historic necessity. As education has an important role in development in India, 

a number of Commissions and Committees set up by the Government have given their

recommendations and suggestions on teaching of English. The Official Language Commission

under B. G. Kher recommended seven years of english teaching in school (Kher, 1957). The report
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of the Education Commission (1964-1966) recommended teaching of English after the primary 

level. The Conference on Teaching of english in primary schools suggested changes in the thinking

about the proper age and level for teaching of English in schools (Gokak, 1963). The Kunzru

Committee (1959) recommended English as a second language.The Central Advisory Board for

Education proposed the three - language formula, which was approved by the Conference of Chief

Ministers held in 1961 and was accepted as a part of educational policy - English was to become

one of the three languages to be taught at upper primary level - But later most states modified this

policy and decided to introduce English at the primary level itself.

Objectives

The objectives of the study are as follows:

1. To find the core competencies of teachers of english with reference to their knowledge,skill

and communication.

1. To find the upgradation of teachers of english with regard to their professional development

in the secondary schools of Mysore city.

1. To study the methodology adopted by the teachers in teaching English..

1. To find the comfort level of students in learning english.

1. To find the achievement of students in english.
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1. To observe the infrastructure availability of instructional materials of schools and

classrooms conducive to the teaching and learning of English.

1. Methodology

Sample

The study was a simple survey in nature.10 government schools and 10 private unaided schools

and 5 convents were selected for the study.The english teachers belonging to these schools were the

sample for this study.Among these teachers 10 were from the government schools and the

remaining 10 were from the private schools and 5 teachers were from the convents.250 students

were selected from these categories of schools randomly for this study.Out of these 250 children,

100 students were from government schools, 100 were from private schools and the remaining 50

students were from the convent schools.25 english subject teachers comprised the sample for this

study.

Tools

The tools used for this study were

1..Knowledge and Communication Test of English for teachers developed by the investigator .

2. Test of basic skills of English language developed by the investigator.

3. General questionnaire for students developed by the investigator.
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All the tests were administered to the teachers and students with clear instructions.The students

were interviewed by the investigator about their interest and comfort level in learning english with

the general questionnaire.

Findings of the study

1. 65 percent of the teachers in the schools teach english and the students learn the subject

without any purpose.None of them is aware of the aims of teaching and learning english.The

different items of the syllabus are just covered in the class.

1. 75 percent of the teachers who are teaching the subject are not fully competent.Very few of

them are really competent for teaching the subject.They have defective pronunciation.They

have hardly a satisfactory command over the language.The knowledge of english is

inadequate.The foundational years for the teaching of english in schools are in the hands of

teachers who neither know enough english nor are familiar with the latest and far reaching

developments in the pedagogy of english.

1. The methods of teaching adopted in the schools are quite defective.The translation method

of teaching is used in almost all the schools.The teachers do not have any interest in

adopting the direct method of teaching or technology. The emphasis is on to make the

students pass the examination through the magical wand of cramming.The students and the

teachers are examination minded just the goal us to pass the examination with the written

dictated notes in the classrooms.The ongoing evaluation is faulty without any place for

testing the oral language.This hinders the communication ability of students in english.
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1. 80 percent of the schools have overcrowded classes the teacher cannot pay individual

attention to learners.It is difficult for the teacher to do full justice to his duty and work.In

private aided schools the number sometimes touches sixty to eighty students in a classroom.

1. 85 percent of students felt comfortable in learning english and had the interest to learn

more .

1. The achievement of students was satisfactory in 55 percent of the schools.But 70 percent of

the students were very poor in the acquisition of the basic skills of English language

1. For the teaching of english a self contained language laboratory is needed with audio visual

aids like tape recorder, linguaphone, film strips etc.But in 95 percent of the schools we find

that these aids are not available in the schools.In the absence of these aids ,the sounds of

english and correct pronunciation cannot be taught.

1. It is the duty of the school to supervise the classroom transaction in the english subject

classrooms.Supervision of the teacher's work lies in the hands of the head of the school.In

80 percent of schools the headmaster of the headmistress are not acquainted with the

techniques of teaching so the question of supervision does not arise.

1. Teaching process needs continuous overhauling.The drawbacks of teaching -learning maybe

many but solutions have to be thought of.But it was found that none if the teachers are able

to carry out any type of research.The lack of research deteriorates the situation.
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1. In the convent schools a person who is good in spoken english is appointed as a teacher.This 

modern trend is of sending the wards to these schools irrespective of heavy fees charged by

them.These schools are considered as quality education centres.The teachers teach through

english medium.Here english is taught by using direct method.It improves the spoken

english of the students.There is emphasis on listening,speaking,reading and writing.The

classrooms have smartboard facilities.

Conclusion

Michael West (1960) rightly said"A language is not a subject which is to be taught it is a 

subject which has to be learnt".If we mirror the whole situation we are astonished to to see the sorry

state of affairs".Prof.Gokak rightly said,"The study of english in our schools is in a chaotic state

today.The students do not know how to use the commonest structures of English".The critical

situations in the teaching of english should be checked from further deterioration.Who is to take the

initiative in this direction?Who is to take the initiative in this direction?Decidedly one or two

persons cannot do anything solid,Let everyone concerned with it shoulder the responsibility and

help bringing a better environment.Only then we will be to achieve better results in the teaching and

learning of english.
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Abstract:

Introducing English from class one and starting English medium education in government schools 

in India in general and South Indian States in particular has proved to be less yielding due to poor 

English language proficiency among learners. Most of the primary school teachers teaching 

English are not specialized and as a result they lack proficiency and confidence. Besides textbooks 

are of less aid to teachers as most of them do not specify the skills and sub-skills to be addressed 

while transacting the prescribed text. Lack of quality input is resulting in insufficient language 

acquisition among learners. In short, comparatively major proportion of teaching community has 

failed bestow comprehensive English language experience to their able learners.
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This paper consolidates the views of in-service English language teachers from South Indian States 

on the status and challenges of teaching English at the primary level. The paper furnishes the 

details of immediate needs and demands of the teaching community. More importantly, the paper 

focuses on the need of a programmed package for enhancing the language experience of both 

teachers and learners, which can be termed as ‘Comprehensive English Language Experience 

Package'. The paper analyses the need for specifying skills and sub-skills for each of the text pieces 

for a fundamental clarity to transact a language text. There is a detailed discussion on the 

framework of the ‘package' looked forward by primary school teachers across the region. There 

would be focus on how such package helps in enhancing English language proficiency of 

transacting teachers and providing quality language learning experience for learners in the 

process. The paper highlights the need for designing a package for providing a practical experience 

of English in respect of all skills, which in turn would contribute to the realizing the objectives of 

teaching English as a language and medium.

***

Key Words: language experience, proficiency, package, substitute resource, skill enhancement

Introduction

Introducing English from class one and starting English medium education in government schools

in India in general and South Indian states in particular has proved to be less yielding due to poor

English language proficiency among learners. Consolidated views of in-service English language

teachers from South Indian states on the status and challenges of teaching English at the primary

level show that it is a failure as students have not acquired even minimum proficiency in English. A

deeper review outlines that learners are very poor both in their receptive and productive skills in

English. Moreover students are found less competent in comprehending listening input. Classroom
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observation and interaction with students reveals that they are hardly able to perform basic reading

skills. In total learners are not proficient and confident in their speaking and writing in spite

learning English for three to six years. This is not the situation of any one state but remains a

worrying fact across South India.

Preparation of curriculum, syllabus and textbooks as per National Curricular Framework has hardly 

proved to be successful in realizing at least minimum level of English language proficiency. There

have been a number of orientation and empowerment programmes for teachers by British Council,

Regional Institute of English, South India, Bangalore, DIETs besides other local resource centres

like BRCs and CRCs. The duration of such programmes vary from one to thirty days and most of

them are called need based or capacity building porogrammes. But unfortunately they seem to have

resulted in no significant changes among learners. English was introduced from class one in 2005

and 2006 in most of the South Indian states. More than a decade of time has not brought satisfactory

state of learning English as a language. Experts insist on activities and materials for bringing

positive change in language acquisition. Namitha Ranganathan (2000) opines, “The need for

activity, materials and adventure should be met by making adequate provision in the child's work

schedule.”1 This has made an attempt to understand the situation better and find some feasible

solutions to effective and successful teaching of English.

Objectives

The study is an objective attempt to...

1. find out the status of teaching English at primary level in the South Indian states

2. understand the reasons behind the dissatisfactory state of English language proficiency

among primary school learners
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3 analyze the causes of poor English language competence among learners

4 discuss on probable and possible solutions to the challenges of teaching English at primary

level

5. arrive at a feasible solution to cause effective and successful teaching of English at the

primary level

Methods and Procedure

Regional Institute of English, South India, Bengaluru conducts various short and long term in

service teacher empowerment programmes for teachers teaching English throughout year since

1963. There will be representation from most of the districts of the member states. Any opinion

from participating teachers would represent the ground reality. The present study considers the

following modality more rational.

1. Formal and informal interaction with the teachers of member states

2. Panel and Group Discussion on “Improving the status of teaching - learning of English in

schools

3 Debate: “Teachers are responsible for poor English language proficiency of learners”

4 Oral and written assessment of teachers' English language proficiency with respect to

classroom specific tasks like description, narration, questioning and giving instructions.

Each of the above tasks was conducted during the empowerment programmes in the academic years

2016-17 and 2017-18. A moderator was appointed for conducting the tasks and observers were

nominated for consolidating the views and opinions of the participating teachers.

Results
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Interactions, debates and analysis of competency of participating teachers of both short and long

term programmes have revealed a few shocking but authentic facts related to teaching - learning of

English at the primary level. Surprisingly about 85% of the participating teachers admitted that poor

English language proficiency of teachers is responsible for dissatisfactory learning of English

among students. They voluntarily admit that they are not proficient and confident in teaching

English. Though reasons are many, the most significant point is teachers being compelled to teach

English while they are appointed to teach other subjects. Orientation programmes on syllabus and

textbooks has not contributed any great deal to the enhancement of teachers' proficiency in English.

Most of the teachers opine that teachers are not specialized to teach English instead they manage to

complete the syllabus without realizing the aim of teaching English as a language.

Some of the most significant reasons for poor English language proficiency among primary school

students may be listed as...

1. Dissatisfactory English language proficiency of teachers which results in poor quality 

language input in English classrooms. More than 85% of the teachers teaching English at

primary level are not comfortable in providing rich language experience through description,

narration, explanation, conversation and giving instructions.

2. Lack of English language atmosphere for students outside English classroom. English class 

is the only avenue to provide some language experience. Students hardly listen, speak, read

and write in English in real life situation. There is no indispensible situation or circumstance

for them to interact in English with their fellow beings.

3. Lack necessary materials for effective transaction. Teachers have not been provided with 

necessary resources to provide quality listening and reading input. It is said that teachers

have to be creative and resourceful in preparing teaching - learning materials on their own.
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But most of the teachers opine that it is almost impossible in the context of teaching many 

subjects. Although resources are available from internet there are less provisions and

facilities to explore in present classroom setup. As Peter Mortimore, et.al. express, “Children

develop and make progress particularly in the classrooms where most pupils are able to

work in the absence of constant support from their teachers but with the availability of

objective resources.”2 There is a need for providing such resources for teachers and students.

4. Failure of orientation programmes in providing necessary language proficiency to teachers. 

Content enrichment and orientation on methodology and approaches find more prominence

in most of the training programmes. There are fewer provisions for teachers to experience

and acquire English besides lack of practicing language to attain proficiency gradually.

5. Deficiency of textbooks in providing graded objectives for each lesson. Teachers are not 

aware of the specific language skill or aspect to be focused in transacting a given piece of

text. Besides textbooks are of less aid to teachers as most of them do not specify the skills

and sub-skills to be addressed while transacting the prescribed text.

6. Traditional framework of textbooks which gives prose, poetry and supplementary texts with 

comprehension exercises. Text types that learners need to use and explore are hardly found

in most of the textbooks irrespective of states. Language competency based texts and

resources are hardly found in prescribed textbooks.

7. Absence of resources for quality language input and practice for both teachers and students. 

Tasks suggested in textbooks can be done by proficient teachers but there are no hand

holding resources for teachers to enhance their language in the process of teaching.
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8. Lack of quality input is resulting in insufficient language acquisition among learners. In 

short, comparatively major proportion of teaching community has failed bestow

comprehensive English language experience to their able learners.

9. Most of the attempts of the department are aiming at the development of learners whereas 

capacity building especially in terms of language is either ignored or less attended.

Probable solutions to feed the unfed

It is obvious that most of the time systemic constraints and administrative aspects make a centre of

discussion. This doesn't lead to feasible solutions in short duration. Thus it is ensured that all

discussions focus on proficiency enhancement of teachers and capacity building among learners.

Based on those valuable interactions immediate needs and demands of the teaching community may

be listed as...

1. Specifying skills and sub-skills for each of the text pieces for a fundamental clarity to

transact a language text. Competency to be developed among learners should be specified

under each skill so that there will be some uniformity in the capacity building of learners.

2. A set of graded activities under each lesson to provide language experience and 

contextualized practice. This reduces the burden on teachers teaching different subjects and

enable them do justice to inflicted responsibility of teaching English.

3. Programmed package for enhancing the language experience of both teachers and learners, 

which can be termed as ‘Comprehensive English Language Experience Package'.

Framework of the ‘package' looked forward by primary school teachers across the region is

simple and rewarding. The package should include graded listening, speaking, reading and

writing resources with clearly stated process and guidelines for transaction in the class. This
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would be more benefiting as it is a hand-holding resource to the teachers who do not possess

proficiency in English to provide quality language experience in the class besides

developing their own language in the process of transaction. The package should be

providing a practical experience of English in respect of all skills, which in turn would

contribute to the realizing the objectives of teaching English as a language and medium.

What should a ‘Comprehensive English Language Experience Package' include?

One of the greatest challenges of teaching English is that teachers are asked to teach in the way they

had not been taught. There has been a sea of change in the method and approach of teaching

English over decades. As most of the primary school teachers are not proficient and confident in

teaching English ‘Comprehensive English Language Experience Package' should be bridging the

gap both for teachers and students. It would ensure that students would not forgo quality language

experience in spite of lack of proficiency of their English teacher. Thus the package serves as a

substitute resource to overcome the deficiency of teachers.

Teachers across South India suggest the following to be a part of ‘Comprehensive English

Language Experience Package'

1. Audio resources for quality input to develop listening competence - Simple text based

graded descriptions, narrations, explanations, conversations, instructions

2. Visual resources for concept formation and contextualizing -

3. Audio-visual resources - conversations, interactive narrations, conversations, role plays and

enactments, text based videos

4. Graded Activity Bank - Activities to develop various language competencies, Language

games
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5. Handouts and Worksheets to individuals for orientation and practice of skills and sub-skills

Conclusion

In the context of classroom teaching remarks of John Holt (2005) attain a greater value as he says,

“A child is the most active and intelligent when the reality before him arouses in him a high degree

of attention, interest, concentration, involvement - in short, when he cares most about what he is

doing. This is why we should make schoolrooms and school works as interesting as possible, not

just so that school will be a pleasant place but so that children in school will act intelligently and get

into the habit of acting intelligently.”3 Similarly there are greater advantages of providing a

‘Comprehensive English Language Experience Package' to both teachers and students to enhance

their English language proficiency with quality language learning experience for learners in the

process.

Some of the teachers who have made an attempt to accumulate related resources based on the

elements of ‘Comprehensive English Language Experience Package' found that they are greatly

benefited and they are able to cater to the needs of their learners in providing quality language

experience. Teacher community across south India endorses that ‘Comprehensive English Language

Experience Package' certainly enhances teacher confidence and learner participation. Besides

paving ways for self study the package provides considerable amount of practice. As the required

number of teachers to teach English at the primary level is very high it is almost impossible to either

recruit or train to bridge the gap. Instead enabling teachers enhance their language experience and

confidence is an easy alternative. Graded and programmed materials can bridge both teaching and

learning gap.

References:
#351



(1) Namitha Ranganathan. The Primary School Child Development and Education. Orient 

Longman, 2000. P. 162

(2) Andrew Pollard & Jill Bourne. ed. Teaching and Learning in the Primary School. “Key 

Factors for Effective Junior Schooling” by Peter Mortimore, et.al. Routledge, London, 2005.

p.252

(3) Andrew Pollard & Jill Bourne. ed. Teaching and Learning in the Primary School. “How 

Children Learn ... and Fail” by John Holt. Routledge. London. 2005. p.10

Profile:

GURURAJ S: Lecturer, RIESI Bangalore since 2010 - Creative Writer, Translator, Lexicographer 

- Published 15 books including 07 with ISBN - Edited English Section of ‘Vachana Pada 

Sampada' - A Trilingual Dictionary (Kannada-English-Hindi) - Presented papers in 4 International

& 08 National seminars & conferences - Co-editor of the ISSN numbered Journal ‘English

Classroom' published by RIESI Bangalore - Secretary (I/c) of ELTIF - Recipient of National Award

for Translation and 03 other awards for literary works.

352



A Survey of Images in English Language Textbooks: Cultural Context, 

Functional Relevance, and Image Elements

Saurabh Singanapalli, Chinmaya Vishwavidyapeeth, Ernakulam 

Email: saurabh.singanapalli@cvv.ac.in

Phone: 9820379095

Abstract:

This paper is primarily a study of the images used in various commonly available English

textbooks in Indian schools, both in the public and private sector. In an increasingly visual 

age, the visual content of language textbooks, that is, the images that accompany stories or 

exercises in the textbooks, have taken on an increasingly important role in how learners

engage with the material that is meant to assist their learning. This paper studies these images

from three main perspectives: 1) how they interact with the story/poem/task that they are used 

with; 2) how they reflect the cultural context of the learners; and 3) how they are constructed 

in terms of various image-based syntactic and semantic elements (including composition, 

number of characters, level of dynamism in the image, narrative elements) which may affect

how learners perceive them.

This research is qualitative in nature and is primarily a survey of existing materials in the 

field. The study of the images used in textbooks, as described above, shows that images often 

lack cultural agreement with the learners' contexts, even if on the surface they seem to 

semantically fit in with the text/task to which they are associated. At the same time, there is

often no real consistency as to how each image is designed in terms of its visual syntactic and
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semantic elements. It is hoped that this study can lead to further studies of how images are

constructed and developed for use in materials intended for language teaching, with a view to 

improving this aspect of textbook and materials design.

Keywords: Materials design, cultural context, images and language teaching

Page 2 of 7

1. Introduction

Images are being increasingly used in language classrooms as both primary materials and as

teaching aids. A number of researchers have done work supporting the role that images play

in the language classroom, for different language skills (Nuryana, 2012; Ariningsih, 2010;

Hibbin & Rankin-Erickson, 2003; Joshua et al, 2007; Sarinten, 2010).English textbooks often 

use images to support the written word, whether prose or poetry. NCERT English textbooks 

also use illustrations at all class levels (primary, secondary, higher secondary) and in all

textbook types (class textbook, supplementary reader). However, it is unclear if there is a

system for the selection of images to fit each story or poem.

This paper is a survey of images in current NCERT textbooks at the higher secondary level,

and seeks to assess their fit for the story/poem/play they appear with, according to three

parameters of evaluation:

1) An analysis of the image-text relationships in each case, according to the taxonomy

suggested by Marsh and White (2003).

2) An analysis of the cultural relevance of the image, both with respect to the learner
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context and the textual context.

3) An analysis of the content complexity of the image.

2. Objectives

It is expected that this study will aid textbook development at the school level, by achieving

the following objectives:

1) To understand and document the types of interactions that exist between images and

the textual selections that they accompany

2) To understand and document the cultural fit and content complexity of these imagesPage 3 of 7

3. Methods and Procedure

Marsh and White (2003) propose “a taxonomy of image-text relationships that reflects the

ways that images and text interact.. .developed to answer the research question: how does an

illustration relate to the text with which it is associated, or, what are the functions of

illustration?” (p.647). This is a set of criteria that can be used to determine whether an image

is hardly related to the piece of writing it appears with, whether it is closely related, or

whether it extends the meaning of the text by going beyond it. While this taxonomy is

claimed to be useful for all subject areas and document types, and is not meant only for

assessing textbooks, it is based in large part on the work of researchers working in the

domain of education, such as Levin (1981) and Woodward (1993). Therefore, and also

because of the detailed levels of interaction suggested in this taxonomy, it is an appropriate

system to study text-image interactions in ESL textbooks.

Secondly, we have created basic scales for the criteria of cultural relevance and

355



content complexity. Both are simple 5-point scales, where 1 is the lowest and 5 is the highest. 

It must be noted that our definition of ‘cultural relevance' in this study does not mean that the 

image must relate to the cultural context of the learner necessarily, but rather to the cultural 

context of the text selection. To clarify, if a short story if set in Russia, then the image is 

examined to check for cultural cues that point to that specific Russian locale, even though the 

textbook is meant for Indian learners. On the other hand, content complexity is evaluated 

based on elements of the image like the number of characters, the level of detailing, and the 

use of a clear foreground or background. This parameter was included as it was felt that 

learners from older age groups might benefit from a moderate to high level of complexity in 

image content.Page 4 of 7

Using the taxonomy and criteria specified above, we looked at a selection of 77

images from NCERT higher secondary-level textbooks: Flamingo, Kaleidoscope, and Vistas. 

The analysis was qualitative in nature, and was done at the level of each lesson/textbook 

chapter. This involved reading through each selection of prose/poetry/drama, noting the use 

of images therein, and subsequently analysing the images. The taxonomy tags and ratings 

assigned to each image were subsequently collated and consolidated in order to check for 

trends which might form a basis to draw overall conclusions and give recommendations.

4. Results and Discussion

There are three levels of text-image interaction in the taxonomy proposed by Marsh and 

White (2003): Level A-Functions expressing little relation to the text; Level B-Functions

expressing close relation to the text, and; Level C-Functions that go beyond the text. While
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they do not necessarily assign a hierarchy to these levels, in this study, we have assumed that

there is one, for the following reasons: 1) it is felt that images that have little or no real

relation to the text are not appropriately used, and 2) images that have a close relation to the

text, or that extrapolate new ideas from the text, are likelier to aid comprehension and

therefore do more than just be decorative or motivational pieces, since they can affect the

learning process.

Keeping this in mind, once the selected images were analysed, they were grouped

according to these taxonomy levels. It was found that out of 77 images studied, 49 were at 

level A, 27 at level B, and only 1 at level C. Further analysis of the level A images, again 

according to the taxonomy, revealed that the two most common image sub-functions were 

‘Decorate' and ‘Engage', that is, they merely served as tools to either draw attention or to add

some slight aesthetic value, but they did not contribute anything that might aid in text

comprehension.Page 5 of 7

At the level of cultural relevance, 39 images showed ‘Negligible' or ‘Low' ratings, 

while 22 showed ‘High' or ‘Very High' ratings. 16 were moderately culturally relevant. For

content complexity, based on the illustration style, level of detailing, and level of

background, 48 images were rated as having a ‘Very Low' or ‘Low' level of complexity, 

while only 18 were rated as ‘High' or ‘Very High'. 11 were rated as being moderately

complex.

It was further thought beneficial to filter this data by looking at specific books and

book types. Of the three textbooks that were studied, ‘Flamingo', the Core English textbook,
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had 15 level A images and only 4 level B images. It had no level C images. Similarly, 

‘Kaleidoscope', the Elective English textbook, had 22 level A images and only 8 level B 

images. It had only 1 level C image. By contrast, the supplementary reader ‘Vistas', had a 

much better composition, with 12 level A images and 15 level B images (but no level C 

image). Similarly, the cultural relevance and content complexity of images in these books 

was also greater in the case of ‘Vistas', with 63% of images being rated as having high 

cultural relevance, as opposed to Kaleidoscope, where only 16% of images had high 

relevance. ‘Flamingo' fared the worst in this parameter, with no images being rated as either 

‘High' or ‘Very High' for cultural relevance.

In addition, it is also seen that there are a number of images in each book, on various

pages, that are unrelated to the textual content. For instance, the textbook ‘Flamingo' has a 

picture of a flamingo on each page, which distracts from other images. Overall, the images

are more appropriately used, in both cultural and content terms, in the supplementary reader

part, rather than in the textbooks. But even then, they are mostly direct representations 

(translations) of what is being spoken of in the story or poem, and do not play much of a role 

in trying to engage the learner's imagination.Page 6 of 7

5.Conclusion and Implications of the Study

The results of this study point to the necessity for a greater focus on images in

materials design, specifically for English textbooks at the higher secondary level, that have 

been analyzed here. An argument to include images for every text section may possibly be

too extreme, since those decisions are governed by issues like cost and space, but it is then
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even more important to ensure that when images are used, their impact is maximized so as to

aid comprehension and learning, rather than to just function as ornamental pieces. Though the 

images in supplementary readers are examples of more appropriate use, those in the class 

textbooks must be re-examined in order to become more effective.
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Abstract:

Arguably, education at its most effective not only teaches students specialised subject matter but

also empowers them to understand and engage with the world around them in the process of

exploring and shaping their own identities. Perhaps no other discipline is as equipped to facilitate

this process as English language teaching since a good amount of the English textbook contains

literary texts, a through engagement with which demands that the learners think critically about

issues in the world around them that demand attention. However, in an age in which we “live our

lives on screen,” it is also prudent to include on ELT syllabi visual texts that can either supplement

reading material or form primary texts in their own right.

Having offered two open elective courses that include visual texts as primary study material and

being in the process of formulating the syllabus for my third such course, I will draw on my

experiences with my students at Christ University and explore, in this paper, the various perceived

benefits as well as possible disadvantages of using visual texts for study. I aim to outline the

objectives and contents of my courses, paying special attention to the various creative means of

assessment that were used in these courses to facilitate the learning process in a way that focused on

learners, their engagement with the contexts in which they live and work, and our continuing 
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enveadours, as educators, to empower them to not only enrich their minds but also give something 

back to their communities. For example, I will analyse the use of the film The Pianist in our first 

year General English course and the book and film Harry Potter and the Prisoner of Azkaban in my 

open elective courses. Additionally, I will outline and discuss the use of assessments such as

creating timelines, making mind-maps, and cosplaying.

Keywords: English language teaching, experiential learning, visual texts, visual cultures,

interdisciplinarity

Introduction

The inclusion of visual texts is usually a standard in any current curriculum of English

Language Teaching. This study focuses on two courses offered at Christ University: General

English and Alternative English. At Christ University, General English is studied by all students of

triple-major undergraduate programmes as well many BA and BSc Honours programmes. While

General English focuses on literary texts as well as grammar and mechanics, Alternative English is

an additional course taken by students in lieu of second-language courses that focuses on texts from

marginalised regions.

Given that the strategies of any pedagogical domain must continually evolve alongside the

evolution of the contexts in which they are implemented, this study was undertaken to examine how

the emergence of visual cultures and the corresponding increase in the use of visual texts in

academic curricula have impacted the field of ELT, particularly in terms of the practical

implications of managing classrooms and maximizing the efficacy of teaching-learning strategies.
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Objectives

This study was undertaken as a means of understanding and improving the ways in which visual

texts are used on English Language curricula. The following kinds of texts have been used to

analyse the practical implementation of visual media in the course of English Language Teaching:

films, music videos, comics, and graphic novels. The primary objectives of the study are as follows:

1. Understand the processes by which visual texts may be used to enhance the purposes of

English Language Teaching;

2. Explore emerging methodologies that may make such processes more efficacious;

3. Adapt existing methodologies as well as develop new strategies to meet the constantly

evolving needs of the domain.

Methods and procedure

Some of the specific texts taught to CU students during the last three academic years are The 

Pianist, P Sainath's documentary Nero's Guests, Amar Chitra Katha's Draupadi, John Berger's 

Ways of Seeing, and the web comic Persepolis 2.0, which is based on Maijane Satrapi's graphic 

novel Persepolis. The Pianist and Nero's Guests have both been used for the General English 

course, one in each semester of the first year of undergraduate study. The former tells the story of a

pianist whose family is torn apart because of the Holocaust, and the latter depicts the tragedy of

farmer suicides in India; the title is an allusion to the Roman emperor Nero, who allegedly set his

prisoners on fire as entertainment for his dinner guests. Both films encourage students to think

about issues relevant to the world in which they live. While a text like ACK's Draupadi does make

Indian mythology more accessible to students, it is also highly questionable in its depiction of the

protagonist as well as other characters, and can be used to problematise issues relating to gender.
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Mirzoeff (1999) begins his Introduction to Visual Culture with the provocative claim that 

“Modern life takes place onscreen” (1), and, if anything, this statement is even more relevant in the

current scenario than when it was originally made. He goes on to state that “the visual is contested,

debated and transformed as a constantly challenging place of social interaction and definition in

terms of class, gender, sexual and racialized identities,” and that the field of visual culture is

“resolutely interdisciplinary” (3). These claims inevitable raise the curious question: can ELT be an

“interdisciplinary” field? While often viewed and discussed in specialised terminologies, the answer

to this question must surely be a resounding ‘yes'. In contexts in which the boundaries between the

‘real' and the virtual are constantly being re-negotiated, no academic field can survive without

adapting to become flexible and incorporate interdisciplinary avenues of teaching-learning.

Another theoretical framework that has proved useful is, as summed up by Ramirez, the

fundamental idea that “in order to make the acquisition of the language more meaningful for the

students, teachers must bring the real world into the classroom” (7). In this context, visual

texts as well as a guided awareness of visual cultures provide means of “show[ing] the culture of

the target language, the habits and the body language that lie behind the language transactions,”

and helps establish the critically significant notion that “the use of the target language has a

purpose: the real purpose of real communication” (Ramirez 7).

Further, as John Hughes observes in his article “Visual Literacy in the English Language

Classroom,” it may be argued that educators do not need to teach their students visual literacy. If so

—either because students are already fluent in digital communication or because such content is

outside the scope of the language classroom—why we should teach students to read visual texts?

Hughes outlines three levels of visual literacy that may be pertinent to the language classroom: first,

the basic level of “What does it mean?” (which can easily be linked to the signifier-signified lesson

and used to explore words through etymology); second, critical thinking exercises that help students

to ‘think beyond the frame' and encourage discussions on ambiguity; third, it can enhance creative
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thinking through assignments such as writing based on picture prompts, photo-based exercises, and

even student-made videos. For example. CU's Developing Fluency and Clarity in English (course

curriculum by Western Michigan University) course taught to first-year Business Studies

undergraduate students contains assessments such as writing either narrative or argumentative

essays based on picture prompts, and the General English course has an assignment in which

students make ‘timelines' using photographs depicting important events in their lives.

Finally, Lee's research on interdisciplinary collaboration may also be taken into

consideration, given that there is often a sense of disconnection between language teachers and

subject teachers. Among other endeavours, she describes the creation of a digital testing tool that

was worked on by teams from various departments, including computer science. It is also worth

keeping in mind that digital as well as visual media as ELT tools may also provide a practical means

of overcoming the issue with teaching English in academic environments in which not many

instructors have native-speaker level efficiency, Media created by native speakers may thus allow

instructors who are ESL or EFL speakers themselves to circumvent many of the problems

associated with their lack of fluency in the language.

Results and discussion

The implementation of the study of visual texts in interdisciplinary contexts allows for

innovative testing methods as well as learning opportunities, but it would be wise to keep in mind

the ideas proposed in Carr's seminal article “Is Google Making Us Stupid?” Often, the primary

issue with using digital tools and visual media is that learners have too many distractions while

using virtual platforms. At the same time, impose restrictions on the use of such tools would

undoubtedly defeat the purpose of creating learning environments that encourage students to

explore their individual inclinations rather than enforce ‘one size fits all' approaches.
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Also, unless assignments are exceptionally unique, plagiarism remains a pressing concern

that has been exacerbated by the increasing use of digital tools and visual media. Even with creative

assignments—or perhaps especially with such tasks—it is all too easy to copy and paste not only

written text but also images and other visual media. While such issues can largely be circumvented

using Moodle-based assignments or plagiarism checkers such as Turnitin, it must be kept in mind

that the idea is not primarily to ‘catch' learners who resort to academic dishonesty: it is primarily to

encourage learning environments that nurture learners' creativity, enable them to enjoy the process

of learning to think for themselves, and empower them to use the academic and intellectual

resources at their disposal to connect with real-world contexts and discover how they may best

contribute to the sociocultural contexts in which they live.

Conclusion and implications of the study

As ELT is increasingly focused on real-world contexts and individual responsibility, it is

imperative to build its teaching-learning strategies around the technological and virtual tools

available to us. In fact, the Service Learning component already implemented in many CU

programmes also facilitates the use of experiential learning, although it was not in the scope of this

study to examine its role and implications.

Finally, it is imperative to recognise that using visual texts does not necessarily detract from

the value or utility of written texts. In fact, when used skilfully, visual media such as film

adaptations of books or biopics of writers can be used to attract students toward exploring the

written word.
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This paper would look at how the use of Children's Literature acts as an effective way to teach

language skills (reading, writing, speaking and listening) and other language areas (vocabulary,

grammar and pronunciation). Linguists and language enthusiasts around the world have researched

upon the different reasons on how Literature is the best way to teach Language. Association for the

Study of Higher Education (ASHE) report (Bonwell & Eison 1991) stresses on the role of Literature

in “active learning”, a term introduced by R.W. Revans.

Children's literature uses non-complex sentences and language with enthralling stories which will

help non-native learners of English experience the language in an interactive way. This paper will

explain in detail how a Children's literature text can be used to teach the language skills to non

native speakers of English with the help of selected literary texts, Charlie and the Chocolate 

Factory(1964) and Matilda(1988) by Roald Dahl through the teaching method of ‘active learning'. 

Dahl encouraged his readers to run their imagination free which was what he practiced in his books
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and therefore Dahl's books would serve their best to not only teach his readers the English language 

but also to creatively express themselves. Charlie and the Chocolate Factory is the best known of 

Dahl's books, while Matilda is an all-time favorite children's book used in schools in U.K and

America.

Key words: Active Learning, Children's Literature, English Language Teaching, Roald Dahl
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Teacher Education for Addressing Diverse Needs in English Classroom
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Diversity and evolution complement each other. With growing student diversity education system is 

witnessing a paradigm shift from conventional methodologies to innovative inclusive pedagogy 

practices. Addressing diverse learning needs during teaching learning of languages requires not 

only recognition of multilingualism but also realization that sign language, Braille, picture based, 

tactile etc. might also be used by students with special needs to express themselves and also to 

communicate with others. Being the Lingua Franca, English is an essential part of school 

curriculum in India. The present paper explores the preparedness of English language teachers to 

identify and take care of the language learning needs of diverse learners (Children with Special 

Needs, Children with Dyslexia, Children with Dysgraphia, First generation learners etc) studying 

together in inclusive education settings. The content prescribed for pedagogy of English course 

which is compulsory for student teachers aspiring to teach English language in school was studied 

to find out how the PSTE is preparing teachers for this role.

It is the onus of the English language teacher to value and treat learners' needs equally and to 

offer equity based quality education to them. But this can only be achieved if the English language 

teacher himself/herself is enlightened and sensitized to deal with diverse learners, without 

separating them from their peers and is also ready to work in collaboration with the special 

education teachers. The same applies to language teachers teaching other languages apart from 

English.
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Abstract

English has been taught as a second language in the multilingual context in India with the sole

objective of creating communicatively competent users of English language. This means that the

user of the language would be fluent, accurate and appropriate in speaking and writing, intelligible

in speech and coherent and cohesive in writing.

As language is primarily spoken, it becomes necessary to develop this ability, especially in the

context of the global scenario. The term ‘intelligibility' is defined as that ability which includes

clarity in speech and content, as well as the ability to have control over diction and the segmental

and supra-segmental features of speech, for, a lack of these may affect one's effective

communication. Further, being unintelligible will create gaps in communication.

In this background this paper attempts to suggest ways for developing this ability in the teachers of

English on whom the learning community depends heavily for a suitable model. Also the paper

suggests a few tasks which can be used in training programs that can be taken to classrooms. It

suggests content-independent tasks which focus on developing the ability to be intelligible and use

strategies to make the listener comprehend and respond.
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The observations and suggestions made in this paper are based on the findings of the survey made

in relation to the Achievement Levels of the select learner population (sample) in the state of

Kerala at the primary and higher primary level (classes 5,6,7). The sample included learners with

different profiles. Their achievement levels were assessed using a valid standardized achievement

test conducted across the state.

As per the findings, the learners seemed poor in English across all the categories. They have a lot

of problems in comprehending English due to lack of exposure, motivation, materials focusing

exclusively on development of listening and speaking; absence of need based curriculum, etc.

Hence this paper focuses on suggesting suitable methods to address professional development of

teachers and classroom development of children.

Key words: Teacher competence, teacher talk, intelligibility, achievement.

Introduction

Language is a tool for communication. Whatever may be the mode of communication, there are

certain do's and don'ts when one is choosing either of the modes namely speaking and writing. So

when one is in the process of acquiring or learning a language, one will be beginning with learning

how to speak. This is true of the processes involved in acquiring a second language like English in a

multi-lingual context like ours.

English learning, then begins with acquiring the ability to speak well. Listening thus precedes

speaking, for, listening exposes the language learner to all the elements of language such as sounds,

words, sentences and other higher order levels and competencies of language. Though the exposure

to language may be available in many contexts, a classroom is the only context where the learner

can get exposed to a refined variety of language in discussion. Thus, the teacher's role in the 

classroom becomes more vital with special reference to English language use and his/her ability to

#374



be appropriate and intelligible in speech. In this paper, teacher competence is used to refer to a

teacher's competence in the subject - English language in this context.

As language is primarily speech, an attempt was made by RIESI to assess the aural-oral competence

of learners at the primary and higher primary levels in the state of Kerala with certain objectives

and suggest suitable remedies if necessary. In this regard, the survey titled, ‘Learning Achievement

in English of Learners at Classes 5, 6 and 7 (Kerala State)' was conducted recently.

Objectives of the Study

1. Evaluating the achievement levels of learners in English language skills at classes 5, 6 and 7

2. Assessing the proficiency in the use of vocabulary and accuracy/grammar

3. Assessing the communicative competence required of the learners at the said levels

Methodology of the Study

The methodology adopted for the study was Purposive Sampling Technique where the samples were

drawn from 18 schools across 6 districts in the state of Kerala. The districts included Kasargod

(North), Wayanad(North), Palakkad(Central), Kottayam(Central), Allapuzha(South) and

Thiruvanthapuram(South).

Sample described:

1. 18 schools across 6 districts selected based on geographical location

2. 70 students per grade 5, 6 and 7, per district; each district had 210 samples on an average
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3. 420 students from each grade represented across the 6 districts

4. Total sample was 1262 students, of which 656 were boys and 606 were girls.

5. 772 samples were drawn from government schools and 490 from private aided schools.

6. The age group varied from 9 to 14 years for classes 5 to 7.

7. The sample was across different social status, economic background, parental education and

linguistic background.

Tools Used: a. Proficiency Test

b. Learner Profile Proforma

Description of the Tools:

1. 1. No. of sections - 5 Sections : a). Speaking (5m) b). Grammar and Vocabulary (20m)

c). Reading (10m) d). Writing (5m) e). Listening (5m). Total: 45 items of 1 mark each.

2. Duration - 1 hour 45 minutes

3. Type: Multiple Choice (three choices)

B) Details about the learner (Name, Gender, School locality, Community, Parents' 

qualification and occupation, etc...)

Results and Discussion

It has been found that the learners (sample) were far below the expected levels in listening

comprehension and speaking. The reasons on analysis, have been found to be (i) a lack of

opportunities for getting exposed to the language spoken formally as it should be in classrooms. (ii)

the teacher's spoken language wanting in clarity in production resulting in the learner getting 

exposed to unintelligible speech/language.
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Teachers at the said level, when interviewed were citing the influence of their mother tongue in

their oral communication in English - the production of speech sounds - pronunciation, accent and

tonal variations though they are trained. However, their need it was felt was an orientation to the

teaching of spoken English, thus developing their spoken competence with special reference to

pronunciation and supra segmental levels of speech. Other reasons for the poor performance of the

sample in the above two skills include the following:

1. Learner's inability to recognize word level pronunciation

1. Learner's inability to understand the words in context

2. Learner's lack of opportunities to listen to continuous stretches of utterances in the target

language

3. Learner's lack of a suitable model in speaking and lack of practice in speech and also

environment wherein the language of communication will be English

The aural - oral ability of the learners get developed only by getting a “model” and by constant and

frequent interaction with such models of language. This can be provided by the teacher in the

classroom through his/her teacher talk which not only functions as a strategy for promoting

classroom interaction but also functions as a “language model”.

Implications and Suggestions

A course in spoken English will have to focus more on enabling the teachers to be intelligible in

their speech. This paper, thus suggests that in order to develop the ability in speaking in the learners,

there is an immediate need to develop the intelligibility of the teacher.

The term intelligibility is defined as the ability to be clear in speech - the teacher's ability to be

accurate in pronunciation at the word level and appropriate in the higher order skills of speaking,
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namely the ability to use and vary the accent of speech depending on the context and also the ability

to shift or vary tone depending on the attitude to be conveyed and the grammatical or functional or

communicative purpose for which language is used.

A course of training in speech will then have to focus on the following: The development of the

ability to (i) be intelligible (ii) change the accent and make tonal shifts as demanded by the

“context” of communicative event. Such a course must not only focus on the practice of dialogue

reading but also on making the teacher/trainee practice constructing dialogues in language for

meaningful communication and these activities need to be drawn from social contexts and not text

books.

Activities suggested for developing teachers' intelligibility are:

(1) Drills using phonic cards

(2) Aural discrimination exercises

(3) Practice in minimal pairs and triplet words - to comprehend contrasts in phonemes

(4) Backward chaining

(5) Reading aloud for intelligibility (pause, tone and accent)

(6) Free communicative dialogues

(7) Highlighting stressed syllables and practice in stress shifts in context

(8) Decoding SMS and expressing for practice (segmental and supra segmental elements )

(9) Key word dictation - eliciting key words by highlighting in speech practice
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Conclusion

Hence the argument for “what” and “how” of developing the intelligibility of teachers at the said 

level, thus empowering them in their competence in the process.

References

Brown, G and Yule, G. Teaching the Spoken Language. Cambridge UP,1983.

Cross, David . A Practical Handbook of Language Teaching. UK: Prentice Hall,1992.

Ellis, Rod. Task Based Language Learning and Teaching. Oxford UP, 1995.

Graham, C. Jazz Chants, New York: Oxford UP,1978.

Hubbard, Peter et al., A Training for TEFL. Oxford UP, 1986.

Nunan, David. Designing Communicative Tasks. Cambridge UP,1991.

Regional Institute of English, South India, Bengaluru. Learning Achievement in English of Learners 

at classes 5, 6 and 7 (Kerala State). Report Unpublished, 2016.

Ur, Penny. A Course in Language Teaching.Cambridge UP,1999.

Ur, Penny and Wright, A. Five Minute Activities. Cambridge UP,1992.

#379



380



Teaching: Eternal Process of Learning

(Sub-theme: Continuous Professional Development of English Teachers)

T.S.Praveen Kumar

Assistant Professor of English

Kakatiya Government College, Hanamkonda, Telangana

Affiliated to Kakatiya University, Warangal (Urban) 

Email: stephenpraveentalluri@gmail.com, (Ph: 9396806948)

Abstract

‘Teaching' has undergone a paradigm shift in consonance with the changes in the field of

education. It has become a cultural struggle and a professional tussle for existence in which

survival of the fittest becomes a key factor in the present scheme of things. In the wake of such

incredible and inevitable change the role of teacher increases manifold. English as language and

medium of instruction at all levels of learning assumes prime significance these days. The

teacher is left with no other option than enhancing and updating his skills to suit the needs of the

profession. It is a fact that ‘teaching' assumes the role of ‘learning' and ‘teacher' a ‘facilitator'.

Classroom instruction which was teacher-centric has now become learner-centric. The archaic

methods of instruction no longer stand the test of time. One confronts a series of changes in

teaching of English from Grammar Translation Method to Direct Method followed by Situational

Language Teaching, Audio Lingual Method, and Communicative Language Teaching. Thus

acquisition of language is an ever changing process and teacher as a role model has to accept the

fact. He has to adapt himself to the changing linguistic environment and transform himself from

an ‘instructor' to a ‘facilitator'. Linguistic changes whether local or global should be given

proper focus for a better understanding and learning. Unless the teacher equips himself with the
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nuances of communication and instruction related to his profession he neither can reach his

destined goal nor sustain in the linguistic society. The inevitable presence of English in all walks

of life is a fact which has to be universally acknowledged. English has not lost its flavor or

fervor despite repeated efforts made by State Governments to promote Regional Languages. But

the issue that pricks one's conscience is the question of communicative competency. At times the

learned and many times the learner fall short of the standards of communication. The onus is on

the teacher in the new garb of facilitator.

Introduction

Teaching in India has become more of a conventional activity than a professional one with

few exceptions to the institutes of national repute. Population wise India stands second in the

world but with relation to education it is at 99th position. Such is the dismal state of affairs. On

the contrary we have a mammoth school system where 250 million students study in 1.4 million

schools. But allocation of funds adequate enough to strengthen the education system with

sufficient qualified teaching staff is a tough task for any government to accomplish. Under such

circumstances teaching as a profession falls behind in the sequence of national achievements.

The irony of the situation is that teacher recruitment at the initial stages involves competition and

professional competency, but once selected implementing the job and reaching the destination of

superannuation has almost become a cake walk for most of the candidates. Government's

negligence in strengthening education system misuse of the lapses by some mediocre teachers to

their maximum advantage leads to discontinuity of professional development among teachers.

Further training programs designed for orienting and refreshing the novice and the experienced

teaching fraternity has fallen short of the expected outcomes. These programs have become mere
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activities meant for ‘Career Advancement of Teachers' rather than becoming resources aimed at 

promoting real professional growth among individuals. Continuous Professional Development in

teaching is the need of the hour. It holds key to the future. It enhances the levels of competency,

induces self-confidence, and enriches the teacher-facilitator with necessary inputs for a better

work culture. It encompasses professional and moral responsibilities. It is obligatory on the part

of the teacher to give back to the society the benefits he has reaped through his rich profession.

English which holds the reins of Indian administration, education, innovation and business

entrepreneurship needs to be assimilated with the cultural ethos of the nation. Teachers of

English have to play a stupendous role towards this direction.

Objectives:

1. To consider teaching an eternal process of learning.

2. To help the learner develop into an efficient user of English.

3. To identify areas which hinder the efficacy of English.

Methods and Procedure:

Purely theoretical based on primary and secondary sources, observation and experience. Area

of research includes centers of higher learning, academic staff colleges, resource centers for

workshops and refresher courses, junior colleges and schools form samples for this presentation.

Results and discussion:

Teaching is an eternal process of learning. Teachers of English need to be away from self

contentment in matters of language acquisition. Native speakers of English have a vocabulary of

20,000-35,000 words. Worldwide users of English have a vocabulary of more than 1 million

#383



words. Individuals make use of 20,000-30,000 words. Such is the vastness of the application of 

words in English. Teachers of English need self-introspection in this area of vocabulary usage in

their personal and professional interaction. As a part of the CPD (Continuous Professional

Development), they need to focus on the four areas of language acquisition -listening, speaking,

reading and writing. This has to be inculcated at all levels of instruction, i.e. from K.G to P.G. In

the year 2015 government of Telangana State came up with the novel idea of introducing English

from the kindergarten stage in Telugu Medium schools. But it faced initial hiccups in the form of

shortage of qualified and competent English teachers. This has a cumulative effect on the career

of the student. He pursues under-graduation and later post-graduation without basic foundation

of the language.

The task of the college teacher becomes tough here. He finds it difficult to maintain a perfect

balance between the role of a teacher and a facilitator. Unless teacher becomes a continuous

learner he or she cannot overcome the situation. Learning plays a pivotal role in teaching that

adds value to society in various forms. The teacher can play the role of a teacher-educator. He

can impart language skills to fellow teachers by conducting workshops, crash courses, and

orientation and refresher programs. Thus an educational platform which tackles the dearth of

English teachers could be materialized. Besides, college teachers can play the special role of

academicians too. They must contribute scholarly articles on language for the academic welfare

of the society. Statistics of higher education in India shows that the percentage of research

among college teachers is very less. Few college teachers take interest in research as per UGC

records. They have a misconception that research is meant for university teachers only and their

job is instruction. Repetition becomes the forte of their teaching. They reproduce whatever they

have learnt at the initial stage of their appointment and spend a hassle-free professional life. Such

passive attitude of the teachers dilutes the standards of higher education. Unless they learn they
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cannot teach, unless they read they cannot write. These language skills if used effectively

contribute to the professional development of the teacher and will yield astounding results.

Measures for CPD:

Governing bodies have to introduce certain stringent measures making the mediocre teacher

focus on Continuous Professional Development.

0 Renewal of ‘Teaching License' based on the competency of the teacher has to be introduced.

0 Written/Oral test for assessing the levels of teaching/learning has to be conducted for

updating and upgrading of knowledge and skills.

0 Annual/incentive/additional increments have to be linked with individual performance based

on authentic sources.

0 Idea of pursuing research as part of CPD has to be encouraged.

0 Research has to be made part of teaching - through Minor/Major Research Projects.

0 Promotion and Career Advancement Scheme has to be linked with real classroom

performance of a teacher but not based on fictitious written records.

0 Recruitment at different levels to be made on competition and qualification not on mere

seniority (by exempting/waiving off qualifications).

0 NET/SET/TET has to be made mandatory for teaching at University, College & School.

To help the learner become an efficient user of English the teacher needs to be a continuous

learner. Continuous learning is possible in an environment of healthy interaction. But hardly

have we found interactive classrooms in institutions of higher learning. The reasons are very

familiar to us. Despite the difficulties the teacher comes across he or she has to impart the

language skills to the pupils. The teacher must be well versed with the elements of language-
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words, phrases, sentences, and discourse, as well as their structuring. Accuracy, fluency,

appropriacy needs proper focus. Literary skills have to be inculcated. Ability to use a dictionary,

reference books, as part of study skills has to be developed. These things get materialized with

lover of books. Serious and comprehensive reading is a prerequisite condition for CPD.

Measures:

1. Language laboratories have to be made part of regular teaching.

2. Teachers have to be insisted on power point presentations.

3. E-classrooms are to be used to the maximum extent possible.

4. Professional online communication has to be encouraged.

5. Digital boards for live classroom presentations have to be used.

Teachers face a series of obstacles in their journey towards Continuous Professional

Development. Professional Obstacles through stake holders in higher learning, Personal

Obstacles through family obligations hinder the progress of a teacher. Academic atmosphere at

college sometimes may be discouraging. English may not find proper allocation in the timetable.

Students may not ready for interaction with the teacher. But these are to be comprehended as

stepping stones to success.

Conclusion and implication of the study:

‘Continuous Professional Development of English Teachers' is a healthy concept designed to

improve the standards of both the teacher and the taught. It drives home the point that to be a

successful teacher one needs to be a successful learner. Teaching and learning go hand in hand.

This is the crux of CPD. It is unfortunate to state that certain institutions remain aloof from these

activities. Reasons may be plenty but they have to be assumed as challenges for a successful

career in teaching. An element of sympathy combined with a bit of patience is the minimum
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prerequisite condition for a successful career. Salary hike, increase in emoluments and incentive 

increments, pay revisions and enhancement of Grade Pay take place continuously. But in

consonance with these changes one expects a continuous change in the professional development

of a teacher more particularly an English teacher. This is due to the fact that a comprehensive

amount of the academic turmoil of the college student is with English. Under-graduate students

mostly hailing from rural areas face the brunt of the situation. Thus it becomes prerogative on the

part of the English teacher an enlightened member of the human society to focus on CPD for his

personal and professional enrichment. Continuous Professional Development secures credibility

and identity in the teaching community. Besides it heightens the responsibility of a teacher

towards acquiring more knowledge and skills for the academic welfare of the institution.

Learning through speech, reading, practice, communication, and interaction becomes part of his

career. CPD enables institutions of higher learning to thrive in society in spite of academic,

social and linguistic barriers.
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Abstract

It is obvious that language plays a key role in any educational system and English in

particular. A language is not only taught as a subject but also a medium of instruction for 

personality development, day to day transaction, utilitarian purposes so on and so forth.

Looking at the dire need of English at present scenario, an English language teacher 

shoulders additional responsibility for teaching different skills of the language and enable a

child to use this language both as a medium of learning and utilitarian purposes. It is

possible only when there will be quality language teaching, effective language teacher and 

acquisition rich environment. It is not a disagreement that the quality in education

demands a quality teacher and a quality teacher demands effective teacher training 

carried out by a quality teacher educator. Even after the formulation of policies the present

teacher education fails to produce quality teachers for an ever evolving world. It suffers

from the mind set of ‘training' rather than educating teachers to become professionals. In 

bridging the theory into practice a need for developing professionalism and competency

among teachers is seriously felt.

This paper is a reflective paper from the practical experience of the teacher educator

which discusses the drawbacks and status of pre-service training programmes at B.Ed 
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level in Odisha so far as language teaching is concerned and suggest some strategies to 

be adopted by the teacher educators through constructive teacher development

programme depending on language teaching and learning situation.

Key Words: Target language, teacher development programme, paradigm shift, teacher 

educator, language teacher.

INTRODUCTION:

What I hear, I forget.

What I hear and see, I remember a little.

What I hear, see and discuss, I begin to understand

What I hear, see, discuss and do, I acquire knowledge and skill.

What I teach to another, I master.

' Silberman-1956 As

stated by NCTE (1998) in Quality Concerns in Secondary Teacher Education —The teacher is the

most important element in any educational program. It is the teacher who is mainly responsible for

implementation of the educational process at any stage. Many policies were framed like University

Education Commission (1948-49) on Professional Education to introduction of NCF 2005, NCF for

teacher education by NCTE 2009 and some are at the door. Even after the formulation of policies

the present teacher education fails to produce quality teachers for a world of communication

technology. It suffers from the mind set of ‘training' rather than educating teachers to become 

professionals. “Training is given to circus performers or animals, but education to human beings”,
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says W.H. Kilpatric. In bridging the gap between theory and practice professional preparation of

teachers to meet the need of present teacher education programmes is seriously felt.

OBJECTIVES:

The objectives of this paper are to highlight the draw backs of the present teacher education

programme and certain strategies to adopt for improving training standard. In addition to that the

paper focuses on the new role of the teacher educator and the paradigm shift and practice paradigm

for bringing a change in our teacher training institutes.

What and Who of Teacher Education:

There will be no disagreement if it will be said that the excellence of the learners are determined

primarily by the competency, sensitivity and motivation of the teacher. In this light it is obvious that

quality of teaching and learning can be effective only when the teacher gets quality training at the

teacher education programme. The National Council of Teacher Education has defined teacher

education as - A program of education, research and teaching of persons from pre-primary to higher

education level. Teacher education is nothing but a program that aims at developing proficiency and

competency of the teacher to face the challenges therein.

To Goods Dictionary of Education, Teacher education means, “all the formal and non-formal

activities and experiences that help to qualify a person to assume responsibilities of a member of the

educational profession or to discharge his responsibilities more effectively”.

From 1996-1956, the program of teacher preparation was called teacher training. As W.H. Kilpatric

put it, “Training is given to animals and circus performers, while education is to human beings.”

For preparing teachers as professionals, teacher education encompasses teaching skills, sound

pedagogical knowledge and professional skills.
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Professional Skills

Pedagogical Skills Teaching Skills

Pedagogical skills include philosophical, sociological and psychological considerations that would

enable the teachers to have a sound basis for practicing the teaching skills in the classroom.

Professional skills include the techniques, strategies and approaches that would help teachers to

grow in the profession and also work towards the growth of the profession. It includes soft skills,

counselling skills, interpersonal skills, computer skills, information retrieving and management

skills and above all life- long learning skills.

Last but not the least teaching skills which include providing training and practice in various

techniques, approaches and strategies that would help the teachers to plan and impart instruction,

provide appropriate reinforcement and conduct effective classroom management skills, preparation

and use of instructional materials and communication skills.

OUR PRESENT TRAINING PROGRAMME:

Every year numbers of students are taking admission in B.Ed course with this hope that this

professional course will imbibe teaching skills so that they can be better teachers in future. This is

what our training institutes stand for. But the inside story is hard to believe. Classes are not held

properly; teacher educators are still suffering from the mind set of training but not educating.

Student- teachers are not involved in real activities and they are not getting the practical experience

how to deal with a component of teaching skill. Simply providing the theories and notes will not

develop their potentialities rather they will become what they were before taking admission. Now

the question arises. Where does lie the role and standard of our training institutes? Teaching

profession has become a cheating profession due to some dishonest stakeholders who have made it

a business hob by selling B.Ed degrees. They are less responsible rather than those who lack

teaching aptitude and want to be a teacher by getting a B.Ed certificate at the cost of a handsome

amount. Except Odisha, many private organizations in the country have been mushroomed in the
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past and provided B. Ed certificates to many candidates by taking a huge amount from them.

Around 16000 training colleges are there in India. Due to the substandard teaching style, teachers,

facilities, non uniformity of curriculum, quality of teaching-learning has been affected badly. That is

why NCTE recently has taken the step to stop such practices and close such colleges that never

abide its guidelines. From a recent data, it's been found that 12000 colleges have fulfilled the

criteria of NCTE but 4000 colleges have failed to do so. As a result NCTE has sent so-cause notice

to them. Though it is too late yet a welcome step to maintain quality in teacher education

programmes.

DRAWBACKS OF PRESENT TEACHER EDUCATIONP ROGRAMMES:

Our present teacher education despite many policies is still failing to produce quality teachers.

Some of the factors that affect teacher education badly are highlighted below.

LACK OF TEACHER EDUCATORS:

As it's been highlighted before that quality education demands a quality teacher and a quality

teacher demands effective teacher training carried out by a quality teacher educator. Our state is

running short of teacher educators in the current teacher training institutes under SCERT, Odisha.

Maximum training institutes are running without sufficient teachers and expecting quality teachers

in such a precarious condition is just like facing a wild storm. To meet the dire need of teachers

Govt passed an order to some govt colleges to open B.Ed courses in self-financing mode. The

colleges are amassing a lion's share from the students but they are not recruiting sufficient number

of teachers. This is the sorry status of today's teacher education institutes.

LACK OF ENGLISH PEDAGOGY LECTURERS:

Our present teacher education institutes are lacking effective language pedagogy lecturers. What

one needs to be an English language pedagogy lecturer as per the NCTE norms is an MA in English

and M.Ed having English pedagogy as specialization. As it is mentioned earlier that our teacher

education is running without sufficient teachers, the student teachers are not getting what they 
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deserve. In order to manage, the teacher educators who don't have that degree they are teaching

English methodology. One can imagine the situation. As a matter of fact our students are not able to

perform well in English because the teacher education institutes fail to produce quality language

teachers. B.Ed is a professional course and the responsibility of teacher training institutes is to

create professionals who will shoulder the responsibility of shaping the future of the country.

During my B.Ed and M.Ed, I found these problems. No one was serious about language class.

FAULTY APPROACH OF TEACHING-LEARNING PROCESS:

The biggest problem where our teacher education fails is the process of teaching learning process. It

is a dynamic process but our system has made it casual. It still suffers from the mind set of training

rather than educating. Theory is provided but teaching is practical. There occurs a huge gap. Rote

learning and dictating notes are still in prevail. We boast by saying we are following learning by

doing method but how? By providing notes, telling theories. The student teachers need hands on

experience and to meet that the teacher educators need to do activities that will stimulate teaching

skills. A soldier without mastering the war skills goes to the battle field and dies. This is what our

trainers and training institutes are doing. Before internship at least the teacher educators need to

present a lesson and ask them to teach in the class. Peer teaching and microteaching will be of

immense help in this situation. But it is history.

PRACTICE TEACHING or TEACHING PRACTICE or CHEATING PRACTICE?

Internship programme is meant for providing the student-teachers to carry out teaching learning

process practically. The effectiveness of one's teaching gets reflected there. This is where the

student-teachers practise teaching and get a firsthand experience about the real classroom situation.

But does it really happen? NCF 2005 puts emphasis on internship program. A student teacher needs

to teach around 6 months. RIEs are following and except them other institutes have made it a farce.

In the present B. Ed syllabus it is mentioned for 2 months. It feels bad to intimate within 3 weeks

they are completing. Many organizations that are selling B.Ed degrees and those who are buying a
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certificate without internship reflect our status of teaching learning process. It portrays the quality

of teaching-learning and teaching practice. This is the time where student teachers learn under the

guidance of the assigned supervisors where he/she learns the skills and master by overcoming his/

her weaknesses. But it hardly takes place.

TEACHING PRACTICE WITHOUT SUPERVISORS:

Internship programme is an effective programme during pre-service training. It is meant for the

student teachers to teach where he she develops teaching skills, professional skills and pedagogical

skills under the guidance of a supervisor. But what happens is incredible. Simply the lesson plans

are signed by the supervisors with a remark i.e.“lesson delivered”. In the ancient time, the pupils

were spending time in the Gurukul where ‘guru', the teacher in the present era was guiding the

pupils and they were carrying out the activities under his supervision. As a result we got students

like Arjun, Krishna, Ram and many more. The world has gone ahead of that time and so does

education system. But it fails to produce quality students and teachers. Without supervisors how can

a student-teacher know his strengths and weaknesses? NCF and its visions are in the document

itself but this is the documentation of present training institutes.

LACK OF SUPPORTING MATERIALS:

It encompasses ICT, TLMs, language lab, library facilities etc. They are discussed briefly.

ICT:

It is the call of the day. Integrating technology in teaching learning process not only creates interest

but also makes teaching learning meaningful and effective. During my M.Ed I wanted to make use

of ICT in teaching language but I was informed by friends that it is notified not to make use of ICT.

But I asked the teacher in charge. The words were “If you will take the projector and sound box,

there is a chance of being stolen.” But I was allowed. I used because I wanted to do something new.

But other colleagues were demotivated by the notice. Self-finacing colleges that opened last year

i.e.2016 have not provided a smart classroom in return of the huge amount they have amassed from
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the students. There is a special paper about ICT in 2nd year of B.Ed. How will it be transacted

without the materials.

TLMs:

Innovative TLMs are not provided to the students. Self-financing colleges don't provide TLMs in

time. Govt institutes lack. Then how can we think of quality teaching and teacher. ICT is an

innovative TLM but the idea of using it is still a day dream in such institutes.

LANGUAGE LAB:

Language lab both helps in language teaching and learning. It helps in developing listening and

speaking especially. It provides an acquisition rich environment where a student teacher can

develop proper pronunciation and language faculties. But till date our Govt is not thinking of this.

What will happen in framing policies? What we need is translating the vision into realities.

LIBRARY:

It is an important part of teaching institutes. There is a saying, “Poor people have big TVs at home

but rich people have big libraries”. Both Govt and Self-financing colleges are lacking such

facilities.

Time To Think of A Change:

It is high time to think of a change to bring evolution in teaching-learning process at B.Ed level

with the help of innovative approaches so that the student teachers will develop a healthy mindset

towards teaching profession especially towards language classroom where they will learn the target

language for utilitarian purposes say for developing personality, creating opportunities for getting

employed, exploring a new horizon in the field of employment growth, a cosy and prosperous life,

extending business entrepreneurship across the globe etc.

ROLE OF THE LANGUAGE TEACHER IN BRINGING THE CHANGE:

NCTE (1998) in Quality Concerns in Secondary Teacher Education states, “The teacher is the most

important element in any educational program. It is the teacher who is mainly responsible for
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implementation of the educational process at any stage”. In addition to that the Education

Commission (1964-66) says, “The destiny of India is being shaped in her classroom.” In this regard

the role of the Language teacher is noteworthy in making a skill India. It is the teacher who knows

the way, does the way and shows the way. Drawing the attention of the learners towards language

depends on the various aspects of the teacher. They are:

1. voice modulation

2. articulation of speech sounds

3. Intonation

4. Stress time rhythm

5. Word accent

6. Innovative approach and usage of ICT in teaching language

7. Teaching various components with activities

8. Making use of Role Play, Vocabulary and Language Games

9. Making use of ICT in developing certain skills

10. Providing opportunities for developing speaking skills

STRATEGIES:

Following strategies can be adopted for enhancing the teaching skills of the student-teachers.

Usage of Photographs/ Flash Cards:

A teacher can make language learning meaningful by using photographs or flashcards during

teaching - learning process. For ex: The dog is running. A teacher needs to link the theory into

practice by showing the picture of a dog in running posture which will stimulate meaningful

learning. A child can talk about the picture freely with the help of learning materials.

Role Plays:

The topics in the textbooks can be joyful in learning by the help of role plays. It may be intra, inter

or group communication. The teacher's duty is to facilitate learning by creating the opportunity for
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the children for effective communication. He/she has to remain involved in the whole process of

teaching-learning. Role play is authentic so far as its nature is concerned. And it is a joy to learn.

The only thing the teacher needs is to know how to carry it out by making it meaningful.

Teaching Grammar through Language Games:

It is well known that we follow descriptive approach in teaching grammar. Definitions are followed

by some exercises where the children are passive learners. Language games will drive away

boredom; stimulate interest for language learning and develops participation fully. By doing so the

children not only learns but also develops interest for language class.

Use of Jolly-Phonics:

Since time immemorial our teachers have been teaching the words say ‘A' for apple ‘b' for ball etc

which is bit deviation of teaching English pronunciation to beginners. Jolly phonics in this regard

provides a plat form for teaching children through audio-visual pictures along with sounds which

the letters have. As a matter of fact the target language will be fun to learn.

Developing Vocabulary through Games:

Without a good amount of words a child can't express himself/herself.

For ex: Word Invention

Role of the Teacher: The teacher writes a word i.e. LION on the board and instructs to frame new

words by using each letter once. The words will be: IN, NO, ON etc. He can divide the class into

groups and assign one word from the book to the groups. The group that produces more words will

be the winner.

By doing so the teacher not only creates an opportunity for developing vocabulary but also interest

for language class.

Speaking Activities:

The teacher should design various speaking activities for developing the productive skills like

speaking and writing. Some sample speaking activities like Knowing Each Other, Introduction Role
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Play, Story Telling and Retelling, Dumb Charade etc. It creates interest for learning language

effectively.

What can be done to make the language classrooms vibrant?

In short, for the development of the language experience, a teacher has a very crucial role to play. It

largely banks on the training of the teacher and his own experience, understanding, and innovations

which help him in choosing different types of suitable teaching strategies keeping teaching and

learning situations in mind.

CONSTRUCTIVE TEACHER DEVELOPMENT PROGRAMME:

It is through constructive teacher development programme we can bridge the gap between theory

and practice. A paradigm shift in acquainting the elementary teachers to develop their linguistic and

phonetic ability along with updated ELT methodologies for a live classroom is seriously felt. In a

country like India, problems concerning the teaching of languages in early childhood education are

immense. Though adequate time is allotted for the teaching of languages in the elementary schools,

yet language teaching is not done in the right spirit. Language teachers are not properly trained in

the teaching of languages. Teachers Training Colleges have not given adequate attention to the

subject of language teaching. Both in-service and pre-service teachers need to be well trained from

time to time by teacher development programmes. Aims and objectives of language teaching must

be clearly drawn and the language teacher must be trained in the language teaching methods.

Constructivist teacher development programme by the help of DIETs, CRCs, BRCs, SCERT, RIEs

and NCERT will meet the need of the hour.

NEW ROLE for TEACHER EDUCATOR in PROFESSIONAL PREPARATION of

TEACHERS:

For quality teacher and language teaching to bridge the gap between theory and practice, the

conventional approach of the teacher educator has to be changed. They should come out of the shell
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to impart quality language teaching in true spirit to realise the broad aims and objectives of the

target language. The main focus of the teacher educator should be on:

1. Providing hands on experience for carrying out activities to enliven the students.

2. Creating such learning experiences for student teachers that aid in the development of

teaching-learning process.

3. Updating knowledge and new methods for further reflection and professional development.

4. Making use of language games to teach grammar and develop vocabulary instead of using

traditional approach.

5. Using ICT in teaching language

6. Involving the student teachers in different speaking activities for developing speaking skill

among students.

7. Acquainting the phonemes of English for quality language teaching with constructive

feedbacks so that they can teach in the right manner in the class.

8. Creating a child-centric class but not a teacher-centric.

9. Linking four skills while teaching language.

10. Developing four skills through activities.

Keeping in mind the above changing roles of teacher educators the paradigm shifts from the 

conventional approach to modern approach.

PARADIGM SHIFT:

For quality language teaching the paradigm needs to shift in the following manner.

FROM TO
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PRACTICE PARADIGM:

The training process for pre and in-service teachers can be carryout out in the following manner.

TRAINING

PROCESS OF 

P R E & I N - 

SERVICE

TEACHERS

Active participation Observing real classroom Emphasis on integration (ICT)

1. Active participation of each and every student-teacher.

2. Emphasis on integrating theory and practice.

3. Skill based teaching will be carried out throughout for interlinking the skills.

4. Opportunities for trainees to share and reflect.
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5. Consistent training on the basis of feedback before going to real classroom situation.

6. Observing the real classroom and providing constructive feedback for further improvement.

CONCLUSION:

What we need to bring a sea change in teaching learning process is just a change of mindset.

Teaching profession is the noblest profession because it creates other professions. Our students are

far behind in mastering the target language. In order to curb this problem we need to follow

constructive teacher training programme that can produce quality teachers for the future

generations. Unless our teacher education produces quality teachers by providing quality training to

the pre-service teachers and in-service teachers, expecting quality education will be a day dream.
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Abstract

As the Internet evolves and the access to it becomes near universal, the options for both English

language teachers and teacher educators to develop professionally are changing and broadening. It

was widely believed and expected that continuing professional development (CPD) of English

language teachers takes place mainly in formal CPD contexts like conferences, seminars,

workshops, etc. In the new electronic professional development (e-PD) paradigm, where the

Internet plays a central role, flexibility across time and space is improving and new forms of

interaction are beginning to gain credibility. Teachers also report of incidental CPD while taking

part on social media websites, online discussion forums, etc. which are primarily not intended for
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learning. This paper explores how English language teachers make use of Blogs for their CPD.

Blogs are a powerful way of organising one's thoughts and publishing them online for the whole

world to read. The study used an online questionnaire to collect data from English language

teachers who teach in different parts of the world on the range of Blogging activities that could

contribute to CPD. The data were analysed using the theories of affordances and ‘community of

practice'. The study reveals the range of CPD activities which teachers perform using Blogs and

discusses the ways in which four affordances available on Blogs viz. communication, learning,

technological and social play a major role in making CPD using Blogs possible. Thus, the study

presents blogging activities as a valid means for CPD.

Keywords: electronic professional development (e-PD), community of practice, online learning

Introduction

The Internet allows users to access a variety of online platforms; set up a shared spaced for

collaboration; and add, manipulate, and create a body of knowledge. In such a scenario, the issue of

how English language teachers develop themselves professionally using the Internet is a pertinent

one. It is important to explore whether English language teachers and teacher educators are aware of

as well as utilize the potential which the Internet has for their professional development. Further, the

issue of how English language teachers use online platforms for their professional development

merits investigation. This paper explores how English language teachers make use of Blogs, which

allow users to organise their thoughts and publish them online for the whole world to read, for their

CPD. Through the study, an attempt is made to identify the activities that these teachers engage with

on blogs for their professional development. Such an attempt is not only appropriate, but essential

as well when one thinks of the role the Internet plays in supporting the English language teachers'

professional development needs and aspirations. The study explores how online learning

communities are formed using blogs. Finally, the study seeks to investigate the affordances that

sustain teachers' interest in e-PD.

Continuing Professional Development
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Continuing Professional Development (CPD) can loosely be defined as any form of activity that is

designed to enhance one's knowledge, skills, competency or even one's career progression. Just as

there is inherent value in the formal forms of CPD such as joining courses, certification, joining

professional organisations, etc. there is equally good value in informal vistas of learning. Day

(1999) offers a widely cited definition of CPD, according to which it includes:

all natural learning experiences and those conscious and planned activities which are

intended to be of direct or indirect benefit to the individual, group or school and which

contribute through these to the quality of education in the classroom. It is the process by

which, alone and with others, teachers ... acquire and develop critically the knowledge,

skills and emotional intelligence essential to good professional thinking, planning and

practice. (p. 4)

Several important elements of CPD are highlighted in this definition. First, it regards both natural 

and planned activities as part of CPD and evaluates the activities on the basis of how they benefit

the individual, group or school as well as the quality of education in the classroom. Second, the

definition is also clear about the ways in which CPD can happen - either individually or in groups.

Third, there are several things addressed through CPD such as knowledge, skills, emotions, and

thinking.

Theoretical Framework

Affordances

Affordance can be defined as a quality of an object, or an environment, which allows an individual

to perform an action. For instance, the handle on a tea cup provides an affordance for holding. In

technology affordance is a unique provision that, when used appropriately, would allow the features

of a technological tool to be integrated with the learning process to actualize desirable learning

behaviour. For the purpose of this study only four distinct types of affordances were focused. These
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are: (1) social affordance, (2) communicative affordance, (3) technological affordance, and (4)

learning affordance.

Communities of Practice

Wenger (2012) defines a community of practice as a group of people who share a “concern or

passion for something they do and they learn how to do it better as they interact regularly”. What

characterizes communities of practice is a shared commitment for a particular practice that creates

an interactional network that enables and promotes knowledge sharing and professional

development (Hoadley & Pea, 2002; Wenger, 1998; Wenger, White, & Smith, 2009). Research has

shown that communities of practice exist in online environments (Dennen, 2008; Hur & Brush,

2009; Wenger, White, & Smith, 2009).

Research Methodology

The subjects for the present study were English language teachers from different countries

including India. These teachers were chosen based on their willingness to be a part of the study.

Description of the Methodology

The methodology that was used for the study is digital ethnography. The researchers were a part of

the online settings that were studied. This helped the researchers to observe and understand the

dynamics of the milieu studied from a very close angle. In social sciences ethnography involves a

holistic description of cultural environment (Singer, 2009). It comprises studying people in their

own cultural environment through intensive fieldwork and involves in-depth investigation. Virtual

ethnography is the practice of ethnography, but in a virtual or online setting (Bosch, 2009).

Questionnaire

A questionnaire was designed to understand the activities that English language teachers engage

with on blog platforms for their professional development. The questionnaire was sent to over 200
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English language teachers via email, social networking platforms, microblogging sites, and blogs.

An online appeal was also made to share the survey with teacher communities and learning

networks. Through the questionnaire an attempt was made to find out the activities that teachers do

online in order to meet their continuing professional development needs.

The questionnaire had four sections. In the first section personal details of the participants such as

their name, gender, age group, country where they teach, and the level at which they teach were

sought. These details were gathered to get a general demographic feel of the English language

teachers who participated in the study. In the next section, the participants were asked to choose the

frequency at which they accessed blogs - many times a day, once every day, once in a few days,

rarely, and never. In the third section, all the activities that were possible on blogs were listed with

an option for the participants to add their own activities which were not listed. The aim here was to

be able to arrive at a complete picture of the activities possible on blogs. Since the online

observation was to follow in the next phase only “Yes/No” questions were given against each of the

possible activities. The final section of the questionnaire, sought participants' consent for observing

their public online behaviour in the platforms that they use. Only those participants who agreed to

this were involved in the next phase of the study.

Online Observation

Since the participants were all operating in an online environment, it became mandatory for the

researchers to observe and document their digital practices in blogs. A record of the online public

activities on blogs was made for over a period of six months and field notes were prepared.

Results and Discussion

Responses

Out of the 84 participants who conveyed willingness to participate in the study, only 66 were found

using blogs for their professional development. Of the 66 teachers who were using blogs for CPD,

91.3% maintained a blog of their own. Those who responded that they have a blog were asked to

leave the website address of their blog for further online observation. To the question whether they
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read ELT blogs 100% of them claimed that they do and when prompted in the question to leave the

web address of the blog(s) that they read they mentioned the ELT blogs that they read.

Communities of Practice

A professional development practice found among those who use blogs for CPD was sharing

interesting blog posts with the members of their own Personal Learning Network (PLN), thereby

enabling more visibility to the post as well as the blogger. A close observation of the many online

teacher communities proved that this was an essential community building exercise - a way by

which teachers identified with their PLN and felt wanted and cared for which in turn strengthened

their affiliation to the PLN. 95.7% teachers replied that they shared the blog posts that they found

useful with their communities spread across many online platforms. Over a period of time a

community of bloggers emerges in which the community members support each other. Using blogs,

learning communities were formed, built, and sustained and these communities often spilled over to

other online platforms as well.

Affordances

The online observations were analysed using the theory of affordances that support professional

development activities through blogs.

Communicative Affordance

The communicative affordance to which the blogs lend themselves through which one can publish

articles in a media-rich environment was observed in several ELT bloggers' posts. Through the

blogs, teachers shared with other English language teachers the many ways in which they learned

online with adequate examples. Some of the blog posts shared by participating teachers in this

regard are discussed here. In “IH Director of Studies Conference 2015” Teacher 89 summarised the

highlights of the conference sessions that she attended. In a blog post titled “The English they can't

do without” Teacher 72 shared with other English language teachers his experience of attending two

international ESP conferences.

Learning Affordance
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The varied frequency at which teachers blog can be regarded as a learning affordance of the

platform. The bloggers do not put themselves under pressure to publish all the time. Instead they

allowed generous incubation time for the ideas to develop fully and blogged when they were ready.

Teacher 89 kept some of the blog posts as resources for courses such as CELTA and Delta and

provided updates from time to time. In “Mentor Me! (or can I just get on with it?)” Teacher 81

reflected on his experiences as a mentor and asked whether when we mentor other teachers we were

always asking the right questions. He conducted a poll as part of the blog post to collect information

on trainee teachers. By reflecting on the topic of mentoring, Teacher 81 made use of the learning

affordance in blogs.

Social Affordance

It is when the same activity is undertaken by a community of teachers that learning acquires a social

nature. “#5TeachingChallenges” was about an online campaign that Cambridge English website had

launched for teachers. Teacher 81 shared his experience of participating in the campaign,

summarised the five challenges that await English teachers who sign up, posted a promotional video

on the campaign, and exhorted other teachers to join. He made use of the social affordance of blogs

to appeal to the members of his online learning communities to engage in a professional 

development activity. In “Words with Multiple Meanings” Teacher 81 used an infograph he found 

online and presented three ways of exploiting it in a classroom. Here Teacher 81 made use of the

social affordance. The learning affordance of blogs helped other English language teachers to adopt

infograph for their classroom and reflect on the success/failure of the ideas.

Technological Affordance

Blogs support conversations and these conversations need not be synchronous. Instead blogs keep a

record of those conversations - a technological affordance available on the blog platform - which

can be returned to at any time. Depending on the notification settings the people involved in the

conversation are sent alerts about the latest conversations so that they can participate - a
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combination of technological and communicative affordances. Teacher 30 maintained a blog post

that lists upcoming webinars and whenever a new webinar was announced it was added to the

existing webinar list making the list dynamic rather than static - reflecting the very nature of

learning. The technological affordance that supports this is the feature to edit blog posts.

Implications of the Study

The findings related to the use of blogs implied that even teachers who did not want to blog found

the act of reading other teachers' blogs professionally rewarding. Educational institutions and

governments can include readings from blogs along with academic readings, acknowledging and

accepting blogs as professional writing. They can also start an online repository of interesting blogs

and blog posts, and can arrange them thematically so that teachers can access them easily at one

place.

Conclusion

A significant finding from the data was that ELT bloggers found the process of blogging

intrinsically rewarding. They regarded it as a means to reflect on the professional issues they

encountered. In short, from the data it was clear that the English language teachers regarded blogs

as a ready and easily available resource for their professional development. They either blogged or

read others' blogs. The platform was also used as a means for self-determined learning as well as

reflection making use of the real and perceived affordances of the platform. Learning communities

were formed around the blogs which in turn fed into the professional development of teachers.
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English language is a conglomeration of many cultures, knowledge, art, technology and economy.

As a result, the hegemony of English language over the globe demands for innovative ways of

teaching English in schools of India. Integrating the various techniques for a productive classroom

situation has become the need of the hour. So, the present paper was sought to analyze effective

teaching strategies for a constructivist classroom with regard to the 5E instructional model in

education. The procedure involved the use of newspapers and one of the most quintessential genres

of literature through the project method. The emphasis was on the practicality of teaching ‘Indian

Writing in English' poems to secondary school students in their immediate environment. By using

newspapers as one of the major tools for introducing students to the nuances of linguistic

construction, the study aimed to foster the love of English language amongst them. The project

method integrated the two aids to give students a deeper insight into the subject-matter through a

play-way method. The whole idea behind amalgamating these three diverse strategies for diverse

learners was to convey a sense of escalation in teaching methodology of the English language in the

21st century. This study ultimately vied for a pragmatic approach in classroom teaching practice to

ensure sustainable development and a growth mindset of the young student populace.

Keywords: constructivism, 5E model, diverse strategies, project method, pragmatism

Introduction:

Language learning, be it any regional language of India or the English language, begins

formally with nursery rhymes and short poems especially to help learners at a young age to grasp

the language through music as well as develop their interest in the target language. Rhythm plays an

important role to retain the attention of learners and thereby develop their interest at a very young

age, when formal schooling begins. This forms the ground for the primary language learning at a

very early age with its first skill of listening already playing an important role without the learners'

conscious awareness of it. When the learners are given a chance to enact, or to speak after certain

level of listening practice, they do come up with their own sentences, irrespective of grammatical
413



errors that are equally significant for learning. This gives teachers an idea of their learning process

and how their cognitive skill is at work. Today's students, who are constantly connected to the

world phenomena through technology, anticipate diverse viewpoints to share their own knowledge

and personal experiences. Respecting individual differences has become the prime requirement in

the field of English Language Teaching. Therefore, a study was undertaken on lower secondary

students to inculcate the principles of utility, interest and integration through the project method.

Objectives:

1. To enable teachers to teach poetry through innovative ways and strategies and facilitate

constructive learning in students

2. To increase the learners' interest further in co-curricular poems as well as newspapers

through active participation, leading them to use English outside the classrooms

3. To enhance critical thinking and problem solving skills among secondary school learners

through investigative learning and scientific inquiry

4. To enable learners to compose their own poems through seemingly unconventional means,

the newspapers

Methods and procedure:

There was a need felt to make the target group realise the dynamic nature of knowledge

through ‘learning by doing' method. The project method revolved around poetry as the major tool to 

enhance language skills. Leading newspapers like The Indian Express, The Times of India, The 

Hindu and Sakaal Times, an English language newspaper published from Pune, were used as

teaching aids. The study began by selecting three English poems composed by Indian authors so

that the learners could relate to the subject-matter.
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According to Creative Construction Hypothesis developed by Stephen Krashen (1982),

children form mental representations of the structures of the target language on the basis of the

experience gathered from the environment in which they grow. The poems selected for standards

8th, 9th and 10th were ‘Do not be Afraid of the Dark' by Ruskin Bond, ‘Night of the Scorpion' by

Nissim Ezekiel and ‘Where the Mind is Without Fear' by Rabindranath Tagore respectively. The

class was divided into groups of four or five with an aim to successfully incorporate the 5 E 

Instruction Model developed by Roger Bybee (2009), namely ‘Engage', ‘Explore', ‘Explain', 

‘Elaborate' and ‘Evaluate'. This model is based on constructivist learning theory which states that

students learn best when they are allowed to work out explanations for themselves over time

through a variety of learning experiences structured by the teacher.

To provide a ‘funnel in' into the theme as well as the topic statement, the eighth standard

students were first asked some general questions on ‘fear'. Then one group went through the

newspaper looking out for fear-related news whereas the other group was engaged in collecting

images and expressions of fear from the newspaper. Simultaneously, one group, after having a silent

reading, was asked to explain the main idea of the poem. Another group answered comprehension

questions by elaborating on the teacher's probe into fears that students face in real life situations.

Finally, the last group got sub-divided out of which, one, musically recited the poem by focusing on

figures of speech like alliteration, repetition and personification and the other composed a small

poem out of newspaper cut-outs on a similar theme.

The discussion of the selected poem for standard ninth began with an interview session by

letting students delve into concepts of stings, bites, etc. Then it moved on to projecting a flashcard

of the scorpion, where one group was asked to circle words related to the picture in the newspaper

(kind of an association game) and the other group was asked to create blackout poetry (using a

black marker, redacting words from the newspaper until a poem is formed). The next group was
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asked to explain synonyms, antonyms and tenses from the given text. Further, the following

situation was given - ‘You have been stung by a honey-bee and all your family members are trying

to reduce the pain and prevent skin inflammation'; one group was asked to build a story on the same

while the next went ahead by role-playing the situation.

Nature is indeed the best teacher and elicitor. To prove this dictum, the tenth standard

students were taken near a compound wall in the neighbourhood and were asked to observe the wall

for a minute and write words that came to their mind, in the form of a lexical set. To further explore

their levels of curiosity, with the help of newspapers, they were asked to make a collage of images

containing a fence or a wall or people from different states and nationalities. Later, one group did a

choral presentation of the given poem and another group wrote an essay on, ‘The borders that I wish

to remove in my school and society'. The discussion ended with evaluations of one group debating

on the topic ‘Should there be borders among countries' and another doing a group discussion on the

topic ‘Quarrels: the dividing force in our life'.

Results and discussion:

Students enjoyed innovations like the rapid fire, blackout poetry, story building and role-

play integrated into the poetry lesson. They were not just enthusiastic but also immersed in

activities. While teaching excerpts from the selected poems, students could actually feel a sense of

relativity with the text as the poems were heavily loaded with elements of the Indian environment,

values and rituals. The explanations came alive with students riding high on their previously

explored knowledge which later, they could elaborate more constructively and extend more

imaginatively.

In the ‘evaluation' stage, an extensive use of the figurative language was witnessed in the

narratives and descriptions provided in the write-ups. The move from individual to group study
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enhanced cooperative learning and provided everybody in the class a chance to participate

productively. Throughout the process, the teacher played the role of a facilitator by providing

students quality time to think and reflect. After carefully listening to the reasonable responses

provided by them, the teacher took that as a launch pad to build upon some practical discussion

among students.

Conclusion and implications of the study:

The study truly enabled self-expression by allowing learning to happen beyond the walls of

the classroom. In a natural setting and through realistic and experiential learning, the target group

was able to understand the meaning of the poem, elaborate the notions by relating them to particular

events happening in their lives, use poetic language in communication and even create a poem. The

effective teaching strategies gave the diverse learners, ever-broadening tools to keep learning but,

without dismissing the role of the teacher.

Poetry provided the platform to improve language skills as well as H.O.T.S (Higher Order

Thinking Skills). Newspapers, the storehouse of knowledge, helped improve the grammar and

vocabulary of students. But, most importantly, poems blended with newspapers, genuinely opened

avenues for listening and speaking skills of students which is crucial for good communication to

take place. The study, with its holistic approach, can be applied to any age group with minor

modifications in the activities. It also can be incorporated with the drawing classes where, students

can be asked to draw pictures related to the poems they have discussed, which will make the

drawing lessons theme-based and students would have a golden opportunity to implement their own

understanding in a creative way.

The whole endeavour was to go against absolutism and do something out of the box with the

pragmatic ideal embedded into the project. Interestingly, other subjects taught at the school level,
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also can be linked with the project method as English remains the medium of instruction

ubiquitously. Additionally, other facets of the English language too could be developed by using

poetry along with newspapers. If this kind of education makes learning purposeful under a creative

curriculum, then would it not lead us towards the path of sustainable development?
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Abstract:

A Classroom is said to be Constructive when it runs by the aid of Constructive Teaching- learning

methods. Constructive teaching is based on the Constructive Learning Theory. This Method of

teaching advocates and encourages learners to actively participate in meaning- making and

knowledge-construction process in contrast to passively receiving information. A teaching strategy

comprises the principles and methods used for teaching-learning instructions. The choice of

teaching Strategies greatly affect the outcome of teaching learning process.

The present article attempts to investigate and study the effective Teaching Strategies for

Constructive Classroom. It attempts to study the prevailing Indian Teaching Strategies in English. It
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also try to explore the innovative Strategies applied in Indian and Western Schools. Further, this

article tries to explain the teaching Strategies with regards to Indian Policies and recommendations.

Keywords:- Constructive Classroom, Teaching Strategies, Constructive Learning Theory

Introductions:

The concept of constructive classroom is based on the theory of constructivism. Constructivism is

basically a theory based on observation and scientific study, about how people learn. It says that

people construct their own understanding and knowledge of the world, through experiencing things

and reflecting on those experiences. Constructive classroom runs on constructive learning theory.

According to this theory, learning takes place upon knowledge that a student already knows and this

prior knowledge is known as schema. As all the learning takes place through pre- existing schemata,

constructivist advocates that that learning is more effective in which a student himself/herself is

involved and engaged in the learning process rather than being a passive listener. The characteristics

of constructive classroom according to Audray gray are as follows-

1. The learners are actively involved.

2. The environment is democratic.

3. The activities are interactive and student centered.

4. The teacher facilitates a process of learning.

Modeling, coaching and scaffolding are the three major roles of the teacher that are identified by

David Jonassen to support the students in constructivist learning environments.

A comprehensive range of teaching methods and strategies claim to be based on constructivist

learning theory. Mangal and Mangal (2013) in their book ‘Essentials of Educational Technology'

define teaching strategies as follows- “Teaching strategies may stand for the plans, means and
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specific ways especially devised and employed by the teachers for guiding, directing and showing

path to the learners for the realization of the set instructional or teaching- learning of objectives.”

There are number of teaching strategies that are used by the teachers to carry out the work of

teaching learning effectively.

Objectives:

1. To know the effectiveness of the two teaching strategies i.e. Group Discussion and Question 

Answer Strategy through Achievement test among Group ‘A' students.

2. To know the effectiveness of the two teaching strategies i.e. Independent study and 

Assignment Strategy through Achievement test among Group ‘B' students.

3. To compare the effectiveness of the teaching strategies of Group ‘A' and Group ‘B' through

Achievement test.

Hypothesis:

There is no significant difference between the achievement of group ‘A' and Group ‘B' students

Methods and Procedures:

Methods- For the present research process, survey method has been used by the researcher.

Population- The population for this research work is class IXth students of Darbhanga town.

Sample- Sixty students, thirty in each of the two groups A and B, from class IXth of DPS Darbhanga

has been taken as the sample for this research project.

Sampling: Simple Random Sampling is used by the researcher to carry out the present research

process.

Tools- Self made Achievement Test

Data collection method- For the present research process, Test Method has been applied as a data

collection method by the researcher. To collect the data, researcher has divided sixty students of

class IXth in to two equal groups creating two different classrooms which was then taught on the
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basis of constructive learning theory. The two constructive classrooms, Group ‘A' and Group ‘B',

thus formed were taught by four different teaching strategies used for English teaching. Each class

was 45 minutes duration. Group Discussion Strategy and Question Answer strategy were adopted to

teach Group ‘A' students where as for Group ‘B' Independent Teaching Strategy and Assignment

Strategy were used after the teaching process was over, students were provided with self

Achievement test and were asked to write the answers in the test booklets. The answered booklets

were then evaluated by the researcher and the scores thus gained were used for the Data Analysis.

Data Analysis Method- Quantitative method has been used as the data analysis method. For the

statistical analysis purpose, mean, standard-deviation and t- test were calculated.

From the above table, we can see that on the degree of freedom 58, the value of t at 0.5 significant

level is 2 and the value of t at 0.1 significant level is 2.66 is much less then, the calculated value of t

obtained from statistical analysis. Therefore, there is a significant difference between mean 1 and

mean 2 which shows the effectiveness of group A teaching strategy used for English teaching over

group B teaching strategies.

The above table can also be represented through the bar graph as given below.
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Bar Graph representing mean of teaching strategies of Group A & Group B

Conclusion and Implication of the study:

After testing the hypothesis of the present research work, researcher found that there was a

significant difference between the achievements of Group ‘A' and Group ‘B'. Therefore the

hypothesis of the present research work that “There is no significant difference between the

achievement of Group ‘A' and Group ‘B' students” gets rejected. Hence, the researcher is able to

conclude that the English Teaching Strategies used for Group ‘A' is more effective than the English

Teaching Strategies for Group ‘B' and its significant effect is seen on the achievements of the

Group ‘A' students. Thus, Group Discussion and Question Answer Strategy are suggested by the

researcher to the English teachers as the effective teaching strategies to carry out teaching learning

process. This research can further be carried out in order to research and investigate the effective

teaching strategies for different subjects. Further researcher can also investigate the effective

teaching strategies in the schools of urban and rural areas.
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Abstract:

It is decades since the curriculum of higher secondary schools in Kerala was rewritten along

the line of constructivist thoughts. So it would be appropriate to have a stock taking of the progress

and issues related to the implementation. Even though the theoretical foundations of constructivism

can be traced back to the beginning of the last century, it developed only towards the end of the

century as a pedagogical movement. At present, constructivism has been adopted in various parts of

the world with varying shades. In the school curricula of Kerala, the constructivism became the

main guiding principle in 2007, when the entire textbooks were revised in accordance with the

guidelines of NCF2005.

The new curriculum envisages facilitating pupils to construct knowledge by making use of

available resource in their immediate social environment. But in practice, much is left to be desired.

Most of the teachers are clueless about the vision and techniques which can be adopted in a

constructivist English classroom. Apathy and the lack of confidence in their use of the language are

other reasons. Continuous and Comprehensive Evaluation (CCE) which should have been a binding 
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framework for incorporating and ensuring process-oriented and activity-filled learning pattern is

completely discarded. Another area of weakness is the textbook which should be seen as a

realization of the curriculum in concrete terms. By selecting and including some stock pieces of

literature on canonical or thematic basis the opportunity for the learners to identify with, involve in

and respond to the content of the material is lost. The exercises meant for comprehension of

passages and studies of grammar do not justify the basic visions of constructive thoughts. The

general treatment of the material doesn't rise above the behaviorist pattern of memory based

questions and surface level exercises. All these factors compel one to have a relook at the

implementation of English curriculum of higher secondary classes of Kerala.

Keywords: constructivism, behaviorism, process oriented language learning

Introduction

The quality of English language teaching and learning is a crucial aspect of general

education in Kerala. The society has always given immense importance for English education. This

is evident from the fact that increasing number of English medium private schools and English

medium divisions in government - aided schools in the state. Kerala is one of the pioneering states

where English education was started during the British Era. Improving the quality of English

language education was the prime aim of the successive governments of the state. Various

innovative methods and strategies have been conceptualized and implemented towards this end.

Higher secondary is the terminal section of school education. After plus two the students

would be joining arts, science or professional courses where the focus is on elective subjects. So,

the students are expected to build a strong foundation in English during their plus two education.

Score obtained in higher secondary exam is the basis of admission for various degree and diploma

courses. Ensuring the proficiency and competency in the use of language at the end of higher

secondary is very detrimental for the learners.
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The constructivist curriculum was introduced in Kerala in 2007-2008 in accordance with the

guidelines laid down by NCF 2005 and KCF 2007. School curriculum underwent an overhaul with

the introduction of DPEP in 1995. Various innovations like SLAP (Second Language Acquisition

Program) and RACE (Rapid Acquisition of Competency in English) were experimented before the

introduction of a comprehensive constructive curriculum in 2007. It was followed by a concerted

effort of the government in its implementation by roping in agencies like NCERT, DIET, SSA and

various local self-governments. As the new curriculum was a clear break from the past, it had to

face a vehement criticism from different segments of the civil society. But the effect of new

thinking towards constructivist paradigm was accepted in essence and its features were either

detained or adapted in the successive curriculums reforms. The present textbook and the curriculum

were introduced in 2015-2016 in higher secondary classes. Therefore, it would a worthwhile

exercise to evaluate the present textbooks and its curriculum and check how far they represented the

proposed pedagogic principles they propose and to examine how far these principles reflected in the

classroom practices.

Theoretical Perspective

Constructivism emerged as a theory in response to the behaviorist assumptions of

knowledge building which was in prevalence until the first half of the last century. The chief

proponents of constructivism were Jean Piaget, Vygotsky and Bruner. The basic presumption is that

knowledge is basically a meaning making process. “Knowledge is the rational process of making

sense of experiences. Rationality is the fundamental faculty of the human mind” (Astington, 6).

“Knowledge is not passively received but built up by the cognizing subject” (Glasersfeld, Radical,
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7). That means individuals actively construct knowledge within the premises of his or her personal 

perceptions by assimilating and accommodating new ideas and experiences into the existing

schemata. Constructivist theories emerged as part of ‘cognitive revolution' movement arisen in 50's

and 60's. Before that behaviorist assumption had wider acceptance in the field of psychology and

education. Behaviorism assumed that external objective knowledge can be imparted to the learner

who is ready to passively receive and encode it in his or her mind. Learning, according to

behaviorism was an observable behavioral change that can be affected by selective application of

stimuli. The learner's mind is considered to be ‘a blank slate' or ‘tabula rasa' which should be filled

by the teacher with the unquestioned universal truth. This mechanical vision of the learner and the

learning process led to a more robust theory of learning i.e. constructivism. Constructivism on the

other hand, recognizes the importance of the active role of the learner in the learning process. It

propounded that learners are independent individuals and learning is making internal connections

and relationship among the ideas (Birch Tombari, 1997). According to Kanselaar constructivism has

different branches such as epistemological, psychological and educational beliefs. Primarily, it is a

synthesis of ideas from philosophy, sociology, psychology and education (Lowenthal & Muth).

Vygotsky later popularized the branch of constructivism now better known as social constructivism.

He emphasized the importance of societal interventions in the developmental process of an

individual. His most significant idea was the concept of Zone of Proximal Development (ZPD)

which at present assumes greater relevance in the field of education.

Objectives

The present study is undertaken to answer the following questions:-

1. To examine the present English curriculum of plus one and plus two classes against the

background of a constructivist paradigm.

2. To examine the prevailing teacher text of plus one and plus two classes to find out how

much they reflect the constructivist approach.
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3. To examine question papers of past two years in order to find out how much they reflect

constructivist approach.

4. To examine how much of the actual classroom practices of plus one and plus two reflect

proposed constructivist approach.

Methods and Procedure

The present textbooks of plus one and plus two classes are analyzed in order to find out

whether the selection, treatment, illustration and distribution of grammar, reading text and exercises

were in tune with the constructivist design.

The present teacher's handbooks were analyzed in order to find out whether the instructions

and guidelines for the teachers were in accordance with the constructivist approach.

The annual question papers of plus one and plus two classes for the last two years were

analyzed in order to find out whether they are prepared in conformity to the constructivist approach.

Thirty teachers of English teaching in plus one and plus two classes in and around

Kozhikode district were interviewed and their responses were recorded and analyzed.

Result and Findings

Textbook Analysis: - Plus one class textbook contains six units with nineteen lessons which

include five poems, three short stories, a speech, a profile, and three essays. The textbook is noted

for the absence of drama or lessons on cinema. Plus two class textbook, on the other hand, is lighter

for it has only five units with sixteen lessons of poems, a speech, an anecdote, a one-act play, an

interview, a life writing, a speech, and short stories.
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In the beginning of every lesson, the introductory section suggests various activities like

brainstorming, discussion on cartoons or pictures. A glossary of the difficult vocabulary, a brief

description about the author and simple illustrations based on the theme of the texts are included.

While reading questions are given on the right margin of the lesson text presumably to help

learners read and work on it while reading the text. More comprehension questions are provided at

the end of each reading text. The second layer of questions given after them is markedly different

from the ordinary comprehension questions. They are open-ended and often discourse type

questions. Such questions require the learners to work in the group. They have to apply higher order

cognitive thinking in order to attempt the questions. For example, a question to prepare a live TV

report of an incident would foreground the activity in a natural communicative context. In another

question, the learners have to analyze the story and find out the primary, secondary and tertiary

characters in the story. In an exercise meant for teaching adverbs of frequency the learners are

required to respond to a project style questionnaire using often, sometimes, rarely etc.

Handbook Analysis: - State Council for Education Research and Training (SCERT) which is

entrusted for curriculum revision in schools has brought out handbooks in order to assist teachers in

transacting the lessons. The teacher texts of both the classes do not offer much difference in

treatment and approach. The handbook gives a brief historical overview of the previous curriculum

reforms in the state and the rationale behind the present revision. General Approach section explains

the educational philosophy the curriculum upholds and describes major approaches prevalent in

second language learning arena. The assessment approach explains types of assessment to be

employed, various tools and techniques for assessment, the process and stages of different

assessments etc. Continuous and Comprehensive Evaluation (CCE) and Term End Evaluation (TE)

are discussed in details. This section is followed by a unit frame of each unit with detailed

information grid of concepts, learning materials, learning outcomes, thematic concepts, process and

procedures that can be carried out by the teacher and the learners. It also suggests ICT possibilities
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that can be incorporated into the lessons, assessment indicators for the language activities,

suggestions for the extended activities and portfolio entries. In short, the handbooks give a detailed

and comprehensive layout of the process and procedures of teaching learning activities expected to

be carried out in the class.

Question Paper Analysis: - Question papers of plus one and plus two classes for the last two years

were examined and analyzed as part of the study. There doesn't exist any significant difference in

the approach and nature of questions for both the classes. These were standardized tests which were

used across the state. They carried 22 to 24 questions for a total of 80 marks. There were questions

of annotations, precis writing, report of travel journey, profile writing, a script for a panel

discussion, letter of a job application, resume, live TV report and travel journey. Most of the

questions were open ended and discourse types which demand higher order thinking of the learner.

The questions were related to communicative context ensuring learner choice and freedom in

details. Questions on grammar account roughly around 20% of the total score and they are placed

in a natural communicative context. There are internal choices for more challenging questions. So,

question papers do reflect the constructivist approach of teaching. Nevertheless, it is too much

dependent on the textual material. A learner who doesn't have a thorough knowledge of the theme

and facts of the textbook will not be able to pass the exam.

Teachers Interview Response: - As part of the study, the researcher met thirty teachers who are

teaching English in higher secondary classes in and around Kozhikode district. Most of them have

more than ten years of teaching experience in higher secondary section. The researcher met many of

these teachers in their workplace and some of them were interviewed over the phone. Their

responses were entered in the response sheet and the responses were analyzed. The effort has been

taken to see that different category of teachers such as male-female, urban-rural, management -

government schools are represented in the group.

#432



The strategies applied by the teachers in the class are almost the same. Most of the teachers

start the lesson with some introductory activities meant for preparing learners mentally for the

theme of the lesson. This is facilitated with activities like brainstorming, discussion on a cartoon or

collage etc. Some teachers develop discussions on the basis of the learner's experiences.

Nevertheless, five of the teachers said that they directly enter into the lesson without an introductory

activity. The majority of the teachers follow the order of silent individual reading by the learner,

while reading questions, referring to the glossary for word meaning, discussion of the hotspots in

the text, deeper level comprehension questions and processing of open ended questions in the

group. Most of them admitted that they were unable to process discourse type written tasks due to

time constraints and large numbers of the students in the class. Some of the teachers said that even

‘covering' the textbook is a big call on them because the textbook is content proof and doesn't offer

teacher or learner autonomy. Most often, grammar is taught in separate sessions in isolated and

detached contexts. Five of the teachers said that they ensured the process of writing and editing of

the written answers in the classes. However, the researcher could not find any evidence of a multi

layered process of writing from the student portfolios as suggested in the curriculum. The student's

portfolios don't give any trace of peer or teacher feedbacks and the consequent refinement of the

product. With regard to the CCE, most of the teachers said that they assign a task on textual

questions and a project work towards the end of the year and allot scores in the range of 17, 18, 19

and 20 for all the students.

Analysis and Discussion

The purpose of the study was to find out whether the present higher secondary textbook is

written along the line of constructivist approach and how far the actual classroom practices are

constructivist. For this end in view, the researcher analyzed the present textbooks of plus one and

plus two, last two year's annual examination question papers and handbooks of higher secondary

#433



classes. As part of the study, thirty teachers of English teaching in and around Kozhikode district 

were interviewed and their responses were analyzed.

From the study, the researcher could not find strong evidence to the effect that pedagogy and

the classroom strategy of the majority of the teachers have changed in accordance with the

constructivist approach. Out of the thirty teachers interviewed, only three of the teachers are

attempting collaborative group work in the classroom. One of the main pillars of the constructivist

pedagogy is the collaborative attempts by the learner in order to construct knowledge by way of

meaningful interactions and interventions with peer, group and the teacher. Some samples of

collaborative group work received were also not pertaining to the process of the communicative

activity. Instead, they were one-time product of the learners.

The researcher could find the Continuous and Comprehensive Evaluation (CCE) activities

carried out meeting the purpose it was designed for. Nearly, 85% of the teachers are allotting CCE

scores on the basis of learners TE scores in their term exams. Students manage to furnish a few

assignments and projects as part of the CCE. There is an external monitoring of the CCE carried out

by the teacher from the nearby schools as assigned by the cluster committee. These examiners, most

often, do not verify the validity or suitability of the scores awarded. Nearly 95% of the teachers said

that they award 17, 18, 19 and 20 as the final CCE score. But these scores for CCE do not justify

the state subject average scored in English in last many years. One can argue that the philosophy

behind the CCE and TE are totally different and CCE scores need not mirror in a standardized

summative test result. Even then the question remains why learners could not pass after having gone

through processing of different aspects of language learning. The researchers feel that CCE

implementation is an area that requires urgent attention. Though this aspect has been identified by

many previous works of researchers, still the situation remains without much change (Nath, 2005)

(Gafoor).
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Load of the Textbooks: - As part of the study, the researchers have examined both the textbooks 

prescribed for plus one and plus two classes. There does not exist a significant difference between

the two textbooks in terms of selection of topics, nature of comprehension questions, illustrations or

grammar exercises. Textbook for plus one contains 6 units of 19 chapters. These lessons include

short stories, speech, profile, a legend, an adaptation of short stories, prose and poems. The plus two

textbook carries five units containing sixteen lessons of almost similar genres of

literature. Interestingly, The content load of plus one class is heavier than that of plus two, even

though plus two students get a longer academic year compared to plus one.

Conclusion and Suggestions

From the study, it came to light that there is a wide gap in the teacher awareness about the

concept of constructivist pedagogic practices and the percept of the same envisioned in the

curriculum. The following are the major suggestions derived out of the study.

1. The present textbook seems to be long on promise and short on deliveries. In the beginning

part of the teacher text, it mentions about a critical pedagogy and a constructivist, process

oriented and activity based approach to the curriculum. But the actual lessons don't offer the

same by way of exercises, grammar activity or comprehension questions. So, a modification

of the textbook along the line of the new paradigm can be undertaken.

2. A clear gap between the teacher percept and the curriculum vision is evident in the field, an

intensive and comprehensive training program should be imparted to all the teachers.

3. The load of the textbook stands as a hindrance in the way of the teacher and the learner.

Since annual exam questions are asked based on the themes and ideas of the lessons. So the

teaching of English naturally slips into a ‘lesson completing' task for both teacher and the

learners. In order to ensure a meaningful and productive language practice load of textbooks

should be reduced.
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4. More than the consideration of relative weight of the score allotted, Continuous and

Comprehensive Evaluation (CCE) should be a binding factor in the whole teaching learning

activity in a constructive language learning scenario. Term wise consolidation, proper

scrutiny and multi-layered monitoring insisting upon evidence based scoring can be

suggested to rectify the issue of Continuous and Comprehensive Evaluation (CCE).

5. The present strength of sixty plus students in a classroom should be reduced to a

manageable size of 30 students so as to make processing of language practice a reality.

6. Activity based and discourse oriented teaching would require a relatively longer period of

time. So the duration of a period in higher secondary can be rearranged to ninety minutes or

so in order to allow ample time for language practice.
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Abstract

Using language is known as communication class room is a source of formal communication

process. Communication is a two way process i.e spoken communication and written

communication. Spoken communication where the symbols and signs are included. These three

types of communication motivates, informs, suggests, warns, orders, changes behaviour, establishes

better relationship, to make interaction meaningful and make oneself understood. It is effective

when a speaker is effective to communicate completely, simply, clearly sincerley and dynamically.

In classroom communication the teacher is sender and the pupil is receiver where all the process of

communication will be moving around between teacher and learner. The same is applicable in

LSRW as well as in speaking and listening. Speaker is the teacher and the listerner is the learner. In

writing and reading the writer is the learner and the reader is teacher as well as learner. Proper

learning happens when teacher practice all the skills in a required limitation. Teacher being a whole

and sole responsible agent for communicating language in classroom teaching should keep the

following things in mind.

• To build the level of competency in developing the speaking and writng and reading skills of

the learner because listening is a skill developed by learner not only through teacher but 

other factors also influences.
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• ELT should have proper clarity in pronunciation of sounds. It also should cover both verbal

and non-verbal like body movement, dress, proximity, posture, eye contact, gestures, facial

experssion and space. This has to be followed through verbal messages.

The skills of language can be understood like skills of comprehension

• If a learner understands spoken english it is called listening.

• If a learner understands written english it is called reading.

The other skills of language can be understood like skills of expression.

• If a learner be able to speak, correct english - 'speaking'

• If a learner be able to write correct english - 'writing'

An english teacher should be aware about the skills of comprehension and expression because ever

skill has its importance and with out one skill the other relevant skill will not be coordinated.

259

Thompson and wyatt put forth the following suggestion for coordinating the four language skills.

• Practice in listening should precede and provide matter for practice in speaking.

• Speaking should precede and provide matter for practice in reading and writing.

Keywords: Language learning, communication skills, comprehension, expression.

Introduction

Language is a system of sounds through which human beings communicate. It is a set of

Habits. It is arbitary in nature with no inherent connection between the sounds produced and

symbols used. It is a system of expression of thoughts and feelings. It is basis for human progress.

Every creature in this world communicates by making sound but man is exception a because his

sounds of communication makes sense. It is unlimited and infinite. There is no society in the world

without language. It promotes social interaction and serves as a means of social control. Language
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is a two fold process as per the words of Dr. D Jyothi where in first fold it is used for expression 

and communication but where as the second fold is the inner life of a person as an individual purely

for the sustenance of thought. It plays an important role in preservation advancement and

transmission of culture. It is a living phenomenon like all other living things it is subjected to

change. It is Universal and recognizable part of human behaviour. It stores knowledge, precision

and incantations of our thoughts, ideas, dreams, communications, relations and meditations. The

faculty of language enables us to speak. It is a set of conventions which all human beings do it

through speech and modify it to write. This is our ability of speaking skill and writing skill from

faculty of language learning in the mind.

• Language is that human expression whch is uttered out by speech organs - Patanjali

• Language is a system of conventional, spoken or written symbols by means of which human

beings as members of a social group. Particpate in its culture to communicate -

Encyclopedia Britannica

• Language may be defined as the expression of thought by means of speech sounds - Henry

Sweet

• A system of communication by sound i,e thorugh the organs of speech and hearing, among

human beings of a certain group or community using vocal symbols possessing arbitary

conventional meanings. Mario - A.Pei and Frank Gaynor, Dictionary of Liguistics 1954
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• Language is a purely human and non- instinctive method of communicating ideas, emotions

and desires by menas of voluntarily produced symbols - E. Sapir.

• A Language is a system of orbitary voval symbols by means of which a social group

cooperates. - B.Block and G. L Trager.

• Language is the instiution where by humans communicate and interact with each other by

means of habitually used oral, auditory, arbitary symbols. -R A Hall
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• A language is a device that established sound - meaning correlations, pairing meanings with

signals to enble people to exchange ideas through observable sequences of sound - Ronald .

W. Langacker.

• A language is a symbol system based on pure or arbitary convention...infinitely extendable

and modifiable according to the changing needs and conditions of speakers. - R H Robbins.

• By language I do not mean words or the grammar, but I mean an attitude which understands

the peoples point of view.

• Human language originated while humans were unaware of that - Ottojepersen.

The concept of Human language is based on natural sounds. It is made up of words and is

'onomatopocic' in nature which means that language is evovled from imiation of Echoing natural

sounds.

Properties of Human Language

• Displacement . This is a property where human beings refer to the past and furture when

they are communicating. It allows the speakers to talk about the things and events not

present in immediate enviornment.

• Productivity - It is creation of novel utterances which have been never heard of when a child

learns langauges. Utters new expressions and sentenses and it is linked to a fact that the

ptential number of utterances in any human language is infinite.

• Cultural transmission . It is a process of passing of language from the generation to the

other.

• Discreteness - Sounds used in language are meaning fully discrete. The difference between

'b” and “p” sound is not very obvious. But when these are found in english language they

are used
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in such a away that the occurence of one is meaningful rather that the other.
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Duality - this is also called 'double articulation'. The 1st level is for using physical level of

using sounds and another level is creating dicrete meaning.

ELT and its nature

The main aim of teaching English is to learn and use it for communication. Care is taken by

teacher while teaching english language thorugh the content and elements like sounds, words and

gestures.

1. English being a second language do not got by learners in a natural way and is oftern learnt

in a formal to make the student well-versed communication process.

2. Practice makes a man perfect. It is necessary for English learning that practice of listening,

speaking, reading and writing put the person for learning language.. the first and foremost

skills required for language are listening and speaking and followed by reading and writing.

3. English language learning is by nature and under simulated conditions. It must be processed

through known to unknown, simple to complex, concrete to abstract, psychological to

logical and whole to parts. Content in the classroom can be easily understood through this

principle of ocontreteners.

4. LSRW - Hearing listening - Follows - Speaking

Speaking - Reading

Reading - Writing

1. Direct association, immediate reinforcement, vocabulary control, contexualisation, gradation

are major principles which helps the classroom teacher for English learning by pupil.
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Importance of English Language Teaching in India

• Lord Macaulay's recommendations made english an official and educational language of

India.

• The 1835 minute of Macaulay introduces English medium in schools and colleges.

• The first method folowed in India is grammar - translation method. It had become outdated

in the early twentieth century and was followed by the direct method supported by Harold E

Palpier, otto Jesperson and Henry sweet.

• In 1950 the Bristish council was seriously involved in the English language teaching (ELT)

studies and this paved the way for introducing the stuctural approach.
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In the year 1954, the first ELT institute was established in Allahabad. In 1967 Prof. V K

Gokak committee recommended the structural approach.

This was followed by the bilingual method orginated by Prof. C J Dodson of University

colleges of wales. In 1958 central Institute of English adn foreign language (CIEFL) was

established in Hyderabad. Prof. H N L Sastry of the CIEFL conducted experiment to find out

which method was useful.

In 1963 Regional Institute of English was established.

By 1980 ELT cells were widely started in Universities and district head quarters. These cells

train teachers at school level.

At present communicative language teaching (CLT) and functional grammer is the order of

the day.

Need of ELT in India

For adaptabilty/ productivity utility/ universality and teaching ability. It is a Universal

langauage. It si second language in almost all the countries. It is a common communicative and
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international link language. Due to science and technology the world has become close and there is

a need of learning and teaching of english in India.

Problems of second language

Lack of exposure/ not well trained/ utility is the main motive/ non- availability of suitable

study material / absence of teaching learning material.

Objectives

The aim of english language teaching (ELT) is make the individual affective communicator

of the important skillls of human behaviour i.e.,listening, speaking, reading and writing.

Specifications for LSRW

• Listening - distinguish speech sounds/ understand the tone of the speaker through stimulus

variation of feelings of politeness, fear, anger etc / comprehend listening material.

• Speaking - produce correct sounds and clusters of sounds/ use correct stress, patterns,

pauses, intonation, juncture and rythm/ use appropriate words and sentence patterns.
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Reading - Read silently and fastly / understand central idea of the passage / locate key

words, key phrases and key sentences/ guess the meaning of new words in context.

Writing - write grammatically correct sentences.

Use appropriate words, phases and sentence patterns / follow logical sequence.

Principles of Language Learning
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Principle of speech/ principle of basic sentences / principle of patterns as habits/ principle of 

sound system/ principle of vocabulary control/ principle of writing as representation of speech/

principle of graded patterns/ principle of language practice vs translation / principle of authentic

language standards / principle of shaping responses / principle of language in situations / principle

of learning as the crucial outcome.

Factors affecting Language Learning

Psychological factors/ sociological factors.

Steps of Listening

Maintaining good eye contact with the speaker/ relax and be attentive / have open mind,

comfortable body language and make echoing words to show you are listening/ listen carefully and

visualize what is saying / dont impose / try to ask questions to ensure effective understanding of

what has been said/ express feelings and give regular feedback / do not ignore the non-verbal cues

like facial expressions, gestures and posture. In short, body language which convey meaning / do

not get distract by your own thoughts / feelings/ etc. While listening focus on the key words and

issues/ while dealing with difficult prople spend more time listening than speaking.

Listening - is an art, a skill, a discipline and self controlled. It is a precious gift to build up human

relations. Hearing can be alled as listenign when a person pay attention to it and follows it very

closely. Classroom is the best place to develop learning skill. Inder to achieve it foster teacher has to

develop such objectives of teaching which influences good habit of listening through observation,

revision of teaching skill. Apart from this linking the previous knowledge of the learner with the
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current subject which makes learning effective. There are two types of listening. (i) casual listening 

(ii) focused
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listening. Listening without any particular purpose is called casual listening. To learn subject in the

classroom through teacher's verbal information, listening radio are examples of focused learning.

Gist listening is listening to a speech details. Sound perception is a method of listening for proper

pronenciation and spelling and meaning for ex:- idenfi cation of sounds can be practiced with the

help of two minimal pairs Rice - rise/ Sea - See/ Quite - Quit/ Night - Knight/ Hair - Hare/ niece -

Knees / know - No.

Now the teacher utters a sentence and the students have to pick up the right word from the two

columns in from of them.

See before you cross the road/ the sun rises in the east/ rice is the staple food of indians/ quiet places

give serenity to mind/ everyone should keep their hair tidy / my niece want the first prize in the

elocution competition.

Listening is meant to learn (i) sounds of pronounciation (ii) stess intonation I want to go home

(I, urgency, not anywhere), falling love/ the teacher was asking for you) rising true (shut the door),

identification of right word from the set of words (strain / rain/ gain/ train), uttering the sounds by

the teacher students will identify the picture )listening conprehension.

Speaking - The art of teaching spoken english is called phonology. It is made up of 5 components

articulation/ stress/ juncture/ intonation / rhythm. A study of articulation of sounds of speech is

called phonetics. It is a historical fact that english has 26 alphabets and 44 sounds. The 5 vovewls

(aeiou) represents 20 sounds and the remaining 21 consonants represents 24 sounds. Juncture is a

component of teaching skill where transition of sound transfer happens Ex;- Six tea cups - sixty

cups/ a name- an aim / that sheff- that's tough. Speaking activities are pair work activities / role

#446



play/ story telling / dictation / picture composition/ class debate/ radioshow/ drilling / group

discussion.

Importance of Reading English as a foreign language

It is a time honored strategy for learning a language. Usage of mother tongue is easy but for

an Indian to use English for day-today communication is not that much easy until the skills of

LSRW are practiced. In this work of technology e-learning and mobile learning are improving the

reading skills. The education of a child can be considered to be incomplete if the ability to read and

understand written material is not perfect. A person who comprehends written English can Read a

Passage/understand lexical & structural meanings of the words, phrases and sentences/use

appropriate
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sounds,. Juncture, stress and intonation patterns/guess the meaning of unfamiliar word /consult a

dictionary/skip over unnecessary Pages / Read silently without moving lips/Distinguish between

writers opinion and statement of facts / Locate the “topic sentence of as Paragraph / make summary

of the important points.

Reading is nothing but looking at a text and saying words to yourself.

There will be a difference between reading mother tongue and foreign language like

English.

Reading aims at promoting self-education / Accurate pronunciation is a characteristic of

good reader / A good reader reads easily, smoothly and fluently/ A good reader should read

intelligently and Expressively.
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Bad Reading Habits - Keeping fingers on every line / Backward reading (Reading again & again)/

Reading aloud should have a clear and Expressive voice / Moving head while reading/murmuring , 

whispering and buzzing sound during silent reading/ keeping book too close or too far/ resting head

on the book and reading

Objectives of Reading - To promote Reading ability / To develop interest to read on their own/ to

develop reading, gathering information and comprehend meaning for unfamiliar contexts/to develop

interest to read original and authentic texts/ to ebale speed of Reading/

Types of Reading - intensive Reading / Extensive reading/ loud reading/silent reading/ reading

problems.

Importance of writing English Language - Writing will help an individual to communicate correct

messages, feelings, thoughts, ideas and Experiences in a written form “ Reading makes a full man,

confidence a ready man and writing an exact man “- Lord Bacon. It is essential for a teacher to

teach writing with utmost care and Practice. Writing requires enough Experience and does not

happen magically. It is a tool to Express our thoughts equally is as important as Speech. Speaking is

spontaneous where as writing requires correctness of grammar, appropriately, it is an expression and

requires comprehension on the reader part. It involves both auditory and visual skills and helps to

develop memory. The Visual representation of speech is called writing.
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Process of writing- * manipulation - It is Psycho-motor ability to form letters of the alphabet.
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A Structuring - it is an ability to organize the letters in to works in to phrases and sentences.

Communication through writing is ultimate goal. To write one requires speed of writing alphabets/ 

Spell the words correctly/ Recall appropriate words / use appropriate punctuations/linking sentences

/ organizing thoughts & Ideas / Evaluate the significance of a word / use appropriate subject matter.

Characteristics of good handwriting :

Easy to read/ Distinctiveness / Simplicity / spacing/size and shape/ Attractive / speed.

LSRW and its importance to a classroom teacher:

Language teaching is not usually meant for learning as content subject. It is a skill subject. The

teaching of language aims at enriching the learing experience o the students with the help of LSRW.

These skills are taught with the help of methods, approaches and techniques.

• Approach: a set of assumptions regarding nature of language and process involved in the

teaching learning of language.

• Method: Derives its origin from an approach and desireness “what” and “how” of teaching.

It is the procedure we follow to teach. All teaching is selection, gradation, Presentation and

repetetion.

• Technique: is any typical activity we apply and use in the class room for teaching

effectively. In teaching of language several devices games, simulations, drills, dramatization,

role plays and executives are used.

• To enable pupil to understand English language

• To enable pupil to listen to correct English used by the teacher

• To enable pupil to speak correct and simple English

• To enable pupil to read and understand the given context.

• To enable pupil to write and express themselves in English.
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To make the pupil to develop understanding of the teaching item
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• To help students develop understanding of the teaching item

• To help pupil sum up the facts and ideas contending the unit.
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The history of language teaching can be traced to ancient Greeks. While philosophy

remained as the only discipline being taught, trades, missionary works and colonial needs initiated

language learning. The Greeks began interstate trades with Romans and thus language teaching and

learning gained momentum. Later on, Britain and English began to uphold prominence over world

languages with the expansion of colonies throughout the world. In due course, even after colonial

regime's end, migration and diasporas maintained the need of language learning and teaching.
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English Language Teaching (hereafter ELT) in India can be traced back to Lord Babington 

Macaulay's Minute on Indian Education on 1835. Though British insistence on English was for 

their colonial administrative purposes, English continues to occupy a prominent place even today.

When English plays only a nominal role in school education, entire university and higher education

relies solely on English. Students are taught and trained in English.

Listening, Speaking, Reading, and Writing are the four important skills of language 

learning. Listening is the basic aspect of language learning. A person who is a hearing-impaired

cannot speak language. In this way listening and speaking skills are connected language skills.

Through listening one can recognise the varied form of language and through speaking the

production of language skill is developed. They are intimately related to each other. In the teaching

of English these basic skills are to be given importance. A learner should be exposed to listening

more so that he can proportionately develop his speaking skills. Listening and reading are also

termed as the comprehension skills for learning language. Speaking and writing can be termed as

the skills of expression. So the teacher has to teach the students both the skills of comprehension

and expression. Listening and speaking are said to be audio-lingual skills while reading and writing

are part of graphic skills. There is sequential order to follow for developing the four skills. The

failure to recognize the merit of one skill will lead to a general failure in learning the language.

Mother tongue and second language are different. For mother tongue, a child undergoes

intensive listening process from his/her birth onwards. Though it is not systematic, he learns it

unconsciously through imitation and experience. After a certain period of time the child begins to

speak, and after enrolling in the school the reading and writing skills are developed and

improvement of learning takes place in the coming years. But it is not the case with second

language. Learners in India are not provided with opportunities to listen to natural second language

environments, being English is a foreign tongue. Even if English newspapers or channels are
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available, that does not appeal to the learners. Hence, the learner gets no access to daily life 

speaking contexts for English. English remains in texts and learner is forced to read passage and

write the answers for prescribed questions. Through this repeated process, learner acquires reading

skills and writing skills. Thus, two important base skills are totally neglected. Four skills are

indispensible part of language learning and they are interrelated. To acquire good command over

any language situations, all four skills should be thoroughly mastered.

Listening is an important skill and it paves way for the students to develop fluency.

Systematic teaching of listening skill helps to develop perfect listening skill. Listening practice

must be given to develop speech skills. If one listens beyond the purview of his own surroundings,

then it is an example of extensive listening. Extensive listening enables the pupil to develop

comprehension ability and distinction about other details. For developing all these skills listening is

a prerequisite.

Indian students have certain problems about listening skill. They are not even provided with

the knowledge that listening is not similar to hearing and it is an active skill that is to be acquired.

This deficiency can be solved to some extent by encouraging the use of language lab and other

speaking and listening exercises prescribed in the text. But, it's totally neglected for having no

examination values.

The classroom presentation of the teacher gives some training to the students, but it is often

insufficient and the students are not able to get the exposure of listening through this. Moreover,

classroom utterances are often muddled with literal terms and students are not able to distinguish

between literary terms and spoken terms. In this way unnecessary words and phrases are taught to

them. Mere dependence on school curriculum to learn English is the cause of retarding the speaking

skill. Inability to recognize the actual pronunciation other than the personal or regional
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pronunciation method, and inability to grasp fast mode of speaking are the problems Indian students

face.

In language teaching, it is important to take into account the four skills giving equal

importance to all. But in Indian schools and colleges, the examinations are aimed only at testing the

writing skills of the students. The other skills like listening and speaking are ignored in this stratum.

This is the very defect of language learning in India. The English language testing systems like

IELTS, TOEFL etc. are giving equal relevance to all the four skills of language. But in Indian

universities examinations are mainly aimed at testing the writing skills only. The examinations are

conducted at the end of the academic year. The examinations do not test the listening and speaking

skills of the students. Through this system the speaking skill can be tested and improved.

The present system of English education in Kerala, not much emphasis is given on listening

and speaking skills particularly. Consequently the students are mostly found weak in listening and

speaking skills. While the all four communication skills are tested in first year students of

government aided colleges of Malappuram as a sample, it clearly shows students' deficiency in

Listening and Speaking. The other two skills have almost come to the level of expectation.

Colleg

es
A B C D E F G H

total

Mean

Total

SD
Listen

ing
15.85 19.1 19.15 17.5 15.75 13.25 16.4 25.5 17.8125 4.83

Speaki

ng
16.05 17.35 21.35 18.5 18.25 16.3 20.85 24.05 19.0875 5.52

Readi

ng
34.5 34.25 37.25 35.75 36.15 34.5 32 36 35.05 6.68

Writin

g
36.15 34.05 37.4 37.4 37.5 35.9 35.9 36.15 36.30625 5.84
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Table clearly shows that, students' ability in reading and writing is higher when compared

with Listening and Speaking skills in all selected eight colleges. Examinations were conducted in

50 marks for each skill with the help audio visual equipments and in a total of 200 marks.

Conclusions:

1. Listening and Speaking skills are totally neglected in Kerala school syllabi and due to this, a

serious flaw can be seen in this skills among undergraduate students where communication in

needed in English.

2. Language labs and other audio visual aids are not properly used in schools/colleges for not

having any examination values (Tests are not conducted in L and S)

3. Communicative Language Teaching (CLT) method, which gives equal importance to all LSRW

skills, can be implemented in order to rectify present flaw.
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Abstract:

This paper focuses on the Teaching English using Bilingual method. The main purpose is to check the

effectiveness of using bilingual methods to teach English in all stages. This paper would answer

whether Bilingualism should be compulsory at all stages. This also focuses on the extent to which

Bilingualism ought to be used as a practice and proportion of the use of L1and L2 in a typical

classroom. The methods used to write this paper are observation, questionnaire and critical analysis of

practicing bilingual methods in classroom.

Key words:

Bilingual, L1, L2, Target language and Source language

Introduction

Language is important because it's one of the main ways to communicate and interact with other

people around us. It keeps us in contact with other people. English is known as international language

where all parts of the world have accepted its importance. English is playing a major role in many

sections like education, medicine, engineering and business. There are many reasons that make English

as the most important language in the world.

India is a multilingual country. It has recognized the importance of English to meet the global

needs. Though English is a foreign language and introduced in recent past by British in the

education system of India, India considered English as official language. It is important to learn
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English. Now the question arises, ‘How non native speakers can learn English?' There are many 

methods and approaches being practiced to learn English language in India. This paper would focus

on one such method called Bilingual method.

Objectives

1. To adopt bilingual method in teaching English.

2. To focus on extent that we can use Bilingual method in classroom.

3. To understand the effectiveness of adopting Bilingual method at different levels.

4. To identify the significance of bilingual method in teaching in language classroom.

Methods and procedures

Methods that have been used for writing this paper are observation, questionnaire and critical

analysis of practicing bilingual methods to teach English in classroom. Language classes which are

using bilingual methods have been observed and questionnaires have given to teachers and students

to describe the effectiveness of practicing bilingual method.

The following questions have been asked to teachers:

1. Have you been using bilingual method in teaching English in your classroom?

2. Have you been using bilingual method in teaching English in all the contexts?

3. Does bilingual method suit for all classes in same manner?

4. Using bilingual method in teaching English is effective or not?

The following questions have been asked to students:

1. Is it easy to learn target language (English language) using Bilingual method?

2. Is it helpful to learn target language using native language alone in classroom?
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Results and discussions

Bilingual method:

Bilingual method encompasses different aspects of Grammar-Translation method and direct

method. According to Dodson this method adapts different methods and techniques for effective

language teaching. It is considered as teacher tool. Mother tongue is allowed in the classroom but

strictly limited for attaining the target language. Translation can be used in classroom only if it is

required. Using of mother tongue or L1 does not become barrier to learn or acquire the target

language or L2. The basic aim of this method is to help students to attain proficiency in the target

language.

Significance of Bilingual method:

To build up thoughts, one requires language. Language is a powerful medium of expression. Child

starts speaking the words from age two or more by listening to the words and seeing the things. If

child listens to the word, immediately he/she imagines that particular in his or her mind. It is easy

for child to think of concrete things which are more familiar, but difficult to imagine or identifying

the word of abstract things. These abstract things can be understood easily in native language but

when it comes to the target language it is not easy. So, one of the ways to understand the abstract

things in target language are adopting Bilingual method.

Primary Education

Almost all primary level learners are sequential bilinguals. As it is said earlier, in initial stages of

learning L2 for a child it is difficult to understand the abstract things in target language. Bilingual

method can be helpful to teacher to make learner to learn that particular word in target language.

Illustration:
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Teacher teaches a story ‘Monkey and Crocodile' from fables to learners in target language. When 

teacher utters the word ‘monkey', child tries to associate that particular word to the thing or person

or place. If he does not know the word, teacher tries to show the image of monkey to make child to

associate that particular word ‘monkey' to the image. But in case of abstract things like greediness,

gluttony etc. would be difficult to understand the meaning in target language. Teacher can use

translation (which is under bilingual method) of these words in child's native language which would

help the child to understand these things easily.

Secondary Education

Unlike the primary education, secondary education uses bilingual method but not in the same

manner. Primary education focuses more learning words in target language where as in secondary

education it focuses on learning concepts, complex thoughts and so on. For an example; concepts in

English like idioms, proverbs can be understood easily with the help of bilingual method.

Illustration:

If we consider a lesson ‘Bepin choudhury's lapse of memory', author tries to convey the deeper

thoughts and views of characters through idioms. For example, in the story there are sentences

“Bepin Babu didn't beat about the bush”, “but today his head was in the whirl” and “have a clean

record” which are having deeper meaning. If child goes through literal meaning it just conveys

denotative meaning but not a connotative meaning. To make learners understand these idioms,

teacher can use bilingual method where learner would familiarise with the concept of idioms in both

native and target language.

Conclusion

Based on the observations and questionnaire made in the schools it can be stated that bilingual

method can be adopted effectively in primary education level compared to the secondary level. In

secondary level, bilingual method can help to learn more complex concepts of target language. It
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has been observed that bilingual method encompasses other traditional methods like grammar-

translation method and direct method in teaching English. It facilitates teacher and learners to solve

the linguistic problems faced in the classroom and even outside.
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THEME:- Learning English through online communication

Objectives :- After reading this paper readers will be able to grasp the essence of online

communication in learning English language and it becomes a frame work for learning English

through online communication and the major trends that are taking place in the field of ELT.

English is a Global language. It has got significant amount of acceptance throughout the

world and in order to connect our thoughts, aspirations and communication for the better interaction

essentially we require English language.

This paper deals with Learning English through Online Communication. Learning is a

process which has varied ways, when it comes to the language it is a system of communication

continuously evolving, changing and transforming. Our language learning strategies have been

evolving from time to time. There will be a some sort of cumulative learning styles, in the advent of

science and technology made language learning more innovative and we are moving away from

traditional way of learning such as lecture methods writing and reading styles to scientific and

digitalized ways of learning, this becomes the product of science and technology.

This paper is comprehensive in its nature it comprises the necessities of learning language

through online communication and shift from the bookish oriented learning to interactive learning

through online communication and major impacts of online communication for language learning.
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Major implications:

“Is it possible to enforce these inventive learning strategies in real classroom settings?”

“Is it possible to bring the changes in the curriculum with the help of new methods?”

SAMPLES TOOLS:

1. Questionnaire

2. Discourse with teachers

3. Field study observations

KEYWORDS:

1. Global language

2. Innovative learning

3. Online communication

4. Scientific ways of learning

5. Interactive learning

“If you speak to a person with your language it touches his mind. If you speak to a person in

his language it touches his heart.” ~ Nelson Mandela

Introduction:

Language is a very essential component for the communication, interaction between individuals and

for exchange of ideas, feelings, emotions, we require language. The language and the individuals

both are indispensable. In the context of modern era, this era consider as glorious period of science

and technology and we inculcating internet, online communication in the field of education. English
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language becomes a symbol of modernity everyone prefer to speak in English this becomes lingua

franca. In the globalized world English becomes a substantial language for the connection of the

different corners of the world and become a official language for world organizations and everyone

aspire to learn English language. For the effective learning of English the trends have been

changing from lecture, traditional typical methods to modern and innovative such as ICT online

communication and web based learning. In this paper we could examine how English language can

be learn effectively with association of online communication and other web tools.

OBJECTIVES:

1. The usage of online communication for learning English language

2. Understanding the real implication of the tool and negative and positive aspects of it

3. Understand the changing trends in English language learning

4. Extend the knowledge of English language in practice

METHODS AND PROCEDURE:

Questionnaires, Discussions, Observations have been carried out on the basis of this theme. The

mostly the teachers fed up with the burdensome typical way of teaching English language. They

required some sort of innovative methods for teaching English language. Particularly, the modern

context ( the age of innovation and exploration) students have the knowledge about electronic

devices and accessibility too, they want to learn in a different manner with the help of different

kinds of applications like British council app, allow English, Certain blogs and websites. These are

the learning strategies unique in their nature this will creates a sense of excitement and enthusiastic

mind set towards learning. These traditional methods have their own impediments, rigidity and

complexities.

MAJOR OUTCOMES OF THE QUESTIONNAIRES:
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Questions are raised on the necessity of online communication in learning English. Such as

1. Why we want to adapt this approach?

2. Application of this method in real class room settings.

3. Online knowledge of teachers

4. Accessibility, Availability, Appropriateness of online communication

This questionnaires were discussed with student teachers, educators, students and resource persons.

The teachers and the students prefer to adopt this online communication as a tool for learning

English language. If they have sufficient amount of facilities and teachers awareness towards the

online communication. We cannot depend for everything on this tool.

RESULTS AND DISSSCUSSION:

The essence of these discussions implies emerging new ways of learning English and the changing

perceptions and attitudes of the teachers and students towards the English language. English

language is a global language, teacher gives more importance to learn English language, though

these methods have been evolving in some cases we cannot access these facilities for language

learning, in some cases though they have the facilities they have the deficiency of it. This online

communication provides personalized and individualized learning students' centered approach and

this is the changing remarkable trade mark in the field of education.

Teacher should develop the proper awareness and appropriateness of using online communication

accordance with the learning objectives

CONCLUSION AND IMPLICATIONS OF THE STUDY:
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In order to cultivate the global among the students we require online communication this online

communication is a result of technological advancement in 21 century and because of the

globalization everyone and every part of the world becomes closer and this online communication

provides greater access to information research and creates a platform for exploring many things,

like Web blogs, Web quests, Application based learning, online courses. With the help of this local

knowledge has been extended, diverse culture has discovered and new style of language learning. It

is necessary to know the relevancy of this online communication in learning language. Though it

has some deficiencies if we erode properly it will be the most significant and productive way of

learning language.
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This paper focuses on using the online communication in learning English. The main purpose of

this paper is to show that the technology has been improving and now-a-days internet is available

everywhere. But question is can we use it for learning English? The answer is yes. Learners like to

learn everything through technology. Likewise there are various programmes like edx and other

online communications for different levels based on their learning competency. So, this paper

presents such programmes and the way we can use them to make learning English effective, easier

and faster in classroom.
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INTRODUCTION

Learning English has become an important aspect in our daily life. It is true that most of the

students are learning English in their schools. But the question is how effective is that? Is there any

additional guidance in learning English? Because every child is born with a different style in

understanding. In schools teacher can provide information within a limited time. But along with that

if teacher facilitates or guide learners to explore themselves then learners could use online

communication. Learning through online communication is important because “when learners get

information then it remains in mind for a short time but when learners explore themselves 

something then it remains in mind as knowledge”.

OBJECTIVES

01. To make learning English more easily and faster.

02. To make learning English effective and meaningful.

03. To motivate learners to learn English through online communication.

04. To make learners to learn English through fun and entertainment

METHODS AND PROCEDURE

Oral and practical show (Any one programme)

RESULTS AND DISCUSSION
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In the past when someone wanted to get some information then they used to search in so many

books but now the time and the generation has been changed. At present if someone asks a question

like “What is it?” Then the other reply as “search in net” or “Google it” Here interesting aspect is

everyone are so familiar with mobiles, computers, iPods and other aspects of technology.

Likewise if learning English takes place through online communication then it could be more

effective and interesting. To make this possible here we have many websites, online games and

others applications. Few are mentioned below:

01. www.laearnengishkids.britishcouncil.org

02. www.gamestolearnenglish

03. Learn English Grammar Online-Alison

04. Learn English Free at USA Learns

05. www.edurite.com

06. BM English speaking online course

07. edx from MIT

08. eXe

The above mentioned are mainly created for the English learners. These provide the information

related to English in one or the other way. All such programmes and courses objective is to make

English learning effective.

LEARN ENGLISH KIDS

This particular website is designed in such a manner in which kids can learn through fun and

entertainment. This also provides chance for the teachers and teen to learn English. This includes

three sections like: 01. Learn English kids

02. Learn English teens
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03. Teach English- Lessons 

01. Learn English kids provide various activities like:

1. Listen and Watch: Learners has to listen song and watch video.

2. Read and Write: Learners are given a basin reading.

3. Speak and Spell: Learners are provided with the speaking activities.

4. Grammar and Vocabulary: Learners are provided with grammar related information.

5. Fun and Games: Learners are provided with few games.

6. Print and Make: Learners are given a task like making some craft work based on the content

related English.

A common aspect of all these activity is after the completion of every task learners

has to answer a question mentioned below the task. These questions are designed in the form

games. Then the score has been provided soon after the task to motivate learners. Learners

can repeat answering question as many times as they like. This is mainly meant for the

children aged below 13.

eXe

Similarly there are other programmes in which teachers can teach English using 

online communication. For example there is a programme called eXe in which teacher can 

create an information in multimedia format like teacher can add images, videos and songs

etc. Soon after their reading teacher can give a task and provide score and feedback so that

learners get motivated and like to learn. These programmes mainly useful for those students
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who feel shy in class to ask doubt or to say in dare that they didn't understand. This can be

adopted in any level of the students.

GAMES TO LEARN ENGLISH

This programme mainly provides different games like Fast English, Hangman,

Falling Clouds, Slow Click, Spell off, Clock Game, Read and Basketball etc. Learner has to

select game. After selecting the game various topics will be given like garden, city, school,

food, Family and many other topics related to daily life. These games include basin English

content and it is best for the children between aged 2-8 years. This is mainly based on fun

and entertainment learning.

ADVANTAGES OF ONLINE COMMUNIATION

1. Includes colourful pages

2. Provides various activities and games

3. Available in every place where there is a availability of internet

4. Provides lot of information

5. Learners explore themselves

6. Motivates learners

7. No time limit for getting information
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DISADVANTAGES

(1) Economic issue: everyone can not afford for internet and technology.

(2) Health issues: obesity, eye sight, stress.

(3) Social issues: interaction, a gap between teacher student relationship

(4) Everyone doesn't know how to use it.

(5) Cognitive issue: thinking process may decrease.

CONCLUSION AND IMPLICATION OF THE STUDY

At present English has become a significant language in the world. The information

which we get on online is also most in English. So learning English is must at present

situation. That is why it is better if one learns English in the early age because compared to

adult and old age it is easy to learn English language during school days. So to make

learning English easier, faster and effective we can use online communication. Because

online communication provides information within no time.
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Abstract

Today's generation form kids to adults have strong passion towards the

electronic gadgets, specifically with the smartphones. English Language

Teaching (ELT) in the last decade has underwent many changes in terms of

language learning and language teaching focusing more on use of technology

in the English classroom. As Mobile Assisted Language Learning (MALL) is

dominating the conventional language classroom, many teachers agree on the

advantageous role of implementing smart phones in the classroom and

outside the classroom. The simplest, and most widely used application

among the learners nowadays is WhatsApp. The interactive features of

mobile application, WhatsApp can encourage and engage learners more

effectively and creatively. WhatsApp is a novel way of teaching and engaging

learners in English and assess their writing abilities, speaking abilities

#475

mailto:skchaitanyach24%40gmail.com


pronunciation, and interpretation skills along with narrative skills. The main

reason for this is, WhatsApp was the most integrative of all other social

networking apps. It has multiplicity of options, simplicity, accessibility and

efficiency. The main objective of this paper is to impact and influence the

language learning through a very known mobile app, WhatsApp.

Key words: ICT, Smartphones, WhatsApp, MAAL, Accuracy & Assessment.

Introduction

Research on the use of technology in English language learning and

English language teaching has incessantly developed in the past few years.

Over dependency on technology by both teachers and learners due to the

interactive features of multimedia, can allure the teachers to research on the

novel ways of engaging the learners in language acquisition along the

creative lines. A paradigm shifts in the learning environment in classroom

attributed for the development of Information Communication Technology

(ICT). The spurt of 3G Technology in mobile phones enabled the effective

learning of language. (Hsu et al., 2006). Effective learning in the classroom

becomes ineffective though a qualitative research is being done. The reasons

are many and are very obvious

1. Overcrowded classrooms lead to less focus on individual

learner.

2. Lack of infrastructure for an effective English classroom.

3. Nervous habits of learners which made them inferior before

the fellow learners.

4. Lack of technology enabled classrooms provides the

conventional teaching.
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5. Heterogeneity makes the classroom either Inferior or 

Superior

6. Outdated curriculum leading to boredom and leads to less

cognitive development.

Objectives

Education is an interdependent process that deals greatly the coordination

of learners and resources. In order to prove this coordination, The University 

of Birmingham in the year 2002 tested ‘a mobile learning organiser' on the 

technological concept of computing students. (Traxlor & Riorden, 2003). It is

proved that a blended learning approach is needed to be enabled for learning

language appropriately with the adoption of new technologies. It is necessary

to introduce WhatsApp in the blended learning approach for language

learning. WhatsApp is more embedded with new features, enhanced

capabilities for rich social interactions providing innovative practices for

language teachers.

As a student trainer, the researcher has tried many ICT enabled products in

the language classroom, such as Rosetta stone, Tell me more, Orell and

Globerena and many more which are so expensive. Establishing such

platforms in academic institutions is a big deal as the managements are not

ready to take a step. The irony is, these expensive ICT classrooms will be

used so rarely as institutions have a congested learning schedules. In this

scenario, the prime focus should be on conducting sessions rather than

focusing on accuracy, appropriacy and authenticity. For this reason, the

researcher tries to establish a well functioned classroom to kindle the interest

among the learners as well as establishing an exciting learning environment.
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So, the technological device here the researcher made an attempt to use the

effective way of WhatsApp in learning language among engineering

graduates. Other than these secondary objectives, the researcher tries to

explore on the primary objectives

1. To elevate and examine the be attitudinal differences of learners towards

WhatsApp learning

2. To promote the best practices of academic purposes through WhatsApp

3. To engulf the psychological barriers for learning language in virtual

environment to face real world.

4. To inculcate interpretational and analytical skill.

Methods and procedure

The controversy over the use of WhatsApp is killing the valuable time and

leads to procrastination of assignments leads to poor time management

among the learners. In fact, WhatsApp is a beneficial tool to both teachers

and learners if it is used for knowledge creation and dissemination (Tuckman,

1975).

Various methods or techniques have been used by the researcher to optimize

Teaching English Language using a mobile technology app called WhatsApp.

These methods have been designed to arouse the curiosity among the learners

in a virtual environment for a time frame of 60 Mins.

Method 1: Picture Ice Breaker:

Objective: Develop Interpretation and analytical skills
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This technique helps the learners to come out of Anglophobia, a major threat 

for language learners. Those learners show reluctance to learn language

leading to learning disabilities and attitudinal problems. This activity is more

productive in virtual environment than the classroom environment as learners

start using their basic understanding on a given picture and comes out with

their individual stand point.

Method 2: TED Video's

Objective: Get focussed to different varieties of accents and pronunciation

patterns.

This method is more in use in the language classroom. TED Ex pages provide

ample learning sources for learning language. The irony of this method is

fully packed classrooms with heterogeneity will not allow the teacher to

implement in an accurate manner. The learner centric classroom will be the

centres for boredom. Where as In WhatsApp learning, this method has more

proximity to listen from all the members of the group. Accuracy and

authenticity will be tested with appropriacy.

Method 3: Story Grid's

Objective: develop narrative writing techniques.

Exclusive learning of vocabulary leads to passiveness in the classroom. In

order to create curiosity and interest, Story grid's is found to be helpful for

the language learners. Accuracy in learning language will be assessed by the

choice or power of vocabulary, a learner uses. In story grids, learner will have

the scope to use collocations, Idiomatic phrases, and foreign expressions. 

This technique is more useful for the GRE/IELTS aspirants.

Method 4: Case Studies / Situational contexts
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Objective: understanding various situations and cope with them in real life. 

The psychological theories of learning a language was better explained by the

Behaviourist Theory by Skinner and Pavlov. Behaviourist learning is better

learnt using this method. Case studies or Situational contexts deals with the

cognitive development of the learner. Giving a right conclusion to a case or to

a context will help the learner to nurture, decision making and problem

solving skills.

Method 5: Songs

Objective: Understand rhyme and rhythm of language for proper stress and

intonation.

Singing songs are the best free time task for many. Learning English using

Songs is the best remedy for Anglophobia for those who learn English as a

second language. Accuracy and authenticity will be accurately assessed when

learners start doing this method. WhatsApp learning will provide a chance to

get over Nervous habits and shyness as they sing and upload audio clips to

the members. This can be done in the classroom, but the psychological

barriers control the behaviour.

Method 6: Discussion Forums

Objectives: Develop argumentative skill.

Discussions on the current trends related to science and technology,

education, films & sports can create interest among learners and it will enable

the learner for a quick participation.

The methods, which the researcher used in WhatsApp learning are

conventional, but what makes interesting, is the planning and selection of

480



authentic materials helped to see a better progress among the undergraduate

learners.

Results and discussion

A sample size of 60 students of II B. Tech., students of WhatsApp learning

group called ‘The Language Club' of Vignan's Institute of Engineering for

Women, Visakhapatnam has been taken for the survey. The data has been

collected from sample group using an online Questionnaire administered

through Google Forms. It involves indirect contact with the target group. The

response rate of this questionnaire was cent percent. The questionnaire was

administered after the successful completion of 75 hours of learning with the

involvement of 60 learners with a time frame of 1 hour 15 mins. Per day.

The prime motive of this survey is to identify the attitudes of the learners

towards adopting innovative practices in learning English language and

continuing in it. A series of hypothesis have been examined to test whether

the learners are interested to accept WhatsApp as a learning tool. The survey

reflects ‘accuracy and authenticity' in English language learning is viewed as

independent variable whereas using WhatsApp as dependent variable. After

the analysis, the researcher observed that the independent variable has a

strong demand and urge for dependent variable.

Conclusion and implications of the study

The researcher finds after a thorough analysis on survey questionnaire and his

personal experiences with WhatsApp teaching and learning experiences, these

are the findings and implications on learners, teachers, researchers and to

policy making authority. The myth about WhatsApp is, it is killing time yet, it

is a great resource for learning if one use it wisely. Peers interaction is more
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and learning ambiance is more. WhatsApp learning assisted learners learning

and extended their self-confidence. The survey reports showed that active

participation in online discussions have satisfied the learners needs. The

teachers should possess positive attitude towards WhatsApp learning to

upgrade specific skills among the learners. Lot of research is involved in ICT

methodology in classroom for the researchers. The policy making authority,

like Board of Studies, panellists, and thinkers must formulate a much-needed

policy which would enable the interactive classroom, active both online and

offline. Policy makers make sure in Providing funds towards ICT enabled

classrooms and active internet connection apart from providing needed

training for senior teachers.

Overall this paper gives an idea of inclusion of WhatsApp into learning

environment as a powerful tool for English language acquisition.
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Abstract

The extensive use of Technology in everyday life has a perceptible change in language

learning among the students. Technology - especially smartphones/ tabs - in addition to various 

apps (software applications) have made an individuals to elevate his/ her capacity to execute and 

produce more work. Technology, by being user friendly have consistently prevents its users 

(students) to learn. For an instant, the “emoji's” “auto-correct” “the trend of dropping vowels in 

sending whatsapp msg” and so on conditions the student from not learning the Spellings. Further, 

various socio-political factors revolving around the technology inform us that in the real time 

classroom it is important to encourage pragmatic teaching to the school children.

Introduction

The word “technology” derived from the Greek word tekhnologia which means “systematic 

treatment.” OED defines the word as “the application of scientific knowledge for practical

purposes, especially in industry ‘advances in computer technology.' The computer technology in a

language classroom implies a form of tool that may increase the semantic contact between the

encoder and the decoder (systematically). It is this technology that take its user to various corner of
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the world connecting - teachers, educators, and academician - to engage in exchanging knowledge.

Technology is portrayed as a means to make the virtual space private and personal. A place where

knowledge along with other facilities such as shopping, trading, are made available at the door steps

of the users.

Technology came into our day to day life with a promise of consistent supply of every

individual's needs. The student's need to access information were made available through

technology. In fact, technology provided support to bring the impossible things to the classroom in

numerous form such as documentary, movies, lectures series and so on. Due to which learners from

various socio-economical background used technology to pursue their academic goals in their own

learning phase. At this juncture it is important to analyze; to what extent these technologies can be

exploited to fulfill the pedagogical needs. Many educators believe that the technology revolutionize

the overall students interaction in learning as well as teaching second language; while others

consider it as an unnecessary distraction in education system.

Almost two decade ago when Computer Assisted Language Learning (CALL) was

introduced in schools. The teachers found this method as innovative and the “new technology”

appropriate to achieve pedagogical goals. CALL addressed specific goals such as accent, part of

speech training. Areas such as accent training failed to provide evaluation to the students i.e the

computer technology merely recorded the students voice in the system. Few schools in those days

screened motivational videos and failed to contextualize its relevance. From the learners point of

view Language Lab became a space of autonomous learning and it is up to the discretion of teachers

to deliver feedback to the students. The issue departs from the point where research and practice of

using technology meets the way it is explored and evaluated.

Objectives
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The present school system direct the parents as well as the students towards their tutoring

method though technologically equipped interactive classrooms. There are schools in India which

introduces “tablet” device for school children through which they were taught and evaluated.

Though one cannot deny the importance of technology in the learning process, introducing it at the

early age - schools in specific - deprive the learners from the humanistic teaching environment

such as storytelling, role play, performative and so on. This in a way not only makes the teacher

obsolete in the classroom but also fail to give individual attention to the students. Further,

technology these days are not a novel field for the students to explore; in fact they have access to it

in the form of smart phones. When students are exposed to these devises ouside the classroom for

various purposes, it is natural for them to get deviated and to expect similar kind of usage in the

classroom.

In Indian context most of the teachers are not fully equipped / trained to use technology as

an alternative method in the classroom. This can be observed not only in schools but also in higher

education classrooms. For an instance, the use of PPT (Power point presentation) is overrated in the

classroom setup. Smart board, Audio-visual aid, online examination and other use of technology

largely reduces the burden of the teachers and students, meanwhile the purpose of these elements is

getting changed from being a tool to becoming a primary source of knowledge. The objective of the

paper is to locate the limitations of technology and the implementation of other methods in the

language classroom.

Methods and Procedure: Schema and the End of Creativity

It is acknowledged that every classroom is heterogeneous, and irrespective of the socio

economical background of the student their understanding of reality varies. The students understand

or attempt to comprehend everything thorough language. And it is widely observed that the

language and its meaning differ from person to person. Moving one step further - psychologically -
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every individual relate words with an image before storing it in their memory. The relation between

words and image are generated though the individuals interaction with the society or through the

experience. For example, when we ask the students to reveal the image that pops in their mind after

listening to the word “India”, we may find that it is limited to one of the following: India Map,

National Flag, Mahatma Gandhi, National Emblem. This suggests that the students understand

words through their existing information in their mind. And as they learn they keep adding different

experience and information to the word “India”.

On the other hand, when the same word “India” is introduced visually to the students, the

teacher choose one of the image from the schema which right away prevents them from thinking

other relavant images. Educators who favor technology may find it systematic but it is important to

notice that this eventually prevents the students from comprehending the word through experience /

creativity. Technology may constantly update the students about their subjects. But at the same time

this technological advancement removes the experience of pragmatic knowledge from the students.

This in some case makes the student-learners inefficient to learn irrespective of their knowledge in

the field. Therefore it is only through the physical classroom teaching or through simulation the

teacher can deliver the practical knowledge.

Results and Discussions

For this purpose of study, students belong to class 7 (section A and section B) were chosen

as the targeted audience. The poem “Mystery of the Talking Fan” by Maude Rubin was taught to the

student; section A with animated videos and section B with role play method. Their response

towards the poem were documented, the following are some of the observations.

Section A

Preparation: the teacher arrange the classroom to with projector and the animated video

Observation: the students were attentive
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Presentation: Playing the video

Production: the students were asked to respond - and they shared similar experience - some found

their home fan and the fan in the video different.

Section B

Preparation: Incidentally the teacher observed a bird chirp near the classroom window - the teacher

told the students that the bird is saying “good morning”

Observation: students said “good morning” to the bird - some even mimicked the birds chirp sound

Presentation: Teacher now shift the class attention to the Fan in the class room and says that the fan

is telling something - some students asked “How a fan can speak?” - others carried over the birds

communication but on the fan - the students came up with a creative story.

Production: the teacher reads the poem - tells the student that “this is what the fan spoke to Maude

Rubin.

Though the above classroom experiment it is observed that in the role play method students not

only showcased their creativity but also some amount of rationality too. Thereby the paper suggest

and recommend that the teacher should follow certain limitations on using technology, preferably as

an assisting tool in classroom. Furthermore in the researchers context pragmatic teaching using

storytelling, roleplay and other methods exhibited better results in language classroom.

Conclusion

Given the present scenario in language learning, the teacher too exalt himself/ herself with

different strategies in teaching. Though there are many methodologies, teaching aids, education

technology advancement happens in academics. It is the teacher who at the end has to implement

appropriate methods in the classroom. The paper suggest that the Indian schools and the public have

to go a long way to understand technology. In the digital world where the students are prone to
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distractions such as “Blue whale” “Hot water” and similar challenges, the students are not so far 

from the danger of technology. Knowledge explosion is another area of problem in finding the

authentic source to learn, that the teacher will be facing in the near future. This research paves a

way to the academicians, educators to explore novel methodologies independent of technology that

can be used in classroom.
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Learning a language initiates with oral communication. Listening and Speaking Skills are known as 

oral communication skills. Listening Skill is fundamental as language learning starts with the skill. 

According to Routledge Encyclopedia of Language Teaching and Learning (Byron, 2000)

“Listening involves processing phonetic language information and constructing a message from a

stream of sounds, based on listeners' syntactic, phonetic and semantic knowledge of the language”. 

Oral Communication Skills are transferrable as they make ease the learning of reading and writing. 

Vocabulary and grammar are the building blocks of any language. Words sometimes vary its

grammatical category depending on how it is pronounced. Thus the same word is used as different

parts of speech by changing the stress pattern. As such correct pronunciation of words plays a vital

role in developing oral communication skills and to avoid miscommunication. “Lexical problems

frequently interfere with communication; communication breaks down when people do not use the

right words”(Nagaraj.G, 1996). Listening and practicing of a word several times helps to improve

the pronunciation. Oxford Advanced Learners Dictionary, Cambridge Dictionary etc. are producing

digital dictionaries . Apart from that text readers such as ‘Natural Reader' is available online. These

ICT materials provide the learner opportunity to listen pronunciation and acquire correct

pronunciation. Thus proper pronunciation promotes better communication.
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Need and Significance of the Study

The investigator has been working as a secondary School teacher for more than ten years. It is

found that the pronunciation of students is adversely affected by the influence of mother tongue and

lack of pronunciation practice. In English 26 letters represent 44 sounds. So practicing

pronunciation of new words is a must for a second language learner. But many of the teachers and

learners are seen not giving adequate importance to this. Hence the investigator proposed to conduct

such a study.

Statement of the Problem

Learning method has been undergoing changes due to the effect of various learning theories such as

behaviorism, cognitive psychology and latest by constructivism. Similarly learning materials has

also been changing every day. Chalk and talk is replaced by computers and smart classrooms.

Many independent learners depend on online learning also. Realizing the potential of ICT tools in

English language learning , the investigator proposed to conduct such a study. Thus the study is

entitled as “Effectiveness of ICT Intervention on Pronunciation of Words in English at

Secondary Level”.

Operational Definitions of Key Terms

(a) Effectiveness

According to Good's Dictionary of Education (1973) ‘Effectiveness is the treatment or the effect of

an experimental factor for a given level of value of a control variable; the effect of an experimental

factor under controlled conditions, that is with other factors held being constant. But in the present

study, it is considered as the level of achievement in pronunciation of words of the pupil who are

taught through ICT enabled learning method.

ICT
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ICT stands for information and communication technology. In this study it is used for computer,

voice recorder, digital dictionary and text reader used for pronunciation practice and voice

recording.

Secondary Level

It refers to 8th , 9th and 10th standards. In this study the term secondary level is restricted to 9th

standard only.

Objectives

The study aims at exploring the ‘ Effectiveness of ICT Intervention on Pronunciation of Words

in English at Secondary Level.'

Tools Used

1. ICT Intervention. ( Here the pronunciation of the selected 20 words were practiced with the 

help of Text Reader which converts written text to audios.)

2. Post-test administered at the end of the ICT intervention.

Methods

The investigator used the following method.

Design

A single pre-test post-test equivalent group design was used in the study.

Pre-test

The pronunciation of 20 selected words by ten students studying in Standard 9th were

recorded first and analyzed . This was the pre-test.

Sample

Details of the twenty words identified with a view to measure the effectiveness of

pronunciation among 9th standard students at secondary level of Calicut Education District .

Data was collected from 5 boys and 5 girls studying in MMVHSS Parappil, Kozhikode.
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Variables

Since the study was designed in the form of an experimental one Independent Variable,

Dependent Variable and Controlled Variables were considered. ICT enabled pronunciation

practice was the Independent Variable. Development of speaking skill focusing on proper

pronunciation was the Dependent Variable. Based on the achievement of the students in

class test conducted by their English teachers, a homogenous group of students were used

for the experimentation. Thus the level of the students were controlled.

Data Collection

In order to find whether the text reader can improve the pronunciation, the investigator

selected 20 multi-syllabic words for experimentation.

The selected words were :

i) words ending with - tion (4 words)

ii) words ending with - ate (4 words)

iii) adjectives

iv) verbs

(4 words)

(4 words)

v) contracted forms (2 words)

vi) linkers (2 words)

Total 20 words

Words ending with ‘-tion' were:

1. information

2. pronunciation
493



3. situation

4. accommodation

‘-ate' words were :

1 communicate

2 exaggerate

3 intermediate

4 appropriate

Adjectives were :

(1) classic

(2) ideal

(3) memorable

(4) regular

Verbs were the following

1. assume

2. consider

3. express
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4. organize

Contracted Forms Practiced were:

1. didn't

2. wouldn't

Linkers Practiced were the following:

1. however

2. therefore

Procedure

Pretest was conducted first among the selected sample. Then the students were provided

opportunity to listen and speak the selected words two three times using text reader

developed by the investigator. Cambridge Advanced Learners digital dictionary was used for

reinforcement of the pronunciation of content words (Of the total 20 words 16 words were

content or lexical words and 4 words were structural or grammatical words. After that a

post-test was administered. The pronunciation of twenty words were recorded in the post

test. Then the post-test scores were analyzed and scored . The correct pronunciation was

given ‘1' score and the wrong one was given ‘0' score. Giving primary stress on the correct

syllable and syllabic division were the criteria for correct pronunciation. Pre-test and Post

test scores of the pronunciation test were converted into percentage and compared

Analysis

Sample of a table used for scoring and analysis of the pronunciation test is given below:

Table 1.
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Analysis of Pre-test (Pronunciation-test)

- tion 
word 

s
*S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 Total

1.Info
rmati
on

1 1 X 1 1 1 1 1 1 1 9

2.pro
nunci
ation

X X X X X X X X X X 0

3.situ
ation X 1 1 X X X 1 1 1 1 6

4.acc
omm
odati
on

1 1 1 1 1 1 1 1 1 1 10

Total 2 3 2 2 2 2 3 3 3 3 25

*S =student

Percentage of the scores of -tion words of 10 student was Calculated in the following way'

Number of Correct Response of 10 Students in 4 ‘ -tion' words is 25

Total Number of Correct Response of 10 Students in 4 ‘-tion' words (4 X 10) is 40 

Percentage is calculated as : 25/40x100 = 62.5%

The same method was used to find out the percentage of the scores of other categories of

words such as ‘-ate' ending words, adjectives, verbs, contracted forms and linkers. Then the

average of all these five percentages was found.

In the above method item wise pre-test (pronunciation test) and post-test scores were

converted into percentage and compared. Details of the percentage of scores is given below

in table 2.

Table 2.

Table Comparing the Percentage of the Scores of Pre-test & Post-test of Pronunciation-

Test
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Type of words % of pre-test 
scores

% of post-test 
scores

1. tion words 62% 87%
1.ate words 28% 63%
1. adjectives 53% 79%

1.verbs 22% 80%
1. contracted 

forms 100% 100%

1.linkers 50% 96%
Average of 
percentages 53% 84%

The above table revealed that the average of percentages of pre-test scores is 53% and that 

of post-test is 84%. So there was significant improvement in the pronunciation of the

students when they practiced the words using the text reader.

Validity and Reliability

In order to find out the Effectiveness of ICT Intervention on Pronunciation of Words in

English at Secondary Level, the investigator selected twenty multi-syllabic words from five

areas. The same type of words were used both in pre-test and post-test. So there was content

validity. Opinion of practicing teachers were also sought at the time of selecting the words.

When the same pronunciation test was conducted after two weeks, it was found that the

percentage of correct pronunciation is above 80%. So the text reader used would be

considered a reliable tool.

Conclusion

The average of the percentage of scores of the pre-test was found 53% and the average of

the scores of the post-test scores was 84%. So there was significant improvement in the

pronunciation of the students in the selected words after the practice using an ICT enabled

method.

Educational Implications
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In the study, conducted by the investigator, it is found that although Information and 

Communication Technology (ICT) has made its impact on every sphere of human activity, it is

not fully used in learning. A good number of teachers are seen reluctant to use it in their English

class So teachers should be given proper orientation for the optimum use of ICT materials in

learning. ICT tools like standardized text readers should be developed and supplied to teachers.

Listening and Speaking Skills are not properly tested in our schools now a days. This situation

is to be changed. Proper training to conduct tests on Listening and Speaking Skill should be

imparted from teacher training program itself.
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Abstract

The paper attempts to provide certain guidelines in the application of Social Network for a 

serious academic pursuit in English language teaching/ learning. The history of English language
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teaching/learning clearly states that, English language teaching/learning has undergone wide 

changes from time to time. Social Networks are relatively new phenomenon in which it helps us to

learn about other cultures, to stay connected with their peers around the world, to stay updated in

their fields and at the same time to learn English accordingly.

Twitter, Facebook, Skype, Linked In, Blogs, You Tube, Flicker, Google +... are some of the

best social sites that help us to move along with English. Mobile technologies allows an

increasingly diffuse array of interactions, extending the reach and accessibility of educational

offerings to more students. Social medias is now the Primary Medium to deliver content and

interaction effectively across all channels. To learn a new language, implies to learn its context: the

social media always offer a fresh and contemporary view of it.

Social Media Language Learning (SMLL) links interactive social media channels to

language learning, Social Media consist of interactive forms of media that allows users to interact

with and publish each other, generally by means of Internet.

Through social media, students are able to shape their learning in ways which align closely

with the needs of their daily lives and encourage the user to engage with information in English,

both formally and informally.

Key words : SMLL, Social Networks.

Social Media today have an enormous impact in our day to day life. They have become so

important that it is rarely that we can live without them. Every morning we may wake up with the

radio music in the background, or we play an audio CD while having shower or being dressed.

Someone may run to the PC or laptop to check the mail on internet or the news. On the way to
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school or work we may grab a newspaper and have a look at the headlines. At school we may go to

the library and consult a lot of books and magazines for our research project. At home we may

watch television for a while. Each of these experiences puts us in contact with a medium or channel

of communication. Radio, books, CD's, magazines, movies, television, online media, news media,

all these are called mass media, which reach many people at one time. In the years to come, media

will become more pervasive, so understanding them and their influence will be crucial to using

them wisely.

Globalization and development of modern technology have enhanced the learning process.

In international scenario "Technology Mediated Learning" has become the need of the hour. In this

continuously changing world, social media have opened new vistas for learning. It does not suffice

merely to have more and more information which is quite accessible through modem means of

communication, but it also depends upon the learner as to how he analyzes and explores the

information. The free equitable access to information and knowledge is an essential component for

empowering people and ensuring their participation in the growth of the knowledge society. There

are numerous reasons for learning. The first and foremost purpose of learning is to acquire

knowledge useful in meeting new challenges, making wise judgments and creating new ideas which

on the whole enrich one's life. Various challenging modes of advanced technology not only enhance

the cognitive abilities of a learner but also make learning less tiresome and more interesting and

promising in a friendlier learning environment.

Communication practice is one of the most important components of the language learning/

teaching process, and it is also one of the most problematical. It is much more difficult to get

learners to express themselves freely than it is to extract the right answers in a controlled exercise.

The most natural and effective way for learners to practice talking freely in English is to use the

modern electronic media and to discuss information in the classroom. The use of electronic mass

media is becoming more popular nowadays.
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The technology evolution has changed the appearance of the realm. The classroom

technology has metamorphosed the script of teaching and sophistication of the language. Linguistic

edification is an art. Language is a vehicle for communication. Without language there won't be any

expression of ideas, no matter how much knowledge one might be possessing. Language is

urbanized and acquired in different educational institutions due to today's technology. We have been

accomplished with the language or articulating words from the infantile stage. The child articulates

and expresses emotions too through the technology of expression. Languages like English are

secondary languages to people in India. We espouse it as a foreign language and not as our mother

tongue. Language advancing takes place when the child is in the womb itself. He counters to the

exterior environment and makes his mother aware of his needs. Language is taught by inscription

on the blackboards and notebooks but presently mobiles, computers, e-boards, white boards,

internet, android, window applications and ethernet are used to fulfill the same purpose. They are

the biggest aid for the instructors to teach a foreign language. English classrooms have transformed

into enlightened rooms and now projectors, live e-videos, internet and other such abetment have

brought about a drastic change in scenario. Students and instructors have been really fortunate with

the inclination and response from the community.

In teaching and learning of English language, the latest technologies such as Twitter,

Facebook, Skype, Google+, You Tube, email, blogs and mobile phones play a very effective role.

Computer technology and Internet are new devices used in education methodology. Next to its

commercial importance, it is seen as the pedagogical tool for independent research and academics.

The last two decades have witnessed a revolutionary change due to the onset of technology in the

way teaching and learning is done. This rapid rising and development of information technology

has offered a better pattern to explore the new teaching model. The chapter explores the application

of network technology into English language teaching. Using multimedia to create a context to

teach English has its unique advantages. This chapter tries to analyze the necessity of multimedia
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technology to language teaching and also brings out the problems faced by using these

technologies. It also aims to make English teachers aware of the strategies to use it in an effective

manner. In order to apply this new teaching mode to serve English language teaching more

effectively, we should make good use of the advantages and avoid the disadvantages to achieve

better results. Technology aided English teaching will surely motivate the learner's interest, create a

better English communicative environment for students and increase the teaching efficiency of the

language teachers.

With the spread and development of English around the world, English a second language in

India, enjoys the prestige and the authority of the first language. At present the role and status of

English in India is higher than ever as evidenced by its position as a key subject and medium of

instruction and curriculum. As the number of English learners is increasing day by day, innovative

teaching methods have been introduced to increase the effectiveness of the teaching process of

English language. It is a fact that these technologies have proved successful in replacing the

traditional teaching methods. The present era assigns new challenges and duties on the modern

teacher. The trend of English language teaching has been drastically changed with the remarkable

entry of the new technologies. Technology provides many options as making teaching interesting

and more productive in terms of positive changes. Technology is one of the most significant drivers

of both social and linguistic change.

Technology lies at the heart of the globalization process; affecting education work

and culture. The use of English language has increased rapidly after 1960. At present

the role and status of English is that it is the language of social context, political,

socio-cultural, business, education, industries, media, library, communication across

borders, and key subject in curriculum and language of imparting education (Graddol

68).
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Since there are more and more English learners in India, different teaching methods have been 

implemented to test the effectiveness of the teaching process. One method involves the use of social

media in the learning of English language. Technology is utilized for the upliftment of modern

styles; it satisfies both visual and auditory senses of the students.

Asthe use of English has increased in popularity so has the need for qualified teachers to

instruct the students in the latest and recent ways as the majority of teachers still teach in the

traditional manner. With the rapid development of science and technology, the emerging and

developing of multimedia technology and its application to teaching, featuring audio, visual,

animation effects come into full play in English class teaching and sets a favorable platform to

reform and to explore on English teaching models in the new era. It's proved that social media

technology plays a positive role in promoting activities and initiatives of students and increasing

teaching efficiency in the classroom. Technological innovations have gone hand-in-hand with the

growth of English and are changing the way in which we communicate. It is fair to assert that the

growth of the social media has facilitated the growth of the English language to a large extent. With

this there has been a very significant proliferation of literature regarding the use of technology in

teaching English language.

Teachers can incorporate social media learning into their classroom by identifying the

learning styles of each of their students, matching teaching methods to suit learner's capability and

pace, strengthening weaker learners through easier tasks and drills. Social media that is effective in

learning and teaching doesn't simply consist of using multiple media together, but combining media

mindfully in ways that capitalize on the characteristics of each individual medium and extending the

learning and teaching experiences. Social media offers teachers enormous opportunities for making

learning and teaching environments meaningful and effective. One of the ultimate goals of

multimedia language teaching is to promote student motivation and learning interest, which can be
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a practical way to get them involved in language learning. Without this technology, English

language learners are often left to their own devices. Concerning the development of technology, we

believe that in future, the use of internet and social media English teaching will be further

developed. The process of English learning will be more student-centered but less time-consuming.

Therefore, it promises that the teaching quality will be improved and student's applied English skill

is effectively cultivated, meaning that the students' communicative competence will be further

developed. This process can fully improve students' ideation and practical language skills.

However, a teacher cannot be a substitute for technology and hence he must not compromise his

positive role in the classroom while using technological aids in the classroom.

Key Words : SMLL, Social Networks, TML
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ABSTRACT

Language learning process, like any other psycho-social human amalgamation, has been considered

as the resultant of innumerable conscious and subconscious immersions of the individual learner in

the biotic and a-biotic environment. Unfortunately, this basic bond between the target group of

learners and the language has not been accounted for in the case of foreign language acquisition.

English as Second language learning and teaching in Tribe Schools has always been considered as

an enigma. For the tribal learners, when their dialect is mother tongue, state language becomes the

second language and consequently English happens to be in the third position. The alienation

between home culture and culture of the foreign tongue, along with context neutral and culturally

insensitive curriculum curtails the interest and boosts the affective filter. The psychological trauma

faced by the tribal students and the English language teachers deserve great concern in the pretext

of Reaching the Unreached. The objective of the study was to design resources and pedagogy for

English language teaching in tribe classrooms in the indigenous local socio-cultural context. The

focus group consisted of students of Kattunayaka tribe in Rajiv Gandhi Memorial Residential

GHSS, Wayanad. The qualitative research followed ethno methodology. The researchers developed

culture integrated e learning resources including course book, activities and evaluation sections,

using the socio-cultural panorama. The research paper show-cases the e resources integrating the
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socio-cultural and linguistic contexts of the tribal learner for teaching of English language with a

high degree of learner partnership and autonomy. The resource could be experimented for different

target groups.

Key words: contextualization, culture integration, e resources for ELT, tribe classrooms

Introduction

Language and culture the two so complexly intertwined factors play vital role in shaping human

identity and personality. Researches in education have proved that culture has sophisticated, deeper

and broader scope in the acquisition of foreign languages. Unfortunately, in the available English

language learning resources in Kerala, the intertwined relationship between language and culture is

not yet established. A longitudinal survey tells that in the beginning stage, the content of the English

readers was based on the foreign culture; then shifted to Indian culture. The reverberations of the

shift could be sensed in the curricular content of the prescribed English textbooks of SCERT in

Kerala but still lacking representation of the cultural and linguistic plurality. The culture of the

underprivileged, especially the tribe group of students who are in dire need of educational scaffold

do not find any place in the English Language discourse oriented pedagogy.

English as a second language learning and teaching in tribe schools has always been considered

as an enigma. For the tribal learners, when their dialect is mother tongue, state language becomes

the second language and consequently English happens to be in the third position. The tribal

students don't find any example or experience of their context in the books our classroom

interaction and feel everything alien and artificial. Alienation between home culture and culture of

the foreign language, along with context neutral and culturally insensitive curriculum curtails the

interest and boosts the affective filter. The psychological trauma faced by the tribal students and the

English language teachers deserve a great concern in the pretext of Reaching the Unreached. Hence
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integration of indigenous socio- cultural context in teaching English among tribal students becomes

the crucial need.

Being an English teacher working in a rural area for the last 16 years the researcher has

witnessed the pathetic academic condition of the tribal children lagging far behind the non- tribe

students especially in learning English. Moreover, as part of the M.Ed. dissertation work, the

researcher had direct experience with the status of teaching - learning process in English classroom

of tribal students in Wayanad which intensified the need for the present study. A review of related

literature also pointed out the need for adopting a cultural ecological approach and introducing

cultural resources for the tribal learners. Use of cultural context integrated resources or even the

classroom practices of cultural intervention in pedagogy did not find a place in the review of related

literature. All these factors led the researchers in developing ‘a culture integrated e- learning

resource' including course book, activities and evaluation sections using the indigenous local socio -

cultural context.

Objectives

Objectives set for the study were

(i) To explore the cultural and environmental background of Kattunayakan tribe community in

Wayanad.

(ii) To identify linguistic objectives related to English language teaching in standard IX English

course book.

(iii) To develop tribal culture integrated e- content for the identified linguistic objectives.

Statement of the problem

The study ‘Culture integrated e-learning resources for tribal classrooms: an initiative in Kerala' was

designed to develop content materials for English language teachers based on the linguistic
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objectives formulated in the SCERT English language curriculum for standard IX. The e- content 

integrated the cultural resources for making learning of English meaningful and effective.

Operational definition of key words

1. Culture integrated e -learning resource: e-content developed for teaching English in tribe

classrooms integrating the indigenous socio-cultural context.

• Tribal classroom: the classroom consisted of students of standard IX belonging to

Kattunayakan tribe studying in Rajiv Gandhi Memorial residential GHSS at Wayanad in

Kerala.

Methodology and procedure

The study mainly intended to design resources and pedagogy for contextualized English language

teaching in tribe classrooms in the indigenous socio-cultural context. The focus group consisted of

students of standard IX, belonging to Kattunayakan tribe in Rajiv Gandhi Memorial Residential

GHSS at Wayanad in Kerala. The qualitative research followed content analysis and

ethnomethodology.

As backup of the study, content analysis of the Course Book and Source Book for Standard

IX(SCERT) was done with the objective to find out the level of representation of tribe culture in the

curriculum. The representation was found to be completely lacking. The researchers prepared an

observation schedule to understand the life and culture of Kattunayakan tribe. Social survey and the

participatory observation were the techniques adopted for the study. The researchers also collected

information regarding rituals and traditions, art, dialect, geographical peculiarity, livelihood, myths

etc. of the focused group through document analysis technique. Pictures and videos of life events

were also recorded from their context. Incorporating all these factors an e-content with the linguistic

objectives formulated for standard IX (SCERT) was developed.

Development of culture integrated e- content: Phases

Objectives
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Learner will be able to:

• Listen and comprehend a narration on ‘How I Fulfilled My Wife's Wish'

• Enrich vocabulary with the new items: arduous, meander, brook, downstream, impassable,

tread, cadaver, stink, puzzling, resonant.

• Read and comprehend the story ‘The Keydi and the buruda'.

• Prepare a diary entry based on the video and hints given.

Introduction

1. Play the audio of the narration, 'How I Fulfilled My Wife's Wish'.

• Elicit responses from the students by asking some comprehension questions.

• Show the text ‘The Keydi and the buruda’ on the screen and ask the students to read silently.

• Ask the learners to watch the video ‘Bamboo Extraction with Tribal Expertise' and read

hints given and prepare a diary entry.

Content

1. Listening: Text (audio of the translated version of a narration from Kattunayakan 

language supported by video): ‘How I Fulfilled My Wife's Wish'

We all like hunting but hunting is an arduous job. It needs a lot of energy and effort. Walking inside

the forest is very difficult. The way is not straight or direct. So, we meandered through the forest.

We took a long time to reach the brook near the deep forest because we walked fitfully, often

stopping and starting. Then we decided to walk downstream to reach the dense forest. We were very

careful to observe the surroundings so that we could notice the prey. When we reach to the dense

forest, we could not travel everywhere easily. Many of the roots were impassable. On the way

unfortunately, I tread the dead body of a wild rabbit. The cadaver was hidden under the fallen

leaves. The cadaver of the wild rabbit started to stink. This made us run from the site. Anyhow we

continued our search but ended in vain. I was really disappointed. I couldn't hunt a wild Boar and 
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fulfill the wish of my pregnant wife. But how can I discard my wife's wish? Talking with

experienced will surely help us trace the right track. We met our grandfather. He advised us to take

his hunting dog with us and make a new attempt, but with confidence. He cleared all our puzzling

thoughts. His resonant voice led in the dense forest. Yes, when we have a real desire in our heart

and we keep confidence close to it, we get a new will to overcome troubles. The second return was

successful. I could see the smiling eyes of my wife.

Answer the following questions:

1. How did the husband describe hunting? ii. What kind of routes were there in the dense

forest? iii. What was hidden under the fallen leaves?

2. Reading: Text for reading supported by video: The Keydi and the buruda

The Keydi was really depressed in those days. To find out a tree with honey hive was a very

difficult job. But he did this arduous job because drinking jenu (honey) was his weakness.

Sometimes he sat on the side of the small stream to take a nap. He likes to sit freely on the bank of

the brook watching the flowing water. The ways in the forest was like the Brook in the valley with

all the twists and turns. He meandered through the forest. But men from the village nearby came

and took the honey during night and he was fooled always. On such a depressed day he spent time

by walking downstream, merely following the path of the brook.

Suddenly he stepped on something. Yes, he treads a buruda. Curiously he took it and examined. He

kept it on his shoulder and walked on. After a while I heard someone laughing. He looked all

around and found nobody. He could hear it again. The resonant laughter put him in a puzzling

situation. Neglecting the confusion, he started to climb the hill. Suddenly, he treads a stone, slipped

and fell. The buruda also fell down and crashed into two pieces. To his surprise a female infant

came out of it. He took the baby girl to his cave and said his favorite jenu. Years passed. The Infant

girl soon grow into a beautiful young woman. The bear married her and human children were born

to them. They lived happily and contentedly.
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After few years brothers of the women from the plains came in search of the lost sister. On the

journey they experienced a lot of difficulties. But they conquered every impassable way. At last

they reach the cave of the bear and identified their sister. Without thinking much, they killed the

bear and left the dead body in front of the cave. The sight of the cadaver of their beloved father

frightened the children. They tried to run away but in vain. The brothers returned home along with

their sister and her children. The poor keydi's cadaver started to stink.

I. Answer the following questions:

(i)Why did Keydi meander through the forest? (ii)What put him in a puzzling situation?

3. Writing: Task for writing supported by video

Imagine that your neighbor has undergone a new experience of bamboo extraction. He has noted

his experiences as given below. Watch the video and read the experiences given below and prepare

a diary for him. (....Bamboo grove in the dense forest - along with experts - meander the forest

paths to reach there - crystal clear water in the brook to quench the thirst - resonant sounds of the 

birds - tread on bamboo sticks - climb up - chop bamboo - use rope to - shoulder the long bamboo 

pieces - collect them - arduous job)

Glossary

Arduous: (exact equivalent word in Kattunayakan language) - ‘baala paadal irakelasaga',

Meander (v):(online dictionary reference), Brook:(video) (exact equivalent word in Kattunayakan 

language) ‘thodU, Downstream :(video), Impassable :(picture), Tread(picture), Cadaver (picture),

Stink: (direct meaning) To smell very unpleasant, Puzzling: (direct meaning) Difficult to

understand

Resonant: (online dictionary reference)

Summary

The content developed had linguistic objectives based on the four language skills of listening,

speaking, reading and writing. The content resources were culture integrated and contextualized to
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the maximum extent possible. The classroom teacher can develop such resources for the respective

target groups.

Quiz

You have listened to a narration, read a story and watched a video. Now fill in the blanks with

appropriate words

(1) ‘How I Fulfilled My Wife's Wish' is about a husband's efforts to hunt a---- for his wife.

(a)bear, (b) wild boar, (c) lion

(2) Keydi got the infant girl when the — was broken into two pieces. (a)stone, (b) buruda, (c)

tree

(3) Extraction of bamboo is an---- job. (a) enjoyable, (b) effortless, c) arduous

Assignment

Prepare a repertoire of pictures, videos and texts on the life situations of tribe groups and design

activities for Listening, Speaking, Reading and Writing with the prescribed language with

objectives of any one unit in the Course Book (SCERT).

Findings and Conclusions

Contextualization of tribal indigenous culture is no more a herculean task for a classroom teacher.

The theory of culture integration in language learning could easily be made practical with the

scaffold both academic and financial from the stakeholders in the field. The e-resources thus

developed could be of much value in the domain of English Language Learning.
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ABSTRACT

Innovations in English Language Teaching are inclusive of multiple strategy approach and

digitalization of learning. Schools in India emphasize on adoption of effective ELT approaches as

English is the Lingua Franca or the global medium. Clinging on to erstwhile and conventional

techniques that promote rote learning and learning ‘about the language' are no longer suitable for

modern times. The present generations of learners are digitally more adept than previous ones;

hence, it is imperative that as educators innovations are done to digitalize pedagogies. The present

generations of English language learners are also amidst what may be called as the repository of

English-es not just attributed to the socio-cultural diversity but also the way in which language is

evolving. For a modern day learner, there's English of a smart phone user, English of a novel,

English with a vernacular tone and English of situational use. This requires strategizing the

approaches towards differentiated teaching.

Teaching English in Indian Classrooms: Evolving Times, Changing Approaches

This research paper will not only provide an insight into documented researches, like the Position

Paper on Teaching of English (NCERT) but also lends itself to a critical and constructive feedback 
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of the real time experiences of teaching English in classrooms. The evidences of the research

findings are students' works, records of assessments, video records of students' activities,

interviews, surveys based on ELT through various modes like ICT -(Apps , flipped learning etc. )

activity based, theatre based learning etc.

It was found that the students' engagement with technology increases the level of interest as they

exhibit greater autonomy and better collaboration while performing. The multiple strategy approach

lead to honing of LSRW of the different learners along with development of sub skills, vocabulary,

life skills, creative and divergent thinking.

KEYWORDS: Lingua Franca , differentiated teaching , digitalize pedagogies

Teaching English in Indian Classrooms: Evolving Times, Changing Approaches

INTRODUCTION

English is in India today a symbol of people's aspirations for quality in education and a fuller

participation in national and international life.................the current status of English stems from its

overwhelming presence on the world stage and the reflection of this in the national arena.

(POSITION PAPER ON TEACHING OF ENGLISH)

English language has evolved in a wider global context .The varied socio-cultural backgrounds and

changing technology has caused revolutionizing of content teaching with a more structural and

functional changes or paradigm shift.

Innovation in English Language Teaching has always been a buzzword that characterizes

progressive education. Innovation lends a dynamic characteristic to the entire teaching learning

process. It is imperative to include innovation in processes like curricular planning, selecting

reading material /textbooks etc., planning scholastic and co-scholastic activities and drafting

assessment procedures.

OBJECTIVES
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This research based academic writing attempts to:

1. Explore strategies for Innovations in ELT.

2. Emphasize the significance of digitalization of pedagogies.

3. Focus on inclusivity in ELT classrooms.

4. Make ELT a less elitist but a more culturally enriching experience.

Teaching English in Indian Classrooms: Evolving Times, Changing Approaches

1. Facilitate development of LSRW and vocabulary enrichment through ICT and other

activities

METHODS AND PROCEDURES

Encouraging Reading among Learners

Reading is a precursor to all academic and non academic gains and thus it is imperative that this

skill is developed in schools from Primary grades .To encourage the development of English

language skills among the learners ,reading programmes like DEAR (Drop Everything and Read ) -

an initiative to let the reading culture evolve ,Reading for pleasure/purpose through various texts ,

Class Library Reading , Creating Reading Walls like Story corners .Uploading reading material on

ICT equipment ,newspaper reading , Art and Craft based activities such as Book Jacket

designing ,designing comic strips (using available software such as TOONDOO/on paper ) ,Story

circles and Storytelling Sessions etc. are employed.

I have experimented with a concept of ‘para readers' in my school. A para reader is a child from

Grades 6-11, who herself/himself is a good reader and goes around the school to read out to the
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young learners through Knock -Knock Tales (offering to read to an assigned grade , eg Grade 6 

child reading to Grade 2 child ).

Teaching English in Indian Classrooms: Evolving Times, Changing Approaches

Interdisciplinary Learning

A significant purpose of education is that it transcends the subject areas and there are opportunities

for the learners to learn various concepts and skills through common activities. As a teacher of

English Language one can experiment upon this and carry out some of the inter disciplinary

activities infusing literature, life skills, sciences and social sciences.

Here, I would like to describe my experimentations with Flipped Learning .I generally make a

careful selection of age and content appropriate videos which the learners can watch at homes

( under parental supervision). This practice can be an entry point to any of the phases in a lesson say

pre reading , while reading or post reading .For instance , while teaching a lesson , the students can

be given a link to the Poet's /Author's life to understand the cultural/historical significance of his

writing. For young learners, I provide the links to e books/videos to the

parents so that they read /watch the stories and continuity of learning is ensured. I may call it ‘No

Gulf in Learning Approach'

Inter disciplinary learning enables the learners to employ original and divergent thinking, inquiry

into the content and construct their own knowledge an draw inferences through a comparative

analysis with cultures around the world. These digital forums make use of online publishing

( Weebly etc.) ,Skype / Zoom etc. for Video Conferencing , and all these are free.

Teaching English in Indian Classrooms: Evolving Times, Changing Approaches

Integrating technology into pedagogy
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ICT plays a predominant role in making content area teaching of English Language , a process that

is more engaging than the routine pedagogic structure .Use of pre -designed modules on Educomp

Smart Class, PPts , movies , videos ,songs ,listening tape scripts etc. There are different educational

software wherein students work collaboratively, namely Story Map, Eclipse Crossword ,Prezi ,Mind

Mup etc. It is our responsibility to make Virtual learning a possibility and not a probability in

ourclassrooms as learners have to be made more digitally adept and adapt to the ever evolving

digital learning environment. English language is best taught through

Multiple Strategies Approach

A variety of strategies caters to the different learning styles, namely Kinesthetic, Visual and Aural

and also ensures greater participation of the learners.

These strategies include Think Pair Share, Collaborative tasks, Theatre techniques like Role Play

and Enactment, Field Visits, Poetry Slams, Blog Writing, listening activities through audio tape

scripts etc.

English Through Smartphones

Use of technology often poses a roadblock in a journey of innovations and experimentations in

teaching. This is primarily due to lack of adequate ICT infrastructure and more than often lack of up

gradation of software. However, a Smartphone can replace the lofty and expensive equipment. The

teachers need to judiciously diversify the use of Smartphones like a radio ,a TV ( if connected to a

school PC or laptop) ,a projector / 3D viewer if used with an AMAZON Google

Teaching English in Indian Classrooms: Evolving Times, Changing Approaches

Box as cheap as Rs 250/ and a little investment by schools in this direction can prove to be a long

term resource benefit.

Certain Apps such as Chalklit App (Million Sparks Foundation), e pathshala APP ( NCERT) , etc.

and other digital resources can be useful in classroom teaching.
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I have been using Smartphones as Video players and audio players on various ocassions when I

connect them to the ICT equipment in my classes. The target is integration of LSRW whenever such

activties are conducted.

RESULTS AND DISCUSSION

In teaching English, boons of technology infuse with creativity, a greater sense of autonomy seen

among the students which leads to a better realization of their own learning. Some of the visible

factors in English Language Learning are-

1. The learners exhibited more confidence and interest.

2. The collaboration /group tasks are engaging as mixed abilities lead to a symbiotic

association and peer tutoring also facilitates this process.

3. With more Visual and Aural input, the students' attention to the nuances of English is better.

4. Differentiated teaching was further encouraged by employing various methodologies.

5. Increased response to communicative function of language and vocabulary building could

be made feasible through reading strategies.

Teaching English in Indian Classrooms: Evolving Times, Changing Approaches

1. Learners with different abilities can also be motivated over accustomed conventional

teaching .

CONCLUSIONS AND IMPLICATIONS OF THE STUDY

If effectively employed, all of the digitally supported or other hands on activities -

(1) augment the level of enthusiasm and interest of the students
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(2) prepare the students for 21c skills -Collaboration , Communication, Leadership, Digital

Literacy

(3) affect deep learning

(4) ensure self paced ,individualized learning with opportunities to redo /undo mistakes

(5) aid teaching -learning through well-graded pre designed and researched material ,by ELT

experts , organizations etc.

English Language Teaching is quite a phenomenon in our diverse nation. It is quintessential

that the teachers acquaint themselves modern day technologies to enhance

their own pedagogies and bring the most to the classroom without additional monetary

burden. We have to free ELT from the clutches of an Elitist stake hold but make it a more

common process with a special emphasis on multitude of strategies that are both universal in

their approach as well as locally specific.For instance , in Primary and Middle grades , texts

that talk more about Indian Culture be taughtfor better comprehension.

Teaching English in Indian Classrooms: Evolving Times, Changing Approaches
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Glimpses of Students' Activities in ELT Classrooms
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This paper focuses on using smart phones for ELT. Even though we know that technology cannot

replace the human teaching in one's life, it plays a very effective role in the lives of the present

generation. Smart phones are a part of technology which became vital in our daily life. These smart

phones can also be used in an English classroom to get a good result. Smart phones are bestowed

with a plenty of both online and offline apps to learn English. These apps also develops the four

important skills Listening, Speaking, Reading and Writing. Some of the apps are Hello English,

Duo lingo, Vocabulary builder. This paper converse about the apps which ensures productive

learning of English.

Introduction:

The use of technology is increasing day by day, we all depend on technology and we use various

technologies to accomplish specific task in our lives. Today we have various emerging technologies

which impact our lives in different ways. So embracing it and learning how to use technology in all

our daily activities we do is very important and recommended. At present, technology is helpful in

different areas like business, communication, in building human relationships, in purchasing, 

agriculture, banking and it plays a key role in the field of education too. A 21st century learning
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experience should be supported by innovative ways of teaching and we see technology as an

important catalyst for this. Today's generation of students are growing up in a digital world. Using

digital devices is a huge part of their everyday experience out of the school. Through internet they

have access to a wide wealth of digital information, content and resources. What happens when the

technology is used in a classroom? Obviously, it obtains interesting results. Chiefly the smart

phones grab the student's interest and consciousness. Correspondingly, this paper explores about

using smart phones in English classroom.

Objectives:

1. To comprehend the efficacy of using smart phones in the classroom.

2. To analyse that the smart phones would really bring satisfactory results from students.

3. To scan and apprehend the properties of duo apps.

4. To infer the contribution of technology in one's life.

Methods and Procedures:

Methods that have been followed in this paper are

1. Research was done on diverse English learning applications.

2. A Study on, the place of technology in everybody's life.

3. Association and observation with the function of the apps being a member of it.

4. The apps that have been explored are Duo lingo, Hello English, Speak English, Vocabulary

Builder, Visual Vocabulary, Listen and Learn English etc.
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Results and discussions:

How to use the smart phones in English classroom? This is the challenging question ahead of all 

English teachers. It could be done through the English learning apps! The apps which ensure fruitful

learning are Hello English and Visual Vocabulary. These apps are structured with methods like

bilingual and activity based learning. It also provides room for the progress of speaking, listening,

reading skills. Both the teacher and student could use these apps.

Features of the apps:
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The two apps provide the scope for the learners to learn and test their knowledge at the spot. This

learning nurtures, stimulates and enhance the experience of students. The end-game is empowering

students and giving them confidence to learn.

Benefits:

1. Learning through apps would endow the students with refreshment and accelerates their

interest.

2. Each student's pace of learning can be addressed.

3. Well-nigh it is affordable and accessible to every student.

4. The teacher and student can use and get instant out-turns.

Limitations:

1. The schools in rural areas are distant from digital learning.

2. Not every school will encourage smart phone as a learning tool in the classroom.

3. Longhand skill can't be addressed.

Disadvantages and possible solutions:

0 Students may drift from actual context of learning or during the transaction of classroom

teaching.
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0 Students may misuse the potentialities of smart phones with lack of proper guidance where

the schools hesitate to install mobile as a learning tool.

0 By cognizing the drawbacks of smart phones, designing a gadget akin to a smart phone like

‘E-tablet' with the soft wares installed that can be monitored by the institute, respective

teachers and could aid the students in using them in a classroom without subjecting

themselves to any aberrations.

Case study

0 Akash tablet was one of the initiatives promoted by Indian Government in the year 2011 to

diminish the space between have and have-not students and to make it attainable to everyone

with low price. But owing to few limitations it is not running capably.

0 Countries like Singapore, Korea, Shanghai, Finland which stood at the top places in the

survey conducted by PISA(Programme for international student assessment -aiming at

comparison of educational attainment across the world) had integrated smart phones and 

laptops in their school learning[ICT based], which attained phenomenal outcomes.

0 Our country also progressing towards such initiatives. The states like Karnataka and Tamil

Nadu provide laptops to BPL students who are under graduates.

0 If our country could bring it to a school set up, it can fetch changes in our education system.

Conclusion:

Schools can use digital resources in a variety of ways to support teaching and learning. Electronic

grade books, digital portfolio, learning games are a few ways that technology can be utilized to

power learning. Using the smart phones in the English classroom may procure fine result. The
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teacher can use these apps to teach and test. Whatsoever technology can be used in a classroom it is

just a supplemental tool for learning. Technology can never supersede a ‘Teacher'. 

“EVERYTHING HAS ITS OWN DISTINCTION”.

References:

Article from ‘Times of India news' paper- Karnataka Government to give free laptops to BPL

students

Article from ‘Indian Express' news paper- Tamil Nadu to distribute 5.36 laptops

Article from ‘The Hindu' news paper- President launches Akash tablet

www.OECD.org/PISA

http://bit.ly/2hlOrwT

http://bit.ly/2iMcMok

#530

http://www.OECD.org/PISA
http://bit.ly/2hlOrwT
http://bit.ly/2iMcMok


531
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This paper aims to investigate the enhancement of higher-order thinking skills and 

lower-order thinking skills in an English language classroom. English language

teachers need to use appropriate strategies and techniques in order to promote critical 

thinking among their students. Investigation on teaching thinking skills to students is 

found to be an integral part of imparting English language teaching in today's

classrooms. The various components of English language instruction such as 

listening, speaking, reading and writing need to be enriched using not only the lower 

order thinking skills (LOTS) but also with the use of higher order thinking 

skills(HOTS). An ideal classroom which hosts varieties of learners need to have 

instruction that tailor both the lower order and higher order thinking skills in their

patterns of instructions. This paper examines ways of intertwining both LOTS and 

HOTS in teaching the four aspects of the English language.

English language classrooms today are spaces where teachers experience the rigorous exercise

of practicing the workout of combining the lower-order thinking skills (LOTS) and higher-

order thinking skills (HOTS) in order to teach the linguistic skills of English. Classrooms

which host a variety of learners' levels need integrated and blended ways of honing thinking
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skills of the students. It is true that the last three decades have seen a growing educational

interest in thinking and the ways it can be enhanced in the classroom (Rajendran, 1998).

Many educators have argued whether thinking skills have to be taught in classrooms. But

studies show evidence that thinking skills when taught to the students through various

subjects they learn make them learn through inquiry, analysis, deductions, testing, etc.thus

fostering a holistic approach to education. The current interest in teaching thinking skills has

also been intensified with the onset of the Information era, duly supported by the recent

advances in cognitive theory (Adams, 1989).

In most English language classrooms, teachers have to constantly juggle pacing their lessons

between general and specific, simple and complex, concrete and abstract. English teachers need to

provide a blended learning for the students to develop both LOTS and HOTS. More often, teachers

are not able to encourage their learners to develop higher order thinking in diverse classrooms

which have diverse learners with diverse intelligences.

The teaching objectives for the teachers are structured in a hierarchical order in language

classrooms. Students are required to know, memorize, repeat and list information on the lower level

whereas students are required to judge, criticizes, resolve and invent at higher levels. Each one of

these levels builds complexities from the previous level. The taxonomy functions in a sequential 

order (Bloom, 1956)

Creating

Evaluating
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Analyzing

Applying

Understanding

Remembering

Teachers in English language classrooms need to address learners by integrating the lower order

thinking skills like remembering, understanding and applying, slowly moving onto analyzing,

evaluating and creating which constitutes higher order thinking among students. The teaching of

thinking skills must tailor the three important domains of learning as well. The process of learning

is described in such a way that before students understands a concept; they must be able to

remember it. In order to apply the concept, the student has to understand it. If a student has to

evaluate a concept, analysis of the concept must have been done. An accurate conclusion can be

given by students only when they have properly evaluated the concept.

When teachers teach in English classrooms, they must be aware of the three important domains of 

learning. The three domains of educational activities or learning are (Bloom, et al. 1956)

1. Cognitive: mental skills (knowledge)

2. Affective: growth in feelings or emotional areas (attitude or self)
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3. Psychomotor: manual or physical skills (skills)

These domains can also be referred to as Knowledge [cognitive], Skills [psychomotor], 

and Attitudes [affective]. These categories are referred to as the goals of learning process.

After any learning process, learners should have acquired new knowledge, skills and

attitude.

The cognitive domain involves knowledge and the development of intellectual skills

(Bloom, 1956). The cognitive processes are linked to the different levels in the taxonomy.

This includes the recall or recognition of specific vocabulary, grammatical patterns, and

sentence structures. The ladder of learning depends on degrees of difficulties. The lower

levels of thinking must be mastered before the next ones.

In order to develop the skills of the language that includes LSRW (Listening, Speaking, Reading

and Writing), a teacher has to integrate both LOTS and HOTS. ‘If language isn't kept whole, it isn't

language anymore' (Rigg, 1991) It is essential for language teachers to integrate both LOTS and

HOTS in their classrooms while teaching the various linguistic skills.

While teaching Listening skills, importance must not only be given to learners hearing the

information and remembering them but must be encouraged to listen for details. They should also

be able to practice active listening and should be able to synthesize and evaluate information. They

should be able to differentiate facts from opinions. Students must be able to consciously recognize

and avoid the barriers to the listening process. They ought be able to listen and organize information

based on requirements like listing comparison and contrast, cause and effect etc... ‘Listening Skills

helps in the learning of structure through the practice of patterns of sound, order and form, rather

than by explanation'. (Brooks 1964). A variety of listening exercises and activities would enable
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students to become active listeners thereby providing situations that allow them to learn new words,

pronunciation, grammatical structures and to evaluate what they listen to.

Speaking skills can be taught not only by teaching correct pronunciation, accent, rate

of speech, intonation etc... but should also include presenting information with coherence, using

appropriate words at the correct places and so on. ‘Our principal classroom activity in the teaching

of English structure will be the oral practice of structures. This oral practice of controlled sentence

patterns should be given in situations designed to give the greatest amount of practice in English

speech to the pupil' (Pittman 1963:179).Speaking tasks should not only involve oral competence

but also demonstrate improvement in their organization and presentation of ideas. They should be

able to practice inflection and enunciation and should be able to persuade, inform or entertain the

listeners through their speeches. They must be able to share their judgments and give their opinions

after thorough evaluation of the subjects.

During the process of strengthening the reading skills, readers need to be encouraged

to go beyond skimming and should be able to scan the text using deductive and inductive

approaches. Deduction and induction should be seen as a continuous process. As Nunan

(1988:256) writes, ‘We interpret what we read in terms of what we already know, and we integrate

what we already know with the content of what we are reading'. Learners need to go beyond the

basic levels of reading comprehension. Students need to synthesize, analyse, interpret and evaluate

the texts at complex levels. They should be encouraged to read between the lines, understand

deeper meanings, comprehend metaphors, make critical judgments, draw inferences, use their

knowledge to inquire and investigate and relate their thinking to understand a text completely.
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Facilitating such kind of thinking makes students to use the information that they have learnt rather

than just knowing facts.

The process of writing also involves not just writing using correct grammar or

punctuation but students should be able to write coherently using literary devices, if required.

Word-forming and word-completion activities can be organized to cater to the preference of the

learners. Grammar should also be taken into consideration while framing of activities. ‘The rules

of Grammar should be taught only after the students have practiced the grammar points in context-

that is, grammar should be taught inductively' (Richards and Theodore: 10). Activities designed by

the teacher should foster inductive learning in students. The students should be encouraged to

write descriptively by comparing and organizing the ideas in a coherent way. The information

written should state main ideas, should state supporting arguments with facts or examples. They

should be able to examine and make inferences in what they write. The writing must involve

elements like compilation, construction, evaluation and justification.

Attitudes “form a part of one's perception of self, of others, and of the culture in 

which one is living” (Brown 2000).The attitudes of the learners change when they are provided

with a combination of lower order and higher order thinking skills in the classroom. In this method

of teaching, all learners get an opportunity to interact in the classroom. Since the LOTS and HOTS

combination addresses learners of all competencies, it becomes easier for all the children with

various intelligences to connect with their lessons not just for the understanding of the lessons but

also for the variety of meanings that the lessons offer in social, political, economical milieus. 

According to Gardner (1985) attitudes are a component of motivation, which “refers to the
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combination of effort plus desire to achieve the goal of learning plus favourable attitudes towards 

learning the language”.

When teachers teach in language classrooms, they can use questions to teach English using LOTS

& HOTS. Learners can be asked a series of questions related to their lower order thinking like

Where, When, Who, Which, What. The questions Why and How are related to their higher order

thinking skills. Learners need to be constantly challenged with creative, evaluative, and analytical

materials in order to encourage them to develop higher order thinking skills. Most often, many ELT

materials do not offer scope to encourage students develop higher order thinking skills. For today's

English language classrooms, it is essential to combine both LOTS and HOTS in the materials used

by English teachers.

As Alvermann & Phelps (1998:69) tell us, ‘The curriculum must expand to include information and

activities that explicitly support students in learning to think well. The emphasis is less on the

mastery of information measured by a recall-based assessment and more on learning how to use

one's mind well, to synthesize and analyze skillfully. So, we understand that higher order thinking

skills is required by the students in order to use and master the skills of English language.

English teachers need to keep in mind that their ultimate purpose of developing knowledge, skills

and attitudes in the classroom is to enable the students to be able to process information/text at the

level of analysis, synthesis, evaluation and interpretation. Once students are taught how to interpret

texts, they are encouraged to develop their thinking skills. The teacher can base lessons on different

principles, depending on the nature of learners in a classroom. Few such principles are necessary to

engage all learners in the lesson. No child should be left out in the course of learning. The learners,

and not the teacher, should be the focus of the lesson. English teachers must make sure that both the

lower-order thinking skills and the higher-order thinking skills are balanced in the teaching
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approach. The rigorous exercise of blending the lower order thinking skills and higher order

thinking skills continues in today's teaching practices and the English classroom is seen as a gym

where students are trained by English teachers to attain achievable results.
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Public education means Local government, State or Central government run schools.

Implementation of RTE means implementation of provisions of the Act as prescribed under Section

9 of the RTE Act.

Schools mean class 5th, 6th and 7th standards.

Special focus means special attention to English Language teaching and teachers training as per

section 9(i) and 9(j).

Objectives:

(1) To enable the GP's in the role pertaining to ensuring timely prescribing of curriculum and

courses of study wrt English Language Teaching in Higher Primary Schools.

(2) To enable the GP's and the other state holders in taking action towards strengthening public

education through addressing the needs of English Language Teaching in higher primary

schools.

Methods and procedure:

1. Interviewing, President, PDO, Male and Female members of GP.

2. Secondary data from the learning achievements survey of children in class 5,6 & 7th

standards.

3. Qualitative data and inferences.

Tools: Interview Schedule

Samples: 40 GP's of Ramnagar District of Karnataka State.

The Supreme Court India recognized the right to elementary education until the age of 14 years as a

fundamental right in 1993 in the case of J P Unnikrishnan vs. State of Andhra Pradesh. The Court

remarked that the right to education which is implicit in the right to life and personal liberty
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guaranteed by Article 21 must be construed in the light of the directive principles in Part IV of the

Constitution.

Followed by this historic judgment, the Indian state amended its Constitution to make elementary

education a fundamental right to join the rest of the world in 2002. Article 21A was inserted to

make free and compulsory education to all children of the age of six to fourteen years a

fundamental right.

Unlike other fundamental rights the right to education required an enabling legislation to become

effective. The Right of Children to Free and Compulsory Education Act, 2009; an enabling

legislation was enacted in 2009 and came into force on April 1, 2010.The Act place the onus of

implementing the legislation on Central , State and Local Authority respectively under section 7, 8

and 9 of the Act.

As per the law, the Gram Panchayats in Karnataka play pivotal role in monitoring the

implementation of the Act within the Panchayat. It also implies strengthening public education by

transforming every public school within the limits of Gram Panchayat as a genuine functional

neighbourhood school to meet the requirements of the Act under section 3.

The effective implementation of the Act within the Panchayat throws a big challenge before the

Panchayats to ensure teaching of English as a language to meet the aspirations of the parents. This

paper examines the perspectives of the elected Panchayat members and personnel towards teaching

English as a language right from entry level in government primary schools.

Implications of the study: Measures to be taken by Gram Panchayats (Local authority) in promotion

of English Language Teaching in government schools and in turn strengthening public education

system.
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The present study investigated the effect of constructivist approach on achievement of elementary

students in English language. A quasi-experimental design was used in the study. Participants for

this study were drawn via purposive sampling from an intact population of class VI students and

were divided into an experimental group (N = 29) and a control group (N =29). An achievement

test, which served as the pretest, was administered prior to the intervention to both the groups.

Furthermore, students with low scores in the pretest (low achievers) were distributed between the

experimental and control group. Experimental group received instruction based on Interpretation

Construction (ICON) Design Model. The control group received traditional method of instruction.

Post-test was conducted and mean scores were computed for the groups. Mean, Standard

deviation‘t'- test and Analysis of covariance were used to arrive at the following conclusions: (i)
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Students taught through constructivist approach, ICON model, gained significantly higher score as

compared to their counterpart taught by traditional method. Based on the ‘t' value of 0.948 at 0.005

level with df 56, there was no significant difference between the mean achievement of experimental

group and control group before intervention. However there existed a significant difference between

the mean achievement of experimental group and control group after intervention (t value 4.271 at

0.001 level with df 56). (ii) Low achievers learnt better through constructivist approach and gained

significantly higher score as compared to their counterpart taught by traditional method. There was

also no significant difference between mean achievement scores of low achievers from both the

groups before intervention (t value 0.638 at 0.001 level with df 56). But I found significant

difference between the mean achievement scores post intervention (t value 3.707 with df 15 at

0.001 level). Based on the above conclusions, it is recommended that English language taught

through ICON model leads to better achievement among the students.

Key words: Constructivist Approach, ICON model, English Language, Elementary Students

INTRODUCTION

Education makes any child a rational person in the real sense. Children learn the best when they are

allowed to construct a personal understanding based on their experiences and further reflecting on

those experiences. Constructivist theory believes that all knowledge is constructed on the base of

prior knowledge. Constructivism is a child or students-centered approach rather than teacher-

centered. Constructivist theory plays an important role in the field of education. In the present study

constructivist approach on ICON model has been followed to plan lesson-enabling students to

construct new ideas on concepts based on their current and past knowledge. Adak (2017), Agarwal
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and Chawla (2005), Chang (2001), Lee and Fraser (2000) and Fosnot (1996) are also in favour of

constructivist approach as their investigation showed that it has significant effect on the

achievement of the learners. In the present study, the constructivist approach of learning

environment is making meaning in English learning. It has helped in development of language skills

and enhanced vocabulary and increased the appreciation for the English language at elementary

level which are corroborated by the previous studies such as Sert (2008), Shah Hussain (2007),

Gutrie (2004), Gurol (2002), Almasi and Gambrell (1994), Eeds and Wells (1989). National

Curriculum Framework (NCF) 2005 has emphasized to follow constructivist approach in classroom

so that students can construct their own knowledge and understand the concepts at grass root level.

Ultimately, their achievement will be enhanced. However, in many parts of India teachers are still

following traditional method of teaching. The investigator wants to find out how far constructivist

approach has significant effects on students' achievement in comparison to traditional method.

OBJECTIVES:-The objectives of the study were as follows -

1. To study the effect of ICON model, a constructivist approach, on class VI students'

achievement in English Language.

2. To study the effect of this constructivist approach (ICON model) on the achievement of low

achievers of class VI students in English Language.

METHOD AND PROCEDURE

Design of the study: The design of the study was Quasi Experimental design. Intact classroom was

taken into consideration for framing experimental group and control group. Through random

procedure group was assigned as experimental and others were control group for the study.

Variables: In this study, Constructivist approach is an independent variable and achievement is the

dependent variable.
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Sample: Only class VI students were selected for the experiment. The experimental group and 

control group were taken randomly without disturbing the classroom situation. The low achievers

were selected with the help of quartile deviation as per the score of the achievement test in pretest.

Tools: -

For the present study the researcher used two types of tools:

1. Instructional tools

2. Measuring tools

Instructional tools

The researcher prepared a lesson plan based on ICON Model on the assigned topic. The necessary

teaching aids like pictures, charts, audio-video aids related to the assigned topics were used in the

present study.

Measuring tools

The researcher prepared achievement test for the study containing multiple choice question, fill in

the blanks, matching, short-answer type and long answer type questions based on thought

provoking, problem solving, critical thinking, creative thinking, understanding and application

based on constructivist principles.

Procedure of Conducting Experiment: -

Pre-experimental phase

The researcher selected class VI students for the study by using purposive sampling. Randomly one

section was selected for discussion through Constructivist approach and one for Traditional Method.

An achievement test of 50 marks was used as pre test. One unit (Banyan tree) of class 6th NCERT

English textbook was selected to prepare lesson plan in two methods (Traditional method and

Constructivist method).

Experimental phase
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The two groups were taught for a period of two weeks by two different methods. Lesson plans were

prepared separately on traditional method and ICON model of learning. After the Pre-test, the two

groups were intervened by two different methods of teaching separately. The experimental group

was taught by ICON model of teaching and control group was taught by traditional method. All the

prepared lessons were delivered through each method. The researcher used necessary aids like

pictures, chart papers, audio- videos related to particular concept for the study.

The ICON model represents seven stages of teaching and learning: Observation, Contextualization,

Cognitive Apprenticeship, Collaboration, Interpretation Construction, Multiple Interpretations and

Multiple Manifestations. A situation was created by researcher in which students were motivated

towards learning. The whole process was monitored by the researcher who worked as facilitator to

ascertain student's progress. After teaching, a post achievement test was administered to both the

groups. A comparison was made to find out the effect of ICON model.

Post - experimental phase

After the completion of intervention, post achievement test was administered by using same

question given in pre-achievement test. A comparison was made on the post achievement test of

experimental group and control group to find out the effect in achievement.

Procedure of analysis: -

Inferential statistics like ‘t' test and ANCOVA were applied to find out the results and inferences.

Testing of Hypothesis

HYPOTHESIS 1 Students taught through constructivist approach will gain significantly higher

score as compared to students taught through traditional method in English language. To test the

above hypothesis a comparison of mean scores of experimental group and control group was done

through ‘t'- test.

Table 1- ‘t'- test of two groups in relation to their achievement before intervention.
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Groups
Number of

students
Mean

Standard

Deviation
t- test

Degree of

freedom
Experimenta

l

group
Control

group

29 17.793 5.557 0.948 56

29 16.448 5.234

The above table indicates that the mean score of experimental group M=(17.793) is higher than the

mean score of the control group M=(16.448). The mean difference in‘t'- value (0.948) is not 

significant at 0.05 level with df 56. Therefore, there is no significant difference between the mean

achievement of experimental group and control group before intervention.

Table 2- ‘t'- test of two groups in relation to their achievement after intervention.

Groups
Number of

students
Mean

Standard

Deviation
t- test

Degree of

freedom
Experimenta

l

group
Control

group

29 36.882 6.957 4.271** 56

29 30.206 4.746

** significant at 0.01 level

Above table indicates that the mean score of experimental group M= (36.882) is higher than the

mean score of control group M=(30.206). The mean difference is significant in t-test t=(4.271) with

df=56 at 0.01 level. Hence the directional hypothesis is accepted at 0.01 levels and significant

difference exists between achievement of experimental and control group. Further, it is already

mention that both the groups are not equal in the beginning of experiment. Therefore, to increase

the reliability and verify our hypothesis analysis of co-variance (ANCOVA) has been done.

Application of ANCOVA equates both the groups prior to the treatment and thus helps in valid

conclusion. Here, ANCOVA is performed by taking pre-test score of experimental and control
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group as co-variate and post test score as dependent variable. The summary of ANCOVA is shown

in the following table:-

Table 3

Analysis of co-variance table taking Pre-test score as covariate

Source
S u m o f

Squares
DF Mean Square F P

Corrected

Model
3172.279 2 1586.139 547.605 <0.001

Intercept 7.389 1 7.389 2.551 0.116
Pre

Achievement
2626.003 1 2626.003 906.612 <0.001

Treatment/

Group
42.723 1 42.723 14.750** <0.001

Error 159.308 55 2.897

Total 65442.000 58
Corrected

Total
3331.586 57

** significant at 0.01 level

The obtained ‘F' value (14.750 ) = with df 1, 58 is significant at 0.0 level.

This interprets that there is a significant difference between the post test score of

experimental and control group. Thus, it can be concluded that the directional hypothesis is

accepted. Further, it can be concluded that constructivist approach has significantly improved the

achievement of students in language at elementary level.

HYPOTHESIS 2 Low achievers learnt better through constructivist approach and gained

significantly higher score as compared to their counterpart taught by traditional method. To test the

above hypothesis a comparison of mean scores of experimental group and control group was done

through ‘t'- test.

Table - ‘t'- test of two groups in relation to their achievement before intervention.
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Groups
Number of

students
Mean

Standard

Deviation
t- test

Degree of

freedom
Experimenta

l

group
Control

group

6 11.545 2.736 0.638 15

11 10.833 0.752

The above table indicates that the mean score of experimental group M=(11.545) is higher than the 

mean score of the control group M=(10.833). The mean difference is not significant^'- value

(0.638) with df 15 at 0.05 level. Therefore, it is concluded that, there is no significant difference

between the mean achievement of low achievers of experimental group and control group before

intervention.

Table 5 ‘t'- test of two groups in relation to their achievement after intervention.

Groups
Number of

students
Mean

Standard

Deviation
t- test

Degree of

freedom
Experimenta

l

group
Control

group

6 40.00 5.991 3.707** 15

11 30.00 5.352

** significant at 0.01 level Above table indicates that the mean score of experimental group 

M= (40.00) is higher than the mean score of control group M= (30.00). The mean difference is 

significant in t-test t=(3.707) with df=15 at 0.01 level. Hence the directional hypothesis is accepted

at 0.01 and 0.05 level. Hence there is significant difference between achievements of low achiever

of experimental exists and control group.

Further, it is already mention that both the groups are not equal in the beginning of

experiment. Therefore, to increase the reliability and verify our hypothesis analysis of co-variance
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(ANCOVA) has been done. Application of ANCOVA equates both the groups prior to the treatment

and thus helps in valid conclusion. Here, ANCOVA is performed by taking pre-test score of low

achiever of experimental and control group as co-variate and post test score as dependent variable. 

The summary of ANCOVA is shown in the following table:-Table 6

Analysis of co-variance table taking Pre-test score as covariate

Source
S u m o f

Squares
DF Mean Square F P

Corrected

Model
4194.264 2 2097.132 722.755 <0.001

Intercept 5.636 1 5.636 1.942 0.168
Pre -

Achievement
3795.097 1 3795.097 1307.941 <0.001

Treatment/

Group
43.812 1 43.812 15.099** <0.001

Error 191.504 66 2.902
Total 70943.000 69
Corrected

Total
4385.768 68

** significant at 0.01 level

The obtained ‘F' value (15.099) = with df 1,69 is significant at 0.0 1 level. This interprets that there

is a significant difference between the post test score of experimental and control group. Thus, it

can be concluded that the directional hypothesis is accepted. Group discussion, peer interaction,

teacher's encouragement for analysis has enhanced the performance of low achievers of the

experimental group.

RESULTS AND DISCUSSIONS

Findings related to achievement of students in English at elementary level.

Students taught through constructivist approach gained significantly higher score as compared to

their counterpart taught by traditional method. There exists significant difference between the mean

scores of student's experimental group and control group before intervention. From descriptive
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analysis, it was clear that mean of pre-test score of experimental group was slightly higher than the

mean of control group.

There exists significant difference between the mean score of students in experimental group and

control group in post-test. From descriptive analysis, it was clear that mean score of experimental

group was slightly higher than the mean of control group.

Findings related to achievement of students in English at elementary level.

Low achievers learnt better through constructivist approach and gain significantly higher score as

compared to their counterpart learnt by traditional method. Constructivist approach provides

essential conditions to low achievers to improve their learning. The comparative analysis of mean

score of experimental group and control group in post test revealed that there exists significant

difference between experimental and control group.

CONCLUSION AND EDUCATIONAL IMPLICATIONS

1. Constructivism is a learning strategy that draws on students' existing knowledge, beliefs,

and skills. With the constructivist approach, students synthesize new understanding from

prior learning and new information. Teachers should implement instructional strategies in

alignment with constructivism for effective student learning.

2. The constructivist teacher sets up problems and monitors student's exploration, guides

student's inquiry, and promotes new patterns of thinking. Working mostly with interactive

material, constructivist teaching promotes students to work with their own or real-life data

and learn to direct their own explorations. Ultimately, students begin to think of learning as

accumulated, evolving knowledge. Constructivist approaches work well with learners at

elementary stage. In classroom, teachers should let students carry out their own

investigations and take the role of a facilitator versus guiding them at every step. They

should explicitly show them how students use their prior knowledge to understand
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something new or how their previous experiences are the foundations upon which new

knowledge or understanding is built

1. Constructivism helps in construction of knowledge for the students and in the active

participation of the students in learning. Teachers should structure their class for active

learning where students learn any concept via doing some hands and minds-on activity

versus being passive recipient of information via lecture.

2. Constructivist approach such as ICON model of learning brings better academic

achievement of students; School administration should provide all required resources to help

teachers practice ICON model of instruction.

References:-

Adak, S. (2017). Effectiveness of constructivist approach on academic achievement in science 

at secondary level. Educational Research and Reviews, 12(22), 1074-1079.

Agrawal, R and Chawla (2005). Influence of cooperative learning on academic achievement,

Journal of Indian Education vol -31, no. 2.

Almasi, J. F., & Gambrell, L. B. (1994). Sociocognitive Conflict in Peer-Led and Teacher-Led

Discussions of Literature. Reading Research Report No. 12.

Chang, M (2001), The Constructivist approach of teaching and portfolio assessment on

science teaching. National Hisinchu Teachers College, Department of Elementary Education.

Eeds, M., and Wells, D. (1989). Grand conversations: An exploration of meaning construction 

in literature study groups. Research in the Teaching of English, 23 (1), 4- 29.

Fosnot, C. T., & Perry, R. S. (1996). Constructivism: A psychological theory of 

learning. Constructivism: Theory,perspectives, and practice, 2, 8-33.

Gurol, M. (2002). Egitim teknolojisinde yeni paradigma: Olu§turmacilik. Firat Universitesi

Sosyal Bilimler Dergisi, 12(1), 159-183.

Guthrie, J. T., Wigfield, A., Barbosa, P., Perencevich, K. C., Taboada, A., Davis, M. H., ... &
554



Tonks, S. (2004). Increasing reading comprehension and engagement through concept 

oriented reading instruction. Journal of educational psychology, 96(3), 403.

Lee. S. S. V. & Fraser. B. J (2000) Constructivist learning environment in science classes in

Korea.

National Curriculum Framework- 2005. Report of NCERT, New Delhi.

Sert, N. (2008). Constructivism in the elementary curricula. E_itimde Kuram ve Uygulama, 

(4)2, 291-S316.

Shah, H. (2007). Constructivist approach to development of criteria for selection of contents

for teaching English in secondary school.

#555



556



Developing Listening and Speaking Skills of Pre-schoolers through English Cartoon Videos:

A Case Study

Manjusha Susan George

Research Scholar, SRF

Sree Sankaracharya University

of Sanskrit, Kalady.

manjushaj20@gmail.com

ph. 8281411181

Abstract

The preferential mode of exposure to a language whether it is a foreign or second language should

be listening. According to Rost (1994), listening provides input for learners and developing

listening comprehension skill helps learners to acquire good language skills. The language

development of a child depends on the kind of exposure to listening to spoken language. In a

country like India, where English is a second language it is difficult to get natural exposure to good

spoken English. This paper explores the effectiveness of using English cartoon videos broadcast by

Nick Junior, Disney Junior etc. for developing listening comprehension skills of young ones. It

starts with the importance of listening comprehension skills followed by a case study on the

effectiveness of watching English video cartoons for 2 hours daily, one hour in the morning and one

in the evening, for a period of 4 months by a three year old child who did not have any previous

exposure to English. The study proved that watching English cartoons broadcast by Nick Junior and
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Disney Junior would help develop the speaking skill of learners tremendously as it gives a chance to

listen to conversational English.

Keywords

Importance of listening in language acquisition

Listening plays a vital role in communication as “it is the medium through which people gain a

large proportion of their education, their information, their understanding of the world and human

affairs, their ideals, sense of values” ( Guo and Wills (2006, p.3). Studies have supported that when

an individual is engaged in communication almost 45% is devoted to listening, 30 % to speaking,

16% to reading and 9 % to writing (Rivers and Temperley 1978, Oxford 1993, Mendelson 1994,

Celce- Murcia 1995).

Listening is neither simple nor passive but a complex and active process. There are various kinds of

listening according to the communicative situation in which a person is involved. Unlike reading, in

the process of listening listeners do not have any control of the speech and also the chances for a

repetition are less unless one is listening to something recorded. Listener has to take up the role of a

participant in face to face communication and an interpretive role if one is listening to other

persons' talk. Also, listening to a formal/ academic lecture and listening to friends' talk that involves

various levels of colloquialism are different.

In natural language processing the information is segmented into small chunks based on our

knowledge of the rules of that language and is stored in the short term memory. This is an

unconscious process and mastering the rules of the language depends on the amount of time we

spend on listening to it. While we listen to a foreign language or a second language that isn't

familiar with, our short-term memory has to store all the words individually. The increase in the size

of the chunk depends on the amount of exposure a person gets by listening to that language.
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There are mainly two process of listening: top-down listening and bottom-up listening. Top-down

comprehension strategies use our “prior knowledge and experiences” (Brown 2006, p. 2) and infer

“meaning from contextual clues and from making links between spoken messages and which

listener holds inside their heads” (Hedge, 2000, p.232). In other words, it is the background

knowledge that help a person to understand the message with the aid of previous knowledge and

schemata. On the other hand, bottom up strategies involve the process of “using the information we

have about sounds, word meaning, and discourse markers like first, then and after that to assemble

our understanding of what we read or hear one step at a time” (Brown,2006, p.2). It is the

information in the speech that helps the learner to understand the meaning. Hence, during the

bottom up processing the words that the listeners hear are kept in the short term memory to combine

them to interpret what they have heard. However, in real life listening both processes happen

together and according to Anderson and Lynch (2003) effective listening involves a multiplicity of

skills like identifying the sounds and words, segmenting it into units, grasping of the intended

meaning, use ones linguistic knowledge to give an appropriate response.

Listening Skill Development in ESL Scenario

Listening skill was neglected or taken for granted and had only a marginal place in a foreign /

second language class for a long time. Though audio-lingual approach perceived listening “a

primary skill in the sequence of listening, speaking, reading and writing...restricted practice of

scripted dialogues” (Hedge 2000, p.228) were provided for practising listening. The role of listening

skill development in language acquisition began to receive more attention with the coming of

communicative language teaching approach with its focus on proficiency rather than accuracy.

In India where English is a second language most of the children start learning it from school. In

spite of being taught English from Kinder Garten classes, learners are not proficient in handling
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English in higher classes. There are many reasons for this inefficiency like the lack of proper

exposure, lack of efficient language teachers, wrong teaching methods, poor infrastructure, rote

learning habits and so forth. And often we force learners to speak in English without giving them

proper exposure to it and the final outcome is a disaster.

The first phase in the process of first language acquisition of a child is the listening phase. Though

it seems to be passive and silent, it is in this phase the basic foundation of the language being laid in

a child. The benefit of this phase reflects when it starts speaking as it would be the reproduction or

imitation of what it heard in the silent listening phase. Thus this silent period phase in the process of

language learning is not just golden and but crucial too. The same is applicable while learning a

second language too.

The present study is an attempt to evaluate the effectiveness of watching carton videos broadcast by 

Disney Junior and Nick Junior in a young learner. The objectives of the study are:

1. To stress the importance of listening skill in language acquisition.

2. To prove the importance of giving authentic materials for developing the listening skill.

3. To recommend cartoon videos broadcast by select English Channels for developing the

listening and speaking skills of the pre-schoolers (between the ages of 21/2 and 5).

Methodology

The method adopted for the study is that of a case study where a three year old girl, who did not

have any previous exposure to spoken English other than watching and listening to English

Rhymes, was made to watch English video cartoons for 2 hours daily, one hour in the morning and

one in the evening, for a period of 4 months.

Procedure

The child was made to watch cartoon videos like Mickey Mouse Club House, Handy Manny, Jungle

Junction, Doc Mcstuffins, broadcast by Disney Junior and Peppa Pig, Max and Ruby, Go Diego Go,
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Adventures of Dora etc. broadcast by Nick Junior for nearly four months. A 20 minute episode of 

each cartoon usually has two or three sections where the characters mostly animals talk and take up

the role of humans like going to school, market, picnic, etc. and solve problems that come across on

their way to accomplish the tasks. Usually each episode is shown repeatedly in the following days

of a week.

Though the initial response of the child was that of disinterest and impatience in watching, there

observed a gradual change in the attitude to listening after a few days. Gradually, the child began to

observe the characters more enthusiastically and enjoy their actions and later began to use their

names and activities in its speech though in the native language. This was followed by the use of

words and phrases in English while speaking and after a period of two months the child was able to

speak broken English but with a good pronunciation and accent.

During the final stage of the observation period the child was encouraged to talk in English by

asking about the stories or actions in the cartoons and by simulating a similar situation. At the end

of the fourth month the child seemed to be confident in using the language and began to talk to

others in English.

Results and Analysis

The following are the change observed in the child after the period of study

1. Good pronunciation and accent like the native speakers

2. Good vocabulary, usage of phrases and apt responses.

3. Learned colours, shapes, numbers up to 10, alphabet, counting etc.

4. Gained confidence to get involved in natural conversation.

5. Able to differentiate between English and the mother tongue.
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An exposure to the socio-cultural setting of English language from the beginning stage of learning a

language is very essential to comprehend the language properly. When it is impossible to give a

first-hand exposure and experience to English, rhymes and video cartoons can be used to bridge this

gap. While rhymes with its short and rhythmic verses help learners assimilate vocabulary and

phrases in the target language cartoons broadcast by English channels like Disney Junior, Nick

Junior etc. give the learners a chance to listen closely what and how native speakers utter words and

sentences in sample situations and contexts. It not only gives them authentic listening opportunity

but a chance to virtually immerse in the culture of the target language too.

However, proper planning and control is required for the effective utilisation of these video cartoons

for teaching purposes in the pre-school level. Chances are there to get addicted to the cartoons and

hence measures have to be taken to prevent it like giving them only at a particular time everyday

etc. Also, regular monitoring and censoring of the videos is essential to use them effectively without

affecting the morals of the child.

Recommendations

Since the study proved the effectiveness of video cartoons in developing the listening as well the

speaking of the child, they are hence recommended to use in pre-schooling period for developing

the language skills of the learns in the best possible way. The following are the characteristics that

make them eligible for recommendations:

1. They give learners an opportunity to authentic listening situations as most of the situations

in the cartoons are simulations of day to day life activities of human beings

2. They use simple and good English and are devoid of scary scenes and obscene usages

3. They teach numbers, shapes, colours, counting etc. indirectly in the process.

4. They give the learners the opportunity to respond by asking a few questions about in the

form of help thus giving the learners a feel of involvement.
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5. They give a kind of virtual exposure to the socio-cultural setting of English language.

6. They are capable of imparting learning without the feel of learning as it is the unconscious

assimilation of language that takes place.

7. These cartoons are available on YouTube and one can easily download it and use it for

teaching.

8. Teachers can plan activities based on the videos to develop the speaking skills of the

learners.

Conclusion

According to Rost (1994), developing listening skill is vital as it provides input for the learner.

Krashen (1982) also emphasized the role of comprehensible input in language acquisition in his

input hypothesis. It is only through listening activities, the input for interaction while

communicating with others could be gained. Language acquisition will be effective and accurate

only if authentic spoken language is given in the form of comprehensible input from the beginning

stage of second language learning.

Since listening skill development is vital for developing the speaking skills, listening skill

enhancement strategies have to be integrated consciously and effectively to give learners sufficient

exposure to comprehensible input in the target language both inside and outside of the classroom.

Being the primary form of communication, efforts have to be taken to develop the listening skill of

the learners from their pre-schooling period onwards. As it is very expensive and time consuming to

develop listening videos, teachers can effectively make use of what is available online for free of

cost. If we succeed in laying a good English language foundation using the cartoon videos

available, teaching and learning English will no longer be a burden.
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Abstract-

“Music gives a soul to the universe, wings to the mind, flight to the imagination and life to

everything” -Plato

Technology has molded the present day learners into visual and kinesthetic learners. To make

teaching and learning happen, involvement of learners have become an essential tool in teaching. It

gave rise to task based learning, problem solving method, field work etc. Language learning has to

be a kind of life experience than just learning.

Language and literature are inseparable. Literature is a precious authentic material which is

culturally enriched which helps in language enrichment and personal involvement. It also adds

universality, non-triviality, personal relevance, variety, interest, economy and suggestive power.

Music and language are linked in Howard Gardner's theory of Multiple Intelligence. Music training

has also been a proved strategy to improve cognitive abilities and executive functioning. The

psychology of music is concerned with the understanding of different psychological processes

involved in listening, playing and composing music.

Art in today's world can be taught to be read as a traditional text. Teaching students to talk and

analyze about art in the same way they would interpret a text gives the learners a chance to critically

analyze and makes them active participants in a work.

This paper titled ‘Learning language through literature, art and music 'will be dealing with a new 

method of learning through literature, art and music replacing the traditional learning using a text.
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Often art and music are not included in learning English language. This can be seen as blindfolding

the coming generations which will result the lack of appreciating art and music.

The paper will focus on the impact which literature, art and music can create in learning English

especially for the learners of this era.

‘Every child is an artist. The problem is how to remain an artist once he grows up'

-Pablo Picasso

Key words- Learning, language, literature, art, music, new method.

The depiction of language of the literary texts involves the learners and engages their emotions, as

well as their cognitive faculties. It helps the learners to use their imagination and enhance their

critical thinking and even improves their creativity. The most important part of learning a language

is talking with its native speakers. The second thing is self-study. Learning songs in your target

language can be seen as a useful tool for the learner's language goals. Language and art can

complement each other. When a concept is not clear enough in the written form, the visual

representations can facilitate the learners. Visual representations can represent a wide range on

tangible and intangible ideas too. A pedagogical tool can be developed focusing on different types

of learners using ‘literature, music and art'. The main objective is to find a current trend to help the

learner register language in a simple and effective way.

Language learning through literature

The traditional language teaching approaches has made literature less popular when language

teaching and learning started to focus on only the functional use of language. Literary texts provide

rich linguistic input and effective stimuli for students to express themselves in different languages

and a potential source of learner motivation. It provides opportunities for multi sensorial classroom

experiences and appeals the learners with different learning styles. Texts can be supplemented by
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music CDs, audio texts, podcasts, film clips, all of which enhance further richness of the sensory

input that students receive. Texts can be studied in their original or in simplified, abridged versions.

An increasing number of stories in English are targeted specifically for learners of other languages.

It provides a rich source of linguistic input and can help learners to practice the four skills -

listening, speaking, reading and writing. It also exemplifies grammatical structures and presents

new vocabulary.

Literature can help learners to develop their understanding of other cultures, awareness of the

differences and to develop a better understanding. It also deals with universal theme such as love,

war and loss that are not always covered in sanitized world of course books. The representational

language of literary texts involves the learners and engages their emotions and cognitive faculties.

Reading real books basal stories make reading more attractive to the learners. This creates a deeper

understanding and generates more interest in grammar, writing mechanisms, vocabulary, spelling

and other language skills. The main aim must be to equip the learners for a lifetime of

communication. In a present day classroom learning can be made effective by using literature in

many ways such as

1. Making the textbook language more literary in nature.

2. Continuous practice in speaking and writing

3. Continuous evaluation and feedback

4. Relating the text with the present life situation

5. Looking the content inside out

6. Group discussions and activities

7. Dramas and theatre activities
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8. Selection of the text must be relevant to the learners. Linguistic difficulties must be kept in

mind.

9. Length of the text can be shorter in the initial stage and can be gradually increased according

to the learner's capability.

10. Textbook must be contextualized so that cultural difficulties would be met.

11. The chosen subject must be interesting to the group.

Language learning through music

One can learn language from slow, crooning, love songs to the boy band hits, music can be really

useful for language learning. Any style of music by any artist, as long as the lyrics is in the target

language can be used as a tool for learning. The interaction with the native speakers is an

experience which the learners can have through music. It helps the learner to know about the

pronunciation, intonation and style through the native speakers. Music is a thing which stuck into

the brain which is why we always learn new words. People have the tendency to listen to songs over

and over again until it is by-hearted. This kind of repetition with a soothing rhythm is the best

formula for getting new words, phrases and terms registered in the brain even without grammar

charts. Music is something which is easily portable unlike textbooks. Singing of songs can easily

improve the learner's pronunciation and the lyrics can help to learn the vocabulary in context.

Learning of new vocabulary will not help the learners if they do not know how to use it in a context

so, music gives double benefit. One can learn how to use complex grammar even without

memorizing all the rules behind it. This means that the learner will be understanding and speaking

the target language just like the native speakers. Learning language through music can be done

through the following ways

1. Chunking i.e., breaking down of songs to learn the lyrics.
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2. Chorus is the best place to start as it is repeated throughout the song.

3. Repetition

4. Pause and rewind

5. Comfortable song selection

6. Singing and not just listening

7. Concentrating on the lyrics. If you hear the wrong lyrics, it will be tough to unlearn those

incorrect lyrics in future.

Music and language are linked in Howard Gardner's theory of multiple intelligence. Using the

multiple intelligence in teaching, varieties of activities can be used to make the lesson effective in

which music can be a creative way to enhance learning. It helps to establish a calm environment for

learners to focus and relax while they organize their thoughts and choose their words.

Finally, music can be a powerful tool for learning and memorizing information. Learners start

developing better vocabularies, better sense of grammar and even develop their verbal IQ. This

benefits in the development of the learner's mother tongue as well as the target language. It also

boosts the brain's ability to develop subtle differences between sounds and even assist in

pronunciation of languages.

Language learning through art

Language and art complement each other. When a concept is not clear to the learner in the written

form, the visual form can assist them to understand it in a better way. Art can take the learners to

different worlds and to different levels. Media can be more attractive to the students than the

traditional style.

‘Learn how to see

Realize that everything
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Connects to everything else'

~Leonardo Da Vinci

A pedagogical tool can be developed to form a connection between the images and literature. The

process which can be followed which is similar to the traditional way of learning through a new

outlook. Cubing is one such technique where the viewing of the art in from a different aspect or

from the other side. Cubing can also include things like describing, associating, analyzing, applying

and arguing. Sketching an essay is another technique where the learners can brainstorm and form a

visual representation of the concept they want to discuss and can be made to explain so that even

their comprehension will develop.

Textbooks many times limit the creativity of the learners when they draw a boundary. The latest art,

craft, and design ideas can be pulled together and can be contextualized according to the Indian

scenario. The basic to be kept in the mind is about the interest of the learners. This encourages

thinking, questioning, comprehension and experimenting the harness of the artist's intellect. It can

be seen as a multi-disciplinary approach which includes self-initiation of the learner for independent

thinking and personal space too. The main aim must to target on the learners who appreciate art.

The learners group must be checked. The positive output depends upon the learner's interest. It can

be seen as a bottomless cultural resource. Lessons based on the works of art may have many

benefits for the learners as

1. It is very stimulating and may lead to different activities.

2. Learners can use their language skills in real world situations.

3. Creating art can be motivating.

4. It develops learner's creative and critical learning skills.

5. It can develop comprehensive skills.
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6. It gives a different dimension of learning to visual learners.

7. Foster high order thinking skills.

It is a great resource for discussions a well as practice for variety of languages. Incorporating

activities are motivating for students and provide different pace and can stimulate their cognitive

ability.

Choice of the learner plays a vital role in this. In the Indian educational system, we have a set of

subjects to learn and there is no option of a multi-disciplinary nature where a learner cannot learn

their interest. For example a learner whose interest lies in Mathematics and English cannot have the

option to learn it simultaneously unless he go abroad. The competencies to provide the learner with

better choices according to the learners interest is must. Time changes but the principles and mottos

remain the same but the way to fulfill it can be different according to the need of the learner. The

education system should understand the value for instant gratification like scoring high and profit

are nothing and gaining knowledge is necessary. If gaining knowledge happens with the learners

own interest then the output will be more than expected.

“The capacity to learn is a gift; the ability to learn is a skill; the willingness to learn is a choice” 

~Brian Herbert
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Involve me and I learn” -Benjamin Franklin

Constructivism is based on constructivist learning theory that operates within the theoretical

framework which suggests that learning always builds upon knowledge that a student already

knows, this prior knowledge is called a schema. Teaching becomes more effective when a student is

actively engaged in the learning process rather than attempting to receive knowledge passively. A

wide variety of methods claim to be based on constructivist learning theory. Constructivist learning

theory deals with all the knowledge that is constructed from a base of prior knowledge. Children are

not a blank slate and knowledge cannot be imparted without the child making sense of it. Children

learn best when they are allowed to construct a personal understanding based on experiencing

things and reflecting on those experiences. Technology and constructivism is closely related and it

works within the structure of constructivism. This paper deals with the theory of constructivism,

constructivist teaching strategies of English language, the role of the teachers, constructivist

learning environment, constructivist assessment and constructivism for the adolescence or high

school students.

Keywords: constructivism, schema, student, learning, teaching strategies

Introduction

Constructivism is an approach to the premise that cognition is the result of “mental

construction”. In other words, in constructivism people construct their overall understanding and

knowledge of the reflecting on those experiences. It is a learning theory found in psychology which

explains how people might acquire knowledge and learn.

Driscoll's constructivist theory suggests that knowledge can only exist within the human

mind, and that it does not have to match any real world reality. Learners will constantly try to derive

their own mental model of the real world from their perception of the world and they will keep on
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updating their mental models to reflect the new information. The linguist Jonassen is of the opinion

that constructivism is misconstrued as a learning theory that compels students to “reinvent the

wheel”. Students do not reinvent the wheel, instead they attempt to understand how it turns and how

it operates. They apply their existing knowledge and real world experience, learning to hypothesize,

testing their theories and ultimately drawing conclusions from their finding.

Pedagogical Goals and objectives of Constructivist Learning Environments

1. To provide experience with knowledge; in other words, the students determine how they will

learn.

2. To provide experience in and appreciation for multiple perspectives of learning English

language. It deals with the evaluation of alternative solutions.

3. To implement learning in realistic contexts.

4. It is to embed learning in social experience.

5. To encourages the use of multiple modes of representation through video, audio, text and so

on.

6. To encourage awareness of the knowledge construction process.

EFFECTIVE TEACHING STRATEGIES:

The following are the different types of strategies that are proposed for effective teaching of

English language in a Constructivist classroom:-

(1) Metacognitive strategy: They include organizing, evaluating, and planning the students'

learning.
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(2) Cognitive strategy: They include analyzing, reasoning, transferring information, taking

notes, and summarizing. It makes the student critically think about a work and analyze it on

their own.

(3) Affective strategy: They include anxiety reduction through laughter and meditation, self

encouragement through affirmations, and self-reward through praise and tangible

reinforcement, they also include positive self-talk and self-reward.

(4) Social strategies: They include asking questions, cooperative learning with native speakers

of the language (English) by introducing them during or outside school activities, and make

them become culturally aware.

(5) Students should be attended individually as much as possible as they have different opinion

regarding the teaching strategy.

1. Students with an analytic learning style prefer strategies such as contrastive analysis, rule

learning, and dissecting words and phrases.

2. Students with global style use strategies that help them find the big picture (i.e.,

paraphrasing, gesturing)

3. Visually oriented students use strategies such as listing, word grouping.

4. Students with an auditory preference like to work with tapes and practice aloud.

5. Students whose style includes tolerance for ambiguity use significantly different learning

strategies in some instances from those used by students are intolerant of ambiguity.

ROLE OF THE TEACHERS
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1. It is a very satisfying and the simplest method to use strategy diaries (to be maintained by

the students) and also initiate an informal discussions in the classroom about the relevant

topic of the day.

2. The teachers should help the students understand the whole method of learning they are

planning to use on them.

3. Teachers should avoid using the phrase ‘quiet person' or ‘talkative person' or ‘overactive

person' and so on, instead they should focus on the term ‘good language learner'.

4. Among all the choices given for effective teaching strategies, the teachers should figure out

if a single strategy will suffice or if there is a need for multiple strategies in the course of

learning, and act accordingly.

5. The teachers should pay attention to the range of factors influencing strategy that can be

used among the students and those that can personally affect them. E.g. (cultural

background, age, etc.)

6. The teachers should always make themselves approachable for the students, and even gladly

welcome their most silly questions.

7. They should be aware of the learning styles and strategies used by the students, explaining

to them the significance (pros and cons) of each style they used.

8. It is important to take into consideration the students' choice with the style and strategies

that are most affective for them.

9. It is a student centered learning, hence the teachers are expected to allow the students to

express themselves and their view on any topic they choose.
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ASSESSMENT AND RESULTS

Alternative assessment can be described as an alternative to standardized testing and every

problem found with such testing. It is different from traditional testing in that it actually ask

students to show what they can do. Students are evaluated on what they integrate and produce rather

than on what they are able to recall and reproduce. Little or no change is required in classroom

routines and activities to implement alternative assessment. The objections to alternative assessment

are often voiced in terms of validity, reliability and objectivity.

It is found that in a classroom of 30 students in the school of Bethsaida Academy,

Moreh(Manipur), after a test has been conducted for three months by using the different teaching

strategies in learning languages (namely metacognitive & cognitive strategy, social strategy and

affective strategy), there is a visible literacy development in English. The sources of data are the

parents, the students, and the teacher. The data include information gathered through conversations,

surveys or informal interviews on the students linguistic, cultural background, a reading log, and

self-evaluation sheets. Then, the observations anecdotes of events in the class that demonstrate

English proficiency are added. The results also show us the different response and effect on the

students with different cultural background, age groups, gender and sex. One strategy is often not

suitable for a particular class, hence it is necessary to adopt two or more teaching strategies in some

of the classes.

CONCLUSION

The constructivist theory holds meaningful learning and understanding that is construct in

the internal world at learner as an outcome at the learners sensory experiences with the world and

while their understandings or scheme tend to resist changes. They change as a result of

disequilibration. The medium to implement the constructivist theory includes angle use at hands on

inventing laboratory activities, a classroom environment which facilitates the learners with a high
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degree at cognitive involvement use at cooperative earning strategies and inclusion at tort items

which activate higher level cognitive processes.

Knowledge is constructed by individual knowledge, hence instruction given must be student

centered. In addition to this, knowledge is built in social contexts, pedagogy must encourage student

to strongly analyze their learning based on prior experience; students must be treated as individuals

with their own opinion which must be respected. There must be a room for discussion and critical

thinking since no one's knowledge is an accurate reflection of reality. However, these proposals

don't quite go deep enough to help students construct their knowledge but it promotes learning

through experience in an environment that involves the “real world” and others meaningful and

interesting challenges. It increases comprehension and self-confidence in all the students, and think

for themselves ask questions and seek answers. The usage at these multiple approaches and

perspectives of solving problems are vital to the success at all students in a constructivist classroom.

REFERENCES

1. Brooks G. Jacqueline , In Search Of Understanding: The Case For Constructivist Classroom

2. Duffy M. Thomas, Constructivism and the Technology of Instruction, A Conversation

3. Teaching literature to Adolescents Third Edition

-Richard Beach, Deborah Appleman, Bob Fecho, Rob Simon

1. Methodology in Language Teaching

An anthology of Current Practice

-Edited by Jack C. Richards, Willy A. Renandya

1. English Language Teaching New Perspective

-Ashok Kumar

#579



1. A Companion to Teaching of English

- B. Salim

1. http://plato.acadiau.ca/courses/educ/GMacKinnon/Educ4143/graphics/ 

teaching%20strategies.pdf

2. http://files.eric.ed.gov/fulltext/EJ1089692.pdf

3. https://www.google.co.in/search?

rlz=1C1CHBD_enIN750IN750&q=constructivist+teaching+strategies+in+classroom+pdf&

oq = constructivist+teaching + strategies + in + classroom + pdf&gs_l = psy-ab.

3.. .2576.3 669.0.3 93 3.4.4.0.0.0.0.340.659.3-2.2.0....0...1.1.64.psy-ab..

2.2.659.. .0122130k1j33i22i29i30k1.0.q5SRPcrTxFE

#580

http://plato.acadiau.ca/courses/educ/GMacKinnon/Educ4143/graphics/teaching%2520strategies.pdf
http://plato.acadiau.ca/courses/educ/GMacKinnon/Educ4143/graphics/teaching%2520strategies.pdf
http://files.eric.ed.gov/fulltext/EJ1089692.pdf
https://www.google.co.in/search%3Frlz%3D1C1CHBD_enIN750IN750%26q%3Dconstructivist%2Bteaching%2Bstrategies%2Bin%2Bclassroom%2Bpdf%26oq%3Dconstructivist%2Bteaching%2Bstrategies%2Bin%2Bclassroom%2Bpdf%26gs_l%3Dpsy-ab.3...2576.3669.0.3933.4.4.0.0.0.0.340.659.3-2.2.0....0...1.1.64.psy-ab..2.2.659...0i22i30k1j33i22i29i30k1.0.q5SRPcrTxFE
https://www.google.co.in/search%3Frlz%3D1C1CHBD_enIN750IN750%26q%3Dconstructivist%2Bteaching%2Bstrategies%2Bin%2Bclassroom%2Bpdf%26oq%3Dconstructivist%2Bteaching%2Bstrategies%2Bin%2Bclassroom%2Bpdf%26gs_l%3Dpsy-ab.3...2576.3669.0.3933.4.4.0.0.0.0.340.659.3-2.2.0....0...1.1.64.psy-ab..2.2.659...0i22i30k1j33i22i29i30k1.0.q5SRPcrTxFE


English language teaching for the purpose of communication to the students with Autism
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"If you talk to a man in a language he understands, that goes to his head. If you talk to a man in his

language that goes to his heart.” Nelson Mandela

Communication is one of the most important means of survival for human beings and language is

the way to it. The paper titled “English language teaching for the purpose of communication to the

students with Autism Spectrum Disorder " aims at bringing into limelight the different ways

through which English can be taught to the children with ASD. The objective is to study the brain of

Autistic children, to discuss about different kinds of Autism and discuss the methods and techniques

of teaching the language. The researcher aims to bring forward the significance of language in the

life of social beings irrespective of any limitations. ASD have achieved a significant place in

clinical and research programs making the life a little better for the children with ASD and everyone

related to them.

Introduction-What does it mean to be a human? In the not-too-distant past, many of the answer 

would have been predicted on the notion that many of the cognitive properties seen in humans are

lacking in other animals. These missing attributes , depending on the discipline and or biases of the

scholar making such a pronouncement, might have included consciousness in the sense of

awareness ; a sense of self-awareness ; and a variety of more specific functions such as language,

the ability to reason , and a sense of right and wrong . As neuroscience has become more
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sophisticated, these and other cognitive abilities taken to be uniquely human have become fewer

and fewer. Thus, antecedents of language and the rudiments of culture are well established in some

other species, higher apes and some other animals are capable of limited reasoning and problem

solving and there is no compelling reason for concluding that other animals with brains much like

ours lack any of the attributes believed in centuries or even decades past to distinguish Homo

sapiensfrom all other species. One cognitive property that many would still argue is uniquely

human, however, is the sense that our conscious decisions and subsequent actions are self

determined, signifying free will. Since legal codes and penal systems are based on the idea that a

mentally healthy person's actions are freely made, this issue is of fundamental importance in human

societies and social contracts, Could free will, then, be the touchstone of humanity?Although a

subjective sense of freedom might well be unique to our species, Harvard psychologist Daniel

Wegner and others have argued that free will is simply a chimera. The problem with the conviction

that we freely make decisions is the implication then at least some aspects of brain function are

governed by an entity that is independent of the casual chains of events that determine any other

physical behavior. Skeptics like Wegner rightly ask what is really meant when we postulate a “self”

that makes decisions, and how choices thought to be “freely made” could be any different from the

“choices” being made by the nervous system all the time about homeostatic or other unconscious

neural functions that weaccept as arising from more primitive “reflexive” neural processing. When

the nervous system responds to sensory input and “decides” to adjust blood pressure or heart rate to

some new level based on highly complex circumstances, we don't think of the resulting

physiological behavior as the consequence of a decision in the usual sense, let alone one that

involves free it is simply the result of a complex casual chain involving sensory receptors that

provide information that the cardiovascular system needs to adapt to altered conditions. It is

difficult to escape the conclusion that if we accept the concept of free will, we must do so on the
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basis of belief, or a pragmatic sense of its utility in social contracts, rather than evidence for it in

any aspect of brain function.

Testimonials - The book A Beautiful Mind describes the life and experience of John Nash. The 

book tells a powerful story and soon was made into a major Hollywood film that won the Academy

Award for Best Picture of 2001. John Nash was, indeed, a remarkable figure, who received a PhD in

mathematics from Princeton University and taught at both MIT and Princeton. In1994, Nash won

the Nobel Prize in economics for his work on game theory. However, there was another aspect to

John Nash's life that caused considerable distress to him and puzzlement to others. One day he

walked intoa room full of others in his department, held up a copy of the New York Times, and said

to no one in particular that the story in the upper-left corner contained an encrypted message. Not

only was it a message in code but it had been put there by inhabitants of another galaxy and he

knew how to decode it. He was 30 years old at the time.

From that time on, there were times he was productive, but there were also times where he had

disordered thoughts, mumbled to himself without thought of those around him, and experienced

delusions of situations that did not exist. He felt there were individuals around him who put him in

danger. He even wrote letters to officials in the US government to suggest that these individuals

were setting up alternative governments. John Nash suffers from schizophrenia.

Individuals not only have productive careers such as being a writer, lawyer, college professor, or

executive but also have successful personal relationships. However, many children, adolescents, and

young adults with a mental illness report being told they could never perform in a high level

profession or have the types of relationships that others have.

There is often a stigma experienced by those with a mental disorder. Historically, stigma has been

defined as a mark of disgrace associated with a particular person. In psychological terms, stigma

involves negative attitudes and beliefs that cause the general public to avoid others including those

with amental illness. Throughout the world, those with mental illness experience stigma. In many
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cultures, they are seen as different. When they are thus stigmatized, these individuals are no longer

treated as an individual person but only as part of a group who is different. It becomes an “us versus 

them” way of thinking.

Part of the stigma comes from inaccurate information concerning those with mental illness. For

example, many people think that anyone with a mental illness is violent. In 2012, there was a killing

of 20 children and 6 teachers at the Sandy Hook Elementary School in Newtown, Connecticut.

Immediately, it was suggested that the killer had a mental illness. Officials of the National Rifle

Association immediately claimed that this could not have been done by a sane person. However, the

data do not support a strong relationship between mental disorders and violence.

Autism -Autism spectrum disorders are a group of neurodevelopmental disorders as an innate

disorder in which children do not show normal development in emotional contact with others.

Autism spectrum disorders have a achieved a significant place in clinical and research programs.

Individuals with autism spectrum disorders have difficulty in three separate areas. The first is social

interactions. Children with autism do not connect with other children or adults in the manner that

other children do. They do not look others in the eye or may appear to ignore others while being

more interested in other aspects of their environment. The second area is communication. The

communication patterns of those with autism spectrum disorder do not usually show the give-and

take of most conversations. The third area is behavioral processes. Individuals with autism spectrum

disorders often display stereotypical behaviors and the desire to engage in the same in a repetitive

manner. About 30% of children with autism may also show additional complications such as seizure

disorders, intellectual disabilities of various kinds and gastrointestinal problems.

DSM-5 includes what were previously separate disorders-autistic disorder, Asperger's disorders and

general persuasive development disorder- as part of autism spectrum disorders. On the spectrum,

Asperger's disorder portrays a milder situation in which developmental language delays may not be
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present. Also, these individuals show average cognitive skills. General persuasive developmental

disorder was characterized in DSM-IV as a disorder in which the full criteria for autism were not

met. Asperger's syndrome spectrum disorder reports that they do not see the world as others do.

Individuals with Asperger's syndrome tend to be more intelligent and display higher functioning in

terms of social process that those diagnosed with autism. Diagnostic criteria based on Asperger's

original description of specific cases. These include social impairment in form of egocentricity, a

narrowing of interests, compulsive need for introducing routines, speech and language peculiarities,

non-verbal communication in the form of limited facial and gesture expression, and motor

clumsiness.

Individuals with autism have often been reported to show a lower IQ than matched control children

or adults using traditional IQ tests. ASD has characterizedby problems in the social realm that began

in childhood, exemplified in terms of interacting and talking with others. Individuals with an autism

SD, have a difficult time holding typical everyday back and forth conversations especially in terms

of emotional interchanges. They also lack eye contact and a normal understanding of body

language. These problems in social processes tend to leave individuals with ASD with fewer

emotionally connected relationships and difficulties in changing social contexts. The interests and

behavior patterns of individuals with ASD are more repetitive and fixed. An individual with autism,

for example, may watch the same TV show over and over. These individuals also follow routines

and show sensitivity to normal sensory input such as sound or light. Adults with autism tend to

choose occupations that have fewer interpersonal interactions and more focus on manipulating

objects.

Autism was initially thought to be largely influenced by environmental factors. In terms of the

brain, it is suggested that the autism spectrum disorders reflect dysfunction with areas associated

with the social brain. Briefly, these are the amygdala, specific areas of the frontal lobes, and areas of

the temporal lobe. Furthermore, those with autism were shown to have less activity in the mirror
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neuron system when viewing emotional expressions of faces. Another characteristic of autism is the

desire to have a stable set of routines, which results in problems shifting attention. Current

neuroscience studies show that by the time of full brain development, a person with autism strong

deficits in the areas that make up the social brain. For example, whereas individuals without autism

tend to scan the eyes when looking at another person, those with autism focus on the mouth.

Coupled with the inability to empathize is the superior ability to systemize in autism. Systemizing is

the ability to analyze objects or events in terms of their structure and future behavior. Behaviorally,

individuals with autism display problems in three areas; these are social functions, communications

and restrictions in behaviors and interests. Autism centers on problems related to empathy.

Individual with autism fail to develop a theory of mind, theory of mind refers to one's ability to

infer the mental states of others in relation to their actions or situations. In a variety of studies,

individuals with autism were able to describe what was going on in someone else's behavior.

The most obvious aspect of the biological mechanisms that underlie language learning is extensive

exposure and practice. Like other complex skills language proficiency requires repeated activation

of the relevant neural circuits, presumably because of the neural associations made by altering the

relative strengths of synaptic connections.

Methods and Techniques- Researcher had visited few institutions and schools set up for children

with ASD . After a rigorous observation and discussion with speech therapists, psychologists and

teachers a few suggestions were made. A study conducted by Geoff Bird proved that (magnetic

Resonance Imagining (MRI) one can be diagnosed with autism but still be empathetic . Lack of

empathy is called alexithmia which affects 8% of the population.

Every student is unique and it is in a teacher to cater to their individual needs. Nature is a gift, a

priceless pearl. Nature can be a great healer too. Enough opportunities should be given to the

children to spend enough time in nature. Activities can be set up in natural settings where they can
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learn. High degree of structured learning can be very helpful; learning should be integrated to every 

day routine task. An individual with ASD, especially in the first stages of relationship formation,

ignores the attempts of other people to interact socially so, It is very necessary for a teacher to build

a relationship with them , gain their trust in order to develop a co-operation. Social withdrawal and

isolation are some basic characteristics of ASD together with lack of eye contact, lack of physical

response, lack of relations with peers' stereotypical occupation with objects and maintenance of

uniformity in the environment. Music can also help where the sounds can be used as a medium to

help them learn. Peer teaching under the guidance of the teacher can be helpful for making them

communicate to each other. Parents play a major role, activities where both parent-child

involvements is there can be really using of visuals will help in exercising their sensory organs .

The tendency of expressing repeated activities can be molded to a task, like a child may talk about

his dog and share the experience likewise the other children must also be allowed to share their

experience in order to enrich the environment. Vocabulary can be taught through pictures, real

objects to give hands on experience to make the learning more effective. Vocabulary can be further

formed to a sentence in a hierarchy where article can be put with the word ex an Apple. Language

can be enhanced when there is enough exposure, repetition of the learned vocabularies and

sentences can be drilled through exposure to different fields. Since this is an interdisciplinary

approach teacher must interact with psychologists, speech therapists and in order to get a better

understanding of the individual , their differences and cater accordingly.

Over the centuries, theologians, natural philosophers, and a good many neuroscientists have argued

that language is uniquely human; in this view, human language sets us apart from our fellow

animals.A report compiled by Bristol et al. (1996) noted several methodological and statistical

issues that should be resolved in the future in order to estimate the effectiveness of a treatment of

ASD:

1. Studies should use experimental designs that compare different therapeutic approaches.
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2. Children should be randomly assigned to each experimental condition and the therapy

should not be applied only to children with high functioning ASD who are likely to do

better.

3. Standardized therapeutic protocols will enable the assessment of a range of behaviors and

skills both in the laboratory and in naturalistic settings.

4. It is recommended to use external assessors who are not informed about the research

questions and the research hypotheses, a fact that hinders intentional or unintentional bias.

5. Therapies must be applied according to the predetermined guidelines. Even if a therapy is

perfect in its conception and planning if it is not applied properly and credibly then it may

not be effective.

Freeman (1997) suggests a list to assess programs or approaches for the treatment of ASD:

1. Check whether the school that the child attends will agree to implement some therapy.

2. Make sure that the intervention is based on the individual evaluation of information about

the needs of each child.

3. Do not apply new intervention before you determine which are the necessary evaluation

processes that you need to design an appropriate treatment.
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Abstract

The lexical approach to second language teaching has received interest in recent years as an

alternative to grammar-based approaches. The lexical approach focuses on developing learners'

proficiency with words and word combinations. The objective of this study is to establish that

online corpora of frequently used vocabulary and collocations could greatly enhance the English

language proficiency of the rural learners, taking on tertiary level education. This study adopts

‘Intact Quasi-Experimental Method'. A standard procedure of collection of demographic details,

pre-test, treatment, post-test, data analysis and reporting of findings, is followed. Test tools, SPSS,

etc., are the tools used with a sample size of 1171. One of the major findings is that lexical approach
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with online corpora of frequently used vocabulary and collocations proves to be very effective in

language development. Moreover, it builds self-confidence in learners especially, from rural areas.

The outcome of the study could have positive implications for schools and colleges by enriching the

existing curricula, impacting teaching and learning of English, building self-confidence, and

viewing English as a skill-based subject.

Key Words: Lexical approach, Online corpora, Collocations, Quasi-Experimental, 

Confidence

A Lexical Approach Powered by Online Corpora for ELT - A Case Study

Introduction - Lexical Approach

Removing the fear of English from Indian learners hailing from rural backgrounds and instilling

confidence to learn English language is a real challenge for the English language teachers. Such a

task requires out of box thinking and ability to match the needs with customized existing methods.

One such method that lends itself to building of self-confidence and teaching of English language to

rural learners is Lexical Approach. This approach has attracted the attention of ELT practitioners in

the recent years.

The lexical approach concentrates on developing learners' proficiency with lexis, or words and word 

combinations (Lewis 95). The lexical approach makes a distinction between vocabulary--traditionally 

understood as a stock of individual words with fixed meanings--and lexis, which includes not only the 

single words but also the word combinations that we store in our mental lexicons. Lexical approach
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advocates argue that language consists of meaningful chunks that, when combined, produce continuous

coherent text, and only a minority of spoken sentences are entirely novel creations (Moudraia 2).

Few examples of such meaningful chunks or collocations are, “I am sorry”, “May I come in?”,

“How are you?”, “I am fine”, etc.

The researcher believes that words form the basic units of a sentence. Hence, words and use of

words in meaningful combinations are fundamental to all languages. The rural learners have been

learning English from primary school. As such, they have been learning a number of words/

vocabularies already. Revising and recollecting these vocabularies and making them to actively use

them could enhance their English language skills, besides building their confidence.

Online Corpora

Web sources are a blessing for ELT. There are a number of online Corpora. Dictionary.com defines

online corpora as “a body of utterances, as words or sentences, assumed to be representative of and

use used for lexical, grammatical, or other linguistic analysis”.

The researcher came across an online corpus of 6000 frequently used English words. The strategy

employed in creating such a corpus is stated by Insightin organization “The ranks of word

frequency were calculated by running word list in wordnet dictionary database against a few

popular search engines from 2002-2003. It basically uses search engine index databases as corpus.

The size of the corpus ranges from 1 billion to 4 billion” (1)

Along with the above mentioned corpus of 6000 frequently used English words, a corpus of

frequently used collocations was also used by the researcher in this study for ELT.

Objectives
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The main objective of this study is to find out the effectiveness of lexical approach using an online

corpus of frequently used vocabularies and collocations in ELT for the first year tertiary level

students hailing from rural areas.

Another objective of this study is to check if the above approach builds confidence in rural students.

Methods and Procedure

To find out the effectiveness of lexical approach the researcher used a bridging course in English for

65 hours. The study took place at Sacred Heart College (Autonomous), Tirupattur, Vellore Dt.,

Tamilnadu. Census survey method was applied and a total of 1,171 first year students from 13

different departments participated in the bridging course. This study adopts ‘Intact Quasi

Experimental Method'.

Two hours of classes were organized on alternative days. For analysis purpose, the inclusion criteria

consisting of the overall scores pertaining to pretest and posttest results of Reading and Writing

skills were used. The students were provided with a booklet, with 6000 frequently used English 

words and a list of frequently used collocations. The list of 6000 English words was further 

categorized into a list of verbs (with all verb forms) and a list of general vocabularies. A list of

frequently used collocations was also presented. (Appendix 1,2,and 3).

Loud reading would reveal the ability of learners to recognize sounds, words; and meaningful

reading would exhibit their comprehension ability. Writing would reveal their familiarity with the

language. Hence, a loud reading test and a written test were conducted as pre-test to evaluate the

entry-level English language proficiency of the students. The treatment was introduced to the

students with the above mentioned lexical syllabus. The treatment included teaching of general
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vocabulary, verbs, and collocations. For each vocabulary, the correct pronunciation, spelling,

meaning and usage were taught; for verbs, besides the above mentioned, all the verb forms too were

taught. As part of daily homework, the students were expected to find the vernacular meaning of a

stipulated number of general vocabularies and verbs. Besides, they had to write their own sentences

and learn correct spelling for daily dictation tests in the class. A total of five formative tests were

conducted to evaluate the progress. Finally, a post-test was conducted to measure the exit level

proficiency. SPSS was used to analyze the data to calculate the overall effectiveness of treatment.

Results and Discussion

A comparison of the gain achieved between pretest and posttest, in terms of Gain Ratio, after the 

observation period would clearly indicate the progress made by the group of subjects. The Gain

Ratio is calculated using the following formula:

Based on the above formula, the Gain Ratio is worked out and presented in the table below:

Table 1. Gain Ratio for Reading and Writing Skills

The overall gain ratio between the pretest and the posttest, taken together as a single entity is 31 per

cent; which is very significant. The gain ratio achieved is attributed to the treatment introduced.

Thus, the effectiveness of Lexical approach, using the online corpora is statistically vindicated.

According to Andy Field, when the number of respondents exceeds 100, a ‘Z' test is warranted.

Analyzing the pretest and posttest results pertaining to the components of Reading and Writing

skills of the respondents, it is evident that there is a significant difference with regard to the pretest
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and posttest results (Tables 2 and 3). The significant difference confirms the effectiveness of 65

hours of classes based on Lexical approach to English language teaching using online corpora.

Table 2: Reading (Pretest Vs Posttest)

‘Z' test between Pretest and Posttest with regard to Reading Skills

S. No. Variable Mean Std. Deviation Statistical
Inference

1 Reading z = 0.01
Pretest (n:1171) 3.62 1.590 P < 0.05

Posttest (n:1171) 5.57 1.778 Significant

Table 3: Writing (Pretest Vs Posttest)

‘Z' test between Pretest and Posttest with regard to Writing Skills

S. No. Variable Mean Std. Deviation Statistical
Inference

1 Writing z = 0.01
Pretest (n:1171) 3.29 1.602 P < 0.05

Posttest (n:1171) 5.42 1.832 Significant

Conclusion and Implications of the Study

The study was started with a clear objective to examine the effectiveness of Lexical approach using

an online corpora of frequently used vocabularies and collocations in ELT for the first year tertiary

level students hailing from rural areas. Besides, an observation of the students and interacting with 

them confirm their oozing enthusiasm and confidence in learning English language. Statistical
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analysis strongly argues that the objectives of the study have been achieved. The results of this

study have the following implications:

1. There is a general aversion towards study of grammar especially, among the rural students.

As a result, teaching English in rural areas is quite a challenge. The Lexical approach does

not directly engage in grammar teaching hence, the involvement of students in the classroom

activities could improve a lot.

2. Lexical approach uses words and collocations, which are used in daily life situations; they

are seen as immediately helpful and relevant. Hence, the motivation of the students

increases. This also vindicates Stephen Krashen's hypothesis of “meaningful activities in the

target language foster language learning”.

3. As words and chunks of words are taught in Lexical approach, anxiety factor is reduced in

ELT. According to Stephen Krashen, when anxiety filter is low, language learning is faster.

4. In the list of 6000 frequently used English words, the first 25 words made up about a third of 

all printed and spoken English material. The first 100 words made up about half of all

written and spoken material, and the first 300 made up about 65 per cent of all written and

spoken material. Hence, familiarity with this corpus will enable better reading and

comprehension among the students.

Thus, Lexical approach with online corpora has direct ramifications for the policy makers, curricula

designers, content developers, college and school managements, subject experts, and teachers. It is

imperative that more emphasis be given to Lexical approach in ELT. Creating confidence,

enhancing language proficiency and encouraging learners' autonomy are the final outcome of this

approach in this technology driven world.
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2. Sample Table of Frequently Used English Verbs in Speaking and in Writing

3. Sample Table of Frequently Used Collocations in Speaking and in Writing
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Abstract

Language teaching is a dynamic phenomenon that varies according to the learners' needs and their

socio-cultural background. Language teachers use various strategies and methodologies to teach a

language innovatively. The English Language Teaching has reached its time to face the

technologically updated learners. In this techno-savvy generation, there need not necessarily be one

method for teaching a language and therefore, a teacher need not always confine to one particular

text or material in a language classroom. In fact, a teacher could easily generate materials from the

students themselves pertaining to a given context. This research paper aims to use online corpora

for English Language Teaching by creating a context in order for the students to develop their

vocabulary. The research also illustrates how the students' generated material could be helpful for a

teacher to make them learn new words, their usage under different contexts and the grammatical

understanding of the words in an implicit manner, through activity-based learning method. The
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objective of this method is to make students learn context-based vocabulary using online corpora

and the meaning-making process involved in it, which will further enhance their language usage. An

experiment was conducted using the above mentioned method among the first year B.Com and B.A.

students of Vels University. The findings revealed that the words mentioned by the students during

the activity were found to be known to them since their school but were not used by them.

Therefore, this study suggests that the context-based vocabulary teaching could make a learner to

understand the usage of the words that they already know.

Keywords: Online Corpora, student-generated material, context-based vocabulary teaching

Introduction:

English Language Teaching all around the globe functions based on many teaching

strategies for the learners to successfully acquire Listening, Speaking, Reading and Writing skills.

Language learning begins with letters and moves to words, pronunciations and grammatical forms.

The predominant factor in obtaining the LSRW skills in any language is largely based on the

learners' acquired set of vocabulary in that language. ‘Vocabulary' is not simply a collection of

words a person knows but it further exceeds to what extend a person uses those words. Therefore,

when it comes to second language teaching, teaching the usage of words is equally important when

introducing a new word to the learner. The words and their meanings could be taught based on the

contexts which will further help learners in remembering each word thereby making them to use it

under right circumstances. In the aim of teaching vocabulary through activity-based learning

method, this research uses the student-generated materials as a tool to teach words and their usage

within a context.

Student-generated Material:

There are plenty of commercially available materials in the market as well as in many

teaching forum websites. Yet, this study emphasizes on the use of student-generated material mainly
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because of its authenticity and learner-centeredness. Students' use of language itself is an input for

producing their own material. When facilitated by the teacher, students move beyond the constraints

and do a collaborative work in creating their own material. Such material is authentic and unique

and also helps to suit the specific need of their learning outcomes.

Teaching Vocabulary:

A textbook on ‘Communication Skills in English' edited by the Department of English,

Osmania University, Hyderabad, discusses that knowing a word means “to know its spelling,

pronunciation, its core meaning along with as many other meanings as possible, its other forms, its

functions, its usage and its status in the language”(36). Therefore, by ‘teaching vocabulary', it is

understood that a learner should be taught a word along with its meaning, usage, form and function.

In general, the form of a word is its spelling while writing and its pronunciation while speaking. In

this context, form refers to the grammatical position of the word. The textbook also discusses about

the two aspects of vocabulary: active & passive vocabulary. The words which a learner knows

already and also uses them frequently while speaking or writing is their active vocabulary. On the

other hand, passive vocabulary is made up of words one hears, reads and understands, but does not

use normally in one's speech or writing.

Objectives:

This paper attempts to use student-generated materials as a tool to teach context-based

vocabulary through activity-based learning method. The main objectives of the paper are as follows:

1. To make passive vocabulary an active one by making learners recall the words they already

know, identify their forms and understand the usage of those words under the given contexts

2. To create a corpus of words generated by the students and use it as a material for peer

learning

Methodology:
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This study uses an activity-based learning method for teaching vocabulary. Since context

plays an important role, the entire activity is designed based on the context given by the teacher.

Further, the activity is designed in such a manner that the teacher needs no other additional material

to teach vocabulary. The output of the activity is the student-generated material which forms a

corpus for teaching vocabulary. The first year students of B.A. Economics and B.Com Accounts &

Finance studying in Vels University, Chennai were the sample chosen for this research. An

experiment was conducted in both the classes with the students by using the same activity where the

students were asked to generate words based on the given context. The activity was conducted in

two different modes: individual and group. B.Com students were asked to do the activity

individually on their sheets of paper whereas B.A. students were asked to do the activity by having

the whole class as a group along with the teacher on the blackboard.

Procedures:

This research uses an activity to create a corpus of words generated by the students based on

the given context. The context given for both the classes was ‘Social Networking Sites'. The

context was also clearly explained to the students with reference to few words as examples within

the context. The activity for the students of B.Com who participated individually was conducted

using the following steps:

Beginning: Students were told that they were going to do an activity and they had to do the activity

upon the instruction of the teacher. The purpose of the activity was not intentionally told at the

beginning of the activity to grab the attention of the students.

Setting a Context: Students were given a topic (which functions as the context) based on which

they had to write as many words as possible under the given context within 3 minutes.

Brainstorming: Once the time stopped, another three minutes were given to students to write a new

set of words in order to brainstorm more words pertaining to the same context.
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Meaning-making: Students were asked to recognize the meanings of those words within the 

specific context. All the words were initially understood under the given context where they learnt

the contextual meaning and the usage of the words.

Identifying the form: Students were asked to identify the grammatical forms (such as Noun, Verb,

Phrasal Verb and Adjective) of the words written by them. They were asked to tabulate the words

and count the number of words under each category.

Usage: The meaning-making facilitated the students to differentiate the words according to their

form. Students also learnt the changes in meaning of a particular word that functions as a noun in

one context and as a verb in different context.

Ending: Students were asked to frame sentences using the different forms of words both within the

teacher-given context and in other contexts for better understanding of the words.

At the end of the activity, students were able to recall their passive vocabulary, identify the

form of those words and analyze their meanings under the given context. The same activity was

conducted to the students of B.A. by asking them to participate as a class along with the teacher.

The students were explained the context and there was no timer set. Students came up with words as

much as they could in group by telling the words aloud to the class. The teacher wrote those words

on the black board and further asked the students to identify the form of the words written. Nouns 

such as notification, newsfeed, channels, contacts were circled while the Verbs such as like, 

subscribe, comment, share, post, nudge, poke were underlined and the phrasal verbs such as log in, 

log out, sign in, sign out were left untouched. Sentences were also discussed orally using those

words and the contexts were also explained. As it was group participation, peer-learning was

achieved as each student shared a word to the class.

Results:

The activity helped the students in generating many words pertaining to the context of

‘Social Networking Sites' (SNS) and has also created a separate corpus which a teacher can use as a
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material that facilitates peer-learning. The researcher found the activity conducted among the

students of B.A. who participated as a group along with the teacher to be more beneficial in

promoting peer-learning when compared to the individual participation of the same activity

conducted among the B.Com students. However, B.Com students' individual participation produced

more words to the corpus creating a separate ‘online corpora' (See Appendix) to teach context-

based vocabulary. Since the words discussed in this activity falls under the context of SNS and are

widely used or related to internet, the corpus created here is named as ‘online corpora'.

Conclusion:

The student-generated material facilitates peer-learning when this activity is conducted as a

group whereas the individual participation of the same activity improves the usage of one's passive

vocabulary and makes it into an active one. Since the words are generated by students themselves, it

serves as a solid material for the teacher to teach the form, meaning and usage of those words in the

given context. When the students learn the form and function of the word under a context, it will be

easy for them to remember the word and make use of it. The same activity can be conducted using

various other contexts which might be familiar to the students at a large scale. Contexts chosen by

the teacher for the activity should be familiar enough for the students at the initial level and can be

modified according to the need at the later stage. Further, the implication of this study is to teach

vocabulary through activity by providing a context and also letting the students to generate words

that they already know in order to make their passive vocabulary an active one by teaching the form

of those words, its meaning and usage.
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Appendix

Given below is the Online Corpora created using the student-generated words in the context of

‘Social Networking Sites' (SNS) which served as a material to teach context-based vocabulary.

Noun Verb
Noun /

Verb
Adjective Gerund

Phrasal

Verb
Phrase
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Notification

Contacts

Security

Data Usage

Profile

Option

Account

Story

Newsfeed

Settings

Password

Audio

Video

Voice Call

Recipients

Timeline

Feedback

Location

Themes

Gallery

Verification

Admin

Keypad

Like

Comment

Share

Post
Create new

Ping
account

Nudge
Delete my

Uninstall
account

Poke
About

Search View
phone

Report Archive
Log in Software

Refresh Boomerang Live Chatting
Log out update

Unfriend Screenshot Online Networking
Switch off Draw

Block Link Offline

Active

Tagging
patternSign in

Unblock Inbox Typing
Sign out Clear all

Edit Text
Forgot

Download Store
pattern

Upload
Confirm

Vibrate
password

Reset
Emergency

Reboot
call

Deactivate

Subscribe

Follow

Play
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Inclusive Education- from the Perspective of Learners and Practicing

Teachers
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Empowerment Programmes in Kerala.

Introduction .

The “World Conference on Special Needs Education: Access and Quality” (Salamanca, Spain 1994)

adopted the principles of inclusive education which was restated at the World Education Forum

(Dakar, Senegal 2000). This was further supported by the United Nation's Standard Rules on

Equalization of Opportunities for Person with Disability Proclaiming Participation and equality for

all. In India also the intellectuals and the pedagogues accepted IE in main stream schools.

Subsequently, it was implemented in various states of India.

Unfortunately in India, the responsibility of children with special needs does not fall on the purview

of human resource development, it falls on omnibus ministry of social justice and empowerment.

Thus the focus is on rehabilitating rather than educating them. Moreover, the number of special

schools is limited in India, thus IE seems to be the only panacea for these learners. Dash, (2006)

says that Inclusive Education is not an experiment to be carried out but it is a “value to be

followed”. He further states that all children have the Right to Education which includes children

with disabilities as well.
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Literature Review

To understand Inclusion a review on what is not inclusion might give a better perspective to IE.

Educating students at different schools, part-time in special school and part-time in Government

school is not inclusive education. Teaching students separately from other or at a different

environment is not IE. Educating the learners at the regular school but expecting them to follow

different course of study is also not IE ( Loreman and Deppeler 2001). IE is the equal involvement

of special needs learner with regular ones in the school curriculum.

There are researches which show that when teachers are not getting enough time to transact the

planned program, inclusion of children with disabilities seems quite challenging. Westhood ( 1997).

Report of Lloyd et al. ( 1996) state that despite of being aware of the needs of the learners with

disabilities the teachers of New Zealand were not able to modify the curriculum. In yet another

study, it was found that the teachers were not able to meet the demands of modifications required 

for learners with disabilities. ( Fox and Ysseldyke 1997)

There are research evidences which show that IE works where there is culture of shared values and

the system is genuinely making efforts to improve their practice ( Giangreco et al. 1993; Farmer

1996; Yasutake and Lerner 1997; Grenot-Scheyer et al. 2001; Loerman 2001) It was the positive

attitude of the teachers that is necessary for the better implementation of IE. Western Australian

teachers negative attitude towards diverse abilities learners affected the learners severely. ( Hobbs

and Wrestling 1998). Nevertheless, Idol ( 1997) says that the attitude of the teachers changes after

they are trained to teach these learners.

Benefits of Inclusive education

McGregor and Vogelsberg( 1998) enumerates a few benefits of Inclusive Education.
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1. Children with diverse abilities tend to socialize more with the regular students than those

who are taught in special schools. Constant mingling with able- peers enhances their

communication skills as well.

2. Such children in an inclusive set up have to cope up with more advanced syllabus than that

of a segregated school. Therefore, they demonstrate higher academic skills.

3. Social acceptance of these children among the able-peers is high. Friendship among them

and regular learners is more apparent than with those hailing from segregated schools.

4. These learners spend more time outside home during leisure time than those who come from

a segregated set up. ( Alper and Ryndak 1992)

5. Graduates from an Inclusive set up earn three times more than those who have studied in

special schools. ( Alper and Ryndak 1992)

Inclusive Education in India

Due to apprehensive parents and insensitive schools management, till 1990s 90% of estimated 40

million Indian children with physical and mental disabilities were excluded from the main stream

education. Social justice and equity which are the integral part of the Indian constitution asserts

that India's 35 million physically disabled children should be part of the primary and secondary

school, if not the 5 million mentally challenged. Fewer than five percent of these students are part

of the regular stream of education.

It was in 90s ( i.e.1997) District Primary Education Programme ( DPEP) included the philosophy

of Inclusive education in its agenda. It was initially launched in a small scale in one block/cluster as

pilot project in each DPEP group. By 1998 it was implemented in a few hundred blocks but by 2017 

it was initiated in 2014 blocks across 18 DPED states. . Ten states - Gujarat, Haryana, Himachal
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Pradesh, Karnataka, Kerala, Madhya Pradesh, Maharashtra, Orissa, Tamil Nadu and Uttaranchal 

adopted IE programme in the blocks.

Inclusive Education in Kerala

A teacher trained in teaching such students is appointed in each school in Kerala. She/he is

expected to move from one class to another searching for these learners. She/ he is supposed to

handle all the subjects. The regular teachers are usually unaware of the problems of the learners. As

a result these learners get neglected. Though steps have been taken to implement IE effectively,

many glitches still need to be rectified.

Dr. MK Jayarajan, Director of State Institute for the Mentally Challenged (SIMC) was appointed by

the government as the one man commission to inquire into the issues related to children who are

mentally challenged and with learning disabilities . The Commission made a sitting in 14 districts of

Kerala and about 30,000 people participated. He made 168 important recommendations regarding

inclusive education: To mention a few:-

1. A separate and uniform curriculum for the mentally challenged learners to be implemented.

2. The teacher student ratio should be fixed by measuring the intensity of the challenge of the

learners in the class.

3. One, who opens a special school for the mentally challenged, should be directly under the

control of the department of education.

4. The infrastructure in the school should be adapted according to the needs of the challenged

students. Especially students who suffer from cerebral palsy.

5. A separate resource room for the students who have autism.

6. The teaching materials should be adapted.
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7. Every learner and teacher should be educated about the rights of the children with special

needs.

Very important Recommendations:

1. Compulsory one month training for every teacher in the state on special education

2. Monitoring system should be implemented.

3. Complement the teaching with technology. Through technology, adaption can be made easy

Method

Total number of sample for the study was 60- 40 teachers and 20 special needs students. First 

sample included 31 Govt High school teachers of Kerala who attained Certificate in English

Language Teaching ( Jan-Feb batch 2016) in-service programme conducted in Regional Institute of

English, South India, Bangalore. These teachers responded to the questionnaire. Next 9 teachers

from different schools who teach special needs students were personally interviewed. Then, 20

special needs high school students responded to another questionnaire.

Instrument used

One of the instruments used for the study was questionnaire for teachers and for special needs

students. In addition to this, personal interview was also conducted among a few teachers.

Teacher's questionnaire contained 4 personal information questions like- ‘Gender', ‘State', ‘Mother

Tongue', ‘Years of experience'. 2 were on general information like- ‘Number of special needs

students in class', ‘ kinds of special needs students in their class'. Statements in IE in the

questionnaire were 12. For 9 statements they were expected to respond in the format “Yes(to a large

extent)”, “To some extent” and “No ( Not at all). For the remaining 3 they were asked to write a few

suggestions.
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9 teachers who were interviewed were asked questions like: “What problems do they face in 

Inclusive class?” ,“ How do they feel about teaching special needs learners?”

Student's questionnaire contained 5 personal information, ‘Standard', ‘Gender', ‘Mother Tongue', 

‘Age'. The statements in IE were 10 in number. The learners were supposed to respond in the 

format “Yes(to a large extent)”, “To some extent” and “No ( Not at all).

Data Analysis:

Teacher's questionnaire.

Total no. of 
teachers

Mother
Tongue

Teaching
context

% of Male % o f
Female Years of experience

31 Malayalam High
School 58.1% 42.00% 1-42 years

N o . o f
special 
needs 
students in 
each class.

Types of special needs students.

1-3 Listed below

Statement Yes ( to a large 
extent) To some extent No ( not at all)

1

Special need 
students should 
be sent to regular 
schools.

54.9% 32.3% 13%

1

Presence of 
special needs 
students slower 
t he pace of 
teaching.

42% 54.9% 3.2%

1

It is difficult to 
teach special 
needs students 
with the regular
ones.

48.4% 48.4& 6.5%
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1

Special needs 
students are not 
as efficient as the 
regular ones.

61.3% 25.9% 13%

1

Enough training 
has been given to 
t e a c h s u c h 
students.

80.6% 13% 9.7%

1

Enough 
administrative 
support is given 
at school to teach 
these students.

77.4% 13% 9.7%

1

There are enough 
teaching 
resources/ 
materials at 
s c h o o l fo r 
teaching special 
needs students.

51.6% 32.3% 16.1%

1

Specially trained 
teachers should 
be appointed for 
teaching these 
students.

64.5% 29.00% 6.5%

1

I f a d e q u a t e 
training is given, 
t h e r e g u l a r 
teachers can 
t e a c h t h e s e 
learners.

77.4% 16.1% 6.5%

10 Suggest a few benefits of Inclusive Education:
11 Suggest a few problems faced while teaching special needs students:
12 Suggest a few ways in which these problems can be solved.

Student's questionnaire.

Total no. of 
students

Mother
Tongue

Learning
context

% of
Boys % of girls Age group

20 Malayalam High School 60% 40% 12-13
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Statement Yes ( to a 
large extent)

To s o m e
extent

No ( not a all)

1 I like coming 
to school.

100% 0% 0

1
I think I am 
learning a lot 
in this school.

70% 30% -

1

This school is 
better than 
my special 
school.

55% 45% -

1

The English 
textbook is 
difficult for
me.

90% 10% -

1

I feel my 
teacher 
should help
me more.

85% 15% -

1

I don't feel 
involved in 
classroom 
activities

50% 50% -

1

I am usually 
the last one to 
be chosen for 
any activity.

80% 20% -

1
Other kids do 
not like to 
play with me.

- - 100%

1
I feel I can do 
as good as 
other kids

10% 90% -

1
A lot of things 
about me are 
good.

60% 40% -

Findings from the questionnaire for teachers

From the study we could find that the kind of diverse ability students admitted to the main stream

school include those with Learning disability ( reading and writing), mentally challenged and & 

visually impaired learners ; those who appear disturbed; hyper active, low IQ, attention deficit

syndrome learners and those who stammer.
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Purpose of the study was to find the responses of the teachers either positive or negative towards the

implementation of IE in Kerala. From the analysis of the questionnaire it was found that the idea of

sending the diverse ability students to regular school was accepted by most (54.9%) of the teachers.

The reasons they quoted were- “Special needs students feel happy mingling with the regular

learners: they can adopt many thing from normal children. they feel a sense of equality; they will

not feel isolated/ separated from others; they will feel more confident being with regular students.” (

response to Q.10)

Pertaining to beliefs that special needs learners ‘slower the pace of teaching,' ‘it is difficult to teach

these learners”, the teachers seems to agree. Some of the reasons quoted by them are- ‘ special

attention has to be given to these learners so syllabus cannot be completed in the stipulated time;

teachers are expected to work overtime as they require more care and they cannot listen to the class

properly; they cause disturbance to others: they are not attentive; managing regular students and

special students at the same time becomes difficult.; they distract the teaching process; the

attendance of these students is less; these students ‘pester' some regular students and some of them

have ‘criminal mind' as well as show ‘mal practices' in class.' ( Q.11)

It is sad to notice that majority of the teachers are of the notion the special needs students are not as

efficient as the regular ones. The responses of the teachers were- ‘these students do not understand

what is being taught.( Q.11) Although the data shows that they have been well trained to teach

special needs learners ( 80.6%). 64.2% teachers agree to appointing specially trained teachers to

teach these learners. Even in response to Q.12 teachers say, ‘special teachers need to be appointed

in each school'. Again regarding the administrative support (77.4%) and materials/resources support

(51.6%), most of the teachers seem to be affirmative. However in response to the Q. 11 teachers

say- ‘syllabus is vast in Kerala, so in the surge of completing it special needs children get neglected.

No adequate facilities are provided'.
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Although there are challenges to be faced in IE, positive attitude is still seen among the teachers.

77.4% teachers say that they can teach these learners provided they are trained to teach them.

Findings from the teacher's interview

Most of the teachers pinioned that they were unaware of handling special needs learners. It was

learnt that almost all teachers entrusted the learning of these children to the resource teacher who

visited the school once or twice in a week. Most of the teachers asked for training programme

where they get input in adapting materials and can also learn different teaching techniques. Apart

from these issues, they said that the current textbook is heavy for these learners. To quote, “Even

the normal children find it difficult to digest. You can imagine how it feels to these kids,”

Findings from student's questionnaire

It is interesting to note that 20 out of 20 (100%) special needs students who are enrolled into the IE

system seemed to like coming to school. Most of them felt that they were learning a lot in the

school. They were also positive about their current school being better than the previous school that

they attended.90% of the learners felt that the current textbook is heavy. 85% learners felt that the

help they are getting from the teachers is not adequate. Learner's opinion seems to be equally

divided in terms of being involved in the activities. 50% say that they are totally involved and 50%

say they are partially involved. Still it is important to note here that none feel totally neglected.

As per the self esteem of the learners it is sad to know that in comparison to regular learners, these

learners feel that they are not as competent (10%) as their able- peers. However regarding self belief

it is noteworthy to know that they feel they are good in a lot many things.

Recommendation

Immediate need is to re-examine the textbooks. Teachers should give more support to the learners.

This is possible if the workload of the teachers is reduced or more teachers trained in teaching these

learners could be recruited. From the study it was found that these learners have very low esteem in
#617



comparison to regular learners. Teachers should make extra effort to boost their self esteem.

Teachers belief that these learners are not efficient should be changed through counselling.

Besides these there are other suggestions/ recommendations given by teaches which even this study

seconds. They are- “special facilities to be provided; : psychological counselling to be provided to

these learners: general awareness programme to be given to teachers/students/ and more to parents;

special or simple worksheets / materials /modules to be provided; content of the text to be

reduced ;more TLM and devices required for special learners be supplied; awareness to be given to

other children regarding the care to be given to these students; special classes to be given to them,

strength of the class to be reduced; time of the class to be enhanced; ‘special skills of the learners to

be recognised and teaches need to help them to hone it'( Q.12)
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Teachers who are Techno- savvy may utilize the Web 2.0 tools to enhance language building even

after school hours. These tools can be of great help for the parents too, as there is a facility for the

parent account, along with the teacher and student to monitor the work of their child. One such

helpful tool is Edmodo. It helps students understand and enhance their language learning skills

through various assignments and projects. It can also play key historical and literacy events by re

enacting them through role playing activities in Edmodo.

What is Edmodo?

Edmodo is Language management system for students and teachers. It is a Platform of social

network site. Once the teacher signs in she/he will be given a code. Students' can join the teacher

through this code to the teacher's invitation. Students use the given code to get added to that class

to their Edmodo account.

Once the teacher logs on to edmodo.com, Three boxes on the screen will be visible. 1. I'm a

student 2. I ‘m a teacher 3. Parent sign up. Students Account allows the student to join the

classes using a teacher provided code and answer the assignments or the work assigned by the

teacher. The teacher‘s Account can create and manage work assigned to the student or the class or

group. Teacher can create multiple classes and the teacher passes the class code to the students.
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Students by using the class code can access to the assigned work. Students can access to multiple

classes at a time. This exposes the student to multiple features of using Edmodo.

Further, on opening the Edmodo account, The home screen displays a feed of the recent posts and

events relevant to the student's profile. Accordingly, students complete the assigned work.

However, teachers enjoy full control over the screen. They can add/delete/change and assess/contact

the students and give feed back or marks etc. The teachers can break the class group and

accordingly assign to the available group of students. Students can be kept engaged by setting dates

for assignments, tests and events. Students calendar will automatically show the due dates of

events, tests in customized colours reminding the students. Assignments added by the teacher will

automatically get graded in the grade book and students have a facility of viewing it. If the teacher

adds any links or added material, they get stored in the library. Students may make use of the

library for additional information. This tool helps the teachers to monitor the progress of the

students . There are around 25 ways of using Edmodo.

25 Ways to Use Edmodo (Teacher's perspective)

Key words: Edmodo, Assignments, Projects, Enhanced language.

Using the platform Edmodo the following ideas can be of great use in developing the skills of

students.
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Teachers can see message box from which they may send assignment or create post. By using 

‘links' teachers can add ‘attachments, or messages to the whole group from different websites.

They are as follows.

1. To post homework: Assigning home work.

After the explanation of the topic the teacher may not find enough time to dictate home

work or students may not copy the instruction with clarity. In such a case, teacher can post

the home work in Edmodo and students can check for the same. This creates a facility for

the students who are absent to the class on that day. Parent can also monitor the Homework

through her account and get her Ward done with it.

1. Scheduled dates for tests in the Alert.: Often there will be confusion in noting the

deadlines of projects, exam fee payment and submission of application etc. In the space

provided in write up, important dates of tests, assignments, schedules for projects,

examination dates can be posted in ‘Alert' so that it remains as a reminder and the work can

be done on time. Parent can have good planning for the payment or project completion of

the child.

2. Send Assessments: Edmodo quiz builder or poll feature is to assess students' learning

during or after a unit of study. Also assignments are of various kinds can be sent. For eg.,

Videos to watch and answer the questions, or a table to analyse and give the report or a

mathematical problem application, with a due date to submit. etc.. then the student need to

turn in and send the file... Teacher can award grades to the brightest students. The

assignment is visible only for the teacher.
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3. Practice Comments. Assign certain famous quotes like “Develop a passion for 

learning. If you do, you will never cease to grow”. Ask students to comment on this quote

and send through Edmodo.

4. Share interesting videos. Videos on “Mind the language” films like Pollyanna https://

www.youtube.com/watch?v=DwkBbnDVIck Students may be asked to submit a report on

the video assigned

5. Share controversial videos and ask for comments. “Every home should have a pet” Post

such controversial statements and generate ideas from students. This will develop their

thinking skills and generates fun.

6. Role Playing: It enables students understand key historical and literacy events by re

enacting them through role playing activities in Edmodo. A video of role play can be made

by the children enacting historical roles like Shakespeare's Macbeth or Hitler or Obama etc

which will be very exciting.

7. Peer Reviews & Critiques: It facilitates students to participate in small groups and have

them post their work to their group for peer review and feedback. With the given feedback

from the peers students improve themselves.

8. Cultural Exchange Projects: Give students the opportunity to learn about other world

cultures by connecting your classroom with classrooms around the globe via an Edmodo

group. This enhances the general knowledge and multi cultural aspects of the students.

9. Professional Development Workshops: Set up an Edmodo group for your next PD

workshop to enable teachers within your school to discuss ideas and share content before,

during and after the workshop also a Project based learning workshop for teachers can also

do... because Empowering teachers is the only path to getting better outcomes.
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Mobile Learning: Integrate the Edmodo mobile app into classroom curriculum to make 

learning interactive anytime, anywhere. More description of the app can be visible by

downloading Edmodo App.

1. Science Probes: Promote discussions and bring more interaction to your science class by

engaging your students with science probes in Edmodo. Teachers can show videos on the

process of photosynthesis, germination, blood pumping etc.

2. Gamification: Use Edmodo Badges to help motivate Students to push their learning and

increase their practice time on new topics. Online grammar games like Trace Effects will

improve their grammar. Badges let Students show off their accomplishments.

3. Professional Learning: Teachers can join an Edmodo Community to connect with other

educators around the globe and share resources, exchange ideas or get advice and improve

their professional learning.

4. School Clubs: If you're part of a school club or sports team, create an Edmodo group to

coordinate meets, practices and games, as well as post results.

5. Communication between teacher & student....student clarifying his doubts before exams.

Such doubt clarification be recorded as Screen Cast and send for clarification.

6. Share interesting sites... Teachers can share interesting web sites or . links via Edmodo for

knowledge

7. Free space for students.... Teachers can use the free space for playing songs or videos or

knowledgeable games for fun...

8. Joint project group across countries for sharing knowledge.

9. Webquest...provide them a link and create questions and ask for their opinions...
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10. Planning Committees: If you're planning a school play, the annual fundraiser or next 

year's curriculum, create an Edmodo group to help committee members collaborate.

11. Foreign language practice: Encourage students to practice their language and foreign 

language skills, as well as spelling and grammar, through conversations in Edmodo.

12. Feedback: Teacher can collect the feedback from the student after completing a task. This

will enhance her teaching.

13. Build Digital Citizenship Skills: With clarity in limitations of digital citizenship, it

enforces online etiquette guidelines for students when using Edmodo to help them build

digital citizenship skills.

14. School Clubs: If you're part of a school club or sports team, create an Edmodo group to

coordinate meets, practices and games, as well as post results.

15. Alumni Groups: After the school year ends, keep in touch with students and help them stay

connected with each other by creating an Edmodo Alumni group.

Creating connections is just the beginning, Edmodo wants to do more than impact

outcomes. It wants to empower learners, on this network and around the world.

The above ideas are the perfect use of Edmodo. Edmodo is a global education network that 

helps connect all learners with the people and resources needed to reach their full potential.
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The present paper tends to do an orientation study of the awareness and perceptions of teachers

regarding English as a medium of instruction. Alarmed by the continuous decrease in enrolment at

government Parishadiya primary schools (DISE report 2011) and responding to its peoples'

aspirations, Utter Pradesh government decided to introduce English Medium education on 

experimental level from 2014-15 in hand- picked primary schools of rural area.

The teachers selected for these schools are those, who already were teaching in Parishadiya primary

schools and had English as a subject in intermediate. Now, summarily, it becomes a matter of

curiosity whether they feel themselves competent, confident and skilled enough for imparting

education in English (a third language here) medium to Bhojpuri speaking rural children, while they

themselves have been throughout Hindi medium students?

This paper took all the teachers of four Model English Medium Primary schools from two districts

of Utter Pradesh, namely, Varanasi and Mau as sample. The qualitative data obtained through a

questionnaire and semi structured interview, were analysed and interpreted on the aspiration
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parameters of language policies, various documents and NCF-2005. Thereby, the paper brings forth

some major paradoxical praxis or issues about the policies and practices, demand and supply of

English medium education in rural areas.

KEY WORDS- teachers' perception and awareness, English medium instruction, contextual

teaching to rural students, self-esteem, identity

INTRODUCTION

‘Medium of instruction is the most direct agent of maintaining and revitalising a culture as well as a

power (re)distribution and social reconstruction' (Tsui, 2004) and in India English language which

was a key part of the mechanism of exclusion and native culture destroyer (Crystal, 2000) is now

seen as a means of inclusion and prosperity (Graddol, 2010) and thereby desired as a medium of

education countrywide. EMI (English Medium Instruction) is advocated here for English language

proficiency as it is believed that English can be improved by repeating the targeted structures - by

connecting vocabulary with contents, a series of repeated expressions can be easily recalled

(Kashiwagi and Tomecsek, 2015). Dearden (2014) defines English Medium Instruction as, “The use

of the English language to teach academic subjects in countries or jurisdictions where the first

language (L1) of the majority of the populations is not English.” (English as a Medium of

Instruction-a growing global phenomenon, p.3)

BACKGROUND OF THE STUDY:

In Utter Pradesh state of India, the state government in 2014 decided to introduce English Medium

Education in government Parishadiya primary schools. ‘The idea is to bring government primary

schools at par with private schools to attract students towards government primary education' said

Ram Govind Choudhary, the then education minister of U.P. (TOI, September 14, 2014 ). Such

competitive fear stemmed out of survey reports which estimated that private schools enrolment is

increasing at the rate of 10% per year. If the trend continues private schools would take over

government schools as the provider of elementary education by 2020 (DISE, 2011-12).
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The state's basic education department decided to introduce English Medium education from

2015-16 in hand-picked primary schools, a first for any ‘Sarkari' schools, under the name of

MODEL ENGLISH MEDIUM PRIMARY SCHOOLS (under the notification of Basic Shiksha

Parishad/12883-13128/2014-15). Two such primary schools were established at experimental level

in each district without any plan or policy. No extra pain was taken regarding syllabus, curriculum

and teaching methodology. The teachers were selected on the basis of a nominal departmental exam

from among the teachers already teaching in government primary schools and had English as a

subject only up to their intermediate. The students in these schools are normally poor schedule caste

backward children of the society who speak only Bhojpuri as their mother tongue. They understand

Hindi but don't use it. They have least exposure of English in their atmosphere either in school or in

society around. In such a pathetic condition it needs a strong belief system, awareness, skill and will

power to teach them everything in English.

JUSTIFICATION AND OBJECTIVES OF THE STUDY:

If any change is brought abruptly to the medium of instruction without any proper plan for its

introduction, it may produce cultural shock and affect teaching-learning adversely. For as Gilbert

(1982) opines, ‘students experience and knowledge can be astonishingly resistance to change and

tenacious'. The main stake holders for EMI at primary education level are teachers, students and

parents. However, it is the teacher ultimately who gets the actual scenario, plans accordingly and

executes the policy recommendations in the classrooms, thus he is the main agent for bringing any

change. What teachers know and can do, affects all the core tasks of teaching ( Pandian, 2002).

It becomes vital to study teachers' perception, attitude, awareness and readiness before executing

any change, as perception decides preparation and readiness decides execution. If teachers don't

find themselves confident enough for teaching through EMI or if they have an anti EMI attitude,

how can they be supposed to implement EMI successfully and that too to rural background students

who are solely dependent on their teachers for any kind of English exposure? Therefore the present
#630



study was conducted with a view to study teachers' perception over EMI related issues in Model 

English Medium Primary schools with these research questions:

1. What are the perceptions of the teachers regarding English Medium education in general and

English Medium Instruction at Primary level to Bhojpuri Speaking rural students?

2. What are their perceptions regarding the training programme, text-books?

3. What are the perceptions of the teachers regarding the impact of English medium instruction on

cognitive development and language acquisition of primary students?

4. Are the teachers aware and ready for creating an atmosphere of English Medium education to

rural background students?

5. Do the teachers find themselves skilled enough to teach through English medium and what skills

they apply in classrooms for EMI?

METHODOLOGY:

This is a qualitative exploratory study conducted on a small scale, adopting an Interpretive approach

to know the perception of gov. primary teachers towards English Medium Instruction. According to

Agrawal and Sherma (2011) An Interpretive approach provides a deep insight into “the complex

world of lived experience from the point of view of those who live it”. The Interpretive researcher's

ontological assumption is that social reality is locally and specifically constructed “by humans

through their action and interaction”.

Sample teachers included all the 20 teachers from four Model English Medium Primary Schools of

Varanasi and Mau District in the Purvanchal region of Utter Pradesh where Bhojpuri is the mother

tongue and home language.

A questionnaire followed by open ended written response was prepared. It had two parts. First part

enquired the general information about teachers' age, sex, languages known, teaching experience,

teachers' own medium of instruction, their qualifications etc. The second part included 10 questions

with choices of agree/ disagree. It had space after each question to write their response related to
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that question. Teachers were quite reluctant to write their responses and gave a conscious balanced

type of normalised response which did not match the actual scenario as perceived by the researcher.

The reason was:

a) They were afraid that their responses might be leaked to their officials.

b) The questionnaire was in English. Though they were set free to response in either of the

languages (Hindi/English); they, being Model ENGLISH MEDIUM Primary School teachers, took

it to be a matter of prestige. So few of them (in spite of poor vocabulary and wrong grammatical

structures) chose to write their comments (in short) in English while most of them only marked the

option and left the writing space blank instead of responding in Hindi.

So, a semi-structured interview was also devised having same questions in different words and

conducted by giving them utmost freedom, with probing questions in between.

RESPONSE ANALYSIS AND INTERPRETATION:

The questionnaire responses of each teacher were matched and triangulated with their oral

responses as coded and decoded from the interview. Here is an analysis of teachers' perception on

various EMI related issues in the area-

1. Issue of Social Prestige and Benefits of EMI: 14 out of total 20 teachers agreed that ‘attending

an English Medium education improves social prestige' of a teacher as well as of students and of

his/her family too. Those 6 teachers, who disagreed to this statement to be their personal belief,

accepted in the interview that it is the societal truth that cannot be neglected. Headmasters

acknowledged the fact that as soon as their schools turned to be an English medium, enrolment

increased automatically and it is nearly doubled now.

As shown through the table-
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Name of the school Total enrolment 2015 Total enrolment 2016 Total enrolment 2017
Model English Medium 
primary school,Badagaon, 
Mau (near town)

110 180 245

Model English Medium
primary school,Kopagunj, 

Mau ( in rural area)

278 390 476

Model English Medium 

primary school,Harahua, 
Varanasi (in rural area)

105 145 181

Model English Medium 
primaryschool,Nawabgunj, 
Varanasi (in main city)

60 79 94

Quite evident that now a poor backward illiterate parent from a rural area also wants his child to go

to an English medium (Chan, Hoare & Johnson, 1997). A teacher asserted ‘Speaking in English

shows a person more confident and he is held with high esteem among his group'. Dearden (2014)

found in a survey conducted by British Council, that in India ‘demand for EMI is on increase,

particularly at the school level, in order to access opportunities in the tertiary level and for

employment'. When asked about the usefulness of EMI over Hindi Medium, 8 teachers disagreed,

while 12 agreed. Their concern or priority here was different. The teachers who denied the

usefulness of EMI over HMI looked at its drawbacks from the perspective of child learning

psychology and found English medium tedious, troublesome, and obstacle for young children

destroying their fun while learn. Teachers, who found EMI useful at primary level, take it as an

early preparation for later hardships in tackling higher education, employment and cultured

socialisation of the child. Never mind the pain it has in learning at present; it will prove fruitful in

the long run.

2. Teachers' Perception of Their Teaching Proficiency for EMI:

All the 20 respondent teachers think themselves to be ‘skilled enough to teach in an English

medium school', without knowing what does it involve to be an English Medium teacher to

students of another language. Dearden (2011) also reported that “most teachers who were expected

#633



to teach through EMI were not native speakers of English, and it is yet unclear what the

requirements are with regard to English language competence”.

A teacher wrote proudly, “I am agreed because I am from convent background, and I am able to

taught the pupils in English”. This teacher is B.Sc., M.B.A., and B.T.C. degree holder and T.E.T.

qualified so he thinks he is qualified enough; in fact he is more than qualified but not for the job of

a teacher in an English Medium with his horrible use of wrong verb forms. When asked what skills

they apply to teach a subject in English, teachers gave rather puzzled and diverse reply. Most of

them said “I make students note down and learn the Hindi meaning of important words from each

lesson of each subject”. It is to be noted here that at primary level most of the Bhojpuri students

cannot read and write Hindi too. Sercu (2004) recognises the problems in such type of confused

EMI, as, for example, a decrease in the quality of instruction and learning, coming together with an

increase in the teaching and study load.

3. Teachers' perception of the Training for EMI:

While teachers were quite confident of their proficiency in English, they were discontented with the

kind of training they were provided before joining Model English Medium Primary schools. They

reported that it was an ordinary training of 4 to 6 days from SCERT, just to fill the quorum; nothing

particularly related to English Medium education was told.

4. Teachers' Perception Over Text Books and Teacher Guidelines:

15 out of 20 teachers disagreed to the usefulness of text books and told that there was nothing like

prescribed teacher guideline (shikshak Samdershika). 5 teachers were uncertain over textbooks.

Teachers said that the books were mere translated version of the earlier one. They expected that

some drill giving practice workbook, some books with big pictures like those in private English

Medium Schools could have been introduced.

5. Teachers Perception of creating an English Environment:
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Almost all the teachers agreed that ‘English Medium is not only about instructing in English but

also about creating an atmosphere for English language'. However, all that they could think of an

English atmosphere was only of a disciplined, organised, neat and clean atmosphere where students

repeat words of English mannerisms miming Private English Medium schools than of an ambience

of love and curiosity for the language.

6. Teachers perception of EMI to Rural Students:

All the teachers agreed unanimously that ‘it is good to introduce English Medium at primary level

to rural students'. Level of the introduction of EMI or issues like identity crisis, cultural death

(Crystal, 2000: 78) and language endangerment (Skutnabb-Kangas, 2000) are not their concern.

They demand EMI to rural backward students on social inclusion and equality ground, as early as

possible (Pennycook, 1994).

“inhe bhi shahri ameer bachhon ki tarah angrezi madhyam wali achhi 

shiksha ka poora huq hai”, said a teacher. (These kids are also entitled to

good English medium education like those rich urban kids.)

Though they all agree that these students do not understand anything taught in English, nor do they

try at home because of an utterly different home surrounding and the indifference of their guardians

(Saeed, Iqbal & Azam, 2015). Notwithstanding, most of the teachers (16) denied that ‘EMI is

leaving a negative impact on students' learning of other subjects and academic achievement'. Since

everything is translated by the teacher to them and exams is not that rigorously taken, there is no

such problem. Such practice was denied by Hong (2008) because limited use of mother tongue and

consistence reliance on translation affect language development of learners and discourage them

from using the second language (cb. Saeed, Iqbal & Azam, 201

CONCLUSION and RECOMMENDATION:

The findings suggest that teachers of Model English Medium Primary Schools are very enthusiastic

and positive about English Medium teaching learning environment. When the researcher asked
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them separately why they chose to join Model English Medium Primary School without any salary

increment or other monetary benefit, they answered that though better classrooms infrastructure and

toilet facility than those in their previous schools, shorter distance from home, etc might be some of

the basic reasons yet they indeed found it more prestigious and challenging to teach in an English

Medium Primary school and felt motivated.

The major problems, that they reported, are summarised here:

1. The teachers in Model English Medium Primary Schools don't know exactly WHY, WHAT and

HOW to teach in an English medium primary school to Bhojpuri speaking children. They are

ignorant of the major issues and norms and expectations of their job in this situation.

2. Text-Books, Curriculum, in-service Training, infrastructure etc. here do not provide any insight,

proper plan or appropriate help to the teacher.

3. ‘How and in what measure to integrate English language in content teaching without disturbing

the understanding of academic subjects' is the biggest concern; i.e., uncertain teaching methodology

in an English medium school is also a problem (Dearden, 2014).

The main recommendation of this paper to policy makers and researchers in this regard is that

special attention should be paid to teachers' sensitisation and conscious raising programme

development for desired kind of English Medium Education system. Their enthusiasm for EMI

should be responded by appropriate In-service training for developing their language proficiency as

well as for creating an appropriate English Medium environment. As Markee (2001) says that

teachers can help bring out deeper changes if they understand why there is the need to change.

Position Paper of National Focus group on Teaching of Indian Languages, 1.3 (2006) guides at this

point, “The real voices of the children and their parents are most likely to be heard through the

agency of teachers. If we can train our teachers to be sensitive observers at all linguistic levels such

as those of sounds, words, sentences, and discourse, there is no doubt that we should be able to

produce more effective and challenging textbooks and teaching aids.”
636



Time is to actualise the plan for it on grass root level beyond any confusion and duality (difference

in words and action) lest it should not remain merely a pseudo ‘political response to the peoples'

aspiration' (National Focus Group, Position Paper on Teaching of English 2006: 1). As National

Knowledge Commission believes, “....time has come for us to teach our people, ordinary people,

English as a language in schools. Early action in this sphere would help us build an inclusive 

society and transform India into a knowledge society.”(GOI, 2007)
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Blended Learning is a term increasingly used to describe traditional classroom mixed with 

self guided online digital media. In this model all curriculum and teaching is delivered via a digital

platform and face-to-face meetings as per the schedule. There are many components in blended

learning which include “instructor-delivered content, e-learning, webinars, conference calls, live or

online sessions with instructors, and other media and events, for example, Face book, e-mail, chat

rooms, blogs, podcasting, Twitter, You Tube, Skype and web board”. The objective of this paper is

to evaluate, the effectiveness of blended learning via face-to-face and online digital media in a

technology lacked classroom. This paper has adopted the qualitative method of data collection. The

pretest and posttest are conducted to assess the effectiveness of the instructional processes in

blended learning.

Key Words: teaching, learning, blended, technology, qualitative.

#640

mailto:irfanresearch2017%40gmail.com


Introduction:

“Blended Learning is learning that is facilitated by the effective combination of different

modes of delivery, models of teaching and styles of learning, and founded on transparent

communication amongst all parties involved with a course”. (Heinze and Procter 12) The objective

of this paper is to evaluate, the effectiveness of blended learning via face to face and online digital

media in a technology lacked classroom. Blended Learning itself says it is a blending of the power

of teachers and the power of technologies to create a new learning dynamic. This helps the students

to attain their potential and to achieve their academic goals. There are a variety of blended learning

modes which schools can choose to implement a blended learning program.

In the book Blended: Using Disruptive Innovation to Improve Schools, authors Horn and

Staker found that “most blended courses fit somewhere within the broad parameters of four main

models: Rotation, Flex, A La Carte, and Enriched Virtual.” (Horn and Staker 37) A small overview

of each of the models is as follows:

Rotational Model:

In the rotation model, students rotate from one learning mode to another among which at

least one mode will be online learning. This model consists of students moving either between

online learning, small group instruction, and pencil-paper work or moving between whole class

instruction and online learning. Only the clock or the teacher has to announce the students at the

time to rotate and then the students shift to their next activity. The rotation model can be classified
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into four specific types of rotation: Station rotation, lab rotation, flipped classroom, and individual

rotation.

1. Station Rotation:

In station rotation, the “rotation takes place within a classroom or set of classrooms”. (Horn and

Staker 39) The students rotate from online work to small group direct instruction with the teacher

and then to independent student work with pencil-paper.

1. Lab Rotation:

Lab rotation is similar to the case of station rotation. The only difference is that the students

move to the computer lab for online learning. By using the lab, it frees the teacher time and the

classroom space.

1. Flipped Classroom:

The Flipped classroom has received the most attention among the rotation models. The function

of the flipped classroom is that it flips the classroom work. Students learn outside the classroom

via online and they do homework during class time with the teacher. This approach is based on

activity-based learning.

1. Individual Rotation:

Individual rotation, based on student's needs and interests, it allows students to move to a

variety of different learning modalities. This model requires the students' course is not prescribed

by a teacher or schedule but rather is customized for each student according to individual needs.

Teachers are available to expand the student's information that they learned online via face-to-face

projects and discussions.
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Flex Model:

Flex model is contrasted to the rigid rotation model. It allows students to learn through fluid

schedules among learning modalities. So they could alternate between online learning and face-to-

face format when it is needed. The key difference between rotation and flex model as pointed out by

Tom Vander Ark, the author of Getting Smart, is Rotation model adds some online learning which is

otherwise more like a traditional classroom whereas Flex model starts with online learning and adds

physical support. The exception to this observation is Individual Rotation is more like Flex from

this perception.

A La Carte Model:

In A La Carte model, the students can take any course which is entirely online while they are

also attending a brick-and-mortar school. “Students can take those courses online during study hall

or after school, in addition to the regular classes they are taking on campus”. (Horn and Staker, 49)

This form will come under blended learning as the students blend the online courses with that of

their brick-and-mortar schooling. The key difference between the Flex and A La Carte model is that

with “A La Carte, the teacher of record is the online teacher, whereas, with Flex, the teacher of

record is the face-to-face teacher”. (49)

Enriched Virtual Model:

Enriched Virtual Learning is similar to the Flipped Classroom. But the difference between

these two is that “students seldom meet face-to-face with the teacher every weekday. It differs from

a fully online course because brick-and-mortar experiences are required; they're not merely optional

office hours or social events.” (Horn and Staker, 50)

Blended Learning is considered as one of the effective methods of teaching English.

According to Thorne (2003), blended learning has almost limitless potential because it “represents a
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naturally evolving process from traditional forms of teaching to a personalized and focused

development path” (qtd. in Sejdiu 67).

Objective:

(1) To identify, the limitations of this method where technology is lacked.

(2) To find, an alternative to a technology lacked classroom.

(3) To know, to what extent this method can be feasible.

Methodology:

The class ninth from Sri Avinashilingam Higher Secondary School for Girls in Coimbatore was

taken for the experiment. The institution is government aided which lacks in technological facilities

for the students. The objective of using blended learning for these students is to know whether this

method can reach the students in the government school. If yes, to what extent it can be successful.

The experiment was conducted on a set of 45 students from class ninth of Tamil medium,

focusing on their speaking skills. The pre-test and post-test were conducted among the students to

evaluate, how blended learning can help them to improve their speaking skills. An oral test was

conducted as a pre-test to understand the students' current level of speaking skills. The post-test

(oral) was conducted after blended learning was introduced and practiced in the classroom. The

mentor of that class assessed the performance of the students who was present while conducting

classes.

The station rotation model was adopted for this paper. But the classroom setting was in lack of

technological devices. The online usage in the station rotation model was altered by a single laptop

access by group of students. For example, the students were divided into three groups and each

group carried out fifteen members each. The students rotate from online work to small group direct

instruction with the teacher. Usually, for the online work, the students use separate laptop or tab

which is provided by the school. But here, as the classroom had lacked such technology the
644



instructor provided the laptop for that particular group and asked the students to do a few online

activities like playing online word games and watching conversations etc. After this the students

will move on to the direct instruction with the teacher. And then they will move on to an individual

paper-pencil work which will be more like practicing sentences or exercise work.

Benefits of Blended Learning:

The benefits of blended learning are both for teachers as well as the students.

For the teacher, as she handles a group of students at different times she can handle

them easily and can concentrate on every individual. This, in turn, helps the students for

better understanding. For students blended learning enables them to learn through a

variety of activities that help them to understand the concept easily. Self-pacing for slow

or quick learners reduces stress and increases satisfaction. In a short period of time, this

blended learning has enabled the students to improve their speaking skills. If this model

is taken up completely for one academic year, the students can gain fluency in their

language fluency.

Table 1 Pre-Test: Students' Performance in English Language Speaking

Total No. of Students in the Class - 45

No. of Students Present - 45
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3 6 23 13 _
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6.66% 13.33% 51.11% 28.88% 0%

In the pre-test, no student was able to talk in correct English. Only 28.88% students spoke

flawed sentences and 51.11% students spoke broken English.

Table 2 Post-Test: Students' Performance in English Language Speaking

Total No. of Students in the Class - 45

No. of Students Present - 45
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4.44% 6.66% 31.11% 55.55% 2.22%
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In the first table, only 28.88% of students spoke flawed sentences. Though they spoke flawed 

sentences they could convey the message. This paper attempted to make students speak in English

in a short time with the aim of conveying one's message either with a flawed sentence or not. But

to our surprise, one student could talk good English at the post-test. As per the data collection, the

students found this method a beneficial one for English learning.

Limitations of Blended Learning:

Often blended learning is pointed out as personalized learning, digital learning, 21st- century

learning and next-generation classroom. But still many government/ rural or tribal schools are not

developed to that level. Due to lack of technology, this method may not be feasible at many schools.

The alternative technique that is used in this experiment was based on the students and the

classroom setting. It may or may not be helpful in some other classroom setting.

Conclusion:

“Blended learning is not inherently good or bad. It is a pathway to student-centered learning

at scale to allow each child to achieve his or her fullest potential,” (Horne and Staker) But it is not

the only student-centered method and the success of this method depends upon the classroom

setting. As mentioned above it is difficult to use this method in a technology lacked classroom. On

the teachers' part, they can take up any alternative technique as stated in this paper which can make

this method a successful one.

Works Cited

Heinze, Aleksej, and Chris Procter. “Reflections on the Use of Blended Learning.”

University of Salford, 2004.

https://scholar.google.co.in/citations?user=BAEEzA0AAAAJ&hl=en 

Horn, Michael B., and Heather Staker. Blended: Using Disruptive Innovation to

647

https://scholar.google.co.in/citations%3Fuser%3DBAEEzA0AAAAJ%26hl%3Den


Improve Schools. Jossey-Bass, 2014.

Horn, Michael B., and Heather Staker. “Blended Learning is About More than

Technology.” Education Week, 20 Oct. 2017.

http://www.edweek.org/ew/articles/2014/12/10/blended-learning-is-about

more-than-technology.html.

Sejdiu, Sejdi. “English Language Teaching and Assessment in Blended Learning.” 

Journal of Teaching and Learning with Technology, vol. 3, no. 2, 2014,

67-82.

Tucker, Catlin R., et al. Blended Learning in Action: A Practical Guide Toward

Sustainable Change. Corwin, 2016.

pp.

648

http://www.edweek.org/ew/articles/2014/12/10/blended-learning-is-about


ENGLISH TEACHER AS TECHNO PEDAGOGY
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Phno: 8374135959,9392474839

Objective

“Education is not the learning of facts, but the training of the mind to think.”

Transforming ideas and sharing knowledge is a stipulated method of teaching .Adaptation and

flexibility is important to function comfortably in different methods of learning strategies.

Technology is a wide range of annex which overcomes previous outreach barriers.

Pedagogy can be defined as the art of teaching. It involves being able to convey knowledge and

skills in ways that students can understand, remember and apply. Technology in professional

development often changes the instability of technology creates havoc in sometimes. But the

purpose of effective transaction depends on how well we use the technology time-to-time.

Methods & Procedure

Techno-pedagogical skills are the ways to make accessible and affordable quality education to

all. Applying different techniques which can assist English language students to improve their

learning skills by using technology is adding something new to their mind everyday

Techno-pedagogy refers to the techniques of the craft of teaching into learning environment in

order to maximize the ease and clarity in the transmission of information and ideas. Technical

competence helps most people to keep updating both their skills and knowledge to meet the

challenges of everyday life

Tools & Samples
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Now - a- day's techno- pedagogy is playing a decisive role which manifests the new technical

method s of present trend. Education system is now shifting from the traditional chalk-and-talk

teaching methodology to digitizing the pedagogical approach through technical devices.

Major Findings &Implications

Innovative use of communication with the help of technology can potentially solve the problem

English communication skills can be divided into two ways

1. Input skills : Listening skills , Reading skills

2. Output skills : Writing skills , Speaking skills

These skills always require technical tools to shine

Key Words: pedagogical skills, teaching methods, Language skills, Transformation, Techniques.

Introduction

In social terms, education has various functions. The more we look into and understand, the less

judgmental we become towards other technical methods. Adaptability towards these educational

methods provides a platform for personal development of students to achieve the effective technical

methods in their learning process.

“The English teacher as a techno-pedagogue” module focuses on teaching English language in the

classroom with effective techniques that cultivates the total classroom environment optimally to

stimulate the learning and practicing methods.

Objectives

1. To motivate students how techno-pedagogical approaches will help them in language

learning effectively.

2. To make the student and teacher understand the concept of organizing communication
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3. To know and identify the logical techniques that help language communicators in organizing

information effectively

4. To make students know the current developments of digital approach in the society through

language learning strategy

5. To enable students about pedagogical approaches of reformative teaching, virtue education,

values based education and personal development.

6. To make the students know the blended learning educational format in which they learn

using combination of face-to-face meetings, digital learning techniques, group discussions,

interpersonal skills, practical experience of placements, technical presentation skills, public

speaking methods and didactics which are linked to the modern technology.

Methods and Procedures

Application of knowledge and understanding develop deeper into the domain of knowledge. Now-

a-days the education system is undergoing paradigm shift in teaching techniques with the

introduction of information and communication technologies. Technical communication can be full

of innovative ideas and facts. It is helping us to understand content easily. Technical skills make us

to identify the short, precise and crisp methods rather than complicated ones.

Further teacher with appropriate techno-pedagogical skills make teaching a pleasurable

experience without feeling much of pressure. Applying the technical teaching methods will increase

the no of student-teacher interactions in better way than chalk-and-talk method of teaching.

Technical communication is always purposeful and it makes the learners to organize all

presentations logically structured which is the cohesive element that brings the student perspective,

knowledge and ideas into focus. Transformation from teachers to techno-pedagogue would not only
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increase the adaptability of the teachers but would also widen the knowledge of students so as to

make them more competitive in the international arena.

Introduction of technology in teaching causes the representation of new concepts and needs to

develop the dynamic and effective transactional relationship among the learners. Language learning

strategies through technology are in various ways. Language proficiency can be improved by using

utmost technical possibilities. Among these techniques are : Online English language learning

websites, computer assisted language learning programs, presentations, electronic dictionaries, e

mail messaging programs, listening CD players, short films, documentaries, one minute speeches

and social media.

A technical description divides a complex item into more manageable component. It defines,

describes, and illustrates the various contents through verbal elements and graphical representation.

Verbal Elements are: Word pictures, jumble game, crossword puzzle and painting word pictures

that allow the audience to imagine with specific details and to see the scenes we are describing. This

technical skill of the teacher can improve the task of transforming the ideas into the listener's minds

effectively. This is the easier way to understand the long and complicated exercises.

Results and Discussions

This paper identifies and defines the transaction points such as, understanding the effective use of

Technical communication and pedagogical skills are essential in the teaching, learning process.

Through the technical education students are provided to learn transactional strategies, multiple

intelligence, and language acquisition, concepts of mentoring, collaborative learning strategies and

inferences.

Right utilization of technical skills towards the fulfillment of comprehensive language skills

implies the proficiency of the student. It is expected from a competent language learner to carryout

one's technical skills with effective utilization, dexterity and commitment, so that the effort is

fulfilled .To achieve this it is essential to develop the requisite skill set, which are divided into two 
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Receptive Skills: Reading, Listening

Creative Skill: Writing, Speaking

Reading Skills: These skills are rapidly developed by using technology. Technology supports the

reader to go through digital dictionary, E-journals, online book reading.

Listening Skills: Video clippings, record voices, CD's, public speaking, Documentaries and

speeches would help the listener to grasp the accent and pronunciation.

Writing Skills: Online writing journals, articles, short stories, paragraphs, picture representations,

Technical report writings can improve the writing skills. The wordy phrases can be used more

cleverly. Repetitions, trivial details and vague words are managed. Here is a possibility to learn the

using of direct language which involves the clarity. There is no scope for roundabout constructions,

indirect expressions, exaggerations and artificial eloquence.

Speaking Skills: This is an effective method of presenting oneself, student's knowledge and skill is

analyzed and estimated through public speaking skills, technical presentations. Projecting their

ideas by giving seminars, descriptions, narrations, explanations and analysis of facts can make

students more technically empowered.

Conclusion and Implications of the Study

This study examined the factors that enhance the likelihood that teachers will integrate technology

into their classrooms. It tells about the historical perspective on technology integration in the course

and to shed light on students learning methods.

The main purpose of this paper is to develop a comprehensive model for the technology

and professional development of teacher and student facilitated by integrated courses. Another

integral part of this study discussed on strategies utilized in models of teacher professional

development with the intent of identifying which approaches or models or combinations thereof

have the best chance for successful implementation.
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The goal of this paper is to provide data that may be used to create new alternatives for 

training educators. As a way of representing what teachers need to know about technology and the

role of authentic design based activities in the development of knowledge

Pedagogical knowledge id deep knowledge about the processes and practices or

methods of teaching and learning and how it encompasses among other things, overall educational

purposes, values and aims.
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Appendix: 1

Programme code:

Detailed Programme proposals for 2016-17 

Format for Developing Proposals for DAB/IAB
ABSTRACT

1.

National Conference on ‘Emerging themes and trends in Teaching of English in 
Schools'

(Research/Development/Training/Extension/Others etc): Extension
1. Category:

(New/ On- going/ Carried Over) :New
(if new, give justification in brief, if on-going/carried over mention the progress)

1. Specific Objectives:
The Conference is aimed knowing the current status, practices and researches in English 
language teaching in India with specific focus on:

• ICT based language teaching
• Folklore, mythical and cultural streams that influence laguage learning
• To learn from each other the current practices, trends, innovations and researches in 

Language teaching in Schools.
• To plan for a coordinated efforts in English language teaching in Schools with various stake

holders for better implementation.

1. Methodology
National Conference will be announced first through various media and wide publicity will be 
given. The conference will be organised for three days. There will be plenary sessions, and 
poster presentation sessions and paper presentation sessions. In the plenary session, invited 
speakers will deliver the key note address to various sub-themes of the conference. Abstracts of 
the papers will be invited from the potential paper presenters and poster presenters. The 
presenters, whose abstracts are found suitable according to the theme and sub-themes, will be 
asked to submit the final paper and a decision of the acceptance will be communicated after 
care full scrutiny. Paper presentation sessions will be organised in continuation to the key note 
presentation of each of the sub-theme. Poser presentation sessions will run parallel to the paper 
presentation sessions. The conference will be opened to all the states and UTs SCERTs/SIEs 
personnel, practising school counsellors, counsellor educators, researchers and other 
professionals involved in school guidance and counselling programme. About 50-60 
participants will be invited to make paper presentations based on the acceptance of their 
abstracts of the paper. Further each state SCERT/SSA/RMSA/SIE would be requested to
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present the current status of school guidance in their respective states. This may be about 30 
presentations. In addition to this, those who wish to participate without paper presentation will 
also be accommodated for the conference after paying the Registration fee in advance. A 
nominal registration fee of Rs. 1000/= will be charged from each participant except from those 
who have been deputed and representing the state SCERT/SIE. Second Class AC fare will be 
provided to the participants whose paper has been accepted on production of the original 
tickets. All paper presenters and participants will be given certificates. About 20-30 local 
participants also will be included on the sport registration. All together about 200 persons are 
expected to participate.

1. Total Budget : Rs.11,01,150/=

2. Plans for utilization and dissemination of the end product (s):
The conference deliberations would be disseminated to all the stake holders to improve English 
language teaching in schools. The conference papers will be edited and published in Book form 
with ISBN Number. The suggestions emerged from the seminar will be utilised for making 
necessary inputs for the Pre-service and In-service teacher education programmes of the 
Institute.

PERFORMA FOR PROGRAMME PROPOSALS

1
Name of the 
NCERT
Constituent/
Department

RIE, Mysore

2 Title of the
Programme

National Conference on ‘School Guidance and 
Counselling Programme in India: Status, Trends, 
Implementation Practices and Innovations'

3

Type of
Programme
((Research/ 
Development/ 
Training/ 
Extension, etc.)

Extension

( b)Category of
the Programme
(New/On-going/ 
Carried Over)

New

( c) If the
Programme is 
on-going or 
carried over,
mention the PAC
Code No. and
Year of Approval

NA

4
Total Duration of
the Programme 
as phased in Col. 
10 (Months)

April, 2017 - 
October, 2017
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(a) Date on 
which
Programme 
commenced/ to 
be commenced

1st April, 2017

(b) Target date of
completion

31st October, 2017

5

Target Groups 
(a ) If the

programme is 
meant for a 
group with 
special needs
(Scheduled Cast, 
Scheduled Tribe, 
Minority, Girls
etc.)

All groups

(b) Stage of
Education to 
which the 
Programme is 
meant (Pre- 
Primary/Primary/ 
Upper Primary/ 
Secondary/ Senior 
Secondary/School 
Education/ 
tertiary/Any
Other)

Elementary/ Secondary / Senior 
Secondary Levels

(c ) If the
programme is 
State/Region/ 
Agency specific, 
please specify

All India

6 Beneficiaries

Teachers,
Teacher
educators,
SCERT faculty, 
KVS and NVS 
faculty etc.

7. Need and Justification:
(If an ongoing programme, please also state briefly the progress achieved and the work 
likely to be completed by the end of the current financial year)

In the recent years, Teaching of English has undergone a paradigm shift from traditional
mould. It is no longer confined to techniques like grammar-traslation method and drill
method. It has evolved into a manifestly inclusive one where the ‘real' rather than the ‘library 
language' is taught to the student. A comprehensive understanding of the mother-tongue is 
now considered as essential in the learning of L2. Folklore and mythical backgrounds which 
are intrinsic to the learner's cultural and civilisational contexts are widely utilised in teaching 
of English language.
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Teachers, researchers and academicians keep devising entirely unorthodox patters of 
language teaching which often borders onto resemble avant-garde and maverick methods. 
Many of these techniques are subjected to intense perusal and research. But sometimes due to 
lack of exposure or spaces for further experimentation many of these methods descend into 
oblivion. Due to the immense impact of the technology and media, Language teaching has 
moved out of the secluded cloisters and the monochromatic pattern are now largely a part of 
fossilised memories. The teacher can no longer consider himself the sole arbitrator and
prescient master of knowledge. The contemporary scenario should provoke every language
teacher to reinvent himself.

So there is the need to create a platform where the innovative teaching practices 
developed by the researchers, teachers and academicians get subjected further debates and 
discourses. This National Seminar will precisely serve that purpose, creating avenues for the 
interaction of multitudinous themes and strategies of English teaching. The papers papers in 
the seminar will be published as a book and made available online for the sake of the 
academic community.

8(a). Specific Objectives:

The specific objectives of the conference are:
• To review the status of English teaching in the schools of all the states and UTs of India;
• To provide a platform for sharing the experience of the teachers, academicians and teacher 

educators
• To learn from each other the current practices, trends, innovations and researches in English

language teaching in schools
• To plan for a coordinated efforts in the field of English language teaching with various stake

holders for better implementation.

(a) Methodology
National Conference will be announced first through various media and wide publicity will be 
given. The conference will be organised for three days. There will be plenary sessions, and 
poster presentation sessions and paper presentation sessions. In the plenary session, invited 
speakers will deliver the key note address to various sub-themes of the conference. Abstracts of 
the papers will be invited from the potential paper presenters and poster presenters. The 
presenters whose abstracts are found suitable according to the theme and sub-themes, will be 
asked to submit the final paper and a decision of the acceptance will be communicated after 
careful scrutiny. Paper presentation sessions will be organised in continuation to the key note 
presentation of each of the sub-theme. Poser presentation sessions will run parallel to the paper 
presentation sessions. The conference will be opened to all the states and UTs SCERTs/SIEs 
personnel, practising school counsellors, counsellor educators, researchers and other 
professionals involved in school guidance and counselling programme. About 50-60 
participants will be invited to make paper presentations based on the acceptance of their 
abstracts of the paper. Further each state SCERT/SSA/RMSA/SIE would be requested to 
present the current status of school guidance in their respective states. This may be about 30 
presentations. In addition to this, those who wish to participate without paper presentation will 
also be accommodated for the conference after paying the Registration fee in advance. A
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nominal registration fee of Rs. 1000/= will be charged from each participant except from those 
who have been deputed and representing the state SCERT/SIE. Second Class AC fare will be 
provided to the participants whose paper has been accepted on production of the original 
tickets. All paper presenters and participants will be given certificates. About 20-30 local 
participants also will be included on the sport registration. All together about 200 persons are 
expected to participate.

9. Collaborating Agencies (if any): Name of Agency Nature of 
Collaboration

(a) NCERT Constituents : DEPFE, NCERT Advocacy
(b) Outside Agency : State SCERTs/SIEs Academic

10. (a) Phasing of the Programme with precise information on Activities (including in-house 
activities involving expenditure or otherwise clearly indicating the methodology to be followed)

Sl. No
Activities 
proposed to be 
organized

Proposed Dates Estimated
Expenditure

1

Planning Meeting 
(Internal) for 
Identifying the 
Modalities of the 
National 
Conference

One day
April, 2017

Rs. 1450/-

2
Preparatory 
Activities for the 
National 
Conference

June,-August,
2017 Rs. 1,35,800

3
Organising three 
Days National 
Conference

1st Week of
September, 2017

Rs. 9,71,900

4

Publishing the 
National 
Conference 
Proceedings and 
paper in Book
Form with ISBN

October, 2017 Rs. 92,000

Total Expenditure Rs. 12,01,150
Amount Proposed 

through 
Collection of

Registration fee@
Rs.1000 from 100

participants

Rs. 1,00,000

Amount
required Rs. 11,01,150

10. (b) Expenditure for Project Staff:

Sl. No. Designation Number Duration Expenditure
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10. (c) Total Expenditure (10 a + 10 b) = Rs. 11,01,150/=
Amount required in the proposed year Rs. = Rs. 11,01,150/= (Eleven Lakh One Thousand One 
hundred and Fifty only).

11. Details of each Budget Activity under Item No.10 (in the following format).

11.1 Activity No. : One (1)

Title : Planning Meeting (Internal) for Identifying the Modalities of the Conference
Proposed Dates : 1 day during May/June, 2016
Sl. No I t e m o f 

Expenditure
Estimated
Expenditure Remarks, if any

1

Tea and Snacks, 
working lunch for 
10 Persons for
Planning meeting 
to identifying the 
modalities
(Internal)

1450 Venue: RIEM

Total Rs. 1450/=

11.2 Activity No. : Two (2)
Title : Preparatory Activities for the National Conference 
Proposed Dates : June-August, 2016
Sl. No I t e m o f 

Expenditure
Estimated
Expenditure Remarks, if any

1

Announcement of 
the National 
Conference 
through Email, 
Website, Internet 
and by printing of 
Conference 
Broacher and 
Pamphlets and 
Printed Envelops

5000 Venue: RIEM

2

Internal Meeting 
to Scrutinise the 
Abstracts for
Selection and 
Presentation 
(Internal meeting) 
(Tea, Snacks for 
3-4 days) ( (5 x 50 
x4)

1000
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3

Computerisation 
and Xeroxing/ 
Printing of
Programme 
Schedule, Paper 
Abstracts,
Invitation Letters, 
Printed Envelops, 
Certificates, etc.
(for 200 persons)

30,000

4

Purchase of 
Conference 
Folder/Bags, Pen, 
Note books, CDs 
ID Cards etc 
(Seminar
Materials for
200+ 25 persons) 
and Banners (225 
x 300)

67,500

5

Purchase of 
Momentous for 
the Chief Guests 
and other invited 
Speakers and
paper presenters

15,000

6

Book Exhibition 
from leading 
Publishers-
Arrangements and 
Banners/Posters

10,000

7
Career
Exhibition-
Expenditure

10,000

Total Rs. 1,38,500

11.3 Activity No. : Three (3)
Title : Organising Three Days National Conference
Proposed Dates : 1st week of September, 2017
Sl. No
Item of Expenditure
Estimated
Expenditure
Remarks, if any

1.
TA for the Chief Guest for Inauguration Ceremony 
(From Delhi)

30,000
Venue: AV Hall of RIEM
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2.
Honorarium for the Chief Guest

5,000

3.
TA (Air Fare) for 10 Outside Invited Key Note Address Speakers (All India @ 25,000)

2,50,000

4.
Honorarium for 10 Invited Key Note Address Speakers @1650 for 3 days (1650 x 10 x 3)

49,500

4.
Working Lunch and Refreshments for three days for 125 persons (165x120x3) (including 20 RIE
Persons)

59,400

5.
Breakfast for 4 days and Dinner for 4 days for about 100 persons @200 (100x200x4)

80,000

6.
Accommodation Charges for 100 persons in Narmada/Krishna @ Rs. 50 and 20 persons in
Godavari Guest House 3-4 days) @Rs. 200

28,000

7.
TA (2nd AC Train) for Paper Presenters and Deputed faculty of SCERTs/SIEs etc (100 x 4000)

4,00,000

8.
Local Transportation (taxi) during the conference for 4 days

20,000

9.
Seminar Video, Photographs, Purchase of Other Materials, Stage Decorations

20,000

10.
Shamayana and seating arrangements for Providing Food for 225 persons

20,000

11.
Miscellaneous Expenses for the conference

10,000

Total

Rs. 9,71,900
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Title : Publishing the Regional Seminar Papers and Conference papers
and Proceedings in Book Form with ISBN Number

Proposed Dates : Three Months (October, 2017 - November, 2017)

Sl. No I t e m o f
Expenditure

Estimated
Expenditure Remarks, if any

1

Editing the 
National 
Conference 
papers by internal 
faculty only

2,000

1

Preparation of the 
Report of the 
National
Conference 
(Mimo) (20 
Copies)

10,000

1

Publishing of the 
Conference
Papers in Book 
Form (200 
Copies)

80,000

Total Rs. 92,000

12. Scheme of Evaluation
Feedback will be collected from the participants after the conference.

13. Dissemination of the Findings
Preparation of the report of the conference and sending to all the stakeholders.
14. Plans for Follow-up/feedback on Utilisation of the outcome:
The suggestions and feedback received will be utilised for further improving the delivery of the 
DCGC course. Also the status will be shared with officials of SCERTs of the all states for improving 
the school guidance and counselling programme in their respective states.
15. (a) Name and Designation of the Programme Coordinator:

Dr. Karunakaran B Shaji, Ass.Professor, DESSH

(b) Name(s) and Designation(s) of other faculty Members(s) involved

All Faculty Members of RIEM

Signature of the of the HoD
Date:

Signature of the Programme Coordinator 
Date:
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Appendix :2

Planning Meeting:
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18.30: National Conference on Emerging Themes and Trends in Teaching of English in Schools

Aims and Objectives:

In the shifting perspectives of our times, English Language Teaching has shed its pretentions 
and subscriptions to archival patterns, by preferring to move out of confined cloisters of academic 
exercise and treading paths that are often avant-garde and maverick to the core. It has been an 
anticipated shift from conventions and stereotypes to methods and practices that are more 
accommodative and reassuring. Teachers, researchers and academicians keep manoeuvring along 
the subtleties of the aesthetics and craft of ELT with a rigour that had few parallels in the academic 
history. Teacher is no longer the sole arbitrator or prescient master of knowledge. Teachers, 
researchers and academicians keep devising methods and practices that are often subjected to 
intense perusal and research. But sometimes due to lack of exposure or spaces for further 
experimentation many of these methods descend into oblivion. So there is the need to create a 
platform where the innovative teaching practices developed by the academic community get 
subjected to further debates and discourses. This National Conference to be hosted by RIE, Mysore 
is slated to create avenues for the interaction of multitudinous themes and strategies of ELT. The 
papers presented in the Conference will be published with ISBN number and made available online 
for the academic community.

The Conference aimed at getting an insight into the current status, practices and researches in
English language teaching in India with specific focus on:

• ICT based language teaching

• Folklore, mythical and cultural streams that influence language learning
• the current practices, trends, innovations and researches in Language teaching in Schools. 

the coordinated efforts in English language teaching in Schools with various stake holders for better 
implementation

Specific Objectives:

The specific Objectives of the Conference were:

1. to review the status of English teaching in the schools of all the states and UTs of India

2. To provide a platform for sharing the experience of the teachers, academicians and teacher 
educators

3. To learn from each other the current practices, trends, innovations and researches in ELT in 
schools

4. To plan for a coordinated effort in the field of English language teaching with various stake 
holders for better implementation

The National Conference could achieve most of these objectives.
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The sub-themes of the Conference are mentioned below:

• Diverse Strategies for diverse learners: the need for pragmatism in the English classroom 

• Teaching English for sustainable development

• Integrating sustainability into ELT

• Using online corpora for ELT

• Reviving bilingual method

• Effective teaching strategies for Constructivist classroom

• Learning English through online communication

• Using smart phones for ELT

• Blended learning for schools

• English teacher as a techno pedagogue

• Flipped ELT classroom

• Innovations in ELT

• Assessment practices in the digital era

• Continuous professional development of English teachers

• Networking among teachers of English

• Culture based pedagogy

• Differentiated teaching

• ELT for learners with disabilities

• ELT and counselling, Remediation and Therapy

Methodology adopted:

National Conference was announced through the websites of NCERT and RIE, Mysuru and other 
public portals. Postal and Email communications were sent to teacher education colleges, 
Universities and other organisations.

Total Budget: Rs. 8, 64, 270/ (Rs. Eight lakhs, sixty four thousand and twenty seven only) 

Planning meeting of the Conference was held on 27.06.2017 in T4 of the Institute 

The following members attended the meeting:

1. Prof.Ramaa
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2. Prof.Gopal

3. Prof.Malli Gandhi

4. Prof.CGV Murthy

5. Dr.V.Prasad

6. Dr.Harinath

7. Dr.Shivanananda Chinnappa

8. Sh.K.Suresh Kumar

9. Dr.Sarvaresh

10. Ms. Anusha Bharat

11. Dr.Paramitha Shastri

12. Dr.S.U.Krishna Prasad

13. Mr.S.Nagaraj

14. Prof.Ramdas

15. Mr.Radhakrishnan

16. Ms. Santhi grace

17. Mr.Madhu

18. Mr.Kochurman

19. Prof. Prema Raghavan

20. Prof. G.Rajagopal

Appendix: III

Committees:
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As directed by the Principal, one Computer Assistant was appointed for Conference.

The following committees were constituted for the smooth conduct of the Conference with RIE and 
DMS faculty along with Research scholars and students as members.

Organising Committee

Prof.Yagnamurthy Sreekanth (Principal, Conference Director)

Prof. S. Ramaa (Dean of Instruction)

Prof. C.G.Venkatesha Murthy ( Dean, Research, Head DEE)

Prof. Sukumar (Head, DES)

Prof. Manjula P Rao (Head, DE)

Prof. Malli Gandhi (Head, DESSH)

Prof. D.G.Rao, DESM

Prof.G.V.Gopal, DESM

Mr.Kochuraman, AO

Dr.Krishnaprasad, Accounts Officer

Rapporteurs Committee

Dr.P.R.Harinath (Convener), DESSH

Prof.Manjula P Rao. DE

Prof.Geetha Nair, DESM

Dr.T.V.Somasekhar, DE

Dr.Rani Prameela, DE

Mrs.Jyothi, DE

Ms.Sangeetha Balakrishnan, DESM

Ms.Asha Kumari (Research Scholar)

Sister Laura (Research Scholar)

Mr.Sadeesh (Research Scholar)

Mr.Vetti Giri (Research Scholar)

Mr.C.Radhakrishnan, DMS

Mrs. Shanti Grace, DMS

Ms.Johnsy (DMS)
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Accomodation

Dr.V.S.Prasad (Convener)

Dr.V.Chandranna, DE

Mr.Madhu, DESM

Dr.Santosh Kumar, DESM

Dr.Sarvesh Maurya, DESSH

Mr.Milan

Mr.Jairam

Food Committee

Dr.V.Prasad (Convener), DESM 

Prof.Anil Kumar. DE 

Dr.V.Thangpu, DESM 

Dr.Shivananda Chinnappanavar, DESSH 

Dr.Rani Prameela, DE 

Ms.Anusha Bharat, DESSH 

Mr.Suresh Kumar, DESSH 

Mr.Dharnesh (Senior Accountant) 

Mr.Saeesh, Research Scholar

Book Exhibition

Dr.Nagaraj (Librarian) Convener 

Ms.Anupama Hegde, DMS 

Mr.B.Shivanna 

Mr.Umesh

Prof.Ravichandran, DESM

Dr. Tamil Selvan, DESM

Ms.Anusha Bharat, DESSH

Purchase Committee
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Prof.Kalpana Venugopal (Convener)

Dr.Paramitha Shastri, DESSH

Mrs.Rajeswari (DEE)

Mr.Shivakumar (DMS)

Press Coverage and Publicity

Mr.Janardhan (W&T, DMS)

Dr. Nagaraj (Lab Assistant)

Registration/Invitation/Certificate/Banner/ID Card

Dr.Shivanand Chinnapavar (Convener), DESSH

Dr.Sreemathi, DESM

Dr.Paramita Shastri, DESSH

Mrs.Anitha (Research Scholar)

Ms.Asha Kumari (Research Scholar)

Sister Laura (Research Scholar)

Mr.Girish, DEE

ASO

Stage/ AV/ Studio Recording

Prof. Ramdas (Convener)

Prof.C.Padmaja, DESM

Dr. Raman Nambooditi, DESM

Dr.Mahalingam, DESSH

Mr.Ambadi, DE

Mr.Gulab Singh, Field Supervisor

Mr.Nagaraj

Mr.Johnsheen

Mr.Rajendra

Studio crew

Poster Arrangement

670



Mrs.C.S.Anupama (Convener)

Mr.Guruswamy, Caretaker

Mr.Kiran

Mr.Rajesh

Mahadeva, DEE

Screening Committee

Karunakaran B Shaji (Convener) 

Prof.Prema Raghavan 

Prof.G.Rajagopal

Mrs.Anusha Bharath, DESSH

Dr.Paramitha Shastri, DESSH

More than 300 Abstracts were received from the aspiring paper presenters. The screening 
committee met on 11.10.2017 to select papers. The Committee comprised the following members:

1. Prof.Prema Raghavan

2. Prof.G.Rajagopal

3. Ms.Anusha Bharat

4. Dr.Paramitha Shastri

The scrutinising committee chose 100 papers to be presented in the Conference. The Intimations 
were sent to the paper presenters who in turn sent the soft copy of the full length paper.

It was decided to host the Conference from 4-6 December, 2017.

The Conference comprised of Plenary Sessions, Parallel Sessions, Panel Discussion, Poster
Presentation, Book Exhibition and Cultural showcasing.

The Conference was inaugurated by Dr.N.S.Prabhu, who delivered keynote speech on the second 
day. Prof.Amy Lightfeet and Prof.Paul Gunasekhar delivered keynote speeches on first and third
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days. Prof. Prema Raghavan, Prof. Sandhya Sahoo and Dr.Vardha Nikalje took part in the Panel
Discussion

The valedictory function was presided over by Dr.R.Balasubramaniam, Rhodes Professor at Cornel 
University.

On the sidelines of the National Conference, a book exhibition was held with the participation of 
leading publishing houses in India 

( Programme Chart is attached)

Annexure:

1. Paper presentations

2. Brochure

3. Programme chart

4. DVD with Abstracts/ Papers/Photos of the Conference

Karunakaran B Shaji

Programme Coordinator

Appendix: 4 

Brochure
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Appendix: V

NATIONAL CONFERENCE 
ON

EMERGING TRENDS AND THEMES IN THE TEACHING 
OF ENGLISH LANGUAGE IN SCHOOLS - (ELT)

Programme Schedule - 4th to 6th December 2017

Day 1

Registration : 9 A.M to 10 A.M

Inaugural Ceremony : 10 to 11: 15 A.M

Invocation: Ms.Kruthika Sharma, III year B.A.Ed. & Ms. Manonmayi, II year B.Sc.Ed., RIEM

Lighting of the Lamp: All the dignitaries on the dais to be invited

Welcome Speech : Ms. Anusha Bharath, Asst. Prof., DESSH, RIEM

Introduction to the Conference: Dr. Karunakaran B. Shaji, Conference Coordinator DESSH, 
RIEM
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Introduction of the Guests : Prof. C. G. Venkatesh Murthy, Head, DEE, RIEM

Chief Guest's Address: Prof. C. Basavaraju, Vice - Chancellor, University of Mysore, Mysore

Inaugural Remarks by Guest of Honour: Prof N. S. Prabhu

Presidential Remarks: Prof. Y. Sreekanth, Principal, RIEM

Vote of Thanks: Dr. Paramita Shastri, Asst. Prof., DESSH, RIEM

Inauguration of the Book Exhibition: Prof.C.Basavaraju(Chief Guest)
&

Prof. N. S.Prabhu (Guest of Honour) Accompanied by the Principal, RIEM

Tea Break : 11.15 to 11.30 A.M

Plenary Session I : 11.30 A.M to 1 P.M

Introduction : Dr. V. Prasad, Asso. Prof., DESSH, RIEM

Keynote Address : Prof. Paul Gunashekar, Rtd. Prof., School of English Language Education, 
EFLU, Hyderabad

Chair of the Session : Prof. Prema Raghavan, Rtd. Prof. in English, DESSH, RIEM 

Vote of Thanks : Ms. Nidhi D. M., III year B.A.Ed., RIEM

Lunch Break : 1 to 2 P.M

Paper Presentation Session I : 2 to 3.30 P.M

Parallel Session I, II, III

Tea Break : 3.30 to 3.45 P.M

Paper Presentation Session II : 3.45 to 5.15 P.M

Parallel Session I, II, III

Day 2
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Plenary Session II : 9.30 to 11 A.M

Introduction: Dr. Paramita Shastri, Asst.Prof., DESSH, RIEM

Keynote Address : Prof. N.S. Prabhu : “Re-thinking Language Pedagogy”

Chair of the Session : Prof. Rajagopal, Rtd. Prof. and Dean, School of English Language 

Education, EFLU, Hyderabad

Vote of Thanks: Ms. Kritika Sharma, III year B.A.Ed., RIEM

Tea Break : 11 to 11.15 A.M

Panel Discusion : 11.15 A.M to 1 P.M

Introduction: Dr. Harinath, Asso.Prof., DESSH, RIEM

Panelists : Prof. Sandhya Sahu, Prof. Gayatri Devi, Prof. Prema Raghavan, Dr.Varada 
M.Nikalje

Chair of the Session : Dr. Karunakaran B. Shaji, Conference Coordinator, RIEM 

Vote of Thanks: Ms. Aishwarya V. S., III year B.A.Ed., RIEM

Lunch Break : 1 to 2 P.M

Paper Presentation Session III : 2 to 3.30 P.M

Parallel Session I, II, III

Tea Break : 3.30 to 3.45 P.M

Paper Presentation Session IV : 3.45 to 5.15 P.M

Parallel Session I, II, III

Cultural Programme : Students of RIE, Mysuru, 6 to 7 P.M
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Dinner : 7.30 P.M

Day 3

Poster Exhibition: 9.30 to 10 A.M. Venue: Quadrangle

Plenary Session III : 10 to 11 A.M

Introduction: Ms Anusha Bharath, Asst. Prof., DESSH, RIEM

Keynote Address : Prof. Amy Lightfoot, Asst. Director Schools, English and Skills- Academic, 

British Council, New Delhi on “Multilingualism in the Teaching of

English in Indian Classrooms”

Chair of the Session : Prof. Y. Sreekanth, Principal, RIEM

Vote of Thanks: Ms. Oormila Devi, III year B.A.Ed., RIEM

Tea Break : 11 to 11.15 A.M

Paper Presentation Session V : 11.15 to 1 P.M

Parallel Session I, II

Lunch Break : 1 to 2 P.M
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Paper Presentation Session VI : 2 to 3.30 P.M

Parallel Session I, II

Tea break : 3.30 to 3.45 pm

Valedictory : 4 to 5 P.M

Invocation: Ms.Kruthika Sharma, III year B.A.Ed., RIEM

Welcome Speech : Dr Paramita Shastri, Asst. Prof., DESSH, RIEM

Introduction of the Chief Guest : Prof. Kalpana Venugopal, Asst. Head, DEE, RIEM

Report of the Conference : Dr. Karunakaran B. Shaji, Conference Coordinator, DESSH, 
RIEM

Chief Guest's Address: Dr. R. Balasubramaniam, Founder, Swami Vivekananda Youth 
Movement, Mysore 

Concluding Remarks : Prof. Y. Sreekanth, Prinicipal, RIEM 

Vote of Thanks: Ms. Anusha Bharath, Asst. Prof., DESSH, RIEM 

Certificate Presentation : 4.30 P.M onwards

Book Exhibition from 9.30 A.M to 5.30 P.M on all the three days in T-14/ T-15
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Appendix: VI

PAPER PRESENTATION
PARALLEL SESSIONS

DAY 1 : PAPER PRESENTATION SESSION I - 2 to 3.30 P.M

Parallel Session I : COMPLEX CONCERNS IN PEDAGOGY IN TEACHING OF ENGLISH 

Chair of the Session: Dr. Varada, Asso. Prof. NCERT, New Delhi 

Venue I: AV Hall

Rapporteurs: 1. Dr.Sangeetha Balakrishnan, DESM, RIEM 

2. Ms.Jyoti Trivedi, DE, RIEM

SL. No NAME TOPIC
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1 Mr. N.P.
Sudharshana

I feel bored 
watching a 
boring movie' :
An Applied 
Cognitive 
Semantics 
Perspective on 
Meaningful 
Teaching of 
Grammar

2
Ms. Liji M
Dr. Manoj
Praveen G

Relationship 
Between English
Language
Anxiety and
Social
Competence
Among
Secondary
School Students

3 Dr. Hemamalini 
H.C

Effectiveness of 
an Integrated 
Instructional 
Approach on the 
Ability to Use 
Tenses Among 
the Students of 
Standard IX

4
Mr. Benny Jose 
Ms. Marina
Dunn

Impact of
Parental Support 
in Developing 
Reading Skills of 
Grade 1
Students

5

Dr. Kartikeswar
Behera
Mr. Abiresh 
Prasad Kumar 
Mohapatra

Effectiveness of 
the Innovative 
Techniques In 
Developing 
Vocabulary
Skills of Students 
in the Upper 
Primary Class

DAY 1 : PAPER PRESENTATION SESSION I - 2 to 3.30 P.M

Parallel Session II : CONSTRUCTIVISM AND THE CONSTRUCTIVIST CLASSROOM

Chair of the Session : Prof. C.G.Venkatesha Murthy, Head, DEE, RIE, Mysore 

Venue II : ICT LAB
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Rapporteurs: 1. Mr.C.Radhakrishnan, DMS, RIEM

1. Dr. Jinu P. Y., DESM, RIEM

2. Mr.Vetti Giri, Research Scholar, RIEM

SL. No NAME TOPIC

1

Mrs. Nisha 
Bhushan Navare

Ms.Pronema
Bagchi

Ms.Meenal Dalvi

Newspapers,
Poetry and 
Projects:
Effective
Teaching 
Strategies for the 
Constructivist 
Classroom

2 Dr. Shailaja

Effective English
Teaching 
Strategies for 
Constructive 
Classroom: An 
Analytical Study

3

Ms. Ussain
Kutty CK

Mr.Hasbulla E

Constructivist
Classroom:
Issues in English
Language 
Education in 
Kerala at the 
Higher
Secondary Level

4

Ms. Ardra KS
Ms. Subhisha 
Subhash TP
Ms. Smrithi 
Pradeep

Effective
Teaching 
Strategies for the 
Constructivist
Classroom

5 Dr. Rani
Prameela

Role of Teacher 

in Development 

of Language
Skills: LSRW

6 Dr. Anas Babu T. 
T.

How Kerala's 
English
Langauge 
Curricula 
Underrrate 
Listening Skills:
A Study on UG 
Students of 
Malappuram 
district, Kerala
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DAY 1 : PAPER PRESENTATION SESSION I - 2 to 3.30 P.M

Parallel Session III : PEDAGOGY IN TEACHING OF ENGLISH 

Chair of the Session: Prof. G. Rajagopal, Former Dean, EFLU, Hyderabad 

Venue III : T-4

Rapporteurs: 1. Prof. Manjula P.Rao., Head, DE, RIEM

2. Ms.Asha Kumari, Research Scholar, DE, RIEM

SL. No NAME TOPIC

1

Mr. Hitesh C 
Bhakat
Ms. Pooja Giri, 
Mr. Sujit

Inclusive 
Education - 
from the 
Perspective of 
Learners and 
Practising 
Teachers

2
Mr. Sajit M 
Mathews

The Advantage 
of Using Task- 
based Language 
Assessment 
(TBLA) in the 
Indian ESL 
Context

3 Mr.Saligrama
Abhiram

Reviving
Bilingualism

4 Ms. Jithin C.M

Practice of
Whole Language 
Approach in 
English
Langauge at 
Higher
Secondary Level: 
the Teacher's 
Perceptive

5 Mr. Gururaj S

Feeding the
Unfed: Need for 
a Comprehensive 
English
Language
Experience
Package

DAY 1 : PAPER PRESENTATION SESSION : II - 3.45 to 5.15 P.M
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Parallel Session I : TEACHER EDUCATION AND DEVELOPMENT 

Chair of the Session: Dr. Sandhya Sahu, NCERT, New Delhi 

Venue I :A V Hall

Rapporteurs: 1.Mrs.Shanti Grace, DMS, RIEM

2.Ms. Jyoti Trivedi, DE, RIEM

3.Dr. Shalima Puthiyaveetil, DESM, RIEM

SL. No NAME TOPIC

1
Dr. Bharti
Ms. Chandrika
Upadhyaya

Teacher
Education for
Addressing
Diverse Needs in
English
Classroom

2 Ms.Uzma
S.Raheel

Developing
Teacher
Competence with 
Special
Reference to 
Teacher Talk and
Intelligibility

3
Mr.T.S. Praveen 
Kumar

Continuous 
Professional 
Development of 
English Teachers

4 Mr.Jashobanta
Nayak

What, Who and
How of
Professional 
Preparation of
English
Language 
Teachers: Need a 
Change

5

Dr. Cherry 
Mathew
Philipose
Ms.Sheeja
Rajagopal

Continuing
Professional
Development
Using Blogs : An
Exploratory
Study

DAY 1 : PAPER PRESENTATION SESSION : II - 3.45 to 5.15 P.M

Parallel Session II : USING TECHNOLOGY IN ENGLISH CLASSROOM
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Chair of the Session: Prof.M.U.Paily, DE, RIEM 

Venue II : ICT LAB

Rapporteurs: 1. Dr.Rani Prameela, DE, RIEM

1.

SL. No NAME TOPIC

1 Ms. Alia Khan

Using
Technology Tools 
in Teaching of 
English
Langauge

2
Mr.
Lokendranath
K.S.

Innovating
Learning
Strategies

3 Ms. Radha K.E.
Learning
English Through 
Fun and Games

4
Mr.Adnan
Hamid
Nagma

Teaching and 
Learning
English Through 
Online
Communication

5 Ms.S.K.
Chaitanya Ch.

Integrating 
WhatsApp in 
English
Language 
Learning Among 
Undergraduate 
Learners.

6 Ms.T.Likhitha
Using
Smartphones for 
ELT

DAY 1 : PAPER PRESENTATION SESSION : II - 3.45 to 5.15 P.M

Parallel Session III : EMERGING TRENDS IN ELT

Chair of the Session: Prof. Meera Jeyaprakash, Dept. of Education, Calicut University 

Venue : III : T-4
Rapporteurs: 1. Mr.C.Radhakrishnan, DMS

2. Mr. Ambady K. G., DE, RIEM
1. Mr. Sadeesh P. Arangondan, Research Scholar, DE, RIEM
2.

SL. No NAME TOPIC
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1 Dr. M.
Hemalatha

Implementing
Blended
Learning Model 
in English 
Language 
Teaching (ELT)

2
Mr.
G.Chandiraleka

Developing
English
Speaking Skills 
for Primary
Schools

3 Mr. Prasanna 
Mukherjee

Impact of
Sampark Didi on 
ESL Classes: 
Introspection on 
Achievements in 
Learners' L2 
Learning

4 Mr. Kandipalli 
Ramakrishnarao

Reflective
Journal Writing 
for Enhancing 
Instructional
Competency 
Among D.EL.Ed 
Trainees in
Teaching of 
English at
Elementary
Level

5 Mr. Noble
Antony

Teaching the
Digital Natives - 
A Cultural Based 
Pedagogy

DAY -2 : PAPER PRESENTATION SESSION III - 2 to 3.30 P.M

Parallel Session I : INNOVATIVE METHODS AND TECHNIQUES IN ELT 

Chair of the Session: Prof. Gayatri Devi, Former Principal, RIESI, Bangalore 

Venue I : A V Hall

Rapporteurs: 1. Mr. Shreekanth S., DESM, RIEM

2. Mr.Sadeesh P., Research Scholar, DE, RIEM

3. Ms.Asha Kumari, Research Scholar, DE, RIEM

SL. No NAME TOPIC
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1 Ms. Libin K. 
Kurian

Effectiveness of 
Discourse 
Oriented 
Pedagogy in 
Writing Skill 
Acquisition

2
Mr.S. Ragupathy

Mr. G. Thulasi

Vocabulary 
Enrichment 
Through Play
Way Methods

3 Dr. Mridula K

Cognitive Re
structuring in 
Discourse
Writing: A
Meta- model 
Inquiry
Approach

4

Ms. Debani Deb

Mr. Amruth G. 
Kumar

Critical Reading 
of Selected
English Rhymes 
at the Primary 
Level in West 
Bengal

5

Mr.
R.Bharathiraja

Mr.S.Simon
Peter Paul

Enhancement of 
English
Speaking Skills
Through
Educational
Visits - A Study

DAY - 2: PAPER PRESENTATION SESSION III - 2 to 3.30 P.M
Parallel Session - II : INNOVATIVE METHODS AND TECHNIQUES IN ELT 

Chair of the Session: Dr. V.Prasad, Asso. Prof. DESSH, RIEM 

Venue II : ICT LAB

Rapporteurs: 1. Mr.Vetti Giri, Research Scholar, RIEM

2. Sr. Laura Pinto, Research Scholar, DE, RIEM

SL. No NAME TOPIC
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1

Ms. B.Suganthi

Mr. S.Simon
Peter Paul

Enhancing 
Speaking Skills 
in English for 
Primary School
Children
Through Edu-
Tour

2 Dr. P. Sunama
Patro

The Effects of
Frequency of 
Occurrence on
L2 Lexical 
Acquisition from 
Reading

3 Dr.Nataraju
G.Ukkalagere

Teaching
Language
Through
Literature

4 Ms. Neema 
Chaurasiya

Analysing 
Alternative 
Strategies of 
Teaching English 
in Schools for the 
Enhancement of 
Life Skills

5
Mr. G.G.S.
Nageswara
Rao

Developing 
Questioning 
Ability of
D.EL.Ed
Students for 
Effective 
Classroom 
Interaction

DAY - 2 : PAPER PRESENTATION SESSION III - 2 to 3.30 P.M

Parallel Session III : INNOVATIVE METHODS AND TECHNIQUES IN ELT

Chair of the Session: Dr. P.R Harinath, Asso. Prof. DESSH, RIEM

Venue III : T-4

Rapporteurs: 1. Ms.Jhansi, DMS, RIEM
1. Dr. Sudeep Kumara, DESM, RIEM 
2. Dr. B. Mahalingam, DESSH, RIEM

SL. No NAME TOPIC

#686



1

Dr. Mitalee
Shome

Dr.Jayashree
Palit

A Trans-
languaging 
Pedagogy for 
Writing: 
Application of
the CUNY- 
NYSIEB Project
in Indian 
Classroom

2 Dr. Jose J. 
Kurisunkal

Strategies to 
Improve 
Interaction in 
English Among 
Primary Level 
Students

3 Ms. Arpita
Panda

Effects of
Reading Strategy 
Instructions: A 
Case of Reading 
Comprehension 
in a Multilingual 
Classroom

4 Dr. P.K.Jayaraj

Effectiveness of 
'Hello English',
A Learning 
Enhancement 
Programme 
Implemented by 
SSA, Kerala 
during 2016-17

5
Dr. Varada M. 
Nikalje

Orchids and 
Beyond: Tribal 
Tales for Grades
I & II in
Arunachal
Pradesh

DAY - 2 : PAPER PRESENTATION SESSION IV - 3.45 to 5.15 P.M
Parallel Session I : CRITICAL THINKING AND CRITICAL PEDAGOGY 

Chair of the Session: Prof. Manjula P.Rao, Head, DE, RIEM 

Venue I : A V Hall

Rapporteurs: 1. Mr.Noufal, DE, RIEM

2. Ms. Jyoti Trivedi, DE, RIEM
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SL. No NAME TOPIC

1

Dr.G. Suvarna 
Lakshmi 

Dr.M.Udaya

Critical
Thinking 
Strategies for
Using Learners 
Corpora

2 Dr.M. Gunamani 
Singh

A Study on
“Critical 
Pedagogy” in
NCF 2005 
Adopted by 
English Teachers 
at Upper
Primary Stage in 
Manipur With 
Reference to
Low
Achievement of 
Students

3
Ms. Reshma.P.T,

Dr.M.Jesa

A Proactive 
Pedagogy to ELT 
Based on 
Principled
Eclectic
Approach

4 Dr. Sharmista

A Survey on 
English Teaching 
in the Secondary 
Schools of
Mysore City

5
Mr.Manu Gulati
Mr.Rakesh
Semalty

Innovations in 
English
Language
Teaching

DAY - 2 : PAPER PRESENTATION SESSION IV - 3.45 to 5.15 P.M

Parallel Session II : MATERIALS IN TEACHING OF ENGLISH

Chair of the Session: Dr. Paramita Shastri, Asst. Prof, DESSH, RIEM

Venue II : ICT LAB

Rapporteurs: 1. Prof. Geetha Nair, DESM, RIEM

2. Dr.Sangeetha Balakrishnan, DESM, RIEM

SL. No NAME TOPIC

688



1 Mr. Saurabh 
Singapanapalli

A Survey of 
Images in
English
Language
Textbooks:
Cultural
Context, 
Functional 
Relevance and 
Image Elements

2 Dr. Meghna 
Mudaliar

The Role of
Visual Texts in 
English
Language
Teaching

3 Ms. Leena A.K.

Mediating
Second
Language
Learning
Through
Multimedia:
Developing
Natural
Communication 
in ESL
Classroom

4
Ms. Reshma
Mariam
Dr.K.Devan

Children's 
Literature: ELT 
Through Roald 
Dahl's ‘Charlie 
and The
Chocolate 
Factory' and 
‘Matilda'

5 Dr. Lalima

Improving
English Teaching 
Learning Process 
Through
Blended
Learning

DAY - 2 : PAPER PRESENTATION SESSION IV - 3.45 to 5.15 P.M

Parallel Session III : PEDAGOGY IN TEACHING OF ENGLISH

Chair of the Session: Prof. Kalpana Venugopal, Asst.Head, DEE, RIEM 

Venue III : T-4
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Rapporteurs: 1. Dr.T.V.Somashekhar, DE, RIEM

2. Mr. Ajay Kumar K., DESM, RIEM 

1. Ms.Asha Kumari, Research Scholar, DE, RIEM

SL. No NAME TOPIC

1
Dr. S.G.
Wadekar

Langauge,
Culture and 
Pedagogy

2 Mr.Sohaib Alam

Paradigms of 
Theatre as 
Emerging
Trends in 
Language 
Learning
Teaching : Issues 
and Challenges 
in ESL 
classrooms

3
Mr. Faisal K.V.

Dr. K.Vijayan

Teaching English
Langauge
Through
Language
Immersion
Programme

4

Mr.Benudhar
Chinara

Mr. Kishwar
Badakhshan

Innovation in
ELT in 
Elementary 
classrooms: A 
Case Study of a 
Government 
School in Bihar

5
Dr.
Parthasarathi
Misra

Multilingual 
Pedagogy and 
the NCERT 
English
Textbooks:
What, Why and 
How

2.

DAY - 3 : PAPER PRESENTATION SESSION V - 11.15 to 1 P.M

Parallel Session I : COMPLEX CONCERNS IN PEDAGOGY IN ELT

Chair of the Session: Prof. Prema Raghavan, Rtd. Prof. in English, DESSH, RIEM 

Venue I : A V Hall
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Rapporteurs: 1. Dr.T.V.Somashekhar, DE, RIEM

1. Ms.Asha Kumari, Research Scholar, DE, RIEM

SL. No NAME TOPIC

1 Dr. Annie
Dimple Castelino

Effect of Self
Directed
Learning on 
Achievement in 
English Among 
Rural Secondary 
School Pupils of 
K.R. Pet Taluk

2 Prof. K.V. Princy

Effectiveness of 
Meta Cognitive 
Strategy on 
Achievement in 
English and 
Critical
Thinking Ability 
among Primary 
School Students

3

Mr. Ali Mubarak
B.B.

Dr. Amruth 
G.Kumar

Linguistic
Conflict : A
Major Threat for 
Second
Language 
Learning Among 
Secondary
School Students 
in Lakshadweep

4 Ms. Bhavani S.

Teacher
Capacity
Building for 
Vocabulary and
Grammar
Instruction

5 Dr. Sujata B. 
Hanchinalkar

“The
Effectiveness of 
Linguistic 
Intelligence 
through
Co-operative 
Le arning in 
E n g l i s h a t 
Secondary 
Level”
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3.
DAY - 3 : PAPER PRESENTATION SESSION V -11.15 to 1 P.M

Parallel Session II : BILINGUALISM AND THE BILINGUAL METHOD OF TEACHING

ENGLISH; TEACHING ENGLISH TO LEARNERS WITH DISORDERS 

Chair of the Session: Prof. G. Rajagopal, Former Dean, EFLU, Hyderabad

Venue II : ICT LAB

Rapporteurs: 1. Mr.Noufal P., DE, RIEM

1. Mr. Gururaj Puranik, DE, RIEM 

2. Mr. Vetti Giri, Research Scholar, RIEM

SL. No NAME TOPIC

1 Ms.Shaheera 
Safdar Khan

Challenges and 
Issues faced in 
Teaching English 
Language Using
Bilingual
Method to the
Students of 
Intermediate 
level at Aligarh 
Muslim
University

2 Ms. M. Supriya

The
Effectiveness and 
Challenges in
Bilingual
Method: English 
as a Subject to 
Language

3 Ms.G.S.Jyotsna
Dr.Rekha Bhat

Diverse
Strategies for 
Diverse
Learners: The 
Need for 
Pragmatism in 
the English 
Classroom

4 Dr. Annuncy 
Vinoliya

Teaching English 
to the Dyslexic 
Students
Through the 
Perspectives of 
Educational 
Psychology
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5 Ms. M.Anusuya
Ms.V. Sowmia

ELT for
Learners with 
Disabilities

6 Mr.R.S. Patil
ELT for
Learners with 
Disabilities

DAY 3 : PAPER PRESENTATION SESSION VI - 2 to 3.30 P.M

Parallel Session 1 : EMERGING TRENDS IN ELT

Chair of the Session : Dr.Jesa Rajeev, Asso. Prof., Ferook Training College, Kozhikode 

Venue I : A V Hall

Rapporteurs: 1. Mr.C.Radhakrishnan, DMS, RIEM

2. Ms.Jyoti Trivedi, DE, RIEM 

1. Dr. Shalima Puthiyaveetil, DESM, RIEM

SL. No NAME TOPIC

1

Ms.Nidhi.D.M

Ms. Kruthika M 
Sharma

Innovations in
ELT

2 Ms. Vinija N S

Teachers Journal 
: A Pedagogical
Strategy to 
Promote
Reflection

3

Dr. Neelam
Yadav

Mr. Jamil
Hussain

Teaching of 
English as
Second
Language in 
Secondary
Schools of Agra, 
Uttar Pradesh

4 Dr. Rashmi 
Sharma

Assessment 
Practices in 
English Teaching
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Dr. Shanthi Sree
R.

5
Dr. Sudhakar 
Venukapalli

Teaching and
Learning
English
Language
through
Autobiographies 
: A Study in 
Secondary 
Schools of 
Hyderabad

DAY 3: PAPER PRESENTATION SESSION VI - 2 to 3.30 P.M

Parallel Session II : USING TECHNOLOGY IN ENGLISH CLASSROOMS 

Chair of the Session : Dr.K.B.Shaji, Conference Coordinator, RIEM

Venue II : ICT LAB

Rapporteurs: 1. Ms. Jhansi, DMS

2. Mr.Milan, Research Scholar, RIEM 

3. Mr.Vetti Giri, Research Scholar, RIEM

SL. No NAME TOPIC

1 Dr. Sankar O.

Can We 
Understand 
Technology: The 
Need for 
Pragmatic
English
Language 
Teaching in
School

2 Mr.Vijayan C.R.

Effectiveness of 
ICT Intervention 
on Pronunciation 
of Words in 
English at 
Secondary Level
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3 Dr. Jinu George

Beyond the 
Curriculum : A 
Pedagogic 
Perspective in 
the Application 
of Social
Networks on 
English
Langauge
Learning

4
Ms. Rajula.V.V.

Dr. Jesa Rajeev

Culture
Integrated E
Learning 
Resources For 
Tribal
Classrooms: An 
Initiative In 
Kerala

5
Ms. Purti

Khanna

Teaching English 
in Indian 
Classrooms: 
Evolving Times,
Changing
Approaches
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Appendix: VII

Rapporteurs List

NATIONAL CONFERENCE
ON

EMERGING TRENDS AND THEMES IN THE TEACHING 
OF ENGLISH LANGUAGE IN SCHOOLS - (ELT)

Programme Schedule - 4th to 6th December 2017

Day 1

Registration : 9 A.M to 10 A.M

Inaugural Ceremony : 10 to 11: 15 A.M

Invocation: Ms.Kruthika Sharma, III year B.A.Ed. & Ms.Manonmayi II year B.Sc.Ed., RIEM

Lighting of the Lamp: All the dignitaries on the dais to be invited

Welcome Speech : Ms. Anusha Bharath, Asst.Prof., DESSH, RIEM

Introduction to the Conference: Dr. Karunakaran B. Shaji, Conference Coordinator DESSH, 
RIEM

Introduction of the Guests : Prof. C. G. Venkatesh Murthy, Head, DEE, RIEM

Chief Guest's Address: Prof. C.Basavaraju, Vice - Chancellor, University of Mysore, Mysore

Inaugural Remarks by Guest of Honour: Prof N.S. Prabhu

Presidential Remarks: Prof. Y. Sreekanth, Principal, RIEM

Vote of Thanks: Dr. Paramita Shastri, Asst.Prof., DESSH, RIEM

Rapporteurs: 1. Prof. Manjula P. Rao, Head, DE, RIEM
2. Dr. P. R. Harinath, Assoc. Prof. DESSH,RIEM
3. Ms. Jhansi, DMS, RIEM
4. Sr. Laura Pinto, Research Scholar, DE, RIEM 

1.
Inauguration of the Book Exhibition: Prof.C.Basavaraju(Chief Guest)

&
Prof.N.S.Prabhu (Guest of Honour) Accompanied by the Principal, RIEM
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Tea Break : 11.15 to 11.30 A.M

Plenary Session I : 11.30 A.M to 1 P.M

Introduction : Dr. V. Prasad, Asso. Prof., DESSH, RIEM

Keynote Address : Prof. Paul Gunashekar, Rtd. Prof., School of English Language Education, 
EFLU, Hyderabad

Chair of the Session : Prof. Prema Raghavan, Rtd. Prof. in English, DESSH, RIEM

Vote of Thanks : Ms. Nidhi D.M., III year B.A.Ed., RIEM

Rapporteurs : 1.Prof. Geeta G. Nair, DESM, RIEM
2. Mr. Sadeesh P., Research Scholar, DE, RIEM

Lunch Break : 1 to 2 P.M

Paper Presentation Session I : 2 to 3.30 P.M

Parallel Session I, II, III

Tea Break : 3.30 to 3.45 P.M

Paper Presentation Session II : 3.45 to 5.15 P.M

Parallel Session I, II, III

Day 2

Plenary Session II : 9.30 to 11.A.M

Introduction: Dr. Paramita Shastri, Asst.Prof., DESSH, RIEM

Keynote Address : Prof. N.S. Prabhu : “Re-thinking Language Pedagogy”

Chair of the Session : Prof. G. Rajagopal, Rtd. Prof. and Dean, School of English Language 
Education, EFLU, Hyderabad
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Vote of Thanks: Ms. Kritika Sharma , III year B.A.Ed., RIEM

Rapporteurs: 1. Prof. Manjula P. Rao, Head, DE, RIEM
2. Dr. P. R. Harinath, Assoc. Prof. DESSH,RIEM 
3. Ms. Asha Kumari, Research Kumari, DE, RIEM

Tea Break : 11 to 11.15 A.M

Panel Discusion : 11.15 A.M to 1. P.M

Introduction: Dr. Harinath, Asso.Prof., DESSH, RIEM

Panelists : Prof. Sandhya Sahu, Prof. Gayatri Devi, Prof. Prema Raghavan, Dr.Varada 
M.Nikalje

Chair of the Session : Dr. Karunakaran B. Shaji, Conference Coordinator, RIEM

Vote of Thanks: Ms. Aishwarya V. S., III year B.A.Ed., RIEM

Rapporteurs : 1. Mr. Noufal P., DE, RIEM
2. Mr. Milan, Research Scholar, DE, RIEM

Lunch Break : 1 to 2 P.M

Paper Presentation Session III : 2 to 3.30 P.M

Parallel Session I, II, III

Tea Break : 3.30 to 3.45 P.M

Paper Presentation Session IV : 3.45 to 5.15 P.M

Parallel Session I, II, III

Cultural Programme : Students of RIE, Mysuru, 6 to 7 P.M

Dinner : 7.30 P.M
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Day 3

Poster Exhibition: 9.30 to 10 A.M. Venue: Quadrangle

Plenary Session III : 10 to 11 A.M

Introduction: Ms Anusha Bharath, Asst. Prof., DESSH, RIEM

Keynote Address : Prof. Amy Lightfoot, Asst. Director Schools, English and Skills- Academic, 
British Council, New Delhi on “Multilingualism in the Teaching of English

in Indian Classrooms”

Chair of the Session : Prof.Y. Sreekanth, Principal, RIEM

Vote of Thanks: Ms. Oormila Devi, III year B.A.Ed., RIEM

Rapportuers: 1. Dr. T.V. Somashekhar, Asst. Prof., DE, RIEM
2. Dr. Sangeeta Balakrishnan, Asst. Prof, DESM,

Tea Break : 11 to 11.15 A.M

Paper Presentation Session V : 11.15 to 1 P.M

Parallel Session I, II

Lunch Break : 1 to 2.P.M

Paper Presentation Session VI : 2 to 3.30 P.M

Parallel Session I, II

Tea break : 3.30 to 3.45 pm

Valedictory : 4 to 5 P.M

Invocation: Ms.Kruthika Sharma, III year B.A.Ed., RIEM

Welcome Speech : Dr Paramita Shastri, Asst Prof., DESSH, RIEM
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Introduction of the Chief Guest : Prof. Kalpana Venugopal, Asst. Head, DEE, RIEM

Report of the Conference : Dr. Karunakaran B. Shaji, Conference Coordinator, DESSH, 
RIEM

Chief Guest's Address: Dr.R.Balasubramaniam, Founder, Swami Vivekananda Youth 
Movement, Mysore 

Concluding Remarks : Prof. Y.Sreekanth, Prinicipal, RIEM 

Vote of Thanks: Ms.Anusha Bharath, Asst. Prof., DESSH, RIEM

Rapporteurs : 1. Prof. Manjula P. Rao, Head, DE, RIEM
2. Dr. P. R. Harinath, Assoc. Prof. DESSH,RIEM 
3. Dr. Sangeeta Balakrishnan, Asst. Prof. DESM, RIEM
4. Ms. Shanthi Grace, DMS, RIEM

Certificate Presentation : 4.30 P.M onwards

Book Exhibition from 9.30 A.M to 5.30 P.M on all the three days in T-14/ T-15
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Appendix: VIII

Images of the Conference:
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