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REGIONAL INSTITUTE OF EDUCATION, MYSORE
TRAINING ON ACTION RESEARCH FOR THE CTE 

FACULTY OF KARNATAKA
(22-29 September, 2004)

Introduction:

The Regional Institute of Education (RIE), Mysore is one 
of the constituent units of the National Council of 
Educational Research and Training (NCERT), New Delhi, which 
caters to the educational needs (Pre-service and In-service) 
of teachers, teacher educators and other functionaries of 
school education in the four southern states namely Andhra 
Pradesh, Karnataka, Kerala and Tamil Nadu and the Union 
Territories of Pondicherry and Lakshadweep.

In addition to the regular innovative pre-service teacher 
education programmes, the institute also organise various in
service educational programme for the capacity building of the 
faculty of District Institutes of Education and Training 
(DIETs), Colleges of Teacher Education (CTEs), Institute of 
Advanced Studies in Education (IASEs) and State Council of 
Educational Research and Training (SCERTs) and other 
functionaries of state/union territories in the southern 
region.

This year, as per the request of the Government of 
Karnataka, the RIE, Mysore has taken up a programme for 
training the CTE Faculty on Action Research under the approved
PAC programmes of the NCERT, New Delhi for the year 2004-05.



 

 
 
 
 
 
 
 

 

 
 

 
 

 

 
 
 

 

Colleges of Teacher Education (CTEs):

In pursuance of the National Policy on Education (1986) 
and its Programme of Action (1986 & 1992), a centrally
sponsored scheme of teacher education was formulated. Under 
this, selected Secondary Teacher Education Institutions in the 
Country were upgraded as CTEs with a view to i mpart quality 
pre-service and in-service education to the secondary school 
teachers and conduct research, innovation and extension 
activities in the field of secondary education. There are more 
than 200 CTEs in the country and out of these 10 are in 
Karnataka.

The following are the major functions of the CTEs.

• To organise pre-service teacher education courses for 
preparation of secondary school teachers;

• To organise subject centered and shorter-theme-specific 
in-service teacher education programmes for secondary 
school teachers;

• To provide extension and resource support services to 
secondary schools, school complexes and individual 
teachers;

• To conduct experimentation and innovations in school 
education;

• To provide training and resource support for the new 
areas of educational concern, e.g. value oriented 
education, work experience, environmental education, 
population education, educational technology, computer 
literacy, vocationalisation and science education;

• To provide support to professional bodies and;

• To encourage community participation in Teacher 
Preparation programmes
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A:; a matter of fact, the faculty of CTEs are engaged in 
various professional development programmes and one such 
programme is being organised for the CTE faculty by the RIE.

About the Programme

Quality education is a concern of all. It has been 
rightly observed that the quality of education depends up on 
the quality of teachers. Teacher education institutions are 
responsible for supplying quality teachers. At the secondary 
level, the CTEs are engaged in molding quality secondary 
school teachers. Professional development and commitment 
towards the profession indeed becomes crucial factors for 
performance. For achieving these goals, teacher educators 
would undertake reflective practices to improve their own 
practices. Action learning and Action research do a lot in 
this direction. Thus, a programme of action research has been 
planned for the CTE faculty with the following specific 
objectives.

• To orient the CTE faculty on the theoretical aspects of
Action research;

• To empower the CTE faculty in identification of a 
problem, developing Action research Proposals and 
executing the plan; and

• To develop skills in Reporting Action Research Studies.

Keeping in view the target group and the nature of the 
, the Programme has been planned in four phases.topic

Phase I
Phase II
Phase III
Phase rv

Planning Meeting
Training on Action Research
Conducting Action Research by the Participants 
Reporting of Action Research
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Phase- I

During this phase, the major inputs for the training 
programme have been finalized along with an Approach Paper 
with the involvement of all the Resource Persons. This was 
held on 3rd September, 2004.

Phase -II

The 8 days training programme has been planned from 22
29th September, 2004 to provide the CTE faculty an in-depth 
understanding about the concept, nature and characteristics of 
action research. Further, the faculty has to identify one 
individual action research problem and workout the detailed 
plan of action for executing the action research in their own 
institutions. Sessions are also planned to for the development 
of necessary tools for data collection and familiarizing the 
use of computers in action research.

Phase -III

The participants would carry out the approved action 
research plan in their own institutions for a duration of 
about 3 months (October-December). Necessary financial 
assistance up to a maximum of Rs.500/= per participant would 
also be made available to them for meeting the necessary 
expenditure.

Phase -IV

The participants would be again requested to attend a 
five-day programme at the RIE, Mysore for reporting the Action 
Research in the month of January, 2005. During this time they 
would finalise the Action Research report for sharing and 
dissemi nation.
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Introduction to Action Research

What is Action Research?

Basically it is an approach to improve your own practice. 
You start with a problem you encounter in your practice. It 
could be a concern that students do not spend enough effort in 
reviewing course materiaLs; or they have great difficulty 
learning a particular topic in the course. Faced with the 
problem, the action researcher will go through a series of 
phases (reflect, plan, action, observe) called the Action 
Research Cycle to systematically tackle the problem. In 
practice, things rarely go perfectly according to plan first 
time round. Usually you discover ways to improve your action 
plan in light of your experience and feedback from the 
students/clients. One cycle of planning, acting, observing and 
reflecting, therefore usually leads to another, in which you 
incorporate improvements suggested by the initial cycle. 
Projects often do not fit neatly into a cycle of planning, 
action, observation and reflection. It is perfectly 1egi timate 

to follow a somewhat disjointed process if circumstances 
dictate.

Action research consists of a family of research 
methodologies, which pursue action and research outcomes at 
the same time. It therefore has some components, which 
resemble consultancy or change agency, and some, which 
resemble field research. It is basically a form of science, 
which differs from the model of experimental physics, but is 
genuinely scientific in its emphasis on careful observation 
and study of the effects of behavior on human systems as their 
members manage change.
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The Action Research 5p» Jo£

Action research tends to be...

• — similar steps tend to recur, in a similar 
sequence;

• participative — the clients and informants are involved 
as partners, or at least active participants, in the 
research process;

• qualitative — it deals more often with language than 
with numbers; and

• reflective — critical reflection upon the process and 
outcomes are important parts of each cycle.

Action research has a number of further distinctive 
features, as described by Zuber-Skerritt, (1982). For her, 
action research is:

• Critical collaborative enquiry by
• Reflective practitioners who are
• Accountable in making the results of their enquiry 

public,
• Self-evaluative in their practice, and engaged in
• Participative problem-solving and continuing professional 

development.
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Action Research Defined

There are many definitions for action research. Some of 
the definitions are provided in the following paragraphs:

"a systemic inquiry that is collective, collaborative, self
reflective, critical and undertaken by participants in the 
inquiry" (McCutcheon and Jung 1990).

"a form of collective self-reflective inquiry undertaken by 
participants in social situations in order to improve the 
rationality and justice of their own social or educational 
practices, as well as their understanding of these practices 
and the situations in which these practices are carried out" 
(Kemmis and McTaggert 1999) .

"action research aims to contribute both to the practical 
concerns of people in an immedi ate problematic situation and 
to the goals of social science by joint collaboration within a 
mutually acceptable ethical framework" (Rapoport 1970)

Action research is deliberate, solution-oriented investigation 
that is group or personally owned and conducted. It is 
characterized by spiraling cycles of problem identification, 
systematic data collection, reflection, analysis, data-driven 
action taken, and, finally, problem redefinition. The linking 
of the terms "action" and "research" highlights the essential 
features of this method: trying out ideas in practice as a 
means of increasing knowledge about and/or improving 
curriculum, teaching, and learning (Kemmis & McTaggart, 1982).

Action research is a form of collective self-reflective 
enquiry undertaken by participants in social situations in 
order to improve the rationality and justice of their own
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social or educational practices, as well as their 
understanding of those practices and the situations in which 
the practices are carried out_ The approach is only action 
research when it is collaborative, though it is important to 
realise that action research of the group is achieved through 
the critically examined action of individual group members. 
(Kemmis and McTaggart 1988)

The Origin

The origins of action research are unclear within the 
literature. Authors such as Kemmis and McTaggert (1988), 
Zuber-Skerrit (1992), Holter and Schwartz-Barcott (1993) state 
that action research originated with Kurt Lewin, an American 
psychologist. McKeman (1988) states that action research as a 
method of inquiry has evolved over the last century and 
careful study of the literature shows "clearly and 
convincingly that action research is a root derivative of the 
scientific method* reaching back to the Science in Education 
movement of the late nineteenth century.

McKeman (1991) also states that there is evidence of the 
use of action research by a number of social reformists prior 
to Lewin, such as Collier in 1945, Lippitt and Radke in 1946 
and Corey in 1953. McTaggert (1992) cites work by Gstettner 
and Altricher which has a physician named Moreno using group 
participation in 1913 in a community development initiative 
with prostitutes in Vienna. Freideres (1992) asserts that the 
concept of participatory research emerged in the 1970s from 
development work in low income countries.

Despite the clouded origins of action research, Kurt 
LewLn, in the mid 1940s constructed a theory of action
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research, which described action research as "proceeding in a 
spiral of steps, each of which is composed of planning, action 
and the evaluation of the result of action" (Kemmis and 
McTaggert 1990). Lewin argued that in order to "understand and 
change certain social practices, social scientists have to 
include practitioners from the real social world in all phases 
of inquiry". This construction of action research theory by 
Lewin made action research a method of acceptable inquiry.

Salient Features of Action Research

From the definitions and while tracing the origin, it is 
clear that the different functionaries of the education system 
undertake action research. The following are some of the 
features of action research.

• The need for action research emerges due to the perceived 
dissatisfaction from a situation by the practitioner and 
also due to the feeling that there is a need to bring 
improvement in the existing situation. The perceived 
dissatisfaction may be in the form of sensing a gap, or 
deviations from normal pattern, or weaknesses of the 
current practices.

• Action research has implications for changes in the ways 
and means of doing things. The practitioner has also a 
clear vision of goal towards which they want to take the 
present situation.

• Action research is a small-scale intervention. It aims at 
bringing out changes in the functioning of the 
practitioner hLmself/herself. It may or may not have a 
consequence for others.

• Action research is concerned with a real problem faced by 
the practitioner, followed by attempts made to find 
solutions of the problem.

• Action research enables practitioners to engage in 
critical reflection on specific aspects of their 
practice.

• Action research can also be conducted by a group of 
practitioners, where the context and the nature of the 
problem are one and the same.

9



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 

It is desirable at this junction to distinguish between 
action research and other practices. As Dick and Swepson, 
state, action research and some form of practice are in some 
ways very similar. Both are often directed towards the 
achievement of change. Both are qualitative and often 
participative. Both tend to be flexible and cyclic. However, 
despite these similarities, there are characteristics and 
criteria that differentiate an action research project from 
everyday practice. Most definitions of action research focus 
upon the themes of empowerment of the participants; 
collaboration through participation; acquisition of knowledge; 
and social change. Kemmis and McTaggart write that to do 
action research one must plan, act observe and reflect more 
carefully, more systematirally, and more rigorously than one 
usually does in everyday life; and to use the relationships 
between these moments in the process as a source of both 
improvement and knowledge. Thus action research includes 
aspects of both action and research. Thus action research has 
a distinct identity.

Models of Action Research
There are different models of action research, which have 

emerged at different points of time. Let us have a glance 
through some of these models.

Kurt Lewin's Model

Kurt Lewin has generally credited as the person who 
coined the term Action Research. His concept of action 
research was quickly absorbed in social science and education. 
His approach involves a spiral of steps, 'each of which is 
composed of a circle of planning, action and fact-finding
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about the result of the action'. The basic cycle involves the 
following:

identifying a 
general or initial 
idea

evaluate

<1

reconnaissance 
or fact finding

planning

_________
amended plan

take second 
action step

This is how Lewin describes the initial cycle:

The first step then is to examine the idea carefully 
in the light of the means available. Frequently more 
fact-finding about the situation is required. If 
this first period of planning is successful, two 
items emerge: namely, "an overall plan" of how to 
reach the objective and secondly, a decision in 
regard to the first step of action. Usually this 
planning has also somewhat modified the original 
idea.

The next step is 'composed of a circle of planning, 
executing, and reconnaissance or fact finding for the purpose 
of evaluating the results of the second step, and preparing 
the rational basis for planning the third step, and for 
perhaps modifying again the overall plan'. What we can see
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here is an approach to research that is oriented to problem
solving in social and organizational settings.

Stephen Kemniis' Model

During early eighties, Stephen Kemmis has considerably 
refined and formalized the concept of action research and how 
it applies to education. Kemmis and his colleagues at Deakin 
University in Australia, have produced a series of 
publications and course materials on action research. Kemmis 
articles on action research are useful in reviewing how 
educational action research has developed from the work of 
Lewin and established its own character. In his 'Action 
Research Planner', Kemmis provided a sequential programme for 
teachers intending to engage in action research. Thus the 
action research spiral based on Kemmi s and Me Taggart (1988) 
is shown below:

My enquiry 
questioning is 
disrupted by my need 
to keep control in ways 
the class expects.

Record questions and 
responses on tape for 
a couple of lessons to 
see what is 
happening. Keep 
notes of my 
impressions in a diary

Enquiry developing 
but students are more 
unruly. How can I keep 
them on track? By 
listening to each other, 
probing their 
questions'* What 
lessons heip7

Record on tape 
questioning and 
control statements. 
Note m diary effects 
on student behaviour.

My students think that 
science means recalling 
facts rather than a 
process of enquiry How 
can I stimulate enquiry 
in my students? Change 
the curriculum7 Change 
my questioning7 Settle 
on questioning 
strategies.

Shift questioning 
strategy to encourage 
students to explore 
answers to their own 
questions.

Try questions which let 
students say what they 
mean, what interests 
them.
Continue general aim 
but reduce number of 
control statements

Use less control 
statements for a couple 
of lessons.

Fig. The "action research spiral' (based on Kemmis and McTaggart 
1988: 14).
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Dave Ebbutt' s Model

Dave Ebbutt (1985), a colleague of Elliott, provides us 
with another variation on Kemmis' model, which is presented 
below.

i
AMEND

GENERAL
IDEA

I
I

REVISED
OVERALL PLAN J

ACTION 2. etc. J

EITHER

ACTION 2. etc

j AMENDED i 
I GENERAL IDEA i

["r ec o nnaissanc e ]

T
ver al l
<\N

2. etc.

r

r

localized representation of tne process of action researcn 

Fig. • Ebbutt's model.

According to Ebbutt, the spiral is not the most useful 
metaphor. Instead, the most appropriate way to conceive of the 
process of action research is to think of it as comprising of 
a series of successive cycles, each incorporating the 
possibility for the feedback of information within and between 
cycles. Such a description is not nearly so neat as conceiving 
of the process as a spiral; neither does it lend itself quite 
so tidily to a diagrammatic representation.
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John Ellitt7 s Model
John Elliott take up Kpnnni sf schema of the action 

research spiral and produced a similar but more elaborate 
model, which is presented below.

Rg.« ' Elliott's action research model (from Elliott 1991-71).
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Elliot gave the following elaborations. '.. although I 
think Kemmis' model is an excellent basis for starting to 
think about what action research involves, it can allow those 
who use it to assume that 'The General Idea' can be fixed in 
advance, that 'Reconnaissance' is merely fact-finding and that 
'Implementation' is a fairly strait forward process.

James McKernan' s Model

Build on the Lewin's original idea, and Kemmis' 
interpretation of it, James McKernan has suggested a 'time 
process' model during 1991 which emphasis the importance of 
not allowing an action research 'problem' to become too 
rigidly fixed in time, and of rational problem solving and 
democratic ownership by the community of researchers which is 
presented below.

ACTION CYCLE 2ACTION CYCLE 1

ACTION REGUIRES IMPROVEMENT

PROBLEM SITUATION

DECISIONS
DECISIONS irefiect. explain.

(reflect, exciam. understand acticm DEFINE PROBLEM ^ncerstand) REDEFINE PROBLEM

v al u at e ac t io n NEEDS ASSESSMENT EVALUATE ACTION NEEDS ASSESSMENT

IMPLEMENT r-LAN HYPOTHESES IDEAS IMPLEMENT REVISED PLAN NEW HYPOTHESES

DEVELOP ACTION PLAN REVISE ACTION PLAN

Fig. McKernan's action research model (from McKernan 1991: 29)
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The Model Used in the Training Programme

In the training programme modified version of the Me 
Keman's Time Process Model has been used. The model consists 
of 10 steps. They are as follows:

1. Perception of the problem/Dissatisfaction
2. Analysis of the Problem/Dissatisfaction
3. Understanding the probable causes
4. Developing propositions
5. Prioritizing propositions
6. Developing an Action Hypothesis
7. Planning an Intervention
8. Execution of an Intervention
9. Evaluation of the Intervention
10. Decision Making (Reflecting, Explanation and 

Understanding Action)

A brief elaboration of the each step has been provided 
below.

Step-1 : Perception of the Problem/Dissatisfaction

The need for action research emerges out of perceived 
dissatisfaction with the existing situation/practice and/or 
with the idea of bringing out improvement in the 
situation/practice. This requires understanding and paying 
attention to the following questions.

What is causing dissatisfaction?
Why it is happening?
What can I do about it?
How can I do it?
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Once the above questions are focused, it leads to 
perceiving a problem, as it exists. This is a prerequisite for 
undertaking any action research. This is the first step in 
action research.

Step-2 : Analyse the Problem/ Dissatisfaction

Once the dissatisfaction or problem is perceived, it 
needs to be analyzed from all possible angles. The 
practitioner now tries to find the magnitude of the problem 
and the various issues that surround the perceived problem.

Step-3 : Understanding the Probable Causes

Once the problem is analyzed, the probable causes can be 
identified. Thus the practitioner start listing all-possible 
causes from different perspectives. The causes are only 
possible and plausible causes. These causes are based on 
practitioner's intelligent guesswork too. They have to be now 
stated in the unambiguous terms.

Step-4 : Development of Propositions

While analyzing and understanding the probable causes, it 
is necessary to develop a tentative theory considering the 
dynamics of the genesis of a problem. A proposition is one, 
where a researcher develops a conceptual and functional 
relationship, tentatively to understand and explain a given 
situation. This will facilitate a better understanding of how 
to go about conducting action research. Based on different 
causes, different propositions can be developed.

Step-5 : Prioritizing Propositions

Once a practitioner has developed more than one 
proposition then there is a need to prioritize these 
propositions and select any one for the development of action

17



 

 
 
 
 
 
 
 

 
 
 
 
 
 
 

 
 
 
 

hypothesis- While prioritizing the propositions one may keep 
the following views in mind.

What a practitioner can attempt?

What is a priority issue according to the practitioner?

What is in the larger interest of the group?

Step-6 : Developing an Action Hypothesis

An action hypothesis is statement of tentative 
action/intervention/solution to a problem. Thus it contains 
the intended action/intervention potentially capable of 
changing the dissatisfaction/solving the problem/minijnizing 
the intensity of the problem. Therefore an action hypothesis 
intends change. It is to be developed based on the prioritized 
proposition. Further, only one action hypothesis is to be 
developed in every spiral.

Step-7 : Planning an Intervention

Once the hypothesis is formulated, now a broad design is 
on hand. Thus, the practitioner can decided on what 
interventions has to be planned and executed. It covers all 
aspects of "What' 'Who' 'How' and 'When' of any intervention. 
The planning has to be as elaborate as possible with regard to 
modalities and the duration of intervention. Further, the plan 
should not be too rigid so that the practitioner must be able 
to adopt a contingency plan too to meet any exigencies.

Step-8 : Execution of an Intervention

Once a detailed plan of the intervention is worked out, 
the next step is implementation of the intervention. Based on 
the planned schedule, one has to execute the intervention. 
This has to be done very systematically by using various 
strategies identified so that some data can be generated. The

18
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generated data needs to be organised and treated qualitatively 
or quantitatively so that the ef fectiveness of the 
intervention could be examined.

Step-9 : Evaluation of the Intervention

Evaluation gives an idea about the functioning or 
effectiveness of the intervention. Thus based on the analysis 
of the data, the practitioner has to assess the worth or 
usefulness of the intervention. Assess whether the 
intervention on the whole succeeded completely or partially or 
failed totally. Evidences of effectiveness or ineffectiveness 
of an intervention is important to make reflection and 
decision-making.

Step-10 : Decision Making
(Reflection, Explanation & Understand the Action)

Based on the results of evaluation, the practitioner has 
to 'reflect' first. Reflection is the centrality of action 
research. Reflection is the process of stepping back from 
experience to process what the experience means, with a view 
to plan further actions. Reflection is the critical link 
between the concrete experience, the interpretations and 
taking new action. Reflection leads to decision-making. Thus 
the practitioner make deliberate decisions to effect a change 
in practice if found completely appropriate or to move on to 
the next spiral.

A Di agrammati c representation of the Model has been 
presented in the following figure.
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Action Research Spiral 
Me Kernan's Time Process Model (Modified)

Reflection 6b 
Decision

Evaluation

Implementation

Plan
Interventions

Dissatisfaction 
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Analyse the 
Problem

Develop
Propositions

Prioritise
Propositions

Reflectio 
Decision

Evaluation

► Understand 
the Probable 
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Implementation

Analyse the problem
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Action
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REGIONAL INSTITUTE OF EDUCATION, MYSORE 
TRAINING OF CTE FACULTY ON ACTION RESEARCH 

(22-29 September, 2004)

PROGRAMME SCHEDULE

Time
Day-

09.00-09.30 09.30 - 11.00 11.15-01.00 02.00 - 03.30 03.45 - 05.30

Day-1
22/09/04
Wednesday

Registration of 
Participants

Inaugural
Session

Sharing of Action 
Research
Experiences by the 
Participants 
(R.P) /(I. W)

Introduction to Action Research

(R. P.)

Day-2
23/09/04
Thursday

Review and
Rapporteur’s
Presentation

Action Research 
in the Context 
of CTEs 

(R.P)/(G. W)

Sharing of Action 
Research by a 
Practitioner 
(R.P)

Dissatisfaction State
Analysis of the Problem 

Presentation of the Problem 
(R.P) / (I.W)

Day-3
24/09/04
Friday

Review and
Rapporteur’s
Presentation

Understanding - Developing > Prioritizing > Presentations
the Probable Propositions Propositions
Causes

(R P) /(I.W)

I.W = Individual Work, G.W = Group Work, R.P = Resource Person’s Presentation Conti.. Page-22
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JTime
Day—...

09.00 - 09.30 09.30 - 1 1.00 11.15 - 01.00 02.00 - 03.30 03.45 - 05.30

Day-4
25/09/04
Saturday

Review and
Rapporteur’s
Presentation

Formulation of 
Action
Hypothesis
(RP)/(I.W|

Presentation of the 
Action Hypothesis 

(I.W)

Tools for Action
Research
(R.P)

Identification 
and Designing 
of the Tools 
(R.P) / (I.W)

Day - 5
26/09/04
Sunday

Review and
Rapporteur’s
Presentation

Use of Computers in Action Research 
(Hands on Experiences)

(R-P)

Development of Tools 
(I-W)

Day - 6
27/09/04
Monday

Review and
Rapporteur’s
Presentation

Presentation and Finalisation of Tools 
(R P) / (I.W)

Plan
Interventions 

(R P)

Plan
Interventions 

(I W)

Day - 7
28/09/04
Tuesday

Review and
Rapporteur’s
Presentation

Presentation of Interventions 
(R.P)/(I.W)

Finalisation of Action Research 
Proposals

(R P) / (I.W)

Day - 8
29/09/04
Wednesday

Review and
Rapporteur’s
Presentation

Presentation of Final Proposals 
(I-W)

Plan for Phase - 
III and Phase IV 
Activities 

(RPJ

Valedictory
Session

I.W = Individual Work, G.W = Group Work, R.P = Resource Person’s Presentation
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LIST OF RESOURCE PERSONS
SI.
No

Name & 
Designation

Address Contact
Number

1. Prof.K. Dorasami 
Head & Dean

Department of Education 
Regional Institute of 
Education, Mysore-570006

2512153(0) 
2512467(R)

2. Prof. Lalithamma 
Professor

Department of Studies in 
Education
University of Mysore 
Mysore-570006

2515525(0) 
2512443(R)

3. Prof.Govinda Rao 
Retd. Principal & 
Professor

201, 10th Main, 2nd Cross 
Kamakshi Hospital Road 
Kuvempu Nagar
Mysore-570009

3184344(M) 
2544147(R)

4. Dr. V.D. Bhatt
Reader

Department of Education 
Regional Institute of 
Education, Mysore-570006

2512153(0)
2518235(R)

5. Dr.B. Phalachandra
Reader

Department of Education 
Regional Institute of 
Education, Mysore-570006

2512252(0) 
9845480433 
(M)

6. Dr.C. G. V. Murthy 
Reader

Department of Education 
Regional Institute of 
Education, Mysore-570006

2411860(0) 
2334444(R)

7. Dr.G.Viswanathappa 
Sr. Lecturer

Department of Education 
Regional Institute of 
Education, Mysore-570006

2512153(0) 
9448239716 
(M)
2410995(R)

8. Dr. Anil Kumar K
Lecturer

Department of Education 
Regional Institute of 
Education, Mysore-570006

2512153(0) 
2514789(R) 
944810J299 
(M)
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Contact List of CTEs in Karnataka

1. The Principal
Government College of 
Teacher Education 
Jhansi Laxmi Bai Road 
Mysore — 570005 
Ph: 0821-240764

6. The Principal
Government College of 
Teacher Education 
Mangalore - 575001 
Ph: 0824-2424013

2. The Principal
Government College of 
Teacher Education 
Kakatiways
Belguam - 590002
Ph:0831-2460197/2422562

3. The Principal
Vijaya College of Teacher 
Education
3rd Cross, 11th Main,
4th Block, Jayanagar 
Bangalore - 560011 
Ph: 080-26631413

7. The Principal 
Government College of 
Teacher Education 
Onakeobava Stadium Double 
Road, Prashanth Nagar 
Chitradurga - 577501
Ph: 08194435647

8. The Principal
M.L.M.N.College of Teacher 
Education 
Jyothi Nagar 
Chikkamangalore - 577102 
Ph: 08262-220314/220230

4. The Principal
MEG College of Teacher 
Education
Vidya Vihara No 25/1 
17th Main, 2nd Block 
Rajaj inagara 
Bangalore - 560010 
Ph: 080-23321600

9. The Principal
Sri Koturu Swami College of 
Teacher Education
Gandhi Nagar 
Bellary - 583103 
Ph: 0889-2258434

5. The Principal
Government College of 
Teacher Education 
Gulbarga- 585102 
Ph: 08472-220128

10. The Principal
Government College of 
Teacher Education 
Jamakhandi,
Bagalkote- 587301 
Ph: 08353-320070
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