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Manual for Teachers of Bnglish-Classes XI & XI1

Preface

The NCERT text books in English are based on the 

recommendations on the teaching of English made in the Position 

Paper of the National Focus Group on Teaching of English, many of 

which are reiterated in the ACF-2005.There is an effort to ensure the 

inclusion of authentic texts, both literary and non literary from a 

variety of genres paving way for a ‘language across the curriculum 

approach’. The presence of translations from many languages in the 

selections, and the activities which tap the existing language 

proficiency of students in their home languages recognises the 

multilingual nature of India and the need to strengthen students’ 

skills in English through exploiting home languages and vice -versa.

The textbooks for classes XI and XI1 have pieces, which 

explore social issues and concerns, that can be exploited to get 

students to think out of the box and to provide rich fodder for the 

development of higher order language skills in the classroom.

The teachers’ manual is an attempt to answer questions raised 

during the face to face and teleconferencing programmes. It also 

seeks to illustrate perspectives on the teaching of English as stated in 

the NCF -2OO5.The unit on ‘grammar’ for instance illustrates what is 

meant when teachers are asked to draw students’ attention to how 

language operates in a specific context rather than merely getting 

them to learn and practice the rules that govern language.

The manual does not provide suggestions on how to teach every 

lesson in the textbook since this has already been dealt with in the 

teacher’s page at the end of each unit in the textbook. Aspects with



respect to the teaching of English have been discussed with 

illustrative material drawn from the textbook. Since nothing in the 

manual is prescriptive, teachers can adapt suggestions to suit their 

specific classroom contexts.

The manual has had valuable inputs from teachers and 

professionals in the area of English language teaching to whom must 

go the credit for bringing out this edition of the manual.

Prema Raghavan 
Coordinator
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I. MULTILINGUALISM AND LANGUAGE 
ACROSS THE CURRICULUM

Overview

This unit attempts to highlight and illustrate some issues regarding 

multilingualism and language across the curriculum. These are areas that deserve 

attention and thought. Language is a powerful tool that moulds and shapes various 

aspects of our lives; language influences one’s understanding of the world around us 

and the attitude one adopts towards the world.

We suggest that learners - teachers and students - be more aware of 

multilingualism and language across the curriculum and how they relate to learning.

Theory/ Perspective

‘Multilingualism’ and ‘language across the curriculum’ are two fresh concepts 

introduced in the National Curriculum Framework (NCF) 2005. The NCF is itself 

based on 21 Focus Group Position Papers, prepared from inputs provided by 

academics, subject experts, practicing teachers and students. Two of the position 

papers (i) Teaching of English, (ii) Teaching of Indian Languages have dealt 

extensively with ‘multilingualism’ and ‘language across the curriculum’ and their 

relevance in language pedagogy, in the Indian classroom situation.

I. Multilingualism

It is now recognized that children are born with innate language faculty that 

enables them to acquire languages. A child acquires language(s) naturally from 

his/her home and societal environment. It is clear that, through their innate language 

faculty and interaction with the family and other people around them, children come 

to school with full linguistic capabilities in one or more languages. There are several 

linguistic and sociolinguistic features that are shared across languages found in Indian 

society, indicating that not only have these co-existed, they have enriched one 
another.
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Language in education would ideally build on such naturally acquired 

language ability, adding to its growth through the development of literacy into an 

instrument for abstract thought and the acquisition of academic knowledge. Such 

cognitive and academic skills are transferable across languages. In other words, a 

cognitive - academic skill such as reading, writing, or speaking in a formal situation 

such as a discussion or debate, when developed in one language will strengthen the 

corresponding skill in other languages that a child commands.

The NCF has preferred to use the term ‘home language’ instead of ‘mother 

tongue’ or ‘first language’. Home language, in this document, subsumes the 

languages of home, larger kinship group, street and neighbourhood, i.e. languages 

naturally acquired by the child. Also, the word ‘home’ evokes certain very positive 

associations, and that perhaps explains how a child acquires a language with such 

apparent ease.

Apart from the fact that learning takes place in a stress-free environment, it is

i) vivid - there is an immediacy about it.

ii) relevant - it relates to family, food and other such aspects of the 

environment on whom/ which the child depends.

iii) interesting - relates to what the child experiences.

These factors, if replicated, or at least introduced in some measure in the 

classroom, would ensure improved standards of learning and successful second 

language pedagogy.

While concerns like respect for the child’s mother tongue have not been 

ignored in the past, there is greater focus on it today, in tandem with issues like 

inclusive education, gender equality and so on. They must be consciously reflected in 

textbooks, but more so, in the attitude of the teacher. Multilingualism would be more 

a part of classroom transaction, but a conscious attempt to include the concept has 

been made in the post-2005 textbooks, particularly the language textbooks, both in the 

selection of texts and in the exercises and activities suggested. The examples 

discussed here are from the textbooks in English for classes XI and XII [Core and 

Elective Courses].
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Several studies have shown that bilingual/ multilingual proficiency raises the 

levels of cognitive growth, social tolerance, divergent thinking and scholastic 

achievement. Multilingualism which is a typical feature of the Indian linguistic 

landscape, must be used as a resource, classroom strategy and a goal by a creative 

language teacher.

1. A positive attitude to multilingualism can be seen in the selection of the texts 

themselves. Earlier, textbooks in English, in India, by and large, consisted 

mostly of writings by British authors, with a few American ones included at 

times, with very limited Indian representation. In stark contrast, NCERT 

textbooks in English currently in use have a fair share of Indian writing in 

English. The textbooks for classes XI and XII (both core and elective) include 

writers like Mulk Raj Anand, Jhumpa Lahiri, Jayant Narlikar, Arundhati Roy, 

Kalki and so on. There are also pieces by writers from different parts of the 

world: Anton Chekov (Russia), Wole Soyinka (Africa), Zitkala-Sa (Native - 

American), Bi-Shu-min (China), etc. The textbooks seek to offer a balanced 

representation of the classical literary tradition and contemporary themes, to 

appeal to the modern sensibility. They would also, hopefully, inculcate in 

students the idea that there are many ‘Englishes’ (one of them being Indian 

English), each with a distinctive nature, and capable of standing on its own. 

Some writings are works of translation - ‘Broken Images’ by Girish Karnad 

{Kaleidoscope}, ‘The Ailing Planet’ by Nani Palkhiwala {Hornbill}, ‘Ranga’s 

Marriage’ (original in Kannada in Snapshots}, ‘Mother Tongue’ (original in 

Kashmiri in Woven Words}, etc.

2. Incorporating knowledge and experiences from different marginalized 

communities into the curriculum will enable students - both marginalised and 

mainstream - to learn about and appreciate the diversity of people and cultures 

in the country. It would, however, be the teacher’s responsibility, in her role 

as facilitator, to guide the discussion into conflict free zones. The point is that 

it is not just an awareness of, or tolerance for, intellectual and linguistic 

diversity, but the fact that we need intellectual diversity!
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This forms the theme of G N Devy’s ‘Tribal verse’, one of the essays included 

in the textbook in English for class XI Woven Words. It familiarizes students 

with recent trends in looking at literature from non-conventional standpoints, 

bringing in oral folk traditions into its fold. Orally transmitted from 

generation to generation, a large number of languages have already been lost 

due to the very fact of their orality. Also, the forces of urbanization, print 

culture and commerce have resulted in not just the marginalisation of these 

communities, but also of their languages and literacy cultures. The essay is a 

reflection of multilingualism because the author discusses the need to create a 

space for the study of tribal literature and pleads for a mindset that will not 

dismiss orality as casual utterances in different dialects.

Project work, group discussion and topics for debate and elocution can be 

worked on. These could encompass a variety of themes ranging from the 

importance of the oral literary tradition, to how songs can reflect cultural 

attitudes and sensitivity to certain topics, to discussion on cultural diversity 

and linguistic plurality. In the hands of a sensitive teacher, the essay would 

bring home the point that recognition and respect for the diverse linguistic 

backgrounds of learners is very essential.

3. The story ‘The Last Lesson’ in Flamingo, addresses the same question from a 

different angle. The theme is that of language imposition and language 

loyalty; it is only when an alien language is imposed on them that the people 

in the story suddenly realize how precious their language is to them.

Discussion could be initiated on the concept of human rights and how these 

have changed and evolved throughout human history. The Universal 

Declaration of Human Rights has been followed by other declarations which 

present the principles of human rights in respect of specific issues. One such 

is the Universal Declaration of Linguistic Rights, with its signatories meeting 

in Barcelona from 6 to 9 June 1996. [Ref: www.egt.ie/udlir/udhr-en.html ] 

Project work can be undertaken on linguicide, and the different causes of 

language death. There can be discussion on the humorous definition of a 

language: A language is a dialect with an army and a navy.
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4. The fear of the loss of identity, and the assertion of linguistic minority groups 

to sustain their own language is dealt with in the exercises as well. For 

instance, students are invited to think of ways in which such groups can keep 

their language alive (Ref p.9 Flamingo). Students are also made aware of the 

possibility of‘Linguistic chauvinism’ - or carrying pride in a language too far.

The theme is echoed in ‘Discovering Tut’ (Hombill) where students are 

invited to explore the reasons for extinction of languages : whether it is 

important to preserve language and ways of preventing extinction of 

languages. Teachers can facilitate such exploration by providing interesting 

snippets of information, such as the fact that the edicts of King Ashoka, which 

are carved on rocks set up in different parts of his vast empire, used the local 

language for better communication; and, in a more modem context, the 

UNESCO’s language policy based on multilingualism. [Ref: ‘Language 

Rights and Education in India’ by B.Mallikarjun, Mysore at

www.Languageinindia.com/feb2004/Iucknowpaper.htmll

Ref: 30 C/ Resolution 12: Implementation of a Language Policy for the 

World Based on Multilingualism, UNESCO, 1999, quoted in Part I, 

www.italianlang.org/UNESCQ%20e% 20 Lingue.htm

Some of the questions that could be suggested by teachers, for discussion or 

projects, could be

• Difference between ballad, lyric, sonnet, ode, etc. with examples from the text, 
texts prescribed for other classes and/or other than the prescribed texts.

• Literacy devices used for thematic coherence.
• Parallels between the literary and colloquial varieties
• Extension activity on cartoons as a vehicle of satirical comment.
• Comparing the two poems by Kamala Das : ‘My Mother at 66’ in Flamingo 

and ‘Blood’ in Kaleidoscope.
• Does writing in an ‘other tongue’ amount to betrayal of the mother tongue ?
• What makes for good translation ?

5. Language is the medium through which most knowledge is constructed, and

hence language is closely tied to the thoughts and identity of an individual. In 

fact, language is so closely bound with identity that to deny or wipe out a 

child’s home language(s) is to interfere with the sense of self itself. A
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recognition of the diverse languages of learners would enable them to believe 

in themselves and their cultural moorings.

The exercises/activities focus on an awareness of identity through language. 

For instance, some of the comprehension questions, following the story ‘The Portrait 

of a Lady’ by Khushwant Singh attempt to

• make the reader visualize and guess the language that must have been 
used by the author and his grandmother.

• make the readers reflect on their own language.

6. Another facet of multilingualism i.e. inter-community communication, is 

brought out in the exercises that follow Narlikar’s ‘The Adventure’.

“There is mention of three communities in the story : The Marathas, the

Mughals and the Anglo-Indians. Which language do you think they used 

within their communities and while speaking to other groups?”

Such questions can serve as a take-off point leading to discussions on

• extralinguistic factors (political, social, demographic, etc) that influence 
the choice of language.

• perceiving some languages as having more ‘prestige’ than others.

[Ref:Education in a Multilingual World, UNESCO Parigi, 2003. 

www.italianlang.orK/Unesco%20e%lingue.htm.l

There are also questions/ activities that relate to finding equivalents of ideas 

and themes in other languages, bringing in not just cognitive but also 

emotional import:

e.g. Can you find a song/ poem in your language, about homecoming ?

(‘The Portrait of a Lady’ Hornbill)

as also multicultural equivalents of concepts.

e.g. Do you have correlates of Yin and Yang in your culture ?

(‘Landscape of the Soul’ Hornbill)
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7. The meaning of a text relates to the context in which it is written and in which 

it is to be read. In the writings of the multilingual users of English included in 

the textbooks, we do find some words which belong to languages other than 

English. A conscious decision was taken not to gloss these, unless absolutely 

necessary. Words such as ‘chappals’ and ‘Udipi’ (found in the Lost Spring : 

Flamingo) and ‘adda’ (in ‘The Ghat of the Only World’, Snapshots) would be 

familiar to most Indian readers; and if unfamiliar, would require very little 

effort for them to be made clear. The idea is for teachers to make students 

aware that a word acquires ‘meaning’ when ‘located’ in a socio-linguistic 

background.

Summing up

In our country, English does not stand alone. It needs to find its place along 

with other Indian languages in different states. The abiding national vision views 

languages in India not as isolated entities, but as strengthening and enriching one 

another. One cannot but agree with Gurcharan Das when he says (Ref. The Times of 

India, Mysore, February 24, 2008), Leap into a bilingual world, ‘regional languages 

and English must be taught in a lively and relevant way to our naturally bilingual 

children.’

Language Across the Curriculum

Pupils’ use of language is a vital skill which influences their progress in every 

area of the curriculum. Language education therefore cannot be confined to the 

language classroom. Learning a subject/ area of study means learning the 

terminology, understanding the concepts and being able to speak/ write about them 

critically.

Language - as a constellation of skills, thought encoders and markers of 

identity - cuts across school subjects and disciplines. Speaking and listening, reading 

and writing are all generalized skills and children’s mastery over them becomes the 

key factor affecting success at school. In natural situations all of these skills need to 

be used together. The National Curriculum Framework (NCF) 2005 views language
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education in contrast to subject or content education as everybody’s concern at school 

and not as a responsibility of the language teacher alone.

The importance of language in the development of thought is often 

misunderstood. On the face of it, it seems obvious - we read information and write it 

down or answer questions as a way of indicating that we know the answers. But it is 

not just that human beings use language to clothe ideas which are already formed in 

the mind, but that we use language to create knowledge. Language helps us to put 

previously known ideas beside new information so that in forging ways of expressing 

those combinations of ideas we reach a more developed understanding.

1. One of the ways in which the ‘language across the curriculum’ approach finds 

reflection in the textbooks is in the attempt to link areas of study.

For instance, the story entitled ‘The Last Lesson’ (Flamingo) is set in the days 

of the Franco-Prussian War (1870-71) in which France was defeated by 

Prussia. Prussia then consisted of what now are the nations of Germany and 

Poland, along with parts of Russia. In this story, the French districts of Alsace 

and Lorraine receive orders from Berlin that schools must henceforth teach 

only German.

Discussion/ small group work can be initiated on examples found in history, 

where a conquered people had their language taken away from them, or had 

the ruler’s language imposed on them. Reference can be made to the Social 

Science textbook for class VI.

“In South Africa, in the days when apartheid was practiced, Afrikaan’s 

language was taught in schools. This was the language that the Whites spoke. 

Students were forced to learn this language. But students wanted to learn 

Zulu, their own language and took to the streets in protest. The South African 
police beat up the protestors mercilessly and shot at them. This happened on 

30th April 1976”.

[Ref: Social and Political Life — I (Textbook for Class VI), NCERT, 2006, 
p.36.]
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Again, one of the questions following ‘The Last Lesson’ addresses the ‘Three- 

Language formula’. This finds an almost instant link with the Education 

Commission 1964-66 : the area of study being Indian Education.

Debates/ elocution/ project work can be encouraged on topics like

• invasion, colonization or subordination and their impact on language loyalty.

• Language community, ‘prestige’ languages diaspora and other such terms.

Social and political awareness forms an added dimension in the Unit 

‘Memories of Childhood’ (Vistas) which presents autobiographical episodes 

from the lives of two women from marginalized communities who look back 

on their childhood and reflect on their relationship with the mainstream 

culture. The first account is by an American Indian woman whose works 

were published in the early 20th century; the second is by a contemporary 

Tamil Dalit writer. Students can be led on to reflect on issues, which may be 

sensitive in nature, yet for the very reason merit discussion. Themes could be

• Constitutional guarantees/ amendments for linguistic minorities, etc.

• Tagore’s play ‘Chandalika’ (in Kaleidoscope), which sensitizes readers/ 

viewers to the injustice of distinctions based on the accident of birth, can 

be looked at.

The social science link is once again reinforced in the exercises that follow 

‘The Summer of the Beautiful White Horse’ (Snapshots) which invite learners 

to locate Armenia on the world map and to reflect on the Garoghlanian tribes, 

their values, their way of living, economy and the geographical features of the 

land in which they live.

Ecology is introduced in the sub-theme of‘The Tiger King’ (Vistas) and more 

prominently in ‘Journey to the center of the earth’ (Vistas) : Students could 

discuss human attitudes to animals, think of instances of game- hunting among 

the rich and the powerful in present times and go on to define what ecology 

would ultimately mean: care of all people as well as Earth and all life upon it.
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2. A Register is a form of language associated with a particular social situation or 

subject matter, with vocabulary specific to a field. For instance, the word 

‘pancake’ would conjure up images of a flat round dish usually eaten with 

syrup, but it has a very different connotation in the world of theatre and films 

(‘Poets and Pancakes’, Flamingo). In this connection, students’ attention can 

be drawn to words belonging to the world of film making in the essay ‘Film- 

making’ by Ingrid Bergman {Kaleidoscope). Bergman a well-known Swedish 

Director of films noted for their starkness, subtle use of black and white and 

shades of these' extremes and the ambiguity of content - discusses his views 

on film-making, especially split-second impressions, without using too much 

jargon. Again, in the activity involving the use of medical terms 

(‘Discovering Tut’ Hornbill), students would recognize etymological links 

with ‘graph’ from words such as ‘angiography’ and ‘tomography’, etc. 

Students are also asked to work on Latin expressions (‘The Ailing Planet’ 

Hornbill) and French expressions (‘Why the Novel Matters’ Kaleidoscope) 

commonly used in English.

3. By far, the most important aspect of language across the curriculum is its 

contribution to ‘metalanguage’ - an awareness of the kinds of language used 

in today’s world and coping with demands across a range of subjects.

Traditionally, language has been seen as proof of learning. Reading aloud has 

been assumed to demonstrate learning, whilst writing is an automatic endpoint to any 

learning activity. Speaking and listening find expression in the Question-Answer 

format in the classroom, again as a means of confirming knowledge. Such traditional 

practices concentrate on learning as an end product, rather than as a means of getting 

to knowledge.

An attempt has been made in the textbooks to hone the skills of learners which 

would help them in higher studies/ the workplace. The writing skills section in 

Hornbill for example, focuses on note-making, summarizing, sub-titling, etc. All 

three recognise that it is neither easy nor necessary to remember large chunks of 

information; and help students to identify the main points of whatever they read. 

Strategies such as understanding and employing cohesive devices, avoiding repetition, 

organizing points, combining two or three points are provided.
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Essay-writing and letter-writing are extremely familiar forms of writing to 

students of higher secondary stage. However, these have been included to reinforce 

the necessary skills, especially the letter asking for information, or written to apply for 

a job. Effort is also necessary to break the routinisation of tasks like letter and essay 

writing, so that they allow for imagination and originality to play a more prominent 

role in education.

Discussing approaches of various disciplines to knowledge inquiry, which 

may overlap or work in tandem with one another are also touched upon. ‘The 

Adventure’ in Hornbill has a question on the similarity of methods of inquiry in 

history, science and philosophy.

Flamingo has an essay on interviews - its functions, merits and methods. 

Students will have read, or as is more often the case, seen interviews of sports 

persons, politicians, film-makers, etc. They may not be able to pinpoint what makes 

an interview good. The activities that follow this particular lesson help students to 

notice discourse linkers and signallers that ensure smooth flow of ideas even in a 

structured conversation. The exercise in writing focuses on transfer of information 

from one genre to another, in this case, interview to report. An interview of Umberto 

Eco originally published in The Hindu has been split into two parts and included in 

the class XII textbooks for Core and Elective, as complementary pieces to ‘The 

Interview’ {Flamingo) and to ‘Film-making’ {Kaleidoscope). Students can be 

encouraged to read both parts, to comment on the informal style adopted by Eco, to 

notice signallers and, at a higher level, discuss the medium that they would prefer for 

an interview - print, radio or television.

For some topics, students are encouraged to consult books or talk to people in 

different languages to get the necessary information or gather material from the 

Internet. This not only encourages both students and teachers alike to go beyond the 

textbook, it also makes them aware that they have a right to access sources other than 

the textbook.

The National Curriculum Framework recognizes that the foundational role of 

the skills associated with language does not stop with the primary or elementary
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classes, but extends all the way upto higher secondary classes as new needs arise in 

the subject areas; and higher order skills and abstract thinking switch across subjects 

and languages.

*****
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II. TEACHING ESL THROUGH LITERATURE

The study of Literature has come to be recognized as a way of learning about 

the world and the human predicament in a manner which through providing multiple 

perspectives creates a keen and critical mind. Through engaging students in open- 

forum classroom discussions, different interpretations and possible meaning can be 

examined. This module examines how the opportunity to examine individual 

interpretations in conversation with others shapes students knowing and thinking 

making for greater social sensitivity.

Teachers as Mediators in an open-forum classroom :

An open-forum classroom is one in which the class operates as a whole in the 

process of learning. Any student in class can initiate discussion, ask questions, 

respond , even come up with vaguely formed ideas or seek confirmation of opinions. 

In this process, “talking to learn” through collaborative exploration in discussion 

serves as the key to developing students’ understanding and thinking. In a typical 

classroom, the teachers insist on what they believe to be the correct interpretation of 

texts. Students are not allowed to draw upon their own experiences in order to make 

sense of the literature they read. This marginalizes students as passive consumers of 

teacher taught interpretations. In order to transform these classrooms into those in 

which literature discussion plays a central role in developing students’ self-conscious 

reflection, some of the following suggestions could be incorporated.

1. Students should be encouraged to talk to each other as a means of 

exploring the literary texts.

2. The teacher’s role in such classrooms is to create these open-forum 

discussions that engage and transform students and not to focus mainly on 

finding text meaning which has a single, obvious interpretation.

3. Teachers in order to mediate discussions successfully must listen well, 

providing support carefully when it is needed - after waiting to see 

whether other students would be able to move the discussion forward. 

Teachers should respect the emerging abilities of the students to critically 

reflect on issues and take the responsibility for asking questions and 

soliciting responses.
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4. Students pursue understanding through depending on each other 

sometimes participating in the action and at other times learning from 

more knowledgeable peers.

5. As different points of view emerge, the teacher must help the student to 

move from disputing about who is right to appreciating that people do 

have a lot of different opinions.

6. Teacher must use strategies like questioning to help students to draw upon 

their own experience in responding to the written text in order to make 

meaning. This movement back and forth from the text to students’ stored 

experiences helps students to draw on personal social knowledge in order 

to interpret a narrative text.

Sections A and B of this chapter suggest ways in which lessons from the texts 

prescribed in the NCERT textbooks for grades XI and XII could be negotiated in the 

classroom.

Section A

Overview

The admixture of fantasy and reality is nothing new to the literary genre. A 

derivative of folk and mythological narratives, twentieth century fiction has 

experimented with it, magical realism being an excellent example. This unit aims at 

helping teachers in familiarizing students with movements in time and space, both 

linear and horizontal, in any fictional narrative. In this section, we will discuss, the 

extract from the short story ‘The Adventure’. (Jayant Narlikar, Hornbill, textbook in 

English for Class XI).

Skills to be developed : Narration, imagination, awareness of spatial/ temporal 

sequences, ability to describe, discuss, etc.

1. The teacher can start by asking students to talk about dreams in which they 

have moved forward or backward in time.

2. After one or two students narrate their experiences, the teacher initiates 

discussion by asking a question: “Can one experience two worlds at the same 

time?” Here the teacher can discuss some films or stories that have 

experimented in this area (stories from Zen Buddhism, Bermuda Triangle,
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Sixth Sense, Jurassic Park, etc.) Then students can be asked to imagine 

themselves in that position - going ten years back in time. Here the purpose is 

to sensitize students to spatial and temporal variations.

3. The next step would be to draw students’ attention to the willing suspension of 

disbelief. Where do we have to believe what we see/ read without 

questioning? Again examples from movies and stories (2001 A Space 

Odyssey, 10,000 B.C., Stories from Ramayana, Mahabharata, etc.) can be 

cited. This will generate interest, curiosity among students and they will start 

discussing films they have seen and stories they have read.

4. Students can be asked to represent Gaitonde’s journey through a flow chart? 

Show the movement in space (Pune to Bombay, Bombay to Pune, etc) and 

time, or read each section of the story and draw a graph with ‘time’ on the Y- 

axis and ‘space’ on the X-axis. This can be done through group or pair work 

following which students can attempt to explain the narrative with reference to 

their chart or graph (to be oral).

5. The teacher can mark those moments in the text where ambiguity exists and 

encourage students to respond to such ambiguous moments. This is a very 

good opportunity for both the teacher and students to engage in discussion. 

The teacher should refrain from imposing his/her view, but the same can be 

given at the end of the discussion.

6. The strategy explained here also works for the lesson, “The Third Level” in 
Vistas.

Exploration
Any literary discourse charts a two-fold path. For the sake of convenience, one 

can chart this path either on the spatial or on the temporal planes. A rough sketch of 

this can be graphically represented in this way :

Y
A

Temporal 
(the time-scale)

Spatial (the space- 
time)
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A narrative (discourse) has to chart either of these two paths with different 

emphasis. A discourse, which lays more stress on ‘space’ will experiment with the 

spatial realm. For instance, Dicken’s Great Expectations moves from the rural to 

urban landscape. The time-scale is also important for, the readers compare a young 

Pip in the opening scene of the novel - adolescence in Miss Havisham’s - Sarah’s 

house - adult in London.

A highly successful literary discourse will aim at a harmonious balance of 

these two ‘movements’. ‘Magic Realism’ as a tradition in the fictional genre, 

deliberately tries to overlap these two movements. One should remember that this is a 

primary characteristic of myths and folk - narratives. These are characterized by an 

insistence on the spatial realm and a deliberate describing of the temporal scale. 

Thus, where did an event take place becomes more crucial than when. Most of the 

tales in this genre are characterized by the very opening of the narrative itself; for 

instance, Tong ago’, ‘many years ago’ and so on. But the locale is made very clear 

and specific. For instance, Ayodhya, Kurukshetra, Sri Lanka and so on.

In Jayant Narlikar’s short story, there is an attempt to deliberately obscure the 

two scales, the temporal and the spatial, by shifting the narrative. This can be 

pictorially represented by the following diagram :

Time Scale ▲

Pune Bombay

Space Scale

Prof Gaintonde, is traveling in Jigamata Express to Bombay, but he is in a 

different world, which is indicated by the line, “That is, assuming that in this world 

there existed someone called Rajendra Deshpande” (60). It means he has left a
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similar world (present time) where he had known someone called Rajendra 

Deshpande. Also, in the alternative world, he has traveled backwards in time (after 

1857, but before 1900) and that is indicated by references to the British Rule at 

Victoria Terminus. In this other world, the British Rule is continuing unlike the world 

he has left where he is known as Prof.Gaintonde.

Make a mental note of the entry and exit points to the different worlds in the 

story. Do you find them credible? Also, do you think that Prof.Gaitonde the 

same as Gangadharpant? What could be the rationale behind the obvious play 

with the names.

The India that is described is the one before partition, as there is easy passage 

to Lahore and Peshawar—“[. . .] he was able to get some flavour of life in this India 

that was so different” (61). During his journey, Prof. Gaitonde is thinking of browsing 

through history books as soon as he reaches Bombay. When he emerges from the 

station, he witnesses a different state of affairs (historically) from what he had known 

in history books in the world he has left.

Note that Prof. Gaitonde has not left behind one India and entered another, 

but he has been propelled into another India where the history is different and is 

many years behind in time. This is made clear when he enquires at the reception 

counter for Mr. Vinay Gaitonde. At the library he is reading his five volumes and 

notices that the change in the course of historical accounts is indicated not in history 

books, but in the Bakhar, which he often used to consult for personal enjoyment. 

When he speaks to Rajendra on pg 65, he is back in the world (for convenience you 

can call it India 1) from where he was propelled, but has carried a vital proof of the 

Bakhar he found in the other world (India 2) into which he had entered after his 

collision with the truck in India 1. This experience is named as “a catastrophe 

experience” and is explained scientifically by Rajendra in pg 67&68. As per the 

theory, the bifurcation of one world into the other happened in the battle of the 

Panipat and two Indias with two different histories emerged, and the evidence is 

found in the two Bakhars found in two different India. In one the Maratha king was 

hit by the bullet, and thus gave a chance to the British to expand; in the other, he
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escaped a narrow death and made the British wind up their company in India. There 

may be “many more different worlds arising out of bifurcations at different points of 

time” (68). If the scientific theory is well explained, then it is easy for students to 

understand the theory behind the story. The theory of alternative worlds emerging at 

different points of time due to bifurcation can be represented through the graph as 

follows:

Review of Main Points
1. There is an attempt in this story to draw attention to the shift in time and 

spatial sequences in a narrative. Note that the time frame remains 

constant.

2. The writer tries to bring in a scientific theory to lend authenticity to the 

narrative.

3. Graphs used to represent time/space in the narrative help in understanding 

the variations or shifts in these dimensions.

Section B
Overview

The two poems chosen for discussion “Father to Son” and “A Photograph,” 

both of which deal with parent-child relationship from different perspectives, are 

taken from Hornbill, textbook in English for Class XI .An attempt is made in this 

section to explore the various dimensions of human experience through getting 

students to draw upon their own experiences.
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Some Suggestions for Transacting the Poems

As a pre-reading activity, the teacher can generate a discussion on how 

students relate to their parents. The focus could be on:

1. Aspects of their lives/interests that parents are not able to share.

2. What are they dependent on their parents for?

3. Ideas and values they share with their parents.

In the course of the discussion the teacher can draw their attention to the feelings and 

emotions they experience vis a vis parents. The discussion could begin with the 

reading of a few lines from Khalil Gibran’s The Prophet on children:

They come through you but not from you,
And though they are with you, yet they belong not to you.
You may give them your love but not your thoughts.
For they have their own thoughts.
You may house their bodies but not their souls,
For their souls dwell in the house of tomorrow, which you cannot visit, not even in 
your dreams.
You may strive to be like them, but seek not to make them like you.
For life goes not backwards nor tarries with yesterday.

The poem “Father to Son” by Elizabeth Jennings is about mixed emotions of a 

father who feels estranged from his son, and this is conveyed in the first few lines of 

the poem:

I do not understand this child
Though we have lived together now
In the same house for years

The child referred to is not a child anymore. So, the teacher can ask the 

students to guess the age of the child, and when the separation referred to in the lines 

quoted occurred.

The attempt to rebuild the relationship begins with self-doubt and self

questioning in the father:

Yet have I killed
The seed I spent or sown it where 
The land is his and none of mine?

Here the teacher has to draw attention to the concepts these lines convey: of 

children as seeds sown, to be harvested. The term “seed spent” can also be related to 

the generally held concept of children as investment. The father seems to be
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wondering if all his efforts have been in vain in the sense that he cannot reap the 

benefits. This mood is followed quickly by one of bewilderment arising out of the 

sense that they are strangers under the same roof. Even though bom of him and 

fashioned after him, his son is a separate entity with whom he shares nothing.

These shifts in mood need to be the focus of discussion with the teacher getting students 

to read the lines and deliberate on them—individual experiences can be shared here.

The third stanza is structured around the parallel concepts of the Biblical 

Prodigal Son and the modem quest for identity. The Prodigal Son suggests straying 

away from the path, seeking forgiveness, and returning to the fold and hence, conveys 

conflict and its resolution. In a sense it is a movement towards the father. Carving out 

a separate identity suggests severing of ties and separation and therefore, moving 

away. So, the father in the poem would prefer a prodigal son to witnessing, “him 

make and move his world” (establish his own identity). The story of the Prodigal Son 

can be narrated to the students to stimulate a discussion on the emotions of the father 

and the son. The teacher must exploit the story in order to get the students to reflect 

on the theme of rebellion, repentance, generosity and forgiveness. The discussion can 

then highlight the manner in which the Prodigal Son represents a son’s return to the 

world of the father whereas the concept of a separate identity suggests a moving away 

to a world to which the father cannot belong.

The first three stanzas reflect the father’s anguish and his desire to change the 

situation. For the first time in the fourth stanza, he acknowledges his son’s attempt to 

bridge the distance. In spite of being compelled to live together and share the same 

physical space, there is lack of communication: “He speaks: I cannot understand.” 

The father cannot understand why his grief has turned into anger. Here students could 

be asked to talk about who he is angry with—himself, his son or the situation. The last 

two lines express the futility of any attempt to reach out to each other:

We each put out an empty hand,
Longing for something to forgive.
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There is a sense of being trapped in a situation from where there is no escape. 

Each is striving to relate to the other, but there is nothing tangible like in the case of 

the Prodigal Son where the conflict gets resolved through forgiveness.

The teacher could ask the opinion of students as to who is responsible for such a 
situation.

The poem “A Photograph” by Shirley Toulson also explores a parent-child 

relationship, but from a daughter’s perspective. A similar sense of grief and loss are 

felt here, not because of estrangement due to emotional differences but because of 

time and death. As pre-reading activity, the class can discuss why people take 

photographs, preserve and view them. The relationship between changes wrought by 

time and a moment captured in time by a photograph can be discussed. This provides 

a point of entry to the poem that deals with a daughter looking at the photograph of 

the mother as a young girl and remembering a shared moment. There is a sense of 

time moving backwards through nostalgia for the past as captured in the photograph. 

The photograph, like a piece of art, is a brave yet futile attempt on the part of human 

beings to capture time. This is juxtaposed with life, which is transient. The loss 

reflected in the mother’s wry laughter at the way they were dressed for the beach is 

echoed by her daughter’s sense of loss in remembering her mother’s laughter:

The sea holiday
was her past, mine is her laughter. Both wry
With the laboured ease of loss.

Students should be made to reflect upon the word “wry” and understand its 

significance in relation to the oxymoron “laboured ease.”

An oxymoron is a paradoxical figure of speech, which brings together words 
that seem opposite in their meanings for the purpose of highlighting or 
sharpening the effect.

The attempt here is to show the pathos present in the effort to laugh at the loss 

of something precious: for the mother it was her carefree girlhood, for the daughter it 

is the presence of her mother.
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While the other poem concludes on a sense of hopelessness born of the futility 

of efforts, this poem ends on a note of finality—the irrevocable nature of time and 

death.

Instead of dealing with the poem in its entirety by starting with the first line, 

the teacher can get students to read “The Photograph” so as to compare it with “Father 

to Son.” In reading the poems they can focus on finding answers to the following 

questions:

1. Whose voice do you hear in this poem? Is it different from that of the earlier 

poem, “Father to Son?”

2. Is the person sad, happy, angry, or reflective? What causes these emotions in 

both the poems?

3. How is the sense of loss felt by the speaker in “A Photograph” different from 

that in “Father to Son?”

4. How do the two poems end?

Conclusion
The teacher in becoming a mediator generates the kind of dialogic reading and 

narrative reflection, which encourages students to draw upon their own, lives in order 

to understand texts including ambiguities or gaps that may exist within the framework 

of the text. As students work together in negotiating meaning they learn to listen and 

talk to each other developing a more reflective stance towards learning.

* * * * *
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III. SOCIAL ISSUES AND THE LITERARY TEXT

Overview

Stories and poems included in a language textbook are meant to serve the dual 

purpose of entertaining and educating students. As a source of pleasure, these texts 

help create a culture of reading besides advancing ideas and values sometimes in an 

indirect and symbolic form. The pleasure principle evoked through the use of 

beautiful and aesthetic imagery is replaced in some writings by images which are 

intended to provoke and challenge readers to reflect critically on social issues. ‘Lost 

Spring’ by Anees Jung, ‘A Roadside Stand’ by Robert Frost, and ‘An Elementary 

school Classroom in a Slum’ by Stephen Spender from ‘Flamingo ’ which talk about 

social justice and the inequality meted out to the less privileged members of the 

society confront the reader with hard hitting images. These texts can be discussed in a 

classroom not merely to understand the writer’s perspective but to promote diversity 

of interpretations which cut across hackneyed and typical responses.

The section below examines these texts and attempts to generate discussion to 

help ‘children to see social issues from different perspectives and understand how 

such issues are connected to their lives.’ (NCF 2005). The term ‘Critical Pedagogy’ is 

used for the mode of transacting texts wherein students respond not just as literary 

critics but as politically aware members of a community.

Exploring social issues in the classroom

Before reading the poem, A Roadside Stand, students could be asked to think 

of the kinds of segregations they have noticed around them -caste, class, race, gender 

etc. The focus should be economic disparity as seen in the divide between city vs. 

country.

The meaning of these texts should emerge through a dialogue between 

teachers and students where they both learn about the issues they mutually face and 

students are encouraged to find their own voices and their own capacity for action.
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The poem can be read and the students’ attention drawn to specific lines. 

Students can be encouraged to generate their own questions. Alternatively the teacher 

can focus their attention on issues raised by asking, ‘Who does the speaker identify 

with?’

The poet identifies himself with the farming community. At the very outset is 

a reference to a road side stand put up outside an old house. The purpose for which it 

is set up is clearly pointed out. According to the poet the roadside stand docs not ask 

for charity, but stakes claim to the money that the city people have:

“It would not be fair to say for a dole of bread,

But for some of the money, the cash, whose flow supports 

The flower of cities from sinking and withering faint.”

Instead of sympathizing with the aspirations for a better life that the 

roadside stand stood for, the city people who drove past in their “polished” vehicles 

felt annoyed that the beauty of the scene was marred by the stand. They do not even 

pause in order to discover what the stand offers. Although the dominant voice is that 

of the poet, we sense the undertone of the feelings of the country folk, which is 

reported by the poet. The following lines convey their attempts to preserve their self- 

respect.

“You have the money, but if you want to be mean 

Why keep you money (this crossly) and go along”

Hence the poet distances himself from the callous dismissal of the stand as an 

ugly sight, to explain his own response to it. He identifies himself with the fanning 

community when he says “we” thereby personalizing the experience. He empathises 
with the aspirations of this community in wanting to actually experience the feel of 

money in their hands, which they believe will expand their horizon. The farmers want 

the life depicted by moving pictures and promised by politicians.

Here the teacher can ask students to reflect on the movies they watch and 

what kind of life do they depict.
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In the second stanza the poet enlarges on the theme of exploitation. The 

fanners are being exploited by those who pretend to be “good-doers”. The use of the

term greedy to describe “good doers” could become the focus of discussion. The 

phrases “beneficent beasts of prey” and “swarm over their lives” could also be 

understood in the light of the discussion. Some of the questions which could be 

asked by the teacher in discussing this stanza are

1. Who is referred to as ‘pitiful kin’ and why? (to understand the poet’s 

sense of identification).

2. How are the farmers exploited?

3. What does the term ‘sleep’ convey? [Sleep here conveys remaining in 

ignorance by making than accept charity, which will make them lazy, 

dependent and passive. This form of exploitation is not new, it is an 

‘ancient way’].

The sense of identification deepens in the third stanza, as the poet describes 

his almost unbearable anguish at the futility of the aspirations as symbolized by the 

roadside stand. Not a single car stops to enquire about what is being sold.

In the last stanza the poet is expressing the constant sense of frustration felt by 

the country folk who have failed to get money or profit or privileges in tangible terms. 

In an extreme frustration (because of the thwarted hopes of the country folk) the poet 

toys with the idea of putting an end to their pain. [Here the teacher can ask: How 

can the poet bring the pain to an end? Does he wish to destroy them?] After that 

moment passes, the poet, in seeking relief from the pain, he is experiencing, asks for 

help. The last two lines are addressed to someone who is referred to as “you”. [The 

class can discuss who is “you” here? The students could suggest what kind of 

relief the poet wants].

After a discussion of the thematic content of the poem, some questions 

could be raised to get students to reflect on issues such as economic disparity, 

political ideology and social injustice.
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Is the poet suggesting that the countryside (villages) should become cities? 

If not, what would help the country folk (villagers) feel that they also have an 

opportunity to a better life?

Two other pieces included in ‘Flamingo’ deal with the themes of social 

injustice and exploitation but through different techniques and forms. These could be 

discussed in relation to each other. In “Roadside Stand', the stand is the dominant 

symbol which conveys meanings at two levels: On the one hand it stands for the 

aspirations of the country folk; on the other, it is used to provoke a callous response 

from the privileged city dwellers.

In “An Elementary School Classroom in a Slum", the poet makes use of 

contrasting images to bring out the differences between the actual condition of the 

slum children and the promises that a capitalist government holds out.

The opening stanza provides a clear, dreary depiction of the slum children in 

their classrooms. The second stanza describes the contents of the classroom which is 

made up of donations given by the privileged sections of society. The world that is 

depicted by these gifts which include Shakespeare’s head, paintings of cities and 

idyllic scenes and the map of the world is in sharp contrast to not merely the dingy 

wall on which they are hung, but to the narrow cramped spaces which the children 

occupy. The poet is of the opinion that these scenes which promise a better world 

will provoke the underprivileged children to a life of crime in order to gain access to 

that world.

“Surely, Shakespeare is wicked, the map a bad example,

With ships and sun and love tempting them to steal”

The teacher can encourage students to discuss the above perspective of 
the poet by asking them whether exposing slum children to a better way of life 

will necessarily lead to crime or serve to inspire them.

To some extent, this poem (in 2nd and 3rd stanzas) echoes the cynicism of the 

previous poem about the motives of ‘good-doers’. Here the poet seems to feel that 

there is a deliberate design implicit in the kind of gifts which arouse aspirations that

26



cannot be fulfilled in the given situation (except through resorting to foul means). 

However, in the last stanza, cynicism is replaced by hope with the poet urging people 

in authority to transform mere temptations into real opportunities for these children to 

discover and own the world as portrayed through the donations.

The teacher can make students express their opinions on what could these 

opportunities be.

The “Lost Spring’ by Anees Jung explores the vicious circle of poverty and 

exploitation of which children are the worst victims. The “Spring” in the title refers 

to all the fresh, tender, spontaneous feelings of joy associated with childhood, which 

is lost through eking out a livelihood in industries hazardous to health.

The class can begin with a discussion of students’ own experiences with 

children engaged in various jobs. They can be asked to reflect on how their lives are 

different from those of these children.

The “Lost Spring” consists of two case studies of which Saheb and Mukesh 

are the central characters. The focus of the reading should be on the conditions in 

which these two boys live and work. Students, as critical members of society, can 

analyse the text to see whether in comparison with them, these children have 

received equal/ unequal treatment. What causes this inequality in society and 

whether any solutions exist can be discussed. The text can be analysed to see 

whether the writer proposes any solutions.

Conclusion

These texts can thus be discussed in a classroom not merely to understand the 

writer’s perspective but to promote diversity of interpretations which cut across 

hackneyed and typical responses
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IV. EVALUATION AND ASSESSMENT OF LANGUAGE

Overview

Evaluation is an integral part of the teaching-learning process. Many decisions 

need to be taken everyday by teachers and educators based on evaluation results. 

Concepts associated with evaluation, that include testing, measurement, assessment 

and evaluation are often confused. Since evaluation is inevitable in the education 

system at all stages, it is useful for teachers to be clear about various concepts 

associated with evaluation. This unit explores these concepts with reference to the 

teaching of English at the finishing stages of school education.

Testing: This is a systemic procedure which examines how well an individual 

performs in comparison with others on a given task.

Measurement: The process of obtaining a numerical description of the degree to 

which an individual possesses a particular characteristic. Measurement answers the 

question, “How much ?” When we ascribe a certain score to a work submitted by a 

student for example 8 marks out of a total of 10 marks on a composition, that is 

measurement. Thus, test is used to gather information. That information is presented 

in the form of measurement. That measurement is then used to make evaluation.

Assessment: This is carried out to find out how well an individual performs and 

includes traditional paper and pencil tests, extended responses (e.g. essays) and 

performance of authentic tasks (e.g. report writing). The term ‘assessment’ is often 

used in the same sense as is ‘evaluation’.

Evaluation: The concept of evaluation has a wider meaning and refers to the 

judgement that is made based on assessing, testing and measuring with the view to 

bringing about qualitative improvement. Evaluation presupposes a set of objectives 

and implies a critical assessment of the educative process and its outcome in the light
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of stated objectives. A teacher can evaluate the progress of a student with respect to 

language competencies by looking at her scores on class I unit test, performance in 

classroom activities, projects I essays and other language learning tasks carried out 

during the process of learning a target language. The importance of Continuous and 

Comprehensive Evaluation (CCE) as complementary to a Board Examination has 

been emphasized in the position paper of National Focus Group on Examination 

Reforms (Ref. Appendix 2 of the report).

Language and Assessment: The language textbooks are a means to an end, that of 

developing grade level competencies. Evaluation of the extent to which these 

competencies have been achieved requires the use of material and texts outside the 

textbook since a textbook based test essentially assesses recall of information. If 

questions based on the text have to be included, these should be different from those 

already discussed in the class and test abilities such as reflective thinking and 

written expression. Traditionally there is an emphasis at all levels and particularly in 

grades X and XII on summative evaluation since performance in school finals is the 

key to admission to professional courses.

Summative Evaluation

Summative evaluation typically comes at the end of a course 
(or unit) of instruction. It is designed to determine the extent to which 
the instructional objectives have been achieved and used primarily for 
assigning course grades or certifying pupil mastery of the intended 
learning objectives.

The essential characteristic of summative evaluation is that a 
judgement is made about the effectiveness of learning or instruction 
after the learning or instruction has taken place.

Source: Evaluation in Schools: A Training Package (2004), RIE, Mysore.
Dr. Manjula P. Rao and Dr. Anil Kumar.

David Honsborough who was a well known English teacher, researcher and 

material producer who worked in India all through his life felt that the present system 

of the end of the school term examination with its emphasis on rote learning was an 

enormous burden on the students. To quote David Honsborough, “Evaluation has 

been one of the most important forces in the gradual degeneration of all school
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education over the last thirty years. Evaluation with its craze for more and more 

objectivity in making, with its endless desire to ensure that children fill their tender 

minds with numerous snippets of supremely useless information (who built Suez 

Canal . . .) has reduced education to a kind of gigantic and crazy quiz program, where 

the winner gets a free ticket to heaven via the IAS and the rankers get ticket to 

purgatory via the IITs and top executive posts; the others, without ranks, can work, 

but go neither to heaven nor to purgatory.

The examinations conducted by the board of school education at the end of a 

school term test content I knowledge acquisition based on rote memorization rather 

than language acquisition. If students have to be certified as proficient users of 

language they must be tested for linguistic control, the ability to use socio-linguistic 

rules, to write language fluently and speak appropriately in all real life contexts. This 

can be tested even as instruction is taking place and is called formative evaluation.

Formative Evaluation

The evaluation activities undertaken during the instruction is 
called formative evaluation. Formative evaluation is an ongoing 
classroom process that keeps students and teachers informed of 
student’s progress towards achievement of learning objectives. Thus, it 
is in built in the teaching and learning process.

Formative evaluation is used to monitor learning progress 
during instruction. Its purpose is to improve instruction and students’ 
learning. It provides continuous feedback to both students and teacher 
concerning learning successes and failures. Feedback to students 
provides reinforcement of successful learning and identifies the 
specific learning errors that are in need of correction. Feedback to the 
teacher provides information for modifying instruction and for 
prescribing group and individual remedial work.

Source: Evaluation in Schools: A Training Package (2004), RIE, Mysore.
Dr. Manjula P. Rao and Dr. Anil Kumar.

Continuous and Comprehensive Evaluation

With the view to overcoming shortcomings of the examinations conducted by 

the board of school education, Continuous and Comprehensive Evaluation (CCE) has 

been introduced in many school systems. This school based assessment is carried out 

with the view to charting the progress of students over the course of the academic
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year in order to make judgements about learner’s level of skill knowledge 

(competence). This could be done for assessing students at the beginning of 

instruction (placement evaluation), for diagnostic purposes (diagnostic evaluation) 

and to help teachers to judge their own instructional effectiveness besides certifying 

students achievement in terms of assessment objectives.

Placement Evaluation

The evaluation activities undertaken before the instruction is 
called placement evaluation. Placement evaluation is concerned with 
student’s entry behaviours. As teachers you would be interested in 
knowing the previous knowledge possessed by the student before you 
begin the instruction. Thus, placement evaluation focuses on questions 
like: Does the student possess the knowledge and skills required to 
begin the planned instruction ? To what extent has the student already 
mastered the objectives of the planned instruction ? This type of 
evaluation provides you an idea of the weakness and strength of the 
student’s learning before you start the instruction.

Diagnostic Evaluation

A diagnostic evaluation is designed to locate the particular 
source of a student’s difficulties in learning, especially in school 
subjects, thus providing clues to what further measures of instruction, 
guidance or study are needed. It is concerned with the persistent or 
recurring learning difficulties with respect to conceptual 
understanding, process of learning a subject. A diagnostic evaluation is 
used for diagnosing the problems through carefully prepared diagnostic 
tests as well as observational techniques.

Source: Evaluation in Schools: A Training Package (2004), RIE, Mysore.
Dr. Manjula P. Rao and Dr. Anil Kumar.

CCE views evaluation as an ‘ongoing process’ rather than a test of an ‘end 

product’. It includes assessment of students readiness to learn (placement evaluation), 

assessment during the instructional process using multiple techniques of evaluation 

(formative evaluation) and the assessment of performance done at the end of unit I 

term using criterion-referenced tests and employing multiple techniques of 

evaluation.
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Criterion-Referenced Evaluation

A criterion-referenced test is deliberately constructed to assess 
a student’s performance level with respect to a well-defined domain of 
objectives. Popham (1969) defined criterion-referenced measurement 
as ‘those, which are used to ascertain a student’s status with respect to 
some criterion, i.e. performance standard. It is because, the student is 
compared with some established criterion, rather than other students, 
that these measures are described as criterion-referenced. The meaning 
of an individual score is not dependent on comparison with other 
students. We want to know what the individual can do and not how 
much he stands in comparison to others.

Source: Evaluation in Schools: A Training Package (2004), RIE, Mysore, 
Dr. Manjula P. Rao and Dr. Anil Kumar.

A criterion-referenced test after teaching the first unit of Flamingo, The Last 

Lesson, would test students’ ability with respect to the following criteria: ability to 

write functionally e.g. bulletin, produce argumentative writing, narrate subjective 

experience. (This is an example of what might be included in a criterion-referenced 

test and is not prescriptive.)

CCE includes assessment that is a continual ‘taking stock’ that teachers 

engage in by paying first hand observational attention to students during the ongoing 

course of instruction. This kind of formative assessment which occurs as a part of 

instructional learning activity is called Proximal Formative Assessment. For this 

assessment to be possible the learning goals must be clearly defined and instructional 

activity targeted at attaining goals. Continuous shared assessment (teacher-learner, 

peer assessment) and self assessment are essential for providing evidence of learning 

uptake.
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Peer Assessment

Peer assessment can be defined as the assessment of students, or their work, 
by other students. This can be used as a formative assessment method to provide 
helpful and developmental feedback to peers and subsequently to the teacher. This 
method is used to achieve the following:
• To increases the sense of involvement and ownership of the assessment process, 

which can improve their motivation and understanding of the assessment process.
• To make the students autonomous learners and enable them to judge the quality of 

their own work for themselves - peer assessing helps them become more critical 
of their own work.

• To link assessment and learning more closely together so that students are 
encouraged to monitor the successes and weaknesses in their learning and are 
more able to engage in a discussion about the quality of their work with tutors.

• To practise the key skills of evaluation and judgement together with the advanced 
communication skills needed to give constructive feedback.

• To deepen learning.
In short, peer assessment is a way of assessing the process of learning in 

formative stages especially, in the context of second / foreign language learning.

Self Assessment

Self assessment refers to appraisal of students’ own abilities in the classroom.
It is a process where students are involved in and are responsible for assessing their 
own piece of work. It encourages students to become independent learners and can 
increase their motivation.

Self assessment may:
• be used to help develop in students the ability to examine and think critically 

about their learning.
• help students to determine what criteria should be used in judging their work and 

to apply these objectively to their own work in order to facilitate their continuing 
learning.

• be undertaken as part of the assessment requirements of a course or as an exercise 
within the course’s requirements.

Research has demonstrated that high-performing learners do the following:
• Self-monitor
• Self-correct
• Use feedback from peers to guide their learning process.

Both self and peer assessment seem to have similar benefits as they encourage 

the students to be active learners.
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Proximal Formative Evaluation in Argumentative Writing

• Teacher explains how to present an argument in whole class mode. (Suggestion 

about how this might be attempted is given below)

• Students work in small groups to discus how to put together an argument on a 

topic. (For topic refer to the task suggested under ‘Writing’ on page 11 of 

Flamingo. Alternatively current issues or issues on which students express interest 

can be chosen.)

• Students discuss and note down points using teacher’s model as a scaffold and a 

reference point for peer and self-assessment.

• The teacher monitors group interactions and provides formative assessment 

feedback.

The first three paragraphs of Freedom and Discipline by J. Krishnamurti,

Kaleidoscope, p. 28 can be discussed to show how an argument is presented in 

writing. To be successful, argumentative writing has the following three purposes.

• To inform-. The text cited speaks about the concept of discipline in the context of 

freedom.

The problem of discipline is really quite complex, because most of us 
think that through some form of discipline we shall eventually have 
freedom. Discipline is the cultivation of resistance, is it not ? By 
resisting, by building a barrier within ourselves against something 
which we consider wrong, we think we shall be more capable of 
understanding and of being free to live fully; but that is not a fact, is it? 
The more you resist or struggle against something, the less you 
comprehend it. Surely, it is only when there is freedom, real freedom 
to think, to discover — that you can find out anything.

• To persuade and influence others-. The argument next attempts to persuade the 

reader that freedom cannot exists when discipline is imposed.

But freedom obviously cannot exist in a frame. And most of us live in 
a frame, in a world enclosed by ideas, do we not? For instance, you are 
told by your parents and your teachers what is right and what is wrong, 
what is bad and what is beneficial. You know what people say, what 
the priest says, what tradition says, and what you have learned in 
school. All this forms a kind of enclosure within which you live; and, 
living in that enclosure, you say you are free. Are you? Can a man ever 
be free as long as he lives in a prison?
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• To interact'. The writer then extends a personal viewpoint in suggesting that each 

individual must discover freedom on his own.

So, one has to break down the prison walls of tradition, and find out for 
oneself what is real, what is true. One has to experiment and discover 
on one’s own, and not merely follow somebody, however good, 
however noble and exciting that person may be, and however happy 
one may feel in his presence. What has significance is to be able to 
examine and not just accept all the values created by tradition, all the 
things that people have said are good, beneficial, worthwhile. The 
moment you accept, you begin to conform, to imitate; and conforming, 
imitating, following, can never make one free and happy.

Portfolio Assessment

All traditional methods of evaluation are limited to assessment of students’ 

performance at specific points of time on a criterion-based test. The students’ 

performance then gets interpreted in terms of how well he / she performs in 

comparison with others of a group (class, school, state, etc.). Such an assessment is 

product based as it fails to provide process - based evidence of teaching and learning. 

Moreover there is an expectation that all students of a group must achieve targets. In 

such a situation students, under pressure to perform experience tension and frustration 

as do teachers who are unable to get them to attain desired targets. ‘Portfolio 

assessment’ provides a viable alternative and also helps the cause of CCE as it 

provides a more complete picture of students’ ability, effort and progress across a 

school term. Since it allows for self-pacing of learning, it permits students to have a 

greater voice in their language learning process.

Portfolio assessment helps the teacher to capture the learner’s use of the target 

language in many ways. It informs both the learner and teacher about the progress of 

the learner not only with respect to the language skills acquired but the process of 

acquisition of these skills. By studying both the draft and the end product of writings 

it is possible to study the development of writing skills and the areas in which further 

practice would help home writing.

In both Hornbill and Flamingo, each unit carries several activities for 

developing reading comprehension producing written response to reading,
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understanding grammar in context, practising the writing of different genres all of 

which can form a part of the students’ portfolio. Students’ oral I aural abilities when 

talking about the text, participating in role-play, etc. can be captured through the use 

of multimedia such as audio tapes, video tapes or computers. This will provide 

teachers and parents evidence of their students’ I children’s learning process over time 

and help students regularly examine their learning strategies as well.

Students and teachers can initially negotiate the following questions.

• What should be placed in the portfolio ?

• How often should materials be added to the portfolio ?

• Who keeps the portfolio ?

• How can the portfolio be used towards assessment at quarterly, mid term and 

wherever possible end of the term assessment ?

Students can be encouraged to select samples from their working portfolios 

that represent their academic growth once the content of portfolios to be submitted for 

term assessment is agreed upon.

Evaluation criteria in terms of yardstick for the assessment of each specified 

tasks should be made known in advance. Ratings on individual entries or the portfolio 

as a whole must be followed by the teacher towards the whole class in order to ensure 
the reliability of such an assessment.

Conclusion

Multiple assessment methods provide a broad and extensive picture of a 

student’s language development and attainment of skills. The traditional written test is 

useful to judge achievement for ranking purposes but does not provide insights into 

the actual deficit in learning and further inputs necessitated to facilitate students’ 

progress over time. Since it is proficiency in the use of language rather than scores on 

a mark sheet which are a measure of learners’ competence, methods of assessment of 

language must be continuous, formative and diagnostic reflecting diversity and 

variation of learners’ language skills in different situations and for different purposes.
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V. TEACHING GRAMMAR

Overview
The teaching of grammar through the traditional, mechanical learning and 

practice of rules is found to have little effect on improving the language proficiency of 

students. Knowledge of how language operates in a given context helps students to 

hone existing language skills. This unit clarifies the concept of grammar in context 

and explains how the grammar of a language can be learnt when students are focusing 

on meaning rather than the form of a language.

Traditional Grammar
Grammar is an essential component of any organized English language course 

in our schools and an overwhelming majority of teachers, including teachers of other 

subject areas, endorse its usefulness and accord it the status of a positive aid to 

language teaching/leaming programmes. When asked whether they learnt their first 

language with or without the help of formal grammar, they are both surprised and 

amused by the naivety of the question and, if pressed further for an answer, don’t 

hesitate to hold forth on the irrelevance of grammar in learning one’s mother tongue. 

However, in teaching and learning English, by common consent, grammar is 

invariably found to be of prime utility and practical importance.

The traditional teaching of grammar chiefly consists in defining parts of 

speech and explaining grammatical categories without reference to language in actual 

use. Controlled mechanical practice that follows each definition and explanation is 

performed without cheer. The grammar lesson yields a stock of mostly unusable 

words and phrases and technical terminology but fails to enable learners to use 

language to express themselves in real life situations.

It is not uncommon to come across teachers who are conversant with all the 

rules of grammar but are not effective users of the language. Conversely, there are 
many educated speakers of the language with little or no conscious knowledge of its 

grammar who use it expertly for personal and professional needs. Social science and
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science teachers in a good school where English is the medium of education generally 

belong to the latter category.

Grammar in context
Language teaching should aim at developing learners’ communicative abilities 

and prepare them for real life communication, oral and written, in the target language. 

Providing knowledge of grammar for its own sake cannot, therefore, serve as the main 

content of course materials. Emphasis should be laid on acquiring language through 

meaningful use without being unduly concerned with form and structure. Experience 

shows that there is no connection between knowing the grammar and using the 

language for meaningful oral and written composition. Grammar is learnt implicitly, 

like language itself, when the learner’s attention is away from language as a formal 

system of rules.

Implications of contextualization
Dealing with grammar items in appropriate contexts is likely to create a 

meaningful learning environment. Making learners aware of basic forms and 

presenting and practising grammar points in suitable contexts will facilitate the 

acquisition of language as a viable means of social and academic communication. 

Contextualizing grammar instruction provides many advantages and has significant 

pedagogical implications.

❖ At an advanced level of language education, drawing learners’ attention to 

grammatical structures in the study of authentic texts rather than composition 

of isolated sentences will enable them to see how a particular structure 

functions in real situations. The texts, which are there in the course book, will 

help learners become aware of the form and also notice its use and meaning.

❖ The texts also provide a good source of practice materials. They offer ready

made contexts for practising a language item in conjunction with other items 

and make for a productive learning environment. They bring practice exercises 

closer to real life communication unlike sets of unconnected sentences. 

Additionally, the practice and promotion of all language skills in an integrated 

manner becomes possible. In learning to recognize and use a particular item,
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learners are not only writing but also reading, listening ,speaking and thinking 

in peer groups.

❖ Meaningful contexts will be found more interesting than isolated sentences in 

so far as they provide opportunities of expressing opinions, offering 

comments, agreeing or disagreeing in attempts at meaning making. Learners’ 

attention will not be focused on a given structure but will extend over larger 

chunks of the discourse and its features in an attempt to arrive at meaning. 

Thus learner participation and involvement will be ensured and emphasized in 

discovering new features of the text at their own initiative. In the process, one 

hopes, they will learn the language and its grammar in a cheerful manner.

Two Examples

1. (a) Here is an excerpt from Catcher in the Rye by J D Salinger (quoted in 

‘Teaching and Learning English’, Tickoo M L, Orient Longman, 2003: 

183). Read it and notice the use of ‘used to’ and ‘would’ to show habitual 

actions in the past.

When she was a tiny little kid, I and Alice used to take ........Old Phoebe

went with us (to the park ..... especially on Sundays.) She’d__ wear white

gloves and walk right between us, like a lady and all. And when Alice and I 

were having some conversation about things in general, old Phoebe’d_ be 

listening; sometimes you’d_ forget she was around, because she was such a 

little kid, but she’d_ let you know. She’d_interrupt you all the time. She’d 

give Alice or I a push or something and say ‘who? Who said that? Bobby or 

the lady?’ And we’d_tell her who said it and she’d_say, ‘oh’ and go right on 

listening and all.

(b) Here is another excerpt to show the use of passive voice in natural 

contexts. Read it.
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Well, Granny hired some labourers to empty the lily pond and round up as 

many frogs as they could. They were put into baskets and taken to some 
mysterious destination.

‘Perhaps they have been exported to China’, I mused, ‘or even to France. 

They eat frogs there, don’t they?’

‘Only the legs,’ said Granny.

But they hadn’t been exported. The khansama told me that the baskets had 

been opened and dumped near a pond behind the railway station and, before 

long, they were all over the station waiting rooms and platforms, until the 

station master had a brilliant idea. He had the frogs rounded up by a number 

of street urchins who wanted to make a little pocket money; he then had 

them packed firmly into several well-ventilated boxes.

The crates were labelled, ‘To, Lucknow zoo - Attn: Superintendent Sahib,’ 

and dispatched as a free gift.

2. Very often early teaching of grammar begins with examples of sentence 

structure and patterns. Students are asked to write sentences using a given 

tense form in the hope that the point will be internalized. The result may often 

be the exact opposite of the desired goal for the simple reason that the teaching 

point has not grown from language in actual use. The following anecdote may 

clarify the point.

Present Imperfect

In a grammar class, learners were asked to write five sentences using present perfect 
tense. One boy, who had a special distaste for anything grammatical, wrote ' I have 

wrote a sentence'.

The teacher, looking at his composition, was visibly shaken and ordered him to 

stay back after school and write 'I have written a sentence ' fifty times so that he 

would never make that mistake again.

The boy obediently completed the task and left the following note for the teacher
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Dear Madam,

I wrote the sentence fifty times, and now have went home.

Yours faithfully

Food for thought

Whether grammar is easy or difficult, useful or wasteful, interesting or 

sickening in language learning is not an easy question to answer. Reflect on the 

question at leisure. In the meantime, go through the following research report that 

appeared in the morning papers:

Even monkeys understand grammar

London: Not only mathematics, monkeys have a memory for grammar too, say 

researchers. A study on cotton-topped tamarin monkeys has shown that though the 

animals cannot communicate using language, they do posses some language skills that 

are linked to basic memory functions. Led by Ansger Endress at Harvard University, 

the study was aimed at determining whether a grammatical structure, called affixation 

is independent of language.

Affixation is addition of syllables, either at the beginning or at the end of a 

word, to modify its meaning. If affixation would prove to be independent of language, 

then it would suggest ways that kids might be learning grammatical structures.

The experts studied 14 cotton- topped tamarins which like all other non

human primates do not use language to communicate. They played nonsensical 

'words' that all had the same prefix.

The following morning, the animals were played a different set of entirely new 

words. They hypothesized that if the monkeys could recognize the prefix pattern they 

heard the day before, they would be more likely to look at the loudspeakers when they 

heard a word that violated the grammatical pattern.
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The team found the same result when they familiarised the monkeys with 

words that had suffixes, then mixed in a few prefixes. Endress said though the 

tamarins appeared to understand the prefix and suffix patterns that did not prove they 

have grammar. But it suggests that their memory is able to recognize certain linguistic 

patterns.

(From the Times of India, 
New Delhi, July 9 2009)
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