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SECTION 1: INTRODUCTION

It is no failure to fall short of realizing all that we might dream.
The failure is to fall short of dreaming all that we might realize.

-Dee Hock, VISA founder

1.1 Background

This Programme Evaluation of “Teacher Professional Development Practices (TPDP)” was

undertaken as a participatory evaluation by the Department of Elementary Education (DEE),

National Council of Educational Research and Training (NCERT), Regional Institute of Education

(NCERT), Mysore, and SSA, Andaman and Nicobar Islands and Chhattisgarh as a part of the Capacity

Building Programme of SSA – Technical Cooperation Fund in collaboration with State Council of

Educational Research and Training (SCERT), Chhattisgarh and State Institute of Education, Andaman

an Nicobar Islands, as major stakeholders in the Teacher Professional Development Practices. This

participatory evaluation had an evaluation team consisting not only of the faculty from the above

mentioned institutes and agencies but also had co-opted members from the SCERT, Delhi, and

GSCERT, Ahmedabad. Participatory evaluation for this project involved consulting with state level

functionaries in identifying appropriate evaluation questions, planning the evaluation design,

selecting appropriate measures and data collection methods and gathering and analyzing data. This

consultation with state functionaries was undertaken so that evaluation results would be useful at

the state level.

The objectives of the evaluation were twofold: (i) to build capacity of NCERT faculty and State

functionaries in the area of Programme Evaluation; and (ii) to evaluate the Teacher Professional

Development Practices in Andaman and Nicobar Islands and Chhattisgarh under SSA interventions

and initiatives. The study was assigned by the Ministry of Human Resource Development,

Government of India (GoI) within the context of Sarva Shiksha Abhiyan.

Operational Meaning of Teacher Professional Development

In any profession, the practitioners of that profession are expected to perform different roles and

discharge various functions requiring large number of competences. Professional development
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means the development a practitioner achieves in his abilities to perform the roles expected.

Therefore, as Glatthorn (1995) states, teacher professional development would refer to the

professional growth of a teacher which he/she acquires by way of increased experience and

examining his or her teaching systematically. Ganser (2000) suggests that such a development

includes both formal experiences like participation in workshops and teacher meetings, and informal

experiences such as reading professional publications, watching television documentaries related to

the academic discipline. For the purpose of this evaluation, the term professional development is

used to refer to “all the experiences received by teachers of government schools in the form of in-

service trainings and cluster level exposures to meetings and mentoring by the CRC and the BRC”. As

a practice, it would consist of the components - Planning and preparation, Implementation and

Evaluation, follow-up and feedback”.

It may be mentioned here that the usage is more akin to the term staff development as used by

Glatthorn (1995) which he has defined as “the provision of organized in-service programmes

designed to foster the growth of groups of teachers”.

1.1.1 The context

Since independence, India has encountered many perplexing problems, particularly in providing free

and compulsory quality education to all children of 6 to 14 years, a constitutional obligation. Keeping

in view the major issues and concerns in achieving this goal, the Government of India launched a

massive flagship programme, Sarva Shiksha Abhiyan (SSA) in a mission mode across the country. The

States have implemented various measures to address areas that contribute to enhancement of the

quality of elementary education. It has also been recommended in the report of 10th Joint Review

Mission (JRM) by Government of India for SSA that there is a need to ensure that the various

measures taken by the respective state governments are linked up together in a coherent

framework to provide clear and sustained guidance to state level practitioners to achieve

measurable improvement in the quality of the classroom processes and children’s achievement

levels.

1.1.2. Teacher Education in the Context of SSA

The Teacher Professional Development Practices (TPDP), consist largely of “short-duration, one-shot,

stand alone orientation programmes or workshops” on topics selected by the Department of

Education or the Agency responsible for planning TPDP. Such one-shot programmes did not make

much of a difference to the quality of school education due to their sporadic and decontextualized

nature. With a view to streamline and enhance the quality of teacher professional development
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practices, guidelines have been developed under the SSA and suggestions have been made in the

sub-missions and committees constituted by the SSA regarding the form and substatance of teacher

professional development practices. There have been several interventions in the area of teacher

professional development under SSA. States have evolved interventions drawing from the

recommendations and guidelines developed under the SSA.

SSA Sub-mission on “Teachers Training, Strengthening of academic support to institutions and

other aspects of quality improvement under SSA” 13th October 2009 New Delhi.

 Need for greater exposure and capacity-building of the mid-level (district/ block level)

academic and administrative personnel.

 Need to invest not only in the planning and monitoring stages, but to focus especially on the

implementation stage, by providing adequate on-site resource support

 It was suggested by the group that a major thrust should be placed across the board on ways

to enhance teacher effectiveness, in the form of a focused, goal-oriented, time-bound

mission that will ensure that a significant percentage of teachers’ capacity are built and

performance improved.

 The Block level should be a key unit for collecting needs assessment information, which

should then feed into the next round of teacher training.

 Evidence needs to be analysed of whether the issues in teacher training being reported over

the years are actually being addressed through concrete steps

Progress of Teacher Training under the Sarva Shiksha Abhiyan

The programme places great emphasis on building the capacity of teachers for teaching, through

regular training programmes. The Scheme provides for regular annual in-service training for up to

20 days per teacher. The SSA framework was recently amended with effect from 1-4-08 to give

more emphasis to practical classroom related teacher training by providing for a maximum of 10

days institutional training at BRCs level, and another 10 days specifically at cluster/school level in

order to ensure follow-up, peer learning and experience practical classroom transactions.

Salient features of the guidelines for annual in-service training under SSA (developed by National

Council for Educational Research & Training):

These guidelines in the name of “The Reflective Teacher” have been developed by NCERT in 2006,

though the first edition has been printed in Jan 2007. The key features are

1. It takes into account the ‘Constructivist’ approach, as advocated in NCF 2005.
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2. This means that the teacher should act as a ‘facilitator’, and should work towards creating a

variety of learning experiences in and out of the classroom that enable children to construct

knowledge from activities and experiences in day to day life. The teacher is not to be a

‘transmitter’ of knowledge to passive recipients (the children).

3. This approach requires teachers to be reflective, that is they need to become ‘mindful

enquirers’ into their own experiences, to guide children meaningfully.

4. The guidelines advocate a ‘split up’ model of in service training, in which 6-8 days training is

provided at the BRC/DIET level and 2 days training through actual observation of classroom

situations. Thereafter, teachers are expected to return to their school settings for 2-3

months, to try out the recommended methodologies and ideas. At the end of the training

programme, they once again return to the BRC/DIET for 2 days to share their experience and

reflect on the new ideas before they complete the training.

5. The guidelines recommend a formal training duration of 10 days, as evident from above.

6. In keeping with NCF 2005, the guidelines recommend training of teachers in areas such as

art and heritage crafts, health and physical education, work education and education for

peace, besides training in basic subjects like language, EVS and Mathematics.

7. The guidelines stress identification of training needs and development of appropriate

training modules through BRGs/ DRGs/ SRGs. It is also recommended that the training

design should emphasize local contextually and specificities in the teaching learning

situation.

8. A list of suggested readings, educational audio and video programmes for teachers have also

been provided in the guidelines.

Nearly all States have developed training modules for use during in-service training programs. The

major focus areas on which these modules have been developed, as reported by States, is as

follows:

 Subject-specific content or subject-wise hard spots (22 states)

 Classroom processes and pedagogical improvement, specifically active learning methods (19

states)

 Training geared towards the Learning Enhancement Program (11 states)

 Development and use of TLMs (11 states)

 Continuous and comprehensive assessment (12 states)

 Inclusive education, including education of children with special needs, SC/ST, gender issues,

tribal children (13 states)
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 Data management (use of DISE, QMT) (5 states)

 ADEPTS performance indicators (5 states)

 Teacher attitudes and motivation (6 states)

 Training of HMs (6 states)

 Computer training (8 states)

 Other topics indicated include revised curriculum/ textbooks, NCF 2005, classroom

management, life skills, value education or extracurricular activities, etc.

States have also reported a variety of follow-up mechanisms to monitor the impact of the training

programs, including:

 School visits and interaction with teachers

 Classroom observations

 Pre-test and post-test during training programme, evaluation sheets to test content

knowledge and aptitude

 Orientation of school principals for conducting follow-up

 Peer-sharing during monthly cluster level meeting

 Monitoring through Quality Monitoring Tools and ADEPTS

 Exposure of child’s learning through Community Participation.

 Baseline and Terminal Assessment for LEP

 Feedback forms during training

 Observation of training by monitoring officers: Delhi,

 Videoconferencing

 Conducting Impact Studies

1.1.3 Purpose of the evaluation:

Ever since the promulgation of the National Policy of Education (1986), India has been witnessing a

continuous process of transformation of school and teacher education. This agenda of reform has

been pursued more vigourously after the introduction of National Curriculum Framework (2005) and

the Right to Education Act. Every modern proposal to reform, restructure, or transform schools

emphasizes professional development as a primary vehicle in efforts to bring about needed change”

(Guskey 1995). The state would like to know whether the planning and preparation for the teacher

professional dev elopement programme of Chhattisgarh and Andaman and Nicobar Islands is as per

the guidelines/expectations for planning and preparation of an in-service teacher education and

professional development programme. Apart from reinforcing the good practices of the state in
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planning process of TPDP, the evaluation proposes to identify whether there is any need to bring

changes in any of the practices of planning viz., training design, planning and preparation for

training, identification and training of resource persons, content & design of training material,

planning for monitoring and evaluation of training, training process and their appropriateness for

teachers. Though very limited in its scope, the evaluation would identify whether there exist

differences in the implementation of the programme across districts, subjects and group of teachers

in the opinion of the implementers and the beneficiaries of the programme.

1.1.4 For whom would answers to the evaluation questions be useful?

The agencies responsible for ensuring quality in teacher training are SCERT/SIE and SPD & SPO (SSA)

and DIET at the district level. The teachers Training is provided by the state resource persons and

master trainers through the cascade mode. The evaluation questions related to teachers training

programme are very important and useful for every stakeholder who are associated with the

programme. The results of programme evaluation reveals the gaps and strength by which

programme can be improved. Each and every stages of the implementation of teachers training

programme can be analyzed by the results of evaluation process which will be useful equally for

administrators and teachers. Planning is a critical aspect of programme implementation and the

evaluation of the process of planning and preparedness in teacher professional development

practices will help understand the shortcomings in planning and help improve their effectiveness in

terms of implementation and outcomes.

The TPDP programme evaluation report would, to a certain extent contribute to the knowledge base

of the area of teacher education and hence would be of interest to the researchers and scholars in

the University departments who are concerned with teacher professional development.

Likely implications of the evaluation

 To identify strengths and weakness in the planning of teacher professional development

programme.

 To improve the planning process of the teacher professional development programme.

 To streamline the implementation of the teacher professional development programme.

 To enhance effectiveness of the teacher professional development programme, by

improving the planning and implementation process
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1.2 The Programme Context

With the objective to bring changes in the classroom processes and the achievement level of the

students of elementary classes in all the subjects, in-service training programme on professional

development (Enhancement of competence, confidence, commitment) are being imparted regularly

to all the elementary teachers of government schools in all States and UTs under Sarva Shiksha

Abhiyan, a centrally sponsored scheme of the Government of India.

This report of programme evaluation of the Teacher Professional Development Programmes (TPDP)

is with respect to the state of Chhattisgarh.  A brief introduction to the state is provided in the next

sub-section.

1.2.1 Chhattisgarh: An Overview

Chhattisgarh is the 10th largest state in India with an area of 135,190 sq-km. Chhattisgarh is the 16th

largest state in terms of population which is approximately equal to 2,08,00,000. The native

language of people of Chhattisgarh is Chhattisgarhi. Chhattisgarh was carved out of Madhya Pradesh

in 01 November, 2000 with its 16 Chhattisgarhi speaking districts. It is an important hub for the

production of steel and electrical power in India, producing about 15% of the total steel produced in

India. It is surrounded by six states: Madhya Pradesh, Maharashtra, Andhra Pradesh, Orissa,

Jharkhand and Uttar Pradesh. Capital of Chhattisgarh is Raipur which is the center of all the trade,

economy and administration. The native language is Chhattisgarhi but Hindi is more prominent here.

Chhattisgarh is mainly famous for its agriculture accounting for about 80% of the work force.
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Figure 1: Political Map of Chhattisgarh

Chhattisgarh has an Education Index

of 0.526 according to 2011 NHDR

which is higher than that of states

like Bihar, Jharkhand, Uttar Pradesh,

Rajasthan which are below the 0.5

mark. Though, it is lower than the

national average of 0.563. With

respect to literacy, the state fared

just below the national average. The

recent estimates from Census

(2011) also depict a similar picture

with the literacy rate of 71 per cent

(81.4% Males & 60.5% Females),

which is close to the all India literacy

rate of 74 per cent. According to

NSS (2007–8), the literacy rate for STs and SCs was better than the corresponding national average

and this is a positive sign.

Table showing data on closed and destroyed (on
varying degrees) schools in naxal effected districts.

S.
No
.

District Name No. of school
buildings
destroyed and
closed

No. of schools
under the custody
of force for their
stay

1 Bijapur 244 31
2 Dantewada 308 14
3 Narayanpur 135 02
4 Kanker 50 03
5 Bastar 12 10
6 Sarguja 05 01
7 Rajnandgaon 01 04

Total 662 56
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Among the marginalized groups, STs are at the bottom of the rankings, further emphasizing the lack

of social development in the state. Bastar and Dantewada in south Chhattisgarh are the most

illiterate districts and the drop out ratio is the highest among all the districts. The reason for this is

the extreme poverty in rural areas.

The state is committed to spread knowledge and freedom of thought among its people and like the

other Indian states, is committed to providing free and compulsory education to children until they

turn 14 years of age. The state government is emphasizing more on the educational interests of the

underprivileged sections.

Elementary Education in Chhattisgarh

Despite numerous efforts taken in school education, Chhattisgarh is still facing a lot of hurdles in

promoting the real cause of education. Migration and scattered population have their distressing

impact on UEE other than the setback being caused by LWE activities. Children witnessing these

activities have their physical and psychological shock imparted upon them. Many schools have been

closed down in such districts and people have been shifted in relief camps. Education and wellbeing

of children living in relief camps remains a challenge. The LWE affected areas are difficult to access

which affect the operational efficiency of the existing machinery in the area that has distanced these

areas from UEE.

Despite these drawbacks, demand for quality in education is seen in many places. The

scenario in the field of adult education is fast changing thanks to community linked initiatives like

Jan Pahal, good parenting and many others. These initiatives have rendered a positive effect in the

field of elementary education which is reflected from enrollment and demand for schools and

teachers. The social audit programmes have generated awareness towards the necessity for

education and established link between the school and the community. The involvements of SHG’s

particularly women groups in schools have given a touch of care and affection to learners.

The scenario in Chhattisgarh is quite different from that of other states in the country. The

situation in Chhattisgarh is both unique and a nightmare for education planners who have to plan

keeping in mind the directives of the RTE and diversities in the field that are extremely demanding

and difficult.

1.3 The Programme
As stated earlier, the ‘programme’ in this evaluation refers to “the Teacher Professional

Development Practices (TPDP)” initiated under the banners of SSA. It is meant to be “all the

experiences received by teachers of government schools in the form of in-service trainings and cluster
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level exposures”. The evaluation is of the programme already organised in the academic year 2011-

12 and hence is not on-going at the time of evaluation. Further, as mentioned earlier, this evaluation

is delimited in its scope to the planning and preparedness of the state for implementation of the

programme.  A brief description of the programme is given below

1.3.1 Teacher Professional Development Programmes in Chhattisgarh

Since the implementation of SSA in Chhattisgarh, in service training programme is being organized

under SSA as per the norms of SSA.  Presently there are 18 districts in which 146 BRCs & 4 District

Centers are functioning. Necessary fund as per SSA norms (@ Rs. 100 per person, per day) in

accordance with the number of teachers is provided to all the BRCs every year for organizing 20 days

in service training to elementary level teachers. In the recent years, the training programme started

receiving more attention.  Subject wise Training Module, which can be uniformly used in all the

BRCs, was developed by the SCERT, DIET faculty members and Academic Coordinators of SPO.

Training is usually designed by the same team. Training is given in different phases. Participants are

invited through CRCs. In- service training is imparted to all the Primary and Upper Primary teachers

of Govt. Schools. All the subjects (Hindi, English, Social science, Science & Math) & para subjects

(RTE, CCE, and NCF) are included in the schedule of the training. Experienced Teachers from all over

the state are selected on the basis of their performance in the written examination conducted by the

SCERT as resource persons for imparting the training in different slots. Near about 22000 upper

primary teachers are given training every year. 10 days training programme is organized at CRC level

and 10 days training at BRC Level.

Training is given for the capacity building in different subjects for professional development

to bring changes in the achievement level of the students of the elementary classes.

Monitoring is carried out annually by the SCERT, SPO & DIET to asses the overall impact of

the training programme at various level which included classroom inspection of elementary classes

also.

In addition to the training imparted at BRC level, SIE and DIET is also organizing training programme,

subject wise, usually inviting resource persons from NCERT and RIE Bhubaneswar.

Long-term plan of Chhattisgarh of for Teacher Training in 2010-2013, as per the Plan Document

Teachers training for next 3 years have been planned according to the visioning exercise done at the

National Workshop on Equitable Educational Quality (EEQ). Keeping in view the targets set by the

state for its children to achieve at the end of class 5 and class 8 and the kind of skills which will be
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required by the teachers to have , both the formats of training at Block level and Cluster level have

been designed with the help of SCERT. The program is as follows-

A. Teachers training for Primary Level - 10 days residential at block level

i. Six out comes - 4 days

Outcome 1: Improved teacher availability and time on task. (teacher to be more
present in class and actually teaching)

Outcome 2: A warm and encouraging atmosphere in the school.
Outcome 3: Learning through activity, discovery and exploration [Increased visibility

of active learning]
Outcome 4: More inclusive classroom participation (visible and continuous reduction

in discriminatory classroom practices classroom – identify these, and
then work on them)

Outcome 5: Focus on higher order learning with objectives and building of child
knowledge, potential & talent.

Outcome 6- A greater degree of deliberation on quality aspects in SMCs

ii. Multi Grade Multi Level Teaching - 4 days

iii. Jeevan Vidya (Attitudinal Change ) - 2 days

10 days non residential training at cluster level

i. Multi-lingual teaching - 2 days

ii. General issues - 1 day

iii. Sports and cultural activity - 1 day

iv. ADEPTS and SIP - 2 day

v. Hard point subject wise - 2 day

vi. Community participation - 1 day

vii. CCE - 1 day

B. Teachers training for Upper Primary School - 10 days residential at block level

i. Six out comes - 4 days

Outcome 1: Improved teacher availability and time on task. (teacher to be
more   present in class and actually teaching)

Outcome 2: A warm and encouraging atmosphere in the school.
Outcome 3: Learning through activity, discovery and exploration [Increased

visibility of active learning]
Outcome 4: More inclusive classroom participation (visible and continuous

reduction in discriminatory classroom practices classroom –
identify these, and then work on them)

Outcome 5: Focus on higher order learning with objectives and building of
child knowledge, potential & talent.

Outcome 6- A greater degree of deliberation on quality aspects in SMCs
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ii. Active Learning Methodology 4 days

iii     Jeevan Vidya (Attudinal Change ) 2 days

10 days at cluster level

i. Special coaching to weak students 1 day

ii. General issues - 1 day

iii. Sports and cultural activity - 1 day

iv. ADEPTS and SIP - 2 day

v. Hard point subject wise - 2 day

vi. Community participation - 1 day

vii. CCE - 2 day

1.3.2 The Multi Grade Multi Level (MGML) Teaching Component of the Programme

Multi grade and multi level teaching is an approach to organising teaching learning based on a

graded learning approach in which learning activities in the form of cards are made available to all

children in all subjects. Children are arranged in learning groups, either supported or not supported

by the teacher depending upon the level at which the learner is. The approach, which was originally

developed and tried out at Rishi Valley School of J K Foundation, was evolved further by the planners

of Nali Kali in Karnataka and Activity Based Learning in Tamil Nadu. The training of teachers for multi

grade and multi level teaching (MGML) started in Chhattisgarh in 2007 as a result of a National

workshop at Chennai during October 2007 on MGML and, ABL organised jointly by EDCIL, MHRD,

UNICEF, and the government of Tamil Nadu. A proposal was placed by the group of 4 to start MGML

in 21 schools in Durg District of Chhattisgarh.

Teachers from these 21 schools underwent a workshop for card preparation and material

development. Training was imparted in the form of tryout of the material in four schools – one

subject in each school for all 21 teachers over 9 days in January 2008. After training, the teachers

implemented the MGML in 21 schools. The Co-ordinator observed one school per day for 4 months

till April 2008. Review meetings were held once in 15 days on appropriateness of material, process,

competence, resources etc.

In 2008-09, decision was taken to expand MGML to 8000 schools spread over 40 blocks of all

districts. Responsibilities and action to be taken were also decided in the meeting.

1. SSA was given the responsibility to identify/select school/block

2. SCERT was given the responsibility to develop material
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3. UNICEF funded  for production of material

40 BRCC were oriented for 2 days. They identified 3 teachers from their blocks in such a way that

one is experienced and 2 teachers newly appointed. They studied the module based on 15 critical

questions prepared by the coordinators. One month time was given for studying module. They were

to act as MTs (BRG). They were trained in groups of 8 in 5 schools for 7 days out of which 2days were

for theory and 5 days for practical. 120 BRGs conducted 7 day training  at their respective BRCs to

train 8000 teachers.

In 2009-10, same strategy was followed for 4000 more schools which was evaluated by resource

persons from Rishi Valley and SSA, Tamil Nadu.

In 2010-11, it was decided to implement MGML in 14750 more schools. For selection of DRG, a

selection test and interview was conducted at DIETs using 8-10 tools. 146 DRGs were selected

including those who acted as BRGs earlier. 21 days residential training, away from the city was given

to them, out of which 8 days were for class room practice. They trained BRGs at DIET level for 7 days.

In 2011-12, it was planned to cover 7500 more schools for which 4 days training planned under SSA

Chhattisgarh.

1.3.3 The Component of Achieving Six Outcomes

Six out comes - 4 days

Outcome 1: Improved teacher availability and time on task. (teacher to be more   present in class
and actually teaching)

Outcome 2: A warm and encouraging atmosphere in the school.
Outcome 3: Learning through activity, discovery and exploration [Increased visibility of active

learning]
Outcome 4: More inclusive classroom participation (visible and continuous reduction in

discriminatory classroom practices classroom – identify these, and then work on them)
Outcome 5: Focus on higher order learning with objectives and building of child knowledge,

potential & talent.
Outcome 6- A greater degree of deliberation on quality aspects in SMCs

Topics and subtopics for SSA training on six outcomes

1. Right to education act 2009 2 sessions
a) Child right
b) Sensitizing with RTE
c) Management of duty hour of teachers apart from instructional hour
d) Quality indicators to assure quality education

2. CCE 4 sessions
a) Why CCE
b) What is CCE
c) How CCE
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d) Role of different functionaries in implementing CCE

3. Inclusive classroom 1 session
a) Set of non negotiable to eliminate discrimination in schooling
b) Barrier free child friendly and learning inducive physical environment
c) Making material available according to the need of every child
d) Material within the reach of children
e) Role of children in class room management

4. Learning process 2 sessions
a) Making transaction plan for class room
b) Identification of activities
c) Identification of simple experiments, project works…etc.
d) Self evaluation tool for teacher
e) Generating activities from environment.

5. Teacher as a facilitator and environment creator 1 session
a) Recognizing every child as independent individual
b) Ensuring every child speaks freely
c) Dynamic seating arrangement
d) Ensuring every children’s participation
e) Appreciating achievement and celebrating success, where ever we find

6. Collaborative learning 2 sessions
a) Understanding merits of group work
b) Group participation in class room process
c) Understanding concepts using simulation exercises, role play, debate… etc.
d) Participation of children in preparing TLM

7. SMC 1 session
a) Role and functions of SMC
b) SMC as an intervention for quality education in class rooms

8. Examining curriculum, syllabus and text books 3 sessions
a) Enhancing the degree of curriculum awareness
b) Examining curriculum and text books as per objective
c) Identifying areas in curriculum and text books to be emphasized

1.3.4 The Component of Jeevan Vidhya - Life Skills Development among Children

1.4 Program Logic of Teacher Professional Development Practices

1.4.1 Programme Theory

Effective implementation of an in-service teacher development programme would have a sound

planning.  Planning would include proper identification of the needs of teachers, well articulated

objectives, proper selection of content and training strategies. A teacher development programme

will have requisite resource support in the form of learning material, infrastructure and facilities, and
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resource persons. It will have an explicated training design with strategies for contingency

management. The processes of training programme are in keeping with the outcomes expected of

the training. The participating teachers would be actively engaged in the learning process that would

also provide hands-on experience to them. The programme would be evaluated for its effectiveness

in terms of teacher satisfaction and teacher learning. An effective teacher development programme

would result in improved classroom practices such as employing learner centered pedagogy and

assessment.

The major activities expected to be planned in a teacher development programme are:

 Identification of Agency/ organization responsible for conducting the training.
 Identifying training needs
 Identification of resource persons
 Identifying programme monitoring team
 Development of Training design and strategy
 Development of training material
 Logistics including venue and other facilities
 Training of Key resource persons
 Training of teachers
 Monitoring of Training and follow up

1.4.2 The Programme Logic Model

Just as any other planned intervention in education, the teacher professional development practices

also has a logic that connects the inputs, objectives, activities, and outcomes of the initaiative.

Underlying the logic is a theory of change that the programme envisages. An effort was made to

construct the programme theory and the logic model of the programme, in the absence of a state

document on the programme. This was done primarily through a process of consultation with

functionaries at various levels and the connected documents and material available. The present

evaluation, being a collaborative one involving the representatives of the SSA/SCERT of Chhattisgarh,

it may be said that the logic model is validated with the facts and figures since the programme has

already been completed. In Chhattisgarh, as stated earlier, the programme consists of a cluster of

three interventions namely, Six Outcomes, MGML training and the Jeevan Vidhya. Hence, while

constructing the logic of the programme, a general know how of the process and components of a

well articulated and well planned teacher professional development programme is kept in mind.

The theory focus and the programme logic model of the teacher professional development practices

are presented in the Appendix.
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1.4.3 Program planning and preparation aspects that impact outcomes of TPDP
A well-articulated teacher professional development practice will include the following aspects of

planning and preparation that impact the outcome of the program:

 Identification of Agency/ organization responsible for conducting the training.
 A well laid out procedure for Identifying training needs
 Identifying and preparing competent master trainers
 Developing relevant training materials and a plan for supplying them in a timely manner
 The design of the training program including training venue and the facilities, training

schedule and transactional strategies
 Execution of the training program
 Monitoring and Evaluation of the training programme at differfent levels
 Mechanism for collecting feedback, reflection, review and follow-up at each step

1.5 Evaluation Questions

Planning is a critical aspect of programme implementation and the evaluation of the process of
planning and preparedness in teacher professional development practices will help understand the
shortcomings in planning which in turn will help improve their effectiveness in terms of
implementation and outcomes.

This evaluation aims to answer the following questions:

Evaluation Question 1: To what extent were SSA objectives for training and the needs of teachers
considered and used in the process of planning teacher professional development programmes in
Chhattisgarh?

 Did the state have a well laid out policy and objectives of teacher professional development
which is aligned with the guidelines of SSA for teacher professional development
programmes in terms of personnel involved, content, duration, and methodology?

 Did the state follow the objectives and guidelines of SSA in the policy and planning of
teacher professional development programmes in terms of personnel involved, content,
duration, and methodology?

Evaluation Question 2: To what extent were the Key Resource Persons and Master Trainers trained
in accordance with the objectives, duration, content, materials, methods, monitoring and evaluation
and follow-up expected of a teacher professional development programme in Chhattisgarh?

Evaluation Question 3: To what extent did the professional development programme meet the
needs of MTs in A&N Islands?

Evaluation Question 4: How can the teacher professional development programme planning be
improved in A&N Islands?

Evaluation Question 5: What is the perception of KRP and MTs in A & N Islands about the training
programme in terms of the content, methodology, resources material?
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SECTION 2: METHODS

This section outlines the evaluation design, evaluation framework, sample, instrumentation

and data sources, data collection procedures, approaches for data processing and analysis

and various steps for ensuring data quality.

2.1 Evaluation Design

This evaluation of planning and preparedness of the state regarding teacher professional

development programmes used well laid out principles and practices of planning a teacher

professional development programme as expectations/criteria for assessing the

appropriateness of planning and preparation of the state. Hence, the evaluation was based

on a survey in which the state functionaries associated with planning and implementation of

teacher professional development were approached as the source of data. This evaluation

was based on a mixed methods design, incorporating quantitative data from questionnaires

and qualitative data from interviews and document analysis.

2.2 Evaluation Framework

The evaluation design and methods used in this programme evaluation emerged through a

collaborative process with the involvement of team members and national and international

experts. A broad outline of the evaluation framework was evolved based on the programme

logic model and the discussion with the stakeholders and members of the team. Discussion

was held with the stakeholders and other interest groups on reliable data sources and

methods for collecting data for each evaluation question. Based on the suggestions and

comments, a draft proposal was developed by the evaluation team, which was modified and

revised based on the observations and suggestions of the national and international experts.

The evaluation framework (Appendix 2) outlines each evaluation question with the

indicators, data sources and methods. The instruments for data collection were developed

based on the evaluation framework.

2.3 Sampling

The planning process of teacher professional development programmes (TPDP) in

Chhattisgarh begins at the state level and percolates down to the sub-district levels in a
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cascade mode. The cascade in Chhattisgarh has three levels viz., state, district and block.

The personnel connected with the planning and implementation of TPDP at these levels

constitutes the resource group at that level. Accordingly, there would be State Resource

Group (SRG), District Resource Group (DRG) and Block Resource Group (BRG) for every

teacher professional development programme. Since data were to be gathered from all

these levels. Sampling was not random but done on an incidental basis as trainers who had

gathered at the SCERT, Raipur in connection with a state level meeting were approached for

requisite data. Due care was taken to ensure that there was no bias in their selection, that

they were informed and their consent obtained before data gathering and also that

requisite time was provided for them to respond to the questionnaire and interview. The

figure below provides the sampled numbers at each level.

(Number Selected refers to the number of persons who responded to the
questionnaire. Figure within brackets indicate the number of persons interviewed)

Chhattisgarh is a state with both hilly and plane area. The hilly area has a high incidence of

tribal population. The socio-economic background of teachers would be different for the

hilly and plane area. As far as the BRG members are concerned, the selected sample of 80

BRG members did have a representation of such variations that may influence the outcome

of this evaluation. The list of SRGs, DRGs and BRGs is available in Appendix 3

Chhattisgarh (State Level)
State Resource Group

Total N = 12, Selected = 11 (9)

Block Level
Block Resource Group

Total N = 2286      Selected = 80 (90)

Districts Level
District Resource Group

Total N = 70 Selected = 58 (27)
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2.4 Data Analysis
Thematic analysis was undertaken with all qualitative data. For quantitative data analysis

basic Descriptive statistics was calculated for all survey items. Pre- and post-training scores

were compared using t-tests and/or ANOVA.

2.5 Data Quality

Several strategies were used to ensure the quality of the data collected. Indicators were

clearly defined and operationalized. Instruments designed with the help of experts, and the

reliability and validity of instruments determined. All instruments were pilot tested and field

investigators were carefully trained. During data collection, respondents were assured that

their answers are confidential. Survey data was managed by a team member who is

proficient in data cleaning and analysis. Inter-rater reliability scores will be determined.
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SECTION 3: RESULTS

This section presents the quantitative and qualitative analysis of data and the

findings/results drawn for each of the evaluation question in the study. The analysis has

been discussed under five sub-sections, each dealing with a specific evaluation question.

Data from different sources were triangulated to present the findings in a consolidated

manner.

3.1 Evaluation Question 1

‘ To what extent were SSA objectives for training and the needs of teachers considered and used in

the process of planning in-service training programmes in Chhattisgarh and A&N Islands?’

 Did the state have a well laid out policy and objectives of teacher professional development
which is aligned with the guidelines of SSA for teacher professional development
programmes in terms of personnel involved, content, duration, and methodology?

3.1.1 Personnel involved in planning

The planning of a teacher professional development programme, that is not self initiated but

initiated by the state, is done by a core group belonging to those institutions at the state level whose

function includes planning and implementing teacher professional development programmes.

Normally the Core Group is well defined in every state and is expected to include personnel

belonging to the State Council of Educational Research and Training, which has the primary

responsibility for professional development of teachers. In Chhattisgarh, the core group is called the

State Resource Group and it can be seen from the table that all the SRG members of Chhattisgarh

belong to the SCERT. In essence this would mean that not only the SCERT of Chhattisgarh has taken

on the complete responsibility of teacher professional development and that it requires very little

external support for performing this function.

The background of a trainer is an important factor that contributes to the effectiveness of a teacher

professional development programme. The background of the trainer is still more important if the

trainer happens to be also one who contributes to conceptualising and planning the teacher

education programme for the state. Because he/she is in effect influencing the future course of

happenings in the classrooms of the state concerned.
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The professional Development Programme in Chhattisgarh was planned to be carried

out in three tiers in cascade mode. On the top is the State resource group consisting of

SCERT members. All the SRG members are
involved in the planning process.

The background of the SRGs involved in the evaluation process are reflected in the table
given below:

State Resource Group:

Background of the SRG

SCERT/SIE
Faculty

Gender
Academic

Qualification of
Postgraduation

Professional
Qualification of

M. Ed. And above

Whether trained
to be SRG?

Male Female Yes No

Frequency 11 4 7 11 11 2 9

Percentage 100 36.4 63.6 100 100 18.2 81.8

The background details of a trainer such as whether the position of the SRG is appropriate
for him or her to garner necessary authority and motivation to discharge the functions of a

trainer at that level, whether the trainer has necessary academic and professional

qualifications to perform such a function and whether the SRG has a fair representation
particularly in terms of gender are looked in to in this evaluation. It is evident from the table

given above that the all the SRGs were at least postgraduates in both academic as well as

professional subjects. If one looks from the fact that all the members of the SRG fulfil the
qualifications required as per the UGC, it can be said that they do have the necessary
degrees to be plan and implement teacher professional development programmes. Even

though the gender equation is in favour of males, there is a fair representation of female
members in the SRG of Chhattisgarh.

Apart from having necessary qualification in terms of academic and professional degrees,

the SRG member would also require to receive some orientation and training for him or her
to be familiar with the happenings in the field of teacher education, particularly at the

national level, since policies of the state need to be aligned with that of the Government of

Whether associated with Planning? (SRG)

Frequency Percent

Yes 9 100.0
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India. It may be noted that a majority of the SRG members are not trained to be SRG
members in so far as the teacher professional development programme is concerned. It may
be noted that by merely appointing qualified persons it is difficult to assume that they

would roll out training programmes year after year without being trained themselves.

District Resource Group:
Next tier of resource persons are Disrtict Resource Group (DRG) consist of member

from Lecturers from Higher Secondary School, DIET faculty, SSA Officials and Core Group

Members. DRGs are trained by the member of SRG. They are responsible responsible to
impart training to the Block Resource Group. Apart from SRG members there are

representation of DRG members in the planning process. The DRG members are selected

through a selection process which involves written test or interview. Some of the
experienced DRGs are further nominated on the basis of their excellance and performance

in the planning team. As per the data shown in the following table, 48% of DRG members

responded that they were involve in the planning process.

Whether associated with Planning?( DRG)

Frequency Percent
Yes 13 48.1
No 12 44.4
Planning not done at district level 1 3.7
Core member do planning 1 3.7
Total 27 100.0

The composition of DRG and background of the DRGs involved in the evaluation

process are reflected in the table given below:
Background of District Resource Group

Background of DRG (N=58)

Age Gender
Academic

Qualification
Professional
Qualification

Designation

Lecturer
s of

Higher
Sec.

School

DIET
Facul

ty

SSA
Official

Core
Group

MemberYoung
Middle
Aged

Senior M F

Grad. Post
Grad.

D.
Ed

B.
Ed

M.
Ed

Frequency 13 26 19 51 7 10 48 18 21 16 10 33 3 12

Percentage 22.4 44.8 32.8 87.9 12.1 12.1 87.9 32.7 38.2 29.1 17.2 56.9 5.2 20.7
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Suggestion:

Although the planning process involves a fair representation of DRGs in organising

training programme of BRGs and material development, it may be noted that

representation of BRGs in the planning process is important. Role of BRGs in the planning

process is also vital as such they may also be given proper place in the planning process.

3.1.4 Duration:
SSA guidelines describe that   “The Teacher Professional Development Practices

(TPDP), consist largely of “short-duration, one-shot, stand-alone orientation programmes or

workshops” on topics selected by the Department of Education or the Agency responsible
for planning TPDP. Such one-shot programmes did not make much of a difference to the

quality of school education due to their sporadic and decontextualized nature.”

So far as deciding duration of the Teacher Professional Development Programme is

concerned, it is evident from the table below that 75% of the BRGs opined that duration of

training was enough whereas 21.2% of them said that the duration was not enough. 67.2%

of the District Resource Group members mentioned that the time allotted to topics in the

schedule was fairly appropriate.

Time provided in the  training of BRGS to
work and perform activities

Time allotted for topics in schedule (as per DRG)

Frequency Percent Frequency Percent

Far too much 1 1.3 No response 1 1.7

Enough 60 75.0 Appropriate 12 20.7

Not enough 17 21.2 Fairly appropriate 39 67.2

No response 02 2.5 Inappropriate 6 10.3

Total 80 100 Total 58 100.0

When asked about how the duration of the training programme decided, the BRGs

responses was not in one line. They seem to have no clear idea about how the planning

team decided the duration of the training.
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The below table shows the frequency and duration of the Teacher Development

Programmes organised under SSA. It is also evident from the data that the training

programme was planned in short durations as suggested underf the guidelines of SSA.

Frequency and Duration of Training Received (N=35)

Frequency of Training Received Duration of the trainings received

Once Twice More than twice 1-3 days 4-6 days 7-10 days

Frequency 11 10 14 5 18 9

Percentage 31.43 28.57 40 15.62 56.25 28.15

The opinion of the BRGs and DRGs on the duration of the training reveals that most

of them felt that the duration was planned appropriately and so it can be concluded that the

planning of duration was done in accordance with the guidelines of the SSA.

How was the duration decided?

Frequency Percent
No response/not applicable 3 11.1
Do not know/no idea 3 11.1
As decided in the KRP meeting 5 18.5
On the basis of guidelines of SSA/SCERT 2 7.4
On the basis of feedback of trainees 5 18.5
As decided by the SPO 1 3.7
As decided by the SCERT/DIET 3 11.1
On need basis 5 18.5
Total 27 100.0
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3.2 Evaluation Question 2

EQ2) To what extent were the Key Resource Persons and Master Trainers trained in accordance
with the objectives, duration, content, materials, and methods, monitoring and evaluation
outlined in planning documents of Chhattisgarh?

In Chhatisgarh Teacher Professional Development was planned in cascade mode in

accordance with the SSA objectives. District Resource Group (DRG) were imparted training
by SCERT, Raipur and in turn the DRGs imparted training to the Block Resource Group

(Master Trainers). To evaluate to what extent the DRGs and MTs were trained in accordance

with the objectives, duration, content, materials and methods, monitoring and evaluation
outlined in planning documents the responses of BRGs and MTs on the following points

were analysed and result presented in this section.

Objectives:

As per the response shown in the table below, most of the DRGs are of the opinion that

Development of competence and communication skills among teachers, develop awareness

about  RTE, NCF, CCE, ALM, Dealing with SMC, Improve subject matter competence and
Provide quality education at grassroots level were some of the objectives of the training

programme. The data shows multiple responses and the variation in frequency of the

responses reflects lack of clarity in DRGs with regard to the objective of the training. A
planning document with clear depiction of the objectives of the training programme will be

helpful for the DRGs and MTs to have a clear picture of objectives.
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Objectives of Training as perceived by the DRGs Frequency

Develop interest in subjects, to make teaching impressive with limited resources 7

Develop the vocational capacity 5

To develop awareness about RTE, NCF, CCE, ALM, Dealing with SMC 23

Improvement in achievement level 7

Development of competence and communication skills among teachers 28

Improve subject matter competence 15

Adjustment according present environment, knowledge link with daily life. 1

Development of TLM 4

Development of life skills 8

Provide quality education at grassroots level 10

To orient to innovative approaches such as ALM and MGML 8

Awareness about responsibility of teachers and their duties 1

Action research 1

Note: There have been multiple responses given by the participants

It is evident from the below shown diagram that all of the BRGs are in agreement that CCE,
RTE, Revision of syllabus and teaching learning process were the themes of the training
programme, as majority of them said that these themes were included in the training.
Further, few of them expressed that MGML, life skills and para subjects were also included
in the training programme. From this it may be inferred that the training was imparted in
accordance with the objectives.



35

Duration:
In order to know whether training duration is in accordance withe the plan, the opinions of BRGs
were sought and the results are presented in terms of frequency of the training received; time
provided to work and perform activities; duration of the training provramme; and appropriateness
of duration.

BRGs Trained in accordance with the duration as planned/required
Duration of the
Training of the

BRGs

Frequency of
Training received by

the BRGs

Time provided to
work and perform

activities

Appropriateness of duration

% % % %

1-3 days 5 Once 17 Far too much 1 more than desired 6

4-6 days 50 Twice 21 Enough 77 appropriate 74

7-10 days 45 More than twice 62 Not enough 22 less than desired 19

Total 100 Total 100 Total 100 Total 100

It is found that 62% of BRGs expressed that they had received training more than two times while
21% received twice and only 17% once. As regards the time provided to work and perform activities,
77% felt that the time is enough and 22% felt it is not enough. With regrard to duration of the
programme, BRGs split in their opinions as 50% had 4-6 days training and 45% had 7-10 days
training. A large majority of BRGs (74%) expressed that the duration of the training is appropriate
and some of them felt it is more than appropriate (6%). Results are shown in figure... and table....

Content:
Surprisingly, 90% of the MTs did not give any response to the question whether they are
satisfied with the content of the training that given to them during the Teacher Professional
Development programme. Only 6% showed their satisfaction and 4% dissatied with the
training programme.
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With regard to the appropriateness of duration of training to the content covered, 56.3%
said that it is just right and 31.3% opined that the duration is not enough.

Trained in accordance with the content as required
Appropriateness of duration Content of training as perceived by the Participants

f Percent f Percent

A bit too much 7 8.8 Satisfactory 5 6

Just right 45 56.3 Not Satisfactory 3 4

Not enough 25 31.3 No response 72 90

Total 77 96.3 Total 80 100

Training materials:

In respect of involvement in development of training material, majority of MTs (63.8%) expressed
that they were not involed whereas 35% said that they were inovolved. This means that only 35% of
MTs were involved in development of training material.

Was involved in development of training material/modules

Percent

Yes 35.0

No 63.8

Training Methods:

Below given diagram shows different methodologies adopted during the training
programme and the satisfaction level of the MTs on various methods. Although the opinion
of the MTs on different methodologies is different, yet they seem to like majority of the
methods used during the training programme.
The most popular methods used in the training programme were activity and lecture
methods (91.25%) followed by demonstration (90%) and work experience (72.5%).
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Adequate representation was provided to field trip (40%) also. However, there is no
response to as many as five methods (presentation, exhibition, para teaching, arrangement
of talk and jig-saw learning station).

Majority felt that work experience/hands on experience/workshop as very useful (62.5%)
and useful to some extent (25%). Further, the other methods, namely, demonstration;
lecture; field trip; discussion and peer teaching were also found to be useful.

Methods used in the training programme and their usefulness

Methods
Used Usefulness of the activities

Yes No No
response

Very
useful

Useful to
Some
extent

Not
useful

No
response

Field trip used 40 46.2 13.8 17.5 20.0 5.0 57.5

Presentation used 0 0 100 0 0 0 100

Exhibition arranged 0 0 100 0 0 0 100

Demonstration arranged 90 1.3 8.7 45.0 31.2 1.3 22.5

Para-teaching done 0 0 100 0 0 0 100

Lecture delivered 91.2 1.3 7.5 50.0 32.4 1.3 16.3
Work experience/  Hands
on practice/workshop 72.5 8.8 18.7 33.8 31.2 2.5 32.5

Discussion organised 97.5 0 2.5 62.5 25.0 0 12.5

Talk arranged 0 0 100 0 0 0 100
Peer teaching arranged

45 26.2 28.8 20.0 22.5 5.0 52.5
Activity (role play, project
work, model making,
xperimentation, etc.) 91.2 3.8 5.0 40.0 46.2 1.3 12.5
Jig-saw and learning
station 0 0 100 0 0 0 100
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Competence of Core Group

In order to find out the competence of core group members, competence in content,
discussion, organisational, monitoring & evaluation and using technology have been
considered. These competencies are as perceived by MTs.

A large majority (68.8%) of MTs were possessing the overall competence in conducting
training programme. In respect of different aspects, it was observed that 41.6% were very
competent in content. On the whole the competence of MTs in different aspects is
satisfactory.

It was evident that overall arrangements at training venue were satisfactory as expressed by
majority of MTs (76.7%). Ethxcepting few, majority of MTs were satisfied with facilities for
training (70%), content (62.5%), quality  of DRG (50%), quality of material (62.5%) and time
provided for activities (76.9%).

MTs are asked to rate the training programme as outstanding, good and satisfactory.
Majority of them rated it as good (53.8%). Few of them rated it as just satisfied (15.4%) and
some them as outstanding (30.8%). Results are provided in table……
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Competence in different aspects
Competence Very competent Comptent Not competent
Content 41.6 50.6 7.8
Discussion 28.6 58.4 13.0
Organisational 35.1 51.9 13.0
Monitoring & Evaluation 23.8 57.5 15.0
Using Technology 28.6 44.2 27.3
Overall 68.8 29.9 1.3

Satisfaction on arrangements
Overall arrangement Satisfactory Not Satisfactory
Facilities for training 70.0 30.0
Content of training 62.5 37.5
Quality of DRG 50.0 50.0
Quality of materials provided 62.5 37.5
Time provided for activities 76.9 23.1
Overall arrangements at venue 76.7 23.3

3.3 Evaluation Question 3

To what extent did the professional development programme meet the needs of MTs?

IDENTIFYING TRAINING NEEDS (at block level)

As per the training design of SSA,  Block  Resource Persons (BRPs) attached to Block Level
Centre (BRC)  are responsible for imparting training to elementary level teachers at all the
146 BRCs of Chhatsgarh. The block resource persons would be trained by the State Resource
Persons and the experts from SCERT.
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KRP’s and MT’s view on Need assessment prior to training
On interviewing the key resource persons, on the question ‘Was there a needs assessment
done before the training, 63% of them opined that needs assessment was done before the
training.  Only around 22.2% of the KRPs came with the response that need assessment was
not done prior to the training. The remaining 14.8% were quiet silent on the issue. Needs
assessment was carried out on the basis of feedback from KRPs.

The data collected from Master Trainers by the way of interview pertaining to ‘needs
assessment done before the training’, more than 44.4% were of the opinion that no
needs assessment was done before the training. Whereas, 45.6% opined that need
assessment was done before training and 10% had not responded.

DRG’s  and MTs view on Need assessment prior to training
(a comparative study)

DRG’s view on:
Need assessment prior to training done or not

MT’s view on:
Need assessment prior to training done or not

Frequency Percent Frequency Percent

No response 4 14.8 No response 9 10.0

Yes 17 63.0 Yes 41 45.6

No 6 22.2 No 40 44.4

Total 27 100.0 Total 90 100.0

Suggestion: Need assessment prior to training to bring out the needy areas of a
teacher would help in designing the training module as per their requirement
and hence undoubtedly the training would be fruitful.
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Why need assessment not done?

The majority of MTs (91.1%) whose needs were not assessed before the training
remained silent on the question,’ why needs assessment was not done prior to
the training and  a few of them opined that it was done by SCERT and few of
them expressed that they have not seriously thought about need assessment . A
large majority of the DRGs were silent on this question .

Why need assessment not done?

Perceived Need for Training by the MTs

DRG’s view MT’s view

Percent Percent

No response/not applicable 85.2 No response/not applicable 65.5

Do not know/no idea 7.4 Do not know/no idea 25.6

Irrelevant response 7.4 AS per guidelines issued by Government 1.1

Didnt think seriously about the needs assessment 1.1

SCERT has done it --- 6.7
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Frequency and Percentage of Training Needs Expressed by the MTs (N=80)
Training Needs f %

Designing transaction strategies 73 91.3
Developing training materials 73 91.3
Collecting material from various sources 75 93.8
Selection of themes/topics for the training 71 88.8
Drawing feedback from the participants 75 93.8
Conducting field trips 71 88.8
Monitoring training 69 86.3
Facilitating group work 76 95.0
Maintaining discipline and decorum during training 70 87.5
Motivating inactive participants 73 91.3
Engaging all participants in active learning 71 88.8
Understanding the training context of the participants 71 88.8
Mastery of content of training 69 86.3
Conducting lecture discussion 69 86.3

The perception of most of the MTs training needs is that almost all of them (95%) want to
know how to organize group work in any training program, again most of them (93%) want
inputs on drawing feedback from participants and collecting materials from various sources
for the training. On whole more than 85% of MTs opined that they need training many areas
as depicted in figure... and detailed response is given in table no ...

Extent of information provided during the training:

58.4% percent of master trainers put their ballot on ‘Just right’ for the question asked, was
enough information provided during the programme’. Around 25% Master trainers
expressed  that the content was ‘not enough’ and only around 9% ’ went for ‘ too much
information provided’.

Information provided during the training
Frequency Percent

A bit too much 7 9.1

Just right 45 58.4

Not enough 25 32.5
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Suggestion:-

It would be a better practice to incorporate the feedback of previous year in the training
material as well as planning to fetch the forthcoming one in a desired manner.

3.4 Evaluation Question 4

‘How can the teacher professional development programme planning be improved
in Chhattisgarh?’

Introduction:
Success of any programme depends on its planning.  Teacher Professional Development programme

is one of the major interventions under Sarva Shiksha Abhiyan. Now that most of the states along

with Chhattisgarh have achieved the goals like Enrolment & retention, providing quality education to

children has become the important goal of SSA and for attaining this goal it is vital that the state

should have a well-designed plan, prepared on the basis of participative approach and interactive

transactional strategies, incorporating different aspects of Teacher Professional Development for

imparting to teachers of different categories.

The destiny of a country is shaped in its classrooms. Teachers play a pivotal role in this activity.

Therefore they must keep abreast the latest methods of curriculum transactions in class. The

Teacher Professional Development is expected to bring significant changes in the class room

transactions. As such the Planners should keep in mind the following reasons for which Teacher

Professional Development is required:

a) To update teachers in issues concerning content, methodology and evaluation
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b) To help teachers to recognize the individual difference in children and modify the

method of teaching accordingly.

c) To remove any deficiencies in knowledge of subject content and also enrichment

thereof.

d) To upgrade professional competence of serving teachers.

e) To recognize and master the use of teaching aid like computers and internet including

Power Point presentations to make the teaching learning process more lively and useful.

f) To incorporate constructivist approach to teaching learning process as per concerns of

NCF 2005.

g) to make teachers aware of critical areas and issues, like, competency-based learning,

multi-grade, multi-level and multi-channel teaching, teaching students of disadvantaged

groups, meeting educational needs of children with learning problems, developing

inquiry skills, use of mass media in education, community participation and educational

development of dyslexic children

h) Using technology to enhance the learning process.

In-service teacher education within the overall framework of teacher development has a crucial role

to play. It is no cliché but a reality that those who teach should never cease to learn. The National

Policy on Education, 1986 stipulates that teacher education is a continuous process and its pre-

service and in-service components are inseparable.

Professional development of teachers begins with pre-service and gets renewed through in-service

programmes. It, however, does not mean that there is a simple linearity between the two. There are

elements of 'change' and 'continuity' in Teacher Development Programmes which necessitates

renewal and up gradation of skills and competencies. The in-service programmes/Teacher

development Programmes are also organised to sustain the 'survival competencies' which the

teachers acquired years ago, during pre-service education. A well designed Teacher Professional

Development programme includes following aspects:
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Education and training programmes become more productive and effective when programme

planning is participative and transactional strategies are interactive. As such the planning team

Training strategies would range from lecture-
cum-discussion to project work, library work,
group interaction, field visits.

Eg: Face to face Institutional Model, Cascade
Model, Media Based Distance Education Model

Deciding strategy

Selecting models of Teacher
Professional Development

Selecting Target Groups Eg: PST, GTT, PGT, Mentors, KRPs, Headmasters,
Principals etc.

Deciding transactional Strategies Eg: seminars, symposia, small group
techniques, project work, library work and
lecture-cum-discussion sessions

Selection of Content
Major categories: school subjects, pedagogy
and methodology. Emerging issues, teacher's
new role

Deciding duration

Taking decision on training materials Eg: training modules, handouts, power point
presentation,

Preparing Resource Persons
Through training, providing exposure to new
technology, exposure visit etc.

Need Assessment Through - Questionnaire, Student feedback,
Classroom observation, drawing conclusions
during evaluation process

Deciding Infrastructural    facilities
Availability of adequate finance, Supply
linkages with the vendors, availability of
rooms with adequate facilities, computers,
LCD projectors, PA system

Evaluation and follow-up Evaluation of planning, implementation,
context, satisfaction of participants, cost-
effectiveness

Eg: 3 days, 5 days, 10 days

Planning aspects of Teacher Professional Development programme
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needs to be constituted in such a way that it is participatory in all aspects. Representation of the

following members in the planning team will be useful for the preparation of an effective training

programme:

1. Senior Officials of the Department
2. Senior Officials of SSA
3. Faculty Members of SIE/SCERT
4. Faculty Members of DIET
5. District Coordinators,
6. Randomly selected Block Coordinators, CRC Coordinators  & BRPs
7. Randomly selected Key Resource Persons (if KRPs are other than faculty members of

SIE/DIET)
8. Randomly selected Mentors/Master Trainers

Background:
To evaluate the planning process of in-service training programme held during the session 2011-12

in Chhattisgarh, a questionnaire was administered on all the 11 members of SRG, 58 members of

DRG and 80 members of BRG. To capture more explicit data an interview questionnaire was also

administered on 9 members of SRG, 27 members of DRG and 90 members of BRG on random

sampling basis which revealed different facts & findings on Planning of in-service training

programme such as - Composition of Core Group/planning team, method of planning, developing

training schedule, appropriateness of time allotted for components, in the planning team and

process, documents provided to CGMs, appropriateness of the training schedule, Adherence to

Training Schedule, degree of appropriateness for  Content coverage, time given for the session,

Sufficiency of Time to perform activities, follow-up and monitoring mechanism and the responses of

stakeholders & Senior Officers of SSA. ‘How the teacher professional development programme

planning can be improved in Chhattisgarh  is examined in this section, taking into consideration

various aspects of in-service training captioned under figure-1 and the indicators mentioned above

in bold letters.

Composition of Core Group of Chhattisgarh:

Normally the Core Group is well defined in every state and it is expected to include personnel

belonging to the State Council of Educational Research and Training (SCERT)/SIE & DIET, which has

the primary responsibility for professional development of teachers. In Chhattisgarh also there is a

well defined Core Group called State Resource Group (SRG). Response of SRG on the composition of

Core Group is shown below:
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Response of SRG on Core Group Members
Core Group Members Frequency Percent
Members of SCERT/SIE 4 36.4
SIE, DIET and SSA staff 3 27.3
Members of SCERT and SSA 4 36.4
Total 11 100.0

The role of core group members is defined in the table shown below. The data indicates that 10 out

of 11 SRG members agreed that the selection of DRG & BRG, planning of training, development of

material, schedule, organizing training programmes and monitoring & evaluation etc. were carried

out by the core group. The perception of DRG on the ‘role as a Core Group Member’ indicates that

out of 52 DRGs, 40 are of the opinion that the role of core group is ‘Training Material Development’.

Rest of the members feels that – selection of master trainers, planning of the programme and

conducting training are the roles of Core Group members.

As regards to planning team of Chhattisgarh is concerned the response of SRG in the interview

questionnaire shows that all the SRG members were part of the planning team. More than 63% of

the response of DRG reveals that they were associated with the Core group. Responses of SRG &

DRG on their association in the core group are given in the table below:

Response of SRG on if associated
with Planning (n=9)

Frequency Percent
Yes 9 100.0

Response of DRG - If associated with   Core Group
(n=58)

Frequency Percent
No Response 1 1.7

Yes 37 63.8
No 20 34.5

Response of SRG on role of  CGM

Role as CGM Frequency Percent
Organising training 9 81.9

Selection,  Planning, Development,
training, Monitoring and Evaluation

10 90.9

Total 11 100.0
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Although SCERT of Chhattisgarh has taken on the complete responsibility of teacher professional

development and that it requires very little external support for performing this function, yet the

analysis revealed that there were   participation of DRG and BRG in the planning process which

satisfies the participatory approach in planning of Teacher Professional Development programmes.

Diagram shows the involvement of DRG and BRG in the planning process:

Planning Process:
As regards to the  planning process of in-service training held during 2011-12 in Chhattisgarh, the

analysis of data of the questionnaire and interview questionnaire, as shown the tables below, reveal

that a planning  meeting was held at state level for finalizing the Planning and preparation related

matters which included decision on content & methodology, training materials etc.

Response of SRG on State level planning meeting for planning the TPDP

If planning meeting for planning the TPDP held Frequency Percent

Yes 10 90.9

No 1 9.1

Total 11 100.0

Response of DRG on Planning Meeting Held (n=58)
Frequency Percent

No Response 11 19.0
Yes 38 65.5
No 9 15.5

Total 58 100.0
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Response of SRG on Items finalized in the meeting is shown in the table below:
Items Finalised in State Level Meeting as perceived by SRG

Frequency Percent
Planning and preparation related 18 31.03

Content of training 12 20.69

Methodology of training 15 25.86

Development of TLM and Modules 4 6.89

No response 25 43.10

Note: There have been multiple responses given by the participants

The data reveals that the 25 out of 58 DRG members had given no response on this matter. Rest of
the members had given dissimilar responses on this matter.

Planning method:
When asked about the planning method, 67% responses of SRG members indicate that the frame
work was prepared as per SSA guidelines. 56% responses indicate that it was on the basis of
feedback/need of the teachers.

Opinion of SRG on Method of Planning
Frequency Percent

Prepared frame work as per SSA guidelines 6 66.7
on the basis of feedback/need based 5 55.6
Irrelevant 1 11.1
Cascade model 1 11.1
Total 9 100.0

When asked about planning method to the DRG, 18 out of 27 DRG members said that SCERT & DIET
prepared the modules and took decision on training programme. 9 members said that they had no
idea about the training method and 5 of them said that planning was done as per SSA guidelines.

Response of DRGs on Method of Planning  (N=27)
Frequency Percent

No response/ Do not know 9 33.33
Prepared frame work /as per SSA guidelines 5 18.52
on the basis of feedback/need based 3 11.11
SCERT & DIET Prepared modules/training Programme 18 66.67

The opinion of BRG reflected in the table below reveals that majority of them do not have any idea
about the planning method. Only 10% of them feel that SCERT planned the training programme.
Rest of the members had given different response on this matter.
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Response of BRGs on how  the training  programme was planned at the state level (N=90)
Frequency Percent

No response 19 21.1
Do not know 44 48.9
Prepared frame work /as per SSA guidelines 1 1.1
on the basis of feedback/need based 5 5.6
SCERT & DIET Prepared modules/trg. 2 2.2
SCERT Planned training programme 9 10.0
Planned at Block Level 1 1.1
SRG, DRG, RPs, SCERT members discussed together
and decided

4 4.4

irrelevant 5 5.6

Basis of preparation of Schedule & Material development:
The usual practice, as being followed by states to decide the schedule and for material development
of Teacher Professional Development Programmes, is need assessment.
With regard to the Need Assessment it is evident from the diagram shown below that the basis of
preparation of training schedule and material development was ‘need assessment’.

When asked about the mode of need assessment, more than 50% of the SRG members said that

need assessment was done through feedback from teachers. Responses of SRG members are shown

in the table below.

Opinion of SRG on mode of  need assessment
Frequency Percent

No response/Not applicable 2 22.2
Through sample survey 1 11.1
Feedback from teachers 5 55.6
Irrelevant 1 11.1
Total 9 100.0
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Majority of the DRG & BRG members agreed that need assessment was done. When asked about the

mode of need assessment, both the groups gave dissimilar responses. Only about 37% of them said

that the mode of need assessment was ‘Feedback from the teachers and MTs’. When asked ‘Why

need assessment was not done’, the responses given by DRG & BRG indicate that they did not have

much clarity on this matter.

When asked about DRG’s views on the basis of deciding content, 24 members out of 27 (88%) did

not give any response and rest of the three members gave dissimilar opinion as shown in the

diagram below

More than 60% of the BRG members also did not respond on how the content of the training was

decided. 21% responses indicate that the content was decided by SRG and rest of the members had

given dissimilar responses as shown in the diagram below.

Opinion of Senior Official of SSA on need assessment:
Trainers are given questionnaire through which
their subject wise needs are assessed. The training
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programmes for master trainers are based on their
needs.

Responses of BRG on the appropriateness of training content given in the table given below indicate
that the training content was appropriate. Only 5% response indicates that the training content was
fairly appropriate.

Appropriateness of training content  (n=80)
Frequency Percent

Appropriate 71 88.8
Fairly Appropriate 4 5.0

As indicated in the diagram, majority of the SRG members felt that ‘need assessment of the

teachers’ was the basis for preparing the training schedule.

Summary:
The overall analysis of the data envisages that need assessment was done to decide the schedule
and for the material development but it was not done properly so as to capture the need of
maximum number of teachers. As regard to the basis of deciding content also, DRG and BRG could
only give tangential opinion.

Documents Provided to CGMs:
In response to the close ended question on the documents provided to CGM, the SRG members
responded  that, documents like ‘NCF 2005’ & ‘Six out comes’ as indicated in the Table-4.15 below
were provided to the CGM. 91% of the CGM agreed that discussion on both the documents were
held during the meeting.
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Documents Provided to SRG CGM discussed the documents (n=11)

Frequency Percentage Frequency Percentage
NCF 2005 1 9.1 On all of them 10 90.9
Six outcomes 10 90.9 On some of them 1 9.1
Total 11 100.0 Total 11 100.0

The DRG members had given different responses on documents provided to them. Although the

responses show difference in opinion on the documents provided, yet majority of them responded

that the group discussed all the four documents.

Documents Provided to  DRG DRG discussed the documents
Frequency Percentage Frequency Percentage

Right to Education Act 43 74.13 No Response 9 15.5
NCF 45 77.59 On all of them 37 63.8
CCE Manual 47 81.03 On some of them 10 17.2
SSA Guidelines 36 62.06 On none of them 2 3.4

In response to the open ended question on documents received by the SRG & DRG, the data in table

shows that altogether 6 documents were received by different SRGs and 17 were received by the

DRGs.  However, there seem to be no uniformity in the responses and the data shows different

opinion on the documents received by them. 68% of the DRG members mentioned that they

received Teachers’ handbook/Training manual.

Time Allotted for Topics, Sequence and Coverage in the Schedule

As regard to time allotted for topics in the schedule, 82% response indicates that it was fairly

appropriate. Only 2 members out of 11 felt that time allotted was appropriate.

Response of SRG on Time allotted for topics, Topic sequence &   Content coverage in schedule

Time allotted for topics
in schedule f %

Topic sequence in
schedule f %

Content coverage in
schedule f %

Appropriate 2 18.2 Appropriate 6 54.5 Appropriate 7 63.6
Fairly appropriate 9 81.8 Fairly Appropriate 5 45.5 Fairly Appropriate 4 36.4

As regard to the sequence in the schedule, 55% members felt that the sequence was appropriate
and 63% members responded that the content coverage in the schedule was appropriate.
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90% of the responses of DRG show that ‘need assessment’ were the basis of deciding the training

schedule. 36% members felt that basis of deciding schedule is the availability of resources.

Response of DRG on the basis for Training Schedule (n=58)

Frequency Percent
No Response 1 1.7
Needs of teachers 52 89.6
Availability of resources 21 36.2
Given schedule 16 27..6

The diagram given below reveals the opinion of DRG in terms of content coverage and time allotted

for topics in the schedule. 57% response indicates that it was fairly appropriate and 36% response

shows that content coverage was appropriate. As regard to time allotted in the schedule, 67%

response shows that it was fairly appropriate, and only 20% of the response reflects that the time

allotted was appropriate.
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The response of BRG in terms of receipt of training schedule, adherence to schedule,
appropriateness of training schedule, allocation of time and time provided for activities are indicated
in the table below. 70% responses indicate that training schedule was given to BRG and 84%
responses shows adherence of the schedule. 89% responses show that content of the training was
appropriate. As regards to allocation of time, 64% responses were in favor and 73% responses
indicate that the duration of the training was appropriate.

Response of BRG on training    schedule (n =80)
Received Training Schedule Frequency Percent

Yes 56 70
No 21 26.3

Adherence to Schedule Frequency Percent
Adhered 67 83.6

Not Adhered 2 2.5
Appropriateness of training content Frequency Percent

Appropriate 71 88.8
Fairly Appropriate 4 5
Allocation of Time Frequency Percent

Appropriate 51 63.8
Fairly appropriate 15 18.8

Appropriateness of duration Frequency Percent
More than desired 5 6.3

Appropriate 58 72.5
Less than desired 15 18.8
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When asked about the basis of deciding duration of the training programme, more than 50% of the
SRG members said that the duration was decided as per the decision taken in the KRP meeting.
Opinion of SRG on the basis of deciding duration is shown in the table below:

Table:  4.23 (b)    Opinion of SRG on How was the duration decided?
Frequency Percent

As decided in the KRP meeting 5 55.6
On the basis of guidelines of SSA/SCERT 2 22.2
As decided by the SPO 1 11.1
Irrelevant 1 11.1
Total 9 100.0

As regard to the opinion of the DRG, 13 out of 27 DRG members said that duration was decided on

the basis of feedback of trainees. Rest of the members gave dissimilar responses as indicated in the

diagram below.

More than 46% of BRG members said that duration of the training programme was decided by the

SCERT/DIET. 11% response shows that duration was decided on the basis of guidelines of SSA/SCERT.

Rest of the members gave dissimilar responses as shown in the table below.

Table:  4.25          Response of BRG on   Basis of deciding duration  (N=90)
Basis of deciding duration Frequency Percent

Do not know/no idea 9 10.00
As decided in the KRP meeting 9 10.00
On the basis of guidelines of SSA/SCERT 10 11.11
As decided by the SCERT/DIET 42 46.67
On need basis 1 1.11
To complete the content 13 14.44
On the basis of feedback of trainees 1 1.11
Irrelevant 1 1.11
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In response to question regarding appropriateness of the duration, response of 73% of the BRG
members reveals that the duration was appropriate. Whereas 19% response shows that duration
was less than desired. Opinion of BRG on appropriateness of duration is shown in the pie diagram
below:

Majority of them agreed that there was enough time for performing various activates. They also
agreed that there was enough time to work and perform various activities. Response of BRG on time
to work and perform activities is shown in the above diagram.

Summary:
Analysis of the responses of SRG, DRG & BRG on various aspects of the schedule prepared by the
planning team envisage that the schedule was prepared properly to cater the needs of teachers and
all aspects of the schedule was taken into account for preparing the same.

Training material & its development:
Material development is one of the important aspects of the Professional Development Programme
/in-service training programme. Decision on material development is taken by the core group, on
the basis of discussion held with  members of  SRG, DRG & BRG, taking into consideration the hard
spots emerged in the need assessment. As regards to material development for the in-service
training programme of Chhattisgarh held during 2011-12, it is evident from the data in the  table
below that Print Material, Audio Video Material & Material for hands on activity were developed for
the use in the training programme.

Response of  SRG on Training Resource Material

Training Resource Material Frequency Percent
No Response 1 9.1

Print Material 3 27.3
Print material, Audio video material and Material for
hands on activity

4 36.4

Print material and Material for hands on activity 3 27.3
Total 11 100.0
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It is also important in cascade model training that the materials for all the three tiers are to
be prepared to address the needs of SRG, DRG, BRG and ultimately teachers who are at the grass
root level of the TDP. The data in the table given below is on the target group for which the material
was prepared.

Training Material Targeted (n= 11)
Frequency Percent

For KRPs 2 18.2
For Teachers 1 9.1
For both KRPs and MTs 1 9.1
For none 6 54.5
For CGM,KRP and MTs 1 9.1
Total 11 100.0

Out of eleven SRG members, six members gave ambiguity response on the target group.

Other members had given dissimilar response on this matter. But it is evident from the responses

that training materials for all the three tiers were developed. As regards to the involvement of SRG,

DRG & BRG is concerned the following diagrams indicate that all  the three groups were involved in

the material development.

It is also evident from the pie diagram D- 14 given below that the training materials were

revised on the basis of feedback. More than 50% response of the BRG reflects that the training

materials were revised to some extent on the basis of the feedback. 45% response shows that the

materials were revised to great extent. As regards to the sufficiency of Master Trainer material is

concerned the pie diagram D-15 given below indicates that 50% response of the BRG was that the

material provided was fairly sufficient and 30% of the response shows it was very much sufficient.
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Whereas 20% response shows that the Master trainer training material provided was somewhat

sufficient. It is also evident from the data in the following table that the training material was revised

based on the feedback.

If training material revised based on feedback? (n =80)
Frequency Percent

To a great extent 31 44.9
To some extent 38 55.1

So far as the quality of training material is concerned, it is evident from the diagram given

below on the basis that the material was of good quality as per the responses given by the SRG.

62% of the response given by the DRG also was in tune with that of SRG. Out 58 DRG members, ‘16’

were of the opinion that the quality of the material was outstanding. It is evident from the diagram

shown above.
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Summary:

Analysis of the responses of SRG, DRG & BRG on the material development envisage that

necessary training materials were developed for the in-service training programme held during

2011-12. All the three groups participated in the material development and quality of the material

was up to mark.

Selection of Transactional Strategy & Training Themes

Selection of effective transactional strategies is another important aspect of in-service

training programme. The transactional strategy selected for the Teacher Development Programmes

need to be in accordance with the theme. Strategies adopted in in-service training would vary

programme wise and theme-wise. One has to judiciously select an appropriate training strategy or

mix of training strategies keeping in view the theme, programme duration, background of

participants, availability of resource persons, support materials and technologies of training at hand.

So far as selection of transactional strategy by the planning team for the in-service training

programme held during the session 2011-12 is concerned, the analysis reveals that training

strategies were designed by the core group. There was involvement of SRG and DRG in designing the

strategies. The data in the table below indicates that 10 out of 11 SRG members & 47 out of 58 DRG

members were involved in the designing training strategies.

Involvement of SRG (n=11) & DRG (n=58) on  Designing  transaction strategy
Response of SRG Frequency Percent Response of DRG Frequency Percent

No Response 4 6.9
Yes 10 90.9 Yes 47 81.0
No 1 9.1 No 7 12.1

Total 11 100.0 Total 58 100.0

Different training strategies decided for the training programme is shown in table below.

Majority of the responses indicate that Hands on activity and Power point presentation were

adopted in the training programme. 46% responses show that Demonstration & Lecture were the

strategies. Rest of the members indicated Educational Tour and Group Activity. Whereas only 10%

response of DRG indicates Hands on training and 62% response shows that Power Point presentation

was adopted as strategy. Responses of BRG on strategies decided for the training programme is

shown in table below.
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It is evident from the data in table that training themes were decided by the core group. But

the response shows that SRG members are not consentaneous on the selection of themes. Opinion

of DRG on selection of theme is shown in the diagram given below.

Evaluation & Feedback:

Evaluation and feedback is an integral component of Professional Development Programme

through which assessment of   effectiveness of a programme can be done. As regards to the

evaluation of the in-service training programme held during 2011-12, it is evident from the table

given below that

Training Strategies as per   SRG (n=11) Opinion of DRG(n=58)

Frequency Percent Frequency Percentage

Hands on activities 9 81.8 6 10.34
Power point presentations 6 66.7 36 62.06
Demonstrations, 5 45.5 33 56.89
Educational Tour 1 9.1
Lecture 5 45.5 32 55.17
Group Activities 1 9.1 4 6.89
Excursion 1 9.1
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Monitoring and Evaluation work was done. The data in the table below indicates that that Pre & Post

Test, Reactions of MTs, Monitoring/observation by zonal officers/Mts/KRPs/SCERT faculty etc. were

the mode of monitoring.

Response of SRG on Mechanism of Monitoring(n=9)
Frequency Percent

No response 2 22.2
Pre test, post test / Reactions of MTs 2 22.2
Monitoring by the zonal officers/ MTs 2 22.2
Observation/monitoring by the KRPs/SCERT
faculty

1 11.1

Visited centers and clarified doubts of MTs 2 22.2

Data shows that the mode of evaluation was feedback and Pre & Post test. 67 out of 90 BRG

members agreed to this point. Rest of the members gave different opinion on mechanism of

monitoring. 67% opinion of DRG members also is in tune with the BRG.

As regard to the follow up taken after training, it is evident from the data that follow up

action was carried out after the training programme.

Suggestions of SRG, DRG & BRG for improving the planning:

Analysis of the of the data reveals that 44% of SRG members felt that steps for Strict/regular

monitoring is required for improvement in the planning. 22% members felt that inclusion of

Opinion of Senior Official of SSA on Feedback:

Yes, master BRCs monitor the training of teachers and provide feedback to District
Programme Coordinator (DPC), SSA. This feedback is communicated to Core
Committee. Suggestions are incorporated while planning training for teachers
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exposure visit to other states would improve that planning. 89% of the DRG members said that the

planning was perfect. Similarly 82% of the BRG also felt that the planning was perfect.  22% of them

felt that provision for strict/regular monitoring would improve planning. 16% of the BRG members

felt that Teachers from each block/rural area should be involved in the planning. There are multiple

suggestion given by SRG, DRG & BRG.

Summary:
So far as the planning of professional development programme of Chhattisgarh is concerned, it

may be noted that all the aspect of training programme as mentioned in figure-1 were taken into

account in the planning of in-service training programme held during 2011-12. However, the analysis

reveals that the DRG & BRG are not consentaneous on many points. In cascade model training

programmes the planning should be effective enough to transfer the expected skills, methodology &

content up to the bottom level without much transition lose. The response of the DRG & BRG as

reflected in the questionnaire and interview is inconsistent on many occasions, which indicates

transition loss & lack of seriousness in planning.

An in-service teacher training programme can be successful only if it results in teacher gaining

some knowledge or skill which will increase the effectiveness of the curriculum transaction process

in the classroom. Therefore to make the training programme effective need analysis of the teachers

is very important. There are many methods of finding out the needs which must be fulfilled by the

training programme. Some of these can be:

1. Questionnaire: A well designed questionnaire filled by the teacher during seminars and

workshops can help to find out areas which the teacher feels are important for training.

2. Student feedback: Students   are the real consumers of teaching services. Therefore it would

be  very  useful  if  their opinion  is  sought  as  to  where the teacher is lacking.

Views of Sr. Official of SSA on the challenges in organizing TDP:

The challenges that we are facing include infrastructural facilities at
block and cluster levels, specifically in the tribal areas – logistics,
Information and Communication Technology (ICT) and availability of
master trainers.  Selection of right persons to act as master trainers at
block and cluster levels is also a challenge.  The quality of training
material needs to be good, interesting and interactive.  I am planning to
use Regional Science Centre for training where teachers can do science
and get hands on experiences.
20 days training programmes can be conducted in spirit model.-15 days
during one vacation and 5 days during second vacations.
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3. Classroom observation: Educational experts / KRPs / SIE & DIET faculty can observe the

teacher during inspections and also otherwise to find out the deficiencies which can be

removed due to training.

4. Drawing conclusions during evaluation process: When evaluation process of students is

underway their deficiencies can be found out and an in-service training programme can be

designed to remove them in the teaching learning process.

5. Feedback from school administrators and parents: Sometimes the school principals and

vice principals can help to find out any deficiencies which ought to be removed. Parents who

observe their child more than the teacher can also chip in with their comments and

suggestions.

It is evident from the data indicating need assessment that need assessment was carried out but it

has not received due importance and place in the planning made for the professional development

of teachers during the year 2011-12 which is to be taken care of for improvement in the planning

process.

Effective transactional strategies need to be selected for the Teacher Development Programmes in

accordance with the theme. Strategies adopted in in-service training would vary programme wise

and theme-wise. One has to judiciously select an appropriate training strategy or mix of training

strategies keeping in view the theme, programme duration, background of participants, availability

of resource persons, support materials and technologies of training at hand. Training strategies

would range from lecture-cum-discussion to project work, library work, group interaction, field

visits, seminars, symposia, small group techniques etc.

The response on selection of training strategy and themes for the in-service training programme

held during 2011-12 seems to be satisfactory.

So far as the composition of Core Group is concerned it may be noted that  proper representation of

members, as described in the introductory paragraph would be  useful for preparing a more

productive and effective plan on Teacher Development Programmes.

The need of Teacher Empowerment Programme must emerge from the grass root level as such

involvement of officials/teachers from the grass root level and rural areas in the planning process

will give space to a more effective and productive plan which will ensure better achievements in

Teacher Development Programmes.
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As regard to the training document prepared and made available, the responses reveal that

sufficient training documents/materials were prepared involving BRG, DRG & SRG.  All the three

groups seem to be satisfied with the quality of the material.

So far as the appropriateness of   the training schedule is concerned majority of the SRG, DRG & BRG

members were of the opinion that the time allotted for the topics in the schedule was appropriate

and the topic sequence & coverage of content was adhered.

Each in-service training should have monitoring as an integral component so that effectiveness of a

programme can be properly assessed and apprised. As such evaluation and follow-up aspect also

need to be given due attention. On completion of the professional development programmes it

should be assessed if the required inputs were provided to the programme on time, the logistics

properly looked after and coordinated, the reading materials provided to participants etc. The

impact of the programme at the grass root level i.e. in the field situation / class room transaction

also need to be assessed. As such the evaluation and follow up aspect may not be restricted to

feedback of the participants, which is taken immediately after the training, but the other aspects of

evaluation and feedback also need to be discussed in the planning and the same need to be

incorporated for further improvement in such programmes.
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APPENDIX 1

Organogram showing Functional Responsibilities of Team Members
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APPENDIX 2
Copy of the Letter to SPD, Chhattisgarh
Department of Elementary Education

Prof. Kiran Devendra Ref.No. 41-2/TCF-SSA/DEE/2012-13/
Head of the Department Date: 13.02.2012

Subject: Proposal for Evaluation of Teacher Empowerment programmes conducted by state of
Chattisgarh.

Dear Mrs. Sangeeta,
You are aware that the Technical Cooperation Fund (TCF) has been instituted to build capacity at the
NCERT and State levels in learning assessment systems and programme evaluation of quality
initiatives. The Department of Elementary Education (DEE) has been engaged in the field of
programme Evaluation and has completed four evaluations in the phase-I of the TCF project.  These
evaluations have been in the states of Himachal Pradesh, Tamil Nadu, Andhra Pradesh and Orissa. A
Folder containing four summary reports is enclosed for your ready reference.
You are aware that NCERT is offering an Introductory Course in Programme Evaluation (ICPE) with
support from the TSA for the purposes of capacity building at the states in the field of programme
evaluation. A delegation of officials from your State is being trained on methodology and planning of
Programme Evaluation.  DEE, NCERT is undertaking a new set of evaluation studies to provide
‘hands on practice” to the participants.  Your state has been selected for a programme evaluation of
‘Teacher Empowerment programme’ (Inservice Teacher Training programme under SSA).
The proposed evaluation is to follow a fully collaborative and participatory process in which efforts of
the NCERT the States and the SSA-TCF-TSA are joined.  The evaluation studies will offer benefit to
the state, both through increasing the information available to improve educational programming and
by improving the skills of state functionaries taking part in this evaluation. The knowledge, skills and
hands on experience gained by the state functionaries in the area of programme evaluation would
enable states to take up the evaluation programmes in AWP&B of SSA.
We therefore would like to propose that the State Project Office covers the field expenses (such as
expenses on data collection or arranging a meeting with the teachers in your state) from its Research
Evaluation Monitoring and Supervision budget. All technical assistance, including travel and TA/DA
of the NCERT and related team will be covered by the budget of the SSA-TCF-TSA.The names and
addresses of the Evaluation team members is enclosed here with  for your information.
Professor Santosh Sharma and Dr. Padma Yadav would like to meet you to discuss the details of the
proposal in 3rd or 4th week of February. Kindly let us know the dates convenient to you for this
meeting.
It is envisioned to start the programme evaluation work from 3rd week of February running up to
September 2012. The TCF support will come to end shortly and thus the evaluations need to be
completed within this calendar year. Therefore an early response will be highly appreciated.
Kind regards,

(Kiran Devendra)
Mrs. R. Sangeeta
Mission Director
State Project Office,
Rajeev Gandhi Shiksha Mission,
Pension Bada, Raipur,



69

Chhattisgarh- 492001
Encl.:

1. List of team members.

2. Report of programme evaluations as stated above.

Copy for kind information and necessary action

1. Mr. Anil Roy, Director, SCERT, Shankar Nagar, Raipur, Chhattisgarh- 942007

2. Mr. Ashish Dubey, State Director, State Project Office, Rajeev Gandhi Shiksha Mission,

Pension Bada, Raipur, Chhattisgarh- 492001 (Email: adubey.dubey22@gmail.com)

3. Dr. Sudhir Shrivastava, Assistant Professor, SCERT, Shankar Nagar, Raipur, Chhattisgarh-

942007 (sudhirscert@yahoo.com )

4. Prof. V. D. Bhat, Professor & Head, DE, RIE, Manas Gangotri, Mysore, Karnataka- 570006

(Email : bhatvd@yahoo.co.in)

5. Prof. Santosh Sharma, Professor, DEE, NCERT, New Delhi- 110016

(drsharmasantosh@rediffmail.com)

6. Dr. Padma Yadav, Assistant Professor, DEE, NCERT,  New Delhi- 110016

(yadavpadma62@gmail.com )
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APPENDIX 4
Contact Details of TPDP Evaluation Team and State Officials

Sl. Name Designation Address e.mail M/Phone no.
1. Prof. V. D. Bhat Professor &

Head
DE, RIE, Manas Gangotri, Mysore, Karnataka-
570006

bhatvd@yahoo.co.in 09663168393
0821-2514515
0821-2511411 (F)

2. Prof. Santosh Sharma Professor DEE, NCERT, New Delhi- 110016 drsharmasantosh@rediffmail.com 09868627098
3. Dr. G. R. Prakash Associate

Professor
DE, RIE, Manas Gangotri, Mysore, Karnataka-
570006

Grprakash4@gmail.com 09900707954
0821-2514515
0821-2511411 (F)

4. Dr. Padmaja C. Associate
Professor

DESM, RIE, Manas Gangotri, Mysore, Karnataka-
570006

padmajareddychintala@gmail.com 08095327040
09407555520
0821-2511411 (F)

5. Dr. Padma Yadav Assistant
Professor

DEE, New Delhi- 110016 yadavpadma62@gmail.com 09868894592

6. Ms. Reetu Chandra Assistant
Professor

DEE, New Delhi- 110016 ncert.reetu@gmail.com
ritu_chandra@yahoo.com

08447271791

7. Dr. R. K. Srivastava DIET, J&K Pocket, Dilshad Garden, Delhi- 110095 rk.srivastava.1nov@gmail.com 09868850012

8. Dr. Akhil Thakar GCERT, Sector -12, Opposite Udhyog Bhawan,
Gandhinagar, Gujarat

akhilthaker11@gmail.com
gcert12@gmail.com

09825940393
09428113328

9. Mr. B. Joy APO, SSA SIE/ SSA, Shiksha Sadan, Link Road, Port Blair,
A&N Island - 744101

joybgssscb@yahoo.co.in 09434281245

10. Mr. John Mathew BRP, SSA O/o the Deputy Education Officer, South
Andaman, Middle Point, Port Blair, A&N Island-
744101

mathewandaman@gmail.com 09474290404
(Fax- 03192 232665)

11. Dr. Sudhir Shrivastava Assistant
Professor

SCERT, Shankar Nagar, Raipur, Chhattisgarh-
942007

sudhirscert@yahoo.com 09424183812

12. Mr. Ashish Dubey State Director State Project Office, Rajeev Gandhi Shiksha
Mission, Pension Bada, Raipur, Chhattisgarh-
492001

adubey.dubey22@gmail.com 9826519643,
7898903405
0771-2431957 (F)

13. Ms. Poonam Lall Coordinator
Academic, SSA

SIE/ SSA, Shiksha Sadan, Link Road, Port Blair,
A&N Island - 744101

pnmlall@gmail.com 09933285039,
09434263655
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State Officials

Sl. State Name Designation Address e-mail M/Phone no./ Fax
No.

1. Andaman &
Nicobar

Mr. Bhupender
Singh Bhalla

Commissioner and
Secretary
(Education)

Secretariate, Port Blair, Andaman &
Nicobar Islands- 744101

Dr. R. Dev Das SPD, SSA/
Principal, SIE/
Director of
Education

Directorate of Education, Port Blair,
Andaman & Nicobar Islands- 744103

devpearlpb@gmail.com
devpearlpb@yahoo.com

09434289595
03192-232730
03192-232730 (F)

Dr. M. Ayyaraju SPO, SSA SSA U.T. Mission, Shiksha Sadan, Port
Blair, Andaman & Nicobar Islands- 744101

ayarajussa@gmail.com
spossa_an@yahoo.com

09434288603
03192-230661(F)

Dr. Pratibha
Sharma

Joint Director SCERT, Varun Marg, Defense Colony, New
Delhi- 110024

09871666117

Dr. Kusum Sharma Principal DIET, J&K Pocket, Dilshad Garden, Delhi-
110095

dietbnn@yahoo.com 09811836171
011-22597790

2. Chhattisgarh Mr. Anil Roy Director SCERT, Shankar Nagar, Raipur,
Chhattisgarh- 942007

0771-2443596
09425219038
0771-2443596 (F)

Mrs. R. Sangeeta Mission Director State Project Office, Rajeev Gandhi
Shiksha Mission, Pension Bada, Raipur,
Chhattisgarh- 492001

09424204500
0771-2441958
0771-2431957 (F)

Dr. Zanzrukia Reader & Head Curriculum & Evaluation Branch, GCERT,
Sector -12, Opposite Udhyog Bhawan,
Gandhinagar, Gujarat

gcert12@gmail.com
gcert_21@yahoo.com

09909970295
079-23256831
079-23256812 (F)

Prof. B. S. P. Raju Head, DESM DESM, RIE, Manas Gangotri, Mysore,
Karnataka-570006

09986040628
0821-2511411 (F)

Prof. V. D. Bhat Head DE, RIE, Manas Gangotri, Mysore,
Karnataka-570006

bhatvd@yahoo.co.in 09663168393
0821-2511411 (F)
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APPENDIX
THEORY FOCUS AND THE PROGRAMME LOGIC MODEL OF THE TEACHER PROFESSIONAL DEVELOPMENT PRACTICES

Theory Focus of the Teacher Professional Development Practices

n

Key Steps/Activities Short Term Outcomes Intermediate/Long term outcomes Assessing Success of the programme

 Planning with programme
 Execution of Planned

programme
 Availability of fund
 Identification of training

needs
 Selection of resource person
 Availability & quality of

resource material
 Training strategies used
 Selection of content for

training.

 Measuring the change in
teacher learning

 Measuring teacher satisfaction
 Recording teacher attention
 Objectives achieved or not
 Assessing training programme

(processes)
 Time frame followed
 Availability of training

material
 Availability of resource

persons
 Teachers active

engagement in learning

 All trainees attended the
training programme

 Teachers enhanced
knowledge and skill

 Teacher satisfaction during
class room transaction
after training

 Transfer of training into class
room situation

 Change in behavior towards
child

 Class room changes from
teacher centred to learner
centred

 Teacher becomes self directed
learner

 Teacher confidence enhanced
 Change in class room

environment
 Enhanced learning level of

students
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Logic Model for Teacher Professional Development Programmes

Inputs Activities/process Output Outcome
Short Term Intermediate Long Term

 Funds

 Learning
Resource
Material
(including audio,
video and ICT)

 Resource person

 Planning &
Managerial

 Identification of Agency/
organization responsible
for conducting the
training.

 Identifying training needs
 Identifying trainees/

teachers
 Identification of resource

persons
 Identifying programme

monitoring team
 Development of Training

design and strategy
 Development of training

material
 Logistics including venue

and other facilities
 Training of Key resource

persons
 Training of teachers
 Monitoring of Training and

follow up

 Develop Training material

 Trained Key resource
persons

 Trained teachers

 Feedback from
monitoring

 Teacher’s satisfaction

 Enhanced capability
to develop and
design learning
experiences

 Enhanced pupil
assessment
competency

 Change in
classroom
processes from
teacher centred
to learner centred

 Teacher’s
professional
knowledge and
skills enhanced

 Enhanced
learning levels of
students

 Teachers attitude
towards learners
and learner
centered
approach
changed
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APPENDIX 2

The Framework for Evaluation
 Considering that the evaluation is not about any specific programme but rather it is for all the programmes held under SSA.

 Only immediate and medium term outputs/outcomes will be taken up for the evaluation.

 The evaluation will primarily be a process evaluation consisting of planning process, implementation process and perceived effects
(usefulness).

 The evaluation would be limited to the professional development programmes for elementary teachers.

Data Source Tool/  Technique

Training Design in terms of need analysis, objectives
and methodology etc.

Training Documents Document analysis
SPD/SPO Interview
Key Resource Persons Questionnaire and Interview
Master Trainer Questionnaire and Interview

Resourcefulness of the Trainers Key Resource Persons Questionnaire
Master Trainer Questionnaire

Quality of training material Training material Document analysis
Master Trainer Questionnaire

Monitoring and evaluation of training
SPD/SPO Interview
Key Resource Persons Questionnaire and Interview
Master Trainers Questionnaire

Training Logistics
Key Resource Persons Questionnaire and Interview
Master Trainers Questionnaire
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APPENDIX 3
Evaluation Question wise indicators and source of data

EQ 1 To what extent were SSA objectives for training and the needs of teachers considered and used in the process of planning in-service training
programmes in Chhattisgarh and A&N Islands?

Sub questions Indicators IKRP QKRP QMT
(SPSS Master file)

IMT Rem
arks

To what extent
were SSA objectives
for training
considered in the
process of planning
in Chhattisgarh

1. Personnel involved in planning

2. Duration guideline of SSA/State

3. Content Guideline of SSA/State (‘Constructivist’ approach,
areas such as art and heritage crafts, health and physical
education, work education and education for peace, besides
training in basic subjects like language, EVS and
Mathematics.) (For 2010-11, each State must design a
comprehensive 3-Year Quality Plan that will strengthen
each of the major quality parameters in an integrated
manner, in order to lead to visible enhancement in
children’s learning. The focus is to gear all interventions to
bring changes in classroom processes and to ensure that
every child learns, and to ensure the State is geared up to
meet the specifications of the Right to Education Act.)

4. Guideline for Coverage of teachers (100%)

5. Guideline for capacity-building of the mid-level personnel
(academic and administrative)

1a, 1b
(qual),

2d (qual)

i18, i23

i12c, i17, ni17,
(Open ended
Items 20 and 21
as per
questionnaire)

1a, 1b
(qual),

2d (qual)

Process guideline for planning a teacher PDP
 Identification of Agency/ organization responsible for conducting

the training.
2a, 2b, 2c
(qaual),

i14c, i17, ni17 2a, 2b, 2c
(qaual),
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 Identifying training needs (at block level)

 Identification of resource persons (Must include approaches for
rejuvenating BRC/CRCs, by reviewing the recruitment/
placement systems, selection criteria, roles & functions, and
capacity building for RPs)

 Identifying programme Observers

 Development of Training design and strategy (guidelines stress
identification of training needs and development of
appropriate training modules through BRGs/ DRGs/ SRGs;
training design should emphasize local contextuality and
specificities in the teaching learning situation) (Need for
major shift in in-service training programs to address the
social, cultural & economic context of learners, and the
training process itself should be conducted through
experiential, participatory and inclusive methods)

 Development of training material

 Logistics including venue and other facilities
 Training of Key resource persons
 Training of Master Trainers

3a, 3b

4, 5, 6

i25

i12 f
i12 g
i18
i21ai to i21axii,
i21bi to i21bxii

i12e, i14a, i14bi
to i14bvi, i14c,
i15, i17, ni17

i12a, i12b

i12d

i7a, i7b, i7c, i8a,
i8b (qual)

i14c
i24

3a, 4a

5, 6
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 Monitoring of Training, Evaluation and follow up (whether used
as input for planning?) Follow-up may be through
 School visits and interaction with teachers
 Classroom observations
 Pre-test and post-test during training programme,

evaluation sheets to test content knowledge and aptitude
 Orientation of school principals for conducting follow-

up
 Peer-sharing during monthly cluster level meeting
 Monitoring through Quality Monitoring Tools
 Exposure of child’s learning through Community

Participation.
 Feedback forms during training
 Observation of training by Monitoring officers
 Videoconferencing
 Conducting Impact Studies

 On-site support mechanism during training

7 7

Note: Appropriate responses from items 8 (main challenges) and item 9 (suggestions for improving planning and effectiveness) to be
incorporated under evaluation questions appropriately.

EQ2) To what extent were the Key Resource Persons and Master Trainers trained in accordance with the objectives, duration, content, materials, and
methods monitoring and evaluation outlined in planning documents of Chhattisgarh and A & N Islands?

Sub questions Indicators IKRP QKRP QMT IMT Remarks
Availability of planning document
Trained in accordance with the objectives as perceived
Trained in accordance with the functions of a trainer 4,5,6 ni13a to

ni13o
(composite

4.5.6
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score to be
calculated)

Trained in accordance with the duration as planned/required i7b, i7c,
i18, i23

Trained in accordance with the content as required i12c, i17,
ni17

Trained in accordance with the training materials as prepared i14a
Trained in accordance with the  training methods as expected i21ai to

i21axii,
i21bi to
i21bxii

Trained in accordance with the monitoring and evaluation as planned 4,5,6 i24 4,5,6
Note: Appropriate responses from items 8 (main challenges) and item 9 (suggestions for improving planning and effectiveness) to
be incorporated under evaluation questions appropriately.

EQ3) To what extent did the professional development programme meet the needs of MTs in Chhattisgarh and A&N Islands?

Sub questions Indicators IKRP QKRP QMT IMT Remarks
Perception of KRPs and MTs on extent of preparedness to act as RP i12c
Trained in accordance with the functions of a trainer ni13a to

ni13o
(composite
score to be
calculated)

Satisfaction with the information provided in the training i17, ni17
Note: Appropriate responses from items 8 (main challenges) and item 9 (suggestions for improving planning and effectiveness) to
be incorporated under evaluation questions appropriately.

EQ4) How can the teacher professional development programme planning be improved in Chhattisgarh and A&N Islands?
Sub questions Indicators IKRP QKRP QMT IMT Remarks

Was the training
document prepared
and made available?

Preparation of training document and making it available to all
concerned
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Was training
schedule prepared,
provided and
followed?

Availability and adherence to the training schedule i9, i10

Was training
schedule prepared
appropriate in terms
of content and
time?

Appropriateness in terms of content and time allocation for
transaction.

i11a, i11b,
i11c, i18,
i23

Note: Appropriate responses from items 8 (main challenges) and item 9 (suggestions for improving planning and effectiveness)
to be incorporated under evaluation questions appropriately.

EQ5) What is the perception of KRP and MTs in Chhattisgarh and A & N Islands about the training programme in terms of the content, methodology,
resources material?

Sub questions Indicators IKRP QKRP QMT IMT Remarks
Perception of KRP and MTs in terms of the content i12c 2d
Perception of KRP and MTs in terms of the duration i23 2e
Perception of KRP and MTs in terms of the methodology i2f, i12g,

i12h,
i21ai to
i21axii,
i21bi to
i21bxii

Perception of KRP and MTs in terms of the resources material i14c, i12e,
i15

Perception of KRPs and MTs on extent of preparedness to act as RP i16
Overall satisfaction with the training received i22
Perception about the competence of KRPs 3a, 3b, 3c i25, i26a

to i26e,
3a, 4a, 4b

Note: Appropriate responses from items 8 (main challenges) and item 9 (suggestions for improving planning and effectiveness)
to be incorporated under evaluation questions appropriately.
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APPENDIX 4
ACTIVITIES, RESPONSIBILITIES AND TIMELINE FOR THE EVALUATION

Activities Venue Day and
Date

Team Member Comments

Visit to the SPD for finalizing the dates
of various activities and support
needed.  Finalization of the translated
version of tools

A & N
&

Chattishgarh

VD Bhat, Ashish Dubey, Santosh
Sharma, Padma Yadav

The state team members of Chattisgarh to
ready the translated version

Try out of the tools, modification, and
finalization

Face-to-Face 5th March
2012

A & N Islands
VD Bhat, Ashish Dubey, John
Mathew, Joy B, Poonam Lall

Chattisgarh –
Santhosh Sharma & Padma Yadav,

Ashish Dubey, Sudhir Srivastav

 Draft Tools to be administered to 5 RPs
at the SSA State Office.

 The SPO-SSA to make arrangements and
meet the expenses if any in this regard.

 TA and other expenses of external
members to be borne by the TCF-NCERT,
New Delhi.

Reprography of tools and finalization
of the data collection plan including
the district wise teams

A & N

&

Chattisgarh

A & N
VD Bhat, Ashish Dubey, John
Mathew, Joy B, Poonam Lall

Chattisgarh –
Santhosh Sharma & Padma Yadav,

Ashish Dubey, Sudhir Srivastav

 Reprography of tools to be done in the
state concerned by the team members
from the concerned State.

 Expenses to be met by SPO-SSA under
REMS of the State concerned.

Orientation on data collection A &  N

&

Chattisgarh

25th March
2012

Chattisgarh
5th April
2012

Santosh Sharma, V.D. Bhat,
Padma Yadav, Ritu Chandra, Akhil
Thakar, Sudhir Srivastava, Poonam
Lall, B. Joy, John Mathew, G.R.
Prakash, C. Padmaja, R.K.
Srivastava, A. dubey

TA and other expenses of external
members to be borne by the TCF-NCERT,
New Delhi.
Expenses of Data Collection including

Conveyance/Local TA of the team to be
met out of the REMS/Management Funds
of SSA of the State/UT.
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Data Collection A & N

&

Chattisgarh

A & N
26 / 03/
2012 to
3/4/2012

Chattisgarh
6/4/2012 to
12/4/2012

Santosh Sharma, V.D. Bhat,
Padma Yadav, Ritu Chandra, Akhil
Thakar, Sudhir Srivastava, Poonam
Lall, B. Joy, John Mathew,
G.R. Prakash, C. Padmaja, R.K.
Srivastava, A. Dubey

TA and other expenses of external
members to be borne by the TCF-NCERT,
New Delhi.
Expenses of Data Collection including

Conveyance/Local TA of the team to be
met out of the REMS/Management Funds
of SSA of the State/UT.

Document analysis workshop Mysore 21st May-
25th May
2012 at RIE,
Mysore

Entire team TA/DA and other expenses of Workshop to
be borne by the TCF-NCERT, New Delhi.

Data coding and Data Entry Delhi June Entire team ---do---

Data Cleaning and Preparing Master
File

Delhi June Entire team ---do---

Data Analysis Workshop Delhi July
(at Delhi)

Entire team ---do---

Writing preliminary report Delhi 15th

September
Entire team ---do---

Sharing the report with Stake Holders A & N
&
Chattisgarh

3rd Week of
September

Two members ---do---

Final report Delhi Last week of
September

Entire team ---do---
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APPENDIX 5
List of SRG in Chattis Garh (Block)

Sl.No Name Designation Attached with
1. Dr.Sudhir Srivastav Asst Prof. SCERT
2. Dhan lall Dewangan Lecturer Hr. Sec. School Pasand Fingeshwar
3. Chandra Shekhar Singh S.K.-02 M.S. Nagpura
4. Ms. Sweta Jha S.K-03 PS Mohtarai
5. Ms. Madhuri Borekar S.K-01 Hr. Sec. School  Thohda Tilda
6. Nem Singh Kaushik HM Gangoripar  Balod
7. Lochan Singh Goutam PGT Sec. School Puswada BRC, Kanker
8. Sunil Mishra SCERT
9. Lalit Sahu RP Azim Premji Institute for learning

and Development, Dhamtari.
10. Anupama nalgundwar Asst. prof. SCERT
11. Vinay Charan Singh PGT
12. Sree Purushottam Soni HM Sec. Sch. Kosmi Begetara
13. S.K Verma Asst. Prof SCERT
14. Vidhya Dhange Lecturer SCERT

Name of DRG Members
25-04-2012

District Block

1 Devendra Kumar Verma Durg
2 Peela Singh Chouhan Durg
3 Jainendra Kumar Ganjir Durg
4 Ishwari Kumar Sinha Durg
5 Satendra Sharma Durg
6 `S K Asif Rizvi Durg
7 Sanjay Kumar Pandey Durg
8 Inuram Patel Durg
9 Jivghan Lall Durg
10 M Zakir Durg
11 Saroj Kumar Bose Raj Nand Gaon
12 Rajmal Jain Raj Nand Gaon
13 Krishna Kumar Verma Raj Nand Gaon
14 Vinay Sharan Singh Raj Nand Gaon
15 Ashish Kumar Sahu Maha Samund
16 Iswar Prasad Chandrakar Maha Samund
17 Maruti Rao Godesavar Maha Samund
18 Mrs. U L Tripati Maha Samund
19 Sahu Maha Samund
20 Taruvar Kosria Maha Samund
21 Markus Nand Maha Samund
22 Laxman Das Manik Puri Maha Samund
23 Kiran Kannauje Maha Samund
24 Lav Kumar Nirmalkar Maha Samund
25 Ram Khilavan Verma Raipur
26 Seva Ram Sinha Raipur
27 Mannu Lall Sahu Raipur
28 Chiteswar Prasad Verma Raipur
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29 Manoj Kumar Verma Raipur
30 Lokesh Kumar Verma Raipur
31 Priti Des pandey Raipur
32 Kuldip Sahu Raipur
33 Prabhu Dayal Verma Raipur
34 Jagdish Sinha Raipur
35 Ravi Prakash Mishra Kanker
36 T R Preperia Kanker
37 Jagdish Bhomer Kanker
38 H R Sonevara Kanker
39 Smti. Balvinder Kaur Kanker
40 C L Yadav Kanker
41 Jawahar lall Sahu Kanker
42 Raghunandan Kausal Kanker
43 Komal Ram Jain Kanker
44 Bharat Kumar Srivastav Kanker
45 Satish Kumar Jatav Dantewada
46 Ramesh Singh Rajput Dantewada
47 Pandey Dantewada
48 Zaihida Kahatoon Dantewada
49 G S Alendra Dantewada
50 Sailendra Kumar Singh Dantewada
51 Santosh Kumar Mishra Dantewada
52 Rajendra Kumar Maraskole Dantewada
53 Rajanish Singh Dantewada
54 Purushottam Lall Sahu Dantewada
55 Rajanish Mishra Basther
56 Devendra Kumar Diwangan Basther
57 Anil Shukla Basther
58 Manish Verma Basther
59 Satya Narayan Basther
60 Smrita Dubey Basther
61 Harsha Baghel Basther
62 Kumari Vijeta Panigrahi Basther
63 Neelima Ekka Basther
64 Vijeta Panigrahi Basther
65 Deepak Naik Basther
66 Ganshyam Prasad Sen Dhamtari

26-04-2012
67 J P Sahoo Korea
68 Vinay Jaiswal Korea
69 Pawan Kumar Korea
70 Md. Samshad Ansari Korea
71 Nirmal Kumar Lakra Korea
72 S K Dubey Korea
73 Anil Banjare Korea
74 M P Pandey Korea
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75 Arun Kumar Gupta Sarguja
76 Sankoch Viswakarma Sarguja
77 Mitali  Talukdar Sarguja
78 Azad Mahd. Ansari Sarguja
79 Sarvesh Kumar Dubey Sarguja
80 Sahraj Mohd. Khan Sarguja
81 Om Prakash Sinrha Sarguja
82 Ganeswar Gupta Sarguja
83 Sudarshan Rajwade Sarguja
84 Uma Kant Pandey Jaspur
85 Siland Sai Pankera Jaspur
86 Mahanand Singh Jaspur
87 Padiya mohan behra Jaspur
88 Praveen Kumar Sinha Jaspur
89 N K Khalkho Jaspur
90 Siha Sata Lakra Jaspur
91 Sohan Singh Takur Bilaspur
92 Banmali Prasad Bilaspur
93 Rajesh Kumar Soni Bilaspur
94 Gopal Prasad Kaushik Bilaspur
95 Ritesh Kumar Sonkar Bilaspur
96 Sandhya Soni Bilaspur
97 Surya kant Bajpaee Bilaspur
98 Prasanna Mukh Parv Bilaspur
99 P Kaushik Korba
100 P R Sahu Korba
101 Arvind Sharma Korba
102 H S Lakra Korba
103 Yamuna Adil Korba
104 B Barel Korba
105 Rajiv Kumar Sahu Champa Janjgir
106 Aalnil Kumar Rator Champa Janjgir
107 Prabhat Mond Champa Janjgir
108 Manish Mishra Champa Janjgir
109 Gopesh KumaR SAHU Champa Janjgir
110 B R Retnakar Champa Janjgir
111 Santosh Kumar Sahu Champa Janjgir
112 Mola Ram Sahu Champa Janjgir
113 Jeevan Lall Yadav Champa Janjgir
114 Same Lall Bhawar Champa Janjgir
115 Sachidanand Patnayak Raigarh
116 Nilambar Sav Raigarh
117 A K Paikra Raigarh
118 Purushtam Prasad Gupta Raigarh
119 G S Patel Raigarh
120 Shuklamber Patel Raigarh
121 Deepak Naik Raigarh
122 Arti Takur Kabir Dam
123 Shravan Kumar Razak Kabir Dam
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124 Mahendra Pav Kabir Dam
125 Nand Kumar Sharma Kabir Dam
126 Sanjeev Kumar Sharma Kabir Dam
127 Jagdish Prasad Bichhoia Kabir Dam
128 Hub lall Suktel Raj nand Gaon
129 Nand Lall Viswa Karma Kabir Dam
130 Vidya Kant Kabir Dam
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APPENDIX 6

TOPICS AND SUBTOPICS FOR SSA TRAINING ON SIX OUTCOMES

1. Right to education act 2009 2 sessions
a) Child right
b) Sensitizing with RTE
c) Management of duty hour of teachers apart from instructional hour
d) Quality indicators to assure quality education

2. CCE 4 sessions
a) Why CCE
b) What is CCE
c) How CCE
d) Role of different functionaries in implementing CCE

3. Inclusive classroom 1 session
a) Set of non negotiable to eliminate discrimination in schooling
b) Barrier free child friendly and learning inducive physical environment
c) Making material available according to the need of every child
d) Material within the reach of children
e) Role of children in class room management

4. Learning process 2 sessions
a) Making transaction plan for class room
b) Identification of activities
c) Identification of simple experiments, project works…etc.
d) Self evaluation tool for teacher
e) Generating activities from environment.

5. Teacher as a facilitator and environment creator 1 session
a) Recognizing every child as independent individual
b) Ensuring every child speaks freely
c) Dynamic seating arrangement
d) Ensuring every children’s participation
e) Appreciating achievement and celebrating success, where ever we find

6. Collaborative learning 2 sessions
a) Understanding merits of group work
b) Group participation in class room process
c) Understanding concepts using simulation exercises, role play, debate… etc.
d) Participation of children in preparing TLM



97

7. SMC 1 session
a) Role and functions of SMC
b) SMC as an intervention for quality education in class rooms

8. Examining curriculum, syllabus and text books 3 sessions
a) Enhancing the degree of curriculum awareness
b) Examining curriculum and text books as per objective
c) Identifying areas in curriculum and text books to be emphasized
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APPENDIX 7

A Brief History of Multi Grade Multi Level Teaching (MGML) and Teacher Education

Practice as stated by Shri. Sunil Mishra, State Co-ordinator (MGML)

MGML started in Chhattisgarh in 2007 and since then Shri. Sunil Sharma is associated with MGML.

He attended National workshop at Chennai during October 2007 on MGML and ABL organized jointly

by EDCIL, MHRD, UNICEF and the state of Tamil Nadu. A proposal was placed by the group of 4 to

start MGML in 21 schools in Durg District. In Durg he had acted as MGML implementer under

Janshala. Durg was selected since teachers were familiar and that was the reason for selecting 21

schools only from Durg district.

A Proposal was prepared for imparting training to teachers. Teachers selected were trained in a

workshop on card preparation and material development. Training was imparted in the form of try-

out of the material in four schools – one subject in each school for all 21 teachers over 9 days in

January 2008.

After training, the teachers implemented the MGML in 21 schools. The Co-ordinator observed one

school per day for 4 months till April 2008. They had review meeting once in 15 days which included

topics such as material, process, competence, resources etc.

In 2008-09, Coordinator took higher officials to observe school/classroom and they were impressed.

A team from Chennai was called and in the meeting decision was taken to expand MGML to 8000

schools in all districts and blocks. Responsibilities and action to be taken were also decided in the

meeting.

1. SSA was given the responsibility to identify/select school/block

2. SCERT was given the responsibility to develop material

3. UNICEF funded  for production of material

21 teachers started revising the material. Modules were prepared by the SCERT staff which was

coordinated by Shri. Sunil Mishra and Ms. Anupama Nalgondwal.

8000 schools from 40 blocks were selected. 40 BRCC were oriented for 2 days. They identified 3

teachers from their blocks in such a way that one is experienced and 2 teachers newly appointed.

They studied the module on 15 critical questions prepared by the coordinators. One month time was

given for studying module. They were to act as MTs (BRG). They were trained in groups of 8 in 5
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schools for 7 days out of which 2days were for theory and 5 days for practical. 120 BRGs conducted 7

day training at their respective BRCs to train 8000 teachers.

In 2009-10, same strategy was followed for 4000 more schools which were adopted for MGML and

which were evaluated by resource persons from Rishi Valley and SSA, Tamil Nadu.

In 2010-11, Decision was made to implement MGML in 14750 more schools. For selection of DRG, a

selection test and interview was conducted at DIETs using 8-10 tools. 146 DRGs were selected

including those who acted as BRGs earlier. 21 days residential training, away from the city was given

to them, out of which 8 days were for class room practice. They trained BRGs at DIET level for 7 days.

In 2011-12, it was planned to cover 7500 more schools for which 4 days training was provided since

it is to be done by SSA.
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Activity sequence
A. Planning Workshop of SRGs Total No. &28 Number of days 02
B. Workshop for module preparation Total No. 16  Number of days 6
C. Designing and printing of modules
D. Training workshop for SRG members – Number of days 3

a. ¼ 6 Out Comes 16, MGML 16, Jivan Vidya 16 ALM 12 Total=60½
E. Training of MTs (First Phase)

i. Number of participants 84+84+84+84 = 336
ii. Total SRGs = 16

F. Training of MTs of MGML
Total participants of phase I = 292, SRG = 16 Total = 308. No. of Days = 4

G. Training of MTs of ALM Total participants = 132

APPENDIX 9

HINDI VERSION OF QUESTIONNAIRES

Teacher Professional Development Programme Evaluation Study
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APPENDIX 10
ENGLISH VERSION OF INTERVIEW AND QUESTIONNAIRE

CODE NO:

EVALUATION OF TEACHER PROFESSIONAL DEVELOPMENT – PLANNING

Interview Schedule for the Key Resource Person/Core Group Member

I want to thank you for taking the time to meet with me today.

My name is ____________________________ and I would like to talk to you about your
experiences with the planning of the teacher professional development programme.
Specifically, as one of the components of our program evaluation we are assessing the extent
to which SSA objectives for training and teachers’ needs were considered in the planning
process. As well, we would like to determine whether KRPs and MTs were trained in
accordance with the intended objectives, duration, content, materials and methods. Finally,
we would like to know how you think planning could be improved in the future.

The interview should take less than an hour. I will be noting down as you speak because I
don’t want to miss any of your comments. I can’t possibly write fast enough to get it all down
so you may please speak slowly.

All responses will be kept confidential. This means that your interview responses will only be
shared with research team members and we will ensure that any information we include in
our report does not identify you as the respondent. Remember, you don’t have to talk about
anything you don’t want to and you may end the interview at any time.

Are there any questions about what I have just explained?

Shall we begin this interview?
___________________________________________________________________________

1. a) Were you associated with the planning of the training?  Yes/No If No if so, what was your
role?

b) How was the training programme planned at the state level?

2. a) Was there a needs assessment done before the training? Yes No
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b) If yes, how was it done?

c) If no, why was it not done?

d) If no, how was the content of the training programme decided?

e) How was the duration for the training of MTs decided?

3. a) How were the MTs selected?

b) Were the MTs able to perform up to your expectations? Yes/No  Please explain.

c) What are your suggestions to improve the quality of MTs?

4. a) What was the monitoring mechanism for the training of the MTs?

5. a) How was the MT training evaluated?

6. a) What follow-up actions were taken after the training of MTs?

7. Whom do you consult, if you have some difficulty in implementation of the training?

8. What are the main challenges in implementing the professional development
programme?

9. What suggestions would you like to offer to improve the planning of the teacher
professional development programme?
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CODE NO:

EVALUATION OF TEACHER PROFESSIONAL DEVELOPMENT – PLANNING
Interview Schedule for the MTs

I want to thank you for taking the time to meet with me today.

My name is ____________________________ and I would like to talk to you about your
experiences with the planning of the teacher professional development programme.
Specifically, as one of the components of our program evaluation we are assessing the extent
to which SSA objectives for training and teachers’ needs were considered in the planning
process. As well, we would like to determine whether Master Trainers/Mentors were trained
in accordance with the intended objectives, duration, content, materials and methods. Finally,
we would like to know whether the training met MT needs and how you think planning could
be improved in the future.

The interview should take less than an hour. I will be noting down as you speak because I
don’t want to miss any of your comments. I can’t possibly write fast enough to get it all down
so you may please speak slowly.

All responses will be kept confidential. This means that your interview responses will only be
shared with research team members and we will ensure that any information we include in
our report does not identify you as the respondent. Remember, you don’t have to talk about
anything you don’t want to and you may end the interview at any time.

Are there any questions about what I have just explained?

Shall we begin this interview?

___________________________________________________________________________

1. a) Were you associated with the planning of the training?  Yes/No If so, what was your role?

b) How was the teacher training programme planned at the state level?

2. a) Was there a needs assessment done before the training of Master Trainers? Yes
No

b) If yes, how was it done?
c) If no, why was it not done?
d) If no, how was the content of the training programme decided?
e) How was the duration for the training of MTs decided?

3. a) How were the MTs selected?
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4. a) Were the KRPs able to perform up to your expectations? Yes/No  Please explain.

b) What are your suggestions to improve the quality of KRPs?

5. a) How was the MT training evaluated?

6. a) What follow-up actions were taken after the MT training?

10. Whom do you consult, if you have some difficulty in implementation of the training?

11. What are the main challenges in implementing the teacher Professional
Development programme?

12. a. What suggestions would you like to offer to improve the planning of the teacher
professional development programme?

b. What suggestions would you like to offer to improve the effectiveness of the
teacher professional development programme?
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CODE NO:

EVALUATION OF TEACHER PROFESSIONAL DEVELOPMENT - PLANNING
QUESTIONNAIRE FOR THE KEY RESOURCE PERSON/CORE GROUP MEMBER

Dear Madam/Sir,
The NCERT, New Delhi has taken up an evaluation study of the Teacher

Empowerment Programme of Chhattisgarh and A & N Islands in collaboration with the SSA.
As a part of this study, the responses of State Level Core Group Members/Key Resource
Persons who are planning and implementing the programme at the state level is being
collected. It is in this regard that you are being approached to collect requisite data for the
evaluation. We request you to kindly help in this study by responding to this questionnaire.
Please rest assured that your opinions and views will be strictly confidential and will not be
used for any purpose other than for the study. Hence, you are requested to give your free
and frank responses to the items of this questionnaire. We appreciate your co-operation in
this study.

 This questionnaire is organized in parts and necessary directions for responding to a
part are given under each heading. Please follow the directions while responding to
the items under different parts.

 Since we need your personal opinions, views, etc., please do not discuss with any of
your colleagues as that may influence your opinion and views.

 Please answer all items.
___________________________________________________________________________
1. State: __________________________________________

2. District:   ________________________   Block: _________________________________

3. Gender: Male Female

4. Age: in years

5. Which of the following applies to you? (Please put a ‘√’ mark on all that apply)

(a) Faculty Member of SCERT

(b) Faculty member of DIET

(c) Senior official in SSA

(d) Core Group Member

(e) Key Resource Person

(f) Others if any specify ______________________________________

6. Qualifications: (Please put a ‘√’ mark )

A) General: Graduate Postgraduate and Above

B) Professional: D. Ed./D.T.Ed B.Ed. / B. Lit M.Ed and Above

7. Have you ever been a member of any core group for planning Teacher Training under the SSA of
your state? Yes No
If answer is No, please skip to question 10. If answer is Yes, please respond to questions 8 and 9.
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8. The core group consisted of:

(a) Members of SCERT Yes No

(b) Faculty members of DIET Yes No

(c) Senior officials from SSA Yes No

(d) Others (if any, specify)
______________________________________________________

9. What were you required to do as a core group member/KRP? (Tick mark ‘√’ all applicable
options)

a) Selection of Master Trainers
b) Planning the training programme
c) Material/Module Development for teacher training
d) Organizing Training of Master Trainers/teachers
e) Any other (please specify) _______________________________________________

10. (a) Have you been given any training to act as a Key Resource Person for the teacher

Professional Development programme under SSA? Yes No

(b) If yes, what was the duration? Days

(c) How many times have you received the same kind of training? (Please put a ‘√’ mark)

Once twice more than twice

11. Were any guidelines prepared for the selection of Master Trainers? Yes No

12. (a) Have you received any training other than the Key Resource Person’s Training for the Teacher

Professional Development programme in the last year? Yes No

(b) If yes, please specify:
_______________________________________________________________

___________________________________________________________________________
13. (a) Was there any policy document/guidelines provided for conducting the teacher professional

development training? Yes No

(b) If yes, please list these documents/guidelines ____________________________________
__________________________________________________________________________
(c)If yes, who provided the guidelines?
a. Central Govt./ SSA
b. State Govt.
c. SCERT
d. Other (please specify) __________________________________

14. Were the following documents and related guidelines provided to core team members?

Yes No
a) RTE act 2009
b) NCF -2005

c) SSA guidelines
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15. Before conducting the training, was there a discussion amongst the core team members on the
policy documents mentioned above?

a) On all of them
b) On some of them (please specify)                     ___________________________
c) On one of them (please specify) ___________________________
d) On none of them

16. a) Was there a state level planning meeting for planning the teacher Professional Development
programme? Yes No

b) If yes, which aspects of the training were finalized in the meeting? (Please specify)
1. -----------------------------------------------------------------------------------------------------------------------
2. -----------------------------------------------------------------------------------------------------------------------
3. -----------------------------------------------------------------------------------------------------------------------
4. -----------------------------------------------------------------------------------------------------------------------

17. a) Did the core team consider any other possibilities such as web based, teleconferencing, or
distance mode for training? Yes No
b) What were the reasons for doing so? ---------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------------------

18. On what basis was the programme schedule developed?
a. Needs of teachers
b. Availability of resources
c. Given schedule
d. Other (please specify) _____________________________________

19. a) Do you think that the time allotted for various components of training were appropriate?
Yes No

b) If not, which component should have received more time? (Please specify) ______________

___________________________________________________________________________

c) If not, which component should have received less time? (Please specify) ________________

___________________________________________________________________________

20. What were the main objectives of the teacher Professional Development programme?
1. __________________________________________________________________________

2. __________________________________________________________________________

3. __________________________________________________________________________

4. __________________________________________________________________________

5. __________________________________________________________________________

21. How do you rate the planning and preparation done by the KRP/core group for teacher training?

a)    Outstanding
b)    Good
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c)    Average
d)    Satisfactory

22. In how many batches was the training imparted at each level?
a. at state level ---------------------
b. at  district level ------------------
c. at block level ---------------------
d. at cluster level -------------------

23. Were there separate targeted training materials for:

Yes No
KRPs:
MTs:

Teachers:

24. How were the training materials/ modules intended to be used in training? (Tick mark ‘√’ all
applicable options)

a) As reading material before training
b) As reading material during training
c) As reading material after training
d) For providing directions for Hands on Activities
e) Any other (Please specify) __________________________________

25. The strategy for training of KRPs included: (Tick mark ‘√’ all applicable options)
a)   Hands on Activities
b)   Power point presentations
c)    Demonstrations
d)   Lecture
e)   Any other (Please specify) ________________________________

26. Resource Materials for the training of KRPs included: (Tick mark ‘√’ all applicable option/s)
a) Print Material
b) Audio-Video Material
c) Material for Hands on activities

27. What themes were included in the training programme? Tick mark ‘√’ all that apply.
a) Teaching Learning Processes

b) Pupil Assessment

c)  Revision of syllabi

d)  RTE act

e) Continuous Comprehensive Evaluation

f) __________________________
g) __________________________

28. How do you rate the quality of the training material/module for achieving the objectives for
which it was   developed?

a)    Outstanding
b)    Good
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c)    Average
d)    Satisfactory

29) What were the criteria for selecting KRPs? (Tick mark ‘√’ all applicable options)
i. Educational Qualification

ii. Experience
iii. Recommendation
iv. Rank/Position

30) What were the criteria for selecting MTs? (Tick mark ‘√’ all applicable options)
i. Educational Qualification
ii. Experience

iii. Recommendation
iv. Rank/Position

34 What do you think about the following statements regarding the MTs ? (Circle the most
appropriate responses)

a) Number of MTs was very sufficient / fairly sufficient / not sufficient
b) Their experiential background was very appropriate / fairly appropriate / inappropriate
c) Their subject matter competence was very sufficient / fairly sufficient / not sufficient

31. How appropriate was the training schedule? (Tick mark ‘√’ the most appropriate answers)
How appropriate was the training
schedule followed in the training?

Appropriate Fairly
appropriate

Inappropriate

a) Time allotted for topics
b) The sequence of topics in the
schedule
c) Content coverage

36 Directions: Given below are different functions to be performed by you in organizing a teacher
training programme. Read them carefully and judge your training need on each of them. Put
a “√” mark beside each competency under the appropriate column. This is not an assessment
of you and the information will be used only for the study. Please give your self-assessment as
honestly as possible.

Functions of a Key Resource Person
Is further training/exposure

required?
Yes No

a Designing of transaction strategies
b Developing training materials
c Collecting materials from various sources
d Selection of themes/topics for the training
e Drawing feedback from the participants
f Conducting field trips
g Monitoring training
h Facilitating group work
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Thank you for taking the time to complete this questionnaire!

i Facilitating  peer teaching
j Maintaining discipline and decorum during the training
k Motivating inactive participants
l Engaging  all the participants in active learning – activities, group

work etc.
m Understanding the participants’ context, existing concepts,

experiences and previous learning
n Mastery of the content of training
o Time management as per programme schedule
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CODE NO:

EVALUATION OF TEACHER PROFESSIONAL DEVELOPMENT PROGRAMME -
PLANNING

Questionnaire for Master Trainers

Dear Madam/Sir,
The NCERT, New Delhi has taken up an evaluation study of the Teacher Professional

Development Programme of Chhattisgarh and A & N Islands in collaboration with the SSA. As a part
of this study, the responses of Master Trainers who are planning and implementing the programme
at the district or block level are being collected. It is in this regard that you as a Master Trainer
implementing the programme are being approached to collect requisite data for the evaluation. We
request you to kindly help in this study by responding to this questionnaire. Please rest assured that
your opinions and views will be strictly confidential and will not be used for any purpose other than
for the study. Hence, you are requested to give your free and frank responses to the items of this
questionnaire. We appreciate your co-operation in this study.

 Since we need your personal opinions, views, etc., please do not discuss with any of your
colleagues as that may influence your opinion and views.

 Please answer all items.
___________________________________________________________________________

1. State: _______________________________________________

2. District:   ________________________   Block: _________________________________

3. Gender:       Male Female

4. Age: in years

5. Which of the following applies to you? (Please circle all that apply to you)
a. Head Teacher: Primary/ Upper Primary/ Secondary/ Not Applicable

b. Teacher: Primary/ Upper Primary/ Secondary/ Not Applicable

c. University Lecturer/ Professor/ Not Applicable

d. Official in SSA

e. Any other (please mention) ___________________________________

6. Qualifications: A) General: Graduate Post Graduate

M.Phil Ph. D.

B) Professional (Education): D. Ed./D.T.Ed/JBT B.Ed. / B. Lit

M.Ed and Above Not applicable

7. (a) Have you received any training to act as a Master Trainer for the teacher professional

development programme under SSA for your state?
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Yes No

(b) If yes, what was the duration? ______ Days

(c) How many times have you received the Master Trainer training?

Once twice More than twice

8. (a) Have you received any training other than the Master Trainer Training for the teacher

professional development programme in the last year?

Yes No

(b) If yes, please specify:

_____________________________________________________________________________

_____________________________________________________________________________

9. Was the Master Trainer Training Schedule provided to you at the beginning of the Training?

Yes No

10. Was the Master Trainer training schedule followed as provided?         Yes                              No

11. Please ‘√’ mark the degree of appropriateness for each item:

Was the Master Trainer training

appropriate in terms of:

Appropriate Fairly

appropriate

Inappropriate

a) Content coverage

b) Time given for the sessions

c) Other (please specify)

12. a) Overall, were you satisfied with the arrangements at the training venue?

Yes No

In particular, were you satisfied with: Yes No

b) Facilities for training

c) Content of the training

d) Quality of Key Resource Persons

e) Quality of Materials Provided
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f) Nature of activities

g) Time provided for activities

h) Time provided for interaction

i) Other (if any, specify)

13. Directions: Given below are different functions to be performed by you in organizing a
teacher training programme. Read them carefully and judge your training need on each of
them. Put a “√” mark beside each competency under the appropriate column. This is not an
assessment of you and the information will be used only for the study. Please give your self
assessment as truly as possible.

14. a. Were you involved in the development of training materials/modules for the teacher
professional development programme?

Yes No

b. If yes, please indicate the kind of participation.
i) Author of the material/module

ii) Selection of material

iii) Development of TLM

iv) Member of review team

v) Member of field trial team

Functions of a Master Trainer
Is further training/exposure

required?

Yes No
a Designing of transaction strategies
b Developing training materials
c Collecting materials from various sources
d Selection of themes/topics for the training
e Drawing feedback from the participants
f Conducting field trips
g Monitoring training
h Facilitating  group work
i Facilitating  peer teaching
j Maintaining discipline and decorum during the training
k Motivating inactive participants
l Engaging  all the participants in active learning – activities,

group work etc.
m Understanding the participants’ context, existing concepts,

experiences and previous learning
n Mastery of content of training
o Conducting lecture, discussion
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vi) Resource person/ expert

vii) Any other (please mention)__________________

c. To what extent was the feedback of the previous teacher professional development
programmes incorporated in the module/ training material?
i)  To a great extent

ii) To some extent

iii) Not at all

15. Were the materials supplied during the Master Trainer training programme sufficient for
conducting the teacher empowerment programme?

a) Very much sufficient

b) Fairly sufficient

c) Somewhat sufficient

d) Not sufficient

16. To what extent did the training programme prepare you as a Master Trainer for the teacher
empowerment training?

i) To a great extent

ii) To some extent

iii) Not at all

17. Was enough detailed information provided during the programme?
a) Not enough

b) Just right

c) A bit too much

d) Far too much

18. Was enough time allowed to work and perform during activities?
a) Far too much

b) Enough

c) Not enough

19. Which topics/sessions were most useful to you? (Please specify)

a) -----------------------------------------------------

b) -----------------------------------------------------

c) -----------------------------------------------------

20. Which topics/sessions were least useful to you? (Please specify)

a) ------------------------------------------------------

b) ------------------------------------------------------
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c) ------------------------------------------------------

21. Which of the following training methodologies were used in the Master Trainer training?
(Please tick mark ‘√’.)

Training Methodology
Was it used? Please rate the methodology

Yes No
Very

Useful
Useful to

some extent
Not useful

a Field trips
b Presentation
c Exhibition
d Demonstration

e Lecture
f Work experience/  Hands

on practice/workshop
g Discussion
h Talk

i Para-teaching
j Peer teaching
k Activity (role play, project

work, model making,
experimentation, etc.)

l Jig-saw and learning station
m Any other (please specify)

22. What is your overall opinion about the Master Trainer training programme?

a) Out standing

b) Good

c) Satisfactory

d) Poor

23. From the point of view of preparedness as a Master Trainer, what is your opinion about the

duration of the Master Trainer training programme?

1. Duration was more than desired

2. Duration was appropriate

3. Duration was less than desired

24. Was there any mechanism for evaluation of the training programme?

Yes No
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25. How competent were the Key Resource Persons in providing training to you?

i. Very competent

ii. Competent

iii. Not competent

26.

Thank you for taking the time to complete this questionnaire!

How competent were the
Key Resource Persons in

terms of:

Very
competent

Competent Not
competent

a. Content
b. Communication skills
c. Organizational skills
d. Monitoring and evaluation
e. Using the technology
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Modifications Identified after Tryout

Questionnaire for Key Resource Persons:

 Question no. 17 considers alternatives provided in Question no. 16 as policy
documents. The alternatives in Question no. 16 needs to be modified as follows:
a. RTE act 2009
b. NCF- 2005
c. SSA guidelines

CCE is included in RTE act (section-29). The spirit of CCE is that this concept has to be
understood by the teachers and school based scheme of CCE needs to be developed.

 Question no. 20 should have two parts 20 (a) already given and 20 (b) may be as
follows:
On what basis the programme schedule was developed?
a. Needs of teachers
b. Availability of resources
c. Given schedule

Questionnaire for Master Trainers:

 Instructions:
The questionnaire is not divided in parts as indicated in the instructions. So that
instruction may be omitted.

 In Question no 5 the alternatives may be as follows:
a. Head Teacher: Primary/ Upper Primary/ Secondary/ Not Applicable
b. Teacher: Primary/ Upper Primary/ Secondary/ Not Applicable
c. University Lecturer/ Professor/ Not Applicable
d. Official in SSA
e. Any other (please mention) ___________________________________

 In Question no. 6 in ‘General Category’ the options may be:
a. Graduate
b. Post Graduate
c. M. Phill
d. Ph. D.

The professional Category may be stated as ‘Professional (Education)’
a. D.Ed/D.T.Ed./ JBT
b. B.Ed/ B.Lit
c. M.Ed. and above
d. Nil



150

 In Question no. 13 functions of RPs may be replaced by needs of RPs and other
modifications in the same question may be as follows:

 Question no. 14 (a) functions of RPs may be modified as per the following:

Were you associated in the development of training material for teacher
development training programme? Yes

No

a. If yes, please state the kind of participation.
i) Author of the material/module
ii) Selection of material
iii) Development of TLM
iv) Member of review team
v) Member of field trial team
vi) Resource person/ expert
vii) Any other (please mention)__________________

Sl. Needs of a Resource Person Please tick (√)

1. Understanding content
2. Collection and development of material
3. Strategies/ skills for transaction of content

Field trips
Presentation
Exhibition
Demonstration
Lecture
Work experience/  Hands-on practice/workshop
Discussion
Talk
Para-teaching
Activity (role play, project work, model making,
experimentation, etc.,)
Jig-saw and learning station

4. Use of technology
5. Monitoring strategy
6. Feedback (Pre and post test of RPs)
7. Views of RPs about the training
8. Dimensions for discipline (self evaluation proforma)
9. Strategies for  encouraging non active participants
10 Other areas in which training is required (please mention)
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 Question no. 21 may also be modified as follows:

Which of the following training methodologies/ Strategies were used in the resource
persons training?  (Please tick (√).

Sl. Methodologies/ Strategies/ skills for
transaction of content

Was it used?
Please tick (√)

Please rate the methodology

Very
Useful

Useful Useful
to some
extent

1. Field trips
2. Presentation
3. Exhibition
4. Demonstration
5. Lecture
6. Work experience/  Hands on

practice/workshop
7. Discussion
8. Talk
9. Para-teaching
10. Peer teaching
11. Activity (role play, project work, model

making, experimentation, etc.)
12. Jig-saw and learning station
13. Any other (please specify)

-------------------------------------
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APPENDIX 11

LETTER OF CONSENT FOR RESPONDENTS

Evaluation of Teacher Professional Development - Planning
Letter of Consent

You are being invited to participate in an evaluation of the Teacher Professional Development
Programme in your state. This evaluationis being conducted by NCERT.

There are no known risks if you decide to participate in this research study. The information you
provide will be used to improve the planning process for teacher professional development
programmes. The questionnaire will take about approximately 20 minutes to complete. The
information collected may not benefit you directly, but the information learned in this study should
provide more general benefits.

This survey is anonymous and confidential. Do not write your name on the survey. No one will be
able to identify you or your answers, and no one will know whether or not you participated in the
study. Individuals from the research team will have access to your data and will keep your answers
strictly confidential. Should the data be published, no individual information will be disclosed.

Your participation in this study is voluntary. By completing this questionnaire you are voluntarily
agreeing to participate. You are free to decline to answer any particular question you do not wish to
answer for any reason.

If you have any questions about the study, please contact the evaluation team leader, Dr. Vasant
Bhat at bhatvd@yahoo.co.in or 09663168393.

Thank you for taking the time to participate in this important evaluation. Your opinions are
appreciated.
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APPENDIX 13

INTERVIEW OF SPD-CHHATTISGGARH AND JOINT DIRECTOR, SCERT, RAIPUR

Subject:   Teacher Professional Development Programme

Interview with Mrs. R. Sangeeta, SSA Project Director (SPD), Chhattisgarh

Interviewer: Dr. Santosh Sharma, Professor, NCERT, New Delhi

Question 1: What is your vision of ‘Teacher Professional Development’?

Answer: Teacher training at present is monotonous.  For many teachers

attending training is a ritual and paid vacation.  They enjoy and go back

to schools with no improvement in their teaching learning.  The teacher

training should provide hands on experience to the teachers.  Subject

knowledge is important but awareness and skill of using modern

technology can make training interactive.  Training should be based on

real field experiences and needs of the teachers.  Problems of teachers

should be addressed during the programme.

Question 2: What changes you plan to bring about in the teacher training

programmes?

Answer: Training may help to improve the teaching-learning skills of teachers

but important is what you are as a teacher.  The core values of

responsibility commitment, regularity, punctuality and respect are

essential for teachers to become role models for students.  Now a days

there is emphasis on quantity and not quality.  The success of the

programme is counted in terms of the number of teachers trained and

not in terms of the quality of training programme.

To reduce the loss of instructional hour because of training I would be

propose all training programme during vacation.

Question 3: Has SSA, Chhattisgarh developed a vision document/ guidelines for

professional development of teachers?
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Answer: For us, SCERT is the academic authority and I would request SCERT

to prepare vision document.  This vision document should emphasize teachers’

ethics.

Question 4: What are the challenges in planning and implementation of Teachers

Development programmes?

Answer: The challenges that we are facing include infrastructural facilities at

block and cluster levels, specifically the tribal areas – logistics,

Information and Communication Technology (ICT) and availability of

master trainers.  Selection of right persons to act as master trainers at

block and cluster levels is also challenge.  The quality of training

material needs to be good, interesting and interactive.  I am planning to

use Regional Science Centre for training where teachers can do

science and get hands on experiences.

There is shortage of teachers in schools because some teachers are

attending one training programme or the other.  The 20 days training

programmes can be conducted in spirit model.  15 days during one

vacation and 5 days during second vacations.

Question 5: Are teachers’ needs assessed before planning the training?

Answer: I am only one month old in SSA.  However in RMSA, we assess needs

of teachers, subject wise.

Teachers should be involved in development of the modules, selection

of subject content and pedagogical content.

Curricular flexibility needs to be emphasized in the training

programmes. For example, today there is news of earthquake in

Indonesia, Kolkata and Chennai.  People feared this may be sign of

Tsunami.  Teachers should be able to discuss about Tsunami in their

classes?  The knowledge of teachers beyond textbooks is poor.  They

should keep updating their knowledge so that meaningful interaction

could be organized with students. Teachers should come out of their

comfort zones.  Teachers should also be evaluated.

Question 6: Is there a monitoring/ evaluation mechanism for training programmes?
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Answer: Yes, we have one nodal officer for each district.  The nodal officer are

assistant director, assistant programme coordinator (Principal and

Lecturer).  Meetings are held at CRC level and feedback is provided.

The nodal officers also visit the training centers.

Question 7: What suggestions would you like to make to improve the professional

development programmes?

Answer: The best practices should be documented and there should be peer

discussion on good practices.  The good teachers need to be identified

who can act has mentors.  Recognition should be given to teachers

who attend classes on all working days (100% attendance).

We organize state level competition for students and we award

talented students and their schools. Teachers from best schools should

become master trainers.
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Subject:   Teacher Professional Development Programme
Interview with Dr. A. Lakra, Joint Director, SCERT, Chhattisgarh
Interviewer: Dr. Santosh Sharma, Professor, NCERT, New Delhi

Question 1: What kind of partnership SCERT and SSA share for ‘professional

development of teachers’?

Answer: The Annual Work Plan Budget (AWPB) is prepared jointly by SCERT

and SSA.  The proposals for in-service training of teachers are

included in AWPB which is approved by Programme Advisory Board

(PAB).  The funds are given to SSA according to the proposals in

AWPB.  SCERT has the responsibility of preparing Master Trainers,

who in turn provide training to the teachers at block level.  SSA

provides budget for training of master trainers to SCERT.  The budget

for training of teachers is provided to District Project Coordinators.

The Core Committee chaired by Director, SCERT with faculty of

SCERT as members develops detailed plan for in-service training of

master trainers.  The plan includes content, strategy, duration of

training and programme schedule.  SCERT also develops training

material for master trainers. Master trainers are involved in the

development of training material. This material is also used for training

of teachers to reduce the transmission loss.

Question 2: What is the duration of training for master trainers and teachers?

Answer: The duration of training for master trainers is five days and for

teachers, the duration is 20 days.

Question 3: Is 20 days training split in two parts?

Answer: Yes. In first phase, face to face training of seven days is organized.

For ten days, teachers work in their schools to try out   the ideas

developed during training. Then they again come for a face to face

session of three days.

Question 4: Is on site support provided to teachers when they are in school?



157

Answer: For support to teachers, weekly meetings are organized at Cluster

Resource Centre (CRC) level.  To provide onsite support to teachers,

we have supportive teachers who visit the schools.  The support

teachers are selected from among the practicing teachers.

Question 5: How are master trainers selected?

Answer: Master trainers are from among the faculty of DIETs.  Good practicing

teachers are also considered for training of master trainers.  The

master trainers for training are selected on the basis of a written test.

Question 6: Do you maintain data base of master trainers which can be repository

of trainers?

Answer: Yes, we have data base of master trainers.  These master trainers are

provided training every year to update their knowledge base.

Question 7: How are key resource persons selected?

Answer: Key resource persons are from faculty of SCERT, University, Institute

of Management and Administration. They are selected on the basis of

their expertise and reputation.

Question 8: Is training also provided to KRPS?

Answer: No.  Training is not provided to KRPs.  They are considered as a

experts in their areas of specialization.

Question 9: Was training needs of master trainers assessed?

Answer: Yes, master trainers are given questionnaire through which their

subject wise needs are assessed.  The training programmes for master

trainers are based on their needs.

Question 10: Is there any mechanism for monitoring the training of master

trainers?

Answer: Each, Head of the Cell at SCERT is in-charge of one district for

supervision and monitoring.  The Block Resource Coordinators

(BRCs) monitor the training and provide feedback to the Head of

Cell who is a member of Core Committee at the SCERT.
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Question 11: Are needs of teachers also assessed?

Answer: Yes, BRCs monitor the training of teachers and provide

feedback to District Programme Coordinator (DPC), SSA.  This

feedback is communicated to Core Committee. Suggestions are

incorporated while planning training for teachers.

Question 12: What are the challenges in implementation of in-service training

programmes?

Answer: Lack of motivation among older teachers.  Strike of teachers is

another factor hampering teacher training and teaching in

schools.

Question 13: Why do teachers go on strike?

Answer: There are three agencies for appointment of teachers –

Panchayat, Directorate of Education and Tribal Welfare

Department.  Panchayat appoints Shiksha Karmi and

Directorate of Education appoints regular teachers.  Shiksha

Karmis are qualified and trained but are paid only consolidated

salary.  The teachers appointed by Directorate of Education are

paid regular pay scale.  There is dissatisfaction among Shiksha

karmis regarding salary and service conditions.
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APPENDIX
DOCUMENT ANALYSIS

Chetna Vikas Moolya Shiksha (Value Education)

This document was developed in Hindi language in 2011 for Primary level teachers by the
State Council of Educational Research and Training (SCERT), Chhattisgarh. The State
Resource Group (SRG) members and personal from Manaviya Shiksha Shodh Sanasthan,
Acholi, Durg, Chhattisgarh were involved in the development of this document.

 Document supports the
training objectives. It may be used as a reference material for the trainers as well as
trainees to:
 Clarify basic concept, objectives and importance of value education
 Carryout the activities with the children

 Document is fair enough to enhance the intended knowledge of trainees as per the
objectives but it would be more useful if it is made more self-explanatory and in an
interactive mode. It should be capable of enhancing the intended skills of trainees
with additional, relevant and contextual examples.

 Document may be based on theory and references of the other documents
consulted must be mentioned properly.

 The document should have more in-class activities and it should provide diverse
teaching learning strategies and hands-on activities to be tried out in the field.

 Document does not provide any strategy/ guideline/ instructions/ checklist to assess
the learning level of the trainee.

 Document can be made more appealing in terms of colorfulness, illustrations and
instructiveness to avoid boredom and dryness during reading.

 Document is very simple to understand. It has user friendly language and format
(e.g. clear headings, bullets or short paragraphs etc.) appropriate for the trainees as
well as readers. Text is also easy to read in terms of font size and print quality.

 It is easily to carry as it has appropriate size, thickness and number of documents
 Document need to be made more durable in terms of paper, cover page and binding

quality so that the pages are not falling out etc.
 Repetition of the content should be avoided
 Complete contact details of writing team should be provided
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Samanya Mudde (General Issues)

Based on RTE act- 2009, this document was developed in Hindi language in 2011 for Primary
level teachers by the State Council of Educational Research and Training (SCERT),
Chhattisgarh. The State Resource Group (SRG) members of Chhattisgarh were involved in
the development of this document.

 Document supports the training objectives. It covers current, useful and relevant
issues. There is a very simple and clear presentation of each of the issue. This
document also has answers of some frequently asked questions. Therefore, it may
be used as a reference material for the trainers as well as trainees to clear:
 Basic concept, objectives and importance of CCE and RTE act etc.
 General queries related with each concept/ issue

 Document is fair enough to enhance the intended knowledge of trainees as per the
objectives but it would be more useful if it is made more self-explanatory and in an
interactive mode. It should be capable of enhancing the intended skills of trainees
with relevant and contextual examples.

 It is not mentioned in the document that it is based on any theory, but this
document is based on policies, national documents and recommendations.

 Document does not provide any strategy/ guideline/ instructions/ checklist to assess
the learning level of the trainee.

 Document is has user friendly Language and format (e.g. clear headings, bullets or
short paragraphs etc.) appropriate for the trainees as well as readers. It has text
which is easy to read in terms of font size and print quality.

 Document is easily carry in terms of size; thickness and number of documents.
 The document should have in-class activities and hands-on activities to be tried out

in the field. It should also have diverse teaching learning strategies discussed issue-
wise.

 The document has typographical errors and repetition of same statement.
 Document can be made more appealing in terms of colorfulness, illustrations and

instructiveness to avoid boredom and dryness during reading
 Document need to be made more durable in terms of paper, cover page and binding

quality so that the pages are not falling out, etc.
 Complete contact details of writing team should be provided
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MGML Srijan

This document was developed in Hindi language in 2011 for Primary teachers by the State
Council of Educational Research and Training (SCERT), Chhattisgarh. The State Resource
Group (SRG) members and members from Sarva Shiksha Abhiyan (SSA) of Chhattisgarh were
involved in the development of this document.

 Document supports the training objectives. It covers very useful information about
MGML with very simple and clear presentation. This document also has answers of
some frequently asked questions. Therefore, it may be used as a reference material
for the trainers as well as trainees to clear:
 basic concept, objectives and importance of MGML
 general queries related with the concept, utility and application of MGML

But the content of the document needs to be enriched.
 Very relevant and contextual examples were given to explain the concepts.
 It is not mentioned in the document that it is based on theory, but this document is

based on policies, national documents and recommendations.
 Document is fair enough to enhance the intended knowledge of trainees as per the

objectives but it would be more useful if it is made more self-explanatory. It should
be more interactive and capable of enhancing the intended skills of trainees.

 The document has very good examples for in class activities but these must be
explained properly with regard to its application. The document must provide hands-
on activities to be tried out in the field and more diverse teaching learning strategies.

 Document does not provide any strategy/ guideline/ instructions/ checklist to assess
the learning level of the trainee.

 Document is has user friendly language and format (e.g. clear headings, bullets or
short paragraphs etc.) appropriate for the trainees as well as readers. It has text
which is easy to read in terms of font size and print quality.

 Good illustrations are given in the document and it is found interactive at some
extent. These may further be improved.

 Document can be made more appealing in terms of colorfulness, illustrations and
instructiveness to avoid boredom and dryness during reading

 It is easy to carry, as it is appropriate in size, thickness and number of documents.
 Document need to be made more durable in terms of paper, cover page and binding

quality so that the pages are not falling out, etc.
 Complete contact details of writing team should be provided
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National Council for Educational Research and Training (NCERT)/ MHRD /
SSA-TSA-TCF

Evaluation of Teacher Professional Development Planning in Chhattisgarh
and Andaman and Nicobar Islands

Draft Document/Literature Review Template

Directions: For each question, mark (X) the box that applies and/or add a short response
based on the document. If you are filling this as a soft copy, mark the box by double clicking
on the box and selecting “checked”.

General information about document
1. Reviewer (Name of person

who completed this form)
Reetu Chandra

2. Name of the state/UT Chhattisgarh

3. Title of the document Satat Evam Vyapak Moolyankan (Instrutional
Mannual: Part-1)

4. Year of development 2011-12

5. Beneficiaries Teachers

6. Language Hindi

7. Developed by (Institution) SCERT

8. Personnel involved in the
development of document

State Resource Group  (SRG) Members
(Mission Coordinator, Coordinator, Programme
Coordinator and Faculty of SCERT)

District Resource Group (DRG) Members
Block Resource Group (BRG) Members
Teachers (including those who acted as teacher

educators)
Other, please describe: Designation and

Institution not mentioned

Objectives
9. Does this document specify

any objectives to be achieved
by this training?

Yes No

If yes, please describe:
To assist the process of CCE in classroom

Assessment
10. Does the document provide

any strategy/ guideline/
Yes No
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instructions/ checklist to
assess the learning level of
the trainees?

If yes, please describe:

Characteristics of the  of the document
Please mark (x) the response/ option that you agree with as per the following:
(1=Below Average, 2=Average, 3=Satisfactory, 4=Very Good and 5= Excellent)

Content of the document 1 2 3 4 5 Remarks
11. To what extent does the

document is academically
sound (based on theory or
research from that content
area)?

12. To what extent does the
content of the document
support the training objectives
(as stated, or if not stated as
you understand them)?

13. To what extent would this
document enhance the
intended knowledge of
trainees (as per the
objectives)?

14. To what extent would this
document enhance the
intended skills of trainees (as
per the objectives)?

15. To what extent is the
document self explanatory

16. To what extent does the
document provide examples
to explain concepts?

17. To what extent are examples
relevant for explaining
concepts?

18. To what extent does the
document provide in class
activities?

19. To what extent does the Not provided



164

document provide hands-on
activities to be tried out in the
field?

20. To what extent does the
document provide diverse
teaching learning strategies?

21. To what extent is the language
of the document user
friendly?

22. To what extent is the format
appropriate for the trainees/
readers (clear headings,
bullets or short paragraphs
etc.)

23. To what extent does the
document provide visuals/
pictures/ illustrations to
explain concepts?

24. How well do the visuals/
pictures/ illustrations help to
explain the key concepts or
ideas?

Some of the illustrations
provided are not in line
with the concept being
discussed

Physical Features of the document 1 2 3 4 5 Remarks
25. To what extent is the text easy

to read in terms of font size
and print quality?

26. To what extent is the
appearance of the document
appealing (attractive, colorful,
etc.)

27. How durable are the
documents (e.g. pages not
falling out, paper and cover
page quality, etc.) To what
extent is the durability of the
document adequate (binding,
page and paper quality)
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28. How easy are the documents
to carry? (i.e. size, thickness,
number of documents)

Usage of the document
29. Is this document suitable for

preparing trainees for
training (i.e. to be reviewed
before training)?

30. Is the document suitable for
engaging learners during the
training?

31. Is the document suitable for
use as a reference material
(after training)?

Strength
32. What according to you are

the strengths of the
document?

 Very precise
 Simply written
 Easy to understand
 Concept clarification with reasoning and

examples
 Method of using the concept in the classroom

is appropriately and step-wise given
Improvement

33. What according to you are
the areas which require
further improvement?

 Objectives of the training programme must
be added.

 Document should have some practical
activities which can be tried out in classroom
situation during the training itself.

 Concepts in the document should be based
on the facts and researches in the area.

 Some real life experiences or best practices
can be included in the document.

 Need to add more illustrations which are
relevant and support the particular concept.

 Picture quality need to be improved.
 Paper quality needs to be improved (use thick

papers).
 Reference or the source of the material

should be given.
 Books and material on CCE should be

suggested as ‘Suggestive Readings’.
 Document can be made more interactive then
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suggestive.

Overall comment
34. Please write any additional

comments on the document.
The document is well written considering the level of
the teachers. It can be better used as a reference
material by the teachers, before and after the
training.


