
KALIKA YATNA:
PREMISE AND PRACTICE

A Programme Evaluation Report

Sri Aurobindo Marg, New Delhi – 110016

July 2010

jk"Vªh; 'kSf{kd vuqla/kku vkSj izf'k{k.k ifj"kn~
NATIONAL COUNCIL OF EDUCATIONAL RESEARCH AND TRAINING



The Project Team
K. K. VASHISHTHA

Professor and Head, DEE, NCERT, New Delhi
Project Coordinator

Team Members
VASANT D. BHAT

Professor, RIE, Mysore

YOGESH KUMAR
Reader, DEE, NCERT, New Delhi

Nimisha Raveendran
Dileep S

Shivakumar H. M.
Junior Project Fellows

First Edition
July 2010 Kartika 2068

© National Council of Educational
Research and Training 2010

Printed on 70 GSM paper

Published by the Regional Institute of Education, Mysore, Secretary, National Council of Educational
Research and Training, Sri Aurobindo Marg, New Delhi 110 016 and printed at Supreme Offset Press,
K-5, Malviya Nagar, New Delhi 110 017.



FOREWORD

The State of Karnataka had embarked upon an initiative commonly known as Kalika Yatna for improvement

in the quality of learning of children implementing innovative techniques such as integration of curriculum,

professional development of teachers, enhancing pupil participation and focusing more on processes of

learning rather than outcomes alone.

The Government of Karnataka approached us for conducting an evaluation study of Kalika Yatna

Programme: A Learning Initiative, implemented in Karnataka in April 2008. The request was positively

considered and subsequently Terms of References were worked on, shared and finalized in September

2008. The programme evaluation study was initiated after sharing the design with the stakeholders in a

meeting at Bangaluru. The study was envisaged to examine certain agreed-upon research questions

about the efficiency and effectiveness of Kalika Yatna on various parameters with a view to examining the

perceptions of various stakeholders, finally highlighting the strengths and weaknesses of the programme

and providing with suggestions for up-scaling, if considered. The study was conducted following the

latest models of programme evaluation at International level.  After the completion of the field work, a draft

report was shared with the officials and stakeholders in the State of Karnataka on 20 January 2010. Their

observations and suggestions were taken on board while finalizing the report for public consumption.

I feel extremely pleased in handing over the report to the Government of Karnataka who may utilize the

findings of the programme evaluation study in the manner they deem fit.

It is hoped that the report will stimulate discussion and deeper understanding of the phenomenon of

teaching-learning processes in the context of quality of education at elementary stage.

K.K. Vashishtha
Professor and Head

New Delhi            Department of Elementary Education
July 1,  2010       National Council of Educational Research and Training
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SECTION I
BACKGROUND

The Kalika Yatna Project: A Description

Kalika Yatna is a project implemented in Bilikere cluster in Mysore district of Karnataka. The project is
being implemented by Prajayatna, a Non Governmental Organization in collaboration with the Sarva
Shiksha Abhiyan (SSA), Karnataka. This section presents a brief description of the project. Much of the
information here is obtained from various documents prepared by the Partner Non-Governmental
Organization (NGO), and discussion with the officer-in-charge, Kalika Yatna. Relevant material/documents
are appended to the report.

Background and Conceptualization of the Project

This project was conceptualized by MAYA (Movement for Alternatives and Youth Awareness). MAYA is a
Karnataka–based, development and teaching organization working for more than 15 years to address
children’s rights, with a specific focus on the eradication of child labour.

The experience gained by them in building institutional capacities of communities in organizing and
supporting the communities own facilities has convinced them of the approach, that community ownership
of any issue forms the basic premise to initiate any engagement with communities and develop further in
enhancing their capacity. Prajayatna, which is an offshoot of MAYA, is interested in bringing educational
reforms. The basic assumption of Prajayatna is that any change in the educational system can be brought
about only if the stakeholders get involved in the process of education. Shikshana Grama Sabhas are
hence run to mobilize the community. A Shikshana Grama Sabha is a village level meeting on education
where a community level dialogue is facilitated on critical areas of concern pertaining to the local school
and necessary action to be taken. Prajayatna is presently working in several districts of Karnataka and
the organization has facilitated over 2000 Shikshana Grama Sabhas. From these field experiences that
the Prajaytna team had with communities prior to the year 2005 it was recognized that the entire learning
approach needs to be redefined at various levels and with various stakeholders vis-à-vis the new learning
approach.

The learning initiative Kalika Yatna was introduced under the lab area concept of the District Institute of
Education and Training (DIET). This was considered appropriate because DIETs were the key institutions
who could provide the logistical and technical support for such an initiative, where in an entire new approach
of learning had to be developed. In this new learning approach

• teachers have the freedom to formulate their own curricular plans;

• children would not be tested for what they learn but more on how they learn, and most importantly,

• where children learn from each other and their environment rather than limiting learning to the
‘information’ provided by teachers and text books.

This initiative was not to replace the system but to work with it. Hence, a Memorandum of Understanding
(MOU) was prepared and executed at Bangalore city on 21 September 2005 between the State and the
NGO under reference. As per the MOU, State proposed to take up the responsibility of providing necessary
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finance, infrastructure, teachers, cluster resource persons, block resource co-coordinators and other
educational administrators depending on the project needs. The NGO proposed to collaborate with the
District Project Officer (DPO)/ Deputy Director of Public Instruction (DDPI) (Administration), Mysore
district in developing and facilitating the entire approach in three yearly phases based on the findings and
experiences of the first year.

The project is an initiative addressing quality in elementary education. It envisages facilitating and
consolidating stakeholders' ownership of education by working with existing educational system and
proposes a capability based approach to facilitate relevant learning in government primary schools.

Kalika Yatna was implemented for standards I, II and III in the year 2005-06. It was extended to standard
IV in 2006-07 and to standard V in 2007-08. Hence at the time of evaluation, all children, from standard I
to standard V had received at least three years of input of the learning initiative.

Teacher Education Process

Any innovation brings with it a change in the present practice. Teachers in the present system require re-
orientation and empowerment for them to articulate and practice the change. For any field level
implementation in the educational sector, teachers need to be empowered to develop capacities to manage
and facilitate student learning. This also enables teachers to develop a sense of ownership in their learning
environment where teachers demonstrate initiative and originality especially in connecting to children and
creating curriculum and planning activities. One of the beliefs in this project with regard to teacher education
is that instead of organizing teacher training programmes in the way they are done traditionally, there
should be teacher empowerment through the cluster level teachers’ collective meetings.

In Kalika Yatna, teachers are directly engaged in the planning of and reflection on curricular learning
experiences for their students. Teacher support is different in the learning initiative in that teachers develop
and engage in forums to share individual successes and challenges. The teachers’ collective is a place
where teacher learning groups meet and collaboratively engage in a process towards understanding how
their students learn. Based on their own experiences, teachers develop ways to draw from the strengths
of their facilitation skills, address the challenges they face in their specific learning environments, review
and adapt learning plans, and generate feedback. By meeting with other teachers at a cluster level,
teachers are better able to facilitate student learning.

A typical teachers’ collective meeting will have following items of agenda (Prema, 2006)

• Sharing of the month’s work by all teachers

• Planning for the next month- selection of theme and related concepts, preparation of worksheets

• Discussion on ‘concept facilitation process’, planning, and organizing ‘whole group’ activities,
planning and organizing ‘learner group’ activities, planning and organizing individual practice time

• Setting objectives and selecting suitable learning experiences for the students, integrating subjects,
discussion on observation of students and how to assess and report the students' work

• Demonstration classes in the afternoon session of collective meetings and reflection on various
aspects, to help teachers to consolidate and expand their learning
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• Working out strategies to face the challenges within and outside the classrooms.

Teacher Empowerment Through On-Site Support.

The State functionaries and NGO team members visit the schools based on a schedule planned by them.
Their attempt is to visit all schools during a period of time. This visit is with different purposes. One of the
purposes is capacity building and empowerment

The other functions of the visits are as follows

i) Support teachers’ efforts in classroom process like forming groups and conducting activities

ii) Demonstrate how to build relevant contexts to introduce concepts

iii) Make notes on the observed students’ behaviour to sensitise teachers about students

iv) Enable reflection on the teaching learning process, providing feedback on the session
observed

v) Replace the teacher so that the concerned teacher could attend teacher collective

Process of Community Mobilisation

While working with communities appears to be a challenging task, Prajayatna believes that when
communities are enabled to take part in the functioning of schools, they begin to see the school as an
integral part of their communities. It is accomplished through interactions with their children about what
they have learned, functioning of the School Development and Monitoring Committees (SDMC) and
improvements initiated by SDMCs to school infrastructure, or other areas of concern. This concept of
ownership moves communities to another level of understanding about how teachers, parents, and children
can relate to school in a more meaningful way. This concept of ownership moves communities to another
level of understanding about how teachers, parents, and children can relate to schools in a more meaningful
way.

As a result, communities develop a heightened potential to define, discuss, and decide on a course of
action when faced with challenges. Communities that Prajayatna has worked with frequently use Shikshana
Grama Sabhas–education committees at Gram Panchayat/taluk level–as forums to do this. In such settings,
teachers and parents are enabled to identify challenges related to mid day meals, infrastructure, or other
school resources. While discussions in these structures are rich in terms of identifying key areas for
improvement in the school, other areas like defining the problems and delegating responsibilities and
aspects of actual classroom processes -learning and assessment-are not addressed sufficiently.
Prajayatna sees Kalika Yatna as an initiative and an opportunity to prepare stakeholders to begin dialoguing
about the process of learning.

As an integral part of initiating a dialogue with the community, along with the discussion with the teachers,
Kalika Yatna had set in motion certain preliminary processes with the community. A consultation process
was organised for three days in the three Gram Panchayats that comprise Bilikere cluster. 125 SDMC
members participated in the process.

Currently in the programme, learner portfolio - weekly files of what children have done in the classrooms-
is sent to the parents to keep them informed about the classroom processes and how children are
involved in them.
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Curriculum Development and Classroom Processes

Curriculum is the sum total of all the experiences provided in a school. It must enable the children to act
independently in their learning experiences and help them to make meaning of the world around them in
an organic way.

Traditionally, the content of learning has been understood and presented as the broad disciplines of
mathematics, language, science, and social science. It is contented in Kalika Yatna that the present
curriculum has been drawn from a rigid framework that overlooks possibilities for learning that can come
about from the interplay of subjects, different age groups, and cognitive, affective (emotional), and
psychomotor domains of development. It is considered that re-interpreting the existing curriculum into an
integrated one would enable teachers to plan coordinated learning experiences. Teachers would have
flexibility in adapting the curriculum to meet the learning needs and interests of students.

Reconsidering the curriculum as an integrated curriculum would address a number of curricular aspects
that are presently seen as separate components. The kinds of integration addressed in Kalika Yatna are:

• Integrating subjects across concepts – concepts from mathematics, languages, and environmental
studies are dealt within the theme chosen locally

• Integrating domains - cognitive, affective and psychomotor

• Integrating curriculum across all components of the curricular learning experiences - objectives,
concepts, learning activities, learning outcomes, materials (resources)

• Integrating curriculum across classes (I-V)

In this learning initiative, teachers engage students in processes through which they organically develop
an understanding of the objects and events in their contexts. The focus of content is primarily on concept
development in terms of developing key information, recognizing the attributes of a particular concept,
relating concepts to one another, and relating concepts to themes.

Concept Facilitation

Concept mapping is the process through which students engage with the content. It is a process through
which a student conveys his/her personal understanding of a concept (object or event) in a context
referred to as the theme. Similar and contrasting information is used to categorize concepts and linkages
are drawn to state relationships across concepts. The connectivity across subject areas is proposed to
be recognized and developed through concept mapping in Kalika Yatna. Concept facilitation in Kalika
Yatna is visualized to take place in a sequence of steps. Sample concept maps used in the learning
initiative are presented in appendix 14.

Classroom Processes

A positive classroom climate ensures learning at optimum level. The classroom process must be learner
centered to encourage students to interact with each other to build ideas, form opinions and learn new
information. By arranging students in groups, teacher creates more opportunities for students to engage
with each other, which would enable them to take more initiative in their learning by using each other as
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resource. During teacher collective, the teachers are equipped sufficiently to contextualize the learning
process to suit the needs of their students. Teacher has the copy of the theme and its related concepts.
She may choose any of the concepts from the list and has the freedom to follow any sequence.

Kalika Yatna proposes organizing of traditional learning content around themes and utilizing whole language
approaches in keeping with the developmental levels of primary children. It believes that learning should
take place in a context meaningful to children; be relevant to their lives; and allow them to take active
roles, engage in many self-selected activities, and utilize multiple mind/body functions. This approach
builds on the natural ways in which children relate to and process information and how teachers can
facilitate such an engagement.

Children in a typical Kalika Yatna class will be engaged in any of the three processes- Whole Group,
Learner Group and Individual Practice Time. Learner and teacher roles and activities as visualized in
Kalika Yatna are presented in Appendix.7

It is envisaged in Kalika Yatna that the teachers are given feedback by the project staff and the officials of
the department. The observation proforma used by the Kalika Yatna team is appended to the report
Appendix 17.

Process of Assessment and Feedback

It is believed in Kalika Yatna that assessment should focus on collecting and assessing progress based
on a range of student work, rather than periodically quantifying the quality of student work as it enables
students to develop confidence in their abilities, self assess the progress they are making, and improve
their skills based on relevant feedback. In Kalika Yatna the learning process is also the assessment
process.

Key principles of feedback process in Kalika Yatna are:

• Feedback is a collaborative process in which teachers, students, and parents participate (i.e.
validation of the learner profiles)

• Feedback given to learners has to be given in a manner that furthers student learning. This is
done through descriptive learner profiles and not grades, which unfairly compares students to
each other

• Feedback has to be understood by the learner

• Feedback should not state what a child knows—it should document indicators of cognitive and
information processing skills (i.e. whether the child is capable of applying and synthesizing
information)

• Learning (assessment) should cater to individual learning styles and how an individual can move
towards achieving learning outcomes. This should take place in an open-ended and flexible manner

• Additionally, the nature of the feedback should tell us about the quality of learning (assessment)
practices. The feedback and practices inform us about the effectiveness of curriculum design,
development and delivery, teacher training and programme accountability.
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Documentation and Reporting

Student learning is documented in the form of teacher observations and reflections, student work, and
parent observations. Student work is developed and organized in the form of ongoing and reflection
portfolios. The purpose of the ongoing portfolio is to document learner movements towards learning
outcomes. Consolidating documentation of growth in a consistent and holistic manner provide a strong
basis to understand capabilities that learners have developed over time.

Reflection portfolio allows for students to select representative work that conveys their own understanding
of their capability development toward learning outcomes. Teachers will help children file their weekly
work in a separate folder. This folder will be sent to the parents every week for reviewing. Student learning
will be formally reported at the end of each trimester in the form of student profiles based on the student’s
portfolio and teachers’ observation record.
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SECTION II
THE EVALUATION STUDY AND ITS METHODOLOGY

Background and Commissioning of the Study

Kalika Yatna, the learning initiative which is a government-NGO (Praja Yatna) partnership in improving the
quality of elementary education, was in place in the Bilikere Cluster of Hunsur Block of the district of
Mysore for about three years and the SSA-Karnataka had to take a decision about its upscaling. It was
considered that an evaluation study would help in such a decision. The Department of Elementary
Education, NCERT, New Delhi was approached by the SSA-Karnataka with a request to undertake the
evaluation. Accordingly, a team was constituted within NCERT for the evaluation. The team visited the
SSA Karnataka and the Bilikere cluster, interacted with the officials of the State and the NGO, the teachers
and students in the project area schools before arriving at an evaluation framework. A copy of the Terms
of References (TORs) for the evaluation study is available in appendix 1. It may be mentioned here that
from the outset the evaluation was conceived as a collaborative work of the SSA Karnataka, Department
of Elementary Education (DEE), NCERT and the Praja Yatna.

Objectives of the Study

The evaluation was undertaken with the following objectives :

1. To ascertain the efficacy of the processes in Kalika Yatna with special reference to

- integration of curriculum (Language, Mathematics and Environmental Studies (EVS)) in
planning and organization of concepts/content and their delivery in classrooms,

- strategy for teachers professional development vis-à-vis tasks expected of them

2. To assess the level and quality of participation of students in classroom processes, self learning
activities, individual and group activities, out of school programmes and assessment processes.

3. To examine the extent and level of academic/professional support provided by project staff to
schools and teachers during implementation of the project.

4. To study the effectiveness of Kalika Yatna efforts on the learning levels of children in reference to
KSQAO’s achievement surveys.

5. To examine the effectiveness of Kalika Yatna approach in respect of the perception of teachers
and parents/SDMC/community members.

6. To examine the salient features (best practices) of Kalika Yatna approach which have the potential
for integration into existing classroom practices.

7. To suggest means and ways for up scaling Kalika Yatna in respect of enhancing quality of
elementary education.
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Evaluation Questions

The following evaluation questions were to be answered through this evaluation study:

1. What is the efficacy of the process of Kalika Yatna processes with regard to integration of curriculum
(language, Mathematics and Environmental Studies (EVS)) in planning and organization of
concepts/content and their classroom delivery?

2. How effective is the Kalika Yatna strategy in respect of teachers’ professional development and
the tasks expected of them?

3. How effective is the academic and professional support extended by project staff to the schools
and teachers in implementation of the project?

4. What is the effect of the Kalika Yatna efforts on learning levels of children?

5. What is the perception of teachers, parents, SDMC members and community towards Kalika
Yatna approach?

6. What are the best practices in Kalika Yatna approach that can be integrated into existing classroom
practices?

7. Whether the Kalika Yatna efforts are worth up scaling? If so, what could be the ways and means
for up scaling Kalika Yatna with a view to ensuring quality elementary education for all?

The objectives and research questions were finalized in consultation with the SSA Karnataka, the officials
of the department and the members of the NGO since from the beginning the evaluation had to be of a
collaborative nature if it had to be relevant for the purpose and useful for enhancing the quality of the
initiative.

Sample and Sampling Procedure

The learning initiative is implemented in one cluster of Mysore district, whereas, the other clusters in the
district have another state wide learning initiative namely, Nali Kali. It was decided to use an adjacent
cluster with similar socio-economic context of children as a counter factual group for comparison of
achievement levels to evaluate the effect of the initiative on learning levels of children. In consultation with
the officials of the department and the NGO members, it was decided to take Government run schools in
Yelawala cluster as counter factual group. For the purpose, it was also decided to represent both the
higher primary and the lower primary schools. School was the unit of sampling. Children of standards III
and V, their teachers and the Head Teacher, and the community constituted the sample. It was planned to
take sixty students from classes III and V and five teachers each. It was also decided to have community
members belonging to the schools. The schools were selected randomly from the total number of 22
Kalika Yatna schools. The list of schools and teachers is provided in Appendix 3.

An additional set of five schools was also selected for the purpose of teacher perception and classroom
observation. Students of standard VI, who had undergone the Kalika Yatna  learning initiative for three
years and who were now undergoing upper primary education through Nali-Kali were used to make a
study of student perceptions of the relative efficacy of Kalika Yatna. The sample plan for the study is given
in table 1.
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Table 1 Sampling Plan for Counter Factual Comparison

KALIKA YATNA SCHOOLS (BILIKERE CLUSTER)         NON-KALIKA YATNA SCHOOLS(YELAWALA CLUSTER)

Name of the school Students Teachers HM/HT Name of the school Students

IIIrd Vth IIIrd Vth  IIIrd Vth

GHPS Bilikere 30 20 1 1+1 1 GHPS Yelawala 20 20

GHPS Manuganahalli 13 20 1+1 1 1 GHPS Chikkegowdanakoppalu 20 20

GLPS Ankanahalli 5 9 1 1 1 GLPS Kamanakoppalu 10 10

GLPS Moodanakoppalu 12 11 1 1 1 GLPS Karakanahalli 10 10

TOTAL 60 60 5 5 4  60 60

Additional Sample Drawn from Kalika Yatna Schools

GHPS Chikkadanahalli 11 7 1 1 1

GLPS Boochahalli 5 4 1 1 1

GLPS Dastikola 10 2 1 1 1

GLPS Devarahalli 5 3 1 1 1

GLPS Mallinathapura 16 21 1 1 1

TOTAL 47 37 5 5 5

GRAND TOTAL 107 97 10 10 9

Tools and Techniques Employed for Data Collection

The research questions stated earlier required various kinds of data to be collected from various sources.
The following tools and techniques were used for the purpose of data collection.

• Achievement Tests in Kannada, Environmental Studies and Mathematics for III and V standard

• Reaction Scale for VI standard students

• Questionnaire for III and V standard students

• Teacher questionnaire for Kalika Yatna teachers

• Teacher questionnaire on teaching competency for Kalika Yatna and Non-Kalika Yatna teachers

• Focus group interview for community members

• Class observations

• Video recording of classroom processes, teacher collective meetings and community interviews

• Document analysis for ascertaining curricular objectives, compatibility with State curriculum, nature
and variety of material developed / used in Kalika Yatna.

Development and Validation of the Tools

In keeping with the spirit of collaborative evaluation, the tools were developed in a workshop consisting of
experts, officials of the State SSA department and the members of the NGO. Even though the original
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proposal had envisaged using the Karnataka School Quality Assessment Organisation (KSQAO)
achievement survey data, it was thought that such a comparison would be improper, after a detailed
study of the question papers used in KSQAO. Hence, all achievement tests (both written and oral) were
developed by the project team for this evaluation. The steps followed in the development of achievement
tests are as under.

• Short listing the competencies to be tested from among the competencies listed for a given grade
based on a consensus regarding their importance and appropriateness

• Developing a blue print for the achievement tests

• Developing items for measuring the competency and select the most appropriate item based on
the opinion of a group of practicing teachers

• Designing the test incorporating the visuals, illustrations and fonts

• Developing guidelines for administration of the written and oral tests and instructions for children

• Trying out the tests in a comparable government school not sampled for the study for ascertaining
the comprehensibility and time requirement. In this evaluation study, GHPS Kukkarahalli was chosen
as the school for trying out all achievement tests of class III and V

• Finalizing the test and printing for data collection

The reaction scale and questionnaire of students of class III, V and VI and those for teachers of Kalika
Yatna and Non-Kalika Yatna were developed in a workshop attended by the project staff, State and Kalika
Yatna officials, and experts in the field. These tools were developed keeping in mind the evaluation questions,
the aspects to be measured, nature of items and the nature of data required from an analysis point of
view.

The field staff was oriented for conducting interview of community members and for collecting the qualitative
data in the form of field notes of classroom and school processes and video recording.

Procedure of Data Collection

For the purpose of data collection, a team of three full time Junior Project Fellows with Masters’ degree
qualification were employed and trained first on the learning initiative and subsequently on administering
various tools and using the technique of interview. A detailed schedule was prepared for their school visit
for a minimum of three day duration. They were assigned the responsibility of using different tools and it
was ensured that the same person administered the tool or employed the technique in all schools to
ensure uniformity across schools. The requisite data were gathered during the period January, 2009 to
March, 2009.
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SECTION III
ANALYSIS OF DATA

The analysis of data gathered for evaluation of the learning initiative was done based on the evaluation
questions formulated. They have been presented under different sub sections in this section. Analysis
was done using SPSS for statistical analysis and Excel for graphical presentations.

Curriculum Integration, Organization of Concepts and their Classroom Delivery

Kalika Yatna is an initiative implemented in one cluster of the State of Karnataka and hence has to be in
tune with the State curriculum prescribed for classes I to V. The State has a written curriculum for primary
classes and syllabus for all subjects.

For ascertaining whether this was the case, relevant documents such as the list of concepts for primary
level, concept plans developed in the teacher collective meetings, interview with the state and the NGO
officials and classroom observation of transactions were undertaken. It was found out that Kalika Yatna
had in fact analyzed the State curriculum and syllabi and arrived at the list of concepts to be facilitated
from classes I to V. A copy of the list of concepts is provided in Appendix 5. Hence, it can be said that the
curricular content of the learning initiative had parity with the curricular content of the State, except for
certain content pertaining to Social Studies of standard V and Mathematics of standard V.

In so far as integration of the curricular content is concerned, the initiative employs concept plans to be
developed by the teachers in the teacher collective meetings. A concept plan is designed for every month
and every teacher has a copy of it for him / her to implement in the classroom. Apart from showing the
linkages between concepts, the concept plan presents the learning experiences to be provided and the
questions around which the theme would develope. The questions are so formulated as to bring in the
perspective of different subject matter and competencies to be developed in the children. Sample concept
plan and competency list for standard III and standard V are presented in Appendix 13 and 21. It was
found that efforts were made to consciously integrate different subject matter in to a lesson in the learning
initiative.

These plans had to be implemented in the classrooms for the integration to take place at the student
level. Below given is an illustration of integration as was observed in the classroom transactions.

Illustration of Integration of Subjects III standard

Teacher divided the children into 3 groups, asked them to discuss and write the

names of plants, trees and climbers to 1st, 2nd and 3rd group respectively

Students wrote the names of plants, trees and climbers and answered the teacher.

Teacher asked students to count the number of plants, trees and climbers they had

listed.

Students counted and told the total number of each plant group.

One of the items of observation was to check whether the teachers were following the same plan as the
one developed in the teacher collective meeting. It was found that all teachers were found implementing
the plan in classroom. However, an analysis of the lessons across classes revealed that language and
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EVS content were integrated and contextualized better than that of Mathematics in the classroom
transactions.

Classroom Processes in Kalika Yatna

Classroom observations were made in both III and V standard classrooms of all the schools sampled in
this evaluation. Observational data were obtained by way of video recording of classes and observational
notes made by the project staff. Video recordings were transcribed for analyses as well as illustrations.
Based on the learning processes stated in the documents of Kalika Yatna, a set of 20 items were arrived
at for the purpose of school wise coding of the data. For each coded item, frequencies were calculated.
For presentation, items were further grouped under fewer process categories. Figure 1 presents the
most frequently observed categories in the Kalika Yatna classrooms. It can be seen from the data that all
Kalika Yatna classrooms were employing the learning strategy in which the teacher was facilitating learning.
Other most predominant characteristics of the Kalika Yatna classrooms were that they provided for
conceptual learning, ogranised learning in groups and encouraged active participation and interaction by
the learners. Generally the atmosphere of the classrooms was joyous. However, on most occasions,
learning was teacher mediated and hence there were very few instances of independent learning by
children.

The above analysis shows the most frequently occurring processes in Kalika Yatna schools taken together.
It was also necessary to know whether these processes occurred equally across schools. For this purpose,
the percentage of schools employing each of the categories was computed.

It can be seen from the graph in Figure 2 that the processes of Facilitation of learning, Learner centered
transactions, Group work by children and Listening and responding by children are not only the most
predominant of the processes but also they are taking place across almost all schools. Also, most
classrooms are found to be providing joyful experiences to children.
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Whereas the processes related to Self directed learning, Concept learning, Language development,
Use of songs rhymes and relaxation activities, and Cooperative learning were found in many schools,
the processes of reflection by all children, practice and feedback and independent learning are found
in very few schools. Some illustrations are given here from the Kalika Yatna classrooms that were
observed.

Illustration for Teacher Providing Scope for Reflection and Group Work

Teacher: Teacher divided the students of the class into 4 groups;

Kitturu Chennamma Group – How to protect private property?

Sangolli Rayanna Group — How to protect public property?

Bendre Group – Which are the private properties?

Kuvempu Group – Which are the public properties?

Teacher gave a question to each group and asked them to discuss among themselves and write
the answers on a sheet of paper.

Students: Students discussed among themselves in groups and answered the teacher’s questions

Illustration for Teacher not Providing Scope for Reflection or Concept Clarity

Teacher asked them the uses of different means of transport.

Children stood one by one and said the uses of different means of transport

Teacher: Now say what your father does at home.
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Student 1: Agriculture, Student 2: Masonry, Student 3: Agriculture, Student 4: Sells Beatle
leaves

Teacher: What do you call all these?

Student 1: Jobs

Student 2: Occupations

Teacher: Yes, we call all these different occupations

Illustration of Language Development input III standard

Teacher: Teacher wrote some Ottaksharagalu and asked them to copy in their books.

She also wrote some Gunitaksharagalu on the board and asked them about what
she wrote

Students: Students identified the letters that the teacher asked.

Teacher: We cannot write Ottugalannu for Swaraksharas. Teacher wrote some letters on the
board and asked the children to form some words using those letters.

Illustration of a Typical Kalika Yatna Lesson III standard

Subject: The Earth
Concept: The Plants

The teacher entered the classroom and made the children to stand around her. She taught them a song
about environmental conservation. The song was about the work that can be done to conserve earth,
water, soil and forest. She made them understand the meaning of the song. The children also sang the
song happily.

Teacher had selected the concept “Plants” from the subject “The Earth” for teaching. So, to test the
previous knowledge present in the students about this concept, teacher asked questions related to the
different components of the environment.
Teacher: How do the trees and the plants look like?
(Students told the differences between the plants and trees.)
Students: Plants are smaller and the trees are larger.
Students: The trunk of the tree is bigger and the stem of the plant is smaller.
Teacher: What do we call for the plants which climb?
Students: They are called climbers.
The teacher wrote the question on the blackboard “Discuss and write the names of different plants, trees
and climbers”.
Teacher also made three columns on the board and wrote plants, trees and climbers in each column
respectively.
Teacher divided the children into three groups, asked them to discuss and write the names of plants,
trees and climbers to 1st, 2nd and 3rd group respectively
Students wrote the names of plants, trees and climbers and answered the teacher.
Teacher asked students to count the number of plants, trees and climbers they had listed.
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Students counted and told the total number of each plant group.
Teacher wrote the names of plants, trees and climbers on the blackboard told by the children. Teacher
asked the children to count the total number of names in each category.
Teacher called some children near the blackboard and made them to write the differences among the
plants, trees and climbers.
Students identified the column on the board in which different names of climbers were written and classified
them into flowering climbers, vegetable yielding climbers and fruit yielding climbers.
Each child in the class read the name of plants, trees and climbers using pointer scale written on the
board by the teacher.

V standard
Subject: Public Properties and Private Properties

Teacher made the students to sit in lines in the classroom and told them to listen to the song that he is
going to sing and then asked them to join him In singing the song.

The song goes like this:
“Roads, school, street lights
Taps, buses, trains
These belong not only to single person
But to everyone”

Students: Students joined the teacher in singing the song

Teacher: What are the things did I mention in the song?

Students: Public properties

Teacher: Yes, Today we will discuss about public properties and learn about that.

Teacher: Teacher asked question to a student “Which are the public properties?”

Student: School, taps, bus, post office, train, street light, plants, trees, bus stand, railway station, ration
shop, hospitals, roads etc.,

(As this student was listing the public properties another student wrote these on the black board)

Teacher: List some more examples for public properties.

Student: Court, anganawadi, library

Teacher: Another type of property along with public property is private property.

Now we will learn about private properties.

“My rubber, pencils, books

Mine, mine, book is mine

Mine, mine, this home is mine

Mine, mine, this farm is mine….”

In this way teacher taught about the private properties

Students: All the students sang the song along with the teacher.
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Teacher: Which are the private properties?

Students: Farm, home, books, vessels, garden, dog, cows, television, table, etc.,

Teacher: Teacher divided the students into two groups and named one group as public property and
another group as private property. Each property name was given to each student and the teacher asked
them to group themselves as according to public property and private property

Teacher: Teacher divided the students of the class into four groups;

Kitturu Chennamma Group – How to protect private property?

Sangolli Rayanna Group — How to protect Public property?

Bendre Group – Which are the private properties?

Kuvempu Group – Which are the public properties?

Teacher gave a question to each group and asked them to discuss among themselves and write the
answers on a sheet of paper.

Students: Students discussed among themselves in a group and answered the teacher’s question

Group – I Sangolli Rayanna Group – How to protect public property?

Student’s answer: There are many uses from the public properties to people, police should protect
people from thieves, we should not spit in buses, shouldn’t break the glass panes, should plant
the plants, protect the bore wells, should maintain cleanliness in bus stands etc., Students cited
many examples like this.

Group – II Kitturu Chennamma Group – Why should we protect private property?

Student’s answer: Not everyone will have property. So, those who have property should protect to give
it to their children, this will help them to lead a comfortable life. So with different examples they
explained the need to protect the private property.

Group – III and Group IV: Which are the public and the private properties?

Teacher: Teacher gave suggestion to all the group members and also discusses with them about their
answers and also corrected their mistakes.

Students: The leaders of all the four groups read out those answers which they had discussed in groups.
(Those answers are mentioned earlier) The answers which were missed by the group were
answered by the other groups.

Teacher: Teacher praised the answers given by different groups and also rectified the mistakes e.g. A
student pronounced Amblesh for Ambulance.

Students: All the students filed their work sheets in their files. The class was concluded in this way.
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Teachers’ Professional Development and the Tasks Expected of them

Kalika Yatna, the quality initiative, has introduced not only several changes in the classroom processes
but also envisages a major shift in the role of the teacher from that of an information provider to a facilitator
of learning within a constructivist framework. The initiative follows a continuous training of teachers through
“Teacher Collective Meetings” at the cluster level. Teachers were asked whether they are fully aware of
the processes of the initiative. A large majority of teachers have opined that they are aware of the Kalika
Yatna processes (Figure 3).

Figure 3 : Teacher Awareness of Kalika Yatna Proccesses

Further, they were asked to give reasons for their response, which have been presented in Figures 4 and
5. If about 24 percent of the teachers who perceived that they are fully aware attributed the reasons to the
training they received in the teacher collectives, a large majority of them were actually feeling that they
could have been more aware.

Figure 4 : Reasons for Perceiving as Fully Aware
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On the other hand, the reason for opining that they are not fully aware was that the teacher was either
newly appointed or has been deputed to the cluster in which the learning initiative was being implemented.
The following field note of a project staff illustrates this finding.

At present there are two teachers in this school. Miss X, handles the classes I, II & III, and has
been working there from past two years. So she’s into the process of Kalika Yatna from quite
long time. Other teacher Miss Y was a newly deputed teacher who has joined this school from
December. She was the one who teaches classes IV & V. She was working earlier in a Non KY
school, so she is new to Kalika Yatna. When I went there with a Kalika Yatna staff, the teachers
told, ‘Today students are taking tests, so it’s not possible to take classes for them, and we are
not prepared to take the classes’. They told, “Even students have come with the preparation to
write exams, so we can’t ask them not to take exams all of a sudden. They might feel bad’.
Kalika yatna staff told, ‘You can take enough time for preparation. He also said, “Ok, you can
conduct the test in the morning and in afternoon session you can give the class for video
recording.” But still V standard teacher was not ready to take class and she told that it’s not possible at all

for her, since she’s not prepared and not confident. So that day after lunch break we took the video recording

of I, II, & III standard. That day IV & V standard teacher wasn’t there in the afternoon session, so students

were free. When I went to that class in between the observation they were playing, and they asked me to

join them in their game

Figure 5: Reasons for Perceiving as Not Fully Aware

If the teachers were aware of the learning initiative, they need to be aware of the objectives of the initiative
as well. The teachers were asked to spell out the objectives of Kalika Yatna and their responses have
been presented in Figure 6. It can be seen from the Figure that about 75 percent of the teachers have
stated the objectives as per the Kalika Yatna programme where as about 25 percent of them have stated
objectives which are not within the programme such as to improve moral values, should understand the
process, the process is progressive, and introducing new concepts.
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Figure 6: Percentage Teachers Stating Different Objectives of Kalika Yatna

The responses were classified in to seven catagories – very highly positive to very highly negative which
are presented in table 2.

More important than the above perceptions is the self-perception of the teachers of their competencies
as teachers implementing the learning initiative. Based on the documents of the initiative, a list of 39
competencies was prepared and the teachers were asked to rate the extent to which they were possessing
these competencies on a three point scale reflecting fully competent, partly competent and not competent.
The list of competencies is provided in appendix 9. Results are presented in Figure 7.

Figure 7: Competency Profile of Teachers Based on their Self-Perception
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Table 2: Teacher Attitude towards the Kalika Yatna Approach to Teaching and Learning

Very Highly Highly Moderately Neutral Moderately Highly Very Highly
Positive Positive Positive Negative Negative Negative

1 12 22 2 5 0 0

At the outset, it was observed that there was no incidence of highly negative or very highly negative
catagories of responses. At the same time there was only one teacher whose response belonged to the
category very highly positive. The data revealed a significant trend in the responses of the teachers in
favour of the category moderately positive.

Comparison of Self-Perception of Teaching Competence of Kalika Yatna and Non-Kalika Yatna
Teachers

The learning initiative has been implemented in the Bilikere cluster of Mysore district since the year 2005-

06. At the time of this evaluation, teachers in the cluster were following the Kalika Yatna methodology for

three years, except for those who might have come on deputation to the cluster after 2006 or newly

appointed. Since the criteria of appointment are same for the district, there should be no difference in the

perceived competencies of teachers. A set of 25 competencies as spelt out in the learning initiative was

chosen for comparing the Kalika Yatna and Non-Kalika Yatna teachers on perceived competencies. These

competencies were the ones required for organising learning in any context of elementary education and

hence may be called as the “general teaching competencies”. They pertained to aspects like planning,

facilitating, discussing, providing practice, providing feedback orally and in writing, recording learner

progress, motivating, collecting learning resource, evaluating learner competence, etc. The list is provided

in appendix 9. Fourteen teachers of the Kalika Yatna schools and 10 teachers of the Non-Kalika Yatna

comparison schools were administered the list for self rating on a three point scale of fully competent,

partially competent and not competent. The data obtained were subjected to two types of analysis. One,

in which, teacher perceptions were aggregated over competencies to provide a profile of teacher

competencies for Kalika Yatna and Non-Kalika Yatna teachers. The competency profile of the teachers is

given in Figure 8. It can be seen from the two figures that teachers perceiving themselves as competent

is more pronounced among the Kalika Yatna teachers as compared to the Non-Kalika Yatna teachers.

However, the Kalika Yatna teacher perceptions were also pronounced in the other two catagories namely

partially competent and not competent. There were six competencies in which teachers perceiving

themselves as partially competent were more than those perceiving themselves as competent as against

none in the Non-Kalika Yatna category. If there were four competencies on which at least one Kalika

Yatna teacher had perceived oneself as not competent, there were only two such competencies among

the Non-Kalika Yatna teachers.
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Figure 8 (a) : Competency Profile of Teachers of Non-Kalika Yatna Schools

Figure 8 (b) : Competancy Profile of Teachers of Non-Kalika Yatna Schools

The data were also subjected to a second analysis for comparison. For this purpose the mastery level of
80 percent was used to decide whether the teacher perceives himself or herself as competent in teaching.
A teacher had to percieve oneself as competent in at least 20 out of the 25 listed competencies to be
considered as fully competent in teaching. The responses were retabulated and the percentage teachers
in Kalika Yatna and Non-Kalika Yatna perceiving themselves as fully competent is presented in Figure 9.
It can be seen that if majority of the Kalika Yatna teachers perceived themselves as fully competent in
teaching (60%), majority of the Non-Kalika Yatna teachers had perceived themselves as not competent
(64.29%).

Figure 9: Percentage Teachers in Kalika Yatna and Non-Kalika Yatna Perceiving themselves as Fully Competent
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The data were further subjected to chi-square test for statistical significance of the above finding. The
obtained value of chi-square (5.667) was significant and hence showed that the number of Kalika Yatna
teachers perceiving themselves as competent was significantly higher than the Non-Kalika Yatna teachers
results are presented in table 3.

Table 3: Summary of the Chi-square Test for Significance

Df Result

Obtained value of Chi-square 5.667 1 Significant
Expected value at .05 level 3.841 1

Professional Support Extended by Project Staff

Professional support to teachers in Kalika Yatna happens through teacher collective meetings and on-
site support provided by the project staff.

Teachers’ Collectives

In Kalika Yatna, teachers are directly engaged in the planning of curricular experiences to be organised in
the classroom in the teacher collective meetings. They also reflect collectively on the effectiveness of the
experiences organized. The teachers’ collective is a place where opportunity is provided for teachers to
engage in a process of reflection on facilitation of learning in classrooms, address the challenges they
face in their specific learning environments, review and adopt learning plans and generate feedback.
Experience sharing is a major activity in the meeting.

A teacher collective, which is normally of one day duration, has the following agenda.

- sharing of the month’s work by all teachers and reflecting on it

- planning for the next month - selection of theme and related concepts, preparation of
worksheets

- discussion on different processes – whole group activities, learner group activities and practice
sessions

- understanding student learning and documenting it

- discussions on how learning happens

- working out strategies to face the challenges within and outside the classroom

The Meetings have Four Sessions:

1. The first session is for reflection on the preceding month’s experiences and discussion on different
aspects of learning.

2. The second session is specific to meet the needs of the teachers- how to observe, how to fill
formats etc.

3. The third session is for planning for the next month.

4. The fourth is reserved for preparing worksheets and other learning materials.
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During the course of evaluation, observation of a teacher collective meeting was done by the project staff.
It was found that the proceedings were following the agenda stated above. This view is expressed in
another study conducted on Kalika Yatna as well (Prema, 2006).

The roles of teacher participants and the facilitators of the collective meetings are visualized as follows in
the learning initiative.

Teacher Participants Facilitator
casual probing encourages to speak up
opening a dialogue responds as needed
reflecting mirrors opinions
arriving at solutions assures feasibility
decision making presents all angles
action observes and reflects
observation helps with tools
shares provides scope for sharing
does not respond accepts/ waits / encourages

Teachers did consider that the teacher collective meetings were helpful in understanding and planning
the Kalika Yatna approach. As shown in Figure 10, twenty four percent teachers opined that their
understanding of Kalika Yatna was through the teacher collective meetings

On Site Facilitation - School Visits by the Kalika Yatna Team Members

The schools were divided in to groups and a team member was assigned to each group. The members
take responsibility for the schools designated to them. They visit the schools and observe the processes
and document the same. The team records the processes in a given format to standardize the
documentation process. Their role is to sit with the teacher individually and help her/him reflect on the
class processes and also provide feedback. Whenever and wherever required the team also acts as a
scaffold to the teacher in classroom processes by involving in team teaching along with the teacher. The
team also liaisons between teachers and the headmaster to ensure that the required support like
infrastructure, issue of new teachers etc are addressed for successful implementation of the process.

For on-site facilitation, the team members of Kalika Yatna were assigned different schools. They were
found to be maintaining records, help individual teachers and act as a replacement teacher when a
teacher was on leave or deputation. However, the function of replacing a teacher who is on leave or
deputation was difficult to be performed when there were more teachers on unanticipated leave or when
this function clashes with other functions of the team members.

Effect of Kalika Yatna on Learning Levels of Children

The evaluation focussed on impact of the learning initiative on the learning achievement of children. In
other words this part of evaluation sought to answer the question whether Kalika Yatna had produced
significant gains in learning among primary school children as compared to their counterparts who
underwent an alternative form of education, which is called Nali-Kali approach. In fact, Nali Kali is the
methodology for all other clusters except those where learning initiatives such as Kalika Yatna are being
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implemented. For this purpose, the learning levels of III standard and V standard children were considered
appropriate since the learning initiative follows a multi grade organisation of classroom. The sampling
details of this counter factual comparison have been presented earlier. Analysis was made of the over all
achievement levels of children as well as achievement of specific competencies in both groups.

Learning Achievement of Children of Standard III

Learning achievements of children of standard III and standard V were undertaken in this evaluation study
using specially designed achievement tests which were based on the stated competencies of initiative
for the respective grades. The competencies tested were not bound by the prescribed text book for the
grades except for some competencies of the EVS Social Studies for grade V. Subject wise list
competencies for the two grades are provided in the competencies.

Table 4: Achievement of Kalika Yatna and Non-Kalika Yatna children of standard III and their Significance

School Categories N Mean Standard Deviation t

Total Language score Kalika Yatna Comparison 44 .8127 .17087 3.550

Non- Kalika Yatna 59 .6748 .21109

Total EVS score Kalika Yatna Comparison 42 .7842 .09136 6.630

Non- Kalika Yatna 61 .5883 .17561

Total Mathematics score Kalika Yatna Comparison 42 .7568 .17607 4.822

Non- Kalika Yatna 59 .5644 .21157

Comparison of the learning achievement of children of standard III undergoing Kalika Yatna initiative in the
Bilikere cluster with the counter factual group of children undergoing Nali Kali initiative of the state in the
adjacent Yelawala cluster presented in Table 4 reveals that the Kalika Yatna group had obtained higher
mean achievement score in Language, EVS and Mathematics. Analysis of the statistical significance of
the difference in means of the two groups as presented in Table 5 showed that the higher mean achievement
of children undergoing Kalika Yatna initiative was statistically significant. Hence, it may be stated that the
initiative had produced higher amount of learning among children of standard III in Language, EVS and
Mathematics when all competencies are taken together.

Attainment of Specific Competencies by Children of Standard III in Kannada, EVS and Mathematics

The data were subjected to further analysis to compare competency wise performance of children in the
three subjects. Results are presented in tables 5, 6 and 7.
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Table 5: Competency wise Achievement of Kalika Yatna and Non-Kalika Yatna Children of
Standard III in Kannada and its Significance

Competency School Categories N Mean Standard Deviation t

C1 Kalika Yatna Comparison 43 2.60 .929 2.328

Non- Kalika Yatna 59 2.12 1.115

C2 Kalika Yatna Comparison 43 2.60 .929 2.463

Non- Kalika Yatna 59 2.08 1.134

C3 Kalika Yatna Comparison 43 1.51 .736 2.084

Non- Kalika Yatna 59 1.17 .874

C4 Kalika Yatna Comparison 43 1.72 .591 3.848

Non- Kalika Yatna 59 1.15 .827

C5 Kalika Yatna Comparison 43 .98 .913 3.417

Non- Kalika Yatna 59 .41 .768

C6 Kalika Yatna Comparison 43 .88 .793 2.501

Non- Kalika Yatna 59 .49 .774

C7 Kalika Yatna Comparison 43 .74 .492 2.020

Non- Kalika Yatna 59 .54 .502

C8 Kalika Yatna Comparison 43 3.65 .923 .436

Non- Kalika Yatna 59 3.56 1.134

C9 Kalika Yatna Comparison 43 4.98 1.336 2.034

Non- Kalika Yatna 59 4.29 1.903

C10 Kalika Yatna Comparison 43 3.95 .213 3.695

Non- Kalika Yatna 59 3.25 1.226

C11 Kalika Yatna Comparison 44 1.86 .510 1.091

Non- Kalika Yatna 59 1.73 .691

C12 Kalika Yatna Comparison 44 1.70 .701 4.261

Non- Kalika Yatna 59 .95 1.007

C13 Kalika Yatna Comparison 44 1.73 .694 -.011

Non-Kalika Yatna 59 1.73 .691

C14 Kalika Yatna Comparison 44 1.68 .708 1.303

Non-Kalika Yatna 59 1.49 .751

Results of the competency wise test of significance of difference between mean achievement in III standard
Kannada of the Kalika Yatna and Non-Kalika Yatna groups reveal that the Kalika Yatna group has shown
significantly superior performance in ten out of a total of fourteen competencies tested. Whereas the
Non-Kalika Yatna group has out performed the Kalika Yatna group in four out of the fourteen competencies.
The competencies on which the Kalika Yatna students have shown significantly higher learning are:

C1 Read and understand a story
C2 Answer in one sentence
C3 Write synonyms or words with similar meaning
C4 Write antonyms or words with opposite meaning
C5 Construct one’s own sentence
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C6 Identify and correct mistakes in letters in a word
C7 Solve puzzles
C9 Construct words from the letters used in a word puzzle
C10 Copy sentences
C12 Listening and recalling poems and stories

The competencies on which the Non- Kalika Yatna students have shown significantly higher learning are:
C8 Name a picture or picture reading
C11 Read the hand writing of other children
C13 Follow oral instructions
C14 Solve riddles

Table 6: Competency Wise Achievement of Kalika Yatna and Non-Kalika Yatna Children of
Standard III in EVS and its Significance

Competency School Categories N Mean Standard Deviation t

CE1 Kalika Yatna Comparison 42 4.38 1.147 .691

Non- Kalika Yatna 61 4.21 1.253

CE2 Kalika Yatna Comparison 41 6.44 1.963 3.586

Non- Kalika Yatna 53 4.81 2.337

CE3 Kalika Yatna Comparison 42 5.29 1.312 2.203

Non- Kalika Yatna 61 4.72 1.253

CE4 Kalika Yatna Comparison 42 3.71 1.535 3.756

Non- Kalika Yatna 61 2.43 1.821

CE5 Kalika Yatna Comparison 42 1.00 .000 1.972

Non- Kalika Yatna 61 .82 .592

CE6 Kalika Yatna Comparison 42 3.60 .798 2.525

Non- Kalika Yatna 61 2.90 1.650

CE7 Kalika Yatna Comparison 42 2.52 .969 6.060

Non- Kalika Yatna 61 1.18 1.190

CE8 Kalika Yatna Comparison 42 5.74 1.037 7.079

Non- Kalika Yatna 61 2.80 2.542

CE9 Kalika Yatna Comparison 42 2.19 1.518 3.038

Non- Kalika Yatna 61 1.46 .923

CE10 Kalika Yatna Comparison 42 4.02 1.423 1.369

Non- Kalika Yatna 61 3.51 2.134

CE11 Kalika Yatna Comparison 42 .67 .477 1.465

Non- Kalika Yatna 61 .46 .828

CE12 Kalika Yatna Comparison 42 4.00 .000 1.512

Non- Kalika Yatna 57 3.79 .901

CE13 Kalika Yatna Comparison 42 4.00 .000 4.467

Non- Kalika Yatna 57 3.23 1.118

CE14 Kalika Yatna Comparison 42 2.00 .000 .857

Non- Kalika Yatna 57 1.96 .265
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Results of the competency wise test of significance of difference between mean achievement in III standard
Environmental Studies of the Kalika Yatna and Non- Kalika Yatna groups (Table 6) reveal that the Kalika
Yatna group has shown significantly superior performance in eight out of fourteen competencies tested.
Whereas the Non- Kalika Yatna group has out performed the Kalika Yatna group in six out of the fourteen
competencies. The competencies on which the Kalika Yatna students have shown significantly higher
learning are:

C2 Classify given things in to living and non-living

C3 Understand the hygienic habits with respect to various parts of the body

C4 Understand the functions of various parts of the body

C6 Know the building material for a house

C7 Identify the natural geographical features namely, forest, hill, water fall, and valley

C8 Identify and classify solid, liquid and gas as three states of matter

C9 Identify various types of teeth

C13 Understand the use of water

The competencies on which the Non- Kalika Yatna students have shown significantly higher learning are:
C1 Identify sensory organs in the body and know their functions

C5 Recognize and Draw the National Flag

C10 Name and Understand various festivals observed at home

C11 Name the months in a year

C12 Identify heavy, light, floating and sinking material

C14 Name the plants around

Results of the competency wise test of significance of difference between mean achievement in III standard

Mathematics of the Kalika Yatna and Non- Kalika Yatna groups presented in Table 7 reveal that the Kalika

Yatna group has shown significantly superior performance in nine out of a total of nineteen competencies

tested. Whereas the Non- Kalika Yatna group has out performed the Kalika Yatna group in ten out of the

nineteen competencies.
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Table 7: Competency Wise Achievement of Kalika Yatna and Non-Kalika Yatna Children of
Standard III in Mathematic and its Significance

Competency School Categories N Mean Standard Deviation t

CM1 Kalika Yatna Comparison 42 .69 .468 -1.660

Non- Kalika Yatna 59 .83 .378

CM2 Kalika Yatna Comparison 42 .67 .477 -1.262

Non- Kalika Yatna 59 .78 .418

CM3 Kalika Yatna Comparison 42 .36 .533 -.805

Non- Kalika Yatna 59 .44 .501

CM4 Kalika Yatna Comparison 42 .55 .504 .385

Non- Kalika Yatna 59 .51 .504

CM5 Kalika Yatna Comparison 42 1.95 .309 4.142

Non-Kalika Yatna 59 1.41 .812

CM6 Kalika Yatna Comparison 42 1.29 .944 1.944

Non- Kalika Yatna 59 .93 .868

CM7 Kalika Yatna Comparison 42 1.79 .645 2.391

Non- Kalika Yatna 59 1.46 .703

CM8 Kalika Yatna Comparison 42 1.71 .508 .826

Non- Kalika Yatna 59 1.61 .695

CM9 Kalika Yatna Comparison 42 3.90 .431 4.528

Non- Kalika Yatna 59 2.63 1.790

CM10 Kalika Yatna Comparison 42 1.52 1.383 4.043

Non- Kalika Yatna 59 .54 1.056

CM11 Kalika Yatna Comparison 42 1.40 1.289 .628

Non- Kalika Yatna 59 1.24 1.343

CM12 Kalika Yatna Comparison 42 2.62 .825 4.689

Non- Kalika Yatna 59 1.73 1.014

CM13 Kalika Yatna Comparison 42 .98 .154 1.961

Non- Kalika Yatna 59 .86 .345

CM14 Kalika Yatna Comparison 42 .95 .216 2.814

Non-kalika Yatna 59 .75 .439

CM15 Kalika Yatna Comparison 42 .90 1.008 4.040

Non- Kalika Yatna 59 .24 .652

CM16 Kalika Yatna Comparison 42 1.90 .431 1.368

Non- Kalika Yatna 59 1.75 .659

CM17 Kalika Yatna Comparison 42 1.76 .656 4.985

Non- Kalika Yatna 59 .88 1.001

CM18 Kalika Yatna Comparison 42 1.10 1.008 2.696

Non- Kalika Yatna 59 .58 .914

CM19 Kalika Yatna Comparison 42 1.95 .309 1.961

Non- Kalika Yatna 59 1.73 .691



KALIKA YATNA 29

The competencies on which the Kalika Yatna students have shown significantly higher learning are:

C5 Reading time on a clock
C7 Count and add numbers from 1 to 999
C9 Recognize a given figure as circle, triangle, square and rectangle
C10 Understand the concept of fraction and know how to write them
C12 Know the meaning of the symbols >, <, =
C14 Solve daily life problems involving subtraction of numbers 1 to 20
C15 Identify the number of squares and rectangles in a given rectangular area
C17 Deal with daily life situations involving units of money in the form of coins and currency
C18 Know the relationship between meter and centimeter

The competencies on which the Non- Kalika Yatna students have shown significantly higher learning are:

C1 Find out place value of a number using abacus
C2 Given the place value of each numeral, write the number
C3 Given a number write place value of each numeral
C4 Arrange numbers in ascending order
C6 Write given numbers in words
C8 Subtract given numbers
C11 Multiply any two numbers less than 100
C13 Know the multiplication tables from 3 to 5
C16 State months in sequence, Know time as day, hour and minute, Read a calendar

C19 Solve daily life problems involving addition

Learning Achievement of Children of Standard V

Comparison of the learning achievement of children of standard V undergoing Kalika Yatna initiative in the
Bilikere cluster with the counter factual group of children undergoing Nali Kali initiative of the state in the
adjacent Yelawala cluster are presented in Table 8.
Table 8: Achievement of Kalika Yatna and Non-Kalika Yatna Children of Standard V and its Significance

School Category N Mean Std. Deviation t

Total Language Score Kalika Yatna comparison 68 .8070 .15184 4.021

Non- Kalika Yatna 60 .6479 .28350

Total Social Sciences Score Kalika Yatna comparison 71 .8753 .14132 4.683

Non- Kalika Yatna 61 .7354 .20033

Total Science Score Kalika Yatna comparison 68 .8637 .10984 3.271

Non- Kalika Yatna 53 .7824 .16312

Total Mathematics Score Kalika Yatna comparison 69 .8134 .15166 6.724

Non- Kalika Yatna 59 .6266 .16226

The resuls reveal that the Kalika Yatna group had obtained higher mean achievement score in Language,
EVS and Mathematics. Analysis of the statistical significance of the difference in means of the two groups
as presented in the table showed that the higher mean achievement of children undergoing Kalika Yatna
initiative was statistically significant. Hence, it may be stated that the initiative had produced higher amount
of learning among children of standard V in Language, EVS and Mathematics when all competencies are
taken together.
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Attainment of Specific Competencies by Children of Standard V in Kannada, EVS and Mathematics

The data were subjected to further analysis to compare competency wise performance of children in the
three subjects. Results are as follows.

Table 9: Competency Wise Achievement of Kalika Yatna and Non-Kalika Yatna Children of
Standard V in Kannada and its Significance

Competency School Categories N Mean Standard Deviation t

C1 Kalika Yatna comparison 68 2.81 .526 1.935

Non- Kalika Yatna 60 2.53 1.033

C2 Kalika Yatna comparison 68 1.75 .469 .834

Non- Kalika Yatna 60 1.67 .655

C3 Kalika Yatna comparison 68 1.75 .583 6.270

Non- Kalika Yatna 60 .97 .823

C4 Kalika Yatna comparison 68 .93 .315 2.645

Non- Kalika Yatna 60 .75 .437

C5 Kalika Yatna comparison 68 1.22 .750 -.670

Non- Kalika Yatna 60 1.32 .873

C6 Kalika Yatna comparison 68 1.34 .614 2.089

Non- Kalika Yatna 60 1.08 .766

C7 Kalika Yatna comparison 68 1.57 .581 4.619

Non- Kalika Yatna 60 .92 .996

C8 Kalika Yatna comparison 68 1.54 .609 3.209

Non- Kalika Yatna 60 1.13 .833

Results of the competency wise test of significance of difference between mean achievement in V standard
Kannada of the Kalika Yatna and Non- Kalika Yatna groups reveal that the Kalika Yatna group has shown
significantly superior performance in five out of a total of eight competencies tested. Whereas the Non-
Kalika Yatna group has out performed the Kalika Yatna group in three out of the eight competencies. The
competencies on which the Kalika Yatna students have shown significantly higher learning are:

C3 After reading a story, answer ‘who’ ‘whom’ questions
C4 Read a story and write its summary
C6 Change given sentence to plural and singular forms
C7 Write the synonym of given words
C8 Write the antonyms of given words

The competencies on which the Non- Kalika Yatna students have shown significantly higher learning are:

C1 Write as per the model
C2 After reading a story, answer to questions in one sentence
C5 Construct sentences using given words
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Results of the competency wise test of significance of difference between mean achievement in V standard
Social Science of the Kalika Yatna and Non-Kalika Yatna groups are presented on table 10.

Table 10: Competency Wise Achievement of Kalika Yatna and Non-Kalika Yatna Children of Standard V in
Social Science and its Significance

Competency School Category N Mean t

CSS1 Kalika Yatna comparison 70 3.59 2.535

Non-Kalika Yatna 61 3.11

CSS2 Kalika Yatna comparison 71 4.14 -1.292

Non- Kalika Yatna 61 4.39

CSS3 Kalika Yatna comparison 71 4.69 4.217

Non- Kalika Yatna 61 3.89

CSS4 Kalika Yatna comparison 71 4.49 6.564

Non- Kalika Yatna 61 2.48

CSS5 Kalika Yatna comparison 71 7.03 4.983

Non- Kalika Yatna 61 5.26

CSS6 Kalika Yatna comparison 71 .83 1.399

Non- Kalika Yatna 61 .64

CSS7 Kalika Yatna comparison 71 .38 -4.136

Non- Kalika Yatna 61 .72

CSS8 Kalika Yatna comparison 71 .56 -1.776

Non- Kalika Yatna 61 .72

CSS9 Kalika Yatna comparison 71 .96 1.572

Non- Kalika Yatna 61 .89

CSS10 Kalika Yatna comparison 71 .86 1.676

Non- Kalika Yatna 61 .74

CSS11 Kalika Yatna comparison 71 3.15 1.648

Non- Kalika Yatna 61 2.90

The results reveal that the Kalika Yatna group has shown significantly superior performance in six out of
a total of eleven competencies tested. Whereas the Non-Kalika Yatna group has out performed the Kalika
Yatna group in five out of the eleven competencies. The competencies on which the Kalika Yatna students
have shown significantly higher learning are:

C1 Locate and name the districts on the map of Karnataka
C3 Know the occupations of rural community
C4 Understand the problems faced by the rural community
C5 Identify and label the planets on the diagram of solar system
C7 Describe the special qualities of Samrat Ashok
C9 Understand the life of Mahaveer and the essence of Jainism
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The competencies on which the Non-Kalika Yatna students have shown significantly higher learning are:
C2 Know the meaning of ‘citizen’ and write the responsibilities of a citizen)
C6 Explain the concept of day and night
C8 Describe the city plan in the Indus Valley civilization
C10 Understand the life of Gautam Buddha and the essence of Buddhism
C11 Mark oceans, bays, rivers and directions on the outline map of India

Results of the competency wise test of significance of difference between mean achievement in V standard
Science of the Kalika Yatna and Non-Kalika Yatna groups are given in table 11.

Table 11: Competency wise Achievement of Kalika Yatna and Non-Kalika Yatna Children of
Standard V in Science and its Significance

Competency School Category N Mean t

CSC1 Kalika Yatna comparison 68 3.82 4.184

Non-Kalika Yatna 53 3.25

CSC2 Kalika Yatna comparison 68 3.93 1.675

Non- Kalika Yatna 53 3.81

CSC3 Kalika Yatna comparison 68 .96 4.096

Non- Kalika Yatna 53 .70

CSC4 Kalika Yatna comparison 68 4.60 2.168

Non- Kalika Yatna 53 4.26

CSC5 Kalika Yatna comparison 68 3.74 2.680

Non- Kalika Yatna 53 3.32

CSC6 Kalika Yatna comparison 68 4.22 -.408

Non- Kalika Yatna 53 4.30

CSC7 Kalika Yatna comparison 68 1.84 4.163

Non- Kalika Yatna 53 1.32

CSC8 Kalika Yatna comparison 68 2.81 1.565

Non- Kalika Yatna 53 2.51

The results reveal that the Kalika Yatna group has shown significantly superior performance in five out of
a total of eight competencies tested. Whereas the Non- Kalika Yatna group has out performed the Kalika
Yatna group in three out of the eight competencies. The competencies on which the Kalika Yatna students
have shown significantly higher learning are:
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C1 Understand the importance of various simple objects

C3 Write the meaning of living being and give examples for it

C4 Given the picture, list the characteristics of plants and animals

C5 Give examples of herbivorous and carnivorous animals

C7 Understand the importance of conservation

The competencies on which the Non-Kalika Yatna students have shown significantly higher learning are:

C2 Given different pictures of land forms, name the land forms
C6 Given the pictures, name different kinds of pollutions

C8 Draw and label the parts of a plant

Results of the competency wise test of significance of difference between mean achievement in V standard
Mathematics of the Kalika Yatna and Non-Kalika Yatna groups reveal that the Kalika Yatna group has
shown significantly superior performance in thirteen out of a total of seventeen competencies tested.
Whereas the Non-Kalika Yatna group has out performed the Kalika Yatna group in four out of the seventeen
competencies. The competencies on which the Kalika Yatna students have shown significantly higher
learning are:

C1 Arrange the given large numbers in ascending and descending order

C2 Identify the place value of a numeral in a given large number

C3 Given a set of decimal numbers, find the largest decimal number in them

C4 Given a set of fractions, find the smallest fraction in them

C5 Add fractions having same denominator

C6 Draw a line of a given length using a scale

C7 Draw a circle using compass

C8 Solve numerical problems involving division by a single digit

C13 Name the angles given

C14 Read given large numbers

C15 Recite the table up to 14

C16 Identify the angles in a given picture

The competencies on which the Non-Kalika Yatna students have shown significantly higher learning are:

C9 Solve verbal problems involving addition

C10 Solve verbal problems involving division

C11 Arrange given large numbers in descending order

C12 Recognize the number of algebraic terms



34 KALIKA YATNA

Table 12: Competency Wise Achievement of Kalika Yatna and Non-Kalika Yatna Children of
Standard V in Mathematics and its Significance

Competency School Categories N Mean Standard Deviation t

CM1 Kalika Yatna comparison 69 1.28 .784 3.043

Non- Kalika Yatna 58 .86 .736

CM2 Kalika Yatna comparison 69 3.86 .692 3.138

Non- Kalika Yatna 58 3.33 1.176

CM3 Kalika Yatna comparison 69 .83 .382 3.924

Non- Kalika Yatna 58 .52 .504

CM4 Kalika Yatna comparison 69 .67 .475 6.080

Non- Kalika Yatna 58 .19 .395

CM5 Kalika Yatna comparison 69 .97 .342 4.731

Non- Kalika Yatna 58 .62 .489

CM6 Kalika Yatna comparison 69 2.49 .994 2.590

Non- Kalika Yatna 58 1.95 1.369

CM7 Kalika Yatna comparison 69 .78 .415 4.330

Non- Kalika Yatna 58 .43 .500

CM8 Kalika Yatna comparison 69 .49 .504 2.759

Non- Kalika Yatna 58 .26 .442

CM9 Kalika Yatna comparison 69 .91 .284 -.766

Non- Kalika Yatna 58 .95 .223

CM10 Kalika Yatna comparison 69 2.38 .859 1.948

Non- Kalika Yatna 58 2.10 .693

CM11 Kalika Yatna comparison 69 .97 .296 -1.355

Non- Kalika Yatna 58 1.12 .860

CM12 Kalika Yatna comparison 69 2.91 .507 1.223

Non- Kalika Yatna 58 2.78 .750

CM13 Kalika Yatna comparison 69 2.20 .778 5.029

Non- Kalika Yatna 58 1.53 .706

CM14 Kalika Yatna comparison 69 2.22 1.327 2.556

Non- Kalika Yatna 59 1.58 1.511

CM15 Kalika Yatna comparison 69 2.52 1.106 3.440

Non- Kalika Yatna 59 1.73 1.495

CM16 Kalika Yatna comparison 69 1.36 .785 2.633

Non- Kalika Yatna 59 1.02 .682
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Perception of Children, Parents, and Community Members of Kalika Yatna approach:
Effect of Kalika Yatna on Perception of Children
Apart from the learning levels of children, the relative perception of children towards Kalika Yatna and the
present method (Kali Nali) was also studied. For this purpose data were collected from the VI standard
students who have undergone Kalika Yatna approach upto standard V and who are undergoing the
alternative approach of Kali Nali which is being implemented in schools of all other blocks of the state.
The sample for this study was as follows.

Boys Girls Total

GHPS Bilikere 17 19 36

GHPS Chikkadanahalli 6 9 15

GHPS Manuganahalli 9 13 22

32 41 73

With an intention to know the children’s meaning of Kalika Yatna and the present approach, they were
asked to state what these two approaches consisted of. Various meanings associated by children to
Kalika Yatna, along with percentage are presented in Figure 10.

Figure 10: Learner’s Meaning of Kalika Yatna

On the other hand their perception of the present approach (Nalikali) is presented in Figure 11.

Figure 11: Learner’s Meaning of Present Method (Nalikali)
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Having ascertained that the learners had a differential view of the two approaches of education they had
undergone, they were asked as to which approach they preferred for learning. Their response has been
as follows (Figure 12).

Figure 13: Reasons given for Preferring the Approach

The learning initiative of Kalika Yatna, as discussed in section one, is based on certain constructivist
premises of learning. Some of them are providing individual attention to learners, making evaluation a
continuous and in-built process, providing leaders with greater freedom, increasing learner activity in
learning, making learning a co-operative process, and ensuring joyfulness in learning. On each of these
aspects, children were asked to express their preference for the Kalika Yatna and the Non-Kalika Yatna
approaches. Results are presented in Table 13 and Figure 14.

Table 13: Learner Rating of the Approaches based on Aspects of Teaching Learning

Approach Individual Procedure of Learner Learner Co-operative Joyfulness in
Attention Evaluation Freedom Activity Learning Learning

Kalika Yatna 48 45 65 64 66 61
Non-Kalika Yatna 7 4 5 4 5 7

Figure 12: Children’s Preference for the Approach

Reasons given by children for their preference of Kalika Yatna and the present approach are as follows
(Figure 13).
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Figure 14: Rating of Aspects

Kalika Yatna envisages a shift in the role of the teacher from information giver to that of a facilitator. Such
a shift in role must be perceived by the students as well. They were asked whether they found any
difference in the role of the teacher in Kalika Yatna and the present approach. Results are presented in
Figure 15.

Figure 15: Learner Perception of a Difference in the Role of the Teacher

One of the main differences in the two approaches has been that Kalika Yatna follows a multi-grade
approach to teaching and the other approach follows monograde. This is also true of the difference in
learning organization of the lower and higher primary classes. If Kalika Yatna were to be preferred by the
children then they must also have preferred the multi-grade approach to teaching, Findings have revealed
that children had preference for multi-grade approach as shown in figure 16.

Figure 16: Learner Preference for Multigrade Approach of Kalika Yatna
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Interestingly, on another feature of Kalika Yatna of not following a specific textbook, rather not following
any textbook, has not been acceptable to the children. Not only did they think that textbooks are necessary
for learning, they also felt that learning is better with textbooks.

Figure 17: Learner Preference for Textbooks

Effect of Kalika Yatna on Attitude of Children towards Teaching Learning Processes of Kalika
Yatna

Kalika Yatna - the learning initiative, has implemented certain changes in the teaching learning processes.
Some such changes are a single teacher for a class, multi-grade as a necessary structural feature,
working in groups, increased child to child interaction and co-operative learning, open and free environment
in learning, reducing the distance between the teacher and the learner, removal of textbooks as the only
source for learning, portfolio based evaluation, community involvement, continuous feedback to learners,
and scope for self learning. For these processes to be successful, the learner must understand them
and also must have a positive attitude towards them so that the processes happen in every classroom as
envisioned. Thus, one of the indicators of success of the programme would be that the learners have a
positive attitude towards these processes.

The attitude of children of standard III and V were studied on a tool specially developed for the purpose.
The sample consisted of standard III and V children from four schools. A total of 48 students of standard
III and 44 students of standard V constituted the sample as detailed in the table 14.

Table 14: Sample of III and V Standard Students for Measurement of Attitude

School III Standard V Standard

Boys Girls Total Boys Girls Total

GHPS Bilikere 7 11 18 7 1 8

GHPS Chikkadanahalli 3 6 9 3 3 6

GHPS Manuganahalli 2 7 9 9 11 20

GHPS Moodalakoppapu 5 7 12 6 4 10

Total 48 44
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The results regarding attitude of children towards teaching learning processes of Kalika Yatna are given
in Table 15.

Table 15: Attitude of Children towards Teaching Learning Processes of Kalika Yatna

III Standard V Standard
Total Score 27 Total Score 27
Mean Obtained Score 24.458 Mean Obtained Score 23.568
Standard Error 0.2728 Standard Error 0.2986
Standard Deviation 1.8901 Standard Deviation 1.9812
Count 48 Count 44
Mean Percentage 90.586 Mean Percentage 87.289

It can be seen from Table 15  that the children, both in standard III and standard V had a highly positive
attitude towards the teaching learning process of Kalika Yatna. In other words, children had accepted the
methodology followed in the learning initiative.

An attitudinal change observed during the evaluation pertains to aspects of education such as evaluation
and testing. Normally children experience an anxiety and stress while undergoing a test. It was observed
during testing of the learning levels of children and classroom observations that such an anxiety or stress
was almost non existent in children. An illustration to this effect is presented from the field notes of a
project fellow.

Most of the students finished the test by 12:15. They were interested in taking the test. They do it leisurely
like how they do their work sheet. There was no tension or restlessness found among them while taking
the test. Soon after the first test they were asking for the next one.

10/02/09: Tuesday
(Not video recorded)

Community Perception of Kalika Yatna

One of the objectives of Kalika Yatna is to inform and involve the school community in the educational
development of children. It may not be wrong to say that the Non Governmental Organisation “Praja
Yatna” has its strength in community
mobilisation. It was felt important to know
whether the Kalika Yatna processes have
resulted in making the community
members informed and involved. For this
purpose, a sample of 75 community
members, including parents of children
undergoing the learning initiative, who were
spread over five schools were selected as
sample. The details are given in the
figure18.

Figure 18: Sample for Interview with Community Members
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Focus group interviews were conducted with the five groups of community members to know the extent
to which they are aware of the learning initiative and their involvement in education as envisaged within
the learning initiative. The interview centered around a set of eight questions given below.

1. Do you know about Kalika Yatna?
2. Which aspects of Kalika Yatna do you like?
3. Is there any thing that you don’t like in Kalika Yatna?
4. What are the different chores/activities that your children are engaged in after returning from school?
5. Have the children been benefited from Kalika Yatna programme? What are they?
6. What is your role in Kalika Yatna?

7. Do you have any suggestions for Kalika Yatna?

8. Do you agree with the idea of continuing Kalika Yatna in schools?

Responses of the community members were analyzed and the results are given in the following sub
sections.

Did the Learning Initiative make the Community aware of the Initiative?

The community members were asked whether they are aware that the learning initiative Kalika Yatna is
implemented in their school. It was found that all members of the community who were interviewed were
aware of the learning initiative (Table 16). They were asked whether is it beneficial and whether there
exists a need to continue the initiative in the school. The community members were unanimous in opining
that the initiative was beneficial and should be continued in the school.

Table 16: Awareness Level of the Community Regarding the Learning Initiative

Do you know about Is there a Need to Is Kalika Yatna
Kalika Yatna? continue Kalika Yatna? beneficial?

Yes 75 Yes 75 Yes 75
No 0 No 0 No 0

Subsequently they were asked what they like about Kalika Yatna that are its positive aspects as compared
to the earlier approach. Their responses have been consolidated and presented in Table 26.

Table 17: Community Perception of Positive aspects of Kalika Yatna
Community Perception of Positive Aspects of Kalika Yatna f %
Increased learner interest and activity in learning e.g. maintaining portfolio, discussing 64 85
Provides free learning environment 46 61
Participatory learning through group discussion and group activity 47 63
Teachers take extra care of children 46 61
Extended learning in other than curricular areas 54 72
Self learning by children 43 57
Better feedback mechanism 46 61
Has removed the urge to admit children to private schools 28 37
Improved attendance in school 11 15

Improved language skills among children 10 13
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What do Children do at Home?

It is important to know what are the activities/ tasks that children do at home after the school. Whether
there is an extension of the learning that happens in school, or whether the learners are over burdened
with mechanical activities against which the learning initiative has taken a position. It can be seen from
Figure 19 that children are invariably involved in one or the other learning related activities at home. If their
main preoccupation is reading, writing and completion of some assigned work (100%), they are also
involved in certain other activities which may either enrich or extend the learning that happens in school.
Such activities are reading newspaper (61%), discussing social and economic matters with family
members (57%). If there are also traces of conventional learning activities such as reciting the
mathematical tables (15%) in which some children are engaged, there are instances where children are
engaged with activities that are specific to the learning initiative itself such as showing the portfolio to
parents (13%). This figure however, should have been higher as far as the responses of community
members are concerned.

Figure 19: What do Children do at Home?

Community Perception of Benefits to Children

During the interview, the community members were asked whether Kalika Yatna was beneficial to children.
All five groups of community members interviewed said that Kalika Yatna was beneficial. They were
asked ‘what benefits to children do they attribute to Kalika Yatna?’ Several benefits were listed by them.
The following statements made by the community members are an illustration of what are the benefits of
Kalika Yatna in the eyes of the community.

Kalika Yatna is complementary to children’s learning because here children can learn in groups
and independently. It is good that they work at home even after the school

They ask us questions about learning. We like it very much.
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Children are engaged more than before in learning activities at home. They ask more about social
issues.
We find them more interested in learning and they learn independently
Children read marriage invitations, newspapers and other books
They learn about animals, birds, village, vegetable etc. and social issues
They tell us about cleanliness and health

The Role of Parents
Community members were also asked what they see as the role of parents in the learning initiative.
Following are some of the statements made by the community members in this regard.

Parents should see how their wards are studying in school
Find out what type of learning is taking place at home and take the responsibility of child’ learning at
home
Should not beat or shout at children to make them learn. We should allow them to learn freely.
They should meet teachers at school and find out how their children are learning.
Parents should encourage the reading, writing tasks
They should not allow children to watch television much.
When they ask questions about leaning we teach them things that we know.
They should allow children to engage in studies more by not making them do the household chores

Suggestions of Community Members to Improve Kalika Yatna

The community members were asked what they would like to suggest for improving the learning initiative.
They had a few suggestions to make. The suggestions made and the number of community members
who made those suggestions is given in Figure 20.

Figure 20: Community Members’ Suggestions for Improvement

The main suggestion of the community members was regarding inclusion of curricular components of
art, music and dance. In other words, the community members want the initiative to expand its scope to
co-scholastic areas of learning. The acceptance of the initiative by the community members is seen in
their suggestion to extend the Kalika Yatna processes till standard VII.
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SECTION IV
FINDINGS, DISCUSSION AND RECOMMENDATIONS

Kalika Yatna – The Learning Initiative being Evaluated

Kalika Yatna as an innovation seeks to redefine aspects of classroom processes like facilitation,
assessment and development of competencies by building relevance into learning and thus improve the
quality of learning. The approach is based on the premise that if facilitators understand how children learn
and develop the ability to support them in contextualizing their learning, children will learn more effectively
in a self directed manner. It is an attempt to build on existing efforts to develop children’s abilities to learn.
In the current system, learning is limited to reproducing the content in textbook through short test or
examinations. Thus while in the present system, the focus is on ‘what’ children should learn, Kalika Yatna
emphasizes that focusing on ‘how’ children learn is of greater value for the teachers, children and parents.

This learning initiative for improvement of quality in primary education consists of following features that
are different from the existing primary education practices in other parts of the State of Karnataka.

Redefining the curriculum through concept maps and concept plans

Moving away from text book as the key resource in teaching, and integration of various subjects
taught at the primary level

Organising learning in a multi grade classroom and considering multi grade teaching as an essential
aspect of primary education

Teacher empowerment through teacher collective meetings at the cluster level

Providing on-site support to teachers

Awareness building in the community and there by Involving community members in primary education

This evaluation has tried to take in to account all these aspects of Kalika Yatna in this report.

Findings of Evaluation

Following are the main findings of the evaluation.

Curriculum

1. Kalika Yatna had in fact analysed the State curriculum and syllabi and had arrived at the list of
concepts to be facilitated from classes I to V.

2. The curricular content of the learning initiative had parity with the curricular content of the State,
except for certain content pertaining to Social Studies of standard V and Mathematics of standard V.

Classroom Processes

3. All Kalika Yatna classrooms were employing the learning strategy in which the teacher was facilitating
learning. Other most predominant characteristics of the Kalika Yatna classrooms were that they
provided for conceptual learning, organized learning in groups and encouraged active participation
and interaction by the learners. Generally the atmosphere of the classrooms was joyous. However,
on most occasions, learning was teacher mediated and hence there were very few instances of
independent learning by children.
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4. The processes of Facilitation of learning, Learner centered transactions, Group work by children
and Listening and responding by children are not only the most predominant of the processes but
also they were taking place across almost all schools.

5. Whereas the processes related to Self directed learning, Concept learning, Language development,
Use of songs/rhymes and relaxation activities, and Cooperative learning were found in many schools,
the processes of reflection by all children, practice and feedback and independent learning are
found in very few schools.

Teacher Empowerment
6. In Kalika Yatna, teachers are directly engaged in the planning of curricular experiences to be organised

in the classroom in the teacher collective meetings. The teacher collective meetings are held regularly.
Experience sharing is also a major activity in the meeting.

7. For on-site facilitation, the team members of Kalika Yatna were assigned different schools. They
were found to be maintaining records, help individual teachers and act as a replacement teacher
when a teacher was on leave or deputation. However, the function of replacing a teacher who is on
leave or deputation was difficult to be performed when there were more teachers on unanticipated
leave or when this function clashes with other functions of the team members.

8. Majority of the teachers opined that they were fully aware of the Kalika Yatna processes. Among
them, if some teachers attributed the reasons to the training they received in the teacher collectives,
a large majority of them were actually feeling that they could be more aware.

9. The reason for opining that they are not fully aware of the Kalika Yatna processes was that the
teacher was either newly appointed or has been deputed to the cluster in which the learning initiative
was being implemented.

10. Teachers had a moderately positive attitude towards Kalika Yatna.

11. As compared to the Non-Kalika Yatna teachers, a significantly greater percentage of the teachers of
Kalika Yatna were perceiving themselves as competent in teaching.

12. The Kalika Yatna teacher perceptions were also pronounced in the other two catagories namely
partially competent and not competent.

Learning Achievement
Standard III

13. The initiative had produced higher amount of learning among children of standard III in Language,
EVS and Mathematics when all competencies are taken together.

14. Significance of difference between mean achievement in III standard Kannada of the Kalika Yatna
and Non-Kalika Yatna groups reveal that the Kalika Yatna group has shown significantly superior
performance in ten out of a total of fourteen competencies tested.

15. Significance of difference between mean achievement in III standard Environmental Studies of the
Kalika Yatna and Non-Kalika Yatna groups reveal that the Kalika Yatna group has shown significantly
superior performance in eight out of a total of fourteen competencies tested.

16. Significance of difference between mean achievement in III standard Mathematics of the Kalika
Yatna and Non-Kalika Yatna groups reveal that the Kalika Yatna group has shown significantly superior
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performance in nine out of a total of nineteen competencies tested. Whereas the Non-Kalika Yatna
group has out performed the Kalika Yatna group in ten out of the nineteen competencies.

Standard V

17. The initiative had produced higher amount of learning among children of standard V in Language,
EVS and Mathematics when all competencies are taken together.

18. Mean achievement in V standard Kannada of the Kalika Yatna and Non-Kalika Yatna groups reveal
that the Kalika Yatna group has shown significantly superior performance in five out of a total of
eight competencies tested.

19. Mean achievement in V standard Social Science of the Kalika Yatna and Non-Kalika Yatna groups
reveal that the Kalika Yatna group has shown significantly superior performance in six out of a total
of eleven competencies tested.

20. Mean achievement in V standard Science of the Kalika Yatna and Non-Kalika Yatna groups reveal
that the Kalika Yatna group has shown significantly superior performance in five out of a total of
eight competencies tested.

21. Mean achievement in V standard Mathematics of the Kalika Yatna and Non-Kalika Yatna groups
reveal that the Kalika Yatna group has shown significantly superior performance in thirteen out of a
total of seventeen competencies tested.

Learner Perception of Kalika Yatna
22. Learners had a fair understanding of Kalika Yatna approach, perceived a difference in the role of the

teacher and, a large majority of them preferred the approach over the Nali-Kali approach.

23. Learners preferred the multi-grade characteristic of Kalika Yatna but did not prefer the non-textbook
policy of Kalika Yatna when they felt that textbooks are necessary for learning.

24. Both in standard III and standard V, children had a highly positive attitude towards the teaching
learning process of Kalika Yatna.

25. An attitudinal change observed during the evaluation pertains to aspects of education such as
evaluation and testing. Normally children experience an anxiety and stress while undergoing a test.
It was observed during testing of the learning levels of children and classroom observations that
such an anxiety or stress was almost non existent in children.

26. Children are invariably involved in one or the other learning related activities at home. If their main
preoccupation is reading, writing and completion of some assigned work (100%), they are also
involved in certain other activities which may either enrich or extend the learning that happens in
school.

Perception of the Community
27. The community members were unanimous in opining that the initiative was beneficial and should

be continued in the school.

28. The acceptance of the initiative by the community members is seen in their suggestion to extend
the Kalika Yatna processes till standard VII.

29. The community members want the initiative to expand its scope to co-scholastic areas of learning.
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Best Practices in Kalika Yatna Approach that can be Integrated into Existing Classroom Practices
and Schools of the State
Kalika Yatna has introduced several changes in the existing primary education relating to curriculum,
teacher empowerment, classroom processes, and community involvement. Some of those changes
which seem to have made a difference and might be in keeping with the times have been stated here as
best practices that can be integrated into existing classroom practices and schools.

Curriculum
The initiative employs concept plans to be developed by the teachers in the teacher collective meetings.
A concept plan is designed for every month and every teacher has a copy of it for him / her to implement
in the classroom. Apart from showing the linkages between concepts, the concept plan presents the
learning experiences to be provided and the questions around which the theme would develop.

Teacher Role and Teacher Empowerment
Kalika Yatna, the quality initiative, has introduced not only several changes in the classroom processes
but also envisages a major shift in the role of the teacher from that of an information provider to a facilitator
of learning within a constructionist framework. Considering that this articulation of the role of a teacher is
in tune with the suggestions made in the National Curriculum Framework – 2005, the State may like to
show the case of classroom processes of Kalika Yatna for the benefit of teachers in other clusters.

The initiative follows a continuous training of teachers through “Teacher Collective Meetings” at the cluster
level. This practice may be considered to address  some of the drawbacks of one shot training or training
at the block or district level.

Learners
Normally children experience an anxiety and stress while undergoing a test. It was observed that such an
anxiety or stress was almost non existent in children. This was attributable to the evaluation procedures
followed in the learning initiative which seems to be taking away the stress from children.

Community Perceptions
It was observed that Kalika Yatna has successfully reached a partnership with the community as evident
from the reactions and perceptions of the community. The State has been attempting to ensure that the
community, which is a stake holder in education, would be involved in the school and its activities. The
community interaction and involvement processes of Kalika Yatna may be employed in other schools as
well.

Documentation, Evaluation and Feedback
The portfolio assessment has been employed for documentation of student work in the classroom,
assessment of progress and feedback to parents. It can be replicated.

Some Suggestions for Improvement
1. Teacher is the key functionary in primary education. Whatever be the vision of the government or

the agency implementing an educational change its success depends on its implementation at the
classroom level. The programme has been fairly successful in achieving a role shift among teachers
of primary schools. However, the fact that on most occasions learning was teacher mediated and
that there were very few instances of independent learning by children would need attention. Also,
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the perception of teachers that they could be more aware of Kalika Yatna approach would indicate
that the teacher empowerment process has to be more rigorous with necessary follow-up.
Eventhough the programme takes in to account broad levels of professional competencies of
teachers, it may be suggested that a detailed conceptualization of teacher development, specification
of teacher competencies in measurable terms and closer monitoring of performance at the school
level may further enrich the teacher development dimension of the programme.

2. The programme believes in viewing multigrade classroom as a necessity rather than constraint. It
is also believed within the programme that the programme has addressed the teacher shortage
issue of the state. It was found during the course of the study that there were instances of teachers
on deputation to schools during the absence of the regular teacher. On such occasions, the
programme inputs suffer. Since it is natural that there would be one or the other occasion when
regular teacher may be away from the school on leave or deputation, a plan for unhindered continuity
to the classroom processes has to be worked out, may be in the form of having a certain number of
buffer teachers.

3. The curriculum has been consciously designed and concepts are so chosen as to achieve parity
with the curricular content of the State. There were instances of difference in the content or its
treatment at higher classes of primary education. It could be due to the fact that certain content of
the State curriculum are discipline based or informative content and hence they were difficult to be
naturally integrated with the other concepts. Such content though not well integrated may be brought
within the experience of the learners by way of activities and worksheets. This suggestion is only to
ensure greater parity of content.

4. The comparison of learning assessment of Kalika Yatna students with those of Non-Kalika Yatna
students have revealed that there are areas within subjects in which Kalika Yatna students have not
performed at par with their counterparts. The difference is more pronounced and alarming in
mathematics. This is due to insufficient or improper learning experiences provided to children
undergoing Kalika Yatna. A detailed internal inquiry may be made by the programme staff to rectify
this difference which may be serious from the point of view of learning development of children. An
exercise of nature of integration attempted for various competencies not achieved by children and
auditing of time spent for different subjects and competencies within them is strongly recommended.

5. Learners preferred the multi-grade characteristic of Kalika Yatna but did not prefer the non-textbook
policy of Kalika Yatna when they felt that textbooks are necessary for learning. If the programme is
not the only programme implemented in the entire State, such a concern may be in the minds of
teachers and parents as well, if they have not understood the logic of the programme. More over,
textbook is a learning resource and it is suggested that Kalika Yatna may consider consciously and
deliberately using it as a learning material in its activities rather than leaving it to the choice of the
teacher.

The Possibilities of Upscaling

Whether the Kalika Yatna efforts are worth upscaling? If so, what could be the ways and means for
upscaling Kalika Yatna with a view to ensuring quality elementary education for all? These questions,
though relevant, have not been evaluated in the same manner as learning achievement of children or



48 KALIKA YATNA

teacher development. This was primarily due to the fact that such a question demanded additional systemic,
financial and administrative data. However, evidences have been gathered in the course of this evaluation
to generate a view about upscaling.

First and foremost is the question whether the programme is worth upscaling. The evidences gathered
and results of analysis of impact of different dimensions of Kalika Yatna would suggest that the programme
is worth upscaling, after addressing the suggestions made for improvement.

Second is the question of ways and means of upscaling. It may be noted that at the time of completion of
this report, Kalika Yatna is a five year old project. Also, it is a project undertaken in a partnership between
the department of education and the NGO - Praja Yatna. One would expect that any project of this kind will
have a withdrawal plan such that the programme becomes sustainable and without any assistance or
monitoring by personnel other than those who are connected with a school namely the teachers, the
community members and the officials at the cluster, block and district levels. Such a view is well within
the logic of Kalika Yatna as well as it is in consonance with the view of the State and SSA which has
initiated the slogan “Nammoora Shale” or the school of my village in an attempt to remove the notion of
‘government school’ and infuse a feeling of ownership among teachers and community members. Instead
of creating a parallel support system to that of the departmental system, efforts should have been made
by now to make the programme sustainable within the existing personnel and resources of the system.
As on now, it was found during the course of this evaluation that the personnel and resources of the
system are generally out of the preview of Kalika Yatna to the extent that they are either unaware, ill
informed or have cultivated a lukewarm attitude to the programme.

A third suggestion in the context of upscaling relates to the extent of upscaling. Unlike many other quality
initiatives, Kalika Yatna visualizes a continuous and intense process of teacher development which is
contextualized to the cluster. Hence, it can be said that the smallest unit for expansion is a cluster and not
a school or a block or district. It has been observed that the trainers and team members of Kalika Yatna
have acquired a degree of understanding of the programme and have developed within themselves an
ability to organize teacher collective meetings and facilitate teacher development either through collective
meetings or through on-site support. Upscaling hence will have to be accompanied by a staggered plan
of developing requisite number of resource persons and trainers, if they have to be accessible within a
cluster. Further, these personnel need to be from within the department if the programme has to be
sustainable. Considering that such an attempt has not been made at the Bilikere cluster, at best the
expansion could be in the form of a few more clusters being taken up by a team of well oriented and
competent trainer resource persons. This could either be writhin the district of Mysore or across districts.
It may be recalled here that the Bilikere cluster was not a randomly selected cluster but was purposively
chosen. The same situation may not exist in other clusters and hence the community (including
departmental functionaries) mobilization will have to be appropriately undertaken prior to launching of the
initiative.
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APPENDIX 1
Terms of References for the Evaluation Study of Kalika Yatna Project

Objectives:
The study will aim at achieving the following objectives:
1. To ascertain the efficacy of the processes in Kalika Yatna with special reference to:

• Integration of curriculum (Language, Mathematics and Environment Study (EVS) in planning
and organization of concepts/ content and their delivery in classrooms.

• Strategy for teachers’ professional development vis-à-vis tasks expected of them.
2. To assess the level and quality of participation of students in classroom processes, self learning

activities, individual and group activities, out of school programmes and assessment processes.
3. To examine the extent and level of academic/ professional support provided by project staff to

schools and teachers during implementation of the project.
4. To study of effectiveness of Kalika Yatna efforts on the learning levels of children in reference to

KSQAO’s achievement surveys.
5. To examine the effectiveness of Kalika Yatna approach in respect of the perception of teachers and

parents/ SDMC/ community members.
6. To examine the salient features (best practices) of Kalika Yatna approach which have the potential

for integration into existing classroom practices.
7. To suggest means and ways for up scaling Kalika Yatna in respect of enhancing quality of elementary

education.
Research Questions:
The following questions may be answered through the outcomes of the study:
1. What is the efficacy of the processes of Kalika Yatna processes with regard to integration of curriculum

(Language, Mathematics and EVS) in planning and organization of concepts/ content and their
classroom delivery?

2. How effective is the Kalika Yatna strategy in respect of teachers’ professional development and the
tasks expected of them?

3. How effective is the academic and professional support extended by project staff to the schools
and teachers in implementation of the project?

4. What is the effect of the Kalika Yatna efforts on learning levels of children?
5. What the perception is of teachers, parents, SDMC members and community members towards

Kalika Yatna approach?
6. What are the best practices in Kalika Yatna approach that can be integrated into existing classroom

practices?
7. Whether the Kalika Yatna efforts are worth up scaling? If so, what could be the ways and means for

up scaling Kalika Yatna with a view to ensuring quality elementary education for all?
Methodology:
The study will be conducted using both qualitative and quantitative approaches employing Descriptive
Survey Method. Class room observations will be made for at least 100 classes. It will be supported by
video clipping of selected classes.
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It is estimated that data collection from one school will need at least three days; one day interview with
teachers, students and community members, observation of one teaching-learning cycle which may be
spread over two-three days and one day for administration of tools on students. Interview with District,
Block & State level functionaries & the NGO staff will be also undertaken. Focus group discussions will
also be conducted.

Sampling:
It would be a census study involving the whole block (Bilkere block). Data pertaining to all schools will be
taken. However sample comprising teachers, students, SDMC members, community representatives
will be taken as under.

• Teachers : 35
• Students : 100
• SDMC/ community members : 30
• BEOs/ other personnel : 10
• Classroom observations : 100
• Video records and classroom transaction : 50

Tools:
The following research tools will be developed in pursuance of the objectives of the study
• Classroom observation schedule
• Interview schedule/ perception scale for teachers/Headmasters/community members and students
• School record proforma
• Documents of Kalika Yatna
• Interview schedule for Kalika Yatna officials, block/cluster level personnel.
• Content analysis criteria for analyzing Kalika Yatna methodology including teacher development
• Achievement tests in Language, Mathematics and EVS. These will be adopted out of KSQAO tools.
Data collection would be undertaken from November 2008 to February-March, 2009.
Reporting:
The NCERT will develop a research report and share the finding of the draft report with stakeholders at
Bengaluru and submit the final report incorporating the observations/suggestions.
Budget

a A 4 day workshop for development of tools at RIE Mysore involving six exports Rs. 40,000.00
b Salary of 2 JPFs for 6 months (2 x 8000 x 6) Rs. 96,000.00
c TA/DA of project staff (RIE faculty and JPFs) Rs. 20,000.00
d Printing of tools (say 10 pages, 600 students) Rs. 1,00,000.00

• Five pages for 35 teachers and project staff
• Two pages for 10 State/Dist./Block/NGO personnel
• Achievement Tests in Language/Math’s/EVS

e Video recording of classroom process, teacher collective meetings. Rs. 50,000.00
50 cassettes of 1 hour recording time. (total 50 hours of recordings)
Camera may be retained by the institution (RIE Mysore)
after completion of the project.
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f TA/DA of the NCERT faculty To be drawn out of SSA funds
at NCERT HQs.

g Sharing workshop at Bengaluru 1,00,000.00

h Publication of Research 50,000.00

i Contingency 24,000.00

Total Rs. 4,80,000.00

Note:

1. The aforesaid funds are just estimates. The SPD office may make realistic assessment and
allocate money.

2. Amount pertaining to items a,b,c,e,i could be placed at the disposal of principal RIE Mysore.
Workshop for tool development and appointment of JPFs would be taken up only after the fund for
this purpose is transferred to principal RIE Mysore.

Time Frame:

The study will be completed in 6 months from the date of acceptance of TORs by SPD office. The
sharing workshop could be organized in April 2009 and final report submitted by May-2009.
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APPENDIX 2

School wise List of Teachers in Bilikere Cluster

PÀæ. À̧ ±Á É̄AiÀÄ ºȨ́ ÀgÀÄ ²PÀëPÀgÀÄUÀ¼À ºȨ́ ÀgÀÄ
1 zÁ¹ÛPÉÆ¼À ²æÃªÀÄw ªÀÄjAiÀiÁ ¦æÃw JA.
2 ²æÃªÀÄw eÉÆåÃw f.J£ï.
3 AiÀÄ®ZÀªÁr ²æÃ VjÃ±ï
4 ²æÃ gÁeÉÃ±ï
5 zÀ¼Áî¼ÀÄ ²æÃ ̧ ÀÄgÉÃ±ï JA.
6 ²æÃ ¥ÀÄlÖ̧ Áé«ÄUËqÀ Dgï.eÉ
7 ªÀÄ°è£ÁxÀ¥ÀÅgÀ ²æÃªÀÄw gÀÄQätÂ ºÉZï.n
8 ²æÃªÀÄw UÁAiÀÄwæ JA.Dgï
9 ²æÃ ²æÃPÁAvï PÉ.«
10 zÀ¼Áî¼ÀÄ PÉÆ¥Àà®Ä ²æÃªÀÄw À̧ÄeÁvÀ J.«
11 ²æÃªÀÄw s̈ÁUÀå®Qëöä
12 fÃ£ÀºÀ½î ²æÃªÀÄw ºÁåj dÆ°AiÀiÁ£ï
13 PÀÄªÀiÁj PÀ«vÁ ¹.
14 CAPÀ£ÀºÀ½î ²æÃªÀÄw ±ÁgÀzÀªÀÄä JZï.JA.
15 ²æÃ ªÀÄAdÄ£ÁxÀ J¸ï.
16 PÉA¥ÀªÀÄä£ÀºÉÆ À̧ÆgÀÄ ²æÃªÀÄw ¥Àæ¥ÀÄPÀ®
17 zÉÆqÀØ©ÃZÀ£ÀºÀ½î ²æÃ gÁWÀªÉÃAzÀægÁªï
18 ²æÃ ±ÉÃRgï £ÁAiÀÄPï
19 zÉÃªÀgÀºÀ½î ²æÃªÀÄw À̧Ä£ÃvÀ J£ï.
20 ²æÃªÀÄw £ªÀÄð®
21 À̧§â£ÀºÀ½î ²æÃªÀÄw EA¢gÁ PÉ.n.
22 ²æÃ ªÉAPÀlgÁªÀÄÄ
23 ªÀÄÆqÀ®PÉÆ¥Àà®Ä ²æÃªÀÄw ªÉÄÊPÉÃ¯ï ¥ÁµÀ£ï
24 ²æÃ ¹zÀÞ°AUÀªÀÄÆwð JA.J¸ï
25 §ÆZÀºÀ½î ²æÃªÀÄw gÉÃtÄPÁ JA.Dgï
26 ²æÃªÀÄw £À¹ÃªÀÄ zÁªÀÅzï
27 ªÀqÀØgÀºÀ½î ²æÃ ¸Áé«Ä JA.
28 ²æÃ ¥Àæ̧ À£Àß
29 ªÉÄÊzÀ£ÀºÀ½î ²æÃªÀÄw dAiÀÄ®Qëöä
30 ²æÃªÀÄw gÉÃtÄPÁA§ PÉ.©
31 ¨ÉlÖzÀÆgÀÄ ²æÃ UÉÆÃ¥Á®PÀÈµÀÚ
32 ²æÃªÀÄw EAzÁætÂÉ J£ï.J¸ï.
33 ²æÃ UÀÉÆÃ¥Á®UËqÀ
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34 ©½PÉgÉ ²æÃ ªÀÄAZÀ£ÁAiÀÄPÀ
35 ²æÃªÀÄw s̈ÁåUÀå®Qê÷ä JA.J¸ï
36 ²æÃªÀÄw ±ÁåªÀÄ®
37 ²æÃªÀÄw ±ÁAvÀ JA.J¯ï
38 ²æÃªÀÄw ²Ã¯ÁgÁtÂ
39 ²æÃªÀÄw £Ã®ªÀÄä
40 ²æÃªÀÄw ºÉÃªÀÄ®vÁ
41 ²æÃ £ÁgÁAiÀÄt ±ÉnÖ JZï.Dgï
42 ²æÃªÀÄw ±ÉÆÃ s̈ÀPÀÄ®PÀtÂð
43 ²æÃªÀÄw «dAiÀÄ®Qëöä JZï.Dgï.
44 ²æÃªÀÄw ¥ÀÄµÀàªÀw PÀÄ®PÀtÂð
45 ²æÃªÀÄw À̧Ä²Ã®ªÀÄä JA.
46 ªÀÄ£ÀÄUÀ£ÀºÀ½î ²æÃªÀÄw ±ÁgÀzÀªÀÄä
47 ²æÃªÀÄw ¦. «ÃuÁ ¦.
48 ²æÃªÀÄw ®vÁ JA.Dgï
49 ²æÃªÀÄw À̧gÉÆÃdªÀÄä ¦.
50 aPÁÌqÀ£ÀºÀ½î ²æÃªÀÄw À̧gÉÆÃdªÀÄä
51 ²æÃªÀÄw ªÉÃzÁªÀw J£ï.
52 ²æÃªÀÄw s̈ÁUÀå®Qëöä PÉ.
53 ºÀAzÀ£ÀºÀ½î ²æÃ ZÀAzÉæÃUËqÀ
54 ²æÃ ̧ ÀÄgÉÃ±ï JA.J¸ï.
55 ÀPÀÄªÀiÁj ªÀiÁzÉÃ«
56 ²æÃªÀÄw ¥sÀgï»Ã£ïvÁeï JZï.J£ï
57 ºÀÄ É̄èÃ£ÀºÀ½î ²æÃ ̧ À£ÀvïPÀÄªÀiÁgï
58 ²æÃªÀÄw eÉÆÃvÀªÀÄä
59 ²æÃªÀÄw À̧ÄeÁvÀ PÉ.¦.
60 ºÀ¼ÉÃ©ÃqÀÄ ²æÃ «dAiÀÄ ©.
61 ²æÃªÀÄw À̧ÄµÀä
62 ²æÃªÀÄw ªÉÄÃj gÉf£Á
63 ²æÃªÀÄw gÀªÀiÁªÀÄtÂ
64 ²æÃ UÀÄgÀÄªÀÄÆwð «.
65 UÉgÀ¸À£ÀºÀ½î ²æÃ ¥Á¥ÀtÚ
66 ²æÃªÀÄw ±ÁAvÀ
67 ²æÃ s̈ÉÊgÀ PÉ.
68 ²æÃ gÁd±ÉÃRgï JZï.J¸ï.
69 ²æÃªÀÄw PÀÄªÀiÁj «.
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APPENDIX 3
List of Teachers and Students in Kalika Yatna Schools During 2005-06
2005-2006£ÉÃ ¸Á°£À°è P À°PÁAi ÀÄv À ß ¥À æQ æAi ÉÄAi ÀÄ°è vÉÆqÀV¹PÉÆArzÀ Ý ªÀÄP À Ì¼ À «ªÀg À2005-2006£ÉÃ ¸Á°£À°è P À°PÁAi ÀÄv À ß ¥À æQ æAi ÉÄAi ÀÄ°è vÉÆqÀV¹PÉÆArzÀ Ý ªÀÄP À Ì¼ À «ªÀg À2005-2006£ÉÃ ¸Á°£À°è P À°PÁAi ÀÄv À ß ¥À æQ æAi ÉÄAi ÀÄ°è vÉÆqÀV¹PÉÆArzÀ Ý ªÀÄP À Ì¼ À «ªÀg À2005-2006£ÉÃ ¸Á°£À°è P À°PÁAi ÀÄv À ß ¥À æQ æAi ÉÄAi ÀÄ°è vÉÆqÀV¹PÉÆArzÀ Ý ªÀÄP À Ì¼ À «ªÀg À2005-2006£ÉÃ ¸Á°£À°è P À°PÁAi ÀÄv À ß ¥À æQ æAi ÉÄAi ÀÄ°è vÉÆqÀV¹PÉÆArzÀ Ý ªÀÄP À Ì¼ À «ªÀg À

PÀæ. À̧A. ±Á É̄AiÀÄ ºȨ́ ÀgÀÄ ²PÀëPÀgÀ ºȨ́ ÀgÀÄ ªÀÄPÀÌ¼À À̧ASÉå
1 AiÀÄ®ZÀªÁr ²æÃ VjÃ±ï 14
2 zÀ¼Áî¼ÀÄ ²æÃ ̧ ÀÄgÉÃ±ï 20
3 ªÀÄ°è£ÁxÀ¥ÀÄgÀ ²æÃªÀÄw gÀÄQätÂ 20

²æÃªÀÄw UÁ¬Äwæ 30
4 zÀ¼Áî¼ÀÄPÉÆ¥Àà®Ä ²æÃªÀÄw À̧ÄeÁvÀ J.« 22
5 fÃ£ÀºÀ½î ²æÃªÀÄw ºÁåj dÆ°AiÀiÁ£ï 21
6 CAPÀ£ÀºÀ½î ²æÃªÀÄw ±ÁgÀzÀªÀÄä 22
7 PÉA¥ÀªÀÄä£ÀºÉÆ À̧ÆgÀÄ ²æÃªÀÄw ¥Àæ¥ÀÄPÀ̄ Á 08
8 zÉÆqÀØ©ÃZÀ£ÀºÀ½î ²æÃ gÁWÀªÉÃAzÀægÁªï 24
9 zÉÃªÀgÀºÀ½î ²æÃªÀÄw À̧Ä£ÃvÀ 19
10 À̧§â£ÀºÀ½î ²æÃªÀÄw PÉ.n.EA¢gÁ 24
11 ªÀÄÆqÀ®PÉÆ¥Àà®Ä ²æÃªÀÄw ªÉÄÊPÀ̄ ï ¥ÁµÀ£ï 29
12 §ÆZÀºÀ½î ²æÃªÀÄw gÉÃtÄPÀ JA. Dgï. 22
13 ªÀqÀØgÀºÀ½î ²æÃ ¸Áé«Ä JA 17
14 ªÉÄÊzÀ£ÀºÀ½î ²æÃªÀÄw gÀÆ¥À PÉ. 23
15 ©½PÉgÉ ²æÃªÀÄw s̈ÁUÀå®Qëöä JA.J¸ï. 33

²æÃªÀÄw ±ÁåªÀÄ® 32
²æÃªÀÄw ±ÁAvÀ JA 28
²æÃªÀÄw ²Ã¯ÁgÁtÂ 27
²æÃªÀÄw £Ã®ªÀÄä 38
²æÃªÀÄw ºÉÃªÀÄ®vÀ 38

16 ªÀÄ£ÀÄUÀ£ÀºÀ½î ²æÃªÀÄw «ÃuÁ 23
²æÃªÀÄw ®vÁ 24

17 aPÁÌqÀ£ÀºÀ½î ²æÃªÀÄw s̈ÁUÀå®Qëöä PÉ 13
²æÃªÀÄw ªÉÃzÁªÀw J£ï. 21

18 ºÀAzÀ£ÀºÀ½î ²æÃgÁd±ÉÃRgï 40
²æÃªÀÄw ¥sïjíö£ï vÁeï 39

19 ºÀÄ É̄èÃ£ÀºÀ½î ²æÃ ¥Àæ̧ À£Àß 40
²æÃªÀÄw PÉ.¦. À̧ÄeÁvÀ 10

20 ¨ÉlÖzÀÆgÀÄ ²æÃªÀÄw EAzÁætÂ J¸ï. 29
21 ºÀ¼ÉÃ©ÃqÀÄ ²æÃªÀÄw £ÁgÁAiÀÄtUËqÀ/ 32

²æÃªÀÄw £ÁUÀªÀÄtÂ
²æÃªÀÄw ¥ÀzÀä 44

22 UÉgÀ¸À£ÀºÀ½î ²æÃªÀÄw ±ÁAvÀ 52
²æÃ s̈ÉÊgÀ 42
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APPENDIX 4

Competency List for Standard III and Standard V

3£ÉÃ vÀgÀUÀw ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ3£ÉÃ vÀgÀUÀw ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ3£ÉÃ vÀgÀUÀw ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ3£ÉÃ vÀgÀUÀw ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ3£ÉÃ vÀgÀUÀw ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ

PÀæ. ¸ÀA.PÀæ. ¸ÀA.PÀæ. ¸ÀA.PÀæ. ¸ÀA.PÀæ. ¸ÀA. ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ

1 £ÀPÀ®Ä ªÀiÁqÀÄªÀÅzÀÄ.

2 ªÀiÁzÀjAiÀÄAvÉ §gÉ¬Äj : ¸ÁÜ£À É̄̈ É

3 À̧éAvÀ ªÁPÀåzÀ°è §gÉ¬Äj

4 ªÀiÁzÀjAiÀÄAvÉ §gÉ¬Äj : « À̧Ûj¹ §gÉ¬Äj

5 «gÀÄzÁÞxÀð §gÉ¬Äj.

6 ºÉÆA¢¹ §gÉ¬Äj. ¥ÀjPÀ®à£É : ¸ÁjUÉ, EAzÀ£À, DºÁgÀ

7 ©lÖ À̧Ü¼ÀUÀ¼À£ÀÄß s̈ÀwðªÀiÁr. ¥ÀjPÀ®à£É : UÀÄuÁPÁgÀ, ¥ÁætÂUÀ¼ÀÄ, À̧fÃ« ªÀÄvÀÄÛ £fÃð«, §tÚUÀ¼ÀÄ, ªÀiÁ°£Àå.

8 UÀrAiÀiÁgÀzÀ°è À̧ªÀÄAiÀÄ UÀÄgÀÄw À̧Ä«PÉ /27. zÉÃºÀzÀ s̈ÁUÀUÀ¼À£ÀÄß UÀÄgÀÄw¹.

9 PÉÆnÖgÀÄªÀ CPÀëgÀ¢AzÀ ¥ÁægÀA s̈ÀªÁUÀÄªÀ ¥ÀzÀUÀ¼ÀÄ£ÀÄß gÀa À̧ÄªÀÅzÀÄ.

10 ªÀiÁzÀjAiÀÄAvÉ §gÉ¬Äj: É̈ÃmÉ+UÁgÀ = É̈ÃmÉUÁgÀ

11 ªÀÄzsÀåzÀ°è ©lÄÖ ºÉÆÃVgÀÄªÀ À̧ASÉåUÀ¼À£ÀÄß §gÉ¬Äj.

12 ¥ÀÄgÀÄµÀ gÀÆ¥ÀzÀ°è §gÉ¬Äj.

13 JgÀqÀÄ ªÀÄÆgÀÄ CAQAiÀÄ À̧APÀ®£À ªÀiÁr.

14 ¥Áæ̧ À ¥ÀzÀUÀ¼ÀÄ Dj¹ §gÉ¬Äj.

15 UÀÄA¦UÉ Ȩ́ÃgÀzÀ ¥ÀzÀªÀ£ÀÄß DAiÉÄÌ ªÀiÁr.

16 ªÀÄÆgÀÄ CAQAiÀÄ ªÀåªÀPÀ®£À

17 À̧fÃªÀ - £fÃðªÀ ªÀ̧ ÀÄÛUÀ¼À ªÀVÃðPÀgÀt

18 ¥ÁætÂUÀ½UÀÆ - À̧̧ ÀåUÀ½UÉ EgÀÄªÀ ªÀåvÁå À̧UÀ¼À£ÀÄß §gÉ¬Äj.

19 avÀæ£ÉÆÃr ¥ÀzÀ §gÉ¬Äj.

20 QlQ/¨ÁV®Ä vÀAiÀiÁj À̧®Ä É̈ÃPÁUÀÄªÀ ªÀ̧ ÀÄÛUÀ¼ÀÄ.

21 C£ÀéAiÀÄ - À̧AeÉAiÀÄ ºÉÆvÀÄÛ £ªÀÄä £ÉgÀ¼ÀÄ _____ ¢QÌUÉ ZÁaPÉÆArgÀÄvÀÛzÉ.

22 ºÉZÀÄÑ PÀrªÉÄ aºÉß §¼À¹.

23 ªÁPÀå gÀÆ¥ÀzÀ À̧APÀ®£À, ªÀåªÀPÀ®£À, UÀÄuÁPÁgÀ, s̈ÁUÁPÁgÀ.

24 gÀ̧ ÉÛ aºÉßUÀ¼À §¼ÀPÉ

25 UÀzÀå s̈ÁUÀ N¢PÉÆAqÀÄ KPÉ ? ºÉÃUÉ? K£ÀÄ ? AiÀiÁjUÉ ? F jÃwAiÀÄ ¥Àæ±ÉßUÀ½UÉ GvÀÛj¹j.

26 avÀæªÀ£ÀÄß UÀªÀÄ£ £Á¯ÁÌgÀÄ ªÁPÀåUÀ¼À°è £ªÀÄä C©ü¥ÁæAiÀÄUÀ¼À£ÀÄß §gÉ¬Äj.

27 avÀæUÀ¼À£ÀÄß ©ü£ÀßgÁ² gÀÆ¥ÀzÀ°è §gÉ¬Äj.
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5£ÉÃ vÀgÀUÀw ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ5£ÉÃ vÀgÀUÀw ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ5£ÉÃ vÀgÀUÀw ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ5£ÉÃ vÀgÀUÀw ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ5£ÉÃ vÀgÀUÀw ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ
PÀ æªÀÄ ¸ÀASÉåPÀ æªÀÄ ¸ÀASÉåPÀ æªÀÄ ¸ÀASÉåPÀ æªÀÄ ¸ÀASÉåPÀ æªÀÄ ¸ÀASÉå ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ¸ÁªÀÄxÀåðUÀ¼À ¥ÀnÖ
1 ©lÖ À̧Ü¼ÀªÀ£ÀÄß s̈ÀwðªÀiÁr.
2 ªÀåvÁå À̧ªÀ£ÀÄß §gÉ¬Äj
3 ªÁPÀågÀÆ¥ÀzÀ ªÀÀåªÀPÀ®£À(©AzÀÄ)
4 ¨sÁUÁPÁgÀ
5 PÉÆÃ£À gÀZÀ£É
6 À̧APÀ®£À ªÀiÁr CqÀØ̧ Á®Ä GzÀÝ̧ Á®Ä
7 ºÉÆA¢¹ §gÉ¬Äj
8 UÀÄA¦UÉ Ȩ́ÃgÀzÀ ¥ÀzÀªÀ£ÀÄß Dj¹ §gÉ¬Äj.
9 F PÉ¼ÀV£À ºÉÃ½PÉUÀ¼À°è AiÀiÁªÀ §®ªÀÅ ¥ÀæAiÉÆÃV À̧®ànÖzÉ
10 ªÀVÃðPÀgÀt ªÀiÁr.
11 s̈ÁgÀvÀÀzÀ s̈ÀÆ¥ÀlªÀ£ÀÄß §gÉzÀÄ F PÉ¼ÀV£ÀªÀÅUÀ¼À£ÀÄß UÀÄgÀÄw¹
12 F PÉ¼ÀV£À ¥Àæ±ÉßUÀ½UÉ 5-6 ªÁPÀåUÀ¼À°è GvÀÛj¹
13 £ÃªÀÅ UÀªÀÄ£¹zÀAvÉ ºÀ½î ªÀÄvÀÄÛ £ÀUÀgÀzÀ À̧ªÀÄ Ȩ́åUÀ¼À£ÀÄß «ªÀj¹
14 WÀ£À, zÀæªÀ, C£®, EAzsÀ£ÀUÀ½UÉ MAzÉÆAzÀÄ GzÁºÀgÀuÉ PÉÆr.
15 À̧Ü½ÃAiÀÄ À̧A Ȩ́ÜUÀ¼À£ÀÄß ºȨ́ Àj¹.
16 F PÉ¼ÀV£À ¥Àæ±ÉßUÀ½UÉ 2-3 ªÁPÀåUÀ¼À°è GvÀÛj¹
17 ¯Á s̈À £ÀµÀÖzÀ É̄PÀÌUÀ¼ÀÄ
18 ±ÉÃPÀqÀ ̄ ÉPÀÌUÀ¼ÀÄ
19 UÀÄuÁPÁgÀ
20 PÁ®UÀt£É
21 À̧A¥À£ÀÆä®UÀ¼À ªÀiÁ»w (ş ÀägÀuÉ)
22 UÀtUÀ¼ÀÄ
23 §ºÀÄ CA±ÀUÀ¼À DAiÉÄÌ
24 À̧ASÉåUÀ¼À£ÀÄß CPÀëgÀUÀ¼À°è §gÉ¬Äj
25 KjPÉ E½PÉ PÀæªÀÄ
26 À̧j vÀ¥ÀÄà
27 UÀzÀå s̈ÁUÀªÀ£ÀÄß N¢PÉÆAqÀÄ GvÀÛj¹
28 À̧ASÉåUÀ¼À£ÀÄß « À̧Ûj¹ §gÉ¬Äj.
29 eÁå«ÄÃnæÃ §¼ÀPÉ
30 aPÀÌzÀÄ, zÉÆqÀØzÀÄ aºÉßUÀ¼À §¼ÀPÉ.
31 À̧ªÀÄ, «µÀªÀÄ, «Ä±Àæ ©ü£ÀßgÁ²UÀ¼À «AUÀr¹.
32 ©ü£ÀßgÁ² avÀæ §gÉ¬Äj.
33 ©ü£ÀßgÁ² À̧APÀ®£À
34 ©ü£ÀßgÁ² ªÀåªÀPÀ®£À
35 À̧gÀ¼À §rØ
36 Write all the capital letters of the English alphabet.
37 Name these picture in the boxes.
38 Write plurals of the words given below.
39 Fill in the blanks with suitable words.
40 Write your friends and family members names.
41 Fill in the blanks with suitable letter.
42 See the pictures and write the time in words in boxes.
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1. Numbers
2. Zero
3. Symbols < > + - x =
4. Adding
5. subtractions
6. Fraction
7. Solids
8. Liquids
9. Calendar
10. Clock
11. Money
12. Geometrical shapes
13. Length and Breath
14. Multiplication
15. Division
16. Plain figures
17. solid figures
18. Line
19. Angle
20. Speed
21. Distance
22. Big
23. Small
24. Large
25. Less
26. More
27. Short
28. Long
29. Tall
30. Thick
31. Thin
32. Near
33. Far
34. Ascending and descending
35. Top , Bottom, Front, back,
36. Ordinals
37. Time - hours , minutes,

second, day, weeks, months
and Year

38. Currency, notes / coins
39. Units of measurements
40. Even, odd nos
41. Herbivores Carnivorous
42. Factory
43. Tables - 10

44. Use of scale
45. clock
46. calendar
47. Units of capacity
48. Area
49. Animals
50. Plants
51. Father
52. Mother
53. sister,
54. brother,
55. friend,
56. uncle,
57. aunt,
58. grandparents,
59. birds,
60. fruits,
61. school,
62. train,
63. bus,
64. aeroplane,
65. T.V,
66. radio,
67. sky,
68. mountain,
69. towns
70. tanks,
71. rivers,
72. crops,
73. forests,
74. garden,
75. National flag
76. Patriot
77. artist,
78. writer,
79. People of different professions

– postman, cobbler,
80. Our body,
81. family,
82. Water,
83. earth,
84. fertilizers
85. water
86. Festivals ,
87. different sports

88. rainfall,
89. lightening,
90. celebrations
91. gardening,
92. entertainment,
93. home,
94. sanitation
95. Deforestation
96. pollution,
97. living and non- living.
98. moon,
99. stars,
100.weather ,
101.clothes,
102.cold,
103.hot ,
104.construction materials,
105.playground,
106.charts,
107.maps,
108.table,
109.chair,
110. bench,
111. plantations,
112. orchards,
113. streams
114. creepers
115. shrubs,
116. flowering plants,
117. fruit bearing trees,
118. thorns,
119. seeds,
120. insects,
121.places of worship
122.market,
123.office,
124.Hospital,
125.post office,
126.Panchayats,
127.farmers
128.carpenter,
129.tailor,
130.doctor

APPENDIX 5
List of Concepts from Class I to V
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APPENDIX 6
Learner and Teacher Roles and Activities as Visualized in Kalika Yatna

Process Introduction Exploration Reflection

Whole Group There is first an introduction of a
theme before any concept
development process begins.
This provides a context through
which a concept can be thought
about in a relevant manner for
learners. For example, the
theme could be “a new school
is being built in the area”, and
then the related concept would
be “school.” In addition,
connections to other concepts
that arise from this concept can
be made. In this example of
“school”, a connection could be
made to “house” as students
travel between house and
school.

Concept development/ mapping
is the primary focus of learning,
although it is done from this
perspective of themes.

Key questions are used to
engage with the general aspects
of the concept. Students and
teachers categorize ideas under
the determined aspects of the
concept and key information.
For example, if “house” is the
concept, then the related
aspects might be: residents,
location, construction material,
and design.

Key information (certain details)
is developed from the aspects.
For example, when discussing
construction materials, some of
the key information that would
come up would be “brick” and
“metal”.

Students start identifying
aspects that interest them

Students share understanding of
concepts (including key
information)

Students consolidate their
understanding of concept as it
relates to the theme

The whole group concept map
would be revisited as a basis for
reflection. Teachers and
students share/consolidate
observations, analyses, and
reflections to develop an
integrated understanding of
themes, concepts, aspects,
and key information.

Teacher’s
Role:

Teachers guide students towards
identifying connections between
the theme and the concept. They
can ask questions like- what,
why, who, how, when, where.
Teachers will motivate students
to engage in the concept
development through activities
and other questions. During this
process, teachers will start
placing the various aspects of a
concept in similar groupings.

Teachers record the ideas in a
shared space so the concept
map can be re-visited.Teachers
note the thinking processes
through which children are
connecting information/prior
experiences to the concept.

Teachers document doubts and
questions that arise in this
activity as areas for further
exploration (in whole group or
learning groups).

Teachers facilitate students in
making observations of the
learning environment and other
inferences that will further their
concept formation.

Based on concept maps,
teachers take students on
“visits” in their learning
environment to observe the
aspects of the concept in their
learning environment.

Teachers gradually assess
student interest in topics and
steer them into learning groups
based on specific aspects.

Teachers consolidate the
understandings of the concept
and its aspects—How do the
various aspects contribute to
the conceptual understanding of
the concept? How do they relate
to an integrated understanding
of the theme?

Teachers guide students to
reflect on the connection
between the processes used
and the discovered information.

Teachers identify doubts that
have been clarified in students’
learning experiences and
facilitate students to share
challenges experienced in
activities.

Teachers display the group
understanding of the concept in
the classroom so that it can be
re-visited/built upon.
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Teacher’s Role Teachers rotate through learning
groups to help facilitate students
in developing their shared
understanding of the aspect.

Teachers and students will
engage with each other to clarify
ideas and reach shared
understanding within learning
groups.

When teachers are present in a
learning group, they can help
facilitate the further development
of an aspect based on individual
student sharing.

Teachers can extend children’s
thinking by asking them probing/
essential questions, thereby
setting a precedent for students
to engage in concept and
process based discussions by
themselves.

Teachers rotate through learning
groups during this activity to
support and reinforce key
information and aspects of
concepts.

Students develop a represen-
tation of their conceptual
understanding for the larger
group. This enables learning
groups to build on each others’
understanding and move
towards a more comprehensive
development/reflection of the
concept.

As teachers check-in with
different learning groups, they
can help guide students towards
synthesizing their
understanding of their aspect
based on the work they have
engaged in.

Learning
Group

Based on their interest, students
are placed in groups focusing on
different aspects of the concept.
Focusing on defined aspects in
learning groups provides
students with a context to form
deeper connections to related
themes and concepts.

Students develop an initial
shared understanding of an
aspect of a concept.

Students develop guiding
questions with teachers so that
they can engage with their
learning group’s aspect

Students review exploration
activities to reach shared
understandings of
aspects.Students represent (to
the whole group) understandings
of the concept in relation to the
aspect.Students move towards
a shared understanding of an
aspect, referencing the
introductory and exploratory
work they engaged in.

Individual Students are supported in
individually relating to a concept

Students map their individual
understandings of the concept

Students also practice their
procedural skills like reading,
writing, numeracy, drawing, use
of geometry box etc

Students develop aspects of
interest to them

Students identify and further
explore areas of interest in
relation to the concept

Student builds their own
integrated understanding of the
concept, referencing the work
and processes they have
engaged in.

Students identify other areas of
interest which are outgrowths of
these processes

Teachers pay attention to
students’ concept development
and guide them within their
individual learning styles.

Teachers provide worksheets
and other required resources to
support the child to move
towards becoming ‘independent’
in the selected skill.

Teacher’s
Role

Teachers support students in
forming connections with their
aspects according to their
individual learning styles.

Teacher observes the child’s
work and provides constructive
feedback

Teachers support students in
consolidating and reflecting on
their individual understanding of
concepts.

Teachers help the child identify
its strengths and areas to
improve.
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APPENDIX 7
A Sample Schedule of Teacher’s Collective Meeting (held on 9-10 March 2008)

Time Activity Objective
10-10.30 am Teachers will fill up their self assessment To ensure teachers reflect on

checklist their classroom practices
10.30-11 am Sharing by teachers – teachers will sit To learn from each others

in two groups. Two facilitators will sit with experiences
each group and moderate the sharing
exercise. One person from each group
will share the experiences with the
whole group

11-11.15 am Coffee break
11.15- 12.30 Planning for the month of march To involve teachers in a process of

developing plans collaboratively
12.30-1.00 Brainstorming activities for vacation To help students develop curiosity

and apply the learnings in their
home environment

1-1.40 Lunch
1.45-3.15 Sharing of the experiences while filling To set the standard criteria for

the profile of students marking consistent, often
and periodic

3.15-3.30 Tea break
3.30-4.30 Question and answer session To clarify doubts are concerns

that teachers express
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APPENDIX 8
A sample Lesson from ‘Kalika Yatna’

(Source: Prema, 2006)

Government Lower Primary School, Devarahalli, Bilikere Cluster, Hunsur Taluk, Mysore District,
Karnataka

The teacher Ms Suneetha had asked all children to bring a local plant each. They had brought all sorts of
plants which ranged from weeds to medicinal plants. Most of them were unknown even to the teacher.
Before Ms Suneetha entered the class the children were busy talking about the plants that they had
brought, identifying them. As the teacher entered the class the children settled in a circle, each one
proudly holding a plant as if to attract the attention of their teacher. Ms Suneetha expressed her happiness
that all of them had brought different plants. The following is an account of the class. The conversation
was held in Kannada which is translated into English.
Suneetha: Good morning children. How nice you have brought all these plants.
Student1: Miss, I pulled right yesterday.
Student 2: I got it on my way to school this morning.
Student 3: I helped Ramu pull a plant on our way to school.
Suneetha: Fine, fine. Now… each one of you will talk about the plant you have brought. Tell the class
where you found it, is there any use for it, where else can you see it and its name. Meena will start.
Meena: I pulled this plant from the fields. This is a weed. We usually remove weeds from the fields. It has
no use. In fact it is a nuisance in the field. We find weeds in all fields. I don’t know the name of this plant.
Suneetha: Is there anyone who knows the name of this plant?
Student 4: Miss, it is called parthenium.
Suneetha: I see. Is there any other name?
Class: (silence)
Suneetha: Okay. Is there anyone who can talk about this plant?
Student 5: Miss, in our fields we have a lot of such plants. We pull them, allow them to dry and use them
as firewood to heat water for bathing.
Student 6: We collect these plants, put them in a pit and close the pit. After a month it decays and
becomes good manure. That manure is put to the coconut trees.
This is how the discussion continued. Each child had something to talk about the plant he/she had brought.
They were allowed to speak about the plants brought by others. The teacher then asked them why the
plants had green leaves. Thus the concept of chlorophyll was discussed. The teacher told them that the
green substance in the leaves prepares food. Immediately a question came.
Student 8: Miss, this plant I have in my hand has red leaves. How will it prepare food?
Suneetha: Well…er…I too don’t know. Is it okay if I let you know tomorrow?
Student 8:Yes, miss.
The teacher was not teaching anything. She was actually facilitating a discussion. The children could
accept her ignorance very naturally. Nor did the teacher feel bad about it. The teachers need not be all
knowing encyclopedias. Teacher is also a learner. She also has to learn. This teacher knew it well. In fact,
the teacher and the students were engaged in collaborative learning. Then the discussion turned to
calculations.
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Suneetha: Children, can you tell me how many leaves are there in your plnats.
They started counting.
Student 4: There are 14 leaves in my plant.
Student 9: 18 in my plant.
Student 12: 9
Each child counted and said how many leaves were there in his/her plants. Then the discussion continued.
Suneetha: How many of you have same number of leaves in your plants.
Student 4: I have 14 leaves and Ramya’s plnat also has 14 leaves.
Suneetha: Any other?
Student 3: I have 16 leaves. Pavithra has 16 leaves.
Student 8: Miss, I also have 16 leaves.
This discussion continued for sometime. They talked about the concept ‘equal number of’
Suneetha: Whose plant has the most number of leaves?
Student 12: His plant is very big.
Student 9: But Raju’s plant has more leaves.
Suneetha: Why don’t you ask them how many leaves their plants have?
Then they talked about the concepts ‘more’ and ‘less’, ‘the least’, ‘the most’/the maximum number of’.
Then the teacher asked them to sit in small groups and continue the discussion. Each group was given
different areas.
Group 1: Write the number of leaves in each of your plants. Say whose plant has maximum number of
leaves and whose plant, the minimum number.
Group 2: Write where the plants you brought are found, their names.
Group 3: Write the uses of the plants you have brought or the problems created by them.
The groups continued their discussion. In each group there were learners who were of different age
groups. Students at the class 1 level just participated in the discussion. Students at class 3 level wrote
down the gist of the discussion. Finally when the discussion was over, the group leader presented their
notes to the class. The teacher wrote them on the blackboard. Some children were asked to write on the
blackboard. When all the notes were put on the board, there were issues related to EVS, Maths and
language. Then the teacher identified certain letters and words and asked beginners to practice writing
them. Students at class 3 level were asked to practice addition and subtraction based on the numbers of
leaves put on the board. Thus students were given tasks that matched their abilities and learning
requirements. As they completed the tasks, they showed them to the teacher. The teacher went through
them, gave them feedback and sometimes asked them to rewrite certain sections. Finally children filed
all the practice sheets in their portfolios. That was the end of one learning process. It gave learners a
holistic learning experience. There was no preaching. Children constructed their knowledge from their
own experiences. The teacher just facilitated. The learners were comfortable. The whole experience was
very enjoyable. There was no moment of boredom. They were talking about what they had experienced.
Thus used language, they practiced writing, mathematics and learnt EVS concepts. The children were
learning how to learn. They observe, share, discuss, supplement, give examples, ask questions, clarify
doubts, guess, and recall experiences.

(As observed and documented by the Coordinator (SSA), Kalika Yatna)
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APPENDIX 9

List of Teaching Competancies used for Self-rating by
Kalika Yatna and Non-Kalika Yatna Teachers

Sl. No. List of Teaching Competencies

1 ªÀiÁ¹PÀ AiÉÆÃd£Á ¥ÀnÖ ªÀiÁqÀ§ É̄è

2 ªÀiËTPÀªÁV ªÀÄgÀÄªÀiÁ»w PÉÆqÀÄ§ É̄è

3 §gÀºÀzÀ gÀÆ¥ÀzÀ°è ªÀÄgÀÄªÀiÁ»w/»ªÀiÁä»w PÉÆqÀ§ É̄è

4 ¥Àæw ªÀÄUÀÄ«£À §UÉÎ UÀªÀÄ£À PÉÆqÀ§ É̄è

5 ªÀÄPÀÌ¼À£ÀÄß ¥Àæ²ß À̧ÄªÀ ªÀÄÆ®PÀ CªÀgÀÄ D É̄ÆÃa¹, C©üªÀåQÛ̧ À®Ä C£ÀÄªÀÅ ªÀiÁrPÉÆqÀ§ É̄è

6 À̧AzÀ̈ sÀðPÉÌ C£ÀÄ¸ÁgÀªÁV ¥ÀjPÀ®à£ÉUÉ C£ÀÄPÀÆ° À̧§ É̄è

7 ErÃ ¢£ÀzÀ ¥ÀæQæAiÉÄAiÀÄ°è vÉÆqÀV¹PÉÆ¼Àî§ É̄è

8 ªÀÄPÀÌ¼ÉÆA¢UÉ PÀÄ½vÀÄ ZÀZÉðAiÀÄ°è vÉÆqÀV¹PÉÆ¼Àî§ É̄è

9 C s̈Áå À̧zÀ CªÀ¢ü £ÀqȨ́ À§ É̄è

10 PÉÆlÖ ªÀÄgÀÄªÀiÁ»wAiÀÄ£ÀÄß C£ÀÄ À̧gÀuÉ ªÀiÁqÀ§ É̄è

11 À̧AzÀ̈ sÀðPÉÌ C£ÀÄ¸ÁgÀªÁV PÀ°PÁ ¸ÁªÀÄVæUÀ¼À£ÀÄß §¼À̧ À§ É̄è

12 À̧ªÀÄUÀæ PÀ°PÉUÉ C£ÀÄPÀÆ® ªÀiÁrPÉÆqÀ§ É̄è

13 ¥ÀæwªÀÄUÀÄ«£À §UÉÎ UÀªÀÄ£¹ zÁR° À̧§ É̄è

14 ¥Àæw ªÀÄUÀÄ vÀ£Àß C©ü¥ÁæAiÀÄ ªÀåPÀÛ¥Àr À̧®Ä C£ÀÄªÀÅ ªÀiÁrPÉÆqÀÀ§ É̄è

15 ªÀÄPÀÌ¼À°ègÀÄªÀ ¸ÁªÀÄxÀåðUÀ¼À£ÀÄß UÀÄgÀÄw À̧§ É̄è

16 ªÀÄPÀÌ¼ÉÆA¢UÉ ªÀÄÄPÀÛªÁV EgÀ§ É̄è

17 À̧AzÀ̈ sÀðPÉÌ À̧ÆPÀÛ ¥ÀjPÀ®à£ÉUÀ¼À£ÀÄß DAiÉÄÌ ªÀiÁrPÉÆ¼Àî§ É̄è

18 PÀ°PÉUÉ ªÀÄPÀÌ¼À£ÀÄß ¥ÉæÃgÉ¦ À̧§ É̄è

19 ªÀÄPÀÌ¼À C£ÀÄ s̈ÀªÀPÉÌ ¥ÀÆgÀPÀªÁV ErÃ UÀÄA¦£À ZÀlÄªÀnPÉ £ÀqȨ́ À§ É̄è

20 ªÀiÁ¹PÀ AiÉÆÃd£ÉUÉ C£ÀÄUÀÄtªÁV zÉÊ£ÀA¢£À AiÉÆÃd£É §gÉAiÀÄ§ É̄è.

21 ¥ÀjPÀ®à£ÉUÉ ¥ÀÆgÀPÀªÁzÀ À̧A¥À£ÀÆä® À̧AUÀæºÀ ªÀiÁqÀ§ É̄è.

22 ªÀÄPÀÌ¼À ¥ÀjPÀ®à£ÉUÉ ¥ÀÆgÀPÀªÁzÀ À̧A¥À£ÀÆä® À̧AUÀæºÀ ªÀiÁqÀ§ É̄è.

23 ¥ÀjPÀ®à£Á £ÀPÉëAiÀÄ£ÀÄß C©üªÀÈ¢Þ¥Àr À̧§ É̄è

24 À̧ªÀÄ¥ÀðPÀªÁV PÀÈw À̧A¥ÀÄl £ªÀðºÀuÉ ªÀiÁqÀ§ É̄è

25 À̧ªÀÄ¥ÀðPÀªÁV PÀ°PÉÆÃ¥ÀPÀgÀtUÀ¼À £ªÀðºÀuÉ ªÀiÁqÀ§ É̄è
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APPENDIX 10

Sample Worksheets used by Kalika Yatna Children (September 2006)

«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ
«zsÁåyð ºÉ¸Àg ÀÄ:«zsÁåyð ºÉ¸Àg ÀÄ:«zsÁåyð ºÉ¸Àg ÀÄ:«zsÁåyð ºÉ¸Àg ÀÄ:«zsÁåyð ºÉ¸Àg ÀÄ:

PË±À®UÀ¼ÀÄ avÀæ ©r¸ÀÄªÀ ªÀÄvÀÄÛ §tÚ ºÁPÀÄªÀ PË±À®:PË±À®UÀ¼ÀÄ avÀæ ©r¸ÀÄªÀ ªÀÄvÀÄÛ §tÚ ºÁPÀÄªÀ PË±À®:PË±À®UÀ¼ÀÄ avÀæ ©r¸ÀÄªÀ ªÀÄvÀÄÛ §tÚ ºÁPÀÄªÀ PË±À®:PË±À®UÀ¼ÀÄ avÀæ ©r¸ÀÄªÀ ªÀÄvÀÄÛ §tÚ ºÁPÀÄªÀ PË±À®:PË±À®UÀ¼ÀÄ avÀæ ©r¸ÀÄªÀ ªÀÄvÀÄÛ §tÚ ºÁPÀÄªÀ PË±À®: ¢£ÁAP À B¢£ÁAP À B¢£ÁAP À B¢£ÁAP À B¢£ÁAP À B

1. gÁ¶ÖçÃAiÀÄ ¥ÁætÂ ºÀÄ°AiÀÄ avÀæ §gÉzÀÄ §tÚ ºÁQj.

2. gÁ¶ÖçÃ ¥ÀQë £À«°£À CAzÀªÁzÀ avÀæ §gÉzÀÄ À̧ÆPÀæªÁzÀ §tÚªÀ£ÀÄß ºÁQj.

3. zsÀéd PÀA§zÀ°è ºÁgÀÄwÛgÀÄªÀ gÁµÀÖç zsÀédzÀ avÀæ §gÉzÀÄ, §tÚ vÀÄA©j.

4. £Ãj£À°è CgÀ½gÀÄªÀ PÀªÀÄ®zÀ ºÀÆ«£À avÀæ §gÉzÀÄ §tÚ ºÁQj.

5. C±ÉÆÃPÀ ZÀPÀæzÀ avÀæ §gÉzÀÄ À̧ÆPÀÛ §tÚ ºÁQj

6. £ªÀÄä vÀgÀUÀwAiÀÄ°ègÀÄªÀ UÀrAiÀiÁgÀzÀ avÀæ §gÉzÀÄ, §tÚ ºÁQj.

7. Ȩ́¥ÉÖA§gï-2006£ÉÃ wAUÀ½£À PÁå É̄AqÀgï gÀa¹ gÀeÉ ¢£ÀUÀ½UÉ §tÚ ºÁQj.
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«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ
                                                                                    «zsÁåyð ºÉ¸ÀgÀÄ:«zsÁåyð ºÉ¸ÀgÀÄ:«zsÁåyð ºÉ¸ÀgÀÄ:«zsÁåyð ºÉ¸ÀgÀÄ:«zsÁåyð ºÉ¸ÀgÀÄ:
PË±À®UÀ¼ÀÄ: ºÀuÉ¥ÀnÖ ªÀiÁqÀÄªÀÅzÀÄ, §gÀªÀtÂUÉ ªÀÄvÀÄÛ UÀÄgÀÄw¸ÀÄªÀÅzÀÄ.            ¢£ÁAPÀ :PË±À®UÀ¼ÀÄ: ºÀuÉ¥ÀnÖ ªÀiÁqÀÄªÀÅzÀÄ, §gÀªÀtÂUÉ ªÀÄvÀÄÛ UÀÄgÀÄw¸ÀÄªÀÅzÀÄ.            ¢£ÁAPÀ :PË±À®UÀ¼ÀÄ: ºÀuÉ¥ÀnÖ ªÀiÁqÀÄªÀÅzÀÄ, §gÀªÀtÂUÉ ªÀÄvÀÄÛ UÀÄgÀÄw¸ÀÄªÀÅzÀÄ.            ¢£ÁAPÀ :PË±À®UÀ¼ÀÄ: ºÀuÉ¥ÀnÖ ªÀiÁqÀÄªÀÅzÀÄ, §gÀªÀtÂUÉ ªÀÄvÀÄÛ UÀÄgÀÄw¸ÀÄªÀÅzÀÄ.            ¢£ÁAPÀ :PË±À®UÀ¼ÀÄ: ºÀuÉ¥ÀnÖ ªÀiÁqÀÄªÀÅzÀÄ, §gÀªÀtÂUÉ ªÀÄvÀÄÛ UÀÄgÀÄw¸ÀÄªÀÅzÀÄ.            ¢£ÁAPÀ :

1. F PÉ¼ÀV£À gÁ¶ÖçÃAiÀÄ aºÉßUÀ¼À£ÀÄß UÀÄgÀÄw¹ ºȨ́ Àj¹j.

2. F gÁµÀÖç £ÁAiÀÄPÀgÀ ºȨ́ ÀgÀÄUÀ¼À£ÀÄß ¥ÀnÖ ªÀiÁrj

3. PÉ¼ÀV£À £Átå ªÀÄvÀÄÛ £ÉÆÃlÄUÀ¼À£ÀÄß UÀÄgÀÄw¹ ºȨ́ Àj¹.

4. Ȩ́¥ÉÖA§gï wAUÀ½£À°è 5, 13, 19, 21, 30£ÉÃ vÁjÃRÄ AiÀiÁªÀ AiÀiÁªÀ ªÁgÀ §gÀÄvÀÛªÉ JA§ÄzÀ£ÀÄß §gÉ¬Äj.

5. F PÉ¼ÀUÉ PÉÆnÖgÀÄªÀ DPÁgÀUÀ¼À£ÀÄß ºȨ́ Àj¹.

6. £ªÀÄUÉ UÉÆwÛgÀÄªÀ 5 DlUÀ¼À£ÀÄß ºȨ́ Àj¹.

7. F avÀæªÀ£ÀÄß ºȨ́ Àj¹ ªÀÄvÀÄÛ «ªÀgÀuÉ §gÉ¬Äj. :
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«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ«µÀAiÀÄ : gÁ¶ÖçÃAiÀÄ ºÀ§âUÀ¼ÀÄ
     «zsÁåyð ºÉ¸ÀgÀÄ:«zsÁåyð ºÉ¸ÀgÀÄ:«zsÁåyð ºÉ¸ÀgÀÄ:«zsÁåyð ºÉ¸ÀgÀÄ:«zsÁåyð ºÉ¸ÀgÀÄ:

PË±À®UÀ¼ÀÄ: UÀtÂvÀzÀ ªÀÄÆ®QæAiÉÄUÀ¼ÀÄ B ¸ÀAPÀ®£À, ªÀåªÀPÀ®£À, KjPÀ-E½PÉ PÀæªÀÄ. PË±À®UÀ¼ÀÄ: UÀtÂvÀzÀ ªÀÄÆ®QæAiÉÄUÀ¼ÀÄ B ¸ÀAPÀ®£À, ªÀåªÀPÀ®£À, KjPÀ-E½PÉ PÀæªÀÄ. PË±À®UÀ¼ÀÄ: UÀtÂvÀzÀ ªÀÄÆ®QæAiÉÄUÀ¼ÀÄ B ¸ÀAPÀ®£À, ªÀåªÀPÀ®£À, KjPÀ-E½PÉ PÀæªÀÄ. PË±À®UÀ¼ÀÄ: UÀtÂvÀzÀ ªÀÄÆ®QæAiÉÄUÀ¼ÀÄ B ¸ÀAPÀ®£À, ªÀåªÀPÀ®£À, KjPÀ-E½PÉ PÀæªÀÄ. PË±À®UÀ¼ÀÄ: UÀtÂvÀzÀ ªÀÄÆ®QæAiÉÄUÀ¼ÀÄ B ¸ÀAPÀ®£À, ªÀåªÀPÀ®£À, KjPÀ-E½PÉ PÀæªÀÄ. ¢£ÁAPÀ¢£ÁAPÀ¢£ÁAPÀ¢£ÁAPÀ¢£ÁAPÀ:

1. ««zsÀ DPÁgÀzÀ J É̄UÀ¼À£ÀÄß KjPÉ ªÀÄvÀÄÛ E½PÉ PÀæªÀÄzÀ°è CAn¹j.

2. E°è PÉÆnÖgÀÄªÀ À̧ASÉåUÀ¼À£ÀÄß KjPÉ ªÀÄvÀÄÛ E½PÉ PÀæªÀÄzÀ°è §gÉ¬Äj.
8, 3. 5, 7, 0, 4, 2, 6, 1, 9

3. PÉ¼ÀV£À É̄PÀÌ¼À£ÀÄß À̧APÀ®£À ªÀiÁr.

45 37 30 9 7
+ 96 + 22 +49 5 11

_____ _____ _____  _____ _____
_____ _____ _____ _____ _____

4. MAzÀÄ a¥ÀÄà ¨Á¼É ºÀtÂÚ£À°è 13 ¨Á¼É ºÀtÄÚUÀ½zÀÝgÉ, 3 a¥ÀÄàUÀ¼À£ÀÄß PÉÆAqÀgÉ £ÀªÀÄUÉ zÉÆgÉAiÀÄÄªÀ ¨Á¼ÉºÀtÄÚUÀ¼ÀÄ JµÀÄÖ?

5. ¸ÁévÀAvÀæöå ¢£ÁZÀgÀuÉAiÀÄ ¢£À 89 ZÁPÉèÃmï UÀ¼À£ÀÄß vÉUÉzÀÄPÉÆAqÀÄ, M§âjUÉ MAzÀgÀAvÉ 38 ªÀÄPÀÌ½UÉ ZÁPÉèÃmï PÉÆlÖgÉ G½zÀ
ZÁPÉèÃmïUÀ¼ÀÄ JµÀÄÖ?

6. PÉ¼ÀV£À É̄PÀÌUÀ¼À£ÀÄß PÀ¼É¬Äj.
59 5 65 87 7

-47 -9 -56 -87 11
_____ _____ _____  _____ _____
_____ _____ _____  _____ _____
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APPENDIX 12

Concept Plan For October November-2008
¥ÀjPÀ®à£Á AiÉÆÃd£É ¸É¥ÉÖA§gï-CPÉÆÖÃ§gï-2008¥ÀjPÀ®à£Á AiÉÆÃd£É ¸É¥ÉÖA§gï-CPÉÆÖÃ§gï-2008¥ÀjPÀ®à£Á AiÉÆÃd£É ¸É¥ÉÖA§gï-CPÉÆÖÃ§gï-2008¥ÀjPÀ®à£Á AiÉÆÃd£É ¸É¥ÉÖA§gï-CPÉÆÖÃ§gï-2008¥ÀjPÀ®à£Á AiÉÆÃd£É ¸É¥ÉÖA§gï-CPÉÆÖÃ§gï-2008

«µÀAiÀÄ : PÁ®UÀ¼ÀÄ (1-3)«µÀAiÀÄ : PÁ®UÀ¼ÀÄ (1-3)«µÀAiÀÄ : PÁ®UÀ¼ÀÄ (1-3)«µÀAiÀÄ : PÁ®UÀ¼ÀÄ (1-3)«µÀAiÀÄ : PÁ®UÀ¼ÀÄ (1-3)
¥ÀjPÀ®à£É : DºÁgÀ¥ÀjPÀ®à£É : DºÁgÀ¥ÀjPÀ®à£É : DºÁgÀ¥ÀjPÀ®à£É : DºÁgÀ¥ÀjPÀ®à£É : DºÁgÀ

GzÉÝÃ±À GzÉÝÃ±À GzÉÝÃ±À GzÉÝÃ±À GzÉÝÃ±À : D° À̧ÄªÀÅzÀÄ, ªÀiÁvÀ£ÁqÀÄªÀÅzÀÄ, C©üªÀåQÛ̧ ÀÄªÀÅzÀÄ, UÀæ» À̧ÄªÀÅzÀÄ, ªÀVÃðPÀgÀt, ̧ ÀA§AzsÀ PÀ°à̧ ÀÄªÀÅzÀÄ, ̧ ÀAUÀæ» À̧ÄªÀÅzÀÄ,
NzÀÄªÀÅzÀÄ, §gÉAiÀÄÄªÀÅzÀÄ, ºÉÆÃ°PÉ-ªÀåvÁå À̧, ¥Àæ²ß À̧ÄªÀÅzÀÄ D É̄ÆÃa À̧ÄªÀÅzÀÄ, avÀæ §gÉAiÀÄÄªÀÅzÀÄ ºÁUÀÆ ̄ ÉPÀÌUÀ¼À£ÀÄß ªÀiÁqÀÄªÀ
PË±À®UÀ¼À£ÀÄß É̈¼Ȩ́ ÀÄªÀÅzÀÄ. (DºÁgÀ, GqÀÄ¥ÀÄUÀ¼ÀÄ, PÁå É̄AqÀgï, PÁ®UÀ¼ÀÄ, À̧ªÀÄAiÀÄ ªÀÄvÀÄÛ ºÀªÁªÀiÁ£À F ¥ÀjPÀ®à£ÉUÀ¼À£ÀÄß
C£ÀÄPÀÆ° À̧ÄªÀ ªÀÄÆ®PÀ)

ErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄ PÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄ ªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸À

ZÀlÄªÀnPÉ: ZÀlÄªÀnPÉ: ZÀlÄªÀnPÉ: ZÀlÄªÀnPÉ: ZÀlÄªÀnPÉ: ºÁqÀÄ - ̈ ÉÃPÉÃ ̈ ÉÃPÉÃ vÀgÀPÁj.....
CxÀªÁ À̧AvÉ À̧£ßªÉÃ±ÀªÀ£ÀÄß vÀgÀUÀwAiÀÄ°è
¸ÀÈ¶Ö¸ÀÄªÀÅzÀÄ. vÀªÀÄä ªÀÄ£ÉAiÀÄ°è EzÀÝgÉ
MAzÉÆAzÀÄ vÀgÀPÁj/avÀæ/DºÁgÀ zsÁ£ÀåªÀ£ÀÄß
vÀgÀÄªÀAvÉ ªÀÄPÀÌ½UÉ »A¢£À ¢£À w½ À̧ÄªÀÅzÀÄ.
CxÀªÁ ±Á É̄AiÀÄ°è EzÀÝgÉ avÀæ vÉÆÃj À̧ÄªÀ
UÀÄgÀÄw À̧ÄªÀ ZÀlÄªÀnPÉ ªÀiÁqÀ§ºÀÄzÀÄ. ZÀZÉðZÀZÉðZÀZÉðZÀZÉðZÀZÉð
: : : : : £ÁªÀÅ §zÀÄPÀ®Ä K£ÉÃ£ÀÄ É̈ÃPÀÄ? £ÁªÀÅ
ºÀ¹ªÀ£ÀÄß ºÉÆÃUÀ̄ Ár®Ä K£ÀÄ ªÀiÁqÀÄvÉÛÃªÉ?
DºÁgÀ JAzÀgÉÃ£ÀÄ? DºÁgÀ KPÉ É̈ÃPÀÄ?
£ÃªÀÅ AiÀiÁªÀ AiÀiÁªÀ DºÁgÀ £ÉÆÃr¢ÝÃgÁ?
DºÁgÀ E®è¢zÀÝgÉ K£ÁUÀÄvÀÛzÉ? £ÀªÀÄUÉ
DºÁgÀ AiÀiÁªÀ AiÀiÁªÀ ªÀÄÆ®UÀ½AzÀ
¹UÀÄvÀÛzÉ? £ÀªÀÄä°è DºÁgÀ zsÁ£ÀåUÀ¼ÀÄ
É̈¼ÉAiÀÄ¢zÀÝgÉ K£ÀÄ ªÀiÁqÀ§ºÀÄzÀÄ? EvÁå¢

¥Àæ±ÉßUÀ¼À£ÀÄß PÉÃ¼ÀÄªÀÅzÀÄ. MAzÀÄ PÉ.f lªÉÆÃmÉÆÃ
¨É¯É JµÀÄÖ? CzsÀð PÉ.f FgÀÄ½î ¨É¯É
JµÀÄÖ?MAzÀÄ PÉ.f FgÀÄ½îUÉ 6 gÀÆ. DzÀgÉ
3 PÉ.f UÉ JµÀÄÖ?

• £ªÀÄä ªÀÄ£ÉUÀ¼À°è vÀAiÀiÁj À̧ÄªÀ ««zsÀ
DºÁgÀ ¥ÀzÁxÀðUÀ¼ÁªÀÅªÀÅ?

• £ªÀÄUÉ UÉÆwÛgÀÄªÀ DºÁgÀ zsÁ£ÀåUÀ¼ÀÄ
AiÀiÁªÀÅªÀÅ ?

• £ª À ÄU É  U ÉÆw Ûg À Äª À  º ÀtÄ ÚU À¼ À
ºȨ́ ÀgÀÄUÀ¼À£ÀÄß ZÀað¹ ¥ÀnÖªÀiÁr?

• ««zsÀ vÀgÀPÁjUÀ¼À ºȨ́ ÀgÀÄUÀ¼À£ÀÄß ZÀað¹
¥ÀnÖªÀiÁr?

• £ªÀÄä UÁæªÀÄzÀ ºÉÆ®UÀ¼À°è É̈¼ÉAiÀÄÄªÀ
vÀgÀPÁjUÀ¼ÀÄ AiÀiÁªÀÅªÀÅ?

• £ªÀÄä UÁæªÀÄzÀ ºÉÆ®UÀ¼À°è É̈¼ÉAiÀÄÄªÀ
ºÀtÄÚUÀ¼À ºȨ́ ÀgÀÄUÀ¼À£ÀÄß ZÀað¹ ¥ÀnÖ
ªÀiÁr.

• ««zsÀ ºÀtÄÚUÀ¼À avÀæUÀ¼À£ÀÄß À̧AUÀæ»¹
CxÀªÁ §gÉzÀÄ MAzÀÄ ºÁ¼ÉAiÀÄ°è
CAn¹j ªÀÄvÀÄÛ CªÀÅUÀ¼À ºȨ́ ÀgÀÄUÀ¼À£ÀÄß
§gÉ¬Äj.

• ««zsÀ vÀgÀPÁjUÀ¼ÀÀ avÀæUÀ¼À£ÀÄß ̧ ÀAUÀæ»¹
CxÀªÁ §gÉzÀÄ MAzÀÄ ºÁ¼ÉAiÀÄ°è
CAn¹j ªÀÄvÀÄÛ CªÀÅUÀ¼À ºȨ́ ÀgÀÄUÀ¼À£ÀÄß
§gÉ¬Äj.

§gÉAiÀÄÄªÀ PË±À® C¨sÁå¸À :§gÉAiÀÄÄªÀ PË±À® C¨sÁå¸À :§gÉAiÀÄÄªÀ PË±À® C¨sÁå¸À :§gÉAiÀÄÄªÀ PË±À® C¨sÁå¸À :§gÉAiÀÄÄªÀ PË±À® C¨sÁå¸À :
• «PÀ̧ À£ÀzÀ ºÁ¢AiÀÄ°ègÀÄªÀªÀjUÉ : ºÀtÄÚ,

C£Àß, ZÀ¥Áw Erè, zÉÆÃ Ȩ́ EvÁå¢
¥ÀzÀUÀ¼ÀÄ CxÀªÁ ºÀ, C, ZÀ, ¥À, vÀ,
E, zÀ F CPÀëgÀUÀ¼À£ÀÄß C¨sÁå¸À
ªÀiÁr À̧ÄªÀÅzÀÄ.

• D À̧QÛAiÀÄÄ¼ÀîªÀjUÉ :D À̧QÛAiÀÄÄ¼ÀîªÀjUÉ :D À̧QÛAiÀÄÄ¼ÀîªÀjUÉ :D À̧QÛAiÀÄÄ¼ÀîªÀjUÉ :D À̧QÛAiÀÄÄ¼ÀîªÀjUÉ : ºÀ, C, ZÀ, ¥À,
vÀ, E, zÀ F CPÀëgÀUÀ½AzÀ ¥ÀzÀ gÀZÀ£É
ªÀiÁr À̧ÄªÀÅzÀÄ.

• vÉÆqÀV¹PÉÆArgÀÄªÀªÀjUÉ :vÉÆqÀV¹PÉÆArgÀÄªÀªÀjUÉ :vÉÆqÀV¹PÉÆArgÀÄªÀªÀjUÉ :vÉÆqÀV¹PÉÆArgÀÄªÀªÀjUÉ :vÉÆqÀV¹PÉÆArgÀÄªÀªÀjUÉ : C£Àß,
gÉÆnÖ, ZÀ¥Áw, Erè, zÉÆÃ Ȩ́, ¥ÀÆj
F ¥ÀzÀUÀ¼À£ÀÄß §¼À¹ À̧éAvÀ ªÁPÀå
g ÀZ À£ É  ª À i Áq À Äª À  C¨ s Á å¸ À
ªÀiÁr À̧ÄªÀÅzÀÄ.

(F ªÉÄÃ°£ÀAvÉ NzÀÄªÀÅzÀÄ, avÀæ
§gÉAiÀÄÄªÀÅzÀÄ, É̄PÀÌUÀ¼À C s̈Áå À̧ F
PË±À®UÀ¼À ̈ É¼ÀªÀtÂUÉUÉ ªÀÄÆgÀÄ ºÀAvÀzÀ
ªÀÄPÀÌ½UÉ ZÀlÄªÀnPÉUÀ¼À£ÀÄß D ¢£ÀzÀ
«µÀAiÀÄPÉÌ C£ÀÄUÀÄtªÁV ¥ÀæwAiÉÆAzÀÄ
¥ÀjPÀ®à£ÉUÀÆ gÀÆ¦ À̧ÄªÀÅzÀÄ)
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ErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄ PÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄ ªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸À

ªÀÄ£É PÉ®¸ÀPÉÌ PÉÆqÀ§ºÀÄzÁzÀ ZÀlÄªÀlPÉUÀ¼ÀÄ :ªÀÄ£É PÉ®¸ÀPÉÌ PÉÆqÀ§ºÀÄzÁzÀ ZÀlÄªÀlPÉUÀ¼ÀÄ :ªÀÄ£É PÉ®¸ÀPÉÌ PÉÆqÀ§ºÀÄzÁzÀ ZÀlÄªÀlPÉUÀ¼ÀÄ :ªÀÄ£É PÉ®¸ÀPÉÌ PÉÆqÀ§ºÀÄzÁzÀ ZÀlÄªÀlPÉUÀ¼ÀÄ :ªÀÄ£É PÉ®¸ÀPÉÌ PÉÆqÀ§ºÀÄzÁzÀ ZÀlÄªÀlPÉUÀ¼ÀÄ :

1. ºÀtÄÚUÀ¼ÀÄ CxÀªÁ vÀgÀPÁjUÀ¼À avÀæªÀ£ÀÄß À̧AUÀæ»¹ MAzÀÄ ºÁ¼ÉAiÀÄ°è CAn¹, CªÀÅUÀ¼À ºȨ́ ÀgÀÄUÀ¼À£ÀÄß §gÉ¬Äj.

2. £ÃªÀÅ ¥Àj À̧gÀzÀ°ègÀÄªÀ AiÀiÁªÀÅzÁzÀgÉÆAzÀÄ ºÀtÄÚ CxÀªÁ vÀgÀPÁj VqÀzÀ avÀæ §gÉzÀÄ s̈ÁUÀUÀ¼À£ÀÄß UÀÄgÀÄw¹j.

3. £ªÀÄä ªÀÄ£ÉAiÀÄ°è vÀAiÀiÁj À̧ÄªÀ DºÁgÀ ¥ÀzÁxÀðUÀ¼À ºȨ́ ÀgÀÄUÀ¼À£ÀÄß §gÉ¬Äj. (EAvÀºÀ ZÀlÄªÀnPÉUÀ¼À£ÀÄß ²PÀëPÀgÀÄ D¯ÉÆÃa¹EAvÀºÀ ZÀlÄªÀnPÉUÀ¼À£ÀÄß ²PÀëPÀgÀÄ D¯ÉÆÃa¹EAvÀºÀ ZÀlÄªÀnPÉUÀ¼À£ÀÄß ²PÀëPÀgÀÄ D¯ÉÆÃa¹EAvÀºÀ ZÀlÄªÀnPÉUÀ¼À£ÀÄß ²PÀëPÀgÀÄ D¯ÉÆÃa¹EAvÀºÀ ZÀlÄªÀnPÉUÀ¼À£ÀÄß ²PÀëPÀgÀÄ D¯ÉÆÃa¹

ªÀÄ£ÉPÉ®¸ÀPÉ Ì PÉÆqÀ§ºÀÄzÀÄ.)ªÀÄ£ÉPÉ®¸ÀPÉ Ì PÉÆqÀ§ºÀÄzÀÄ.)ªÀÄ£ÉPÉ®¸ÀPÉ Ì PÉÆqÀ§ºÀÄzÀÄ.)ªÀÄ£ÉPÉ®¸ÀPÉ Ì PÉÆqÀ§ºÀÄzÀÄ.)ªÀÄ£ÉPÉ®¸ÀPÉ Ì PÉÆqÀ§ºÀÄzÀÄ.)

¥ÀjPÀ®à£É : GqÀÄ¥ÀÄUÀ¼ÀÄ¥ÀjPÀ®à£É : GqÀÄ¥ÀÄUÀ¼ÀÄ¥ÀjPÀ®à£É : GqÀÄ¥ÀÄUÀ¼ÀÄ¥ÀjPÀ®à£É : GqÀÄ¥ÀÄUÀ¼ÀÄ¥ÀjPÀ®à£É : GqÀÄ¥ÀÄUÀ¼ÀÄ

NzÀÄªÀ Åz ÀÄ ªÀÄv ÀÄ Û §gÉAi ÀÄÄªÀ PË± À®NzÀÄªÀ Åz ÀÄ ªÀÄv ÀÄ Û §gÉAi ÀÄÄªÀ PË± À®NzÀÄªÀ Åz ÀÄ ªÀÄv ÀÄ Û §gÉAi ÀÄÄªÀ PË± À®NzÀÄªÀ Åz ÀÄ ªÀÄv ÀÄ Û §gÉAi ÀÄÄªÀ PË± À®NzÀÄªÀ Åz ÀÄ ªÀÄv ÀÄ Û §gÉAi ÀÄÄªÀ PË± À®
C¨sÁå¸À :C¨sÁå¸À :C¨sÁå¸À :C¨sÁå¸À :C¨sÁå¸À :
• «PÀ¸ À£ Àz À ºÁ¢Ai ÀÄ°èg ÀÄªÀªÀjUÉ :«P À¸ À£ Àz À ºÁ¢Ai ÀÄ°èg ÀÄªÀªÀjUÉ :«P À¸ À£ Àz À ºÁ¢Ai ÀÄ°èg ÀÄªÀªÀjUÉ :«P À¸ À£ Àz À ºÁ¢Ai ÀÄ°èg ÀÄªÀªÀjUÉ :«P À¸ À£ Àz À ºÁ¢Ai ÀÄ°èg ÀÄªÀª ÀjUÉ :

¥ÀjPÀ®à£ÉUÉ ̧ ÀA§A¢ü¹zÀ CAV, ¹ÃgÉ, gÀ«PÉ,
ZÀrØ, ®AUÀ EvÁå¢ ¥ÀzÀUÀ¼ÀÄ CxÀªÁ C,
UÀ, ̧ À, gÀ, ªÀ, PÀ, ZÀ, qÀ EAvÀºÀ CPÀëgÀUÀ¼À£ÀÄß
NzÀ®Ä ªÀÄvÀÄ Û §gÉAi ÀÄ®Ä C¨sÁå¸À
ªÀiÁr À̧ÄªÀÅzÀÄ.

• D À̧QÛAiÀÄÄ¼ÀîªÀjUÉ : D À̧QÛAiÀÄÄ¼ÀîªÀjUÉ : D À̧QÛAiÀÄÄ¼ÀîªÀjUÉ : D À̧QÛAiÀÄÄ¼ÀîªÀjUÉ : D À̧QÛAiÀÄÄ¼ÀîªÀjUÉ : CAV, ¹ÃgÉ, gÀ«PÉ,
®AUÀ EvÁå¢ ¥ÀzÀUÀ¼ÀÄ, £À£ÀUÉ MAzÀÄ
CAV É̈ÃPÀÄ. EAvÀºÀ À̧gÀ¼À ªÁPÀåªÀ£ÀÄß
NzÀÄªÀÅzÀÄ ªÀÄvÀÄÛ C, UÀ, ̧ À, gÀ, ªÀ, PÀ, ZÀ,
qÀ EAvÀºÀ CPÀëgÀUÀ½AzÀ ¥ÀzÀ, D ¥ÀzÀUÀ½AzÀ
À̧gÀ¼À ªÁPÀå gÀZÀ£É ªÀiÁqÀÄªÀÅzÀÄ ªÀÄvÀÄÛ

NzÀ®Ä C s̈Áå À̧ ªÀiÁr À̧ÄªÀÅzÀÄ.
• vÉÆqÀV¹PÉÆArgÀÄªÀªÀjUÉ :vÉÆqÀV¹PÉÆArgÀÄªÀªÀjUÉ :vÉÆqÀV¹PÉÆArgÀÄªÀªÀjUÉ :vÉÆqÀV¹PÉÆArgÀÄªÀªÀjUÉ :vÉÆqÀV¹PÉÆArgÀÄªÀªÀjUÉ : CAV, ¹ÃgÉ,

gÀ«PÉ, ZÀrØ, ®AUÀ, ¥ÀAZÉEAvÀºÀ ¥ÀzÀUÀ¼À£ÀÄß
§¼ À¹ ¸ À éAv À ªÁP À åU À¼ À£ À Ä ß g ÀZ À£ É
ªÀiÁqÀÄªÀÅzÀÄ. F ªÉÄÃ°£ÀAvÉ GqÀÄ¥ÀÄUÀ¼À
avÀæ ̧ ÀAUÀæºÀ, GqÀÄ¥ÀÄUÀ¼À ªÀiÁzÀjAiÀÄ£ÀÄß
¥ÉÃ¥Àgï£À°è PÀvÀÛj¹, §tÚ ºÁQ MAzÀÄ
ºÁ¼ÉAiÀÄ°è CAn À̧ÄªÀÅzÀÄ, ºȨ́ Àj À̧ÄªÀÅzÀÄ,
Ȩ́A.«ÄÃ, «ÄÃlgï, ºÀt, ̧ ÀASÉåUÀ¼ÀÄ ªÀÄvÀÄÛ
É̄PÀÌUÀ¼À C s̈Áå À̧ªÀ£ÀÄß ªÀiÁr À̧§ºÀÄzÀÄ.

• ZÀlÄªÀnPÉ:ZÀlÄªÀnPÉ:ZÀlÄªÀnPÉ:ZÀlÄªÀnPÉ:ZÀlÄªÀnPÉ: ««zsÀ GqÀÄ¥ÀÄUÀ¼ÀÄ
CxÀªÁ GqÀÄ¥ÀÄUÀ¼À avÀæªÀ£ÀÄß vÉÆÃj¹
UÀÄgÀÄw¹ ºÉÃ¼À®Ä w½ À̧ÄªÀÅzÀÄ.

• ZÀZÉð:ZÀZÉð:ZÀZÉð:ZÀZÉð:ZÀZÉð: £ÀªÀÄä zÉÃºÀªÀ£ÀÄß ªÀÄÄaÑPÉÆ¼Àî®Ä
K£À£ÀÄß §¼À̧ ÀÄvÉÛÃªÉ? £ÃªÀÅ AiÀiÁªÀ
AiÀiÁªÀ GqÀÄ¥ÀÄUÀ¼À£ÀÄß £ÉÆÃr¢ÝÃj?
GqÀÄ¥ÀÄUÀ¼ÀÄ E®è¢zÀÝgÉ £ÁªÀÅ ºÉÃUÉ
£ÀªÀÄä zÉÃºÀªÀ£ÀÄß ªÀÄÄaÑPÉÆ¼Àî§ºÀÄzÀÄ?
GqÀÄ¥ÀÄUÀ¼ÀÄ §gÀÄªÀÅzÀPÉÌ ªÉÆzÀ®Ä
ªÀÄ£ÀÄµÀågÀÄ ºÉÃUÉ vÀªÀÄä zÉÃºÀªÀ£ÀÄß
ªÀÄÄaÑPÉÆ¼ÀÄîwÛzÀÝgÀÄ? ªÀµÀðzÀ J¯Áè
PÁ®UÀ¼À°èAiÀÄÆ MAzÉÃ jÃwAiÀÄ
GqÀÄ¥ÀÄUÀ¼À£ÀÄß zsÀj¸ÀÄvÉÛÃªÉAiÉÄÃ?
zsÀj¹zÀgÉ K£ÁUÀÄvÀÛzÉ? MAzÀÄ CAV
ºÉÆ°AiÀÄ®Ä 2 «ÄÃ. §mÉÖ ̈ ÉÃPÁzÀgÉ,
14 «ÄÃ. §mÉÖAiÀÄ°è JµÀÄÖ CAV
ºÉÆ°AiÀÄ§ºÀÄzÀÄ?

• £ÃªÀÅ £ÉÆÃrgÀÄªÀ ««zsÀ jÃwAiÀÄ
GqÀÄ¥ÀÄUÀ¼À ºȨ́ ÀgÀÄUÀ¼À£ÀÄß ZÀað¹ ¥ÀnÖ
ªÀiÁr.

• ««zsÀ jÃwAiÀÄ GqÀÄ¥ÀÄUÀ¼ÀÄ ªÀÄvÀÄÛ
CªÀÅUÀ¼À CAzÁdÄ ̈ É̄ ÉAiÀÄ£ÀÄß ZÀað¹
¥ÀnÖ ªÀiÁr.

• ««zsÀ GqÀÄ¥ÀÄUÀ¼À avÀæ §gÉzÀÄ
CxÀªÁ PÁUÀzÀzÀ°è PÀvÀÛj¹ MAzÀÄ
ºÁ¼ ÉAi À Ä° è CAn¹, CªÀ ÅU À¼ À
ºȨ́ ÀgÀÄUÀ¼À£ÀÄß §gÉ¬Äj.

• ¨ É Ã¹U É  PÁ®z À° è  z s À j¸ À Äª À
GqÀÄ¥ÀÄUÀ¼ÀÄ AiÀiÁªÀÅªÀÅ?

• ZÀ½UÁ®zÀ°è zsÀj¸ÀÄªÀ §mÉÖUÀ¼ÀÄ
AiÀiÁªÀÅªÀÅ?

• ªÀÄ¼ÉUÁ®zÀ°è zsÀj À̧ÄªÀ GqÀÄ¥ÀÄUÀ¼ÀÄ
AiÀiÁªÀÅªÀÅ?

• ¸É élgï ªÀÄvÀÄ Û CAVUÉ EgÀÄªÀ
ªÀåvÁå À̧ªÀ£ÀÄß ZÀað¹ §gÉ¬Äj.
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«µÀAiÀÄ: PÁ®UÀ¼ÀÄ«µÀAiÀÄ: PÁ®UÀ¼ÀÄ«µÀAiÀÄ: PÁ®UÀ¼ÀÄ«µÀAiÀÄ: PÁ®UÀ¼ÀÄ«µÀAiÀÄ: PÁ®UÀ¼ÀÄ ¥ÀjPÀ®à£É : PÁå¯ÉAqÀgï¥ÀjPÀ®à£É : PÁå¯ÉAqÀgï¥ÀjPÀ®à£É : PÁå¯ÉAqÀgï¥ÀjPÀ®à£É : PÁå¯ÉAqÀgï¥ÀjPÀ®à£É : PÁå¯ÉAqÀgï
ErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄ PÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄ ªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸À

ZÀlÄªÀnPÉ :ZÀlÄªÀnPÉ :ZÀlÄªÀnPÉ :ZÀlÄªÀnPÉ :ZÀlÄªÀnPÉ : C©ü£ÀAiÀÄ VÃvÉ : ¨sÁ£ÀÄªÁgÀ
¨É£ÀÄß £ÉÆÃªÀÅ, ªÀÄPÀÌ¼À vÀªÀÄä ªÀÄ£É¬ÄAzÀ
PÁå¯ÉAqÀgïUÀ¼À£ÀÄß vÀgÀ®Ä w½¹ ¥ÀæzÀ±Àð£À
ªÀiÁr À̧ÄªÀÅzÀÄ. CxÀªÁ MAzÉÆAzÀÄ ªÀÄUÀÄ
MAzÉÆAzÀÄ wAUÀ¼À PÁå É̄AqÀgï vÀAiÀiÁj¹PÉÆAqÀÄ
§AzÀÄ vÀgÀUÀwAiÀÄ°è ¥ÀæzÀ±Àð£À ªÀiÁqÀ®Ä
w½ À̧ÄªÀÅzÀÄ.
ZÀZÉð :ZÀZÉð :ZÀZÉð :ZÀZÉð :ZÀZÉð :
1. F ¢£À AiÀiÁªÀ ªÁgÀ, ¢£ÁAPÀ JµÀÄÖ?,
2. ¢£ÁAPÀªÀ£ÀÄß AiÀiÁªÀÅzÀgÀ°è £ÉÆÃqÀÄvÉÛÃªÉ?
3. MAzÀÄ ªÁgÀPÉÌ JµÀÄÖ ¢£ÀUÀ¼ÀÄ?
4. MAzÀÄ wAUÀ½UÉ JµÀÄÖ ¢£ÀUÀ¼ÀÄ?
5. AiÀiÁªÀ AiÀiÁªÀ wAUÀ¼ÀÄUÀ¼ÀÄ EªÉ?
6. MAzÀÄ wAUÀ½UÉ JµÀÄÖ ¢£ÀUÀ¼ÀÄ?
7. MAzÀÄ wAUÀ½UÉ JµÀÄÖ ªÁgÀUÀ¼ÀÄ?
8. MAzÀÄ ªÀµ ÀðP É Ì JµÀÄ Ö ¢£ÀU À¼ À Ä/

wAUÀ¼ÀÄUÀ¼ÀÄ?
9. MAzÀÄ ªÀµÀðPÉÌ JµÀÄÖ ªÁgÀUÀ¼ÀÄ?
10. EzÀÄ AiÀiÁªÀ wAUÀ¼ÀÄ?
11. gÀeÁ ¢£ÀªÀ£ÀÄß AiÀiÁªÀ §tÚ¢AzÀ

UÀÄgÀÄw À̧ÄvÁÛgÉ?

PË±À® : PË±À® : PË±À® : PË±À® : PË±À® : avÀæ ©r À̧ÄªÀÅzÀÄ ªÀÄvÀÄÛ §gÀªÀtÂUÉ

«P À¸ À£ Àz À ºÁ¢ :«P À¸ À£ Àz À ºÁ¢ :«P À¸ À£ Àz À ºÁ¢ :«P À¸ À£ Àz À ºÁ¢ :«P À¸ À£ Àz À ºÁ¢ : MAz ÀÄ wAU À¼ À
PÁå¯ÉAqÀgï£À mÉÃ§¯ï£À°è PÉ®ªÀÅ UÉgÉ
ºÁQPÉÆlÄÖ

PÁå É̄AqÀgï ¥ÀÆtðUÉÆ½ À̧ÄªÀAvÉ w½ À̧ÄªÀÅzÀÄ.

D¸ÀQÛªÀÅ¼ÀîªÀgÀÄ : D¸ÀQÛªÀÅ¼ÀîªÀgÀÄ : D¸ÀQÛªÀÅ¼ÀîªÀgÀÄ : D¸ÀQÛªÀÅ¼ÀîªÀgÀÄ : D¸ÀQÛªÀÅ¼ÀîªÀgÀÄ : MAzÀÄ wAUÀ¼À PÁå É̄AqÀgï
gÀZÀ£É ªÀiÁr «±ÉÃµÀ ¢£ÀUÀ¼À£ÀÄß UÀÄgÀÄw¹,
ºȨ́ Àj À̧ÄªÀÅzÀÄ.

vÉÆqÀV¹PÉÆArgÀÄªÀªÀgÀÄ :vÉÆqÀV¹PÉÆArgÀÄªÀªÀgÀÄ :vÉÆqÀV¹PÉÆArgÀÄªÀªÀgÀÄ :vÉÆqÀV¹PÉÆArgÀÄªÀªÀgÀÄ :vÉÆqÀV¹PÉÆArgÀÄªÀªÀgÀÄ : MAzÀÄ wAUÀ¼À
PÁå É̄AqÀgï gÀZÀ£É ªÀiÁr, JµÀÄÖ ̈ sÁ£ÀÄªÁgÀ,
±À£ªÁgÀ, «±ÉÃµÀ ¢£ÀUÀ¼ÁªÀÅªÀÅ JA§ÄzÀ£ÀÄß
§gÉAiÀÄÄªÀÅzÀÄ.

1. ªÁgÀ ªÀÄvÀÄÛ wAUÀ¼ÀÄUÀ¼À ºÉ¸ÀgÀÄUÀ¼À£ÀÄß
PÀ£ÀßqÀ ªÀÄvÀÄÛ EAVèÃµï£À°è §gÉ¬Äj.

2. 2008£ÉÃ ªÀµÀðzÀ°è AiÀiÁªÀ ¢£ÁAPÀUÀ¼ÀAzÀÄ
AiÀiÁªÀ ºÀ§âUÀ¼ÀÄ §gÀÄvÀÛªÉ JA§ÄzÀ£ÀÄß
§gÉ¬Äj.

3. 30 ªÀÄvÀÄÛ 31 ¢£ÀUÀ¼ÀÄ §gÀÄªÀ wAUÀ¼ÀÄUÀ¼ÀÄ
AiÀiÁªÀÅªÀÅ?

4. 2007£ÉÃ ªÀµÀðzÀ PÁå¯ÉAqÀgï gÀZÀ£É
ªÀiÁrj.

5. 2008£ÉÃ ªÀµÀðzÀ°è AiÀiÁªÀ ¢£ÁAPÀUÀ¼ÀAzÀÄ
CªÀÄªÁ Ȩ́å ªÀÄvÀÄÛ ºÀÄtÂÚªÉÄUÀ¼ÀÄ §gÀÄvÀÛªÉ
JA§ÄzÀ£ÀÄß ZÀað¹ ¥ÀnÖ ªÀiÁrj.

6. 2006£ÉÃ ªÀµÀðzÀ°è ̈ sÁ£ÀÄªÁgÀUÀ¼ÀÄ AiÀiÁªÀ
¢£ÁAPÀUÀ¼ÀAzÀÄ §A¢ªÉ JA§ÄzÀ£ÀÄß
¥ÀnÖªÀiÁrj.

7. JµÀÄÖ §UÉAiÀÄ PÁå¯ÉAqÀgïUÀ½ªÉ ZÀað¹
¥ÀnÖ ªÀiÁr?

ZÀlÄªÀnPÉ ;ZÀlÄªÀnPÉ ;ZÀlÄªÀnPÉ ;ZÀlÄªÀnPÉ ;ZÀlÄªÀnPÉ ; ªÀÄÆPÀ©ü£ÀAiÀÄzÀ ªÀÄÆ®PÀ ««zsÀ
ªÀÈwÛUÀ¼À£ÀÄß ¥ÀvÉÛ ºÀZÀÄÑªÀÅzÀÄ. ZÀZÉð :

1. £ÀªÀÄUÉ ºÀt ̈ ÉÃPÁzÀgÉ K£ÀÄ ªÀiÁqÀ¨ÉÃPÀÄ?

2. ªÀÈwÛAiÀÄ£ÀÄß KPÉ ªÀiÁqÀ¨ÉÃPÀÄ?

3. £ªÀÄä vÀAzÉ, vÁ¬Ä, CtÚ AiÀiÁªÀ PÉ®¸À
ªÀiÁqÀÄvÁÛgÉ?

4. £ªÀÄä Hj£À d£ÀgÀÄ AiÀiÁªÀ AiÀiÁªÀ
ªÀÈwÛUÀ¼À£ÀÄß ªÀiÁqÀÄvÁÛgÉ?

5. £ÀªÀÄUÉ SÁ¬Ä¯É §AzÁUÀ AiÀiÁgÀÄ
À̧j¥Àr À̧ÄvÁÛgÉ?

6. DºÁgÀ zsÁ£ÀåUÀ¼À£ÀÄß ̈ É¼ÉAiÀÄÄªÀªÀgÀÄ AiÀiÁgÀÄ?

«µÀAiÀÄ: PÁ®UÀ¼ÀÄ«µÀAiÀÄ: PÁ®UÀ¼ÀÄ«µÀAiÀÄ: PÁ®UÀ¼ÀÄ«µÀAiÀÄ: PÁ®UÀ¼ÀÄ«µÀAiÀÄ: PÁ®UÀ¼ÀÄ ¥ÀjPÀ®à£É: ªÀÈwÛUÀ¼ÀÄ¥ÀjPÀ®à£É: ªÀÈwÛUÀ¼ÀÄ¥ÀjPÀ®à£É: ªÀÈwÛUÀ¼ÀÄ¥ÀjPÀ®à£É: ªÀÈwÛUÀ¼ÀÄ¥ÀjPÀ®à£É: ªÀÈwÛUÀ¼ÀÄ
ErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄ PÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄ ªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸À

C¨sÁå¸À ªÀiÁr¸ÀÄªÀ PË±À®UÀ¼ÀÄ PË±À®:C¨sÁå¸À ªÀiÁr¸ÀÄªÀ PË±À®UÀ¼ÀÄ PË±À®:C¨sÁå¸À ªÀiÁr¸ÀÄªÀ PË±À®UÀ¼ÀÄ PË±À®:C¨sÁå¸À ªÀiÁr¸ÀÄªÀ PË±À®UÀ¼ÀÄ PË±À®:C¨sÁå¸À ªÀiÁr¸ÀÄªÀ PË±À®UÀ¼ÀÄ PË±À®:
¸ÀAPÀ®£À ªÀiÁqÀÄªÀÅzÀÄ.

«PÀ¸À£ÀzÀ ºÁ¢ :«PÀ¸À£ÀzÀ ºÁ¢ :«PÀ¸À£ÀzÀ ºÁ¢ :«PÀ¸À£ÀzÀ ºÁ¢ :«PÀ¸À£ÀzÀ ºÁ¢ : MAzÀÄ CAQAiÀÄ ¸ÀAPÀ®£À
CxÀªÁ À̧ASÉåUÀ¼À C s̈Áå¸À ªÀiÁqÀÄªÀÅzÀÄ.

D¸ÀQÛªÀÅ¼ÀîªÀgÀÄ :D¸ÀQÛªÀÅ¼ÀîªÀgÀÄ :D¸ÀQÛªÀÅ¼ÀîªÀgÀÄ :D¸ÀQÛªÀÅ¼ÀîªÀgÀÄ :D¸ÀQÛªÀÅ¼ÀîªÀgÀÄ : JgÀqÀÄ CAQAiÀÄ ¸ÀAPÀ®£ÀUÀ¼À
C s̈Áå À̧.

vÉÆqÀV¹PÉÆArgÀÄªÀªÀgÀÄ : ªÀÄÆgÀÄ CAQAiÀÄ
¸ÀAPÀ®£ÀUÀ¼À

C s̈Áå À̧.

(¸ÀÆZÀ£É :¸ÀÆZÀ£É :¸ÀÆZÀ£É :¸ÀÆZÀ£É :¸ÀÆZÀ£É : F ªÉÄÃ°£ÀAvÉ MAzÉÆAzÀÄ ¢£À D
¢£ÀzÀ ¥ÀjPÀ®à£ÉUÉ À̧A§AzsÀ PÀ°à¹ ªÀåªÀPÀ®£À,
UÀÄuÁPÁgÀ, ̈ sÁUÁPÁgÀ EvÀgÉ ̄ ÉPÀÌUÀ¼À£ÀÄß C s̈Áå À̧
ªÀiÁr À̧ÄªÀÅzÀÄ.)

• £ªÀÄUÉ w½¢gÀÄªÀ ««zs À ªÀÈwÛUÀ¼À
ºȨ́ ÀgÀÄUÀ¼À£ÀÄß §gÉ¬Äj.

• £ªÀÄä Hj£À d£ÀgÀÄ AiÀiÁªÀ AiÀiÁªÀ
PÉ® À̧UÀ¼À£ÀÄß ªÀiÁqÀÄvÁÛgÉ?

• gÉÊvÀgÀÄ ªÀåªÀ̧ ÁAiÀÄPÉÌ §¼À̧ ÀÄªÀ ̧ ÁªÀiÁVæUÀ¼ÀÄ
AiÀiÁªÀÅªÀÅ?

• ²PÀëPÀgÀÄ §¼À̧ ÀÄªÀ ̧ ÁªÀiÁVæUÀ¼ÀÄ AiÀiÁªÀÅªÀÅ?
• gÉÊvÀgÀÄ §¼À¸ÀÄªÀ ««zsÀ ¸ÁªÀÄVæUÀ¼À avÀæ

§gÉzÀÄ ºÉ¸Àj¹, CAzÁdÄ ̈ É¯É §gÉ¬Äj.
• gÉÊvÀgÀÄ §¼À¸ÀÄªÀ ««zsÀ ¸ÁªÀÄVæUÀ¼À

ªÀiÁzÀjUÀ¼À£ÀÄß PÁUÀzÀzÀ°è PÀvÀÛj¹ MAzÀÄ
ºÁ¼ÉAiÀÄ°è CAn¹ ºÉ¸Àj¹?

• ªÀÄtÄÚ, ªÀÄgÀ, gÀlÄÖ EvÀgÉ ªÀ̧ ÀÄÛUÀ½AzÀ gÉÊvÀgÀÄ
§¼À¸ÀÄªÀ ««zsÀ ¸ÁªÀÄVæUÀ¼À ªÀiÁzÀj
vÀAiÀiÁj¹ ºȨ́ Àj¹?

• ««zsÀ ªÀÈwÛUÀ¼À£ÀÄß vÉÆÃj À̧ÄªÀ avÀæUÀ¼À£ÀÄß
§gÉzÀÄ MAzÀÄ ºÁ¼ÉAiÀÄ°è CAn¹, ºȨ́ Àj¹j.
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ZÀlÄªÀnPÉ :ZÀlÄªÀnPÉ :ZÀlÄªÀnPÉ :ZÀlÄªÀnPÉ :ZÀlÄªÀnPÉ : ««zsÀ PÁ®UÀ¼À°è DUÀÄªÀ
C£ÀÄ s̈ÀªÀªÀ£ÀÄß ªÀÄÆPÁ©ü£ÀAiÀÄ ªÀiÁqÀÄªÀÅzÀÄ.
GzÁ: GzÁ: GzÁ: GzÁ: GzÁ: £ÀqÀÄUÀÄªÀÅzÀÄ.ºÁqÀÄ : §AvÀ¥Àà
§AvÉÆÃ ªÀÄ¼ÉUÁ®
ZÀZÉð :ZÀZÉð :ZÀZÉð :ZÀZÉð :ZÀZÉð :
1. £ªÀÄUÉ AiÀiÁªÀ AiÀiÁªÀ PÁ®UÀ¼ÀÄ UÉÆvÀÄÛ?
2. MAzÉÆAzÀÄ PÁ®zÀ ®PÀ ëtUÀ¼À£ÀÄß

ºÉÃ½j.
3. AiÀiÁªÀ wAUÀ¼ÀÄUÀ¼À°è AiÀiÁªÀ AiÀiÁªÀ

PÁ®UÀ¼ÀÄ EgÀÄvÀÛªÉ?
4. Z À½UÁ®z À° è w£ À Ä ßª À DºÁg À

¥ÀzÁxÀðUÀ¼ÀÄ AiÀiÁªÀÅªÀÅ?
5. ªÀÄ¼ ÉUÁ®zÀ°è w£ÀÄ ßª À DºÁgÀ

¥ÀzÁxÀðUÀ¼ÀÄ AiÀiÁªÀÅªÀÅ?
6. ¨ É Ã¹U É A i À Ä° è w£ À Ä ßª À DºÁg À

¥ÀzÁxÀðUÀ¼ÀÄ AiÀiÁªÀÅªÀÅ?
7. ¨ É Ã¹U É A i À Ä° è  z s À j¸ À Äª À

GqÀÄ¥ÀÄUÀ¼ÁªÀÅªÀÅ?
8. Z À½UÁ®z À° è  z s À j¸ À Äª À

GqÀÄ¥ÀÄUÀ¼ÁªÀÅªÀÅ?
9. ª ÀÄ¼ ÉUÁ®zÀ° è Ai À iÁª À Ai À iÁª À

G¥ÀÄUÀ¼À£ÀÄß zsÀj À̧ÄvÉÛÃªÉ?
10. ZÀ½UÁ®zÀ°è ̈ É¼ÉAiÀÄÄªÀ ̈ É¼ÉUÀ¼ÁªÀÅªÀÅ?
11. ªÀÄ¼ÉUÁ®zÀ°è ¨É¼ÉAiÀÄÄªÀ ¨É¼ÉUÀ¼ÀÄ

AiÀiÁªÀÅªÀÅ?
12. VqÀ-ªÀÄgÀUÀ¼À J É̄UÀ¼ÀÄ AiÀiÁªÀ PÁ®zÀ°è

GzÀÄgÀÄvÀÛªÉ?
13. ªÀµÀðzÀ 12 wAUÀ¼ÀÄUÀ¼À°è É̈Ã¹UÉAiÀÄ

wAUÀ¼ ÀÄU À¼ À£ ÀÄ ß P À¼ Éz Àg É G½zÀ
wAUÀ¼ÀÄUÀ¼ÀÄ JµÀÄÖ?

14. ªÀµÀðzÀ 12 wAUÀ¼À°è 31 ¢£ÀUÀ¼ÀÄ
§gÀÄªÀ wAUÀ¼ÀÄUÀ¼ÀÄ AiÀiÁªÀÅªÀÅ?

15. d£ÀªÀj ªÀÄvÀÄÛ Ȩ́µÀÖA§gï wAUÀ¼ÀÄUÀ¼À
MlÄÖ ¢ªÀ̧ ÀUÀ¼ÉµÀÄÖ?

16. 2 ªÀµÀðUÀ¼À wAUÀ¼ÀÄUÀ¼À£ÀÄ ß 4
À̧ªÀÄ s̈ÁUÀ ªÀiÁrzÀgÉ JµÀÄÖ wAUÀ¼ÀÄ

§gÀÄvÀÛªÉ?
17. É̈Ã¹UÉ PÁ®zÀ°è §gÀÄªÀ ºÀ§âUÀ¼ÁªÀÅªÀÅ?
18. ¨ É Ã¹U É  PÁ®z À° è  §g À Äª À

gÉÆÃUÀUÀ¼ÁªÀÅªÀÅ?

«µÀAiÀÄ: PÁ®UÀ¼ÀÄ«µÀAiÀÄ: PÁ®UÀ¼ÀÄ«µÀAiÀÄ: PÁ®UÀ¼ÀÄ«µÀAiÀÄ: PÁ®UÀ¼ÀÄ«µÀAiÀÄ: PÁ®UÀ¼ÀÄ ¥ÀjPÀ®à£É: PÁ®UÀ¼ÀÄ¥ÀjPÀ®à£É: PÁ®UÀ¼ÀÄ¥ÀjPÀ®à£É: PÁ®UÀ¼ÀÄ¥ÀjPÀ®à£É: PÁ®UÀ¼ÀÄ¥ÀjPÀ®à£É: PÁ®UÀ¼ÀÄ

ErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄErÃ UÀÄA¥ÀÄ PÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄPÀ°PÁ UÀÄA¥ÀÄ ªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀªÉÊAiÀÄQÛPÀ C¨sÁå¸À

C¨sÁå¸ À ªÀiÁr¸ÀÄªÀ PË± À®UÀ¼ ÀÄ :C¨sÁå¸ À ªÀiÁr¸ÀÄªÀ PË± À®UÀ¼ ÀÄ :C¨sÁå¸ À ªÀiÁr¸ÀÄªÀ PË± À®UÀ¼ ÀÄ :C¨sÁå¸ À ªÀiÁr¸ÀÄªÀ PË± À®UÀ¼ ÀÄ :C¨sÁå¸ À ªÀiÁr¸ÀÄªÀ PË± À®UÀ¼ ÀÄ :
NzÀÄªÀÅzÀÄ ªÀÄvÀÄÛ §gÉAiÀÄÄªÀÅzÀÄ.

«P À¸ À £ Àz À  ºÁ¢ :«P À¸ À £ Àz À  ºÁ¢ :«P À¸ À £ Àz À  ºÁ¢ :«P À¸ À £ Àz À  ºÁ¢ :«P À¸ À £ Àz À  ºÁ¢ : PÁ®U À¼ À Ä
¥ÀjPÀ®à£ÉAiÀÄ°è §gÀÄªÀ ªÀÄ¼É, ZÀ½, ̈ ÉÃ¹UÉ
EAvÀºÀ ¥ÀzÀUÀ¼ÀÄ ªÀÄvÀÄÛ ZÀ, ªÀÄ, ¼À, UÀ,
CPÀëgÀUÀ¼ÀÄ NzÀÄªÀÅzÀÄ ªÀÄvÀÄÛ §gÉAiÀÄÄªÀÅzÀÄ.

D À̧QÛªÀÅ¼ÀîªÀgÀÄ :D À̧QÛªÀÅ¼ÀîªÀgÀÄ :D À̧QÛªÀÅ¼ÀîªÀgÀÄ :D À̧QÛªÀÅ¼ÀîªÀgÀÄ :D À̧QÛªÀÅ¼ÀîªÀgÀÄ : PÁ®UÀ¼ÀÄ ¥ÀjPÀ®à£ÉAiÀÄ°è
§gÀÄªÀ ªÀÄ¼É, ZÀ½, ¨ÉÃ¹UÉ EAvÀºÀ
¥ÀzÀUÀ¼À£ÀÄß NzÀÄªÀÅzÀÄ ªÀÄvÀÄÛ ZÀ, ªÀÄ,
¼À, UÀ, CPÀ ëg ÀU À½AzÀ ¥ÀzÀUÀ¼À£ ÀÄ ß
§gÉAiÀÄÄªÀÅzÀÄ.

vÉÆqÀV¹PÉÆArgÀÄªÀªÀgÀÄ : vÉÆqÀV¹PÉÆArgÀÄªÀªÀgÀÄ : vÉÆqÀV¹PÉÆArgÀÄªÀªÀgÀÄ : vÉÆqÀV¹PÉÆArgÀÄªÀªÀgÀÄ : vÉÆqÀV¹PÉÆArgÀÄªÀªÀgÀÄ : PÁ®UÀ¼ÀÄ
¥ÀjPÀ®à£ÉAiÀÄ°è §gÀÄªÀ ªÀÄ¼É, ZÀ½, ̈ ÉÃ¹UÉ
EAvÀºÀ ¥ÀzÀUÀ¼ÀÄ ªÀÄvÀÄÛ ªÁPÀåUÀ¼À£ÀÄß
NzÀÄªÀÅzÀÄ ªÀÄvÀÄÛ ªÀÄ¼É, ZÀ½ ªÀÄvÀÄÛ
ªÀÄ¼É, ZÀ½, É̈Ã¹UÉ EAvÀºÀ ¥ÀzÀUÀ¼À£ÀÄß
§¼À¹ À̧éAvÀ ªÁPÀåUÀ¼À£ÀÄß §gÉAiÀÄÄªÀÅzÀÄ.

( À̧ÆZÀ£É : F ªÉÄÃ°£ÀAvÉ ¥Àæw ¢£À D
¢£ÀzÀ ¥ÀjPÀ®à£ÉUÉ ¸ÀA§AzsÀ PÀ°à¹
NzÀÄªÀ Åz ÀÄ, §gÉAi ÀÄÄªÀ Åz ÀÄ, avÀ æ
©r À̧ÄªÀÅzÀÄ ªÀÄvÀÄÛ É̄PÀÌUÀ¼À£ÀÄß C s̈Áå À̧
ªÀiÁr À̧ÄªÀÅzÀÄ.)

1. ªÀÄ¼ÉUÁ®, ZÀ½UÁ®, É̈Ã¹UÉ PÁ®UÀ¼ÀÄ
AiÀiÁªÀ AiÀiÁªÀ wAUÀ¼ÀÄUÀ¼À°è EgÀÄvÀÛªÉ?
D wAUÀ¼ÀÄUÀ¼À ®PÀët §gÉ¬Äj.

2 . Z À½UÁ®zÀ° è w£ À Ä ßª À DºÁg À
¥ÀzÁxÀðUÀ¼ÀÄ AiÀiÁªÀÅªÀÅ?

3. ªÀÄ¼ ÉUÁ®zÀ°è w£ÀÄ ßª À DºÁgÀ
¥ÀzÁxÀðUÀ¼ÀÄ AiÀiÁªÀÅªÀÅ?

4. ̈ ÉÃ¹UÉAiÀÄ°è w£ÀÄßªÀ DºÁgÀ ¥ÀzÁxÀðUÀ¼ÀÄ
AiÀiÁªÀÅªÀÅ?

5. ̈ ÉÃ¹UÉAiÀÄ°è zsÀj À̧ÄªÀ GqÀÄ¥ÀÄUÀ¼ÁªÀÅªÀÅ?

6 .  Z À½UÁ®z À° è  z s À j¸ À Äª À
GqÀÄ¥ÀÄUÀ¼ÁªÀÅªÀÅ?

7 .  ª À Ä¼ ÉUÁ®z À° è  z s À j¸ À Äª À
GqÀÄ¥ÀÄUÀ¼ÁªÀÅªÀÅ?

8. ZÀ½UÁ®zÀ°è ̈ É¼ÉAiÀÄÄªÀ ̈ É¼ÉUÀ¼ÁªÀÅªÀÅ?

9. ªÀÄ¼ÉUÁ®zÀ°è ¨É¼ÉAiÀÄÄªÀ ¨É¼ÉUÀ¼ÀÄ
AiÀiÁªÀÅªÀÅ?

10. ̈ ÉÃ¹UÉ PÁ®zÀ°è §gÀÄªÀ ºÀ§âUÀ¼ÁªÀÅªÀÅ?

1 1 .  ¨ É Ã¹U É  PÁ®¢Az À DU À Äª À
G¥ÀAiÉÆÃUÀUÀ¼ÉÃ£ÀÄ?

12. ªÀÄ¼ÉUÁ®¢AzÀ DUÀÄªÀ C£ÀÄPÀÆ® ªÀÄvÀÄÛ
C£Á£ÀÄPÀÆ®UÀ¼À£ÀÄß ZÀað¹ ¥ÀnÖ
ªÀiÁrj.

1 3 .  ¨ É Ã¹U É  PÁ®z À° è  §g À Äª À
gÉÆÃUÀUÀ¼ÁªÀÅªÀÅ?

14. ªÀÄ¼É, ZÀ½, ̈ ÉÃ¹UÉ PÁ®UÀ¼À£ÀÄß ̧ ÀÆa À̧ÄªÀ
avÀæªÀ£ÀÄß §gÉzÀÄ, D §UÉÎ «ªÀgÀuÉ
§gÉ¬Äj.

15. ªÀÄ¼É, ZÀ½, ̈ ÉÃ¹UÉ PÁ®UÀ¼À£ÀÄß ̧ ÀÆa À̧ÄªÀ
avÀæUÀ¼À£ÀÄß ̧ ÀAUÀæ»¹, MAzÀÄ ºÁ¼ÉAiÀÄ°è
CAn¹ ºȨ́ Àj¹j.

16. ªÀÄ¼ÉUÁ® ªÀÄvÀÄÛ ¨ÉÃ¹UÉ PÁ®UÀ¼À
ªÀåvÁåªÉÃ£ÀÄ?
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APPENDIX 14 (i)

TOOLS OF EVALUATION

SCHOOL INFORMATION BLANK
1. Name of the School: ——————————————————————————————

2. Nature of Building: Pukka   /    Kutcha

3. No of Rooms : Classrooms: ————-——-—— Office: ————-——-—— Others: —————

4. Teacher Information: Number of Teachers in School

a) Lower Primary:  Male ——————-—— Female ——————-—Total ——————-——

b) Upper Primary: Male ——————-——  Female ——————-——Total ——————-——

(Fill the following information only for teachers of Classes 1-3 & 4-5)
Sl.No. Name Classes Qualification Years of

Taught Experience

5. Playground:  Available——— Not Available ————

6. Drinking Water Facility: Available——— Not Available ————

7. Toilet Facility for both Boys and Girls: Available——— Not Available ————

Remarks, if any: —————————————————————————————————

8. General Upkeep of the School:

Very Good ———— Good ——— Satisfactory ——— Poor ———— Very Poor ————

9. General Atmosphere of the School: Authoritarian / Democratic / Unorganized
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10. Class wise Strength

Class BOYS GIRLS Total

Gen SC ST Total Gen SC ST Total Gen SC ST

I

II

III

IV

V

Total

11. Cleanliness of Students: ———————————————————————————————

—————————————————————————————————————————

12. Facilities found in the classrooms visited: ———————————————————————

—————————————————————————————————————————

13. Teacher-pupil relationship, as observed: ————————————————————————

—————————————————————————————————————————

—————————————————————————————————————————

14. Parental occupation of children, in general (as stated by the HM): —————————————

—————————————————————————————————————————

15. During the data collection, did any parent visit the school?: Yes ——  No ———

If yes, the purpose of visit: ——————————————————————————————

—————————————————————————————————————————

—————————————————————————————————————————

16. Any other information that may be relevant: ——————————————————————

—————————————————————————————————————————

—————————————————————————————-————————————
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APPENDIX 14 (ii)
²PÀëPÀgÀ ¸ÁªÀÄxÀåð ¸Àé-ªÀiË®åªÀiÁ¥À£À ºÁUÀÆ C¤¹PÉUÀ¼ÀÄ²PÀëPÀgÀ ¸ÁªÀÄxÀåð ¸Àé-ªÀiË®åªÀiÁ¥À£À ºÁUÀÆ C¤¹PÉUÀ¼ÀÄ²PÀëPÀgÀ ¸ÁªÀÄxÀåð ¸Àé-ªÀiË®åªÀiÁ¥À£À ºÁUÀÆ C¤¹PÉUÀ¼ÀÄ²PÀëPÀgÀ ¸ÁªÀÄxÀåð ¸Àé-ªÀiË®åªÀiÁ¥À£À ºÁUÀÆ C¤¹PÉUÀ¼ÀÄ²PÀëPÀgÀ ¸ÁªÀÄxÀåð ¸Àé-ªÀiË®åªÀiÁ¥À£À ºÁUÀÆ C¤¹PÉUÀ¼ÀÄ

²PÀëPÀgÀ ºȨ́ ÀgÀÄ: _______________________________________________________________________
±Á É̄AiÀÄ ºȨ́ ÀgÀÄ : _____________________________________________________________________
¥ÁoÀªÀiÁqÀÄªÀ vÀgÀUÀwUÀ¼ÀÄ: ____________________   ¢£ÁAPÀ : _________________________________
1. ¤ªÀÄUÉ PÀ°PÁAiÀÄvÀß ¥ÀæQæAiÉÄAiÀÄ À̧A¥ÀÆtð ¥ÀjZÀAiÀÄ«zÉAiÉÄÃ?  C) ºËzÀÄ  D) E®è  PÁgÀt :
2. PÀ°PÁAiÀÄvÀß PÁAiÀÄðPÀæªÀÄzÀ GzÉÝÃ±ÀªÉÃ£ÀÄ? ¥ÀnÖªÀiÁr.

s̈ÁUÀ - 1s̈ÁUÀ - 1s̈ÁUÀ - 1s̈ÁUÀ - 1s̈ÁUÀ - 1
¸ÀÆZÀ£É :¸ÀÆZÀ£É :¸ÀÆZÀ£É :¸ÀÆZÀ£É :¸ÀÆZÀ£É : F PÉ¼ÀUÉ ¸ÁªÀÄxÀåðUÀ¼À MAzÀÄ ¥ÀnÖAiÀÄ£ÀÄß PÉÆqÀ̄ ÁVzÉ. CªÀÅUÀ¼À£ÀÄß N¢, ¥ÀæwAiÉÆAzÀÄ ¸ÁªÀÄxÀåðªÀÅ £ªÀÄä°è EzÉ CxÀªÁ
E®è JA§ÄzÀ£ÀÄß ✔ ªÀÄÆ®PÀ J®è ̧ ÁªÀÄxÀåðUÀ½UÀÆ UÀÄgÀÄw¹j. £ªÀÄä ̧ ÀvÀå£µÀ× GvÀÛgÀªÀ£ÀÄß C¥ÉÃQȩ̈ ÀÄvÉÛÃªÉ. £ÃªÀÅ PÉÆlÖ ªÀiÁ»wAiÀÄ£ÀÄß
UË¥ÀåªÁV EqÀÄvÉÛÃªÉ ºÁUÀÆ ªÀiË®åªÀiÁ¥À£ÀPÁÌV ªÀiÁvÀæ G¥ÀAiÉÆÃV À̧ÄvÉÛÃªÉ.

PÀ æªÀÄPÀ æªÀÄPÀ æªÀÄPÀ æªÀÄPÀ æªÀÄ ¸ÁªÀÄxÀåðUÀ¼ÀÄ¸ÁªÀÄxÀåðUÀ¼ÀÄ¸ÁªÀÄxÀåðUÀ¼ÀÄ¸ÁªÀÄxÀåðUÀ¼ÀÄ¸ÁªÀÄxÀåðUÀ¼ÀÄ
¸ÀASÉå¸ ÀASÉå¸ ÀASÉå¸ ÀASÉå¸ ÀASÉå
1 ªÀiÁ¹PÀ AiÉÆÃd£Á ¥ÀnÖ ªÀiÁqÀ§¯Éè
2 ªÀiËTPÀªÁV ªÀÄgÀÄªÀiÁ»w PÉÆqÀÄ§¯Éè
3 §gÀºÀzÀ gÀÆ¥ÀzÀ°è ªÀÄgÀÄªÀiÁ»w/»ªÀiÁä»w PÉÆqÀ§¯Éè
4 ¥Àæw ªÀÄUÀÄ«£À §UÉÎ UÀªÀÄ£À PÉÆqÀ§¯Éè
5 ªÀÄPÀÌ¼À£ÀÄß ¥Àæ²ß¸ÀÄªÀ ªÀÄÆ®PÀ CªÀgÀÄ D¯ÉÆÃa¹, C©üªÀåQÛ¸À®Ä C£ÀÄªÀÅ

ªÀiÁrPÉÆqÀ§ É̄è
6 ¸ÀAzÀ¨sÀðPÉÌ C£ÀÄ¸ÁgÀªÁV ¥ÀjPÀ®à£ÉUÉ C£ÀÄPÀÆ°¸À§¯Éè
7 ErÃ ¢£ÀzÀ ¥ÀæQæAiÉÄAiÀÄ°è vÉÆqÀV¹PÉÆ¼Àî§¯Éè
8 ªÀÄPÀÌ¼ÉÆA¢UÉ PÀÄ½vÀÄ ZÀZÉðAiÀÄ°è vÉÆqÀV¹PÉÆ¼Àî§¯Éè
9 C s̈Áå À̧zÀ CªÀ¢ü £ÀqȨ́ À§ É̄è
10 PÉÆlÖ ªÀÄgÀÄªÀiÁ»wAiÀÄ£ÀÄß C£ÀÄ¸ÀgÀuÉ ªÀiÁqÀ§¯Éè
11 EvÀgÀgÉÆA¢UÉ PÀ°PÁAiÀÄvÀß ¥ÀæQæAiÉÄAiÀÄ ̧ ÀPÁgÁvÀäPÀ «µÀAiÀÄ ºÀAaPÉÆ¼Àî§¯Éè
12 ¥ÀjPÀ®à£ÉUÀ½UÉ ¸ÀA§A¢ü¹zÀAvÉ ªÀPïð²Ãmï ¹zÀÞ¥Àr¹PÉÆ¼Àî§¯Éè
13 ¸ÀAzÀ¨sÀðPÉÌ C£ÀÄ¸ÁgÀªÁV PÀ°PÁ ̧ ÁªÀÄVæUÀ¼À£ÀÄß §¼À¸À§¯Éè
14 ¸ÀªÀÄUÀæ PÀ°PÉUÉ C£ÀÄPÀÆ® ªÀiÁrPÉÆqÀ§¯Éè
15 ¥ÀæwªÀÄUÀÄ«£À §UÉÎ UÀªÀÄ£¹ zÁR°¸À§¯Éè
16 À̧ªÀÄ¶ÖAiÀÄ ZÀZÉðAiÀÄ°è vÉÆqÀV¹PÉÆ¼Àî§ É̄è
17 ¸ÀªÀÄ¶ÖAiÀÄ°è ªÀÄÄAzÁ¼ÀvÀé vÉUÉzÀÄPÉÆ¼ÀîÀ§¯Éè
18 ¥Àæw ªÀÄUÀÄ vÀ£Àß C©ü¥ÁæAiÀÄ ªÀåPÀÛ¥Àr¸À®Ä C£ÀÄªÀÅ ªÀiÁrPÉÆqÀ§¯Éè
19 ªÀÄPÀÌ¼À°ègÀÄªÀ ̧ ÁªÀÄxÀåðUÀ¼À£ÀÄß UÀÄgÀÄw¸À§¯Éè
20 ªÀÄPÀÌ¼ÉÆA¢UÉ ªÀÄÄPÀÛªÁV EgÀ§¯Éè
21 ¸ÀAzÀ¨sÀðPÉÌ ¸ÀÆPÀÛ ¥ÀjPÀ®à£ÉUÀ¼À£ÀÄß DAiÉÄÌ ªÀiÁrPÉÆ¼Àî§¯Éè
22 PÀ°PÉUÉ ªÀÄPÀÌ¼À£ÀÄß ¥ÉæÃgÉ¦¸À§¯Éè
23 ªÀÄPÀÌ¼À C£ÀÄ¨sÀªÀPÉÌ ¥ÀÆgÀPÀªÁV ErÃ UÀÄA¦£À ZÀlÄªÀnPÉ £ÀqÉ¸À§¯Éè
24 ¥ÀjPÀ®à£ÉUÉ ¸ÀA§A¢ü¹zÀAvÉ ErÃ UÀÄA¦£À°è PÀ°PÁ UÀÄA¦£À AiÉÆÃd£É

ªÀiÁqÀ®Ä C£ÀÄPÀÆ° À̧§ É̄è
25 PÀ°PÁ UÀÄA¦£À°è ¥ÀæwAiÉÆ§âgÀÆ ªÉÊAiÀÄQÛPÀ dªÁ¨ÁÝj¬ÄAzÀ

vÉÆqÀV¹PÉÆ¼ÀÄîªÀAvÉ ªÀiÁqÀ§ É̄è
26 ¥ÀæwAiÉÆAzÀÄ PÀ°PÁ UÀÄA¦UÀÆ ZÀZÉðUÉ ¥ÀÆgÀPÀ ̈ ÉA§® £ÃqÀ§¯Éè
27 ªÀÄPÀÌ¼À PÀ°PÁ ºÀAvÀPÉÌ C£ÀÄUÀÄtªÁV ZÀlÄªÀnPÉUÀ¼À£ÀÄß DAiÉÆÃf¸À§¯Éè

¸ À A ¥ À Çt ð¸ À A ¥ À Çt ð¸ À A ¥ À Çt ð¸ À A ¥ À Çt ð¸ À A ¥ À Çt ð ¨ s Á U À ± À :¨ s Á U À ± À :¨ s Á U À ± À :¨ s Á U À ± À :¨ s Á U À ± À : M¥ À Å ö àª À Å¢®M¥À Å ö àª À Å¢®M¥À Å ö àª À Å¢®M¥À Å ö àª À Å¢®M¥À Å ö àª À Å¢® èè èè è
M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É . M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .



KALIKA YATNA 79

28 ªÀiÁ¹PÀ AiÉÆÃd£ÉUÉ C£ÀÄUÀÄtªÁV zÉÊ£ÀA¢£À AiÉÆÃd£É §gÉAiÀÄ§¯Éè
29 ¥ÀjPÀ®à£ÉUÉ ¥ÀÆgÀPÀªÁzÀ ¸ÀA¥À£ÀÆä® ¸ÀAUÀæºÀ ªÀiÁqÀ§¯Éè
30 ªÀÄPÀÌ¼ÀÄ ¥ÀjPÀ®à£ÉUÉ ¥ÀÆgÀPÀªÁzÀ ̧ ÀA¥À£ÀÆä® ̧ ÀAUÀæºÀ ªÀiÁqÀÄªÀAvÉ C£ÀÄPÀÆ°¸À§¯Éè
31 ¥ÀjPÀ®à£Á £ÀPÉëAiÀÄ£ÀÄß C©üªÀÈ¢Þ¥Àr¸À§¯Éè
32 ªÀÄPÀÌ¼ÀÄ ¥ÀjPÀ®à£Á £ÀPÉëAiÀÄ£ÀÄß C©üªÀÈ¢Þ¥Àr¸ÀÄªÀAvÉ C£ÀÄPÀÆ°¸À§¯Éè
33 ¥ÀjPÀ®à£ÉAiÀÄ£ÀÄß ̧ À«¸ÁÛgÀªÁV (CxÀð, ̧ ÀëµÀÖvÉ, KPÉ, ºÉÃUÉ, J°è, AiÀiÁªÁUÀ,

K£ÀÄ, AiÀiÁªÀÅzÀÄ EvÁå¢) ZÀað¸À§¯Éè
34 ªÀÄPÀÌ¼ÀÄ £gÀAvÀgÀªÁV vÀªÀÄä C¨sÁå¸ÀzÀ ºÁ¼ÉUÀ¼À£ÀÄß vÀªÀÄä PÀÈw ¸ÀA¥ÀÄlzÀ°è

ºÁPÀÄªÀAvÉ C£ÀÄPÀÆ°¸À§¯Éè (¸ÉèÃmï, £ÉÆÃmïì)
35 GzÉÝÃ±ÀzÉqÉUÉ ªÉÊAiÀÄQÛPÀ C¨sÁå¸ÀzÀ CªÀ¢ü £ÀqÉ¸À§¯Éè
36 ¸ÀªÀÄ¥ÀðPÀªÁV PÀÈw ¸ÀA¥ÀÄl £ªÀðºÀuÉ ªÀiÁqÀ§¯Éè
37 ¸ÀªÀÄ¥ÀðPÀªÁV PÀ°PÉÆÃ¥ÀPÀgÀtUÀ¼À £ªÀðºÀuÉ ªÀiÁqÀ§¯Éè
38 PÀ°PÁAiÀÄvÀßzÀ UÀÄj/GzÉÝÃ±ÀªÀ£ÀÄß ̧ ÀàµÀÖ¥Àr¹PÉÆ¼Àî®Ä vÀAqÀzÀ ̧ ÀzÀ¸ÀågÉÆA¢UÉ

ZÀað À̧§ É̄è
39 PÀ°PÉAiÀÄ°è ªÀÄPÀÌ¼À ̈ É¼ÀªÀtÂUÉAiÀÄ£ÀÄß ¥ÉÆÃµÀPÀgÉÆA¢UÉ £AiÀÄ«ÄvÀªÁV ZÀað À̧®Ä

C£ÀÄªÀÅªÀiÁrPÉÆ¼Àî§ É̄è

¨sÁUÀ-2¨sÁUÀ-2¨sÁUÀ-2¨sÁUÀ-2¨sÁUÀ-2
F PÉ¼ÀV£À ºÉÃ½PÉUÀ¼À£ÀÄß N¢ £ªÀÄä C©ü¥ÁæAiÀÄUÀ¼À£ÀÄß F PÉ¼ÀV£À ºÉÃ½PÉUÀ¼À£ÀÄß N¢ £ªÀÄä C©ü¥ÁæAiÀÄUÀ¼À£ÀÄß F PÉ¼ÀV£À ºÉÃ½PÉUÀ¼À£ÀÄß N¢ £ªÀÄä C©ü¥ÁæAiÀÄUÀ¼À£ÀÄß F PÉ¼ÀV£À ºÉÃ½PÉUÀ¼À£ÀÄß N¢ £ªÀÄä C©ü¥ÁæAiÀÄUÀ¼À£ÀÄß F PÉ¼ÀV£À ºÉÃ½PÉUÀ¼À£ÀÄß N¢ £ªÀÄä C©ü¥ÁæAiÀÄUÀ¼À£ÀÄß ✔ UÀÄgÀÄw£À ªÀÄÆ®PÀ PÉÆlÖ eÁUÀzÀ°è ¸ÀÆa¹j.UÀÄgÀÄw£À ªÀÄÆ®PÀ PÉÆlÖ eÁUÀzÀ°è ¸ÀÆa¹j.UÀÄgÀÄw£À ªÀÄÆ®PÀ PÉÆlÖ eÁUÀzÀ°è ¸ÀÆa¹j.UÀÄgÀÄw£À ªÀÄÆ®PÀ PÉÆlÖ eÁUÀzÀ°è ¸ÀÆa¹j.UÀÄgÀÄw£À ªÀÄÆ®PÀ PÉÆlÖ eÁUÀzÀ°è ¸ÀÆa¹j.

PÀ æªÀÄPÀ æªÀÄPÀ æªÀÄPÀ æªÀÄPÀ æªÀÄ ¸ÁªÀÄxÀåðUÀ¼ÀÄ¸ÁªÀÄxÀåðUÀ¼ÀÄ¸ÁªÀÄxÀåðUÀ¼ÀÄ¸ÁªÀÄxÀåðUÀ¼ÀÄ¸ÁªÀÄxÀåðUÀ¼ÀÄ
¸ÀASÉå¸ ÀASÉå¸ ÀASÉå¸ ÀASÉå¸ ÀASÉå

1 1-3 £ÉÃ vÀgÀUÀw ªÀÄvÀÄÛ 4-5 £ÉÃ vÀgÀUÀwAiÀiÁV UÀÄA¥ÀÄ ªÀiÁqÀÄªÀÅzÀÄ
ªÀÄPÀÌ½UÉ ̄ Á s̈ÀzÁAiÀÄPÀ

2 PÀ°PÁAiÀÄvÀßªÀÅ ¥ÀoÀå¥ÀÄ¸ÀÛPÀ DzsÁjvÀ ̈ ÉÆÃzsÀ£ÉAiÀÄ®è¢gÀÄªÀÅzÀjAzÀ
ªÀÄPÀÌ¼À°è NzÀÄªÀ ¸ÁªÀÄxÀåðzÀ É̈¼ÀªÀtÂUÉ PÀµÀÖ̧ ÁzsÀåªÁVzÉ.

3 PÀ°PÁAiÀÄvÀßªÀÅ ¥ÀoÀå¥ÀÄ¸ÀÛPÀ DzsÁjvÀ ̈ ÉÆÃzsÀ£ÉAiÀÄ®è¢gÀÄªÀÅzÀjAzÀ
ªÀÄPÀÌ¼À°è ¸Àé-PÀ°PÉUÉ CªÀPÁ±ÀªÀÅ ºÉaÑzÉ

4 PÀ°PÁAiÀÄvÀßzÀ°è ErÃ UÀÄA¦£À ZÀlÄªÀnPÉ ªÀåxÀð J£ß¸ÀÄvÀÛzÉ.
5 PÀ°PÁ UÀÄA¥ÀÄ ªÀÄPÀÌ½UÉ ̧ ÀºÀ¥ÁpUÀ½AzÀ PÀ°AiÀÄ®Ä ̧ ÀºÁAiÀÄPÀªÁVzÉ.
6 PÀ°PÁAiÀÄvÀßzÀ°è C¨sÁå¸ÀzÀ ¸ÀªÀÄAiÀÄªÀÅ vÀÄA¨Á AiÀiÁAwæPÀªÁVgÀÄªÀÅzÀjAzÀ

ªÀÄPÀÌ½UÉ G¥ÀAiÉÆÃUÀPÀgÀªÁV®è
7 PÀÈw À̧A¥ÀÄlzÀ PÉ® À̧ªÀ£ÀÄß ¥Àæw¢£ÀªÀÇ ªÀiÁqÀÄªÀÅzÀÄ vÀÄA¨Á PÀµÀÖPÀgÀªÁVzÉ.
8 ¸ÁªÀiÁ£ÀåªÁV ̧ ÀªÀÄ¶Ö ̧ À¨sÉAiÀÄÄ MAzÀÄ ̧ ÀA¥ÀæzÁAiÀÄªÁVAiÉÄÃ

£ÉgÀªÉÃgÀÄªÀÅzÀÄ.
9 ªÀÄPÀÌ¼ÀªÉÄÃ°£À ¨sÁgÀªÀ£ÀÄß PÀrªÉÄUÉÆ½¸ÀÄªÀ°è PÀ°PÁAiÀÄvÀßªÀÅ ¸ÀºÁAiÀÄPÀªÁVzÉ.
10 PÀ°PÁAiÀÄvÀßzÀ°è gÀÆrüAiÀÄ°ègÀÄªÀ ¸ÀªÀÄUÀæ PÀ°PÉAiÀÄÄ ªÀÄPÀÌ¼À ¸ÀA¥ÀÆtð

PÀ°PÉAiÀÄ°è ̧ ÀºÁAiÀÄPÀªÁVzÉ.
11 PÀ°PÁAiÀÄvÀßzÀ°è ªÀÄ£ÉPÉ®¸ÀªÀ£ÀÄß PÉÆqÀzÉÃ EgÀÄªÀÅzÀjAzÀ ±Á¯ÉAiÀÄ £ÀAvÀgÀzÀ

À̧ªÀÄAiÀÄªÀÅ ªÀÄPÀÌ½UÉ ¥ÀæAiÉÆÃd£ÀPÁjAiÀiÁV®è.
12 PÀ°PÉ ªÀÄvÀÄÛ ªÀiË®åªÀiÁ¥À£ÀªÀ£ÀÄß £ÁªÀÅ ¨ÉÃgÉ ¨ÉÃgÉ AiÀiÁVAiÉÄÃ £ÉÆÃqÀ¨ÉÃPÀÄ.
13 ¨ÉÆÃzsÀ£É-PÀ°PÉAiÀÄ ¥ÀæQæAiÉÄAiÀÄ°è ¥ÀjPÀ®à£Á £ÀPÉë CvÀåAvÀ CªÀ±ÀåPÀªÁVzÉ.
14 ²PÀëPÀgÀÄ vÀgÀUÀwAiÀÄ°è C£ÀÄPÀÆ®UÁgÀgÁV ªÀÄPÀÌ½UÉ ªÀiÁ»wUÀ¼À£ÀÄß

PÉÆqÀÄvÀÛ̄ ÉÃ EgÀ̈ ÉÃPÁUÀÄvÀÛzÉ.
15 ¸ÀªÀÄ¶Ö ̧ À¨sÉAiÀÄÄ E®è¢zÀÝgÉ PÀ°PÁAiÀÄvÀßªÀ£ÀÄß PÁAiÀÄðUÀvÀ UÉÆ½¸ÀÄªÀÅzÀÄ

£À£ÀUÉ ̧ ÁzsÀå«gÀ°®è.

¸ À A ¥ À Ç t ð¸ À A ¥ À Ç t ð¸ À A ¥ À Ç t ð¸ À A ¥ À Ç t ð¸ À A ¥ À Ç t ð ¨ s Á U À ± À :¨ s Á U À ± À :¨ s Á U À ± À :¨ s Á U À ± À :¨ s Á U À ± À : M¥ À Å ö àª À Å¢®M¥À Å ö àª À Å¢®M¥À Å ö àª À Å¢®M¥À Å ö àª À Å¢®M¥À Å ö àª À Å¢® èè èè è
M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É . M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .M¥ À Å ö à v É Û Ã £ É .
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s̈ÁUÀ  3s̈ÁUÀ  3s̈ÁUÀ  3s̈ÁUÀ  3s̈ÁUÀ  3
F PÉ¼ÀV£À «µÀAiÀÄUÀ¼À°è £ÃªÀÅ ¸ÁªÀiÁ£ÀåªÁV K£ÀÄ ªÀiÁqÀÄ«j JA§ÄzÀ£ÀÄß ¸ÀAQë¥ÀÛªÁV §gÉ¬Äj.F PÉ¼ÀV£À «µÀAiÀÄUÀ¼À°è £ÃªÀÅ ¸ÁªÀiÁ£ÀåªÁV K£ÀÄ ªÀiÁqÀÄ«j JA§ÄzÀ£ÀÄß ¸ÀAQë¥ÀÛªÁV §gÉ¬Äj.F PÉ¼ÀV£À «µÀAiÀÄUÀ¼À°è £ÃªÀÅ ¸ÁªÀiÁ£ÀåªÁV K£ÀÄ ªÀiÁqÀÄ«j JA§ÄzÀ£ÀÄß ¸ÀAQë¥ÀÛªÁV §gÉ¬Äj.F PÉ¼ÀV£À «µÀAiÀÄUÀ¼À°è £ÃªÀÅ ¸ÁªÀiÁ£ÀåªÁV K£ÀÄ ªÀiÁqÀÄ«j JA§ÄzÀ£ÀÄß ¸ÀAQë¥ÀÛªÁV §gÉ¬Äj.F PÉ¼ÀV£À «µÀAiÀÄUÀ¼À°è £ÃªÀÅ ¸ÁªÀiÁ£ÀåªÁV K£ÀÄ ªÀiÁqÀÄ«j JA§ÄzÀ£ÀÄß ¸ÀAQë¥ÀÛªÁV §gÉ¬Äj.

1. ErÃ UÀÄA¦£À ZÀZÉðAiÀÄ À̧AAiÉÆÃd£É

2. PÀ°PÁ UÀÄA¦£À ZÀlÄªÀnPÉUÀ¼À À̧AAiÉÆÃd£É

3. C s̈Áå À̧zÀ CªÀ¢üAiÀÄ À̧AAiÉÆÃd£É

4. PÀÈw À̧A¥ÀÄl £ªÀðºÀuÉ

5. À̧ªÀÄÄzÁAiÀÄªÀ£ÀÄß M¼ÀUÀÆr¹PÉÆ¼ÀÄîªÀ°è

6. ªÀÄPÀÌ½UÉ PÀ°PÉAiÀÄ PÀÄjvÁV »ªÀiÁä»w PÉÆqÀÄªÀÅzÀgÀ PÀÄjvÁV
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s̈ÁUÀ  4s̈ÁUÀ  4s̈ÁUÀ  4s̈ÁUÀ  4s̈ÁUÀ  4

F PÉ¼ÀV£À ¥Àæ±ÉßUÀ¼À£ÀÄß GvÀÛj¹jF PÉ¼ÀV£À ¥Àæ±ÉßUÀ¼À£ÀÄß GvÀÛj¹jF PÉ¼ÀV£À ¥Àæ±ÉßUÀ¼À£ÀÄß GvÀÛj¹jF PÉ¼ÀV£À ¥Àæ±ÉßUÀ¼À£ÀÄß GvÀÛj¹jF PÉ¼ÀV£À ¥Àæ±ÉßUÀ¼À£ÀÄß GvÀÛj¹j

1. £ÃªÀÅ E¯ÁSÉAiÀÄ ¥ÀoÀå¥ÀÄ À̧ÛPÀUÀ¼À£ÀÄß G¥ÀAiÉÆÃV À̧Ä«gÁ? ºËzÀÄ / E®è
ºËzÁzÀ°è, C) ºÉÃUÉ G¥ÀAiÉÆÃV À̧ÄwÛÃj?

D) AiÀiÁªÀ ¥ÀoÀå¥ÀÄ À̧ÛPÀªÀ£ÀÄß £ÃªÀÅ ºÉZÁÑV G¥ÀAiÉÆÃV À̧ÄwÛÃj JA§ÄzÀ£ÀÄß, ªÀÄÆ®PÀ À̧Æa¹j
    PÀ£ÀßqÀ   UÀtÂvÀ     ¥Àj À̧gÀ CzsÀåAiÀÄ£À À̧ªÀiÁd CzsÀåAiÀÄ£À ¸ÁªÀiÁ£Àå «eÁß£À

2. ªÀÄPÀÌ¼À PÀ°PÉAiÀÄ ªÀiË®åªÀiÁ¥À£ÀªÀ£ÀÄß £ÃªÀÅ ºÉÃUÉ ªÀiÁqÀÄ«j?

3. PÀÈw À̧A¥ÀÄlªÀ£ÀÄß £ÃªÀÅ ºÉÃUÉ G¥ÀAiÉÆÃV À̧ÄwÛÃj?

4. PÀÈw À̧A¥ÀÄlªÀ£ÀÄß ªÀÄPÀÌ¼ÀÄ ºÉÃUÉ G¥ÀAiÉÆÃV À̧ÄvÁÛgÉ?

5. PÀ°PÉAiÀÄ°è »AzÀÄ½zÀ ªÀÄPÀÌ½zÀÝ°è £ÃªÀÅ K£ÀÄ ªÀiÁqÀÄ«j?

6. C s̈Áå À̧zÀ CªÀ¢ü¬ÄAzÀ ¥ÀæAiÉÆÃd£À ¥ÀqÉAiÀÄzÉÃEzÀÝ ªÀÄPÀÌ½zÀÝ°è £ÃªÀÅ K£ÀÄ ªÀiÁqÀÄ«j?

7. ªÀÄPÀÌ¼À PÀ°PÉAiÀÄ PÀÄjvÁV ¥ÉÆÃµÀPÀjAzÀ £ÃªÀÅ K£ÀÄ C¥ÉÃQȩ̈ ÀÄ«j?
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8. £ªÀÄä UÉÊgÀÄºÁdjAiÀÄ°è £ªÀÄä vÀgÀUÀwAiÀÄ £ªÀðºÀuÉUÉ AiÀiÁªÀ PÀæªÀÄ PÉÊUÉÆ¼ÀÄî«j?

9. £ÃªÀÅ £À°-PÀ°AiÀÄ ¸ÁzsÀ£ÀUÀ¼À£ÀÄß PÀ°PÁAiÀÄvÀßzÀ°è G¥ÀAiÉÆÃV À̧Ä«gÁ? ºËzÀÄ     /     E®è
ºËzÁzÀ°è, ºÉÃUÉ G¥ÀAiÉÆÃV À̧Ä«j?

10. PÀÈw À̧A¥ÀÄl¢AzÀ AiÀiÁªÀÅzÉÃ ¥ÀæAiÉÆÃd£À«zÉAiÉÄÃ? ºËzÀÄ    /    E®è
AiÀiÁPÉ JA§ÄzÀ£ÀÄß «ªÀj¹.

11. ªÀÄPÀÌ½UÉ À̧A§A¢ü¹zÀAvÉ, PÀ°PÉ, »ªÀiÁä»w £ÃqÀÄ«PÉ ªÀÄvÀÄÛ C£ÀÄ À̧gÀuÉ (follow-up) £À°è PÀÈw À̧A¥ÀÄlªÀÅ ºÉÃUÉ
À̧ºÁAiÀÄPÁjAiÀiÁVzÉ? «ªÀj¹

12. «µÀAiÀÄªÁgÀÄ É̈ÆÃzsÀ£É/ À̧ªÀÄUÀæ É̈ÆÃzsÀ£É EªÀÅUÀ¼À°è C£ÀÄPÀÆ®PÀgÀªÁVgÀÄªÀÅzÀÄ AiÀiÁªÀÅzÀÄ?.
C) «µÀAiÀÄªÁgÀÄ        D) À̧ªÀÄUÀæ É̈ÆÃzsÀ£É
PÁgÀt :

13. AiÀiÁªÀÅzÉÃ EvÀgÀ «µÀAiÀÄªÀ£ÀÄß £ÃªÀÅ £ÀªÉÆäA¢UÉ ºÀAaPÉÆ¼ÀÄîªÀÅzÁzÀ°è §gÉ¬Äj.
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3 ªÀÄvÀÄÛ 5£ÉÃ vÀgÀUÀw ªÀÄPÀÌ¼À ¥ÀæwQæAiÉÄ3 ªÀÄvÀÄÛ 5£ÉÃ vÀgÀUÀw ªÀÄPÀÌ¼À ¥ÀæwQæAiÉÄ3 ªÀÄvÀÄÛ 5£ÉÃ vÀgÀUÀw ªÀÄPÀÌ¼À ¥ÀæwQæAiÉÄ3 ªÀÄvÀÄÛ 5£ÉÃ vÀgÀUÀw ªÀÄPÀÌ¼À ¥ÀæwQæAiÉÄ3 ªÀÄvÀÄÛ 5£ÉÃ vÀgÀUÀw ªÀÄPÀÌ¼À ¥ÀæwQæAiÉÄ
±Á¯É: ..................................... vÀgÀUÀw: .....................................ªÀÄUÀÄ«£À±Á¯É: ..................................... vÀgÀUÀw: .....................................ªÀÄUÀÄ«£À±Á¯É: ..................................... vÀgÀUÀw: .....................................ªÀÄUÀÄ«£À±Á¯É: ..................................... vÀgÀUÀw: .....................................ªÀÄUÀÄ«£À±Á¯É: ..................................... vÀgÀUÀw: .....................................ªÀÄUÀÄ«£À
ºÉ¸ÀgÀÄ:.................................................. ¢£ÁAPÀ:.....................................ºÉ¸ÀgÀÄ:.................................................. ¢£ÁAPÀ:.....................................ºÉ¸ÀgÀÄ:.................................................. ¢£ÁAPÀ:.....................................ºÉ¸ÀgÀÄ:.................................................. ¢£ÁAPÀ:.....................................ºÉ¸ÀgÀÄ:.................................................. ¢£ÁAPÀ:.....................................

À̧ÆZÀ£É:À̧ÆZÀ£É:À̧ÆZÀ£É:À̧ÆZÀ£É:À̧ÆZÀ£É: PÉ¼ÀUÉ PÉÆnÖgÀÄªÀ ¥Àæ±ÉßUÀ¼À£ÀÄß N¢. ¥Àæw ¥Àæ±ÉßUÀÆ £ªÀÄä GvÀÛgÀªÀ£ÀÄß 4 ªÀÄÆ®PÀ UÀÄgÀÄw¹. AiÀiÁªÀÅzÉÃ ¥Àæ±Éß
CxÀðªÁUÀ¢zÀÝ°è £ÀªÀÄä£ÀÄß PÉÃ½ w½zÀÄPÉÆ½î.

¥Àæ±ÉßUÀ¥Àæ±ÉßUÀ¥Àæ±ÉßUÀ¥Àæ±ÉßUÀ¥Àæ±ÉßUÀ¼ÀÄ¼ÀÄ¼ÀÄ¼ÀÄ¼ÀÄ
1. £À£ÀUÉ ±Á¯ÉUÉ §gÀÄªÀÅzÀÄ vÀÄA¨Á EµÀÖ / EµÀÖ / EµÀÖ «®è

2. ErÃ ¢£À M§âgÉÃ ²PÀëPÀgÉÆA¢UÉ EgÀÄªÀÅzÀÄ £À£ÀUÉ vÀÄA¨Á EµÀÖ / EµÀÖ / EµÀÖ «®è

3. ¨ÉÃgÉ ¨ÉÃgÉ vÀgÀUÀwAiÀÄªÀgÀÄ MnÖUÉ EgÀÄªÀÅzÀÄ vÀÄA¨Á EµÀÖ / EµÀÖ / EµÀÖ «®è

4. UÀÄA¦£À°è PÉ®¸À ªÀiÁqÀÄªÀÅzÀÄ £À£ÀUÉ. vÀÄA¨Á EµÀÖ / EµÀÖ / EµÀÖ «®è

5. UÀÄA¦£À°è £ªÀÄä ̧ ÉßÃ»vÀgÀÄ/¸ÀºÀ¥ÁpUÀ½AzÀ ̈ ÉA§®«zÉAiÉÄÃ? ºËzÀÄ / E®è

6. £Á£ÀÄ UÀÄA¦£À°è £À£Àß dªÁ¨ÁÝj eÉÆvÉUÉ EvÀgÀjUÉ É̈A§° À̧ÄvÉÛÃ£É. ºËzÀÄ / E®è

7. ²PÀëPÀgÀÄ UÀÄA¦£À°è PÀÄ½vÀÄPÉÆ¼ÀÄîªÀÅzÀjAzÀ PÀ°PÉUÉ ¥ÉÆæÃvÁìºÀ £ÃrzÀAvÁUÀÄvÀÛzÉ. ºËzÀÄ / E®è

8. £ÃªÀÅ vÀgÀUÀwAiÀÄ°è ¥ÀoÀå¥ÀÄ À̧ÛPÀUÀ¼À£ÀÄß §¼À̧ ÀÄwÛÃgÁ? ºËzÀÄ / E®è

9. £ÃªÀÅ ²PÀëPÀgÉÆA¢UÉ ªÀiÁvÀ£ÁqÀ®Ä ªÀÄÄPÀÛªÁzÀ ªÁvÁªÀgÀt«zÉAiÉÄÃ? ºËzÀÄ / E®è

10. £ÃªÀÅ ªÀiÁvÀ£ÁqÀ®Ä ²PÀëPÀgÀÄ ̈ ÉA§°¸ÀÄvÁÛgÉAiÉÄÃ? ºËzÀÄ / E®è

11. £ÃªÀÅ ºÉÃ½zÀ C©ü¥ÁæAiÀÄªÀ£ÀÄß ²PÀëPÀgÀÄ ¹éÃPÀj¸ÀÄvÁÛgÉAiÉÄÃ? ºËzÀÄ / E®è

13. ¥Àæw¢£À £ªÀÄä ¥sÉÊ¯ïUÀ ºÁ¼ÉUÀ¼À£ÀÄß ºÁPÀÄwÛÃgÁ? ºËzÀÄ / E®è

14. £ªÀÄä ¥sÉÊ¯ï £ÉÆÃqÀÄªÀÅzÀjAzÀ K£À£¸ÀÄvÀÛzÉ? ºËzÀÄ / E®è

15. £ªÀÄä UÀÄA¦£À ¥Àæ±ÉßUÉ GvÀÛgÀªÀ£ÀÄß J°è ºÀÄqÀÄPÀÄwÛÃgÁ? ºËzÀÄ / E®è

16. £ªÀÄä ¥ÉÆÃµÀPÀgÀÄ ¥sÉÊ¯ï £ÉÆÃqÀÄvÁÛgÉAiÉÄÃ? ºËzÀÄ / E®è

17. £ªÀÄä ¥sÉÊ¯ï £ÉÆÃr ¥ÉÆÃµÀPÀgÀÄ ZÀað À̧ÄvÁÛgÉAiÉÄÃ? ºËzÀÄ / E®è

18. £Á£ÀÄ ªÀÄ£ÉPÉ®¸À PÉÆmÁÖUÀ ¥ÀÆtðUÉÆ½¸ÀÄvÉÛÃ£É? ºËzÀÄ / E®è

19. vÀgÀUÀwAiÀÄ°è DlªÁqÀ®Ä CªÀPÁ±À«zÉAiÉÄÃ? ºËzÀÄ / E®è

20. vÀgÀUÀwAiÀÄ°è ¥Àæ±Éß PÉÃ¼À®Ä CªÀPÁ±À«zÉAiÉÄÃ? ºËzÀÄ / E®è

21. ££ÀUÉ ªÉÊAiÀÄQÛPÀªÁV ²PÀëPÀgÀÄ UÀªÀÄ£À PÉÆqÀÄvÁÛgÉAiÉÄÃ? ºËzÀÄ / E®è

22. £ÃªÀÅ ZÀað¹zÀ £ÀAvÀgÀ ¥Àæw¢£À C s̈Áå À̧ ªÀiÁqÀÄwÛÃgÁ? ºËzÀÄ / E®è

23. £ÃªÀÅ ªÀiÁrzÀ ¥Àæw PÉ® À̧PÉÌ ²PÀëPÀgÀÄ »ªÀiÁä»w £ÃqÀÄvÁÛgÉAiÉÄÃ? ºËzÀÄ / E®è

24. £Ã£ÀÄ ªÀiÁrzÀ vÀ¥Àà£ÀÄß £Ã£É w¢ÝPÉÆ¼Àî®Ä CªÀPÁ±À«zÉAiÉÄÃ? ºËzÀÄ / E®è
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²PÀëPÀgÀ C£¹PÉ
²PàëPÀgÀ ºÉ¸ÀgÀÄ: ____________________________________________________________________
±Á É̄aiÀÄ ºȨ́ ÀgÀÄ : _________________________________________________________________
¢£ÁAPÀ : _______________________________________________________________________

F PÉ¼ÀV£À ºÉÃ½PÉUÀ¼À£ÀÄß N¢.  §½PÀ PÉ¼ÀUÉ £ÃRGÀÄªÀ D0IÉÄÌUÀ¼À°È £ªÀÄÄ D0IÉÄÌ0IÀÄ£ÀÄß UÀÄGÀÄW¹.F PÉ¼ÀV£À ºÉÃ½PÉUÀ¼À£ÀÄß N¢.  §½PÀ PÉ¼ÀUÉ £ÃRGÀÄªÀ D0IÉÄÌUÀ¼À°È £ªÀÄÄ D0IÉÄÌ0IÀÄ£ÀÄß UÀÄGÀÄW¹.F PÉ¼ÀV£À ºÉÃ½PÉUÀ¼À£ÀÄß N¢.  §½PÀ PÉ¼ÀUÉ £ÃRGÀÄªÀ D0IÉÄÌUÀ¼À°È £ªÀÄÄ D0IÉÄÌ0IÀÄ£ÀÄß UÀÄGÀÄW¹.F PÉ¼ÀV£À ºÉÃ½PÉUÀ¼À£ÀÄß N¢.  §½PÀ PÉ¼ÀUÉ £ÃRGÀÄªÀ D0IÉÄÌUÀ¼À°È £ªÀÄÄ D0IÉÄÌ0IÀÄ£ÀÄß UÀÄGÀÄW¹.F PÉ¼ÀV£À ºÉÃ½PÉUÀ¼À£ÀÄß N¢.  §½PÀ PÉ¼ÀUÉ £ÃRGÀÄªÀ D0IÉÄÌUÀ¼À°È £ªÀÄÄ D0IÉÄÌ0IÀÄ£ÀÄß UÀÄGÀÄW¹.

Sl. Statements ¸ÀA¥Àçtð s̈ÁUÀ±À: M¥ÀÅöàªÀÅ¢®è
No. M¥ÀÅöàvÉÛÃ£É. M¥ÀÅöàvÉÛÃ£É.

1 vÀgÀUÀw0iÉÆ¼ÀV£À PÀ°PÁ ¥ÀæQæ0iÉÄ D0iÉÆÃf À̧®Ä ²PàëPÀjUÉ ̧ ÀA¥Àçtð ̧ ÁévÀAvÀæ÷å EgÀ̈ ÉÃPÀÄ.
2 ²Pàët E¯ÁSÉ vÀ0iÀiÁgÀÄ ªÀiÁr £ÃrzÀ ¥ÀoÀå¥ÀÅ̧ ÀÛPÀUÀ¼À ¥ÁoÀUÀ¼À£ÀÄß ªÀiÁqÀÄªÀåzÀÄ

ªÀiÁvÀæ ²PàëPÀgÀ PÉ® À̧.
3 §ºÀÄªÀUÀð ̈ ÉÆÃzsÀ£ÉUÉ ̧ ÀA0iÉÆÃfvÀ ¥ÀoÀå¥ÀÅ̧ ÀÛPÀUÀ½zÀÝgÉ C£ÀÄPÀÆ®.
4 Qj0iÀÄ ¥ÁæxÀ«ÄPÀ ºÀavÀzÀ°è ¥ÁoÀ ¥ÀÅ̧ ÀÛPÀUÀ½®èzÉÃ ¥ÁoÀ ªÀiÁqÀÄªÀåzÀÄ ̧ ÁzsÀåªÉÃ E®è.
5 ªÀÄPÀÌ¼À PÀ°PÉ0iÀÄ£ÀÄß MazÀÄ ¥ÀjÃPÉë0iÀÄ ªÀÄÆ®PÀ C¼É0iÀÄ§ºÀäzÀÄ.
6 ªÀÄPÀÌ¼À PÀ°PÉ0iÀÄ ªÀälÖªÀ£ÀÄß w½0iÀÄ®Ä CªÀgÀÄ ErÃ ªÀµÀð £ÀqÉ¹zÀ PÀ°PÁ

ZàlÄªÀnPÉUÀ¼À£ÀÄß CªÀ̄ ÉÆÃQ À̧ÄªÀåzÀÄ ºÉZÀÄÑ G¥À0iÀÄÄPÀÛ.
7 ¥ÀjÃPÉë0iÀÄ°è ªÀÄPÀÌ¼À £ªÀðºÀuÉ0iÉÄÃ CªÀgÀ PÀ°PÉ0iÀÄ ªÀälÖzÀ ̧ ÀÆZÀPÀ.
8 MazÉÃ vÀgÀUÀw0iÉÆ¼ÀUÉ0iÀÄÆ ªÀÄPÀÌ¼ÀÄ PÀ°PÉ0iÀÄ ««zsÀ ºÀAvÀUÀ¼À°ègÀÄvÁÛgÉ.
9 ¥ÁæxÀ«ÄPÀ ºÀavÀzÀ°è ªÀÄPÀÌ¼ÀÄ PÀ°0iÀÄÄªÀ PË±À®UÀ¼À£ÀÄß PÀ°0iÀÄÄªÀåzÀÄ ªÀÄÄRåªÀ®è.
10 aPÀÌ UÀÄA¥ÀÅUÀ¼À°è ZàlÄªÀnPÉUÀ¼À£ÀÄß £ÀqȨ́ ÀÄªÀåzÀjAzÀ ªÀÄPÀÌ¼ÀÄ ¥ÀgÀ̧ ÀàgÀjAzÀ

PÀ°0iÀÄ®Ä ̧ ÁzsÀåªÁUÀÄvÀÛzÉ.
11 ²PàëPÀgÀÄ ªÀÄPÀÌ½UÉ eÁÕ£ÀªÀ£ÀÄß £ÃqÀÄªÀªÀgÀÄ.
12 ²PàëPÀgÀÄ ªÀÄPÀÌ½UÉ vÀªÀää eÁÕ£ÀªÀ£ÀÄß vÁªÉÃ PÀnÖPÉÆ¼Àî®Ä C£ÀÄPÀÆ° À̧ÄªÀªÀgÀÄ.
13 ªÀÄPÀÌ½UÉ ºÉZÀÄÑ ºÉZÀÄÑ ªÀÄ£ÉUÉ® À̧ PÉÆqÀÄªÀåzÀÄ M¼Éî0iÀÄzÀÄ.
14 ªÀÄPÀÌ¼À ªÀÄ£ÉUÉ® À̧ ²PàëPÀgÉÃ RÄzÁÝV £ÉÆÃqÀÄªÀ CUÀvÀå«®è.  ªÀÄPÀÌ¼ÀÄ PÉÆlÖ PÉ® À̧ªÀ£ÀÄß

ªÀiÁrgÀÄªÀåzÀÄ ªÀÄÄRå CµÉÖ.
15 vÀgÀUÀw0iÀÄ°è UÀÄA¥ÀÅ ZàlÄªÀnPÉ/DlUÀ¼À£ÀÄß Dr À̧ÄªÀåzÀÄ C²¹ÛUÉ PágÀtªÁUÀÄvÀÛzÉ.
16 ªÀÄPÀÌ¼ÀÄ ̧ Àé̈ sÁªÀvÀ: PÀ°PÉ0iÀÄ ZàlÄªÀnPÉUÀ¼À°è vÉÆqÀVPÉÆ¼Àî®Ä §0iÀÄ À̧ävÁÛgÉ.
17 vÀgÀUÀw0iÀÄÄ ªÀÄPÀÌ½UÉ vÀªÀää C©ü¥Áæ0iÀÄUÀ¼À£ÀÄß C©üªÀåQÛ̧ À®Ä CªÀPÁ±À ªÀiÁrPÉÆqÀ̈ ÉÃPÀÄ.
18 1-5 gÀ ºÀavÀzÀ°è ¥ÀjÃPÉëUÀ¼À ªÀÄÆ®PÀªÉÃ ªÀÄPÀÌ¼À PÀ°PÉ w½0iÀÄ É̈ÃPÉA¢®è.
19 ¥ÀjÃPÉëUÀ¼À MvÀÛqÀ E®è¢zÀÝgÉ ²PàëPÀgÀÄ PÉ® À̧ ªÀiÁqÀÄªÀÅ¢®è.
20 ¥ÀjÃPÉëUÀ¼À MvÀÛqÀ E®è¢zÀÝgÉ PÀ°PÉ ̧ ÁzsÀå«®è
21 1-5 gÀ ¥ÀoÀåPÀæªÀäzÀ°è PÀ£ÀßqÀ, ¥Àj À̧gÀ «eÁÕ£À ºÁUÀÆ UÀtÂvÀUÀ¼À£ÀÄß ̧ ÀA0iÉÆÃf¹ MazÉÃ

PÀ°PÁ «µÀ0iÀÄ     ªÀiÁrzÀgÉ GvÀÛªÀÄ.
22 ¨Á¬Ä¥ÁoÀ ªÀiÁqÀÄªÀåzÀjAzÀ ªÀiÁvÀæ PÀ°PÉ ̧ ÁzsÀå.
23 ªÀÄPÀÌ¼ÀÄ vÀgÀUÀw0iÀÄ°è ̧ ÀzÁ ªÀiË£ÀªÁvgÀ̈ ÉÃPÀÄ.
24 vÀªÀää ̧ ÀävÀÛ°£À ¥Àj À̧gÀzÀ°è UÀªÀÄ£¹zÀÝ£ÀÄß/PÀ°vÀzÀÝ£ÀÄß vÀgÀUÀw0iÀÄ°è ºÀAaPÉÆ¼Àî®Ä

ªÀÄPÀÌ¼ÀÄ GvÀÄìPÀgÁVgÀÄvÁÛgÉ.
25 ªÀÄÄPÀÛªÁvÁªÀgÀtzÀ°è PÀ°PÉ ZÉ£ÁßV £ÀqÉ0iÀÄÄvÀÛzÉ.
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²PÀëPÀgÀ ¥ÀæwQæAiÉÄ²PÀëPÀgÀ ¥ÀæwQæAiÉÄ²PÀëPÀgÀ ¥ÀæwQæAiÉÄ²PÀëPÀgÀ ¥ÀæwQæAiÉÄ²PÀëPÀgÀ ¥ÀæwQæAiÉÄ

²PÀëPÀgÀ ºÉ¸ÀgÀÄ:--------------------- ±Á¯É:--------------------- ¢£ÁAPÀ:--------------------
1. «µÀAiÀÄªÁgÀÄ ¨ÉÆÃzsÀ£É/¸ÀªÀÄUÀæ ¨ÉÆÃzsÀ£É EªÀÅUÀ¼À°è C£ÀÄPÀÆ®PÀgÀªÁVgÀÄªÀÅzÀÄ.

C) «µÀAiÀÄªÁgÀÄ D) À̧ªÀÄUÀæ É̈ÆÃzsÀ£É
PÁgÀt :

2. ªÀÄPÀÌ¼À PÀ°PÉUÉ GvÀÛªÀÄªÁzÀzÀÄÝ.
C) ZÉÊvÀ£Àå D) £À°-PÀ° E) PÀ°PÁAiÀÄvÀß
PÁgÀt :

3. ªÀÄPÀÌ¼À PÀÈw À̧A¥ÀÄl £ªÀðºÀuÉUÉ vÉÆqÀPÁUÀÄvÀÛzÉAiÉÄÃ?
C) ºËzÀÄ D) E®è
PÁgÀt :

4. ªÀiË®åªÀiÁ¥À£ÀPÉÌ ¸ÀÆPÀÛªÁzÀzÀÄÝ.
C) ªÀÄgÀÄªÀiÁ»w D) QgÀÄ¥ÀjÃPÉë
PÁgÀt :

5. vÀgÀUÀw ¥ÀæQæAiÉÄAiÀÄ°è ««zsÀ ªÀAiÉÆÃªÀiÁ£ÀzÀ ªÀÄPÀÌ¼À£ÀÄß MmÁÖV PÀÆj À̧ÄªÀÅzÀÄ C£ÀÄPÀÆ®PÀgÀªÉÃ?
C) ºËzÀÄ D) E®è
PÁgÀt :

6. ªÀÄPÀÌ¼À PÀ°PÉ, ªÀÄgÀÄªÀiÁ»w C£ÀÄ À̧gÀuÉ ªÀiÁqÀ®Ä PÀÈw À̧A¥ÀÄl C£ÀÄPÀÆ®PÀgÀªÉÃ?
C) ºËzÀÄ D) E®è
PÁgÀt :

7. ªÀÄPÀÌ¼À PÀ°PÉAiÀÄ£ÀÄß £zsÀðj À̧®Ä PÀ°PÁAiÀÄvÀß ¥ÀæQæAiÉÄAiÉÄÃ À̧ÆPÀÛ.
C) ºËzÀÄ D) E®è
PÁgÀt :

8. D§ÔªÉÃð±À£ï ¥ÀÄ À̧ÛPÀ ªÀÄPÀÌ¼À UÀªÀÄ£ À̧Ä«PÉUÉ ¥ÀÆgÀPÀ.
C) ºËzÀÄ D) E®è
PÁgÀt :

9. ªÀÄPÀÌ¼À£ÀÄß UÀªÀÄ£ À̧®Ä, D§ÔªÉÃð±À£ï ¥ÀÄ À̧ÛPÀzÀ°è §gÉAiÀÄ®Ä À̧ªÀÄAiÀÄ ºÉÆAzÁtÂPÉAiÀiÁUÀÄvÀÛzÉAiÉÄÃ?
C) ºËzÀÄ D) E®è
PÁgÀt :

10. £ªÀÄäUÉ PÀ°PÁAiÀÄvÀß ¥ÀæQæAiÉÄAiÀÄ À̧A¥ÀÆtð ¥ÀjZÀAiÀÄ«zÉAiÉÄÃ?
C) ºËzÀÄ D) E®è
PÁgÀt :

11. À̧ªÀÄ¶Ö À̧̈ sÉAiÀÄÄ £ÀªÀÄä ªÀÈwÛ É̈¼ÀªÀtÂUÉUÉ ¥ÀÆgÀPÀ.
C) ºËzÀÄ D) E®è
PÁgÀt :

12. À̧ªÀÄ¶Ö À̧̈ sÉAiÀÄÄ À̧ªÀiÁ É̄ÆÃZÀ£Á À̧̈ sÉVAvÀ ©ü£ÀßªÁVzÉ.
C) ºËzÀÄ D) E®è
PÁgÀt :

13. £ªÀÄUÉ PÀ°PÁAiÀÄvÀß PÁAiÀÄðPÀæªÀÄzÀ GzÉÝÃ±À w½¢zÉAiÉÄ?
C) ºËzÀÄ D) E®è
PÁgÀt:

13. £ÃªÀÅ PÀ°PÁAiÀÄvÀß PÁAiÀÄðPÀæªÀÄzÀ GzÉÝÃ±ÀªÀ£ÀÄß M¥ÀÄàwÛÃgÁ?
C) ºËzÀÄ D) E®è
PÁgÀt:
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¥ÀoÀå ¥ÀÄ¸ÀÛPÀ :¥ÀoÀå ¥ÀÄ¸ÀÛPÀ :¥ÀoÀå ¥ÀÄ¸ÀÛPÀ :¥ÀoÀå ¥ÀÄ¸ÀÛPÀ :¥ÀoÀå ¥ÀÄ¸ÀÛPÀ :
1. ªÀÄPÀÌ¼À PÀ°PÉ ºÁUÀÆ ²PÀëPÀgÀ É̈ÆÃzsÀ£ÉUÉ ¥ÀoÀå¥ÀÄ À̧ÛPÀzÀ CUÀvÀåvÉ

C) ¥ÀæQæAiÉÄUÉ ¥ÀÆgÀPÀªÁV D) ¸ÀA¥À£ÀÆä®ªÁV E) «µÀAiÀÄPÉÌ DzsÁgÀªÁV
F) C¨sÁå¸ÀPÁÌV

2. E¯ÁSÉ¬ÄAzÀ À̧gÀ§gÁeÁzÀ ¥ÀoÀå¥ÀÄ À̧ÛPÀUÀ¼À §¼ÀPÉ
C) E¯ÁSÉAiÀÄ £zÉÃð±À£ÀzÀAvÉ D) PÀ°PÁAiÀÄvÀß ¥ÀæQæAiÉÄUÉ ¥ÀÆgÀPÀªÁV
E) DPÀgÀ UÀæAxÀªÁV F) §¼ÀPÉ E®è

3. ªÀÄPÀÌ¼À PÀ°PÉUÉ ªÀPïð²Ãmï (C s̈Áå À̧zÀ ºÁ¼É) §¼ÀPÉAiÀÄÄ
C) C¨sÁå¸ÀPÁÌV D) zÀÈrüÃPÀgÀtPÁÌV E) ªÀiË®åªÀiÁ¥À£ÀPÁÌV

4. CUÀvÀå«gÀÄªÀ ªÀPïð²Ãmï vÀAiÀiÁj À̧®Ä £Á£ÀÄ À̧ªÀÄxÀð£ÁVzÉÝÃ£É.
C) ¥ÀÆtðªÁV D) ¨sÁUÀ±ÀB ¹) ¨ÉÃgÉAiÀÄªÀgÀ ¨ÉA§®¢AzÀ

5. ¥ÀoÀå¥ÀÄ À̧ÛPÀ«®èzÉ ¥ÀjPÀ®à£ÉAiÀÄ£ÀÄß « À̧Ûj À̧®Ä ¸ÁzsÀåvÉUÀ¼ÀÄ.
C) «¸ÀÛj¸À§ºÀÄzÀÄ D) DzsÁgÀªÁV E) ¥ÀÆgÀPÀªÁV

¥ÀjPÀ®à£Á £ÀPÉ ë :¥ÀjPÀ®à£Á £ÀPÉ ë :¥ÀjPÀ®à£Á £ÀPÉ ë :¥ÀjPÀ®à£Á £ÀPÉ ë :¥ÀjPÀ®à£Á £ÀPÉ ë :
1. À̧ªÀÄ¶Ö À̧̈ sÉAiÀÄ°è gÀa¹zÀ ¥ÀjPÀ®à£Á £ÀPÉëAiÀÄ£ÀÄß ErÃ wAUÀ½UÉ « À̧Ûj À̧®Ä EgÀÄªÀ ¸ÁzsÀåvÉUÀ¼ÀÄ.

C) vÀgÀUÀw ¥ÀæQæAiÉÄUÉ C£ÀÄUÀÄtªÁV D) ¸ÁªÀÄxÀåð ¨É¼ÀªÀtÂUÉUÉ E) À̧ªÀÄUÀæ PÀ°PÉUÉ
2. ¥ÀjPÀ®à£Á £ÀPÉë gÀZÀ£ÉAiÀÄÄ

C) ¸ÀÄ®¨sÀ D) PÀpt
3. ¥ÀjPÀ®à£Á £ÀPÉë M§âjAzÀ gÀZÀ£ÉAiÀiÁzÀzÀÄÝ/UÀÄA¦£À gÀZÀ£ÉAiÀiÁzÀzÀÄÝ.

C) ªÉÊAiÀÄQÛPÀ gÀZÀ£É D) UÀÄA¥ÀÄ gÀZÀ£É
4. À̧ªÀÄ¶Ö À̧̈ sÉAiÀÄ°è ¥ÀjPÀ®à£Á £ÀPÉë gÀZÀ£ÉUÉ C£ÀÄPÀÆ®UÁgÀgÀ É̈A§® £ÃqÀÄwÛzÁÝgÉAiÉÄÃ?

C) ¥ÀÆtð É̈A§® D) ¨sÁUÀ±ÀB ¨ÉA§® E) É̈A§®«®è

¥ÁoÀ AiÉÆÃd£É :¥ÁoÀ AiÉÆÃd£É :¥ÁoÀ AiÉÆÃd£É :¥ÁoÀ AiÉÆÃd£É :¥ÁoÀ AiÉÆÃd£É :
1. ¥ÁoÀ AiÉÆÃd£É CxÀªÁ zÉÊ£ÀA¢£À AiÉÆÃd£É §gÉAiÀÄÄªÀÅzÀgÀ CUÀvÀåvÉ

C) C£ÀÄPÀÆ®UÁjPÉ D) E®è
2. zÉÊ£ÀA¢£À AiÉÆÃd£É §gÉAiÀÄ®Ä ¥ÀjPÀ®à£Á £ÀPÉë ¥ÀÆgÀPÀªÁVzÉAiÉÄÃ?

C) ºËzÀÄ D) E®è
PÁgÀt :

3. vÀgÀUÀw ¥ÀæQæAiÉÄAiÀÄÄ ¥ÀjPÀ®à£Á £ÀPÉëAiÀÄ£ÀÄß «ÄÃj ºÉÆgÀ ºÉÆÃUÀÄvÀÛzÉAiÉÄÃ/« À̧Ûj À̧̄ ÁUÀÄvÀÛzÉAiÉÄÃ?
C) ºËzÀÄ D) E®è
PÁgÀt :

¨ÉÆÃzs À£Á C£ÀÄPÀÆ®UÁjPÉ :¨ÉÆÃzs À£Á C£ÀÄPÀÆ®UÁjPÉ :¨ÉÆÃzs À£Á C£ÀÄPÀÆ®UÁjPÉ :¨ÉÆÃzs À£Á C£ÀÄPÀÆ®UÁjPÉ :¨ÉÆÃzs À£Á C£ÀÄPÀÆ®UÁjPÉ :
1. F ¥ÀæQæAiÉÄAiÀÄ°è É̈ÆÃzsÀPÀgÀ §zÀ̄ ÁV C£ÀÄPÀÆ®UÁgÀgÁV £ÀªÀÄä ¥ÁvÀæ £ªÀð» À̧ÄwÛzÉÝÃªÉAiÉÄÃ?

C) ºËzÀÄ D) E®è
PÁgÀt :

2. vÀgÀUÀwAiÀÄ°è C£ÀÄPÀÆ® MzÀV À̧ÄªÁUÀ ¥ÀæwAiÉÆAzÀÄ ªÀÄUÀÄ«UÀÆ ªÉÊAiÀÄQÛPÀ UÀªÀÄ£À PÉÆqÀ®Ä ¸ÁzsÀåªÉÃ?
C) ºËzÀÄ D) E®è
PÁgÀt :

3. vÀgÀUÀwAiÀÄ°è ªÀÄPÀÌ¼ÀÄ ªÀÄvÀÄÛ ²PÀëPÀgÀÄ JA§ ©ü£ÀßvÉ E®èzÉ PÀ°PÉAiÀÄ°è À̧ºÀ̈ sÁVUÀUÀ¼ÀÄ JAzÀÄ C£ À̧ÄvÀÛzÉAiÉÄÃ?
C) ºËzÀÄ D) E®è
PÁgÀt :
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3. ¥ÀÆªÀðeÁÕ£À/¥ÀÆªÀð¹zÀÞvÉAiÀÄ ºÉZÀÄÑ CªÀ±ÀåPÀvÉ
C) ²PÀëPÀgÀÄ D) C£ÀÄPÀÆ®UÁgÀgÀÄ
PÁgÀt :

¸ÀªÀÄÄzÁAiÀÄ :¸ÀªÀÄÄzÁAiÀÄ :¸ÀªÀÄÄzÁAiÀÄ :¸ÀªÀÄÄzÁAiÀÄ :¸ÀªÀÄÄzÁAiÀÄ :
1. F ¥ÀæQæAiÉÄAiÀÄ §UÉUÉ EgÀÄªÀ À̧ªÀÄÄzÁAiÀÄzÀ ¥ÀæwQæAiÉÄ.

C) zsÀ£ÁvÀäPÀ D) IÄuÁvÀäPÀ
PÁgÀt :

2. F ¥ÀæQæAiÉÄAiÀÄ°è À̧ªÀÄÄzÁAiÀÄzÀ À̧ºÀ̈ sÁVvÀé.
C) EzÉÀ D) E®è
PÁgÀt :

3. ªÀÄPÀÌ¼ÀÄ ªÀÄ£ÉUÉ vÉUÉzÀÄPÉÆAqÀÄ ºÉÆÃUÀÄªÀ ªÁgÀzÀ ¥sÉÊ¯ï §UÉUÉ ¥ÉÆÃµÀPÀgÀ ¥ÀæwQæAiÉÄ
C) zsÀ£ÁvÀäPÀ D) IÄuÁvÀäPÀ
PÁgÀt :

ªÀÄÄSÉÆåÃ¥ÁzsÁåAi ÀÄg ÀÄ :ªÀÄÄSÉÆåÃ¥ÁzsÁåAi ÀÄg ÀÄ :ªÀÄÄSÉÆåÃ¥ÁzsÁåAi ÀÄg ÀÄ :ªÀÄÄSÉÆåÃ¥ÁzsÁåAi ÀÄg ÀÄ :ªÀÄÄSÉÆåÃ¥ÁzsÁåAi ÀÄg ÀÄ :
1. vÀgÀUÀw ¥ÀæQæAiÉÄUÉ ªÀÄÄRå ²PÀëPÀgÀ É̈A§®«zÉAiÉÄÃ?

C) ºËzÀÄ D) E®è
PÁgÀt :

2. ªÀÄÄRå ²PÀëPÀgÀ PÁAiÀÄðzÀ eÉÆvÉUÉ F ¥ÀæQæAiÉÄAiÀÄ°è vÉÆqÀV¹PÉÆ¼Àî®Ä ¸ÁzsÀåªÉÃ?
C) ºËzÀÄ D) E®è
PÁgÀt :

3. F ¥ÀæQæAiÉÄ PÀÄjvÀÄ À̧ºÀ¥ÁpUÀ¼À eÉÆvÉUÉ C©ü¥ÁæAiÀÄ ºÀAaPÉÆAqÁUÀ EzÀPÉÌ CªÀgÀ É̈A§®«zÉAiÉÄÃ?
C) ºËzÀÄ D) E®è
PÁgÀt :

4. ²PÀëPÀgÀÄ ªÀÄvÀÄÛ ªÀÄPÀÌ½UÉ F ¥ÀæQæAiÉÄAiÀÄ°è PÀ°PÉUÉ ¸ÁévÀAvÀæ«zÉAiÉÄÃ?
C) ºËzÀÄ D) E®è
PÁgÀt :
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APPENDIX 14 (vi)

«zÁåyðUÀ¼À C£¹PÉ: 6£ÉÃ vÀgÀUÀw«zÁåyðUÀ¼À C£¹PÉ: 6£ÉÃ vÀgÀUÀw«zÁåyðUÀ¼À C£¹PÉ: 6£ÉÃ vÀgÀUÀw«zÁåyðUÀ¼À C£¹PÉ: 6£ÉÃ vÀgÀUÀw«zÁåyðUÀ¼À C£¹PÉ: 6£ÉÃ vÀgÀUÀw

¢£ÁAPÀ : __________________________________________________________________________

±Á¯É ºÉ¸ÀgÀÄ ______________________________________________________________________

«zÁåyðAiÀÄ ºÉ¸ÀgÀÄ_____________________________________________________________________

¢£ÁAPÀ __________________ °AUÀ: UÀAqÀÄ ___________________ ºÉtÄÚ _________________________

¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É: J¯Áè ¥Àæ±ÉßUÀ½UÀÆ GvÀÛgÀ §gÉ¬Äj
¥Àæ±ÉßUÀ¼À PÀÄjvÀÄ ̧ ÀazÉÃºÀ«zÀÝ°è ¥ÀjÃPÀëPÀgÀ£ÀÄß PÉÃ½j

1. vÀgÀUÀw 5gÀ°è £ÃªÀÅ PÀ°PÁAiÀÄvÀß «zsÁ£ÀzÀ°è PÀ°wgÀÄ«j. DzÀgÉ FUÀ 6£ÉÃ vÀgÀUÀwAiÀÄ°è D «zsÁ£ÀzÀ°è PÀ°AiÀÄÄwÛ®è. £ªÀää C£¹PÉAiÀÄ°è

CªÀÅUÀ¼°ègÀÄªÀ ªÀåvÁå¸ÀªÀ£ÀÄß PÉ¼ÀUÉ PÉÆlÖ eÁUÀzÀ°è §gÉ¬Äj.

PÀ°PÁAiÀÄvÀß «zsÁ£À:

FUÀ PÀ°AiÀÄÄwÛgÀÄªÀ «zsÁ£À:

2. F JgÀqÀÄ «zsÁ£ÀUÀ¼À°è £ÃªÀÅ EµÀÖ¥ÀqÀÄªÀ «zsÁ£À AiÀiÁªÀåzÀÄ?

£ÃªÀÅ EµÀÖ¥ÀqÀ®Ä PágÀtUÀ¼ÉÃ£ÀÄ JA§ÄzÀ£ÀÄß §gÉ¬Äj.
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3. 5£ÉÃ vÀgÀUÀwAiÀÄ°è ««zsÀ ªÀAiÉÆÃªÀiÁ£ÀzÀ ªÀÄPÀÌ¼ÀÄ MnÖUÉ PÀ°vÀgÉ 6£ÉÃ vÀgÀUÀwAiÀÄ°è MAzÉÃ ªÀAiÉÆÃªÀiÁ£ÀzÀ ªÀÄPÀÌ¼ÀÄ MnÖUÉ PÀ°AiÀÄÄwÛÃj.
EªÀÅUÀ¼À°è AiÀiÁªÀåzÀÄ PÀ°PÉUÉ C£ÀÄPÀÆ®PÀgÀªÁVzÉ?

¤ªÀÄä PÁgÀtªÉÃ£ÀÄ?

4. 6£ÉÃ vÀgÀUÀwAiÀÄ°è ¥Àæw «µÀAiÀÄPÀÆÌ ¥ÀoÀå¥ÀÄ¸ÀÛPÀ«zÀÝgÉ, 5£ÉÃ vÀgÀUÀwAiÀÄ°è ¥ÀoÀå¥ÀÄ¸ÀÛPÀ«gÀ°®è. EzÀjAzÁV ªÀÄPÀÌ¼À PÀ°PÉAiÀÄ°è
ªÀåvÁå À̧ªÁUÀÄvÀÛzÉAiÉÄÃ? ºËzÀÄ_____ E®è_____

EªÀÅUÀ¼À°è AiÀiÁªÀåzÀÄ PÀ°PÉUÉ C£ÀÄPÀÆ®PÀgÀ? ______________________________

AiÀiÁPÉ? ___________________________________________________________________

_________________________________________________________________________

5. 6£ÉÃ vÀgÀUÀwAiÀÄ°è ¥Àæw «µÀAiÀÄª£ÀÄßÀ É̈ÃgÉ É̈ÃgÉ CªÀ¢üAiÀÄ°è PÀ°vÀgÉ, 5£ÉÃ vÀgÀUÀwAiÀÄ°è J®è «µÀAiÀÄUÀ¼À£Àæß À̧ªÀÄUÀæªÁV PÀ°wgÀÄ«j.
EzÀjAzÁV ªÀÄPÀÌ¼À PÀ°PÉAiÀÄ°è ªÀåvÁå À̧ªÁUÀÄvÀÛzÉAiÉÄÃ? ºËzÀÄ______ E®è________

£ªÀää C£¹PÉUÉ PÁgÀtªÉÃ£ÀÄ?
________________________________________________________________________

________________________________________________________________________

6. F JgÀqÀÄ «zsÁ£ÀUÀ¼À°è AiÀiÁªÀ «zsÁ£ÀzÀ°è ¥ÀæwAiÉÆAzÀÄ ªÀÄUÀÄ«UÀÆ ²PàëPÀgÀÄ ªÉÊAiÀÄQÛPÀ UÀªÀÄ£À PÉÆqÀ®Ä ̧ ÁzsÀå? FV£À
«zsÁ£ÀzÀ°è_____ PÀ°PÁAiÀÄvÀßzÀ°è_____

7. F JgÀqÀÄ «zsÁ£ÀUÀ¼À°è ²PàëPÀgÀ ¥ÁvÀæ ̈ ÉÃgÉ ̈ ÉÃgÉ JAzÀÄ ¤ªÀÄUÀ£¸ÀÄvÀÛzÉAiÉÄÃ?

ºËzÀÄ______ E®è________

ºËzÁzÀ°è, K£ÀÄ ªÀåvÁå À̧ªÀ£ÀÄß PÁtÄ«j?
________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

8. ªÀÄPÀÌ¼À PÀ°PÉAiÀÄ£ÀÄß AiÀiÁªÀ «zsÁ£ÀzÀ°è ̧ ÀjAiÀiÁV C¼ÉAiÀÄ§ºÀÄzÀÄ?

PÀ°PÁAiÀÄvÀßzÀ°è ________________ FV£À «zsÁ£ÀzÀ°è ___________________

9. £ÃªÀÅ 5£ÉÃ vÀgÀUÀw ªÀÄvÀÄÛ 6£ÉÃ vÀgÀUÀwAiÀÄ°è ¨ÉÃgÉ ¨ÉÃgÉ «zsÁ£ÀzÀ°è PÀ°AiÀÄÄwÛ¢Ýãj JA§ÄzÀÄ ¤ªÀÄä ¥Á®PÀjUÉ w½¢zÉAiÉÄÃ?
ºËzÀÄ____________ E®è_____________

¤ªÀÄä ¥Á®PÀgÀÄ AiÀiÁªÀ «zsÁ£ÀªÀ£ÀÄß ºÉaÑUÉ EµÀÖ¥ÀqÀÄªÀgÀÄ?

PÀ°PÁAiÀÄvÀßªÀ£ÀÄß _______________ FV£À «zsÁ£ÀªÀ£ÀÄß _____________________

KPÉ? ________________________________________________________________________

_____________________________________________________________________________

10. ªÀÄPÀÌ¼À PÀ°PÉUÉ ºÉaÑ£À ¸ÁévÀAvÀæöå «gÀÄªÀåzÀÄ AiÀiÁªÀ «zsÁ£ÀzÀ°è?

PÀ°PÁAiÀÄvÀßzÀ°è _____________________FV£À «zsÁ£ÀzÀ°è ____________________________

11. ªÀÄPÀÌ¼À PÀ°PÉUÉ GvÀÛªÀÄªÁzÀzÀÄÝ. C) ZÉÊvÀ£Àå ___ D) £À°-PÀ° ___ E) PÀ°PÁAiÀÄvÀß ___

12. À̧AvÉÆÃµÀPÀgÀ PÀ°PÉ AiÀiÁªÀåzÀgÀ°è ¸ÁzsÀå? PÀ°PÁAiÀÄvÀß ___ FV£À «zsÁ£À ____

13. ªÀÄPÀÌ¼ÀÄ QæAiÀiÁ²Ã®gÁVgÀÄªÀåzÀÄ AiÀiÁªÀåzÀgÀ°è? PÀ°PÁAiÀÄvÀß ___ FV£À «zsÁ£À ____

14. ªÀÄÄPÀÛªÁvÁªÀgÀt«gÀÄªÀåzÀÄ AiÀiÁªÀåzÀgÀ°è? PÀ°PÁAiÀÄvÀß ___ FV£À «zsÁ£À ____

15. À̧ºÀPÁgÀPÀ°PÉ AiÀiÁªÀåzÀgÀ°è ̧ ÁzsÀå? PÀ°PÁAiÀÄvÀß ___ FV£À «zsÁ£À ____
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APPENDIX-14 (vii)
Achievement Tests used in the Evaluation

Code 1 – 3E - 01

¥Àj À̧gÀ CzsÀåAiÀÄ£À : 3£ÉÃ vÀgÀUÀw

±Á¯ÉAiÀÄ ºÉ¸ÀgÀÄ ____________________________________________________________________

«zÁåyðAiÀÄ ºÉ¸ÀgÀÄ__________________________________________________________________

¢£ÁAPÀ _____________ °AUÀ: UÀAqÀÄ ºÉtÄÚ

¸ÀÆZÀ£É: J¯Áè ¥Àæ±ÉßUÀ½UÀÆ GvÀÛgÀ §gÉ¬Äj
¥Àæ±ÉßUÀ¼À PÀÄjvÀÄ ¸ÀAzÉÃºÀ«zÀÝ°è ¥ÀjÃPÀëPÀgÀ£ÀÄß PÉÃ½j

1. ¥ÁætÂUÀ¼À zÉÃºÀzÀ ¨sÁUÀUÀ¼À£ÀÄß UÉgÉ J¼ÉAiÀÄÄªÀ ªÀÄÆ®PÀ ºÉÆA¢¹.

ªÀÄÆUÀÄ

PÉÊ

PÀtÄÚ

£Á°UÉ

Q«

2. PÉ¼ÀV£À ªÀ¸ÀÄÛUÀ¼À°è ¸ÀfÃªÀ ªÀÄvÀÄÛ £dðÃªÀ ªÀ¸ÀÄÛUÀ¼À£ÀÄß «AUÀr¹ §gÉ¬Äj.

(£Á¬Ä, ¨ÉPÀÄÌ, ¥É£ÀÄß, ¸À¸Àå, ºÁªÀÅ, ªÀÄgÀ, ªÉÄÃdÄ, PÀ®Äè, ¥ÀÄ¸ÀÛPÀ)

¸ÀfÃ«UÀ¼ÀÄ £dðÃ«UÀ¼ÀÄ
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3. J É̄UÀ¼À ¸ÁªÀÄ£Àå §tÚ AiÀiÁªÀÅzÀÄ?______________________________________ [ PÉA¥ÀÄ, ¤Ã°, ºÀ¹gÀÄ ]
4. avÀæUÀ¼À£ÀÄß £ÉÆÃr £ÀªÀÄVgÀÀ̈ ÉÃPÁzÀ ̧ ÀéZÀÑ ̧ ÀjAiÀiÁzÀ C s̈Áå À̧UÀ¼À£ÀÄß ✔ ªÀÄÆ®PÀ UÀÄgÀÄvÀÄ ºÁQ.

___________ ___________

___________ ___________

___________ ___________

G¥ÀAiÉÆÃUÀUÀ¼ÀÄ

5. PÉÆnÖgÀÄªÀ avÀæzÀ°è zÉÃºÀzÀ ¨sÁUÀUÀ¼À ºÉ¸ÀgÀÄ §gÉzÀÄ PÉÆlÖ eÁUÀzÀ°è CªÀÅUÀ¼À MAzÉÆAzÀÄ G¥ÀAiÉÆÃUÀ §gÉ¬Äj.
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6 . gÁµÀÖç zsÀÀédzÀ avÀæ§gÉzÀÄ §tÚ ºÁQ.

7. ªÀÄ£ÉPÀlÖ®Ä ̈ ÉÃPÁzÀ £Á®ÄÌ ªÀ¸ÀÄÛUÀ¼À£ÀÄß ¥ÀnÖªÀiÁr

1.________________________________

2 ________________________________

3 ________________________________

4 ________________________________

ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ

1. mÉæ AiÉÄ°ègÀÄªÀ ªÀ¸ÀÄÛUÀ½AzÀ ºÀUÀÄgÀ, ¨sÁgÀ, ªÀÄÈzÀÄ, UÀnÖ EgÀÄªÀ ªÀ¸ÀÄÛUÀ¼À£ÀÄß DAiÉÄÌ ªÀiÁr.

2. £Ãj£À G¥ÀAiÉÆÃUÀªÉÃ£ÀÄ? £ÃgÀ£ÀÄß «ÄvÀªÁV ºÉÃUÉ §¼À¸À¨ÉÃPÀÄ?

3. £ªÀÄä ¸ÀÄvÀÛªÀÄÄvÀÛ EgÀÄªÀ £Á®ÄÌ ªÀÄgÀUÀ¼À£ÀÄß ºÉ¸Àj¹.
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ORAL TEST SCORING SHEET
STANDARD _____

Name of the School: ______________________________________________ Date: _______

Sl. Name of the Student Questions
No. 1 2 3 4 5 Total

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26
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Code 1 – 3M - 01

UÀtÂvÀ-3£ÉÃ vÀgÀUÀwUÀtÂvÀ-3£ÉÃ vÀgÀUÀwUÀtÂvÀ-3£ÉÃ vÀgÀUÀwUÀtÂvÀ-3£ÉÃ vÀgÀUÀwUÀtÂvÀ-3£ÉÃ vÀgÀUÀw

±Á É̄AiÀÄ ºȨ́ ÀgÀÄ _____________________________________________________________

«zÁåyðAiÀÄ ºȨ́ ÀgÀÄ___________________________________________________________

¢£ÁAPÀ _____________ °AUÀ: UÀAqÀÄ ºÉtÄÚ

¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É: J¯Áè ¥Àæ±ÉßUÀ½UÀÆ GvÀÛgÀ §gÉ¬Äj
¥Àæ±ÉßUÀ¼À PÀÄjvÀÄ ̧ ÀAzÉÃºÀ«zÀÝ°è ¥ÀjÃPÀëPÀgÀ£ÀÄß PÉÃ½j

1. ªÀÄtÂPÀlÄÖ £ÉÆÃr £ÀÆgÀÄ, ºÀvÀÄÛ, ©r §gÉ¬Äj.

2. 8 £ÀÆgÀÄ 9 ºÀvÀÄÛ 7 ©r JAzÀgÉ

3. ªÀiÁzÀjAiÀÄAvÉ « À̧Ûj¹ §gÉ¬Äj

ªÀiÁzÀj: 305 = 3 × 100 + 0 × 10 + 5 × 1

415 =

4. EªÀÅUÀ¼À£ÀÄß KjPÉ PÀæªÀÄzÀ°è §gÉ¬Äj.

12, 11, 16, 01, 17, 08 ___, ___, ___, ___, ___, ___

5. UÀrAiÀiÁgÀzÀ°è À̧ªÀÄAiÀÄªÀ£ÀÄß UÀÄgÀÄw¹. ____ ____

6. À̧APÀ®£À ªÀiÁr. 7. ªÀåªÀPÀ®£À ªÀiÁr.

9 8 6 7 5 4 8 6 7 8

+ 6 0 + 3 1 7 - 3 6 -3 4 2

______ ______ ______ ______

______ ______ ______ ______

=
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8. PÉÆnÖgÀÄªÀ DPÀÈwUÀ®£ÀÄß ºȨ́ Àj¹.

__________ __________ __________ __________

9. CPÀëgÀzÀ°è §gÉ¬Äj:

305_______________________ 126 _________________________________

10. PÉ¼ÉV£À avÀæUÀ¼À£ÀÄß ©ü£ÀßgÁ² gÀÆ¥ÀzÀ°è §gÉ¬Äj

= ____________ = ____________

ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ
1. 4 gÀ ªÀÄVÎ -[3 jAzÀ 5 gÀ M¼ÀUÉ AiÀiÁªÀÅzÁzÀgÀÄ]

2. ££Àß°è 20 UÉÆÃ°UÀ½ªÉ CzÀgÀ°è 8 UÉÆÃ°AiÀÄ£ÀÄß ££Àß«ÄvÀæ£UÉ PÉÆlÖgÉ G½zÀ UÉÆÃ°UÀ¼ÉµÀÄÖ?

3. EgÀÄªÀAvÀºÀ PÉÆÃuÉAiÀÄ°è JµÀÄÖ ZËPÀUÀ½ªÉ/ DAiÀÄvÀUÀ½ªÉ? JtÂ¹ ºÉÃ¼ÀÄ.
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Code No : 1 – L3 - 01

PÀ£ÀßqÀ : 3£ÉÃ vÀgÀUÀwPÀ£ÀßqÀ : 3£ÉÃ vÀgÀUÀwPÀ£ÀßqÀ : 3£ÉÃ vÀgÀUÀwPÀ£ÀßqÀ : 3£ÉÃ vÀgÀUÀwPÀ£ÀßqÀ : 3£ÉÃ vÀgÀUÀw

±Á É̄AiÀÄ ºȨ́ ÀgÀÄ _____________________________________________________________

«zÁåyðAiÀÄ ºȨ́ ÀgÀÄ___________________________________________________________

¢£ÁAPÀ _____________ °AUÀ: UÀAqÀÄ ºÉtÄÚ

¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É: J¯Áè ¥Àæ±ÉßUÀ½UÀÆ GvÀÛgÀ §gÉ¬Äj

¥Àæ±ÉßUÀ¼À PÀÄjvÀÄ ̧ ÀAzÉÃºÀ«zÀÝ°è ¥ÀjÃPÀëPÀgÀ£ÀÄß PÉÃ½j

1. PÉÆnÖgÀÄªÀ ¸ÁgÁA±ÀªÀ£ÀÄß N¢ PÉ¼ÀV£À ¥Àæ±ÉßUÀ½UÉÉ GvÀÛj¹.1. PÉÆnÖgÀÄªÀ ¸ÁgÁA±ÀªÀ£ÀÄß N¢ PÉ¼ÀV£À ¥Àæ±ÉßUÀ½UÉÉ GvÀÛj¹.1. PÉÆnÖgÀÄªÀ ¸ÁgÁA±ÀªÀ£ÀÄß N¢ PÉ¼ÀV£À ¥Àæ±ÉßUÀ½UÉÉ GvÀÛj¹.1. PÉÆnÖgÀÄªÀ ¸ÁgÁA±ÀªÀ£ÀÄß N¢ PÉ¼ÀV£À ¥Àæ±ÉßUÀ½UÉÉ GvÀÛj¹.1. PÉÆnÖgÀÄªÀ ¸ÁgÁA±ÀªÀ£ÀÄß N¢ PÉ¼ÀV£À ¥Àæ±ÉßUÀ½UÉÉ GvÀÛj¹.

MAzÀÄ PÁr£À°è £Àj ªÀÄvÀÄÛ PÉÆPÀÌgÉ ̧ ÉßÃ»vÀgÁVzÀÝªÀÅ. MªÉÄä £Àj PÉÆPÀÌgÉAiÉÄ£ÀÄß PÀgÉzÀÄ CAiÀiÁå ̧ ÉßÃ»vÀ F ¢£À £Ã£ÀÄ

HlPÉÌ ¨Á JAzÀÄ PÀgÉ¬ÄvÀÄ. EzÉPÉÌ M¦àUÉ £Ãr PÉÆPÀÌgÉ ªÀÄ£ÉUÉ §AzÁUÀ CUÀ®ªÁzÀ §lÖ°£À°è ¥ÁAiÀÄ¸À ElÄÖ

PÀÄrAiÀÄ®Ä ºÉÃ½vÀÄ. DzÀgÉ PÉÆPÀÌgÉUÉ PÉÆPÀÄÌ GzÀÝ ªÁVzÀÄzÀjAzÀ PÀÄrAiÀÄ®Ä DUÀ°®è. ̈ ÉÃ¸ÀgÀ¢AzÀ ªÀÄ£ÉUÉ ºÉÆÃ¬ÄvÀÄ,

PÉ®ªÀÅ ¢£ÀUÀ¼À £ÀAvÀgÀ PÉÆPÀÌgÉ £ÀjAiÉÄ£ÀÄß vÀ£Àß ªÀÄ£ÉUÉ HlPÉÌ PÀgÉ¬ÄvÀÄ. ¸ÀAvÉÆÃµÀ¢AzÀ £Àj §A¢vÀÄÛ. PÉÆPÀÌgÉ

£ÀjAiÀÄ£ÀÄß ¨Á ¸Éß»vÀ PÀÄ½vÀÄÉPÉÆÃ ££ÀUÁV ¥ÁAiÀÄ¸À ªÀiÁrzÉÝÃ£É. ºÉÆmÉÖ vÀÄA¨Á PÀÄr. JAzÀÄ ºÉÃ½ CUÀ®ªÁzÀ

§lÖ°£À°èAiÉÄ £ÀjUÉ PÀÄrAiÀÄ®Ä C£ÀÄPÀÆ®ªÁUÀÄªÀAvÉ §rü¹vÀÄ. £ÀjUÉ vÁ£ÀÄ PÉÆPÀÌgÉUÉ ªÀiÁrzÀ CªÀªÀiÁ£À £É£À¥ÁV

«ÄvÁæ £À£Àß£ÀÄß PÀë«Ä¹©qÀÄ, D ¢£À £Á£ÀÄ ££ÀUÉ ¸ÀjAiÀiÁV Hl §r¸À°®è. DzÀgÉ £Ã£ÀÄ £À£ÉUÉ D jÃw ªÀiÁqÀzÉ

¦æÃw¬ÄAzÀ Hl §r¸ÀÄwÛgÀÄªÉ E£ÀÄß ªÀÄÄAzÉ »ÃUÉ ªÀiÁqÀ®è. £À£Àß ªÀÄ£ÉUÉ E£ÉÆßªÉÄä ̈ Á, JAzÀÄ ºÉÃ½ vÀ£Àß ªÀÄ£ÉUÉ

ºÉÆÃ¬ÄvÀÄ.

1. £Àj PÉÆPÀÌgÉUÉ K£ÀÄ PÉÆnÖvÀÄ?

2. PÉÆPÀÌgÉ AiÀiÁgÀ ªÀÄ£ÉUÉ ºÉÆÃ¬ÄvÀÄ?

3. £Àj PÉÆPÀÌgÉUÉ JAvÀºÀ §lÖ®°è ¥ÁAiÀÄ¸À EnÖvÀÄ?

2. PÉ¼ÀV£À ¥ÀzÀUÀ½UÉ ̧ ÀªÀiÁ£ÁxÀðPÀ ¥ÀzÀ §gÉ¬Äj.

UÉ¼ÉAiÀÄ = ___________ ¨ÉÃ¸ÀgÀ = ___________

3. PÉ¼ÀV£À ¥ÀzÀUÀ½UÉ «gÀÄzÁÞxÀðPÀ ¥ÀzÀ §gÉ¬Äj.

C) GzÀÝ ___________ D) ¸ÀAvÉÆÃµÀ  ___________

4. PÉ¼ÀV£À ¥ÀzÀUÀ¼À£ÀÄß ̧ ÀéAvÀ ªÁPÀåzÀ°è §gÉ¬Äj.

C) CªÀªÀiÁ£À : _____________________________________

D) C£ÀÄPÀÆ® : ____________________________________
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5. ¥ÀzÀUÀ¼À°è vÀ¥ÁàV §¼À¹gÀÄªÀ CPÀëgÀUÀ¼À£ÀÄß À̧jAiÀiÁzÀ CPÀëgÀUÀ¼ÁV §gÉ¬Äj.

C) «ÄvÁæ £À£À£ÀÄß PÀë«Ä¹ ©qÀÄ.

_________________________________

D) MAzÀÄ PÁr£À°è £Àj ªÀÄvÀÄÛ PÉÆPÀÌgÉ Ȩ́ßÃ»vÀgÁVzÀªÀÅ.

_________________________________

6. NUÀlÄ ©r¹j

»rAiÉÆÃtªÉAzÀgÉ PÉÊUÉ ¹UÀÄªÀÅ¢®è

§rAiÉÆÃtªÉAzÀgÉ §rUÉUÉ zÀPÀÄÌªÀÅ¢®è

£ÉÆÃqÉÆÃtªÉAzÀgÉ PÀtÂÚUÉ PÁtÄªÀÅ¢®è

ºÉÃ¼ÀÄ ºÉÃ¼ÀÄ £Á£ÀÄ AiÀiÁgÀÄ? ____________________

ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ

2. PÉÊ§gÀºÀzÀ CPÀëgÀ NzÀÄªÀÅzÀÄ.

____________________________________________________________________

____________________________________________________________________

3. ºÁqÀÄ/ PÀxÉ D°¹ £É£À¦¹PÉÆ¼ÀÄîªÀÅzÀÄ.

____________________________________________________________________

____________________________________________________________________

4. ªÀiËTPÀ À̧ÆZÀ£ÉUÀ¼À£ÀÄß CxÀðªÀiÁrPÉÆ¼ÀÄîªÀÅzÀÄ

____________________________________________________________________

____________________________________________________________________

5. MUÀlÄ ©r À̧ÄªÀÅzÀÄ.

1. £À£ÀUÉ £Á®ÄÌ PÁ®ÄUÀ½ªÉ, JgÀqÀÄ PÉÊUÀ½ªÉ, PÀÆgÀ®Ä D À̧£À«zÉ £Á£ÀÄ AiÀiÁgÀÄ?

_________________________________________________________

2. DPÁ±ÀzÀ°è ºÁgÀ§ É̄è «ªÀiÁ£ÀªÀ®è, GzÀÝ£ÉAiÀÄ ¨Á®«zÉ gÁPÉmï C®è, ªÀÄPÀÌ½UÉ®è £Á£ÀÄ ¦æAiÀÄ £Á£ÀÄ AiÀiÁgÀÄ?

_________________________________________________________
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6. avÀæ£ÉÆÃr ¥ÀzÀUÀ¼À£ÀÄß §gÉAiÀÄÄªÀÅzÀÄ.

7. PÉ¼ÉV£À ¥ÀzÀ§AzsÀzÀ°ègÀÄªÀ CPÀëgÀUÀ¼À£ÀÄß §¼À¹ ¥ÀzÀ gÀZÀ£É ªÀiÁr.

PÀ ªÀÄ ® vÁ ¬Ä

À̧ gÀ À̧ ªÀiÁ ©

UÀ d UÀÄ gÀÄ ¯Á

D gÁ ªÀÄ ¯ UÀÄ

GzÁºÀgÀuÉ: PÀªÀÄ®

________________ ________________

________________ ________________

________________ ________________
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8. ªÁPÀåUÀ¼À£ÀÄß £ÀPÀ®Ä ªÀiÁqÀÄªÀÅzÀÄ

gÁzsÁ¼ÀÀ ªÀÄ£ÉAiÀÄ°è MAzÀÄ ºÀ̧ ÀÄ EzÉ.

CzÀgÀ ºȨ́ ÀgÀÄ vÀÄAUÉ

vÀÄAUÉAiÀÄ PÀgÀÄ«£À ºȨ́ ÀgÀÄ PÁªÉÃj

vÀÄAUÉ PÀgÀÄ«UÉ ºÁ®Ä PÀÄr À̧ÄvÀÛzÉ.

gÁzsÁ½UÀÆ ºÁ®Ä PÉÆqÀÄvÀÛzÉ.

gÁzsÀ vÀÄAUÉUÉ ºÀÄ®è£ÀÄß ºÁPÀÄªÀ¼ÀÄ,

¥Àæw¢£À ºÁ®Ä PÀgÉAiÀÄÄªÀÅ¼ÀÄ.

vÀÄAUÉAiÀÄ ºÁ®Ä §®Ä gÀÄa, §®Ä ¹».

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________
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Code No : 1 – L3 - 01

PÀ£ÀßqÀ : 5£ÉÃ vÀgÀUÀwPÀ£ÀßqÀ : 5£ÉÃ vÀgÀUÀwPÀ£ÀßqÀ : 5£ÉÃ vÀgÀUÀwPÀ£ÀßqÀ : 5£ÉÃ vÀgÀUÀwPÀ£ÀßqÀ : 5£ÉÃ vÀgÀUÀw

±Á É̄AiÀÄ ºȨ́ ÀgÀÄ _____________________________________________________________

«zÁåyðAiÀÄ ºȨ́ ÀgÀÄ___________________________________________________________

¢£ÁAPÀ _____________ °AUÀ: UÀAqÀÄ ºÉtÄÚ

¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É: J¯Áè ¥Àæ±ÉßUÀ½UÀÆ GvÀÛgÀ §gÉ¬Äj
¥Àæ±ÉßUÀ¼À PÀÄjvÀÄ ̧ ÀAzÉÃºÀ«zÀÝ°è ¥ÀjÃPÀëPÀgÀ£ÀÄß PÉÃ½j

1 .1 .1 .1 .1 . PÉÆnÖgÀÄªÀ ¸ÁgÁA±ÀªÀ£ÀÄß N¢ PÉ¼ÀV£À ¥Àæ±ÉßUÉ GvÀÛj¹.PÉÆnÖgÀÄªÀ ¸ÁgÁA±ÀªÀ£ÀÄß N¢ PÉ¼ÀV£À ¥Àæ±ÉßUÉ GvÀÛj¹.PÉÆnÖgÀÄªÀ ¸ÁgÁA±ÀªÀ£ÀÄß N¢ PÉ¼ÀV£À ¥Àæ±ÉßUÉ GvÀÛj¹.PÉÆnÖgÀÄªÀ ¸ÁgÁA±ÀªÀ£ÀÄß N¢ PÉ¼ÀV£À ¥Àæ±ÉßUÉ GvÀÛj¹.PÉÆnÖgÀÄªÀ ¸ÁgÁA±ÀªÀ£ÀÄß N¢ PÉ¼ÀV£À ¥Àæ±ÉßUÉ GvÀÛj¹.

MAzÀÆj£À°è M§â gÁd£zÀÝ. MAzÀÄ ¢£À gÁd vÀ£Àß ¥ÀæeÉUÀ¼À£ÀÄß ¥ÀjÃQȩ̈ À̄ ÉAzÀÄ wÃªÀiÁð£¹zÀ. vÀÄA¨Á d£À NqÁqÀÄªÀ zÁjAiÀÄ
ªÀÄzsÀÀåzÀ°è §AqÉPÀ̄ ÉÆèAzÀ£ßlÖ. CzÀgÀ PÉ¼ÉUÉ £ÀÆgÀÄ a£ÀßzÀ £Átå «gÀÄªÀ aÃ®ªÀ£ßlÄÖ vÁ£ÀÄ ¥ÉÆzÉUÀ¼À »AzÉ C«vÀÄPÉÆAqÀ. À̧é®à
ºÉÆwÛ£À°è D ºÁ¢AiÀÄ°è PÉ®ªÀgÀÄ ²æÃªÀÄAvÀ ªÀvÀðPÀgÀÄ §AzÀgÀÄ. §AqÉAiÉÄ£ÀÄß £ÉÆÃrAiÀÄÆ £ÉÆÃqÀzÀªÀgÀ ºÁUÉ ºÉÆgÀlÄ ºÉÆÃzÀgÀÄ. £ÀAvÀgÀ
«zÁåyðUÀ¼À UÀÄA¥ÉÆAzÀÄ §AvÀÄ. CªÀgÀÄ §AqÉUÀ¼À£ÀÄß ºÀwÛ, E½zÀÄ, PÀÄtÂzÀÄ, PÀÄ¥Àà½¹ ºÉÆgÀlÄ ºÉÆÃzÀgÀÄ. ªÀÄvÉÆÛAzÀÄ UÀÄA¥ÀÄ §AvÀÄ.
CªÀgÀÄ EzÀÄ AiÀiÁgÀzÉÆ QrUÉrUÀ¼À PÉ® À̧«gÀ̈ ÉÃPÀÄ, gÁd£UÉ zÀÆgÀÄPÉÆqÀÉÆÃtªÉAzÀÄ ºÉÃ¼ÀÄvÀÛ ºÉÆgÀlÄ ºÉÆÃzÀgÀÄ. CªÀgÀÄ ¥ÉÆÃ°¹£ÀªÀgÁVzÀÝgÀÄ.

»ÃUÉ E£ÀÆß MAzÀÄ UÀÄA¥ÀÄ §AvÀÄ. vÀ̄ ÉAiÀÄªÉÄÃ É̄ vÀgÀPÁj ºÉÆvÀÛªÀgÀÄ, ºÁ®Ä ªÀiÁgÀÄªÀªÀgÀÄ, UÀzÉÝ PÉ® À̧PÉÌ ºÉÆÃUÀÄªÀªÀgÀÄ EzÀÝgÀÄ. CªÀgÀÄ
§AqÉPÀ®è£ÀÄß £ÉÆÃrzÀgÀÄ. M§â »jAiÀÄ »ÃUÉAzÀgÀÄ £ÁªÉ®è MmÁÖV Ȩ́ÃjzÉæ F PÀ®Äè DZÉºÁPÉÆzÀÄ PÀµÀÖzÀ PÉ® À̧ªÉÃ£À®è. F zÁjAiÀÄ°è
NqÁqÀ®Ä vÉÆAzÀgÉ DUÀÄwÛzÉÉ. EzÀ£ÀÄß PÉÃ½¹PÉÆAqÀÄ J®è d£À ¸ÁªÀiÁ£ÀågÀÄ MAzÁV §AqÉPÀ®£ÀÄß À̧j¹zÀgÀÄ. §AqÉAiÀÄ PÉ¼ÀUÉ
aÃnAiÉÆA¢vÀÄÛ. AiÀiÁgÀÄ F §AqÉÃ£À E°èAzÀ vÉVvÁgÉÆ CªÀjUÉ F aÃ® ̧ À®ÄèvÀÛzÉ CA¢vÀÄÛ. EzÀÄ gÁd£ÀzÀÉÃ PÉ® À̧ CAvÀ ̧ ÀAvÉÆµÀ¢AzÀ
CwÛvÀÛ £ÉÆÃrzÀgÀÄ. gÁd ªÀÄÄAzÉ§AzÀÄ J®èjUÀÆ a£ÀßzÀ £ÁtåªÀ£ÀÄß ºÀAazÀ J®ègÀÆ À̧ÄRªÁVgÀÉAzÀÄ ºÀgÀ¹zÀ.

1. ªÉÆzÀ®£É ªÀÄÆgÀÄ ªÁPÀåUÀ¼À£ÀÄß £ÀPÀ®Ä ªÀiÁr.

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

2. MAzÀÄ ªÁPÀåzÀ°è GvÀÛj¹.

C) gÁd£ÀÄ zÁjAiÀÄ ªÀÄzÀåzÀ°è K£À£ÀÄß ElÖ£ÀÄ?

_______________________________________________________________

D) ²æÃªÀÄAvÀ ªÀvÀðPÀgÀÄ §AqÉAiÀÄ£ÀÄß £ÉÆÃr K£ÀÄ ªÀiÁrzÀgÀÄ?

_______________________________________________________________

E) £ÁªÉ®è MmÁÖV Ȩ́ÃjzÀgÉ F PÀ®Äè DZÉ ºÁPÉÆÃzÉÃ£ÀÆ PÀµÀÖzÀ PÉ® À̧ªÀ®è. F ªÀiÁvÀ£ÀÄß AiÀiÁgÀÄ ºÉÃ½zÀgÀÄ?

_______________________________________________________________
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F) AiÀiÁjUÉ ºÉÃ½zÀgÀÄ?

___________________________________________________________________

G) F PÀxÉ¬ÄAzÀ £ÃªÉÃ£ÀÄ PÀ°wj?/ F PÀxÉAiÀÄ ¸ÁgÁA±À K£ÀÄ?

___________________________________________________________________

___________________________________________________________________

3. F ¥ÀzÀUÀ¼À£ÀÄß À̧éAvÀ ªÁPÀåzÀ°è §¼À¹ .

C) wÃªÀiÁð£ À̧Ä _____________________________________________________

___________________________________________________________________

D) ºÀgÀ̧ ÀÄ _________________________________________________________

___________________________________________________________________

4. F ªÁPÀåUÀ¼À §ºÀÄªÀZÀ£À gÀÆ¥ÀªÀ£ÀÄß §gÉ¬Äj

C) D zÁjAiÀÄ°è ªÀvÀðPÀ£ÀÄ §AzÀ£ÀÄ

___________________________________________________________________

D) NqÁqÀÄªÀ zÁjAiÀÄ ªÀÄzsÀÀåzÀ°è §AqÉPÀ̄ ÉÆèA¢zÉ

___________________________________________________________________
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Code No : 1 – L3 - 01

¸ÀªÀiÁd CzsÀåAiÀÄ£À : 5£ÉÃ vÀgÀUÀw¸ÀªÀiÁd CzsÀåAiÀÄ£À : 5£ÉÃ vÀgÀUÀw¸ÀªÀiÁd CzsÀåAiÀÄ£À : 5£ÉÃ vÀgÀUÀw¸ÀªÀiÁd CzsÀåAiÀÄ£À : 5£ÉÃ vÀgÀUÀw¸ÀªÀiÁd CzsÀåAiÀÄ£À : 5£ÉÃ vÀgÀUÀw

±Á É̄AiÀÄ ºȨ́ ÀgÀÄ _____________________________________________________________

«zÁåyðAiÀÄ ºȨ́ ÀgÀÄ___________________________________________________________

¢£ÁAPÀ _____________ °AUÀ: UÀAqÀÄ ºÉtÄÚ

¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É: J¯Áè ¥Àæ±ÉßUÀ½UÀÆ GvÀÛgÀ §gÉ¬Äj
¥Àæ±ÉßUÀ¼À PÀÄjvÀÄ ̧ ÀAzÉÃºÀ«zÀÝ°è ¥ÀjÃPÀëPÀgÀ£ÀÄß PÉÃ½j

1. PÉÆnÖgÀÄªÀ PÀ£ÁðlPÀ £ÀPÉëAiÀÄ°è £ªÀÄUÉ UÉÆwÛgÀÄªÀ AiÀiÁªÀÅzÁzÀgÀÄ £Á®ÄÌ f É̄èUÀ¼À£ÀÄß UÀÄgÀÄw¹ ªÀÄvÀÄÛ ºȨ́ Àj¹.

2. ¥ÀoÀå¥ÀÄ À̧ÛPÀªÀ£ÀÄß §¼À¹PÉÆAqÀÄ PÉ¼ÉV£À PÉÆÃµÀÖPÀªÀ£ÀÄß s̈ÀwðªÀiÁr

ªÀÄvÀ zsÀªÀÄð ¸ÁÜ¥ÀPÀgÀÄ zsÀªÀÄðUÀ¼ÀÄ ¨sÉÆÃzÀ£ÉUÀ¼ÀÄ
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3. ¥ËgÀ JAzÀgÉ AiÀiÁgÀÄ?

GvÀÛªÀÄ ¥ËgÀ£À dªÁ¨ÁÝjUÀ¼ÉÃ£ÀÄ?

4. F PÉ¼ÀV£À UÁæ«ÄÃt d£ÀgÀ ªÀÈwÛUÀ¼ÉÃ£ÀÄ?

ZÀªÀiÁägÀgÀÄ : ________________________________________

UÁtÂUÀgÀÄ : ________________________________________

PÀÈ¶PÀgÀÄ : ________________________________________

Ȩ́̈ ÀÛgÀÄ : ________________________________________

PÀªÀiÁägÀgÀÄ : ________________________________________
5. avÀæ £ÉÆÃrÀ ¸ËgÀªÀÇåºÀzÀ°ègÀÄªÀ UÀæºÀUÀ¼À ºȨ́ ÀgÀ£ÀÄß UÀÄgÀÄw¹  gÉ¬Äj.

6. UÁæ«ÄÃt ¥ÀæzÉ±ÀÀzÀ°è d£ÀgÀÄ JzÀÄj À̧ÄwÛgÀÄªÀ À̧ªÀÄ Ȩ́åUÀ¼ÉÃ£ÀÄ?. ¥ÀnÖ ªÀiÁr
__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________
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7. ºÀUÀ®Ä gÁwæUÀ¼ÀÄ ºÉÃUÉ GAmÁUÀÄvÀÛªÉ JA§ÄzÀ£ÀÄß §gÉ¬Äj?

ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ
1. s̈ÁgÀvÀzÀ s̈ÀÆ¥ÀlªÀ£ÀÄß £ÉÆÃr s̈ËUÉÆÃ½PÀ « s̈ÁUÀUÀ¼À£ÀÄß £À¢UÀ¼À£ÀÄß, ºȨ́ Àj¹

C. ¸ÁUÀgÀUÀ¼ÀÄ

D. PÉÆ°è

E. ¢PÀÄÌUÀ¼ÀÄ

F. £À¢UÀ¼ÀÄ
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Code No : 1 – L3 - 01

¸ÀªÀiÁd CzsÀåAiÀÄ£À : 5£ÉÃ vÀgÀUÀw¸ÀªÀiÁd CzsÀåAiÀÄ£À : 5£ÉÃ vÀgÀUÀw¸ÀªÀiÁd CzsÀåAiÀÄ£À : 5£ÉÃ vÀgÀUÀw¸ÀªÀiÁd CzsÀåAiÀÄ£À : 5£ÉÃ vÀgÀUÀw¸ÀªÀiÁd CzsÀåAiÀÄ£À : 5£ÉÃ vÀgÀUÀw

±Á É̄AiÀÄ ºȨ́ ÀgÀÄ _____________________________________________________________

«zÁåyðAiÀÄ ºȨ́ ÀgÀÄ___________________________________________________________

¢£ÁAPÀ _____________ °AUÀ: UÀAqÀÄ ºÉtÄÚ

¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É: J¯Áè ¥Àæ±ÉßUÀ½UÀÆ GvÀÛgÀ §gÉ¬Äj
¥Àæ±ÉßUÀ¼À PÀÄjvÀÄ ̧ ÀAzÉÃºÀ«zÀÝ°è ¥ÀjÃPÀëPÀgÀ£ÀÄß PÉÃ½j

1. EªÀÅUÀ¼À MAzÉÆAzÀÄ G¥ÀAiÉÆÃUÀªÀ£ÀÄß §gÉ¬Äj

PÀvÀÛj: ____________________________________________

À̧̄ ÁPÉ: ___________________________________________

PÉÊ§Ar: __________________________________________

ZÁPÀÄ: ____________________________________________

2. avÀæUÀ¼À£ÀÄß £ÉÆÃr ««zsÀ s̈ÀÆ À̧égÀÆ¥ÀªÀ£ÀÄß ºȨ́ Àj¹
¨ÉlÖ £À¢ ¸ÁUÀgÀ PÀtÂªÉ

3. À̧fÃ«UÀ¼ÉAzÀgÉÃ£ÀÄ?
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________

_____________ _____________

_____________
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4. PÉ¼ÉUÉ PÉÆnÖgÀÄªÀ ¥ÁætÂ ªÀÄvÀÄÛ À̧̧ ÀåUÀ¼À UÀÄt®PÀëtUÀ¼À£ÀÄß §gÉ¬Äj

________________________________________________________________
________________________________________________________________
________________________________________________________________

________________________________________________________________
________________________________________________________________
________________________________________________________________

________________________________________________________________
________________________________________________________________
________________________________________________________________

vÉAUÀÄ: : ______________________________________________________________
________________________________________________________________
________________________________________________________________

¨Á¼É:  : ______________________________________________________________
________________________________________________________________
________________________________________________________________

5. PÉÆnÖgÀÄªÀ PÉÆÃµÀÖPÀzÀ°è À̧̧ ÁåºÁj/ ªÀiÁA¸ÁºÁj ¥ÁætÂUÀ¼À ºȨ́ ÀgÀ£ÀÄß §gÉ¬Äj

À̧̧ ÁåºÁj ªÀiÁA¸ÁºÁj
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6. avÀæUÀ¼À£ÀÄß UÀªÀÄ£¹ ««zÀ ªÀiÁ°£ÀåUÀ¼À£ÀÄß ºȨ́ Àj¹
7. PÁgÀt PÉÆr:

C. ªÀÄgÀUÀ¼À£ÀÄß ̧ ÀAgÀQȩ̈ À̈ ÉÃPÀÄ

D. EAzsÀ£ÀUÀ¼À£ÀÄß «ÄvÀªÁV §¼À̧ À̈ ÉÃPÀÄ

8. À̧̧ ÀåzÀ avÀæªÀ£ÀÄß §gÉzÀÄ ««zÀ ¨ÁUÀUÀ¼À£ÀÄß  ºȨ́ Àj¹



108 KALIKA YATNA

UÀtÂvÀ -5£ÉÃ vÀgÀUÀwUÀtÂvÀ -5£ÉÃ vÀgÀUÀwUÀtÂvÀ -5£ÉÃ vÀgÀUÀwUÀtÂvÀ -5£ÉÃ vÀgÀUÀwUÀtÂvÀ -5£ÉÃ vÀgÀUÀw

±Á É̄AiÀÄ ºȨ́ ÀgÀÄ _____________________________________________________________

«zÁåyðAiÀÄ ºȨ́ ÀgÀÄ___________________________________________________________

¢£ÁAPÀ _____________ °AUÀ: UÀAqÀÄ ºÉtÄÚ

¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É:¸ÀÆZÀ£É: J¯Áè ¥Àæ±ÉßUÀ½UÀÆ GvÀÛgÀ §gÉ¬Äj

¥Àæ±ÉßUÀ¼À PÀÄjvÀÄ ̧ ÀAzÉÃºÀ«zÀÝ°è ¥ÀjÃPÀëPÀgÀ£ÀÄß PÉÃ½j

1. PÉÆnÖgÀÄªÀ À̧ASÉåUÀ¼À£ÀÄß KjPÉPÀæªÀÄzÀ°è §gÉ¬Äj.

20050, 21751, 70052  _______,_______, ________

2. 488456 zÀ°è _________________________ ®PÀëUÀ½ªÉ.

________________________________ ̧ Á«gÀUÀ½ªÉ.

________________________________£ÀÆgÀÄUÀ½ªÉ.

________________________________ºÀvÀÄÛUÀ½ªÉ.

3. CwzÉÆqÀØ À̧ASÉåAiÀÄ PÉ¼ÀUÉ UÉgÉAiÉÄ¼É¬Äj.

9.09, 0.99, 0.09, 9.90

4. CwaPÀÌ À̧ASÉåAiÀÄ PÉ¼ÀUÉ UÉgÉAiÉÄ¼É¬Äj.

1 1 1 1

4 , 2 , 8 , 6

5. Ȩ́ÃÌ®£ÀÄß §¼À¹ 5, 7 ºÁUÀÆ 9 Ȩ́A.«Ä C¼ÀvÉAiÀÄ UÉgÉUÀ¼À£ÀÄß J¼É¬Äj.
________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________
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6. PÀA¥Á À̧£ÀÄß §¼À¹ MAzÀÄ ªÀÈvÀÛªÀ£ÀÄß gÀa¹.
________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

7. PÉ¼ÀUÉ PÉÆnÖgÀÄªÀ DPÀÈwAiÀÄ£ÀÄß UÀªÀÄ£¹ CzÀgÀ UÀÄt®PÀëtUÀ¼À£ÀÄß §gÉ¬Äj.

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

8. UÁrAiÀÄ° è 65.400 Q.UÁæA vÀÆPÀzÀ ªÀiÁ«£ÀºÀtÄÚ  15.500 Q. UÁæA vÀÆPÀzÀ QvÀÛ̄ ÉºÀtÄ Ú vÀÄA©zÀÝgÉ JwÛ£À §ArAiÀÄ°ègÀÄªÀ MlÄ
ÖºÀtÂÚ£À vÀÆPÀªÉµÀÄÖ?

MlÆÖ vÀÆPÀ = ________________________
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9. MAzÀÄ CAVAiÀÄ£ÀÄß ºÉÆ°AiÀÄ®Ä 1.50 «ÄÃlgï §mÉÖ̈ ÉÃPÀÄ ºÁUÁzÀgÉ 60
«ÄÃlgï §mÉÖAiÀÄ°è JµÀÄÖ CAVAiÀÄ£ÀÄß ºÉÆ°AiÀÄ§ºÀÄzÀÄ?
________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

10. F PÉ¼ÀV£À À̧ASÉåUÀ¼À£ÀÄß ªÉÄnÖ®ÄUÀ¼À°è E½PÉ PÀæªÀÄzÀ°è §gÉ¬Äj.

12051,   12015,   12065,   12085

ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ
1. F À̧ASÉåUÀ¼À£ÀÄß UÀnÖAiÀiÁV NzÀÄ.

485675   85868   6567872
2. 12 jAzÀ 14gÀ ªÀgÉV£À ªÀÄVÎ ºÉÃ½ À̧ÄªÀÅzÀÄ. (GzÁºÀgÀuÉUÉ : 12 ªÀÄÆgÀ̄ É JµÀÄÖ?)
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APPENDIX 15

SUBJECT AND CLASS WISE COMPETENCIES TESTED

¥ÀjÃPÀëtPÉÌ DAiÀÄÝ ¸ÁªÀÄxÀåðUÀ¼ÀÄ¥ÀjÃPÀëtPÉÌ DAiÀÄÝ ¸ÁªÀÄxÀåðUÀ¼ÀÄ¥ÀjÃPÀëtPÉÌ DAiÀÄÝ ¸ÁªÀÄxÀåðUÀ¼ÀÄ¥ÀjÃPÀëtPÉÌ DAiÀÄÝ ¸ÁªÀÄxÀåðUÀ¼ÀÄ¥ÀjÃPÀëtPÉÌ DAiÀÄÝ ¸ÁªÀÄxÀåðUÀ¼ÀÄ
E.«.J¸À -3E.«.J¸À -3E.«.J¸À -3E.«.J¸À -3E.«.J¸À -3
1. £ÀªÀÄä À̧ÄvÀÛ°£À ¥ÁætÂ ªÀÄvÀÄÛ À̧̧ ÀåUÀ¼À£ÀÄß UÀÄgÀÄw À̧ÄªÀÅzÀÄ
2. CªÀÅUÀ¼À £ÀqÀÄ«£À ºÉÆ°PÉ ªÀÄvÀÄÛ ªÀåvÀñ À̧ w½AiÀÄÄªÀÅzÀÄ
3. CªÀÅUÀ¼À zÉÃºÀ, DPÁgÀ, UÁvÀæ ªÀÄvÀÄÛ ªÁ À̧̧ ÀÜ¼À UÀÄgÀÄw À̧ÄªÀÅzÀÄ
4. zÉÃºÀzÀ À̧éZÀÑvÉ ªÀÄvÀÄÛ gÀPÀëuÉ «zsÁ£À w½AiÀÄÄªÀÅzÀÄ

PÀ£ÀßqÀ- 5PÀ£ÀßqÀ- 5PÀ£ÀßqÀ- 5PÀ£ÀßqÀ- 5PÀ£ÀßqÀ- 5
1. ¸ÁgÁA±ÀªÀ£ÀÄß N¢ À̧A§¢ü¹zÀ ¥Àæ±ÉßUÉ vÀPÀÌ GvÀÛgÀ §gÀAiÀÄÄªÀgÀÄ.
2. PÉÆnÖgÀÄªÀ ¥ÀzÀUÀ¼À£ÀÄß §¼À¹ À̧éAvÀ ªÁPÀå gÀÄa À̧ÄªÀgÀÄ.
3. UÉÆwÛgÀÄªÀ §ºÀÄªÀZÀ£À £ÁªÀÄUÀ¼À£ÀÄß ºÉÃ¼ÀÄªÀgÀÄ.

E.«.J¸À -5 ¸ÀªÀiÁd CzsÀåAiÀÄ£ÀE.«.J¸À -5 ¸ÀªÀiÁd CzsÀåAiÀÄ£ÀE.«.J¸À -5 ¸ÀªÀiÁd CzsÀåAiÀÄ£ÀE.«.J¸À -5 ¸ÀªÀiÁd CzsÀåAiÀÄ£ÀE.«.J¸À -5 ¸ÀªÀiÁd CzsÀåAiÀÄ£À
1. À̧jAiÀiÁzÀ PÀæªÀÄzÀ°è PÀ£ÁðlPÀ £ÀPÉëAiÀÄ°è f É̄èUÀ¼À£ÀÄß UÀÄgÀÄw¹ ºȨ́ Àj À̧ÄªÀgÀÄ.
2. ¥ËgÀ£À CxÀð §gÉzÀÄ DvÀ£À dªÁ¨Á¨ÁÝjUÀ¼À£ÀÄß ¥ÀnÖªÀiÁqÀÄªÀgÀÄ
3. UÁæ«ÄÃt d£ÀgÀ ªÀÈwÛ ºȨ́ Àj À̧ÄªÀgÀÄ
4. avÀæªÀ£ÀÄß£ÉÆÃr ¸ËgÀªÀÇåºÀzÀ°è£À UÀæºÀUÀ¼À£ÀÄß À̧jAiÀiÁzÀ PÀæªÀÄzÀ°è ºȨ́ Àj À̧ÄªÀgÀÄ
5. UÁæ«ÄÃt d£ÀgÀÄ JzÀÄj À̧ÄwÛgÀÄªÀ À̧ªÀÄ Ȩ́åAiÀÄUÀ¼À£ÀÄß ¥ÀnÖ ªÀiÁqÀÄªÀgÀÄ
6. ºÀUÀ®Ä ªÀÄvÀÄÛ gÁwæUÀ¼ÀÄ GAmÁUÀÄªÀ ¥ÀjPÀ®à£ÉAiÀÄ£ÀÄß «ªÀj À̧®Ä À̧ªÀÄxÀðgÁUÀÄªÀgÀÄ

ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:
1. s̈ÁgÀvÀzÀ £ÀPÉëAiÀÄ°è ¸ÁUÀgÀUÀ¼ÀÄ, PÉÆ°èUÀ¼ÀÄ, ¢PÀÄÌUÀ¼ÀÄ, £À¢UÀ¼À£ÀÄß UÀÄgÀÄwÛ̧ ÀÄªÀgÀÄ.
2. PÉÆnÖgÀÄªÀ avÀæUÀ¼À£ÀÄß «ÃQë¹ ««zsÀ s̈ÀÆ À̧égÀÆ¥ÀªÀ£ÀÄß ºȨ́ Àj À̧®Ä À̧ªÀÄxÀðgÁUÀÄªÀgÀÄ.
3. À̧fÃ«AiÀÄ CxÀð §gÉzÀÄ GzÁºÀgÀuÉAiÉÄ£ÀÄß PÉÆqÀÄªÀgÀÄ.
4. PÉÆnÖgÀÄªÀ avÀæUÀ¼À£ÀÄß «ÃQë¹ ¥ÁætÂ ªÀÄvÀÄÛ À̧̧ ÀåUÀ¼À UÀÄt®PÀëtUÀ¼À£ÀÄß ¥ÀnÖ ªÀiÁqÀÄªÀgÀÄ.
5. PÉÆnÖgÀÄªÀ PÉÆÃµÀÖPÀzÀ°è À̧̧ ÁåºÁj ªÀÄvÀÄÛ ªÀiÁA¸ÁºÁj ¥ÁætÂUÀ¼À ºȨ́ ÀgÀ£ÀÄß §gÉAiÀÄÄªÀgÀÄ.
6. avÀæUÀ¼À£ÀÄß UÀªÀÄ£¹ ««zsÀ ªÀiÁ°£ÀåUÀ¼£ÀÄß ºȨ́ Àj À̧ÄªÀgÀÄ
7. ªÀÄgÀUÀ¼À À̧AgÀPÀëuÉ ªÀÄvÀÄÛ EAzsÀ£ÀzÀ «ÄvÀªÁzÀ §¼ÉPÉÃAiÀÄ G¥ÀAiÉÆÃUÀUÀ¼À£ÀÄß ¥ÀnÖªÀiÁqÀÄªÀgÀÄ
8. À̧̧ ÀåzÀ avÀæªÀ£ÀÄß §gÉzÀÄ ««zsÀ ¨ÁUÀUÀ¼À£ÀÄß ºȨ́ Àj À̧ÄªÀgÀÄ

UÀtÂvÀ-5UÀtÂvÀ-5UÀtÂvÀ-5UÀtÂvÀ-5UÀtÂvÀ-5
¥ÀjÃPÀëtPÉÌ DAiÀÄÝ ¸ÁªÀÄxÀåðUÀ¼ÀÄ¥ÀjÃPÀëtPÉÌ DAiÀÄÝ ¸ÁªÀÄxÀåðUÀ¼ÀÄ¥ÀjÃPÀëtPÉÌ DAiÀÄÝ ¸ÁªÀÄxÀåðUÀ¼ÀÄ¥ÀjÃPÀëtPÉÌ DAiÀÄÝ ¸ÁªÀÄxÀåðUÀ¼ÀÄ¥ÀjÃPÀëtPÉÌ DAiÀÄÝ ¸ÁªÀÄxÀåðUÀ¼ÀÄ
1. PÉÆnÖgÀÄªÀ À̧ASÉåUÀ¼À£ÀÄß KjPÉ ªÀÄvÀÄÛ E½PÉ PÀæªÀÄzÀ°è §gÉAiÀÄÄªÀÅzÀÄ.
2. PÉÆlÖ À̧ASÉåAiÀÄ°è CAQAiÀÄ ¸ÁÜ£À É̄̈ ÉAiÀÄ£ÀÄß UÀÄgÀÄw À̧ÄªÀÅzÀÄ.
3. PÉÆnÖgÀÄªÀ zÀ±ÀªÀiÁA±À À̧ASÉåUÀ¼À£ÀÄß KjPÉ CxÀªÀ E½PÉ PÀæªÀÄzÀ°è UÀÄgÀÄw À̧ÄªÀÅzÀÄ
4. PÉÆlÖ ©ü£ÀßgÁ²UÀ¼À£ÀÄß KjPÉ CxÀªÀ E½PÉ PÀæªÀÄzÀ°è §gÉAiÀÄÄªÀÅzÀÄ
5. PÉÆnÖgÀÄªÀ C¼ÀvÉUÉ Ȩ́ÌÃ®£ÀÄß É̈¼À¹ UÉgÉ J¼ÉAiÀÄÄªÀÅzÀÄ
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6. PÀA¥Á À̧£ÀÄß §¼À¹ ªÀÈvÀÛÀÛ gÀa À̧ÄªÀÅzÀÄ
7. PÉÆnÖgÀÄªÀ wæ̈ sÀÄd ªÀÄvÀÄÛ DAiÀÄvÀPÀÄæwAiÀÄ£ÀÄß UÀªÀÄ¤¹ CzÀgÀ UÀÄt ®PàëtUÀ¼À£ÀÄß ¥ÀnÖªÀiÁqÀÄªÀÅzÀÄ
8. PÉÆnÖgÀÄªÀ À̧ASÉåUÀ¼À À̧APÀ®£À ªÀiÁqÀÄªÀÅzÀÄ
9. PÉÆnÖgÀÄªÀ À̧ASÉåUÀ¼À ªÉÄnÖ®ÄUÀ¼À£ÀäßE½PÉ PÀæªÀÄzÀ°è §gÉAiÀÄÄªÀÅzÀÄ

ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:
1. PÉÆnÖgÀÄªÀ À̧ASÉåUÀ¼À  ¸ÁÜ£À É̄̈ É UÀÄgÀÄw¹ UÀnÖAiÀiÁV NzÀÄªÀÅzÀÄ
2. 12 jAvÀ 14 gÀ ªÀgÉV£À ªÀÄVÎAiÀÄ£ÀÄß ºÉÃ½ À̧ÄªÀÅzÀÄ
UÀtÂvÀ-3UÀtÂvÀ-3UÀtÂvÀ-3UÀtÂvÀ-3UÀtÂvÀ-3
1. ªÀÄtÂPÀlÄÖ£ÉÆÃr ¸ÁÜ£À É̄̈ É UÀÄgÀÄw À̧ÄªÀgÀÄ.
2. ¸ÁÜ£À É̄̈ É UÀÄgÀÄw¹ À̧ASÉå §gÉAiÀÄÄªÀgÀÄ
3. ªÀiÁzÀjAiÀÄAvÉ « À̧Ûj¹ §gÉAiÀÄÄªÀgÀÄ
4. PÉÆlÖzÀvÁÛA±ÀUÀÀ¼À£ÀÄß DgÉÆÃºÀt PÀæªÀÄzÀ°è §gÉAiÀÄÄªÀgÀÄ
5. UÀrAiÀiÁgÀ£ÉÆÃr À̧ªÀÄAiÀÄ UÀÄgÀÄw À̧ÄªÀgÀÄ
6. PÉÆlÖ zÀvÁÛA±ÀUÀ¼À À̧APÀ®£À- ªÀåªÀPÀ®£À ªÀiÁqÀÄªÀgÀÄ
7. ªÀÈvÀÛ, ZËPÀ, wæ̈ sÀÄd, DAiÀÄvÀzÀ ºȨ́ ÀgÀ£ÀÄß UÀÄgÀÄw À̧ÄªÀgÀÄ
8. ªÀÄÆgÀÄ CAQUÀ¼ÀÄ¼Àî À̧APÀåUÀ¼À£ÀÄß CPÀëgÀzÀ°è §gÉAiÀÄÄªÀgÀÄ
9. avÀæ £ÉÆÃr DPÀæw ºȨ́ Àj À̧ÄªÀgÀÄ

ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:ªÀiËTPÀ ¥Àæ±ÉßUÀ¼ÀÄ:
1. 3 jAzÀ 5 gÀ ªÀgÉV£À ªÀÄVÎ ºÉÃ¼ÀÄªÀgÀÄ.
2. £vÀå fÃªÀ£À ªÀåªÀºÁgÀzÀ°è zÀ±ÀªÀiÁA±À À̧ASÉåUÀ¼À ªÀåªÀPÀ®£À ªÀiÁqÀÄªÀgÀÄ
3. ªÀÄPÀÌ¼ÀÄ EgÀÄªÀavÀºÀ PÉÆÃuÉAiÀÄ°è£À DaiÀÄvÀ, ZËPÀUÀ¼À£ÀÄß JtÂ¹ ºÉÃ¼ÀÄªÀgÀÄ
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APPENDIX 16

SAMPLE TRANSCRIPTS FROM THE OBSERVATION OF CLASSROOM PROCESSES

GLPS Ankanahalli III standard
Subject: The Earth

Concept: The Plants

The teacher entered the classroom and made the children to stand around her. She taught them a song
about environmental conservation. i.e., the song was about the work that can be done to conserve earth,
water, soil, forest. She made them understand the meaning of the song. The children also sang the song
happily.

Teacher: Teacher had selected the concept “Plants” from the subject “The Earth” for    teaching.
So, to test the previous knowledge present in the students about this concept, teacher
asked questions related to the different components of the environment.

Teacher: How do the trees and the plants look like?
(Students told the differences between the plants and trees.)

Students: Plants are smaller and the trees are larger.
Students: The trunk of the tree is bigger and the stem of the plant is smaller.
Teacher: What do we call for the plants which climb?
Students: They are called climbers.

The teacher wrote the question on the blackboard “Discuss and write the names of different plants, trees
and climbers”.
Teacher also made 3 columns on the board and wrote plants, trees and climbers in each column
respectively.

Teacher divided the children into 3 groups, asked them to discuss and write the names of plants, trees
and climbers to 1st, 2nd and 3rd group respectively

Students wrote the names of plants, trees and climbers and answered the teacher.

Teacher asked students to count the number of plants, trees and climbers they had listed.

Students counted and told the total number of each plant group.

Teacher wrote the names of plants, trees and climbers on the blackboard told by the children. Teacher
asked the children to count the total number of names in each category.

Teacher called some children near the blackboard and made them to write the differences among the
plants, trees and climbers.

Students identified the column on the board in which different names of climbers were written and classified
them into flowering climbers, vegetable yielding climbers and fruit yielding climbers.

Each child in the class read the name of plants, trees and climbers using pointer scale written on the
board by the teacher.
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GLPS Ankanahalli V standard
Subject: The Solar System

Time: 1 pm
Teacher made the children to sit in a circular manner in the classroom and asked the following questions
with actions and gestures. “Is our earth rotating? Around what it is revolving?”

Students: Earth is rotating and it is revolving round the Sun.

Teacher: Not only earth, but also other 9 planets like Mercury, Venus, Mars, Saturn, Jupiter,
Uranus, Neptune, Pluto revolve round the sun. This is called Solar system.

(Teacher uses the globe to explain this concept)

Teacher kept the candle on the table. He held the globe and rotated it around the
candle and asked “Whether earth rotates from east to west or from west to east?”

Students answered that earth rotates from west to east

Teacher: He told that mercury, Venus, Earth, Mars, Jupiter, Saturn, Uranus, Neptune and
Pluto are the 9 planets revolve round the Sun. Moon revolves round the earth and
Sun has the capacity to attract all the planets of Solar system. He took a Whit ball
(moon) and rotated it around the globe (earth)

Teacher: Teacher closed the doors and windows and darkened the classroom. He told that
Candle, white ball, and Globe represented Sun, Moon and Globe respectively.

So, when moon comes in between Sun and Earth, it is called solar eclipse.

If earth comes in between Sun and moon it is called lunar eclipse.

Like this teacher taught the occurrence of eclipse.

Teacher wrote the diagram on the board as shown above and instructed children to write the diagram in
their books.
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Students drew the diagram of the eclipse, showed it to the teacher and got appreciation.

Teacher:
Teacher drew the diagram of the solar system and with the help of this she taught the different
planets that revolve round the sun.

Teacher asked them to form the groups and then to writ the diagram of Solar eclipse and solar
system.

Students wrote and showed the diagram to the teacher which they had written with the help of
Pencils, Scale, eraser, and sharpener.

Teacher observed the diagrams and gave guidance and suggestions to the children. In this way
class was concluded.
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GLPS, Moodalakoppalu                                                                                                      V standard
Subject: Public properties and Private properties

Teacher: Teacher made the students to sit in lines in the classroom and told them to  listen to the
song that he is going to sing and then asked them to join him in singing the song.

The song goes like this:

“Roads, School, Street lights

Taps, buses, Trains

These belong not only to single person

But to everyone”

Students: Students joined the teacher in singing the song

Teacher: What are the things did I mention in the song?

Students: Public properties

Teacher: Yes, Today we will discuss about Public properties and learn about that.

Teacher: Teacher asked question to a student “Which are the public properties?”

Student: School, Taps, Bus, Post office, Train, Street light, Plants, Trees, Bus stand, Railway
station, Ration Shop, Hospitals, Roads Etc., (As this student was listing the public
properties another student wrote these on the black board)

Teacher: List some more examples for public properties.

Student: Court, Anganawadi, Library

Teacher: Another type of property along with Public property is private property.

Now we will learn about Private properties.

“My Rubber, Pencils, Books

Mine, mine, Book is mine

Mine, mine, this home is mine

Mine, mine, this farm is mine….”

In this way teacher taught about the Private properties

Students: All the students sang the song along with the teacher.

Teacher: Which are the private properties?

Students: Farm, Home, Books, Vessels, Garden, Dog, Cows, Television, Table, etc.,

Teacher: Teacher divided the students into two groups and named one group as Public property
and another group as private property. Each property name was given to each student
and the teacher asked them to group themselves as according to public property and
private property

Teacher: Teacher divided the students of the class into 4 groups;

Kitturu Chennamma Group – How to protect private property?

Sangolli Rayanna Group — How to protect Public property?

Bendre Group – Which are the Private properties?
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Kuvempu Group – Which are the Public properties?

Teacher gave a question to each group and asked them to discuss among themselves
and write the answers on a sheet of paper.

Students: Students discussed among themselves in a group and answered the teacher’s question

Group – I Sangolli Rayanna Group – How to protect Public property?
Student’s answer: There are many uses from the public properties to people, police should protect

people from thieves, we should not spit in buses, shouldn’t break the glass panes,
should plant the plants, protect the bore wells, should maintain cleanliness in bus stands
etc.,

Students cited many examples like this.

Group – II Kitturu Chennamma Group – Why should we protect Private property?
Student’s answer: Not everyone will have property. So, those who have property

Should protect to give it to their children, this will help them to

Lead a comfortable life. So with different examples they explained

The need to protect the private property.

Group – III and Group IV: Which are the public and the Private properties?
Teacher: Teacher gave suggestion to all the group members and also discusses with them about

their answers and also corrected their mistakes.

Students: The leaders of all the 4 groups read out those answers which they had discussed in
groups. (Those answers are mentioned earlier) The answers which were missed by
the group was answered by the other groups.

Teacher: Teacher praised the answers given by different groups and also rectified the mistakes
e.g. A student pronounced Amblesh for Ambulance.

Students: All the students filed their work sheets in their files. The class was concluded in this
way.
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Teacher observation

The teacher is able to perceive
the individual differences among
children

1. Does the teacher document
observations during the
learning process?

2. Does the teacher reflect and
make qualitative remarks in
the learner’s portfolio?

3. Has follow up on the
‘support needed’ (as per
portfolio remarks) been
done by the teacher?

4. Does the teacher use
learning materials
appropriate to the theme
and context of the class

Observations and
feedback

Student observation

1. Are the students able to
ask questions to seek
more information and
clarify doubts

2. Are the students able to
explain the ‘why’ of what
ever they have done in
class?

3. Are the students able to
give examples and
explain concepts in their
own words?

4. Are the students able to
work in learner groups?
[share, support and seek
support]

5. Are the students able to
follow instructions?

Observations and
feedback

APPENDIX 17
School Observation Feedback Form

School: Teacher:

Date: Class strength
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Aspects Teacher Indicators

• Selects theme based on the local
experience of children

• Connects related concepts to the
theme

• Uses a variety of appropriate
strategies to encourage students’
development of critical thinking,
problem solving and performance
skills

• Matches strategies to achieve the
selected objectives

• Creates instructional opportunities
that are adapted to diverse learners

• Allows for students active involvement
in class

• Maintains a non competitive and
supportive interaction in class·
Uses lot of resources

• Maintains cleanliness
• High energy level [activity based

experiences]

• Has positive interactions with children
• Is aware of student preferences,

learning styles and factors that hinder/
prevent learning

• Is regular in maintaining records[daily
observation forms, self assessment
forms]

• Maintains copies of ‘teacher plans’
prepared in the collectives

• Maintains record of information
gathered by children for each theme
in the ‘children’s work’ file

• Provides specific and individualized
written feedback to each child in his/
her portfolio

• Is able to monitor the movement of the
child from where s/he was

• willingness to learn and implement
new initiatives

• willing to share personal learnings with
other teachers in the collectives

• is able to involve in self assessment
• is able to defend and explain reasons

for new changes brought in

Students Indicators
• Ask questions
• Brainstorm possible alternatives·

Look for information
• Experiment with materials
• Collect and organize data
• Select appropriate resources
• Evaluate and debate choices
• Explain and give examples
• Develop new insights and connect

to previous learning
• Make decisions
• Apply knowledge and skills
• Review and critique solutions

• Share resources, information and
ideas

• Discuss solutions with others
• Util ize peer evaluation and

feedback
• Lead team and be a team follower·

Allow for individual differences and
respect others views

• Feel the need to acquire literacy
skills

• Set their own goals and standards
• Are able to sustain interest in

whatever they are doing

An articulation has been made in the project to envision a Kalika Yatna classroom. As a result of this articulation,
some indicators have been identified for a classroom and they are as follows:
Some indicators to look for in a KALIKA YATNA classroom

Aspects
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