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Formative Evaluation of RMSA Teacher In-service 
Training: Karnataka 

Background 
Introduction and Purpose 

This report is part of a larger nation-wide evaluation of RMSA training (Vol. 1). Karnataka 
was one of nine states selected for participation.  The evaluation is formative and aims to 
inform the ongoing development and delivery of quality teacher in-service training in 
Classes IX and X. As determined in preparation for the nation-wide evaluation, most 
stakeholders have a great interest in learning about (i) the extent to which RMSA training is 
being implemented; (ii) variations in implementation across states and regions; and (iii) 
whether the training is likely to be effective. The answers to associated questions will 
provide a good basis for improving training development and delivery.   

Consistent with the demands of the nation-wide evaluation, this case report on RMSA 
training in Karnataka seeks to answer the following questions: 

 Question 1: To what extent is RMSA in-service teacher training being implemented 
in Karnataka as intended? Why or why not?  

 Question 2: At this early stage, to what extent is RMSA in-service teacher training in 
Karnataka achieving its objectives? Is there evidence of unintended consequences of 
training planning and delivery? If so, what are these unintended consequences?     

 Question 3: What components, features or aspects of RMSA in-service teacher 
training in Karnataka are most effective in terms of contributing to desired training 
outcomes? Which are the least effective?  

These are the principal questions that guided the evaluation but, of course, each of these is 
associated with sub-questions and more specific questions.  

Background  

Karnataka is one of the four southern states of India. Karnataka state is comprised of 30 
districts, grouped into four divisions. Karnataka is India’s seventh-largest state in terms of 
geographical area (191,976 square kilometres) and the eighth-largest state in terms of 
population (61,130,704).  

The 30 revenue districts of the state are composed of 34 educational districts. As shown in 
Figure 1, the 30 districts of the state are grouped into four educational divisions with their 
respective headquarters located at Bangalore, Belgaum, Gulbarga and Mysore. In addition, 
there are two divisions, Belgaum and Gulbarga that have additional commission rates for 
the streamlining of administration.  Table 1 shows the districts associated with each of the 
four educational divisions.  
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Figure 1: Map of Karnataka State with 4 Educational divisions 

 

Table 1: Districts of Karnataka State classified under 4 Educational divisions 

Division Districts 

Bangalore Bangalore, Bangalore (R), Ramanagar, Chitradurga, Kolar, Chikkaballapur, 
Shimoga, Tumkur, Madhugiri and  Davanagere. 

Belgaum Belgaum, Bijapur, Bagalkot, Chikkodi, Dharwad, Gadag, Haveri, and Uttara 
Kannada, Uttara Kannada-Sirsi 

Gulbarga Bellary, Bidar, Gulbarga, Raichur and Koppal, Yadgir  

Mysore Chikmagalur, Dakshina Kannada, Udipi, Hassan, Kodagu, Mandya, Mysore and 
Chamarajanagar  

The population of the state is dispersed across isolated habitations. The secondary schools 
are generally located in large villages and in small/medium and large towns. Feeder schools, 
the higher primary schools, are located in smaller habitations/villages. Two or three central 
villages with high schools share the same catchment area of feeder villages with higher 
primary schools. This influences the lateral mobility of children from higher primary to high 
schools and thereby affects the strength/enrolment of children. In 2001, there were around 
two million secondary-school-aged children (aged 14 and 15 for classes IX and X) in the 
state. The size of the child population in these age groups has been continuously declining 
over the projection period between 2001 and 2026.(State General Profile, SSA Website. 
http://ssakarnataka.gov.in/rmsa/pdffiles/stgenprofile.pdf) 

As a result of the demographic transition, there will be a fall in the percentage of the 
adolescent population even though the actual number of students entering secondary 

http://ssakarnataka.gov.in/rmsa/pdffiles/stgenprofile.pdf
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education is set to rise. This poses challenges for secondary education in terms of 
establishing new schools, ensuring full participation through adequate access in all areas, 
minimizing the number of drop-outs in high schools, and improving the learning 
achievements of students.  

Educational Profile of Karnataka 

As of September 2014, Karnataka had 60,911 elementary schools with 329,510 teachers and 
8.32 million students, and 14,937 secondary schools with 121,210 teachers and 1.76 million 
students.(State Profile, SSA Website(not uploaded) 

There are three types of schools in the state: government-run, private aided (financial aid is 
provided by the government) and private unaided (no financial aid is provided). The primary 
languages of instruction in most schools are Kannada as well as English, Urdu and various 
other languages. The syllabus taught in the schools is by and large the state syllabus (SSLC), 
which is defined by the Department of Public Instruction of the Government of Karnataka, 
and the CBSE (or the ICSE in the case of certain private unaided and KV schools). In order to 
provide supplementary nutrition and maximize attendance in schools, the Karnataka 
government has launched a mid-day meal scheme in government and aided schools in 
which free lunch is provided to the students. A pair of uniforms and all textbooks are given 
to children and free bicycles are given to eighth standard children. State-wide board 
examinations are conducted at the end of the period of X standard and students who qualify 
are allowed to pursue a two-year pre-university course, after which students become 
eligible to pursue undergraduate degrees. There are two separate Boards of Examination for 
class X and class XII. 

Table 2: State Education Profile 

Sl No.  Particulars Numbers 

01 Educational Districts 34 

02 Educational Blocks 204 

03 Clusters 4103 

04 EBB Blocks 74 

05 KGBV Schools(SSA) 71 

06 KKGBV Schools(STATE) 68 

07 Adarsha Vidyalayas (Model schools) 74 

08 Girls Hostels (RMSA) 74 

09 CALC Schools(SSA) 4301 

There are 1,766,930 children in the ninth and tenth standards studying in 14,937 schools 
within the state under all types of management. There are 920,506 boys in comparison with 
846,424 girls among these 1.76 million children. The proportion of boys to girls is 51.90 per 
cent to 48.10 percent. The proportion of children in the schools funded by the Department 
of Education relative to total enrolment is 41 percent. Furthermore, it is to be noted that, 
outside the Department of Education, in the state sector, there is enrolment in schools of 
the Department of Social Welfare, the Local Self Government Institutions and the KGBV 
schools. With the increase in GER and TR from Standard VIII to Standard IX and with the 
effective implementation of new interventions by RMSA, the state has reached out to nearly 
all children of secondary-school age. As on 2014-15, the total number of teachers in the 
state for the secondary level is 39,113, of whom 25,821 are male and 13,292 are female. 
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(UDISE Report: http://www.schooleducation.kar.nic.in/databank/UDISE1415/District/10. 
TeachersMaleFemale.pdf ) 

The enrolment and retention of students in Karnataka is high. There is, however, a great 
difference in the student-classroom ratio. While Hassan has 42 students per class, the 
Belgaum District has 136 students per class.  This shows major disparities across different 
districts in the state in terms of the availability of classrooms and teachers. The transition 
rate has rapidly increased over the last three years. 

For maintaining a district-level comprehensive database for secondary and higher-secondary 
education in the district, a well-developed and reliable database called U-DISE was used to 
collect data at the school, block and district levels. This exercise was carried out throughout 
the district for mapping provisions in all recognized secondary and higher secondary 
schools, for preparing block/district-wise baseline status reports. 

RMSA in Karnataka 

Rashtriya Madhyamik Shiksha Abhiyan (RMSA) is the most recent initiative of the 
Government of India to achieve the goal of the Universalization of secondary education 
(USE). It is aimed at expanding and improving the standards of secondary education, in 
classes IX to X. The goal of RMSA is to bring quality secondary education to all regions of the 
country by ensuring access to secondary school (up to class X) to all children. (Further 
details about RMSA are available in Vol. 1) 

In the context of USE, large-scale inputs in terms of additional schools, classrooms, teachers 
and other facilities are to be provided to meet the challenge of numbers, credibility and 
quality. RMSA is intended to provide for educational needs, physical infrastructure, human 
resources, academic inputs and effective monitoring of implementation of the programs. 
The scheme will initially cover up to Class X and eventually will be extended to the senior 
secondary classes.  

The organisational structure of RMSA in Karnataka is hierarchical in nature. At the state level 
the State Project Office headed by the State Project Director undertakes planning, financing 
activities and monitoring implementation. At the district level are the Office of the DDPI 
where the District Project Office is also located with Deputy Programme Coordinator as the 
RMSA functionary. The district office is also connected to the CTE and DIET on the one hand 
and the Block Resource Centres and the Cluster Resource Centres on the other which are 
the sub-district implementation structure for RMSA. 

 

 

 

 

 

 

 

 

 

http://www.schooleducation.kar.nic.in/databank/UDISE1415/District/10.%20TeachersMaleFemale.pdf
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Figure 2: Organisational Structure of RMSA 

In Karnataka, the RMSA teacher education activities started in 2009-10 and since then have 
expanded in substance and coverage The first initiative of teacher education was in the form 
of content enrichment for grades 9 and 10teachers. This was also the basis for designing the 
ICT-integrated Subject Teachers’ Forum (STF). The STF targeted the teachers of those 
schools where ICT facilities were provided under the ICT-1&2 schemes under MahitiSindhu. 
http://dsert.kar.nic.in/html/chapter06.html 

 Subsequently, several training programs have been added not only for the teachers at the 
secondary level, but also for the head teachers and the SDMC members.  

Methods 
As mentioned, the formative evaluation of RMSA teacher in-service training in Karnataka 
was undertaken within a larger evaluation of in-service teacher training covering nine states 
(see Vol. 1). This section provides details on the methods used to gather the evidence 
required to respond to the questions guiding the evaluation in Karnataka (see p. 1).  
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Design 

The principal design of the nation-wide study is a multiple case study relying on mixed-
methods (quantitative and qualitative) inquiry to compare and corroborate findings and 
strengthen claims. Teacher questionnaire, interview and focus-group data were collected in 
each of the participating states and local-level documents by way of corroborating findings.   

Teacher Questionnaire Survey 

The teacher questionnaire was developed and piloted for use in the states (see Vol. 3, 
Appendix B1). In Karnataka criteria for the selection of the district sample and the 
administration of the quantitative data questionnaires (1,000) was decided as follows: 

 0-10 districts sample = two districts 

 11-20 districts sample = three districts 

 21-30 districts sample = four districts 

 31-40 districts sample = five districts 

 40+ districts sample = six districts 

As mentioned, Karnataka has 34 educational districts under four educational divisions. 
Therefore a total of six districts representing all four divisions were selected randomly. 
Within the district, three blocks were selected on the basis of the performance of class X 
(high, average and low).A decision was made to select 1,000 teachers from approximately 
200 schools representing all subject areas, namely English, Kannada, mathematics, science 
and social sciences. Accordingly, 11 or 12 schools from each block were selected on the 
basis of the performance of class X (high, average and low).The teachers who form the 
sample for the study should have undergone at least one of the RMSA training sessions. 
Table 3 shows the planned and achieved sample of teachers for Karnataka. 

Table 3: Sample for the quantitative data collection through questionnaires 

Division District Block No. of schools 
Planned 
sample 

Actual sample 

Mysore  

Mandya 

Maddur 11 55 51 

Malavalli 11 55 59 

Mandya North 11 55 51 

Dakshin Kannada 

Mangalore North 11 55 58 

Beltangadi 11 55 55 

Bantwal  11 55 55 

Bangalore  

Bangalore South 

Anekal 11 55 54 

Bangalore S3 11 55 54 

Bangalore S2 11 55 52 

Madhugiri 

Koratagere 11 55 55 

Sira 11 55 53 

Madhugiri 11 55 55 

Gulbarga  Bidar 

Aurad 11 55 54 

Basavakalyan 11 55 55 

Bidar 12 60 57 

Belagavi  Chikkodi 

Moodalagi 11 55 55 

Nippani 11 55 57 

Chikkodi South                12           60                60 

           Total        06 districts            18 blocks     200 schools 1000 teachers 990 teachers 
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It was decided that the team members would undertake data collection, data entry and data 
analysis with a view to obtaining the data as intended and also to developing insight into the 
nature of the data. Since the BEOs are administrative heads at the block level, they were 
asked to undertake quantitative data collection through a questionnaire survey under the 
guidance of the team members. They were oriented to carry out the process of data 
gathering and hence a workshop for the same was conducted at the SPD Office, RMSA, 
Bengaluru on January 3, 2015. In this workshop, DYPCs, BEOs and principals of DIET colleges 
in six districts involved in the evaluation study were oriented about the data-collection 
protocol. The schedule for data collection was decided and the requisite number of 
questionnaires was distributed to the respective blocks in-charge. 

At the Taluk level, a one-day workshop was conducted and the head teachers were oriented 
to monitor and ease the process of quantitative data collection. This process was conducted 
in the presence of one of the evaluation team members and of the head teacher of each of 
the participating schools. Later, the completed questionnaires from the blocks were 
gathered at the district level. The principal/senior lecturer of the DIET and the DYPCs of the 
respective districts monitored the process. The filled-in questionnaires were sent to RIE, 
Mysore by the DIET Principal/DYPC and BEOs. Cross verification of the collected data, the 
data entry and the data cleaning were done centrally at RIE Mysore.  

As we see in Table 3, a total of 990 teachers responded to the questionnaire. The average 
amount of experience in teaching was about 11years. However, there was some variation as 
two thirds of the teachers had taught between two and 20 years. Slightly over half of the 
respondents were male (55%) and there was a relatively even distribution of teachers across 
the subjects taught – 20%-24% across English, science, social science, Hindi/regional 
language and mathematics respectively. Virtually all of the respondents had a B.Ed. (97%) 
and some had a Master of Education degree (13%). Almost three fourths (72.1%) of the 
respondents had some sort of postgraduate degree. 

The number of respondents who indicated that they had received training in each of the last 
three years was high. The duration of training varied each year. In 2011-12 33% of the 
teachers received between five and 10 days of training with 17% receiving fewer than five 
days.  The respective percentages were 49% and 21% in 2012-13 and 56% and 21% in 2013-
14.  The teachers indicated that a focus on the subject area and instructional methods was 
most frequent, and that other elements such as inclusive education, ICT, life skills and 
leadership were sometimes the focus.  

Interview and Focus Group Protocols 

Interview and focus group protocols were developed as part of the nation-wide study (see 
Appendices B2 and B3, Vol. 3). Based on the guidelines, the sample for qualitative data 
collection is as follows: 
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 Interviews with teachers: five 

 Interviews with KRP/RPs: five 

 Interview with a Senior Functionary Director: one 

 Focus Group Discussions with teachers: one 

 Focus Group Discussions with KRPs: one 

 Focus Group Discussions with a heterogeneous group consisting of designers, 
organizers, coordinators, KRPs and teachers: one 

The interviews and focus-group discussions were conducted exclusively by the team 
members. The interviews of the teachers and of the KRP/RP in the different districts were 
conducted as per the schedules appearing in Tables 4 and 5. 

Table 4: Schedule of Interviews Conducted 

Division District Venue          Date            Time 

Mysore Division 
Mandya DIET 08-01-2015 2:00 pm 

Dakshina 
Kannada 

DIET 09-01-2015 11:00am 

Bangalore 
Division 

Bangalore South DIET 08-01-2015 11:00am 

Madhugiri DIET 13-01-2015 11:00am 

Belagavi Division Chikkodi BRC 12-01-2015 11:00 am 

Gulbarga Division Bidar DIET 12-01-2015 11:00 am 

Table 5: Schedule of Focus Group Discussions Conducted 

FGD 
Date Venue Time No. of 

participants 

Teachers 10-01-2015 BRC, Chikkodi, Bidar 12:00 – 3:00 pm 09 

RP/KRPs 09-01-2015 DIET, Dakshina Kannada 11:00 – 2:00 pm 09 

Heterogenous group 18-02-2015 DSERT, Bengaluru 10:30 -1:30 pm 17 

The interviews and focus-group discussions were audio-recorded and later transcribed and 
analysed using NVivo software.  

Document, Material and Website Postings 

In the course of preparing this report, some information was collected from a variety of 
documents that are available either in print form or on the websites of the 
agencies/departments concerned. The following is a list of the documents used: 

 RMSA Circulars – 26 (MS-Word file attached) 

 Karnataka State Education Report (Print mode) 

 RMSA Perspective Plan (2009-2017) 
http://ssakarnataka.gov.in/rmsa/pdffiles/rmsa/RMSAPerspectivePlan0917.pdf 

 Planning for Teachers, HMs and Master Trainer Training 

 http://ssakarnataka.gov.in/rmsa/pdffiles/trainings/TrsGuidelinesPlan.pdf 

 Training modules –Rachana, CCE and Sadhana Pushti (Printed material) 

 STF – Report – IT for Change 

             http://www.itforchange.net/Creating_Teachers_Communities_of_Learning- 
             %20Subject_Teacher_Forum_Karnataka_January_2013 

http://ssakarnataka.gov.in/rmsa/pdffiles/rmsa/RMSAPerspectivePlan0917.pdf
http://ssakarnataka.gov.in/rmsa/pdffiles/trainings/TrsGuidelinesPlan.pdf
http://www.itforchange.net/Creating_Teachers_Communities_of_Learning-%20%20%20%20%20%20%20%20%20%20%20%20%20%20Subject_Teacher_Forum_Karnataka_January_2013
http://www.itforchange.net/Creating_Teachers_Communities_of_Learning-%20%20%20%20%20%20%20%20%20%20%20%20%20%20Subject_Teacher_Forum_Karnataka_January_2013
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Findings 
This section represents our response to the questions guiding the evaluation. Here we 
aggregate quantitative and qualitative data to generate answers to the questions and to 
make judgements and claims about the current state of RMSA training in Karnataka.  

The section is organized as follows: (i) implementation and the factors that affect it; (ii) the 
preliminary impact of the training; and (iii) the RMSA training components and features that 
appear to be effective.  A final section is devoted to suggestions for future RMSA policy and 
practice. This final section arises from our state-level interview and focus-group data.  

Implementation 

Rationale for Planning Teacher Training under RMSA 

The RMSA provides financial support to the states/UTs for teacher training to improve the 
quality of education in secondary-level schools. The most important factor in the 
contemplated reconstruction of education is the teacher – namely his/her quality, his/her 
educational qualifications, his/her professional training and the place that he/she occupies 
in the school as well as in the community. Teacher training has a significant impact on 
academic achievement and influences students’ learning as well as teaching efficiency and 
skills. Concurrently, the teaching-learning environment of a school and a teacher’s 
professional development largely depend on the management efficiency and skills of 
theheadmaster/principal. Therefore, professional and leadership training are essential to 
sustain and enhance the skills and efficiency of headmasters. Training centres/institutions 
are also venues for the development of new ideas and methodologies and for the 
dissemination of good practices. The training programs under the RMSA are planned for 
different personnel as shown below.  

 

 

 

 

 

 

 

 

 

 

 

Figure 3: Teacher Training Programmes under RMSA in Karnataka 

 

We now turn to an examination of the extent to which RMSA teacher in-service training was 
planned, delivered and assessed as intended.  
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To what extent is RMSA in-service teacher training being implemented in Karnataka as 
intended? Why or why not? 

Intended Training Model 

Planning 

The programs for in-service teacher training are supposed to be planned at the state level 
by the agencies concerned, namely the DSERT, Bangalore and the RMSA. At the state level, 
the planning of training programs has to be based on the assessed needs of teachers. 
Training programs and the development of training materials are to be designed to cater to 
assessed needs. The personnel for the development of training modules should include 
education specialists, RPs and teachers. Each training program will involve a specific group 
of state-level resource persons.  The training materials developed are to be provided to the 
RPs and teachers in the training sessions at the state and district levels respectively.  

The state plans to follow a Cascade model of training. Colleges of Teacher Education (CTE) 
are the co-ordinating agencies for in-service teacher training at the district level for 
secondary teachers. However, the districts in which the CTEs are not located,the DIET of the 
respective district would have to co-ordinate and organise the programs. Instructions to this 
effect are issued by the Director, DSERT. The RMSA-Karnataka has to release funds to the 
DSERT which in turn apportions them to the districts based on the number of teachers to be 
trained. CTE/DIETS, which are the district-level training institutions, have the role of 
identifying the RPs for training at the state level by the DSERT. They in turn have to train 
teachers at the district level. 

The planned training schedule has to be sent to the DDPI (Admin) of the respective districts 
by the CTE/DIET Principal for the deputation of the requisite number of teachers to the 
program. Based on the instructions from the DDPI, the respective BEOs at the block level are 
supposed to select teachers for the training. The BEOs of the respective blocks will send 
orders for deputation to the headmasters of the schools within each of those blocks. 
Subsequently, this process will be monitored by the subject inspectors/senior lecturers of 
the DIETs. 

Each program has a co-ordinator at the DIET level for organising the training. Logistical 
arrangements are made by the co-ordinator and he/she also facilitates the conduct of 
different sessions and activities of the program. 

Delivery 

Training is usually planned to be conducted in the months of June and July, which are the 
initial months of the academic year. The RPs who would have received training at the state 
level are responsible for providing training to teachers at the district levels. Ideally, the 
training for teachers is supposed to happen in three to four batches, usually with each batch 
having subject-specific teachers of 40 to 50 members. The time period for training is usually 
five days, though this may vary among different training sessions. The training is intended to 
incorporate the priority areas of RMSA, namely life skills, leadership skills and use of ICT. 
The approaches planned for training include the use of ICT, group activities and the 
provision of hands-on experience to teachers. 
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Monitoring and Evaluation 

During the training, pre- and the post-tests are also to be conducted relating to the content 
areas in which the training is being provided; the results will be used as a means of assessing 
the quality and degree of the learning that has occurred.    

The subject inspectors and the DIET faculty visit and monitor the training as observers and 
also provide input for improvement. Normally the feedback from the participants is 
collected in oral and written form, both at the end of the day and at the end of the training. 
The input and feedback are expected to be considered in planning improvements and in 
implementing future training.  

With a view to achieving the training objectives mentioned above, RMSA-Karnataka 
implemented three training programs for in-service teacher professional development, 
namely Subject Teacher Forum (STF), Rachana and Continuous Comprehensive Evaluation 
(CCE). These programs and their respective objectives and implementation processes are 
presented hereunder (See Figure 3).  

STF Training 

The subject teacher forum is a five-day ICT integrated teacher-training program for teachers 
of different subjects provided at the district level. The program is designed under an MOU 
between RMSA and IT for Change and is implemented by the DSERT. The program provides 
on-site, hands-on workshops that use a 'blended cascade' approach, combined with virtual 
support through email lists and a web portal. In the workshops, the teachers learn to use a 
variety of digital methodologies, including public-education software tools, web tools (maps, 
albums and translation) and various web resources. Teachers continue their learning after 
the end of the formal training, accessing Internet resources, sharing ideas and seeking 
support on mailing lists. 

The objectives of STF are as follows: 

 To integrate ICT in teaching-learning processes; 

 To involve teachers in the creation, sharing and application of ICT in classroom 
transactions; 

 To create peer-learning situations among members of the teaching community; 

 To provide access to teaching-learning remedies and to use them readily in a range 
of classroom situations; and 

 To create a knowledge bank for universal sharing (e-content). 

This training program was implemented through an on-site cascade model and hands-on 
workshops are provided to master trainers/teachers. Trained teachers, in turn, train their 
peers. A web portal and mailing groups have been developed for each subject, and these 
have facilitated interactions and have opened up discussions among teachers. These 
interactions and discussions include the sharing of critical, concept-related information 
through mailing groups and through videos. Over 500 digital resources have been created 
and about 3,000 web resources have been accessed and shared in regard to a wide range of 
themes. 
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Rachana and CCE Training 

The Rachana training is offered for duration of five days in all subjects taught at the 
secondary level. The program was designed to provide professional support to teachers as a 
result of the formulation of state curricula and syllabi based on the NCF-2005.  

The objectives of this program are as follows: 

 To identify challenging spots in content areas and in the revised context and to 
help teachers with their academic role; 

 To incorporate activity-based teaching-learning into classroom transactions; 

 To provide concept-related resource materials to teachers pertaining to 
contemporary trends in subject teaching; 

 To identify resource and content gaps, where they may exist, and to extend 
support to teachers to help ensure effective teaching; 

 To provide an orientation about continuous comprehensive evaluation (CCE) and 
constructivism; and 

 To facilitate teachers for the preparation of unit plans with additional resources. 

The Rachana program was implemented as Rachana-1, Rachana-2 and Rachana-3 during the 
years 2012-13, 2013-14 and 2014-15 respectively. This was designed in the context of new 
textbooks based on NCF-2005 for class VIII (2012-13), class IX (2013-14) and class X (2014-
15). Key resource persons were identified from different categories and a state-level 
resource pool was created. The subject-wise modules were developed by the resource 
persons comprising six to eight members for each subject. The resource group consisted of 
government school teachers, persons from non-governmental sector, retired persons, 
textbook writers and DIET/CTE lecturers. The modules for the new tenth standard textbook 
were named as Rachana-3. The modules are prepared with the intention to help teachers to 
deal with challenging spots and also to implement the methodology of CCE effectively in the 
classroom. All of the modules in the different subjects were printed and were supplied to 
the DIET/CTEs for organizing the district-level training. 

Master Resource Person Training 

Eminent and resourceful teachers, lecturers, subject inspectors and HTs were identified as 
Master Resource Persons (MRP).Numbering from four to six from each district they were 
pooled and trained in cascade mode at the state level in the 2014-15 academic year. One 
hundred and twenty MRPs have been trained in each subject by the Key Resource Persons 
(KRP) who prepared the modules. Inputs from eminent persons in the field of preparing 
learning materials and model lessons were also included in the training. A total of 1,022 
MRPs of all subjects have mentored teachers at the district level, drawing them together in 
groups of 40 to 50 to work to achieve the physical targets set out in Table 6.  
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Table 6: 2014-15   RMSA Training 

 Sl 
No 

Training Name 
Duration of Training 

(in days) 
Physical 
Target 

1 Rachana In-service Training  (10 Std) 

  Kannada 5 4246 

  English 5 3839 

  Hindi 5 3682 

  Mathematics 5 4156 

  Science 5 4114 

  Social Science  5 4144 

 2 STF Training  

  Kannada 5 1684 

  Mathematics 5 2804 

3 SRG Training 3 67 

It may be stated that the state previously had implemented three teacher-training programs 
under RMSA in line with the vision, objectives and training plan prepared by the DSERT, 
Bangalore. This statement is also corroborated by the data obtained from the teachers 
regarding their participation in the most recent RMSA training. Two thirds of the teachers 
received between one and seven days of training with the average being four days. For 
three quarters of the teachers, their most recent training was in 2013-14 (See Figure 4). 

 

 

Figure 4: Percentage of teachers trained 

Actual Training Implementation 

Planning 

In the questionnaire the teachers responded to a series of questions about this most recent 
training. According to the teachers, the focus of the training frequently was on the subject 
area and on instructional methods and sometimes was on other intended RMSA training 
inputs, such as inclusive education, ICT, life skills and leadership. It would appear that these 
latter elements are not being integrated into the RMSA training as expected.ICT seems to be 
integrated to greater extent in the RMSA trainings, this being particularly the case with the 
STF training which is completely based on use of ICT for teaching and learning purposes.  
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There is enrichment of both teachers and students with the integration of ICT and elements of life 
skills in training. Teachers will be personally enriched and this helps them to make it reach to students 
also. The training in fact reaches both students and teachers (KK-FG-HET)   

The programs of teacher education are planned at the state level by the agencies 
concerned, namely the DSERT, Bangalore and the RMSA. Most of the training focuses on the 
subject content and teaching methodologies. 

The RMSA wing and the DSERT wing, we both discuss regarding the plan for the next year based on 
the trainings already given and the feedbacks collected, we identify the hard spots of teachers and 
mostly focus the plan on that. Then the suggestions mentioned by teachers are considered while 
planning. We will relate the needs of teachers with our plans. In the previous feedbacks, we would 
have asked the needs of teachers and based on that the planning is done. The training is planned for 
all subjects like English, Kannada, Mathematics, Science and Social Sciences. People involved in the 
training include the faculty from DIET, DSERT, DYPCs and teachers also (KK-SEN-01) 

The training usually focuses on the subject content, clarifying doubts regarding concepts in 
the revised version of textbooks, transactional methodologies and components of CCE. 
RMSA priorities are addressed to a very small extent in some training sessions. 

The main focus of this training was on integrating constructivist approach with the revised concepts of 
class X. They also focussed on the difficult words and the concept. They also said about integrating 
activities but it was not clear. Training also focussed on CCE (KK-TEACH-02) 

Training manuals and materials are developed by the DSERT for the state in the regional 
language – Kannada. Each training program has a specific group of state-level resource 
persons. The materials developed are printed and distributed to RPs in the state-level 
training program. They are also placed on the website of the DSERT. KRPs and teachers are 
not involved in this process and, since it is centrally prepared, it does not cater to regional 
differences in needs. There are few instances where some teachers were involved in the 
process, but most of the teacher respondents were unaware of any involvement of teachers 
in the development of the training materials.  

Whichever the training may be, we do not know the basis on which the training material is being 
developed. There are some selected teachers who are involved in the material development. They are 
provided with some questionnaires to know the needs of the teachers before designing the material. 
The names of these teachers are mentioned in the training material (KK-FG-TEACH) 

They do not make us the part of developing training modules. Even if we are getting trained in a 
specific training, they do not involve us in the material development. I feel that they have to involve 
us as we have direct classroom experiences so that many problems can be addressed and solutions 
can be incorporated. It will be more successful even in implementation aspect also (KK-KRP-03) 

From the questionnaire survey, the majority (57%) of teachers said they were not involved 
in training material development, although 24% said they were greatly involved and 19% 
were somewhat involved.  

 

At the state and district levels, the needs assessment does not uniformly form the basis for 
planning teacher-training programs although, as revealed in the quotations below, there 
were some indications that it was taken into consideration. 

At state level, the need assessment is not done. What is assigned by the SRPs at the state level, only 
that we learn. Actually we are cascading. They would have designed some material and they give it to 
us during the training. We just have to take it and then make it available to the teachers. The ground 
level need is not assessed at the State level. We, as RPs do the need assessment before we give 
training for teachers at district level. For subjects the need assessment is not done (KK-FG-KRP) 
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If it is CCE, before going to training, they had done need assessment. They collected the needs of the 
RPs block-wise and they know what training is required by teachers. From each block, Subject 
teachers were called for and the opinion is consolidated before designing the training. On that basis it 
was designed and the training was given. The majority of the responses obtained were uploaded on 
the department website, and asked opinions of teachers whether the focus of training can be 
finalised on that. If changes were required, they are asked by officials from teachers and this forms 
the basis of the training (KK-FG-KRP) 

Need assessment is not done specifically for RMSA training purposes. When we meet the DIET 
principal in subject forum meetings and in other meetings, they ask us on what area is the training 
required. The DIET Principal interacts most of the time with us and gets to know our needs (KK-TEACH 
– 04) 

In contrast, from the teacher questionnaire, over two thirds of the teachers (71%) indicated 
that a formal needs assessment had been conducted. Most of the remaining teachers said 
that an informal needs assessment had taken place, while 7% were unaware of any needs 
assessment having taken place. The majority of the teachers (68%) identified the district as 
the level where the needs assessment took place, whereas about one third indicated that 
needs were assessed at the school level (35%); very few mentioned the state level (5%).  

As shown in Figure 5, when asked how the needs assessment was conducted, the following 
direct methods were frequently observed: focus-group discussion, questionnaire surveys 
and informal interactions. Other methods were indirect, such as the testing of teachers 
classroom observation and an analysis of student-performance records (see Figure 6). 

 

 

  Figure 5: Modes of needs assessment – Direct methods 

 

Figure 6: Modes of needs assessment – Indirect methods 
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During the interaction with teachers and KRPs, the participants expressed their experience 
of the needs assessment being conducted in an informal way in groups in the first session of 
the training, but not being conducted prior to or during the planning and organization of the 
training. Teachers as well as RPs opined that their needs should be considered before the 
training is organised. The preparation of the training materials without already having 
obtained detailed knowledge about the teachers’ actual needs undermines the 
effectiveness of the training sessions. 

However, in some instances, needs assessments of teachers have been carried out in an 
informal way that has in fact catered to teachers’ requirements. 

Need assessment is not done specifically for RMSA training purposes. When we meet the DIET 
principal in subject forum meetings and in other meetings, they ask us on what area is the training 
required. The DIET Principal interacts most of the time with us and gets to know our needs (KK-
TEACH-04) 

The process of needs assessment varies from one training program to another. For the 
training of STF (Subject Teacher Forum), the needs assessment happened in the manner 
explained below. 

STF identified problems that the classroom teachers are facing. The need for this STF was assessed 
sometimes during discussions in meetings. Also, questionnaires were administered before giving STF 
training. This was done by CTE, Belgaum. This questionnaire focussed on the expectations of the 
teachers from the training. After this process, the STF training was designed and organised. Apart 
from this, nowhere the need assessment was done (KK-FG-TEACH) 

Very recently, the DSERT, Karnataka uploaded on its official website the ‘Registration form 
for training required’ to take input from teachers/RPs related to the areas in which they 
require training. This also includes a provision for keeping the names of the personnel 
confidential.1This is an initiative that involves gaining an awareness of teachers’ needs 
before beginning the planning of the training programs in order to ensure effective and 
useful outcomes for teachers. 

https://docs.google.com/forms/d/1CNe81T3ezJWE6hvTSOwEwZd1yaG4IhL4EXgEEaTKzw/vi
ewform?c=0&w=1 

 

Delivery 

The state follows a Cascade model of training. CTEs are the co-ordinating agencies for in-
service training at the district level for secondary teachers. However, in the districts in which 
CTEs are not located, the DIET of each district co-ordinates and organises the programs. 
Instructions to this effect are issued by the Director, DSERT. The RMSA-Karnataka releases 
funds to the DSERT which in turn apportions them to the districts based on the number of 
teachers to be trained. 

CTE/DIETS, which are the district-level training institutions, identify the RPs who are to be 
trained at the state level by the DSERT. They in turn train teachers at the district level. 

                                                       

 

1
The document is available on request.   

https://docs.google.com/forms/d/1CNe81T3ezJWE6hvTSOwEwZd1yaG4IhL4EXgEEaTKzw/viewform?c=0&w=1
https://docs.google.com/forms/d/1CNe81T3ezJWE6hvTSOwEwZd1yaG4IhL4EXgEEaTKzw/viewform?c=0&w=1
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The training schedule is sent to the DDPI (Admin) of each district by the CTE/DIET Principal 
for deputation of requisite number of teachers to the programme. Based on the instructions 
from the DDPI, the teachers who undergo training are selected by the respective BEOs at 
the block level. The orders for deputation are sent to the Head Teacher of schools from the 
BEO and this is followed-up by the Subject Inspectors/Senior Lecturers of DIETs. 

Each programme has co-ordinator at the DIET level for organising the training. Logistical 
arrangements are made by the co-ordinator and he/she also facilitates the conduct of 
different sessions and activities of the programme. The training is given to RPs at the State 
level by the SRPs. Later, the RPs organise training at the district level. In the training at both 
levels, need assessment is not done in a formal way. KRPs find that they have to put in more 
effort to make the training more effective at district level. They expect SRPs to be more 
efficient. Also, as noted in a quotation to follow, the time in which the trainings are 
conducted cause teachers being away from schools for nearly a month.  

The training received is helpful. But to be truthful, the training we give to teachers at the district level 
is more effective than the one at State level. They have given us some training material. We have 
used it well and more efficiently than they used it for us. SRPs at the training except 2 of them were 
not very good. They were not able to answer our queries (KK-FG-KRP) 

Then, when it comes for training, as RPs, we will be out of school for 25 days and the students are at 
loss. When results are less, we are answerable. Hence trainings have to be during vacation or in early 
months of academic year (KK-FG-KRP) 

In STF training, after coming back, we forget as we do not have computers to work on. So, when in 
need, we can refer back to the material and it is helpful. Also, if there is non-availability of the 
computers, then, there is no use of the STF training (KK-FG-TEACH) 

The training conducted in the later part of the academic year (Nov-Dec) cannot be 
practically put into use as the focus at that time is mostly on completing the syllabus and 
revision for examinations. Hence the training conducted at this time of the year will not be 
so efficient in reaching to the intended audience and objectives, as underscored by a 
Karnataka teacher. 

To some extent the training was given to teachers according to the needs. It does not cater to our 
needs at the right time. Training has to be given at the right time. It has to be given during June – July. 
By the time we finish training and reach back schools it will be August. As teachers, we cannot make 
use of what is learnt at training when it is given in December, as exams are approaching and we have 
to focus on completing the syllabus. So, trainings given at the end of the academic year does not carry 
much value and importance. This cannot be taken to the classes (KK-FG-TEACH) 

There are also instances for teachers missing out on attending training sessions if they are 
conducted in the middle of the academic year and lapses in communication to teachers 
regarding the training is another reason for teachers missing the training sessions. 

For the most recent RMSA training attended, almost all teachers (80%) told us that they 
attended all sessions, with the remaining 20% saying they attended most or some sessions.  
Reasons given for missing sessions were most often personal or urgent work commitments 
(30% each). Some missed sessions were due to teachers finding them poor (30%) or boring 
(13%).  

Trainings conducted have reached teachers to a greater extent as they are able to 
comprehend the purpose and the intention of the training they have attended.  The 
objectives of the training have reached maximum teachers indicating the efficiency of the 
training.  
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The main focus of this training was on integrating constructivist approach with the revised concepts of 
class X. They also focussed on the difficult words and the concept. They also said about integrating 
activities but it was not clear. Training also focussed on CCE (KK-TEACH-02) 

Teachers found the RPs to be effective and the training to be useful as there were elements 
of innovativeness and interest in the training being carried out. Meanwhile, very few 
teachers opined that RPs have to make the training still more interesting and clarify all their 
doubts regarding the subjects.  A quotation by one of the teachers helps to clarify the 
potential impact of inspirational training.   

The training objectives were met and we could learn most of the things required for our classroom 
teaching. It was a different type of training. The sessions were mostly activity-oriented.  “The sessions 
were very inspiring and effective. The session got over on Saturday. I called and informed my students 
to come to school on Sunday and I took a class on ‘Tangents’ based on 5Es. Students also felt happy 
and I could see them very much engaged with the new method of teaching (KK-TEACH-04) 

As we can see in Table 7 and 8, a range of transaction techniques were encountered by 
teachers during their most recent RMSA training.  It can be observed in both tables that, 
generally, responses were favourable meaning transactional activities were used frequently 
to sometimes, and teachers tended to ‘agree’ or ‘strongly agree’ that they were helpful. In 
terms of implementation, generally, teachers rated all transaction activities in the 
‘sometimes’ to ‘frequently’ range. As shown in Figures 7 and 8, it is interesting to observe 
that some of the most frequently employed transactional activities (conventional lecturing 
and whole group discussion), were found to be not very helpful whereas relatively 
infrequently encountered activities (video/audio inputs, practical work) were ranked the 
most helpful by the teachers. Group activities, it turns out, were rated highly both for 
frequency of use and helpfulness. Surprisingly, opportunities for informal support groups 
and for project work were found to be relatively infrequent and unhelpful. The variability in 
the responses was higher for ratings of use of transactions than for helpfulness. This means 
that teachers’ responses about helpfulness of transactional activities were more uniform or 
consistent. 



24 
 

Table 7: Extent to which Selected Transaction Techniques Used in Training 

  Never Rarely Some Frequent Always    95% C.1. 

Item N % (1) % (2) % (3) % (4) % (5) Mean SD Rank Lower Upper 

Lecturing 947 3.2 12.4 26.6 31.2 26.7 3.66 1.094 3 3.59 3.73 

Whole Group Discussion 963 0.8 7.7 26.2 45.0 20.4 3.76 0.890 2 3.70 3.79 

Demonstration 909 5.8 19.0 35.6 31.7 7.80 3.17 1.013 7 3.10 3.24 

Video/audio input 910 7.8 15.6 30.9 32.6 13.1 3.28 1.115 5 3.21 3.35 

Practical work 929 8.0 19.3 24.9 30.2 17.7 3.30 1.196 4 3.22 3.38 

Group Activities 946 1.6 5.7 23.9 40.9 27.9 3.88 0.935 1 3.82 3.94 

Opportunities for teachers’ informal support 
group 

885 7.1 22.4 34.7 27.1 8.7 3.08 1.060 8.5 3.01 3.15 

Panel discussion 899 7.1 17.8 34.0 30.9 10.1 3.19 1.068 6 3.12 3.26 

Project work 895 7.3 24.8 29.6 29.1 9.3 3.08 1.093 8.5 3.01 3.15 

 

Table 8: Extent to which Selected Transaction Techniques Aided Learning 

  StDisagree Disagree Neutral Agree StAgree    95% C.1. 

Item N % (1) % (2) % (3) % (4) % (5) Mean SD Rank Lower Upper 

Lecturing 902 4.2 5.9 4.6 48.4 36.9 3.68 0.981 9 3.62 3.74 

Whole Group Discussion 935 4.2 5.9 4.6 48.4 36.9 4.08 1.010 5.5 4.02 4.14 

Demonstration 901 1.4 1.6 14.0 54.1 29.0 4.08 0.785 5.5 4.03 4.13 

Video/audio input 923 1.2 1.2 7.0 46.9 43.7 4.31 0.754 3 4.26 4.36 

Practical work 906 0.9 1.4 8.2 49.8 39.7 4.26 0.741 1 4.21 4.31 

Group Activities 944 1.1 1.3 2.8 52.1 42.8 4.34 0.696 2 4.29 4.39 

Opportunities for teachers’ informal support 
group 

889 3.4 5.6 17.8 52.5 21.7 2.86 0.901 8 3.80 3.92 

Panel discussion 916 1.0 2.3 7.4 50.3 39.0 4.24 0.766 4 4.19 4.29 

Project work 912 2.0 3.5 14.3 52.5 27.7 4.01 0.859 7 3.96 4.06 
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Figure 7: Extent of use of transaction techniques in training 

 

 

Figure 8: Extent of transaction techniques aiding learning 

Similarly, teachers rated resources used in their most recent RMSA training both in terms of 
how often they were used as well as how helpful they were to their learning.  The results 
appear in Tables 9 and 10. Most of the identified resources were rated as being used 
frequently and to be helpful. In Figures 9 and 10, it is apparent that the resources that were 
suggested to be used most often were the ones teachers found to be relatively unhelpful, 
specifically the conventional microphones/speakers, chart paper/card boards and 
notepads/pens. On the other hand, videos and ICT resources were reported to be used 
relatively infrequently but the teachers rated their usefulness to learning highly. Reading 
material was rated to be both used frequently and helpful, whereas handouts were not as 
available as other resources yet, rated to be helpful. 
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Table 9: Extent to which Selected Training Resources were Used 

  Never Rarely Some Frequent Always    95% C.1. 

Item N % (1) % (2) % (3) % (4) % (5) Mean SD Rank Lower Upper 

Video recordings 941 6.9 18.6 29.6 32.7 12.1 3.25 1.102 8 3.18 3.32 

Audio recordings 915 14.5 18.5 29.6 28.7 8.6 2.98 1.183 5 2.90 3.06 

Handouts 932 3.9 12.8 25.3 28.9 29.2 3.67 1.138 6 3.60 3.74 

Books/articles/readings 948 3.4 16.7 21.2 26.2 32.6 3.68 1.186 4 3.60 3.76 

ICT resources 932 4.0 12.9 24.5 33.5 25.2 3.63 1.111 7 3.56 3.70 

Microphones/speakers 896 20.2 16.6 19.6 17.4 26.1 3.13 1.476 1 3.69 3.23 

Chart paper/card boards 946 5.4 14.3 23.4 28.3 28.6 3.61 1.193 2 3.53 3.68 

Notepads/pens 948 4.0 10.1 13.0 20.1 52.7 4.07 1.191 3 3.99 4.15 

 

Table 10: Extent to which Selected Training Resources were Helpful to Learning 

  StDisagree Disagree Neutral Agree StAgree    95% C.1. 

Item N % (1) % (2) % (3) % (4) % (5) Mean SD Rank Lower Upper 

Video recordings 918 6.9 8.6 29.6 32.7 12.1 4.24  0.778 3 4.19 4.29 

Audio recordings 882 14.5 18.5 29.6 28.7 8.6 4.04 0.864 7 3.98 4.10 

Handouts 925 3.9 12.8 25.3 28.9 29.2 4.22 0.724 4 4.17 4.26 

Books/articles/readings 944 3.4 16.7 21.2 26.2 32.6 4.25 0.695 2 4.20 4.30 

ICT resources 933 4.0 12.9 24.5 33.5 25.2 4.29 0.702 1 4.24 4.34 

Microphones/speakers 878 20.2 16.6 19.6 17.4 26.1 3.84 1.038 8 3.77 3.91 

Chart paper/card boards 927 5.4 14.3 23.4 28.3 28.6 4.08 0.818 6 4.03 4.13 

Notepads/pens 933 4.0 10.1 13.0 20.1 52.7 4.14 0.841 5 4.09 4.19 
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Figure 9: Extent of training resources used 

 

 

 

Figure 10: Extent of training resources aiding learning 
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NGOs or agencies.  Just less than 10% were not aware who produced the training materials.  
The teachers generally rated the training materials they received to be helpful (average 
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them from the first session of the training but as revealed in the comments below, this was 
not always the case.  

If we ask it in the beginning, we get a response saying ‘If you are given the training, your 
concentration gets distracted and the training will not be successful!!(KK-KRP-01) 

This can happen only when the RPs are resourceful. It is in fact demotivating when we do not get a 
part of what we expect. Also the training materials they given should be in the form of a summary. 
Training material has to be supportive and complementing the sessions. The need for the training 
material is very high (KK-KRP-01) 

As can be seen in Tables 11, teachers provided their opinions about the quality of the 
resource persons (RPs) who provided their most recent RMSA training.  Generally, the 
teachers expressed satisfaction with the RPs. They found them to be particularly good at 
promoting interaction with trainees and keeping them engaged. Also they enjoyed 
presentations that were made. On the other hand, as shown in Figure 11, teachers were 
relatively less satisfied with use of transaction strategies and resources, and making 
connections to the classroom context.  We observed that variability among respondents was 
not terribly high, therefore teachers were rather uniform in their opinions about RPs. 
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Table 11: Extent to which Teachers were Satisfied with Resource Persons 

  V Dissat Dissat Neutral Satisfied V Satis    95% C.1. 

Item N % (1) % (2) % (3) % (4) % (5) Mean SD Rank Lower Upper 

Use of transaction strategies 957 4.3 8.3 3.3 69.2 14.9 3.82 0.932 8 3.79 3.87 

Presentation of topics 972 1.0 6.3 3.2 63.5 26.0 4.07 0.795 3 4.12 4.21 

Interaction with trainees 959 1.4 4.1 3.1 57.4 34.1 4.19 0.789 1 4.14 4.23 

Engagement of trainees 959 1.3 4.6 4.0 55.2 35.0 4.18 0.809 2 4.12 4.23 

Mastery over content 965 1.3 9.4 3.8 59.3 26.1 3.99 0.894 5 3.93 4.04 

Use of resources 962 2.3 8.3 5.1 61.9 22.5 3.94 0.901 7 3.88 3.99 

Knowledge of classroom context 958 2.0 6.7 4.8 62.4 24.1 4.00 0.858 4 3.94 4.05 

Makes connections to the classroom 949 2.0 6.0 4.4 66.7 20.9 3.98 0.821 6 3.92 4.03 

 

 
              Figure 11: Extent of Teachers’ satisfaction with RPs 
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Teachers find RPs to be quite resourceful as few of them bring in the element of innovativeness in the training programme that caters to the 
needs of the teachers.  

Important to the delivery of any training program are many aspects associated with logistics, timing, physical space, financial support, and so 
forth. Teachers gave us their opinions about such elements, as can be seen in Table 12. By and large, while the responses were favourable, 
they were among the lowest ratings given by the teachers with regard to training implementation; none of the average ratings exceeded 4 
(‘satisfied’) on the five-point scale. Moreover, the variability associated with the average ratings was quite high suggesting that teachers had a 
range of experiences and were not like-minded in their responses. Figure 12 reveals that among the more positively rated items were those 
associated with communication, including timeliness, and information provided in advance. The teachers also tended to rate the training 
venues as reasonably satisfactory.  Among the elements that attracted concerns among teachers were timely organizations of the training, 
disbursements, lodging and sound systems.  

Table 12: Extent to which Teachers were Satisfied with Logistical Arrangements 

  V Dissat Dissat Neutral Satisfied V Satis    95% C.1. 

Item N % (1) % (2) % (3) % (4) % (5) Mean SD Rank Lower Upper 

Information about training purposes 971 2.4 4.8 3.5 72.4 16.9 3.97 0.781 2 3.348 4.019 

Communication timeliness 967 1.8 8.6 3.7 61.9 24.0 3.98 0.883 1 3.925 4.035 

Time for preparing oneself for the training 964 2.4 11.0 6.1 62.0 18.5 3.83 0.934 3 3.771 3.889 

Training venue 969 6.6 10.2 4.3 57.5 21.4 3.77 1.099 4 3.701 3.839 

Lodging 800 11.6 21.0 8.3 49.1 10.0 3.25 1.227 11 3.166 3.334 

Food and refreshments 963 4.5 14.4 3.3 59.8 18.0 3.72 1.057 6 3.653 3.787 

Sitting arrangements 971 3.4 15.0 3.3 64.3 14.0 3.70 0.997 7 3.637 3.763 

Sound system 909 5.2 14.7 7.2 59.0 14.0 3.62 1.059 9 3.551 3.689 

Visual aids 937 4.6 13.3 6.0 55.9 20.2 3.74 1.068 5 3.671 3.809 

Disbursement of TA/DA 949 5.4 14.0 6.0 58.1 16.5 3.66 1.076 8 3.591 3.729 

Timely organisation of the training 960 11.8 22.0 5.7 49.5 11.0 3.26 1.249 10 3.182 3.338 
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Figure 12: Teachers’ satisfaction with logistical arrangements 

  

Monitoring and Evaluation 

As stated earlier, the state has designated officials who visit the training venue during 
training with the purpose of monitoring implementation. This was corroborated by the 
respondent KRPs in the interview 

Also, there is a visit by the faculty from CTE and DIET for monitoring and give suggestions. DDPI comes 
for observation, but is never aware of what the training is all about. Training is being done in only one 
centre and hence monitoring becomes easy (KK-FG-KRP) 

Monitoring of training is done by co-ordinators and DIET principals. They come once a day, visit, 
observe and give suggestions if needed (KK-KRP-04) 

However, the follow-up mechanism is not very well organised. The feedback is collected 
from the teachers in both oral and written format. The feedback collected will help RPs to 
make changes immediately in the forthcoming sessions of the training, whereas the written 
feedbacks reach the organisers of the training.  

We collect feedback from teachers. We go through it, and make some changes in the next training. 
Later the feedback reaches the organisers and we do not know what happens then (KK-FG-KRP) 

A few of the Subject Inspectors visit the schools and observe classes of teachers and ask 
some questions to teachers. Sometimes the questions asked do not match with the training 
experience, are revealed in the following quotation. 

We give training with some objectives in mind and teachers follow it. When Subject inspectors or 
others visit schools, they ask the questions and teachers are in a fix. Hence, RPs should form a part of 
school visits (KK-KRP-05) 

Respondents to the survey shared their views about monitoring, evaluation and follow-up 
activities associated with the most recent RMSA training they encountered. Over 80% of the 
teachers indicated that formal feedback was taken, with the remaining indicating that 
feedback was informal (16%) or that they were unaware of the feedback process (<1%). 
Mostly, feedback was taken at the end of the program (57%) although about 30% of the 
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respondents indicated that feedback was collected on a continuous basis or at the end of 
each day. Over half of the teachers indicated that questionnaires were used to gather the 
feedback but 42% said that focus groups were used and 28% indicated that it was gathered 
through informal discussions. A majority of teachers were of the view that feedback was 
used to modify the training (27% greatly; 30% somewhat), but almost one quarter of the 
teachers were unaware of such modifications and 10% said that no such changes were 
made.  

Teachers were also queried about learning assessment at the training event and virtually all 
agreed that such assessment took place (63% formal; 36% informal).  Asked about when the 
learning assessment was carried out most (49%) indicated at the end of the program, but 
about 40% expressed that such assessment was done (i) before training began, and (ii) at 
the end of each day of training. Almost 60% of the respondents indicated that the 
assessment was conducted either by paper and pencil or in an oral format (it is possible that 
both formats were combined for many teachers).  

Well organised strategy of assessing the needs of teachers through pre-test and assessing their 
learning through conducting post – tests is one of the strengths of the RMSA trainings in the State 
(KK-SEN-01)  

There is a well organised method of assessing the needs of teachers through pre-test and 
post – tests. These tests also serve as the source of need assessment reflecting what 
teachers need from training. There are also programmes to empower the faculty of DSERT 
which in turn are able to use it for strengthening the outcome of training. 

Training Impact 

At this early stage, to what extent is RMSA in-service teacher training achieving its 
objectives? Are unintended consequences of training planning and delivery in evidence? If 
so, what are they? 

It is early to be definitive but preliminary evidence suggests that RMSA trainings are making 
a remarkable change in the approaches of teachers towards teaching and in turn the 
learning in students. Teachers find the trainings interesting and are of the view that 
students learn better through these methods. There is some evidence of success where 
teachers are very much benefitted because of training and have put the learning from the 
training into use immediately after the training. This example shows the extent to which 
training can affect teachers’ motivation to implement what they have learned. 

60-70% of the teachers are satisfied with the training and they find it useful. (KK-KRP-04) 

The training has helped me improve my abilities to a greater extent. I can see the change in my 
teaching methodology and I am clearer on how to go about the content (KK-TEACH-02) 

The sessions were very inspiring and effective. The session got over on Saturday. I called and informed 
my students to come to school on Sunday and I took a class on ‘Tangents’ based on 5Es. Students also 
felt happy and I could see them very much engaged with the new method of teaching (KK-TEACH-04) 

As one of the foregoing comments reveals, teachers also see the positive transformation in 
students’ learning as the trainings given under RMSA are more effective and cater to the 
needs.  

Though success from the training is seen to some extent, there was a considerable amount 
of evidence that the transfer of training to the classroom may be limited and there is room 
for improvement. Basically, teachers found problems with the facilities at their schools 
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which hinder them from the implementation of the learning. Many teachers owe the lack in success in training to the non-availability of the 
facilities for implementation or the unplanned use of the funds, as revealed in the following comment.  

According to me, STF is a good training that enhances the knowledge and competencies of teachers but after the training, its purpose is not served as it cannot be 
used in classroom due to lack of infrastructural facilities (KK-FG-KRP) 

A section of the questionnaire explored issues concerning the outcomes of training beginning with teachers’ level of satisfaction with the most 
recent RMSA event they attended. As we can see in Table 13 the average satisfaction ratings were fairly high (with most falling between 
‘satisfied’ and ‘very satisfied’). It is interesting to note that conventional training outcomes such as content knowledge and pedagogical skills 
and student assessment were among the highest rated items (see Figure 13). However, outcomes more closely associated with RMSA (i.e., 
integration of inclusiveness, ICT, and life skills into classroom practice) were rated relatively low. Variability in responses was observed to be 
modest suggesting that teachers were relatively uniform in their opinions about these outcomes. 

Table 13: Extent to which Teachers were Satisfied with the Training 

  V Dissat Dissat Neutral Satisfied V Satis    95% C.1. 

Item N % (1) % (2) % (3) % (4) % (5) Mean SD Rank Lower Upper 

Generally useful to me 941 2.0 2.8 2.1 73.1 20.0 4.06 .714 5 4.01 4.11 

Relevant to my needs as a class IX /X teacher 943 1.7 5.8 2.7 66.4 23.4 4.04 .804 6 3.98 4.10 

Helpful to my subject area content knowledge 946 1.3 4.8 2.7 61.9 29.3 4.13 .780 3 4.08 4.09 

Helpful to my pedagogical skills 944 1.0 3.4 2.8 65.0 27.9 4.15 .710 1 4.11 4.20 

Helpful to my instructional planning skills 939 1.0 2.2 4.3 69.5 23.0 4.11 .660 4 4.07 4.15 

Helpful to my student assessment skills 938 1.0 3.4 3.9 64.0 27.7 4.14 .721 2 4.09 4.19 

Helpful to integrate ICT into my classroom 933 2.5 9.0 7.5 61.0 20.0 3.87 .918 9 3.81 3.93 

Helpful to integrate life skills into my classroom  937 2.3 5.4 8.0 65.4 18.8 3.93 .832 8 3.88 3.98 

Helpful to integrate inclusiveness into my class 935 2.1 4.1 8.1 66.2 19.5 3.97 .794 7 3.92 4.02 
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Figure 13: Teachers’ satisfaction with training 

Teachers come away from training with a certain level of satisfaction and a sense of the 

extent to which they learned new knowledge and skills. It is one thing to learn as a result of 

training, it is quite another to change one’s practice in the classroom.  We asked teachers 

about their level of satisfaction with their ability to do this.  Their responses appear in Table 

14 and show a reasonable level of satisfaction with quite a range of selected practice 

aspects.  Among the top rated aspects were those associated with what might expect from 

conventional teacher in-service training: curriculum planning, enhanced interaction with 

students, more effective communication and explanation giving, innovative teaching, better 

student assessment practices, and the like. It is encouraging that the teachers were satisfied 

with these applications. On the other hand, RMSA training is very much about integrating 

new focuses for classroom practices. We can see in Figure 14 that items associated with 

such elements tended to receive comparatively lower ratings. These include the integration 

of ICT, life skills, inclusiveness, enhancing student personal development, and providing 

individualized attention to needy students. Also, teachers were less likely to be satisfied that 

they could ensure higher levels of student achievement as a result of the training.  It is very 

interesting to note that the teachers were quite like-minded in their responses, as reflected 

in relatively modest variation in ratings.  
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Table 14: Extent to Which Teachers Were Satisfied They Were Able to Integrate Knowledge and Skill into Classroom Practice 

  V Dissat Dissat Neutral Satisfied V Satis    95% C.1. 

Item N % (1) % (2) % (3) % (4) % (5) Mean SD Rank Lower Upper 

Decide course content 961 0.5 1.7 2.5 74.9 20.4 4.13 0.571 3.5 4.095 4.165 

Decide scope and sequence of curriculum 960 0.6 1.7 3.8 72.0 22.0 4.13 0.603 3.5 4.093 4.167 

Develop instructional material 954 1.0 4.1 3.1 67.0 24.7 4.10 0.726 7 4.055 4.145 

Acquire instructional material 952 1.5 6.0 5.8 67.0 19.7 3.98 0.792 13 3.929 4.031 

Integrate ICT into instruction 946 2.6 12.3 7.8 60.6 16.7 3.76 0.959 18 3.699 3.821 

Integrated life skills consideration in to 
instruction 

949 1.6 5.0 9.0 65.9 18.7 3.95 0.784 15 3.901 3.999 

Integrate inclusiveness in to instruction 952 1.4 2.6 5.9 72.8 17.3 4.02 0.678 10 3.977 4.063 

Make class more interactive 955 1.2 1.8 3.4 68.1 25.7 4.15 0.665 1.5 4.107 4.193 

Explain topics in a better way 952 1.2 2.2 2.3 69.2 25.1 4.15 0.667 1.5 4.107 4.193 

Pay more attention to students with Lg. Difficulty 955 1.5 4.1 7.6 62.6 24.6 4.04 0.785 9 3.991 4.089 

Give more appropriate Assignment/homework 947 1.3 2.3 5.5 70.7 20.2 4.06 0.678 8 4.017 4.103 

Assess student performance 955 1.2 4.6 7.5 65.1 21.6 4.01 0.761 11 3.961 4.059 

Use assessment info to improve instruction 956 0.7 3.5 5.3 65.3 25.2 4.11 0.706 5.5 4.065 4.155 

Try innovative teaching strategies 954 0.9 4.4 3.8 64.2 26.7 4.11 0.744 5.5 4.063 4.157 

Ensure higher level of student engagement 948 1.3 5.8 7.5 65.0 20.5 3.98 0.791 13 3.929 4.031 

Ensure higher level of student achievement 945 1.9 5.4 13.2 60.5 18.9 3.89 0.836 16.5 3.837 3.943 

Ensure higher level student personal 
development 

946 1.3 4.8 15.3 60.9 17.8 3.89 0.790 16.5 3.839 3.941 

Ensure individualised attention to needy students 948 1.4 5.9 8.1 62.8 21.8 3.98 0.812 13 3.929 4.031 



36 
 

 

 
Figure 14: Teachers’ satisfaction with integration of Knowledge and skill into classroom 

practice 

 

Factors Influencing Impact 

Positive Factors 

There are factors that influence the training in a positive manner like the effectiveness of 
training that has made teachers feel competent enough to use their take away from the 
training in their classrooms. These trainings have also become successful in motivating 
teachers to implement in their classrooms. There are also teachers who volunteer and take 
initiative in making teaching an effective one. 

Teachers can use the learning well in classroom. If they find anything difficult during the process, they 
callus and get clarified. We have shared our ideas and information on phone too, many a times (KK-
KRP-04) 

The teachers go to Internet centre, download them and use it for students. Most of these things 
depend mostly on teachers’ initiative and motivation. We use the grants given by govt. for these 
expenses (KK-TEACH-04) 

As mentioned above it is sometimes the case that teachers are satisfied with training and 
develop new knowledge and skill, yet they are unable to meaningfully change their teaching 
practice. We asked teachers about the extent to which selected factors and conditions 
helped them to integrate new learning into classroom practice.  

The responses to the eight selected factors appear in Table 15which shows substantial 
differences among ratings of the factors. Some were well above ‘agree’ on the five-point 
scale, while others were much closer to ‘neutral’. Rated most highly were factors associated 
with school-level support, from headmasters, colleagues and staff. Rated comparatively low 
were local conditions including school and community resources and parent receptivity.  
Finally, teachers held reasonably similar opinions about these factors and conditions that 
touch on their ability to implement what they have learned in the school.  

Though teachers try to integrate the knowledge and skills they obtained through training 
into their regular classroom, there are always role of few factors that influence both 
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positively and negatively the integration of learnt knowledge and skills into classroom 
practice. On the other hand, there are also teachers who volunteer and take initiative in 
making teaching an effective one. As shown in Figure 15, most of the teachers found the 
support from their colleagues in the school followed by that of Principal and school staff for 
implementing their learning into classroom practice. They owed the difficulty in integrating 
the skills into classroom practice to the non-availability of resources in community, school 
and less receptiveness of parents for modified new teaching practices. 

 

 
Figure 15: Factors helping teachers to integrate learning into classroom practice 
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Table 15: Extent to which Factors and Conditions helped Teachers to Integrate Learning into Classroom Practice. 

  StDisagree Disagree Neutral Agree StAgree    95% C.1. 

Item N % (1) % (2) % (3) % (4) % (5) Mean SD Rank Lower Upper 

Support from Headmaster/Principal 957 0.7 1.8 4.5 65.8 27.2 4.17 0.652 2 4.13 4.21 

Support from teacher colleagues in school 955 0.2 0.9 5.0 65.3 28.5 4.21 0.590 1 4.17 4.25 

Support from teacher colleagues in other schools 946 1.0 4.2 12.7 61.5 20.6 3.97 0.766 5 3.92 4.02 

Support from school staff 949 0.8 1.6 4.4 69.9 23.3 4.13 0.632 3 4.19 4.17 

Receptiveness of parents 938 3.0 5.9 18.9 58.0 14.3 3.75 0.878 6 3.69 3.80 

Receptiveness of students 949 0.7 2.8 8.1 66.3 22.0 4.06 0.692 4 4.02 4.10 

Resources available at the school 937 2.5 12.4 11.3 60.9 12.9 3.69 0.931 7 3.63 3.73 

Resources available in the school community 929 2.5 13.3 18.2 55.9 10.1 3.58 0.929 8 3.52 3.64 

 

Constraining Factors 

There are sometimes factors that do not aid in enhancing the integration of training into classroom practices. Some of them deal with the 
readiness of students to learn, infrastructural facilities and the session in which the training is organised for teachers. The focus on marks in 
examinations undermines the idea of implementation of training in the classroom and results in rote learning in the classrooms. 

I agree, the training has kept me motivated for teaching. Everything learnt at training cannot be taken to classroom as there are infrastructural problems like the 
non-availability of computers, electricity etc. (KK-KRP-03) 
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Teachers face a problem with students. Students when they go to class 8, does not know to read and 
write properly and the focus of teacher will be on making the student to pass class X. This is not 
addressed in training. This needs a relook at the teaching methodology implemented in the lower 
classes –the Activity based learning, Nali-Kali (KK-FG-KRP) 

No changes can be noticed, though we receive the training. Labs are not functioning. Even if teachers 
want they cannot use what they have learnt during the training. Focus is on the marks to make 
students get the minimum marks of 35. Both funds and materials are available, but not used properly. 
Though we have given ideas to teachers to carry out experiments using minimum items, they do not 
show willingness to implement (KK-FG-KRP) 

Figure 15 confirms that resources in the school and classroom were factors that may have 
limited the integration of knowledge and skill into classroom practice. In addition, the 
receptiveness of parents may have sometimes been intrusive.  

Unintended consequences 

Although participants opined that though were no unintended changes seen, there were 
some factors that the participants felt has helped making the training more effective and 
useful for teachers. As the follow comments reveal networking among colleagues was one 
of them.  

No unintended changes were observed. But, teachers when they come over for training, they interact 
among themselves and there is exchange of information and ideas (KK-KRP-03) 

There are positive changes. It has motivated me and helped me learn better and enabled me to think 
of learning in a better way (KK-KRP-04) 

An incident happened. During free time, one of the participants came over and drew a pie-chart on 
the board, indicating the amount of importance to be given for like physical education, peace 
education, value education, SUPW, subjects etc., for holistic development of students, but in reality 
we give complete importance only for learning of subjects. A discussion happened on integrating 
value education with the regular subjects and after this discussion, there was some motivation and 
inspiration to address values to children while teaching. This was not intended from training but it 
happened for good (KK-TEACH-04) 

The timing in which training is provided plays an important role in the effective 
implementation of the training. If the training is given in the months of June – August, then 
the learning from the training can be implemented effectively in the class and students will 
be equally benefitted also but in the present situation, training happens almost at the end 
of the academic year which cannot be effectively implemented in classrooms. 

When we give training during November or December, teachers’ concentration will be     more on 
completing the syllabus and conducting the exams. For an instance, in the year 2012-13, some 
number of trainings were supposed to be given, but could not be completed. As a spill over, the to-be 
completed training were done in the June-July months of the next academic year 2013-14. And it was 
very effective (KK-FG-TEACH) 

As mentioned previously, RPs who undergo training are also classroom teachers, to attend 
and provide the training, they have to be away from school for at least a month or two 
which adversely affect students back at school. 

When it comes for training, as RPs, we will be out of school for 25 days and the students are at loss. 
When results are less, we are answerable. Hence trainings have to be during vacation or in early 
months of academic year (KK-FG-TEACH) 

In the preparation of the training materials, variation that exists across regions are to be 
considered and addressed. Also the student strength in a class becomes an important aspect 
in seeing to the effective implementation of the training. 
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Classroom reality is not reflected in the training like the infrastructure of the classroom is not 
visualised while designing the training. The condition in which the training is given and the reality is 
totally different and hence the purpose of training is not served (KK-FG-TEACH) 

At times, the student strength is so high that we have to follow conventional teaching methods only 
in spite of receiving the training (KK-FG-TEACH) 

Effective Components 

What components, features, or aspects of RMSA in-service teacher training are most 
effective in leading to desired training outcomes? Which are least effective? 

The RMSA training programmes provide a mixed picture of effectiveness of different 
components of training. Based on the interview responses of teachers the effectiveness has 
been classified under three heads “Very Effective Training Component”, “Somewhat 
effective” and “Not effective”. 

Very Effective Components, Features or Aspects of Training 

The training methodology under RMSA training in Karnataka is visualised to follow a 
participatory approach. Activities and demonstrations are mechanism for transaction. The 
manual/training materials are also designed towards this end. The emphasis on teacher 
involvement in training is an effective component of RMSA training which have addressed 
the needs of teachers to a great extent as evidenced in the following response of a teacher. 

The delivery of the training was excellent. In my 31 years of service, I have never attended such 
training. There were lot of activities for participants and opportunities for clarification of doubts (KK-
TEACH-04) 

However, the effectiveness of transaction varied across districts based on the 
resourcefulness of the RPs. ICT is used to a large extent in the training process to increase 
the resourcefulness of the programme. Well-organized and planned strategy of assessing 
the knowledge of teachers through a pre- and post –test in the area in which the training is 
being conducted. These tests also serve as the source of need assessment reflecting what 
teachers need from training. 

Well-organized strategy of assessing the needs of teachers through pre-test and assessing their 
learning through conducting post – tests is one of the strengths of the RMSA trainings in the State 
(KK-SEN-01) 

There are also programmes to empower the faculty of DSERT, which in turn are able to use 
it for strengthening the outcome of training. 

Every Saturday we have programme – ‘Talk with an expert’. We invite people from outside. This also 
helps training in some way. This programme also includes planning the implementation of training (in 
what way it improves the system of training). Every Saturday from 11-1:30, we have discussion. All 
DIET faculties will also be present. Till now we have had discussions on writing proposals, conducting 
research, writing reports and conducting impact study (KK-FG-HET) 

DSERT has uploaded very recently on their website to develop a repository of the Resource 
persons in the State that can be used while planning for training2. Similarly, the DSERT has 

                                                       

 

2
It can be accessed from the following link: 
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Uploaded the online ‘Training required registration form’ for teachers so that their needs 
assessment can be carried out.  

Somewhat Effective Components, Features or Aspects of Training 

The training manual was designed for addressing some of the needs of teachers. 
Communication regarding training was not done in time to teachers. 

Since our school is located in an interior place, we do not get the intimation at the right time. 
Sometimes, it so happens that we get the information after 1-2 days of training (KK-KRP-01) 

The feedback, though not systematically collected has been taken into consideration for 
improving the inputs of subsequent training programmes. Feedback is collected at the end 
of every training but needs to be systematically analysed. 

The training of RPs was found to be effective to the extent of clarifying their roles and 
functions during training of teachers. 

The RPs were quite resourceful and contextualized their training plan according to the teacher’s 
needs (KK-TEACH – 01) 

Even though the inputs are contextualised during training, the extent to which it is done 
depends on the RPs. Some teachers have expressed a need for library and additional 
reading material. 

Not Effective Components, Features or Aspects of Training 

Training does not address the needs of teachers. The different accents of the regional 
language become a problem who are not native of the place. 

There is lot of language problem in this area. The language here is influenced by Marathi and Telugu. 
When students cannot learn Kannada, how can they be expected to learn English (KK-KRP-01) 

No state policy on selection of RPs and the RP training is designed to prepare them fully for 
their roles and functions. There is a need for greater involvement of teachers in designing 
the training material. Follow-up at the school level is almost absent since the monitoring 
staff are not an integral part of the training. Attitude of teachers towards participating in 
training have to be changed as most of the KRPs find teachers uninterested in participation 
in training. 

Most teachers attend training out of compulsion. That attitude has to change. Now, we have put on 
website. Those who are willing to work as RPs, they can register. Only the right and positive attitude 
to contribute to education will help develop the situation (KK-SEN-01) 

The teachers’ involvement is the main problem. The experienced and the aged teachers feel that 
these trainings do not cater to them in any way. And they do not involve and keep speaking among 
themselves. Making them to participate in the training is a biggest challenge. Sometimes, it can be 
handled by motivating them, but most of the times, it is impossible. If there is some monitoring of the 
implementation of training, then I guess they would participate (KK-KRP-01) 

                                                                                                                                                                         

 

https://docs.google.com/forms/d/1UVWZPPA0SpqSHevr6n6CWlmqtUF0UVDKXneJJzrYsVE/viewform?c=0&w=
1 

https://docs.google.com/forms/d/1UVWZPPA0SpqSHevr6n6CWlmqtUF0UVDKXneJJzrYsVE/viewform?c=0&w=1
https://docs.google.com/forms/d/1UVWZPPA0SpqSHevr6n6CWlmqtUF0UVDKXneJJzrYsVE/viewform?c=0&w=1
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Suggestions for Improvement 

Although it was not part of our initial evaluation questions, participants in interviews and 
focus groups were forthcoming with suggestions for improving RMSA teacher training in 
Karnataka as follows:  

Planning 

Funds have to be released in time, at least in instalment for aiding the timely 
implementation of training. 

There is a delay in the funds being released by RMSA. If we get permission immediately after the PAB 
is approved, if we plan in the month of April – May and if a portion of money is released in the first 
quarter, then the trainings can be done automatically. Or else they have to release grants block wise. 
E.g. If there are 40 crore grant for training facility, there is no need to release the entire amount at a 
time. Even if they give a little amount also, it is fine for us (KK-SEN-01) 

A database has to be developed of the resource persons and teachers’ training needs. 
Needs assessment has to form the basis for designing of training modules and 
implementation.  

The needs of the teachers have to be kept as a focus for organizing the trainings (KK-FG KRP) 

Factors hindering the effectiveness of training like the lapse in the communication, 
developing training modules in advance and timely implementation of training would be 
achieved by ensuring prior planning.  

We have to check in whether there are any changes that can be brought at planning level. According 
to me, the preparation of the training modules have to be done this year for next year’s training. Then 
the training can be given at the initial months of the academic year (KK-FG-KRP) 

Selection of RPs 

A structured mechanism for the selection of RPs has to be developed. E.g. As under SSA, the 
CRP and the BRP selection happens through a centralized test and the one who qualifies 
that undergoes the training of being a CRP or BRP and they carry out the role for specific 
number of years. This would prove to be more efficient instead of RPs being frequently 
changed. 

There has to be some changes in the mechanism of selection of RPs. Usually the RPs selected are one 
among the teachers. So, if there are new people, then it will be better and has a different impact. The 
RPs selected should have more resource than the rest of the teachers. I feel if RPs are called from 
outside, it would be better. RPs should have more knowledge. There is no mechanism for the 
selection of RPs as of now. Those who have good communication skills are selected as RPs. Also there 
has to be a channel. In DIET, there is a wing like the ‘Resource support’. They also can become RPs. If 
teachers are selected as RPS, we again have to go back and work as teachers and the students will 
suffer because of that (KK-KRP-03) 

Training materials 

Development of training materials has to be based on the assessed needs of teachers and 
they have to be made available in time during the training. Also, if the head teachers are not 
trained, they have to be provided with a note of the objectives and the summary of the 
training conducted for the teachers. This will help to monitor at the grass root level.Though 
the priorities of RMSA cannot be exclusively included in the trainings, a handbook on 
developing life skills and leadership skills can be provided to teachers and this can be made 
use of in the schools. 
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To deal with students of high schools, training on life skills is very much needed. And it is a common 
need for all subject teachers. If not training, at least a handbook on developing life skills should be 
given (KK-FG-KRP) 

Organisation of training 

Trainings have to be conducted in the initial months of the academic year (i.e., June – July), 
so that teachers find ample time to put their learning into use. Also it helps RPs, who 
areteachers as well to stay back in their respective schools and concentrate on teaching. 
Trainings can also be conducted during winter vacations. 

The trainings they are giving now is happening during September – January. Then, there is a big 
duration gap between the training received and the training delivered. There happens to be the 
information loss. I wish the officials have concern for providing training during beginning of the 
academic year (KK-KRP-01) 

Trainings are given at the end of the academic year. Now, the trainings are in the months of 
December and January. And it cannot be used in the classroom as there are exams and teachers will 
be busy with completing the prescribed syllabus. Hence, any training has to be given in the months of 
June and July (KK-KRP-03) 

The duration gap between the trainings organised at the State and District levels have to be 
reduced considerably, thus preventing the transition loss.  

Also there will be minimum gap of 2 months between the training we receive and the training we 
deliver. There will be lot of transition loss when there is a long gap. So, the trainings at district level 
have to be immediate (KK-KRP-03) 

It is also preferable to organize trainings at block levels than at the district level. This helps 
to address the time and the accessibility problems faced by teachers. 

All teachers have not received the training. So, if there is an option of training teachers at   block 
levels, there would be more chances of reaching to many teachers simultaneously. Also, it helps 
teachers not to miss classes (KK-TEACH-03) 

Monitoring and Follow up 

A definite mechanism for monitoring has to be developed. The personnel who form a part 
of training should also form the part of monitoring and follow up. Or, if a different 
monitoring body is set up, they have to be trained on what is to be observed during their 
visits to schools. 

There is no monitoring of teachers also when they go back and teach in their class. And RPs do not 
have the power to monitor teachers. The administrative head, the academic head, Subject Inspectors, 
Nodal officers and DIET faculty visit classrooms for monitoring. If they have to go as monitoring 
bodies, they have to be given training too, or else there will be a mismatch or a contradiction in what 
is expected is different for what is being observed (KK-KRP-03) 

Finally, a litmus test for any training program is whether participants would, in fact, 
recommend the program to colleagues. In the present case a large majority (70%) 
recommended such training ‘without reservation’, while about one quarter indicated they 
would recommend with ‘some reservation’. Only 5% indicated ‘no’ or ‘undecided’. 

Summary 

The training model of in-service teacher training evaluation in Karnataka follows a cascade 
model. The SRPs train the KRP/RPs at the State level, who in turn trains teachers at district 
level. The need assessment is not formally carried out at both levels, but a positive attempt 
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is made to achieve the same through informal ways. There is a significant pre-and post- test 
conducted at the beginning and on completion of the training that provides a clear picture 
of the effectiveness of the training. Usually, as of now, the trainings are conducted in the 
months between November – January, whereas a high level of concern regarding this is 
expressed by almost all teachers and RPs insisting on the trainings to be organized in the 
beginning of the academic year or during vacations. The In-service training in the State has 
tried to incorporate the RMSA priority areas like the Integration of ICT, Leadership skills and 
life skills. In fact, the whole training of STF relies on the use of ICT. There are some points 
where the improvement has to be done such as making available the facilities in schools for 
teachers to implement the learning from the training, which otherwise will result in loss of 
training provided. There is also a high need felt for the effective monitoring mechanism to 
be devised for the improvement of the training. This would result in reduction of the gaps 
that exist between the implementation and monitoring thus enhancing the effectiveness 
and usability of the trainings.  

 


